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From the Editor in Chief

Dear producers and consumers of knowledge,

I would like to share the happiness of being with you again with 7" Volume 3™ Issue of Pegem
Journal of Education and Instruction (PEGEGOG). | hope you could find time to have a rest after your
busy schedule. Initially, | want to thank you for the increasing interest for our journal.

We shared with you in previous issues and announcements that our journal got high scores by many
indexes. I'm pleased to inform you in this issue that the journal’s h-index rose to 10. However, our aim is
always to have much higher scores. Therefore, we invite you to share studies comprehensive, built on
strong theoretical basis, innovative and bringing a vision on various fields of educational sciences
increasing the number of readers.

There has been 54 articles sent for publication to our journal. This is good news for our journal and
country. On the other hand, | have to indicate that there were critical problems in terms of format
within these articles as stated in the previous issue. First of all, unfortunately we had to reject some
articles as in many of them there were texts very similar to ones in different articles. At first step, we
scan all articles in i-Thenticate program to determine the exact quotations from other resources. After
this scan, we reject the articles detected to have exact quotations at a high rate without initiating peer-
review process. Apart from that, we also send back the articles not written in an academic format not to
disturb our reviewers unnecessarily.

One of the problems with the articles submitted to our journal and we had to reject was about data
analysis. The data is the raw information collected from related resources through research aims. These
should be analyzed in parallel with these aims. It is necessary to analyze them using statistics for
quantitative data and methods such as content analysis or descriptive analysis for qualitative data.
Analysis provides the data being transformed into findings and make sense. Especially, in some of
document analysis and some qualitative studies, it is seen that data are presented as findings. In some
others, data are presented being only described. It is essential that the studies are formed in an article
format obeying the rules by the journal and presented for publication afterwards.

As always, we present the six articles got through peer-review process and given DOl number to you
dear producers and consumers of knowledge. | wish these studies conducted in various fields of
educational sciences will be useful and contribute to theoretical knowledge within the field. Hope to
meet within the next issue.

Sincerely yours,

Prof. Dr. Ahmet DOGANAY
Editor in Chief

vii



Editérden

Degerli bilgi Uretici ve tuketicileri,

Pegem Egitim ve Odretim Dergisi’nin (PEGEGOG) 7. Cilt 3. Sayr’si ile sizlerle bir kez daha beraber
olmaktan duydugum mutlulugu paylasmak istiyorum. Yogun bir calisma déneminin ardindan umarim
dinlenme firsati bulabiliyorsunuzdur. Oncelikli olarak dergimize olan ilginin siirekli artmasi nedeniyle
sizlere tesekkiir etmek isterim.

Dergimizin bir¢ok indeks tarafindan yuksek puanlar aldigini 6nceki sayilarimizda ve duyurularimizda
sizlerle paylasmistir. Bu sayimizda da dergimizin h-indeksinin 10’a yikseldigini sizlere bildirmekten
mutluluk duyarim. Ancak bu degerden daha yiiksek degerler hedefimizdir. Bu nedenle sizlerden
dergimizin okuyucu kitlesini artiran egitim bilimlerinin farkli alanlarinda kapsamh, kuramsal temelleri
saglam, yeni degisim ve vizyon agici arastirmalari bizimle paylasmaya davet ediyoruz.

Dergimize bir 6ncesi sayinin yayimlanmasindan itibaren 54 makale basvurusu olmustur. Bu, dergimiz
ve Ulkemiz igin sevindirici bir haberdir. Ancak tzulerek belirtmem gerekiyor ki, 6nceki sayida belirttigimiz
gibi bu makalelerin bazilarinda format acisindan 6nemli sorunlar vardi. Oncelikle bircok yazarimizin
makalesindeki metinlerin baska makale ya da metinlerle birebir benzerligi nedeniyle tziilerek ret etmek
zorunda kaldik. Bize gelen tim makaleleri ilk 6nce I-thenticate programiyla diger kaynaklardan birebir
alintilan belirlemek igin tariyoruz. Bu tarama sonucunda yiiksek oranda birebir alinti oldugu belirlenen
makaleleri hakem siirecine gondermeden ret ediyoruz. Bunun disinda, bir akademik makale formatina
uymayan ¢alismalari da hakemlerimizi bos yere yormamak adina geri geviriyoruz.

Dergimize yapilan basvurularda ret etmek zorunda kaldigimiz calismalarin bir kisminda gorilen
sorunlardan birisi de veri analiziyle ilgiliydi. Veri, arastirma amaclari dogrultusunda ilgili kaynaklardan
toplanan ham bilgilerdir. Bunlarin amaglar dogrultusunda analiz edilmesi gerekir. Veriler sayisal ise
istatistik teknikleri kullanarak nitel ise icerik analiz ya da betimsel analiz yontemleri gibi yontemlerle
analiz etmek gerekir. Analiz verilerin bulguya dénismesini ve onlardan anlam c¢ikarilmasini saglar.
Ozellikle belge analizi ve diger nitel calismalarin bazilarinda verilerin bulgu olarak sunuldugu
gorulmektedir. Bazilarinda ise veriler sadece betimlenerek sunulmaktadir. Basvuru yapilmadan 6nce
calismalarin derginin benimsedigi kurallara uyarak makale formatina getirilmesi ve ondan sonra yayim
icin sunulmasi gerekmektedir.

Bu sayimizda da her zaman oldugu gibi hakem degerlendirme siireci tamamlanan ve daha 6nce DOI
numarasi verdigimiz alti makaleyi siz degerli bilgi Ureticisi ve tiketicilerinin hizmetine sunuyoruz. Egitim
bilimlerinin gesitli alanlarinda yapilan bu g¢alismalarin yararli olmasini ve egitim uygulamalarina ve egitim
bilimleri alanindaki kuramsal bilgi birikimine katki yapmasini diliyor, gelecek sayida bulusmak dilegiyle en
icten saygilarimi sunuyorum.

Prof. Dr. Ahmet DOGANAY
Bas Editor
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Modelling the Relationships among Social Studies Learning Environment,
Self-Efficacy, and Critical Thinking Disposition

Elif MERAL ?, Yasemin TAS?
®Atatiirk University, Kazim Karabekir Education Faculty, Erzurum/Turkey @C")SSMark

Article Info Abstract
DOI: 10.14527/pegegog.2017.013 This. study aims to. inv.estigate. the relationships among the. featl{res of.learning
environment (investigation, equity, and student cohesiveness) in social studies class,
Article History: self-efficacy and critical thinking disposition (engagement, maturity and
Received 23 November 2016 innovativeness) among middle school students. The study group consists of 422
Revised 19 May 2017 students studying at five middle schools in one of the largest cities located in eastern
Accepted 25 May 2017 part of Turkey. The research data was collected by using UF/EMI Critical Thinking
Online 23 June 2017 Disposition Scale, “What is happening in this class?” Scale and the Motivated
Strategies for Learning Questionnaire. Structural equation modelling (SEM) was
Keywords: performed by using LISREL 8.80 programme to test the hypothesized relationships
Critical thinking disposition, among constructs. The results show that self-efficacy among students is higher in
Learning environment, classroom environments where investigation is encouraged and equity among
Self-efficacy, students is overseen. It is found that critical thinking disposition is higher in students
Social studies. with higher self-efficacy. Besides this, it is further observed that learning environment
Article Type: with investigation predicts all critical thinking dispositions positively whereas student
Research paper cohesiveness predicts only maturity positively.

Sosyal Bilgiler Ogrenme Ortami, Ozyeterlik ve Elestirel Diisiinme Egilimi
Arasindaki iliskilerin Modellenmesi

Makale Bilgisi 0z

Bu arastirmada ortaokul 6grencilerinin sosyal bilgiler dersindeki 6grenme ortami

DOI: 10.14527/pegegog.2017.013
/pegegos ozellikleri (arastirma-inceleme, esitlik ve 6grenci yaklagimi), 6zyeterlikleri ve elestirel

Makale Gegmisi: dugsunme egilimleri (katilim, bilissel olgunluk ve yenilik) arasindaki iligkinin incelenmesi
Gelig 23 Kasim 2016 amaglanmistir. Arastirmanin ¢alisma grubunu, Tirkiye'nin dogusunda bulunan buyik
Dizeltme 19 Mayis 2017 bir sehirdeki bes ortaokulda 06grenim gormekte olan toplam 422 G&grenci
Kabul 25 Mayis 2017 olusturmaktadir. Arastirmanin verileri UF/EMI Elestirel Disiinme Egilim Olgegi, “Bu
Cevrimici 23 Haziran 2017 Sinifta Neler Oluyor?” Olgegi ve Ogrenmede Giidiisel Stratejiler Anketi kullanilarak elde
edilmistir. LISREL 8.80 programi kullanilarak yapisal esitlik modeli ile veriler analiz
Anahtar Kelimeler: edilmis ve degiskenler arasindaki onerilen iligkiler test edilmistir. Arastirmadan elde
Elestirel diglinme egilimi, edilen sonuglara gére, arastirma-incelemeye firsat taninan ve &grenciler arasinda
Ogrenme ortami, esitligin  gozetildigi sinif ortamlarinda 6grencilerin 6z yeterligi daha ylksektir.
Ozyeterlik, Ozyeterligi daha yiiksek olan dgrencilerin de elestirel disiinme egilimlerinin daha
Sosyal bilgiler. yiiksek diizeyde oldugu gérilmistiir. Bunun yani sira, arastirma-inceleme égrenme
Makale Tiirti: ortaminin butin elestirel disinme egilimlerini pozitif yonde yordadigi, 6grenci
Ozgiin makale yaklagiminin ise sadece bilissel olgunlugu pozitif yénde yordadigi tespit edilmistir.

*Author/Yazar: elif. meral@atauni.edu.tr
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Introduction

Critical thinking, one of the high level thinking skills, is a type of thinking, which is target-oriented
and is based on reason considering probabilities, consists of solutions to problems towards a certain aim
for which strategic and cognitive skills to increase the probability of the desired output are used, which
is also reasonable, and goal-oriented, which takes probabilities into account and involves the solutions
to problems (Halpern, 1998, 1999). Critical thinking is composed of two dimensions related to each
other, namely “skill” and “disposition”. Critical thinking skill is the ability of an individual to show a
mental effort against a problem whereas disposition is the willingness of an individual for critical
thinking (Zhang, 2003).

Facino (1990) stated that critical thinking involves a number of skills and dispositions, and classified
the critical thinking dispositions into such groups as being analytic, self-confidence, curiousness,
maturity, open-mindedness, being systematic, and looking for the truth; on the other hand, he classified
critical thinking skills into groups such as interpretation, analysis, evaluation, inference, explanation, and
self-regulation. This study will focus on critical thinking dispositions. Critical thinking dispositions will be
analysed from the viewpoints of Moore, Rudd, and Penfield (2002) and will be addressed as dimensions
of engagement, maturity, and innovativeness. Engagement is defined as individuals’ efficient use of their
skills to solve the problems they face whereas maturity is the awareness of individuals that their
opinions on any subject matter are not always approved and there is not a single solution for the
problems they face; and innovativeness is individuals’ not being satisfied with available information but
always in search of something new. It can be assumed that individuals with such dispositions use critical
thinking skills more efficiently and are more willing to think critically. It is, therefore, necessary to
improve dispositions, which are the pre-requisites for critical thinking (Ertas, 2012).

In this study, critical thinking dispositions will be dealt within the framework of social-cognitive
theory. According to social-cognitive theory, motivation plays a vital role in the learning process of
individuals and self-efficacy is a key motivational concept (Bandura, 1986). Self-efficacy is the judgment
an individual makes about his/her ability to execute a particular task successfully (Bandura, 1986, 1997).
The students who have high levels of self-efficacy are considered to have higher critical thinking
dispositions than those who have lower levels of self-efficacy (Bandura, 1997). There are some empirical
studies that support a positive relationship between self-efficacy and critical thinking (e.g., Dehghani,
Jafari sani, Pakmehr, & Malekzadeh, 2011; Fahim & Nasrollahi-Mouziraji, 2013; Kim, Lee, & Park, 2015;
Phan, 2009). For instance, Phan (2009) studied the relationship among university students’ self-efficacy,
goal orientation, study processing strategies, and critical thinking. The results of the path analysis show
that self-efficacy is statistically significantly and positively predicts critical thinking.

According to the social-cognitive theory, not only internal factors but also environmental factors play
a role on individuals’ learning processes. Indeed, the theory involves the interaction of personal,
behavioural, and environmental factors in an individual’s learning process (Bandura, 1986). A number of
studies have been conducted to analyse the interaction of these factors. For example, in a study
conducted with university students, Wang and Wu (2008) examined the relationship among feedback
(environmental factor), self-efficacy (personal factor) and the use of learning strategies in students
(behavioural factor) in a computer-based learning environment. One of the learning strategies to be
dealt with was critical thinking. The results of the study revealed that students receiving feedback had
higher self-efficacy. Moreover, a positive relationship was observed between getting feedback and
critical thinking. Besides this, more efficacious students used more critical thinking strategies.

As the critical thinking skill has been found to be not an endowment but something that can be
taught, critical thinking has been included in the curriculum (Doganay & Yagci, 2011). In Turkey, the
social studies curriculum, renewed in 2005, includes critical thinking skills for students to acquire them,
and it is emphasized that it is necessary to form convenient environments (a student-centred and
equalitarian atmosphere that enables students to investigate and experience cooperative actions to
support each other) during periods when students are active in order to improve these skills (Ministry of
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National Education, 2005). Empirical evidence have revealed that friendly and supportive relationships
among students, an equalitarian learning environment and the opportunity of investigation being at the
forefront are positively related to adaptive student outcomes (Alt, 2015; Tas, 2016; Telli, Cakiroglu, &
den Brok 2006; Yerdelen, 2013). For instance, Tas (2016) conducted a correlational study in which she
analysed the relationship between the features of the science learning environment of middle school
students and students’ engagement in science class, and she concluded that the supportive
relationships among students (student cohesiveness) and being treated equally by the teacher predict
cognitive engagement positively. In a study conducted all around Turkey by Yerdelen (2013), the author
examined the relationship between the perceptions of students about the learning environment, and
some cognitive and affective learning outcomes by using multilevel analyses. Hierarchical linear
modelling (HLM) analyses results show that students had higher self-efficacy levels in classrooms where
students made investigations, students were treated equally and student cohesiveness was high. In an
experimental study conducted with university students, Alt (2015) found that a problem-based,
constructivist learning environment enabling students to investigate predicts the academic self-efficacy
of students positively. Given the relevant literature, there are numerous studies in which the
relationship between various variables have been observed such as critical thinking with academic
success, autonomy and motivation (Afshar, Rahimi, & Rahimi, 2014; Taghva,Rezaei,Ghaderi, & Taghva,
2014); self-efficacy with cognitive self-regulation, student engagement, academic success, goal
orientation and learning strategies (Diseth, 2011; Pellas, 2014); learning environment with academic
achievement, self-regulation, motivation and achievement goals (Church, Elliot, & Gable, 2001; Lau &
Lee, 2008; Sungur & Glingéren, 2009; Sungur & Senler, 2010; Wei & Elias, 2011). However, there are a
limited number of studies in which learning environment aspects of investigation, equity and, student
cohesiveness have been investigated along with the self-efficacy levels of students and critical thinking.

On examining the literature, it is observed that the studies conducted are mostly in the fields of
science, mathematics, and English, however, it is necessary to dwell on the relationships among the
variables in questions studied in social studies classes. This study aims to examine the relationship
among investigation, equity, and student cohesiveness aspects of social studies learning environment,
students’ self-efficacy, and students’ critical thinking disposition (engagement, maturity, and
innovation). The features of learning environment is expected to be related to critical thinking over the
self-efficacy variable, and also to predict critical thinking directly. Additionally, self-efficacy is expected
to be related to critical thinking (See Figure 1).

Learning Environment Student Motivation Critical Thinking Disposition
Student cohesiveness Self-efficacy Engagement

Investigation ’ Cognitive maturity

Equity Innovativeness

Figure 1. Proposed model.

Method
Research Design

This study uses a correlational research method among quantitative research approaches in order to
explore the relationships among learning environment features, self-efficacy, and critical thinking
dispositions. Correlational research examines the relationship between two or more phenomena
(McMillan & Schumacher, 2014). In correlational studies, however, it is impossible to establish a cause-
effect relationship among the variables while examining their co-variation (Fraenkel, Wallen, & Hyun,
2012).
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Study Group

The study group is composed of 422 middle school students. The study was conducted in May 2016
in one of the largest cities in eastern part of Turkey. The data were collected on a voluntary basis from 5
public schools which were easily accessible for the researchers, that is convenient sapling was used. The
mean age of participants is 13.05 (SD= .84), and the previous year’s grade point average for social
studies class in the school report was 75.34 (SD= 14.16) over 100.00. There were 232 girls (55.00%) and
190 boys (%45.00) in the sample. 151 (%35.80) of the participants were at the sixth grade, 121 (28.70%)
of the participants were at the seventh grade, and 150 (%35.50) of them were at the eighth grade level.

Data Collection Tools

UF/EMI Critical Thinking Disposition Scale (University of Florida Engagement, Maturity and
Innovativeness Critical Thinking Disposition Instrument) was used to assess students’ critical thinking
dispositions. The scale was adapted into Turkish by Ertas-Kilic and Sen (2014) and the validity and
reliability analyses were carried out. The scale consisted of 25 items and 3 sub-dimensions [Engagement
(11 items), Maturity (7 items), Innovativeness (7 items)]. In Likert type scale, the item responses ranged
from totally disagree (1 point) to totally agree (5 points). In the translation study, Cronbach alpha
reliabilities were .88, .70, and .73, for the dimensions of engagement, maturity, and innovativeness,
respectively. Sample items for each sub-dimension and reliability coefficient calculated in the present
study were given in Table 1.

Table 1.

Example Items and Reliability Coefficients for the Subscales Used in the Study.

Subscale Example item Cronbach Alpha

Engagement “I am able to apply my knowledge to a wide variety of issues.” .86

Maturity “I try to consider the facts without letting my biases affect my .69
decisions.”

Innovativeness “I will go out of my way to find the right answers to a problem.” 72

Student cohesiveness “I make friendships easily among students in this class.” .81

Investigation “I carry out labs in class to test my ideas.” .87

Equity “I get the same amount of help from the teacher, as do other .86
students.”

Self-efficacy “I'm confident | can learn the basic concepts taught in this .89
course.”

“What is Happening in this Class?” (WIHIC) scale, developed by Fraser, Fisher, and McRobbie (1996)
adapted into Turkish by Telli et al. (2006) who conducted the validity and reliability analyses for Turkish
version, was used to assess students’ learning environments in social studies class. This scale is
composed of 56 items and 7 sub-dimensions. This study used 24 items and 3 sub-dimensions of the
scale [(Student Cohesiveness (8 items)), Investigation (8 items), Equity (8 items)]. The scale which was
organized as to the 5-point Likert Type includes: never (1 point), seldom (2 points), sometimes (3
points), often (4 points), and always (5 points). In the translation study, Cronbach alpha reliabilities were
calculated as .75, .80, and .88 for student cohesiveness, investigation, and equity dimensions,
respectively. Table 1 shows examples for each sub-dimension and the reliability coefficient estimated in
the present study.

In order to assess students’ motivations in social studies class, the self-efficacy sub-dimension of
Motivated Strategies for Learning Questionnaire (MSLQ), developed by Pintrich, Smith, Garcia and
McKeachie (1991) was used. The questionnaire was adapted into Turkish by Sungur (2004) who showed
that the scale is valid and reliable in Turkish context. The scale consists of 81 items and 15 sub-
dimensions. The self-efficacy sub-dimension involving 8 items is used in this study. The items of the
questionnaire were responded on a 7 point Likert scale ranging from “Not at all true of me” (1 point) to
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“Very true of me” (7 point). The reliability coefficient calculated by Sungur was .89. Table 1 shows an
example item and the reliability coefficient estimated in the present study.

Data Analysis

Firstly, descriptive statistics for and bivariate correlations between the variables of the study were
investigated using SPSS Statistics 20 program. Then, in order to test the proposed model presented in
Figure 1, structural equation modelling (SEM) was conducted using LISREL 8.80 programme (JOreskog &
Sérbom, 2007).

Results

Descriptive statistics for the variables of the study and Pearson correlations between variables are
displayed in Table 2. Critical thinking dispositions were statistically significantly and positively correlated
with self-efficacy and learning environment features.

Table 2.
Descriptive Statistics and Bivariate Correlations.

Correlations

Variables M SD 2 3 4 5 6 7
1. Engagement 3.96 .68 73** T9** 34%* .54%* .38%* 59**
2. Maturity 3.93 .69 75** 34%* 50** 34%* 50**
3.Innovativeness 3.93 .69 29%* L51** 35%* 51¥*
4. Student cohesiveness 4.00 74 A2E* A3** .30**
5. Investigation 3.79 .84 .53%* AT**
6. Equity 3.86 .83 AB**
7. Self-efficacy 5.28 1.25

Note: **p< .01

Structural equation modelling (SEM) using LISREL 8.80 (Joreskog and Sérbom, 2007) was conducted
to test hypothesized relationships among constructs. SEM is used to investigate how items correspond
to their specified factors and how these factors are related to each other (Schumacker & Lomax, 2004).
While evaluating model fit, it is recommended to use various fit indices together. Comparative fit index
(CFl), Non-Normed Fit Index (NNFI), Rootmean square error of approximation (RMSEA), and
Standardized Root Mean Square Residual (S-RMR) were examined. For a good model fit, it is
recommended that CFl and NNFI to be greater than .90 (Bentler, 1990; Kelloway, 1998) while RMSEA
and S-RMR to be less than .05 (Kelloway, 1998). The fit indices indicated that the hypothesized model
fits well to the data (RMSEA= .05, CFl= .971, S-RMR= .05, NNFl= .97). After gaining evidence about the
appropriateness of the conceptual model, parameter estimates (standardized coefficients) were
examined next. The standardized coefficients are presented in Table 3 and significant path coefficients
are displayed in Figure 2.

When the predictive effect of self-efficacy and the learning environment perceptions (student
cohesiveness, investigation, and equity) on each critical thinking disposition were examined, it is seen
that they explained 55.00% of the variance in engagement. Parameter estimates revealed that self-
efficacy (8= .49) and investigation (8= .35) statistically significantly and positively predicted engagement.
The amount of explained variance in maturity was 55.00%. The higher levels of self-efficacy (6= .43),
student cohesiveness (8= .14), and investigation (6= .39) were associated with higher levels of maturity.
The amount of explained variance in innovativeness was %51.00. Self-efficacy (6= .45) and investigation
(8= .39) were statistically significant and positive predictors of innovativeness. These findings suggest
that students who believe in their abilities that they can master the skills and understand difficult
materials presented in the social studies class, and expect to do well in the class (self-efficacious)
reported high levels of engagement, maturity and innovativeness.
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Table 3.

Standardized Coefficients.

Effect Standardized Coefficients SE of the estimates T R’
On Engagement .55
Self-efficacy 49* .07 7.29

Student cohesiveness A1 .05 1.95
Investigation .35% .07 5.28

Equity .08 .06 -1.21

On Maturity .55
Self-efficacy A43* .08 5.68

Student cohesiveness .14* .06 2.18
Investigation .39*% .08 4.93

Equity .09 .07 -1.15

On Innovativeness .51
Self-efficacy .45%* .07 5.99

Student cohesiveness .06 .06 91
Investigation .39% .08 4.98

Equity .07 .07 -.97

On Self-efficacy .35
Student cohesiveness .01 .06 17
Investigation .34% .07 5.00

Equity 32% .07 4.67

Note: p< .05

Student
cohesiveness

Investigation
Self-efficacy
R*= .35

32

.39

Engagement
R*= .55

Innovativeness
2
R=.51

Figure 2. Model with significant path coefficients only.
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Furthermore, investigation feature of social studies learning environments that is where students are
asked to think about evidence for their statements and students inquiry to answer questions was
positively associated with all critical thinking dispositions. Besides, social studies learning environment in
which students in the class are friendly and help each other (student cohesiveness) is positively related
with maturity. Additionally, results showed that learning environment perceptions explained %35.00 of
the variance in self-efficacy. Investigation (8= .34) and equity (8= .32) were statistically significantly and
positively associated with students’ self-efficacy beliefs. This finding indicates that social studies learning
environments where student make investigations and students are treated equally, such as receiving the
same encouragement from the teacher and getting the same opportunity to answer questions, are more
efficacious in class.

Discussion, Conclusion & Implementation

In this study, the relationships among students’ learning environments in social studies class, their
motivation, and critical thinking dispositions were investigated from the perspective of the socio-
cognitive theory. The environmental features of interest were investigation, equity, and student
cohesiveness while student motivation was focused from self-efficacy. Engagement, maturity, and
innovativeness were the critical thinking dispositions covered in the study. The results obtained from
the study show that students’ self-efficacy is higher in classrooms where investigation and equity is also
higher. In other words, students have confidence in their skills more in terms of their capability to fulfil
the tasks given to them in classrooms where research is conducted to find answers to questions, where
students participate in discussions and speak in question-answer exercises, and when they are treated
equally by teachers. Similarly, the previous literature shows that there are studies which demonstrate
that classrooms enabling investigation predicts students’ self-efficacy positively. For example, Alt (2015)
studied the effects of constructivist learning environment enabling students to do research on students’
academic self-efficacy, and concluded that problem-based classroom environment predicts students’
academic self-efficacy positively. Yerdelen (2013) found that students’ self-efficacy levels are higher in
science classrooms where equity is maintained among students and students do investigations.

The results of the present study show that self-efficacy positively predicts engagement, maturity and
innovativeness, which are among critical thinking dispositions. Given this result, students who have
higher self-efficacy levels in social studies class could be assumed to possess a higher critical thinking
disposition. The result obtained is in conformity with the literature (e.g., Dehghani et al. 2011; Fahim &
Nasrollahi-Mouziraji, 2013; Kim, Lee & Park, 2015; Phan, 2009). For example, in a study conducted with
university students, Dehghani et al. (2011) identified a positive relationship between students’ self-
efficacy levels and critical thinking skills. The present study revealed a similar situation with middle
school students in social studies class. It could be stated that students who are more efficacious are
likely to have higher levels of critical thinking dispositions.

Another result obtained in the study is that classroom environment with an investigating
atmosphere predicts critical thinking dispositions (engagement, maturity, and innovativeness) positively.
It could be expected that students associate different topics with each other, they like looking for
answers to questions and acquiring information about various topics, and they listen to other opinions
and try to find solutions to different problems in classroom environments where more investigation is
allowed. Another result obtained in the study is that student cohesiveness predicts maturity positively,
which shows that students listen to each other’s ideas carefully, try not be influenced by prejudice and
get along well even if they do not agree, in classrooms where students act friendly and supportive to
each other. Kwan and Wong (2015) in a study conducted with high school children analysed the
relationship among constructivist learning environment, critical thinking skills, cognitive strategies and
goal orientations. The results show that cognitive strategies and goal orientations mediate the
relationship between constructivist learning environment and critical thinking skills. They also concluded
that student negotiation, which is one of the indicators of a constructivist learning environment, has
positive impacts on students’ critical thinking skills. This result supports the findings of the present
study.
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In conclusion, the present study reveals that students are more efficacious in classrooms where
investigation, equity and student cohesiveness is high, and that more efficacious students have higher
levels of critical thinking dispositions. In this context, it seems necessary for social studies teachers to
offer chances to their students to do investigations in classes and create an equalitarian learning
environment by enabling students to speak in equal opportunities as well as helping and appreciating
them. Besides, it may also be beneficial for teachers to encourage students to be in harmony with each
other and help each other so that students could establish better relationships with each other.

This study has some limitations to be mentioned. The research data is based on the answers given by
students to measurement tools. Thus, features of the learning environment in the study were shaped
according to students’ perceptions and reflect students’ viewpoints. In further studies, investigation,
equity, and student cohesiveness in a social studies classroom environment could be analysed by
making classroom observations besides taking students’ perceptions. Another limitation of the study is
that data was collected at a single time point. The relationships among the variables can be analysed in
a longitudinal study by collecting data at different time points. For instance, first perceptions about
classroom environment can be measured at the beginning of a semester, and then motivation and
critical thinking disposition can be measured at the end of the semester. The last limitation exists
because the study is a correlational study. It is impossible to establish a cause-effect relationship based
on the acquired data. In further studies, the potential existence of a cause-effect relationship could be
analysed among the variables at hand by carrying out experimental studies.
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Tiirkge Siiriim

Giris
Ust diizey disiinme becerilerden biri olan elestirel diisiinme, istenilen c¢iktilarin olasihigini artiran
strateji ve bilissel becerilerin kullanildigi belirli bir amag¢ dogrultusunda, akla dayali, hedef yonelimli,
olasiliklari hesaba katan ve problemlerin ¢6zUmun iceren bir dislinme bigimidir (Halpern, 1998, 1999).
Elestirel diistinme “beceri” ve “egilim” olmak Uzere birbiriyle iliskili iki boyuttan olusmaktadir. Elestirel
diisinme becerisi, bir kisinin bir problem karsisinda zihinsel bir caba gostererek disiinebilmesi iken,
egilim bireyin elestirel distinmeye olan istekliligidir (Zhang, 2003).

Elestirel diisinmenin, birtakim beceri ve egilimleri icerdigini ifade eden Facino (1990), elestirel
distinme egilimlerini analitiklik, kendine gtiven, meraklilik, bilissel olgunluk, acik fikirlilik, sistematiklik ve
dogruyu arama seklinde siniflandirirken; elestirel disinme becerilerini ise yorumlama, analiz,
degerlendirme, sonug ¢ikarma, agiklama ve 6z diizenleme olarak belirtmistir. Bu galismada elestirel
distinme egilimlerine odaklanilacaktir ve elestirel disinme egilimleri Moore, Rudd ve Penfield (2002)’in
bakis agisindan katilim, bilissel olgunluk ve yenilikgilik boyutlari ile ele alinacaktir. Elestirel disiinme
egilimlerinden katihm, bireylerin kendilerinde var olan becerileri karsilastiklari problemlerin ¢éziimiinde
etkili bir sekilde kullanmasi; biligsel olgunluk, bireylerin herhangi bir konu hakkindaki fikirlerinin her
zaman onaylanmayacaginin ve karsilastiklari problemlerin tek bir ¢6zim yolunun olmadiginin farkinda
olmasi; yenilikgilik ise bireylerin var olan bilgi ile yetinmeyip slrekli yeni arayislar igerisinde olmasidir. Bu
egilimlere sahip olan bireylerin elestirel diisinme becerilerini daha etkili bir sekilde kullandiklari ve
elestirel diisiinme icin daha istekli olduklari séylenebilir. Bu nedenle elestirel diisiinme igin dnkosul olan
egilimlerin gelistiriimesi olduk¢a 6nemlidir (Ertas, 2012).

Bu galismada, elestirel diisinme egilimlerine, sosyo bilissel teori ¢cergevesinden yaklasilacaktir. Sosyo
bilissel teoriye gore, bireylerin 6grenmesinde motivasyonun oldukga 6nemli bir yeri vardir ve
motivasyonel kavramlardan Ozyeterlik anahtar bir kavram olarak karsimiza ¢ikmaktadir (Bandura, 1986).
Ozyeterlik, bireyin bir isi basarili bir sekilde gerceklestirmek icin kendi yetenegine yénelik yargilaridir
(Bandura, 1986, 1997). Ozyeterlikleri yiiksek olan dgrencilerin, 6zyeterlikleri disiik olan dgrencilere gére
daha vyiksek bir elestirel dusinme egilimine sahip olduklar daslnilmektedir (Bandura, 1997).
Ozyeterligin, elestirel diisiinme ile pozitif iliskili oldugunu destekleyen deneysel calisma sonuglari vardir
(6rn: Dehghani, Jafari sani, Pakmehr, & Malekzadeh, 2011; Fahim & Nasrollahi-Mouziraji, 2013; Kim, Lee,
& Park, 2015; Phan, 2009). Ornegin, Phan (2009) iniversite &grencilerinin dzyeterlikleri, hedef
yonelimleri, calisma stratejileri ve elestirel disiinme arasindaki iliskiyi incelemislerdir. Yol analizi
sonuclarina gére Ozyeterligin, istatistiksel olarak anlamli ve pozitif ydnde elestirel diisiinmeye etki ettigi
bulunmustur.

Sosyo bilissel teoriye gore, bireylerin 6grenmesinde sadece i¢sel faktorler degil, cevresel faktorler de
onemli rol oynar. Aslinda teoriye gore, bireyin 6grenmesinde kisisel, davranissal ve ¢evresel faktoérlerin
birbiriyle etkilesimi s6z konusudur (Bandura, 1986). Bu faktorlerin arasindaki etkilesimlerin incelendigi
calismalar yapilmistir. Ornegin Wang ve Wu (2008), Universite dgrencileri ile yaptiklari ¢alismada,
bilgisayar tabanli 6grenme ortaminda, geri bildirim (cevresel faktér), Ozyeterlik (kisisel faktdr) ve
ogrencilerin 6grenme stratejisi kullanimi (davranigsal faktor) arasindaki iliskiyi incelemislerdir. Ele alinan
6grenme stratejilerinden birisi de elestirel dislinmedir. Calisma sonuglarina gore, geribildirim alan
ogrenciler daha yiiksek Ozyeterlige sahiptir. Ayrica geri bildirim alma ile elestirel diisiinme arasinda
pozitif iliski bulunmustur. Bunun yani sira, Ozyeterligi yiiksek olan &grencilerin daha fazla elestirel
diisinme stratejisi kullandigi tespit edilmistir.

Elestirel disiinme becerisinin, dogustan var olan bir yetenek olmadigi, 6gretilebilir bir beceri
oldugundan hareketle ders programlarinda elestirel distinmenin yer almasi s6z konusu olmustur
(Doganay & Yagci, 2011). Turkiye’de 2005 yilinda yenilenen sosyal bilgiler programinda da bireylere
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kazandirilmasi disliniilen beceriler arasinda elestirel diisinme becerisinin yer aldigi ve bu becerilerin
gelistirilmesi icin 6grencilerin aktif oldugu 6grenme ortamlarinin (6grencilerin arastirma ve inceleme
yapmalarina olanak taniyan, 6grenci merkezli, esitlik¢i bir atmosferin hakim oldugu ve 6grencilerin
birbirlerini destekleyici isbirlik¢ci 6§renme ortamlarinin) olusturulmasinin gerekliligi tGzerinde 6nemle
duruldugu gorilmektedir (MEB, 2005). Ampirik kanitlar gostermektedir ki 6grenciler arasindaki
arkadasca ve destekleyici iliskiler, esitlik¢i bir 6grenme ortami ve arastirma-inceleme yapmanin 6n
planda olmasi, olumlu 6grenci ciktilari ile pozitif iligkilidir (Alt, 2015; Tas, 2016; Telli, Cakiroglu, & den
Brok, 2006; Yerdelen, 2013). Ornegin; Tas (2016) ortaokul dgrencilerinin fen bilimleri dersi 8grenme
ortami Ozellikleri ile 6grencilerin derse katilimi arasindaki iliskiyi inceledigi korelasyonel ¢alismasinda,
Ogrenciler arasinda birbirini destekleyici iliskiler olmasinin (6grenci yaklagimi) ve 6gretmenin 6grencilere
esit davranmasinin, 6grencilerin biligsel katilimini pozitif yonde yordadigini tespit etmistir. Yerdelen
(2013) ise Turkiye capinda yaptigl calismasinda, 6grencilerin 6grenme ortami algilari ile bazi bilissel ve
duyussal 6grenme ciktilari arasindaki iliskiyi cok diizeyli olarak incelemistir. Hiyerarsik lineer modelleme
(HLM) analizi sonuglari, arastirma-incelemenin yapildigi, 6grencilere esit davranildigi ve 6grenci
yaklasiminin yiksek oldugu siniflarda 6grencilerin daha yliksek 6zyeterligi oldugunu gostermistir. Alt
(2015) ise Universite o6grencileri ile yaptigi deneysel ¢alismasinda, arastirma yapmaya olanak saglayan
probleme dayal yapilandirmaci 6grenme ortaminin 6grencilerin akademik Ozyeterligini pozitif yonde
tahmin ettigi sonucuna ulagsmistir.

ilgili literatiire bakildigi zaman elestirel diisiinme ile akademik basari, 6zerklik, motivasyon (Afshar,
Rahimi, & Rahimi, 2014; Taghva, Rezaei, Ghaderi, & Taghva, 2014); 6zyeterlik ile bilissel 6zdiizenleme,
ogrenci katilimi, akademik basari, hedef yonelimi, 6grenme stratejileri (Diseth, 2011; Pellas, 2014);
6grenme ortami ile akademik basari, 6zdiizenleme, motivasyon, basari hedefleri (Church, Elliot, & Gable,
2001; Lau & Lee, 2008; Sungur & Glingéren, 2009; Sungur & Senler, 2010; Wei & Elias, 2011) gibi farkl
degiskenler arasindaki iliskinin incelendigi pek ¢ok ¢alismaya rastlanmaktadir. Ancak 6grenme ortaminin
arastirma-inceleme, esitlik ve dgrenci yaklasimi ézellikleri, 6grencilerin Ozyeterlik diizeyleri ve elestirel
disiinmenin birlikte ele alinarak incelendigi ¢alismalarin sinirli sayida oldugu gorilmektedir. Yine alan
yazin incelendiginde yapilan calismalarin genellikle fen, matematik ve ingilizce alanlarinda oldugu, sosyal
bilgiler dersinde s6z konusu degiskenler arasindaki iliskilerin incelenmesinin gerekliligini ortaya
koymaktadir. Bu ¢calismada, sosyal bilgiler 6grenme ortamindaki arastirma-inceleme, esitlik ve 6grenci
yaklasimi 6zellikleri, 6grencilerin 6zyeterlikleri ve elestirel distinme egilimleri (katiim, bilissel olgunluk
ve yenilik) arasindaki iliskinin incelenmesi amaglanmistir. Ogrenme ortaminin, Ozyeterlik degiskeni
Uzerinden elestirel diisinme ile iliskili olmasi ve dogrudan elestirel disiinmeyi tahmin etmesi;
Ozyeterligin de elestirel diisiinme ile iliskili olmasi beklenmektedir (Bkz. Sekil 1).

Ogrenme ortami Ogrenci motivasyonu Elestirel diisiinme egilimleri
Arastirma-inceleme Ozyeterlik Katihm
Esitlik —> ' Bilissel olgunluk
Ogrenci yaklagimi Yenilikgilik
Y

Sekil 1. Onerilen model.
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Yontem
Arastirmanin Deseni

Bu arastirmada, elestirel dlisinme becerisi, 6grenme ortami, 6zyeterlik degiskenleri arasindaki iliskiyi
incelemek amaciyla nicel arastirma yaklasimlarindan biri olan iliskisel (korelasyonel) arastirma yontemi
kullanilmistir. iliskisel arastirma iki ya da daha fazla olgu arasindaki iliskiyi degerlendirmekle ilgilidir
(McMillan & Schumacher, 2014). iliskisel arastirmalarda, degiskenlerin birlikte degisimleri incelenirken
degiskenler arasinda neden sonug iliskisi kurmak s6z konusu degildir (Fraenkel, Wallen, & Hyun, 2012).

Calisma Gurubu

Bu arastirmanin ¢alisma grubunu 422 ortaokul &grencisi olusturmaktadir. Calisma, Mayis ayinda,
Turkiye’nin dogusunda yer alan buyik illerden birisinde yapilmistir. Veriler arastirmacilarin kolay
ulasabilecegi 5 devlet okuldan gonullik esasina dayali olarak toplanmistir. Katilimcilarin yas ortalamasi
13.05 (SS=.84) iken gecen déneme ait sosyal bilgiler dersi karne notu ortalamalari 100 Uzerinden 75.34
(55= 14.16)’dur. Katilimcilarin 232’si (%55.00) kiz, 190’1 (%45.00) erkektir. Katilimcilarin 151’i (%35.80)
altinci sinif, 121’i (%28.70) yedinci sinif ve 150’si (%35.50) sekizinci sinifa gitmektedir.

Veri Toplama Araglar

Ogrencilerin elestirel disiinme egilimlerini 6lcmek icin UF/EMI Elestirel Diisinme Egilimi Olgegi
(University of Florida Engagement, Maturity and Innovativeness Critical Thinking Disposition Instrument)
kullaniimistir. Ertas, Kilig ve Sen (2014) tarafindan gecerlik ve giivenirlik calismasi yapilarak Turkceye
uyarlanan 6lgek, 25 madde ve 3 alt boyuttan [Katilim (11 madde), Bilissel Olgunluk (7 madde), Yenilikgilik
(7 madde)] olusmaktadir. Maddelere Likert tipi 6lcekte, kesinlikle katilmiyorum (1 puan) maddesinden
kesinlikle katiliyorum (5 puan) maddesine kadar 1-5 puan arasinda yanitlar verilmektedir. Ertas, Kilig ve
Sen’in galismasinda, Cronbach alfa katsayisi katilim boyutu igin .88, bilisel olgunluk igin .70 ve yenilikgilik
icin .73 olarak bulunmustur. Alt boyutlar igin birer 6rnek madde ve bu galismada hesaplanan glivenirlik
katsayilari Tablo 1'de gosterilmektedir.

Ogrencilerin Sosyal Bilgiler dersindeki 6grenme ortamlarini lgmek icin Fraser, Fisher ve McRobbie
(1996) tarafindan gelistirilen, Telli vd. (2006) tarafindan gecerlik ve givenirlik calismasi yapilarak
Tlrkgeye uyarlanan “Bu Sinifta Neler Oluyor?” (What is Happening in this Class?: WIHIC) olcegi
kullanilmistir. Olgek, 56 madde ve 7 alt boyuttan olusmaktadir. Bu ¢alismada &lcegin 24 madde ve 3 alt
boyutu [Ogrenci Yaklasimi (8 madde), Arastirma-inceleme (8 madde), Esitlik (8 madde)] kullaniimistir.
Olgek, higbir zaman (1 puan), ¢ok az (2 puan), bazen (3 puan), sik sik (4 puan), her zaman (5 puan)
seklinde 5’li Likert tipte dizenlenmistir. Turkceye ceviri ¢alismasinda, Cronbach Alfa Katsaysi 6grenci
yaklasimi boyutu igin .75, arastirma-inceleme icin .80 ve esitlik boyutu icin .88 olarak bulunmustur. Alt
boyutlar icin birer 6érnek madde ve bu calismada hesaplanan gilivenirlik katsayisi Tablo 1'de
gosterilmektedir.

Ogrencilerin Sosyal Bilgiler dersindeki motivasyonlarini élgmek icin Pintrich, Smith, Garcia ve
McKeachie (1991) tarafindan gelistirilen, Sungur (2004) tarafindan gecerlik ve glvenirlik ¢alismasi
yapilarak Tirkceye uyarlanan Ogrenmede Gidiisel Stratejiler Anketi (Motivated Strategies for Learning
Questionnaire: MSLQ) kullaniimistir. Olcek 81 madde ve 15 alt boyuttan olusmaktadir. Bu calismada
anketin 8 maddeden olusan Ozyeterlik alt boyutu kullanilmistir. Anket maddeleri “beni hig
yansitmiyor”dan (1 puan) “beni tam olarak yansitiyor”a (7 puan) dogru derecelendirilmistir. Sungur’un
calismasinda 6zyeterlik boyutu icin giivenirlik katsayisi .89 olarak rapor edilmistir. Ozyeterlik icin érnek
madde ve bu ¢alismada hesaplanan glivenirlik katsayisi Tablo 1'de gosterilmektedir.
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Tablo 1.

Cahsmada Kullanilan Olgeklerin Alt Boyutlarina Ait Ornek Madde ve Giivenirlik Katsayilari.

Alt boyut Ornek madde Cronbach Alpha

Katilim “Cesitli sorunlari gozmek igin sahip oldugum bilgileri kullanabilirim.” .86

Bilissel Olgunluk  “Onyargilarimin kararlarimi etkilemesine izin vermeden gercekleri .69
gbz dninde bulundurmaya galisirrm.”

Yenilikgilik “Problemin dogru yanitini bulmak igin bildigim yollarin disina .72
citkarim.”

Ogrenci yaklasimi  “Sinifimdaki 6grenciler ile yakin arkadaslik kurarim.” .81

Arastirma “Fikirlerimin dogrulugundan emin olmak igin arastirmalar yaparim.” .87

inceleme

Esitlik “Ogretmenden diger dgrenciler ile ayni 6lciide yardim alirim. .86

Ozyeterlik “Bu derste 6gretilen temel kavramlari 6grenebilecegimden .89
eminim.”

Verilerin Analizi

ilk olarak, SPSS 20 programi kullanilarak galismadaki degiskenler igin betimsel istatistik ve degiskenler
arasinda ikili korelasyonlar incelenmistir. Daha sonra, Sekil 1’de 6nerilen modeli test etmek igin, LISREL
8.80 programi (Joreskog ve Sérbom, 2007) kullanilarak yapisal esitlik modeli yapilmistir.

Bulgular

Calismada kullanilan degiskenler igin betimsel istatistikler ve degiskenler arasindaki Pearson
korelasyon degerleri Tablo 2’de sunulmustur. Elestirel diisinme egilimleri, Ozyeterlik ve 6grenme ortami
ozellikleri ile istatistiksel olarak anlamli ve pozitif iliskilidir.

Tablo 2.
Betimsel Istatistik ve ikili Korelasyonlar.

Korelasyon
Degiskenler X ss 2 3 4 5 6 7
1. Katihm 3.96 .68 T3** 79%* 34%* .54%* .38%*  5g**
2. Bilissel olgunluk 3.93 .69 75%* 34%* .50%* 34%*  50**
3. Yenilikgilik 3.93 .69 29%* 51** 35%*  51**
4. Ogrenci yaklasimi 4.00 74 A2%* 43%* 30k
5. Arastirma inceleme 3.79 .84 .53*  47**
6. Esitlik 3.86 .83 A6**
7. Ozyeterlik 5.28 1.25
Not: **p< .01

Degiskenler arasindaki onerilen iliskilerin test edilmesi icin LISREL 8.80 (Joreskog & Sorbom, 2007)
kullanilarak yapisal esitlik modeli kurulmustur. Yapisal esitlik modeli, 6lcek maddelerinin ilgili faktorleri
nasil olusturdugunu ve bu faktérlerin aralarindaki iliskilerin incelenmesinde kullanilmaktadir
(Schumacker & Lomax, 2004). Model uyumu incelenirken, gesitli uyum iyiligi indekslerinin birlikte ele
alinmasi tavsiye edilir. Comparative fit index (CFI), Non-Normed Fit Index (NNFI), Root mean square
error of approximation (RMSEA) ve Standardized Root Mean Square Residual (S-RMR) degerleri
incelenmistir. lyi bir model uyumu icin, CFl ve NNFI’'nin .90’in {izerinde olmasi (Bentler, 1990; Kelloway,
1998), RMSEA ve S-RMR’nin ise .05’ten kigik olmasi 6nerilir (Kelloway, 1998). Analiz sonucunda elde
ede edilen uyum indeksleri, 6nerilen modelin, veri setine iyi uyum sagladigina isaret etmistir (RMSEA=
.05, CFI= .97, S-RMR= .05, NNFI= .97). Onerilen modelin uygunlugu hakkinda delil sagladiktan sonra,
parametre tahminleri (standardize katsayilar) incelenmistir. Standardize katsayilar Tablo 3’te sunulmus
ve istatistiksel olarak anlaml katsayilar Sekil 2’de gdsterilmistir.
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Tablo 3.

Standardize Katsayilar.

Etki Standardize Katsayilar Standart Hata T R
Katihm Gzerindeki .55
Ozyeterlik 49* .07 7.29

Ogrenci yaklasimi A1 .05 1.95

Arastirma inceleme .35% .07 5.28

Esitlik .08 .06 -1.21

Bilissel olgunluk Gzerindeki .55
Ozyeterlik 43* .08 5.68

Ogrenci yaklagimi .14* .06 2.18

Arastirma inceleme .39* .08 4.93

Esitlik .09 .07 -1.15

Yenilikgilik Gzerindeki .51
Ozyeterlik 45* .07 5.99

Ogrenci yaklasimi .06 .06 0.91

Arastirma inceleme .39*% .08 4.98

Esitlik .07 .07 -0.97

Ozyeterlik Gizerindeki .35
Ogrenci yaklasimi .01 .06 0.17

Arastirma inceleme .34%* .07 5.00

Esitlik .32* .07 4.67

Not: p< .05

Ogrenci
yaklagimi

Arastirma
inceleme

Bilissel
olgunluk
R’= 55

Ozyeterlik
R*= .35

.32

Sekil 2. istatistiksel olarak anlamli katsayilarin gésterildigi model.
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Ogrencilerin Ozyeterlik diizeylerinin ve 6grenme ortamina ait algilarinin (6grenci yaklasimi, arastirma
inceleme ve esitlik), her bir elestirel disinme egilimini nasil tahmin ettigi incelendiginde, katihmdaki
varyansin %55.00’inin bu degiskenler tarafindan agiklandigi gorilmektedir. Parametre tahminlerine
gore, Ozyeterlik (B= .49) ve arastirma inceleme (8= .35), katihmi istatistiksel olarak anlamh ve pozitif
yonde tahmin etmektedir. Bilissel olgunluktaki agiklanan varyans da %55.00’dir. Ozyeterlik (8= .43),
ogrenci yaklasimi (6= .14) ve arastirma inceleme (8= .39), bilissel olgunluk ile pozitif iliskilidir.
Yenilikgilikteki aciklanan varyans ise %51.00’dir. Ozyeterlik (8= .45) ve arastirma inceleme (8= .39)
degiskenleri, vyenilikgigi, istatistiksel olarak anlamh ve pozitif yonde yordamistir. Bu sonuglar
gostermektedir ki sosyal bilgiler dersinde Ogretilen becerileri yapabileceklerine ve zor konulari bile
anlayabileceklerine dair kendi yeteneklerine glivenen ve derste basarili olacaklarina inanan (6zyeterligi
yuiksek) 6grencilerin, daha ylksek diizeyde katilim, bilissel olgunluk ve yenilikgilik rapor etmistir. Buna ek
olarak, sosyal bilgiler dersindeki arastirma inceleme (6grencilerden yaptiklari acgiklamalar igin delil
saglamalari istendigi ve 6grencilerin sorulara cevap vermek icin arastirma yaptiklari) sinif ortami, bitiin
elestirel dusinme egilimleri ile pozitif iliskilidir. Bunun yani sira, 6grencilerin birbirleriyle arkadasca
oldugu ve yardimlastigi (6grenci yaklasimi) sinif ortami, bilissel olgunluk ile pozitif iliskilidir. Ayrica, analiz
sonuglarina gore, sinif ortami algilari, yeterlikteki varyansin %35.00’ini agiklamistir. Arastirma inceleme
(8= .34) ve esitlik (8= .32), istatistiksel olarak anlamli ve pozitif ydnde Ozyeterlik inanclari ile iliskilidir. Bu
sonuca gore, siniflarinda arastirma inceleme yaptiklari ve 6gretmen tarafindan tesvik edilme ve sorulara
cevap verme gibi durumlarda diger 6grencilerle esit davranildiklari 6grencilerin 6zyeterlikleri daha
ylksektir.

Tartisma, Sonug ve Oneriler

Bu calismada, sosyo bilissel teori perspektifinden hareketle, 6grencilerin sosyal bilgiler dersindeki
0grenme ortami, motivasyonu ve elestirel diisiinme egilimleri arasindaki iligkiler arastirilmistir. Sosyal
bilgiler dersindeki 6grenme ortami o6zelliklerinden arastirma-inceleme, esitlik ve 6grenci yaklasimi,
Ogrencilerin Ozyeterlik diizeyi ile katihm, bilissel olgunluk ve yenilikgilik elestirel disinme egilimleri
arasindaki iliski incelenmistir. Elde edilen sonuglar, arastirma-inceleme ve esitligin daha yiksek oldugu
siniflarda, 6grencilerin 6zyeterliginin de daha yiksek diizeyde oldugunu gostermistir. Bir baska degisle,
sorulara cevap bulabilmek icin arastirmanin yapildigi, 6grenciler arasinda tartismaya katilma ve soru-
cevaplarda s6z hakki alma gibi durumlarda 6gretmenin bltin Ogrencilere esit davrandigl sinif
ortamlarinda Ogrenciler, verilen goérevleri yapabilme konusunda kendi yeteneklerine daha fazla
guvenmektedir. Daha 6nce yapilan ¢alismalar incelendiginde, arastirma incelemeye olanak saglayan sinif
ortamlarinin 6grencilerin dzyeterligini benzer sekilde pozitif yonde tahmin ettigini gosteren ¢alismalar
s6z konusudur. Ornegin; Alt (2015) yapilandirmaci &grenme ortaminin 6grencilerin akademik
ozyeterlikleri Uzerindeki etkisini inceledigi calismasinda 6grencilerin arastirma yapmalarina olanak
saglayan probleme dayali yapilandirmaci sinif ortaminin 6grencilerin akademik o6zyeterliklerini pozitif
yonde tahmin ettigi sonucuna ulasmistir. Yerdelen (2013) de ortaokul 6grencilerinin algilarina gore fen
bilimleri dersinde arastirma-incelemenin daha ¢ok yapildigi ve 6grenciler arasinda esitligin gozetildigi
siniflarda, 6grencilerin dzyeterliklerinin daha yiksek diizeyde oldugunu gostermistir.

Arastirma bulgularina gore, 6zyeterligin elestirel diisinme egilimleri olan katilim, bilissel olgunluk ve
yenilikciligi pozitif yonde tahmin ettigi tespit edilmistir. Bu bulgudan hareketle sosyal bilgiler dersinde
ozyeterligi yliksek olan 6grencilerin, daha yliksek elestirel diisinme egilimine sahip olduklari sdylenebilir.
Elde edilen bu sonug literatir ile uyumludur (6rn: Dehghani et al. 2011; Fahim & Nasrollahi-Mouziraji,
2013; Kim, Lee, & Park, 2015; Phan, 2009). Ornegin Dehghani vd. (2011) {iniversite 6grencileri ile yaptigi
calismada, 6grencilerin Ozyeterlik diizeyi ile elestirel diisiinme becerileri arasinda pozitif iliski tespit
etmistir. Bu c¢alisma sonuglari da ortaokul 6grencilerinin sosyal bilgiler dersinde benzer bir durum
oldugunu ortaya koymustur. Buna gore, Ozyeterlikleri daha yiksek olan 6grencilerin, daha yiksek
elestirel dislinme egilimine sahip oldugu soylenebilir.
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Bu calismada elde edilen bir diger sonug ise, arastirma-inceleme sinif ortaminin, elestirel disinme
egilimlerini (katihm, bilissel olgunluk ve yenilikgilik) pozitif yonde yordadigidir. Bu durum beklenen bir
durumdur; c¢linki daha fazla arastirma yapmak igin firsat verilen sinif ortamlarinda 6grencilerin farkli
konulari birbiri ile iliskilendirmesi, sorulara cevap aramaktan ve pek ¢ok konu hakkinda bilgi edinmekten
hoslanmasi, baskalarinin fikirlerini dinlemesi ve problemlere farkh ¢6ziim yollari bulmaya ¢alismasi
beklenebilir. Arastirmada elde edilen diger bir sonug ise, 6grenme ortami Ozelliklerinden o6grenci
yaklasiminin, elestirel disinme egilimlerinden bilissel olgunlugu pozitif yonde tahmin ettigidir. Bu sonug,
ogrencilerin birbirlerine arkadasca ve destekleyici davranislar sergiledigi siniflarda, 06grencilerin
birbirlerinin fikirlerini dikkatli dinledigi, 6nyargilardan etkilenmemeye ¢alistigi ve ayni fikirde olmasalar
bile birbirleriyle iyi geginebildiklerine isaret etmektedir. Kwan ve Wong (2015) lise 6grencileri ile yaptig
¢alismalarinda, yapilandirmaci 6grenme ortami, elestirel diisinme becerileri, biligsel stratejiler ve hedef
yonelimleri arasindaki iliskiyi incelemislerdir. Arastirma sonuglarina goére, bilissel stratejiler ve hedef
yonelimlerinin yapilandirmaci 6grenme ortami ile elestirel diisinme becerisi arasindaki iliskiye aracilik
ettigini ve yapilandirmaci 6grenme ortaminin belirleyicilerinden biri olan 6grenciler arasindaki
etkilesimin (student negotiation) Ogrencilerin elestirel diisinme becerileri Gzerinde olumlu etkileri
oldugu sonucuna ulagsmiglardir. Arastirmacilar tarafindan elde edilen bu sonug bu g¢alismanin bulgularini
destekler niteliktedir.

Sonug olarak bu galisma, arastirma-inceleme, esitlik ve 6grenci yaklasiminin yiiksek oldugu siniflarda
ogrencilerin 6zyeterliginin de daha ylksek oldugunu ve 6zyeterligi daha yiksek olan 6grencilerin de
elestirel dusinme egilimlerinin daha yiksek dizeyde oldugunu desteklemistir. Bu baglamda, sosyal
bilgiler 6gretmenlerinin siniflarindaki 6grencilere arastirma yapmalari igin firsatlar sunmasi ve butin
ogrencilere ayni oranda so6z hakki vererek, yardim ve takdir ederek esitlik¢i bir 6grenme ortami
olusturmasi 6nemli géziikmektedir. Ayrica 6gretmenlerin, 6grencilerin birbirleri ile uyum iginde olmasi
ve birbirlerine yardim etmesi icin desteklemesi, 6grencilerin kendi aralarinda daha iyi iliskiler kurmasi
icin yararl olabilir.

Bu ¢alismanin deginilmesi gereken bazi sinirhliklari vardir. Calismanin verileri, 6grencilerin 6lgme
araglarina verdigi yanitlara dayanmaktadir. Bu durumda calismada ele alinan 6grenme ortami 6zellikleri,
dgrenci algilarina gore sekillenmis ve 6grencilerin bakis acisini yansitmaktadir. ileriki calismalarda
ogrenci algilarinin yani sira, sinif gézlemleri yapilarak sosyal bilgiler sinif ortamindaki arastirma-inceleme,
esitlik ve 6grenci yaklasimi incelenebilir. Calismanin bir baska sinirhligi tek zamanda verilerin toplanmis
olmasidir. Ornegin, dénem basinda sinif ortami algilarinin 8l¢iiliip dénem sonunda motivasyon ve
elestirel diisinme egiliminin olgllmesi gibi, birden fazla zamanda veri toplanarak ele alinan degiskenler
arasindaki iliskiler boylamsal bir ¢alismada incelenebilir. Bir diger sinirlilik ise, galismanin korelasyonel bir
calisma olmasi ile ilgilidir. Elde edilen sonuglara dayanarak sebep-sonug iliskisi kurulamaz. ileriki
calismalarda deneysel calismalar yapilarak ele alinan degiskenler arasinda sebep-sonug iliskisi olup
olmadigi incelenebilir.
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Introduction

In the twenty-first century, children are born into a cyber-world and come into contact with digital
technology from the moment they are born (Akkoyunlu & Tugrul, 2002). Owing to fast growing
technological improvements, including preschoolers, many children are exposed to technology products
more often than in the past, and one of the increasingly used digital technologies by children nowadays
has been tablets (Bower, 2012). Some of the reasons for the common use of tablets include internet
connection in most places, its transportability and ease of use, and interesting applications for children
(Wu et al., 2014).

The use of digital screen technologies in preschools has increasingly gained importance (Parnell &
Barlett, 2012), and has become a topic attracting researchers' attention (Vernadakis, Avgerinos, Tsitskari
& Zachopoulou, 2005). The research related to the effects of using digital screen technologies in
preschools on children’s development reveal various findings. Although it depends on the use, these
technologies were found to have positive effects on children’s visual intelligence and psychomotor
development while they have a negative influence on their physical, psychological, language,
mathematics and social development (Bremer, 2005; Jackson, Eye, Fitzgerald, Witt, & Zhao, 2011; Li,
Atkins & Stanton, 2006; Subrahmanyam, Kraut, Greenfield, & Gross, 2000; Wu et al.,2014). Regarding
preschool education, tablets are defined as tools to increase children’s motivation in the learning
process, to encourage them to learn and to keep their minds busy (An, Morgenlander, & Seplocha,
2014). In a study by Toledo and Mattoon (2012), it was revealed that tablets reinforce children to work
cooperatively in the classroom, increase creativity and communication skills among children. Tablets,
which can be used as new material in classrooms, are presented to small and big groups of students
with the guidance of teachers (Aronin & Floyd, 2013), thus tablet use is practiced under the control of
teachers. In preschools, tablets can be integrated into the curriculum due to its facilitative effects on
learning through various applications (An et al., 2014; Aronin & Floyd, 2013). Herein, it can be concluded
that when under the control of teachers and in accordance with the program, tablet use in preschools
can be an effective teaching tool (Couse & Chen, 2010; McPake, Plowman, & Stephen, 2013; Shifflet,
Toledo, & Mattoon, 2012).

Considering the characteristics of preschoolers, the importance of parents’ effects on children is
unquestionable. In this sense, parental effect is one of the essential factors in preschoolers’ tablet use
(Plowman, McPake, & Stephen, 2008). Small children develop new skills in digital technology use
through observing their parents. Thus, it can be inferred that healthy behavior models play a critical role
in safe use of these tools by children (Wu et al.,, 2014). In a study by Funk, Brouwer, Curtiss and
McBroom (2009), it was found that parents' guidance in digital technology use was inadequate, which
had negative effects on children. In another study by Plowman, McPake and Stephen (2010), risky
situations in children’s digital technology use were revealed, but parents stated that they did not worry
about their children’s digital technology use as they believed that they had taken the necessary
precautions. In a study aiming to determine children’s digital technology use and parents’ opinions
about this topic, families were found to adopt a restrictive attitude towards the use of such
technologies, which could be due to parents’ desire to protect children from inappropriate media
content and other risks (Wu et al., 2014).

Tablets used by children in preschools with the supervision of teachers can also be used with or
without any control or supervision of anybody in many environments outside of school. In a review of
the related literature, some studies concerning tablet use in classrooms, the current situation of
parents’ guidance of their children about tablet use outside of school can be found, which is a fact
drawing much attention. Thus, use of tablet by children, which are a commonly used product of
developing technology, and parental opinions are of great importance in terms of understanding the
thoughts and awareness of this topic. In this sense, the aim of this study deals with two primary
guestions:

e What s the current situation in children’s tablet use in preschool?
e What are parents’ opinions about tablet use of children in preschool?
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Method
Research Design

The current study, examining the positive and negative effects of child-tablet interactions was
framed as a qualitative research. Qualitative research focuses on direct data collection from participants
and interpretation (Merriam, 2015, pp. 13-15). In some situations, when current studies in subject area
do not present adequate knowledge, it may be necessary to gather more information from participants
(Creswell, 2012). So, this study was conducted as a case study which is a product of qualitative
perspective. A case study is a research design in which a current event is examined in detail within daily
content and through more than one data collection tool (Yin, 1984). This study aims to present
preschoolers’ tablet use in detail and in an integrative manner. Thus, this study was conducted as a case
study.

Participants

Since qualitative research inherently cannot be generalized, such studies are characterized with the
focus on relatively less participants and gathering detailed information (Cohen, Manion, & Morrison,
2007). In this context, this study made use of the purposive sampling method so as to obtain a rich
amount of detailed information. In this sampling type, the researcher can choose participants and places
based on his study goals (Creswell, 2012).

The study was conducted with five parents whose children are in preschool working at a state
university in the fall term of the 2014-2015 academic year. The study process was structured over the
case sampling method which is one of the purposive sampling methods and easily accessible, in that the
study required long term data collection and the researchers work at the same university where the
study is conducted. In selection of the sample, the basic criteria are that children have their own tablet
and that they play with tablet on daily basis. The sample was comprised on the basis of volunteering
with these children and their parents who meet these criteria. Ethic principals are considered in the
study, thus the participants were given nicknames. The information about participants is presented in
Table 1.

Table 1.

Information about Participants.
Children Age Gender Parents
Damla 6 Girl Meltem
Burcu 6 Girl Ahmet
Ada 5 Boy Feride
Ece 6 Girl Isilay
Bilge 6 Girl Neriman

In Table 1, all participating children who are presented with age and gender continue to pre-school
education institution. While Damla, Ada, Ece and Bilge are going to private pre-school education
institutions, Burcu continues to pre-school education institution affiliated to a public institution. Burcu,
Damla and Ece have one brother/sister, while Ada and Bilge are children who are not brothers/sisters.
None of the children in the study group had any known developmental problems.

Data Collection

The data of the study was gathered through observations of interactions between children and
tablets, the reviews of tablets and semi-structured interviews with parents. In this context, the study
made use of more than one data collection method so as to ensure validity and reliability of the scale.
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Since the study includes multiple methods, comparing and checking all the data obtained through
interviews, observations and related document analysis with each other was required (Merriam, 2015).
Data collection processes of the study is presented under the following headings:

Observations of child-tablet interactions: In qualitative research, through providing first-hand
accounts of a situation, observations facilitate collecting data which can be the source of interviews
(Merriam, 2015, p.111). Within the study context, the observations were based on two questions:
Firstly, what are the aims of children to use tablets? Which applications do they prefer and what is their
process of using the tablet? Secondly, through conducting observations with parents, the study aimed to
provide information that can be references for the interviews with parents. Observations were planned
to be made with each child one by one, but then, owing to the thought that they could feel more
relaxed when they were with their friends, kids who were friends were observed in two groups for an
hour. The practices were implemented in familiar surroundings of children where they can deal with
their tablets individually. Parents were asked to bring their children’s own tablets, and thus, reactions
inherent to the children while playing with his tablet were observed. During the observations, children
were never interfered with or directed. So as to ensure data reliability, analogous data collection reports
were prepared by the researchers (Miles & Huberman, 2015, p.277).

Review of the tablet as a document: In qualitative research, documents mean written, visual, digital
or physical records already existing before research is conducted (Merriam, 2015, p.131). Through
providing descriptive information and insight, the documents, which can be used in similar ways with
the data obtained from observations and interviews, are defined as influential sources (Creswell, 2012;
Merriam, 2015, pp. 145-147). In this study, tablets belonging to children were examined as a digital
document. An analysis form was prepared for conducting a controlled document analysis process. This
form that the content is shown in Table 2 aimed to determine the games and application in tablets, and
to reveal and analyze their contents, features and instructions.

Interviews with parents: Interviews enable researchers to obtain direct information about
participants’ opinions, experiences and feelings about an issue (Creswell, 2012; Patton, 2014). In the
study, the semi-structured interview technique, which also provides researchers with chances to ask
additional question besides their prepared questions lists, was used (Lodico, Spaulding, & Voegtle, 2006,
p.124). During interviews, parents were asked questions about child-tablet interactions in detail.
Interviews lasted about 25 minutes, and so as to minimize data loss, they were both recorded with the
permission of parents and noted manually.

Data Analysis

Qualitative data analysis is defined as a process based on primarily interpretations and includes the
organizing and summarizing of data, and presenting the results (Cohen, Manion, & Morrison, 2007). In
the study, firstly the data of the notes obtained with analysis of tablets was analyzed. Data analysis units
were accepted as application contents and existing records, and it was analyzed in accordance with the
systematic form.

The data of the study obtained from observation and interviews was analyzed with the content
analysis technique, which is one of the qualitative data analysis methods. According to Merriam (2015),
all qualitative data analyses are somehow content analysis because interviews, records and documents
are analyzed based on their contents (p. 195). Therefore, the recordings were first transcribed. To
maintain ethical standards, there was no video recording made during the study. Thus, the observation
notes taken by researchers were integrated into one form. The observation and interview data were
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coded by the researchers so as to examine in detail. These codes were categorized under similar
themes. The triangulation method, which is conducted through using multiple data sources with the aim
of ensuring validity and reliability in qualitative research, can also be practiced through including more
than one researcher in the data collection and analysis processes (Merriam, 2015, p.206). Hence, the
study data was analyzed by two researchers independently, and the findings were coded and checked as
to whether they showed adequate association between each other (Miles & Huberman, 2015, p. 278).
The data of the semi-structured interviews was coded based on considering all data rather than coding
on the basis question. According to the reliability formula of Miles and Huberman (1994)
[Reliability=agreement / agreement + disagreement], the convergent rate between the coders was
calculated as 78.00%. For codes in which researchers disagreed, the researchers worked on them
cooperatively and made a common decision. The observation data of the study was used in a supportive
manner of the interview data. The analysis results were organized and presented, and direct citations
were used to represent participants’ opinions.

Table 2.
Document Analysis of Tablets.
Examined Features The Researchers’ Assessments Assessment criteria
Application types e Games v' Games that can be downloaded through
in tablets e Videos an application center
e Photographs v’ Video applications
v Applications for taking and editing
photographs
Game typesin e Educational games v Teaching concepts supporting cognitive
tablets e Games supporting development development and presenting information
e Fungames about colors, numbers and shapes
e Adventure games v’ Supporting self-care, social, emotional,

language and motor development
v' Games with amusing, quiet and popular

content
v" Games focusing on action, winning, and
awards
Content features of e Music-sound effects v" Including music and vocal instructions
games on tablets e Effective visual content v Including attractive colors, character,
e Inappropriate context effect and sizes

¥ Including negative verbal, visual and
auditory content (risky behaviors, anti-
social behaviors and violence)

The presence of e Verbal instructions v’ Voiced instructions related to

instructions in e Written instructions application

applications e Visual instructions v" Written instructions on application
screen

v" Auditory expressions on screen

Results

The study findings were categorized under four main groups: factors influencing game selection,
concerns and precautions, reasons for tablet use and the tablet as an educational tool. In order to
summarize the study findings, the category, code and direct citation examples are presented in Table 3.
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Table 3.

Category, Code and Examples.

Category Code Example

Factors Elements of violence “I strive for him/her not to play violent games.”
influencing Gender “..generally selects games for girls.”

game selection

Sense of achievement

External effects

“When s/he succeeds in ..., s/he feels happy because
s/he can doit.”

“Upon seeing something in his friend's tablet, s/he asks
me to download it.”

Worries and
precautions

Anti-social behavior
Tablet Addiction

Harmful content

Unrealistic expectations

I”

“...if | give free reign to him, s/he may be anti-socia
“S/he has to quit when he is expected to do so, he
should not develop an addiction.”

“There are really bad things on the internet, some of
which can be controlled, but some which can’t be.”
“There is no difference between Barbie and violent
games in tablets...my child will emulate whatever is in
the game.”

Reasons for

Entertaining the child

“When | have something to do, | generally give him the

tablet use tablet."

Parental effects “We bought the tablet for us two years ago, but he has
been using it since we bought it.”

Lack of outdoor games “During the entire summer my daughter was in the
garden. It didn’t even come to her mind. But when she
sits at home, it comes to her mind...”

Tablet as an Learning English “S/he play English games, thus learns about animals,
educational objects.”
tool Hand-eye coordination “I downloaded puzzle games to improve his/her hand-

Cognitive development

eye coordination.”
“We couldn’t tell him/her not to go out of the lines while
coloring, he wasn’t paying attentions to the lines... but
on the tablet, when he clicked on an object with color,
he saw that only inside was colored.”

When Table 3 is examined, the factors influencing game selection are categorized; elements of
violence, gender, sense of achievement and external effects codes. In the category of worries and
precautions, there are anti-social behavior, tablet addiction, harmful content and unrealistic
expectations. It is seen that tablets are used as an educational tool for English learning, hand-eye
coordination, and cognitive development codes, while reasons for tablet use include entertaining the
child, parental effects and lack of outdoor games.

Factors Influencing Game Selection

Following the observations and interviews, it was concluded that children mainly prefer tablets for
playing games. Parents (n=3) indicated that their children use tablets for shooting photographs and
videos in addition to playing games, but the interview contents focused mainly on the game contents of
tablets. In coding, the factors influencing game downloads in tablets were determined to be: elements
of violence, gender, sense of achievement and external effects.
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Elements of violence: In interviews, it was seen that parents generally downloaded games to tablets.
Although they said that they considered their children's preferences, parents (n=5) had their own
criteria in choosing games to download. Their primary criteria was that games would not include
elements of violence. Some parents’ opinions concerning this coding are: “I pay special attention to
selecting games without elements of violence because he might be afraid of some games,” (Feride). “I
particularly pay attention to games not including violence or not being harmful,” (Neriman). “I strive to
make sure that she doesn't play violent games,” (Meltem).

According to the document analysis and observation results, elements of violence in children’s
tablets” applications contradict parents’ opinions. Games using firearms, creatures known as fear factors
and sound effects signaling violence are defined as elements of violence. For example, Ada played a
game in which the player from a flying vehicle. She also played a zombie game and explained to the
researchers that she tried to stop them by covering them with leaves. Parent’s interviews also revealed
that Ada constantly played this game at home.

Gender: The common findings in the interview, observation and document analysis studies suggest
that gender is an effective factor in children’s game selection. It is also seen that parents generally
emphasize gender in games and that they mean “games for girls” when they mention genders and
games. Games geared towards girls in tablets were described as putting clothes on characters, puzzles
with doll pictures, diet, make-up, baking and coloring games. Supported by observational findings, the
common features of these games like using pink backgrounds, light music and giving instructions in a
small girl’s voice stand out.

Sense of achievement: The information the participant parents gave during interviews reveals that
children have a sense of achievement in playing tablet games. Children are observed to want to win or
pass the games they play somehow, and ask for help from parents if they cannot do this on their own.
Additionally, parents stated that they do not want children to play games which are based on winning
and losing and which they think children will not be able to win. Parents prefer games which are
appropriate for their children’s developmental level, and which provide them with a sense of
competency. Sample statements concerning this coding are:

“l am against anything she can’t complete on her own. | don’t want her to feel incompetent due to
games which are not appropriate for her age” (Isilay).

“She generally doesn’t play games that allow her to lose. For instance, in her dentistry game, there
are some problems in the patient's teeth, and she tries to fix them. When she fails, she asks for help
from me” (Neriman).

Parents explained they sometimes stretched the rules while playing with their children because they
enjoyed the game more when they felt like they were winning. Concerning this issue, a parent informed
the researchers that his child did not see flexibility in tablet games, thus he did not seem to enjoy when
he lost games.

“My child says that she didn’t enjoy playing chess on the tablet much because the rules in tablet
games are not flexible, but Burcu knows that | am showing flexibility and she becomes happy when
she wins” (Ahmet).

It was observed that children demonstrate a number of physical and verbal reactions while playing
games, and at some point, they turn into emotional reactions. However, parental opinions about this
finding are different from observation notes. Parents state that they have not noticed verbal, physical or
emotional reactions when their children win or lose in playing tablet games. They express opinions such
as:
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“Ada never shows a physical reaction. Well, she does not react upon either winning or losing. He only
plays a game commonly with his father. It’s like ‘Hey dad, it’s your turn’ or ‘it’s my turn" (Feride).

“She doesn’t react physically. When she loses normal games, she becomes furious, but for computer
games, | haven’t seen her acting like that, she is calm” (Meltem).

However, in observation, both parallel and contradictory findings between parents’ opinions and
observation findings were found. It is also found that children change games when they get bored due
to losing. It is observed that for children, winning is important, they feel an ambition to play a game over
and over till they win, and they become happy when they finally win and become sad, or even
sometimes furious and respond physically when they lose. In this context, during the observation it was
found that all children somehow react to the game they play. For example, Ada was observed to show
verbal reactions like “l need to win” while playing a game called Angry Birds. When her rhythm slowed
down, she was observed to make a wry face. In another game, she was again observed to react like
“..need to rack up”, “vauuuv” and “...faster, faster”. In an another example, in a game called Furit Ninja,
Damla was slicing fruit on the screen first with one finger, but as the number of fruits increased, she
started to use all five fingers on the screen. While playing this game, her sense of achievement was quite
dominant and it was reflected on her behavior. In another game in which Ece took gold and escaped
from the police, she was observed to show extreme reactions of joy with swinging her legs and body
back and forth. Upon not being chased by the police she would cry, saying “I still haven’t been caught”.
Burcu was observed to talk constantly while playing, to hide behind the tablet when she lost, and often
to use loud expressions like “Oh God, we’re losing” or “ayyy” etc. While playing, she was also observed
to touch the screen very often and forcefully to speed up the game or when she became frustrated.

External effects: In addition to factors like non-violent content, gender and sense of achievement,
there are external (environmental) factors affecting parents’ game selection. These additional factors
are defined as: children want the games they see their friends playing (n=4); children see another
game’s advertisements while downloading a game (n=2), and parents generally prefer free games (n=3).

Worries and Precautions against Tablet Use

Parents expressed in the conducted interviews that they worry about tablet games. These worries
result in their taking some precautions. In this category, these worries include anti-social behavior,
tablet addiction, harmful content and unrealistic expectations. The precautions parents have taken
against these worries are presented below.

Anti-social behaviour: Owing to the increase in the number of homes with tablets and the common
use of tablets among children, parents confess that they do worry about that their children may develop
psychological problems. All parents feel uneasy about the possibility of their children becoming anti-
social due to overuse of tablets. They think that their children might be detached from social life and
also forget cultural values, which may result in a decline in family life. The statements reflecting these
findings are given below:

“l somewhat direct him, saying things like ‘Your friends have come, don’t play with your tablet. Go
and play with them and with your toys. Actually, there are guests at home and you know, it is not
our culture to ignore guests and play alone.' Well, | want him to learn about culture, too” (Feride).

“Playing with the tablet damages her. Apart from radiation, because it is still not proven thoroughly,
she can become an anti-social child psychologically. She might experience difficulties in interacting
with her surroundings, which can result in her becoming an unhappy individual. She wouldn’t know
how to communicate; she would become a passive individual” (Isilay).
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The observation findings are also in accordance with parents’ worries about the matter. It is
observed that children, who were known to be friends and together during the observations, did not
interact with each other, and did not even, communicate when they were with their tablets. These
children were observed to be only interested in and focused on their tablets.

Tablet addiction: The participant parents are aware that their children might face addiction to
tablets. The advantageous features of tablets, according to parents, like easy transportability or rich
content of games, can also lead to addictions. A parent expressed her worry about this matter below.

“She is already a TV addict, what if she became a tablet addict; too... the tablet is also something
portable. When | bought it first, she used to play with it while going to and from school, and she is
still playing. Sometimes it never leaves her hands... but the more she plays, the more addicted she
will be” (Meltem).

“Children should have self-control. He should leave it when he has to, he should not become an
addict. If we left him alone, of course he would always play with it” (Feride).

Parents who are concerned about tablet addiction did take some precautions. Some of these
precautions were practiced as rules and limitations while others were taken without children perceiving
them. Parents who set time limitations for playing with their tablet (n=4) said that they generally
allowed them about 1 to 2 hours daily, and that had small conflicts when the time was over, as children
did not want to leave tablet. It was also stated that instead of decreasing tablet use by setting rules or
limitations, one of the other precautions taken by parents without their children’s awareness is to not
charge the tablet for some time or to hide the tablet. Parents’ statements about this issue are:

“When she plays for a long time, | limit her. | don’t want her to be addicted to it. | mean, if it passes
one hour, | intervene. Of course, she does not want to give it back at first, but then she lets it go. |
need to say it a few times” (Neriman).

“...when I tell her that she can only play one hour, she disobeys me, saying things like ‘l was going to
do this, | haven’t finished yet’- ... She plays till the battery dies, and | don’t charge it for a long time
because she knows how to play even while its charging, so | always charge it on a hard to reach
place. | am telling her that she has to wait till the charge is done, then she forgets about it”
(Meltem).

“We haven’t allowed my daughter to play with the tablet for long time. For example, when its
battery died, | didn’t charge it. From the very beginning, | tried to prevent her from forming a tablet
habit” (Isilay).

Other precautions taken to prevent children from spending uncontrolled time with tablets, include
limiting the number of the games in the tablet by deleting them, or downloading fewer games.
Considering the interview findings, when compared with the time limitation precaution, lessening the
number of games in the tablet by deleting or downloading a limited number of games is found to result
in fewer conflicts between children and parents. Thus, these precautions are thought to prevent
conflicts between children and parents. Parents talked about the precautions they have taken:

“...if there were many games, she could play for long hours. Since there is a limited number of games
in her tablet, she does not tax me. Thus, | did not have to set rules. | am downloading fewer games,
and she is playing less” (Isilay).

“Sometimes | or his father deletes games from his tablet. Interestingly, he knows every game in the
tablet. He is asking why his father deleted them. He says that he was playing them. But we have this
kind of control, so instead of imposing a ban, we delete them surreptitiously” (Feride).
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Harmful contents: The interview results show that parents are quite concerned with harmful content
on the internet. Parents who are aware of the fact that children play games or watch cartoons with
tablets, can have access to various content through commercials, worry about that it can also facilitate
children’s access to unwanted and harmful contents. Parents who realize that their children can use the
internet without any help (n=4), mentioned their various precautions so as to minimize this:

“l did not provide her with any chances to go online. There are really bad things on the internet.
Maybe some of them can be controlled, but there are also many things that can’t be and | don’t
want her to know much or deal with it” (Isilay).

“He can only surf in Google Play store, we limited him so that he wouldn’t surf on nonsense stuff. He
downloads what he likes” (Feride).

The parents of children (n=3) who watch cartoons via especially Youtube, think that their children
can access different cartoons via related videos and thus also have access to harmful content, too. The
observation findings are consistent with parents’ worries about this issue. The illiterate participant
children were observed to be able to use the internet for watching cartoons without any guidance (n=3).
It is found that children learn how to access various videos through application images and logos. One of
the spontaneous dialogues during the observations was as follows:

Burcu: “...I know where internet connection is good in our home. Only in the living room. So, | am
going there. | open Youtube, it’s already in the tablet, | can watch cartoons.”

Researcher: “Well, what are you writing for watching cartoon, how do you open it?”

Burcu: “l write nothing because the films open themselves. | clicked on white thing in the red box
and | watch films.”

Unrealistic expectations: Another important concern of parents during the interviews was that the
characters in the tablet games would result in children’s unrealistic expectations. According to that
parent, there is no difference between these games and violent games, and this situation will cause an
even more serious problem in the future. His words concerning the issue are as follows:

“I think there is no difference between Barbie and violent games in the tablet. My daughter emulates
their clothes which can be changed easily and are many in number. She keeps saying ‘I will buy this
dress, that skirt... | will make my hair like that. Yeah mom, when | grow up, | will dye my hair blonde
like Barbie, because Barbie has blonde hair.” It is also another danger, | think. For example, she does
not look like Barbie now. In the future, she may think herself as not being beautiful, since she
doesn’t resemble Barbie. Her physique is not like Barbie’s. Even her hair or eye color... | mean, she
might emulate in the future. That’s why | kind of start to feel afraid.”

The Reasons for Tablet Use

When parents were asked how their children first came in contact with their tablet, the parents
(n=4) stated that they bought the tablet for their personal use, but then their children started to spend
time with it. This result confirms the fact that parents, who commonly mention both positive and
negative aspects of tablets, are of considerable effect on their children’s tablet use. The reasons for
children’s tablet use are categorized as entertaining the child, parental effects and lack of outdoor
games.

Entertaining the child: Parents agreed on a common reason for their children’s tablet use: tablets
entertain the child. Parents emphasize the easy transportability of tablets by stating that they make use
of tablet so as to amuse their children while they are doing their own things, and thus their children do
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not get bad-tempered and they can spare some time for themselves. Through portable tablets, they
confess that they allow their children to play with it when the child is alone, they are busy or they are
unable to take care of the child. Parents’ opinions about this matter are below:

“In fact, she plays with tablet compulsorily. When | meet with friends, | am with other mothers, and
all the children there play with tablets, it makes her alone. There is nothing to do. She says she gets
bored, and if | have the tablet with me there, | generally give it to her” (Isilay).

“| generally give the tablet to her when | have something to do...mostly at weekends, when | am at
home and have a lot of stuff to do. At least, she can play till its battery dies” (Meltem).

Parental effects: The participant parents mentioned that they have bought the tablet for their own
personal or professional use (n=4), and thus their children met the tablet for the first time. This shows
that the essential factor in children’s spending time with tablet is their parent.

“A child does what you give her. If we are focusing on the tablet too much, they will do so as well.
When you watch TV, she watches. Of course, if we use the tablet, she will tend to do so” (Ahmet).

“There is also a situation like that my husband is a software developer. There are computers and
tablets in every corner of the house. We can’t hide them because it's our job. Or we should
completely shut down tablets and computers. But, unfortunately, we are not doing it” (Feride).

Lack of outdoor games: The interviews revealed that one of the reasons for children’s tablet use is
that they spend long periods of time at home, get bored and thus they prefer to play with tablets.
Parents (n=3) assert that when their children are together with their friends especially outdoors, they
prefer to play different games with friends instead of asking for the tablet.

“My daughter has a close friend. They see and play often. They play in the park. While she is playing
with her friend, there is neither the tablet nor anything else...” (Ahmet).

“Children don’t go out that often, they are all ‘apartment children’. And to some extent they watch
cartoons totally alone. They tend to play with the tablet as there is no friend to play with. During the
entire summer, my daughter was in the garden, and the tablet didn’t come to her mind. But when
she sat at home, she remembered. Thus children become addicted. Otherwise, | am sure that all
children would prefer running around outside” (lIsilay).

“Sometimes during the day, her friends offer to go to the park. She says that she is playing with the
tablet, and then she will join them. | say to her that it will be night and you won’t be able to go then,
she should go right now. And then she goes to play outside. It is a little hard to get her out, but when
she is out, the tablet is forgotten” (Meltem).

The Tablet as an Educational Tool

During the interviews, parents claimed that tablets, which can sometimes be of potential danger, can
also be used with educational aims. All of the parents underscored the importance of the way to use
tablets, and that the tablet would function in accordance with children’s directions. Although there are
variations in parents’ statements about tablets as educational tools, the general perceptions towards
tablets’ use as education tools, are categorized under three groups.

Learning English: Parents emphasized that their biggest expectation from tablets as educational
tools is to facilitate English language learning. Some parents (n=3) think that tablet applications and
games contribute to language acquisition. The applications and games in which English songs are sung
with images, and in which English meanings of objects, shapes, colors and animals are taught, are
among the preliminary preferences of parents. The opinions related to this issue are:
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“l downloaded games in English consciously. | am sure that would contribute to her English learning”
(Neriman).

“She plays games in English, and this way she learns about animals and objects in English” (Isilay).

“Sometimes he downloads games on his own. He finds the things he is interested in. For example, he
downloads English games, too” (Feride).

Hand-eye coordination: Parents, thinking that some games in tablets strengthen hand-eye
coordination, emphasized this feature of tablets as an educational instrument. During one-hour
observations, it is shown that all the children play games like jigsaw puzzle, origami, coloring etc. at least
once. The visual properties are absolutely of great importance in children’s preferring such games. In
jigsaw puzzles, various stimuli are given when child puts the piece into the right place. In such games, it
is also found that the time spent and the desire to complete the game among children are higher than
other applications. During observations of Bilge, a participant child, she mentioned about origami as her
favorite game since for her this game requires the most skills. She was observed to focus most on this
game and play it the longest (16 minutes). This game, in which the gamer is expected to put the pieces
of an picture together, requires hand-eye coordination. The participant child, Burcu, was observed to
have difficulty in putting the pieces into the right places at first, but then she continued to try, and she
managed to do succeed. She was also observed to become happy when she succeeded.

Cognitive development: Another group of tools the parents refer to is the educational use of tablets,
are memory and attention games which support cognitive development. Finding the identical one and
finding the differences between two pictures are among the game types parents accept as educational.
According to parents, apart from games including violence, all other games somehow teach something
to children, thus parents do not appraise such times as poor and unproductive. One parent says about
this issue that:

“... my daughter does not play harmful games. Or she doesn’t play unnecessary games. So, | don’t
worry about it. | think, every game contributes something to her. Because, in games she realizes that
new things can be produced out of specific mixtures. Or she learns that she should add them to the
mixture in an order. Thus, | think they are beneficial to her” (Neriman).

Discussion, Conclusion & Implementation

This study revealed that the most commonly used application by children in tablets are games. In a
study conducted by McKenney and Voogt (2010), the authors also found that the activity children spend
the most time on is playing games. This situation can be due to the developmental features of
preschoolers. Since many activities are done through playing games in preschool, the applications in
tablets are presented in game format although they seem to support various developmental fields in
children like literacy, mathematics, science and psycho-motor skills. For older age groups, there can be
alternative applications in tablets, especially for supporting academic success (Enriquez, 2010; Koparan
& Given, 2012; Romney, 2011; Zhang, Trussell, Gallegos, & Asam, 2015) but, for preschoolers, it is
generally limited to game applications as the children in this age group are illiterate and do not have
academic success responsibility.

The current study findings suggest that parents take the elements of violence, gender, sense of
achievement and external factors into consideration while selecting games to download, and that all
parents take precautions not to download a game including violence. However, this statement was not
supported with document analysis or observation results, and some games including elements of
violence and fear were found in children’s tablets. The study by Wu et al. (2014) reached similar findings
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and claimed that the digital games children played included aggressive, anti-social and risky behaviors.
Ginsberg (2001) suggests that children need family monitoring so as to remain protected from potential
harms of computer and internet use. The interviews in the study proved that parents did not have
common tablet time together and they only interacted when children had difficulty and needed help.
This result can be interpreted as that tablets, which are mostly used to entertain children, are seen as
tools with which children can spend time alone. Concerning external factors like children wanting a
game his/her friend is playing, parents sometimes have to download that game without any knowledge
about game’s content. At this point, that parents do not have adequate awareness about elements of
violence in children’s tablets and games can be associated with the fact that parents and children do not
have common time to play with the tablet together.

According to the study findings, parents worry about their children’s tablet use, which forces them
to take some precautions against it. Thus, it can be inferred that parents worry that tablet use may
result in anti-social behavior, addiction, being exposed to harmful content and unrealistic expectations.
An interesting finding was that children develop unrealistic expectations via being influenced by Barbie-
like games in tablets. In their study with children ages 5-8 Ditmar, Halliwell and Ive (2006) assert that
Barbie images influence small children and have negative effects on their body images. Cartoons, TV
programs and children books with pictures are thought to cause similar results. Apart from these,
almost unlimited features of characters and alternatives which are left up to children to choose,
reinforce the idea that “I can own this” among children. Also, children who have limitless options for
game characters but do not have such options in real life can feel dissatisfied or unhappy. A similar
comment can be made for TV programs and commercials. Thus, children presume that many things they
see on TV are real (Flavell, Green, & Flavell, 1986), and that cartoon characters’ behaviors with
superhuman powers do not correspond to real life, and that they cannot have all the products they see
on TV may disappoint children and result in unhappiness (Dogan, 2003; Torlak, 2001; Yavuzer, 1988;
Cited in: Karaca, Pekyaman, & Gliney, 2007). The games provoking a sense of achievement and winning
can be associated with children’s unrealistic expectations. Hence, in the study by Wu et al. (2014), game
contents like winning money, super powers and searching for gold are categorized under unrealistic
expectations titles. Rewards such as gold, money, candy etc., given in almost any game, are thought to
result in images in children’s mind such as that life is based on winning and losing, and there will always
be a reward following a win.

According to Holloway, Green and Livingstone (2013), children between the ages of 0 and 8 are at
risk of being exposed to harmful content due to tablets which can easily access the internet, and the
time wasted in front of a screen is to be strictly limited. In this context, the present study findings
demonstrate that the precautions taken by parents mostly focus on time limitations and blocking
harmful content, thus it is thought that there are still control deficits of presently played games’
contents. According to study results which support this finding (Funk et al., 2009; Plowman et al., 2010)
parents worried about the negative effects of technology and they think that they established the
necessary balance, but they seemed incompetent in giving parental guidance to their children. Espinosa,
Laffey, Whittaker and Sheng (2006), emphasized that technology could contribute highly to small
children's learning processes, but that it would not be enough on its own and parents were to guide
their children about how to use technology.

One of the important findings of this study is that the lack of outdoor activities is thought to be one
of the reasons for children’s tablet use. Factors such as the lack of outdoor activities stemming from the
twenty-first century lifestyle, small sizes of existing playgrounds and limitations set by families owing to
security issues, result in a decrease in time spent outside (Carver, Timperio, & Crawford, 2008; Karsten,
2005; Wridt, 2004). In this study, it is understood that when children have chances to play outside, they
prefer spending time with their friends outside, and they tend to use tablets or watch TV when they are
alone at home. A considerable amount of research has reached similar results (Anderson, Economos &
Must, 2008; Hofferth & Sandberg, 2001; Lupu, Norel, & Laurentiu, 2012; Sisson, Broyles, Baker, &
Katzmarzyk, 2010). Following the interviews with parents, it is found that today’s children spend more
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time with tablets rather than watching TV. In this context, it is thought that children who are passive
while watching TV become active, although partially, with digital technology applications (Plowman &
Stephen, 2003), thus they prefer tablets to TV, just like they prefer playing with his friend to playing with
a tablet.

It is stated that parents think that the use of digital technology would contribute to children’s
education processes. One of the basic reasons for buying such technologies is its use with educational
aims (Plowman & Stephen, 2003). In this study, parents mentioned that they download games
improving hand-eye coordination, English and cognitive development, and that in this way, tablets could
be used as an effective educational instrument. Lieberman, Bates and So (2009) underline that
applications which possess features like well-designed, open-ended and stimulating children to think,
can be effective in children’s problem solving skills, language, cognitive, hand-eye coordination and
thinking ability development, and they add that applications including drawing, coloring and music can
improve children’s creativity. In related studies, findings suggesting that tablet can be used as an
education instrument in preschool period can be found (Aronin & Floyd, 2013; Banister, 2010; Couse &
Chen, 2010; Hernandez, 2014; Kucirkova, Messer, Sheehy, & Panadero, 2014; Neumann & Neumann,
2014). Wu et al. (2014) assert that families generally make use of digital technologies with educational
goals, and the applications including empowering memory, improving hand-eye coordination and
attention development, preparation for literacy, and learning science, are preferred with this intention.
The study also revealed that parents can be said to accept tablets as educational tools in preschool
owing to the widespread use of technology at higher grades due to the FATIH Project (an initiative
project by the Turkish Ministry of National Education to deliver technological equipment to state school
across Turkey). Thus, technology which is thought to be necessary for school success in the following
years can be gained in preschool.

The observations of the study proved that children play tablet games which are acknowledged as
being used for educational aims, for a long time and with total attention. Considering the physical
factors in these games, children are reinforced with rich visual and auditory effects whenever they do
something right. In a review of related literature, it is asserted that digital games can contribute to
children’s learning processes through increasing their motivation and interest (Aronin & Floyd, 2013;
Henderson & Yeow, 2012; Mouza, 2005; Melhuish & Falloon, 2010; Peters, 2009). In light of these
findings, tablets, which are thought to have positive effects on learning when compared to traditional
methods (Banister, 2010; Cause & Chen, 2010; Enriquez, 2010), are accepted as effective educational
tools by parents owing to their increasing children’s motivation and attention spans.

In this study, parents stated that tablets would certainly contribute to their children in some way
through the applications they download. From this point of view, according to parents, every game is
not downloaded with educational aims but this does not mean that games do not support children’s
developments. In a review of related literature, there have been findings in a similar sense. According to
Subrahmanyam et al. (2000), games children play in their free time at home have positive effects on
their problem solving, spatial perception, visual skills and attention development. It is interesting that
parents are only aware of the educational function of tablets. In his study focusing on media
instruments and family-children interaction at home, Huisman (2012) suggests that via videos and
communication applications, children can learn about various cultures, animal species, countries, and
with digital photography technology, children can both take and share photos.

Considering the study results, it is found that tablets are mostly used for playing games by
preschoolers, and parents’ knowledge is generally limited to game applications in tablets. Besides the
educational games parents download, other applications like video and photography programs can be
used with educational aims. For example, following a nature trip with children, reviewing and talking
about the photographs taken during that trip can facilitate the educational use of tablets. Another result
of this study is that parents generally do not spend common time with their children and tablets, which
stems from parents’ lack of knowledge about games’ content and children’s reactions. So to
compensate, parent-child time with the tablet can be arranged and monitored.
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The results obtained from this study indicate that the tablets in early childhood often used for play.
When this finding is compared with the results of studies with different participants, it is seen that
similar results are achieved in the field. In a study by Eren (2015) investigating the opinions of secondary
school and high school students about tablet usage, the lack of gaming practices on the tablets used in
school was pointed out by the students as a negative opinion. In addition, Cetinkaya and Keser (2014), in
their work with high school and secondary school teachers and students, have found that students often
use game applications on tablets. When the results obtained from different studies are put together, it
is thought that this interest in tablet games from pre-school period can be channeled by education. As a
matter of fact, the research findings are; children enjoy learning with tablet (Tekerek, Altan, & Giinduz,
2014) and that the lessons can be processed through games (Eren, 2015). In this context, from the pre-
school period, it is possible to determine the favourite game applications frequently used by educational
subjects and suggest the integration of educational contents into them.

Considering the limited number of related studies, the potential fields of use for tablets especially at
home during the preschool period are not well known. Thus, future studies can be conducted to
determine which applications would be appropriate for children’s developmental progress, and how
they could be used effectively by families at homes. Lastly, since student's use of tablets at school is
supervised by teachers, future studies can address raising parents' awareness of supervising their
children's use of tablets outside of school.
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Tiirkge Siiriim

Giris

Bulundugumuz 21. yiizyilda, ¢ocuklar siber diinyanin igcine dogmakta ve dogduklari andan itibaren
dijital teknolojiler ile karsilasmaktadirlar (Akkoyunlu & Tugrul, 2002). Teknoloji alaninda yasanan hizh
gelismelerden dolayr okul 6ncesi dénem cocuklari da dahil olmak tzere pek c¢ok cocuk teknoloji
Urunlerine eskisinden daha sik maruz kalmakta olup ¢ocuklar tarafindan kullanimi giderek artan dijital
teknolojilerden birisi de tabletler olarak karsimiza ¢ikmaktadir (Bower, 2012). Tablet kullaniminin
yayginlagsmasi c¢esitli sebeplere dayanmakla birlikte, istenilen ortamda internete baglanabilme,
tasinabilirlik, kullanim rahathigi ve ¢ocuklar igin ilgi ¢ekici uygulamalarin bulunmasi tabletleri cazip kilan
ozellikler olarak géze carpmaktadir (Wu et al., 2014).

Dijital ekran teknolojilerinin okul 6ncesi donemde kullanimi giderek 6nem kazanmis (Parnell &
Barlett, 2012) ve arastirmacilarin dikkatini ceken énemli bir konu haline gelmistir (Vernadakis, Avgerinos,
Tsitskari, & Zachopoulou, 2005). Okul 6ncesi dénemde dijital ekran kullaniminin ¢ocuklarin gelisim
alanlari Gzerindeki etkisine yonelik yapilan ¢alismalarin farkli bulgular ortaya koydugu gérilmektedir. Bu
teknolojilerin, kullanim durumlarina gore degiskenlik gdstermekle birlikte; ¢ocuklarin dil, matematik,
gorsel zeka ve psikomotor gelisimleri izerine olumlu; fiziksel, psikolojik ve sosyal gelisim alanlarina ise
bir takim olumsuz etkilerinin oldugunu belirten arastirma sonuglari bulunmaktadir (Jackson, Eye,
Fitzgerald, Witt & Zhao, 2011; Li, Atkins & Stanton, 2006 ; Bremer, 2005; Subrahmanyam, Kraut,
Greenfield, & Gross, 2000; Wu et al., 2014). Okul 6ncesi donem egitimi acisindan bakildiginda ise
tabletler, ¢ocuklarin 6grenme siireglerinde motivasyonlarini artiran, 6grenmeye tesvik eden, zihinlerini
mesgul tutan araglar olarak tanimlanmaktadir (An et al., 2014). Toledo ve Mattoon (2012) tarafindan
yapilan galisma, tabletlerin sinif ortaminda isbirligiyle calisma ortami sagladigini, cocuklarin yaraticiligini
ve cocuklar arasi iletisim becerilerini artirdigini ortaya koymaktadir. Yeni bir materyal olarak siniflarda
kullanilan tabletler, biyuk ve kigik gruplara 6gretmen liderliginde sunulmakta (Aronin & Floyd, 2013) ve
boylelikle tablet kullanimi okul ortaminda 6gretmen denetiminde gerceklesmektedir. Okul dncesi egitim
kurumlarinda tabletler, farkli uygulamalar araciligiyla 6grenmeyi kolaylastirici etkisi nedeniyle miifredata
entegre halde kullanilabilmektedir (Aronin & Floyd, 2013; An et al., 2014). Bu noktada, okullarda
o6gretmen kontrolli altinda, programa uygun olarak kullanilan tabletlerin iyi bir egitim araci haline
donisebilecegi soylenebilmektedir (Couse & Chen, 2010; Shifflet, Toledo, & Mattoon, 2012; McPake,
Plowman & Stephen, 2013).

Okul oncesi donem yas grubunun Ozellikleri distnildiglinde ebeveynlerin ¢ocugun yasantisi
Gzerindeki 6nemi aciktir. Bu kapsamda, okul 6ncesi donem cocuklarinin tablet kullanimlarinda etkili
faktorlerin basinda ebeveyn etkisinin geldigi belirtiimektedir (Plowman, McPake, & Stephen, 2008).
Kiglk cocuklar, dijital teknoloji kullanimi konusunda ebeveynlerini taklit ederek yeni beceriler
gelistirmektedirler. Boylelikle ebeveynlerin dogru davranis 6rneklerinin, bu araglarin ¢ocuklar tarafindan
givenli kullaniminda kritik bir rol oynadigl sonucuna ulasiimaktadir (Wu et al., 2014). Funk vd. (2009)
tarafindan yapilan arastirma sonucunda, ailelerin gocuklara dijital teknoloji kullaniminda zayif diizeyde
rehberlik ettigi ve ¢ocuklarin bu durumdan olumsuz etkilendigi belirlenmistir. Plowman, McPake ve
Stephen (2010) tarafindan yapilan calismada cocuklarin dijital teknoloji kullanimina dair riskli durumlar
saptanmis; fakat aileler ¢cocuklarinin dijital ekran teknolojileri kullanimi konusunda kaygi duymadiklarini;
clinkl gerekli 6nlemleri aldiklarina inandiklarini dile getirmislerdir. Okul 6ncesi dénem gocuklarin dijital
teknoloji kullanimi ve buna yonelik aile gorislerinin belirlenmesinin amaglandigi bir calismada, ailelerin
bu teknolojileri kullanma konusunda kisitlayici yaklasim benimsedikleri belirlenmis ve bu durumun
cocuklari uygunsuz medya iceriklerinden ve diger risklerden koruma sebepli oldugu yorumu yapilmistir
(Wu et al., 2014).
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Okul o6ncesi egitim kurumlarinda, 6gretmen gozetiminde kontrolli bir sekilde kullanilan tabletler,
cocuklar tarafindan okul disi pek cok ortamda denetimli veya denetimsiz olarak kullanilabilmektedir. ilgili
alan yazin incelendiginde sinif igi tablet kullanimina yoénelik ¢alismalara rastlanirken; ailelerin, ¢ocuklara
okul disi ortamlarda sunulan tabletler konusundaki yonlendirme ve rehberliklerine iliskin mevcut
durumun bilinmedigi gbze carpmaktadir. Bu durum dikkate alindiginda, gelisen teknolojinin sik kullanilan
bir getirisi olan tabletlerin, ¢ocuklar tarafindan kullanimi ve buna dair ebeveyn gorislerinin alinmasi,
konu ile ilgili diisince ve farkindaliklarin anlasiimasi bakimindan 6nem tasimaktadir. Bu baglamda
calismanin amaci iki temel soru kapsaminda ele alinmistir:

o Okul 6ncesi donemde gocuklarin tablet kullanim durumu nasildir?

® Okul dncesi donemde ebeveynlerin, kendi cocuklarinin tablet kullanimina yonelik gérugleri nelerdir?

Yontem
Arastirma Deseni

Okul 6ncesi donemde gocuk-tablet etkilesiminin olumlu ve olumsuz yonlerinin incelendigi bu ¢calisma
nitel bir ¢alisma olarak kurgulanmistir. Nitel arastirma, katilimcilardan dogrudan veri toplayarak
insanlarin durumlari anlamlandirmalari {izerine odaklanmaktadir (Merriam, 2015, pp. 13-15). ilgi
duyulan konu alanina yonelik mevcut galismalarin, duruma iliskin yeterli bilgi sunmadigi durumlarda,
katimcilardan daha fazla bilgi almaya gereksinim duyulabilmektedir (Creswell, 2012). Bu baglamda,
¢alisma nitel perspektifin bir Griini olan durum ¢alismasi deseninde yiritilmustir. Durum galismasi,
giincel bir olayin gercek yasam cergevesi icinde derinlemesine incelenerek birden fazla veri toplama
aracinin ise kosuldugu bir arastirma desenidir (Yin, 1984). Bu ¢alismada da, okul 6ncesi donem
cocuklarinin tablet kullanimlari konusunda ayrintili bilgiye ulasilarak durumun biittncdl bir sekilde ortaya
konulmasi hedeflenmistir. Bu nedenle bu arastirma durum calismasi olarak ytrGtalmustar.

Calisma Grubu

Nitel arastirmalarin dogasi geregi oncelikli amag genellenebilirlik olmadigindan, bu tip c¢alismalar
nispeten az sayida katiimci Uzerine yogunlagarak detayli verilerin toplanmasina olanak tanimaktadir
(Cohen, Manion & Morrison, 2007). Bu kapsamda, durum dizeyinde zengin bilgi saglayabilmek tizere
amacl érnekleme tercih edilmistir. Bu érneklem tiirtinde, arastirmaci ¢calismanin amacina uygun olarak
kisi ve mekan secimi yapabilmektedir (Creswell, 2012).

Arastirma, 2014-2015 6gretim yili giz doneminde bir devlet tiniversitesinde gérev yapmakta olan bes
ebeveyn ve okul dncesi ¢cagindaki ¢ocuklari ile gergeklestirilmistir. Arastirma silireci, amagli 6rnekleme
yontemlerinden kolay ulasilabilir durum o6rneklemesi Gzerine planlanmistir. Bunun sebebi; ¢alismanin
uzun sdreli veri toplama sireci gerektirmesi ve arastirmacilarin uygulamalarin yapildigi Universitede
gorev yapiyor olmasi olarak agiklanabilir. Calisma grubunun segiminde oncelikle gocuklarin kendilerine
ait tabletlerinin olmasi ve her giin tablet ile zaman gegiriyor olmalari temel 6lgit olarak belirlenmistir. Bu
kriterleri saglayan cocuklar ve ebeveynleri arasindan gonillilik esasi temel alinarak ¢alisma grubu
olusturulmustur. Bu c¢alismada, etik ilke gozetimi benimsenerek, calisma grubunu olusturan bireylere
takma isimler verilmistir. Katiimcilara ait bilgiler Tablo 1’ de sunulmustur.

Tablo 1’'de yas ve cinsiyetleri sunulan katilimci ¢ocuklarin tamami okul 6ncesi egitim kurumuna
devam etmektedir. Damla, Ada, Ece ve Bilge 6zel okul 6ncesi egitim kurumlarina gitmekte iken Burcu, bir
kamu kurumuna bagh okul 6ncesi egitim kurumuna devam etmektedir. Calisma grubuna alinan
cocuklardan Burcu, Damla ve Ece’nin birer kardesi bulunmakta, Ada ve Bilge ise kardesi olmayan
cocuklardir. Calisma grubuna alinan c¢ocuklarin hi¢ birinde bilinen herhangi bir gelisim problemi
bulunmamaktadir.
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Tablo 1.

Katihmcilara Ait Bilgiler.
Cocuklar Yas Cinsiyet Ebeveynler
Damla 6 Kiz Meltem
Burcu 6 Kiz Ahmet
Ada 5 Erkek Feride
Ece 6 Kiz Isilay
Bilge 6 Kiz Neriman

Verilerin Toplanmasi

Calisma kapsaminda veriler; cocuk-tablet etkilesimine iliskin gdzlemler, cocuklarin tabletlerinde
bulunan uygulamalarin incelenmesi ve ebeveynler ile yapilan yari yapilandirilmig gériismeler araciligiyla
toplanmistir. Bu baglamda, arastirma siirecinde gegerligin artirilmasi amaciyla birden fazla veri toplama
yontemi ise kosulmustur. Veri toplamada ¢oklu yéntemin kullanilmasi; yapilan gérismelerin, gézlemler
ve konu ile ilgili dokiiman incelemesi neticesinde elde edilen veriler ile karsilastirilarak kontrol edilmesini
icermektedir (Merriam, 2015, p. 206). Calismada, verilerin toplanmasina iliskin siiregler l¢ bashk altinda
aktarilacaktir:

Cocuk-tablet etkilesimine iliskin gézlemler: Nitel arastirmalarda gozlem, durum ile ilgili bilgileri ilk
elden alarak gorismelere kaynaklk edebilecek verilerin toplanmasini saglamaktadir (Merriam, 2015, p.
111). Calisma kapsaminda yapilan gézlemler iki temel nedene dayandiriimistir: ilk olarak cocuklarin
tabletleri ne amagla kullandiklari, hangi uygulamalari daha fazla tercih ettikleri ve tablet kullanim
siireclerini belirlemek hedeflenmistir. ikinci olarak ise gézlemlerin, ebeveynler ile yapilmasi planlanan
goriusmeler icin referans olabilecek bilgileri saglamasi amaglanmistir. Gozlemlerin her ¢ocuk ile tek tek
gerceklestirilmesi planlanmis fakat cocuklarin daha rahat olabilecekleri distincesi ile birbiri ile arkadas
olan cocuklar iki grup halinde birer saat gézlemlenmistir. Uygulamalar, her ¢ocugun bireysel olarak
tableti ile mesgul olabilecegi, yabanci olmadiklari bir ortamda gergeklestirilmistir. Ebeveynlerden
¢ocugun evde kullandigl tableti getirmesi istenmis ve boylelikle ¢cocugun asina oldugu tabletini dogal
tepkileri ile ne sekilde kullandigi gozlemlenebilmistir. Goézlem esnasinda gocuklara higbir sekilde
midahale edilmemis veya yonlendirme yapilmamistir. Calisma kapsaminda givenirligin saglanabilmesi
adina veriler, arastirmacilar tarafindan olusturulmus karsilastirilabilir veri toplama tutanaklarina
kaydedilmistir (Miles & Huberman, 2015, p. 277).

Bir dokiiman olarak tabletlerin incelenmesi: Nitel arastirmalarda dokliiman; konu ile ilgili yazil,
gorsel, dijital veya fiziksel olarak arastirma 6ncesinde mevcut olan belgeleri temsil etmektedir (Merriam,
2015, p. 131). Betimleyici bilgi ve icgori saglayarak, gézlem ve goériismeden elde edilen veriler ile ayni
sekilde kullanilabilen dokiimanlar, etkili bir sekilde yararlaniimasi gereken kaynaklar olarak
belirtiimektedir (Creswell, 2012; Merriam, 2015, pp. 145-147). Bu ¢alismada, ¢ocuklara ait tabletler birer
dijital dokiiman olarak incelenmistir. Dokiiman analizi stirecinin kontrolll gerceklesmesine yonelik olarak
inceleme formu olusturulmustur. Tablo 2'de icerigi gosterilen bu form, tabletlerde yiikli bulunan oyun
ve uygulamalarin; hangi tir oldugunu, iceriklerinin neler oldugunu, barindirdigi 6zellikleri ve
yonergelerini inceleme ve analiz etme amaciyla olusturulmustur.

Ebeveynler ile yapilan gériismeler: Goriisme teknigi, katihmcilarin ilgili konuya yoénelik goérisleri,
deneyimleri ve duygulari hakkinda dogrudan bilgi alinmasina olanak tanir (Creswell, 2012; Patton, 2014).
Bu ¢alismada, arastirmacilarin énceden hazirladigi soru listesi ile birlikte ek sorular sorma firsati veren
yari yapilandiriimis gorisme teknigi (Lodico, Spaulding, & Voegtle, 2006, p.124) kullaniimistir.
Gorusmelerde, ebeveynlere calismanin amacina paralel olarak tablet-cocuk etkilesimine iliskin sorular
yonlendirilerek ayrintili bilgi elde edilmesi amaclanmistir. Yaklasik 25 dakika stren goériismeler, veri
kaybini azaltmak amaciyla, ebeveynlerin izniyle ses kaydina alinmis ve not alinarak kaydedilmistir.
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Tablo 2.
Tabletlere iliskin Dokiiman Analizi.
incelenen Ozellikler ~ Arastirmacilarin Degerlendirme Kriterleri
Degerlendirmesi
Tablette bulunan e Oyun v’ Uygulama merkezi araciligiyla indirilebilen
uygulama tirleri e Video oyunlar
e Fotograf v’ Video izleme uygulamalar
v’ Fotograf cekme ve diizenleme
uygulamalari
Tablette bulunan e Egitici oyunlar v' Biligsel gelisimi destekleyici yénde kavram
oyun tirleri o Gelisimi destekleyici oyunlar Ogretimi, renk, sayi, sekil bilgisi verme
e Eglence oyunlari v Ozbakim, sosyal ve duygusal, dil, motor
e Macera oyunlari gelisim alanlarini destekleme
v" Mesgul tutan, sakin, popiiler icerikli
oyunlar
v Hareket ve kazanma odakli, 6diil icerikli
oyunlar
Tablette bulunan o Miizik-ses efektleri v miizikli ve sesli ydnlendirme icerme
oyunlarin igerik e Gugll gorsel igerik v’ dikkat ¢ekici renk, karakter, efekt ve
ozellikleri e Olumsuz icerik boyut icerme

v Soézel, gbrsel ve isitsel boyutta olumsuz
unsur icerme (risk davranislari, antisosyal
davranislar, siddet unsurlari)

Uygulamalarin e Sozel yonerge v’ Uygulamaya ait sesli yénerge bulunmasi
yonerge icerme e Yaziliyonerge v’ Uygulama ekraninda yazili ydnerge
durumu e Gorsel yonerge belirmesi
v" Uygulama ekraninda gérsel ibareler
belirmesi

Verilerin Analizi

Nitel veri analizi; toplanan verilerin dizenlenmesi, 6zetlenmesi ve sonuglarin sunumunu igeren,
cogunlukla yorumlamaya dayal bir siire¢ olarak ifade edilmektedir (Cohen, Manion, & Morrison, 2007).
Yapilan ¢alismada, oncelikle g¢ocuklara ait tabletlerin incelenmesi ile elde edilen notlarin analizi
gerceklestirilmistir. Veri analiz birimi olarak uygulama igerikleri alinmis ve mevcut kayitlar, gelistirilen
sistematik forma paralel olarak incelenmistir.

Calismada gozlem ve goriismelerden elde edilen verilerin analizi, nitel veri analiz tekniklerinden igerik
analizi ile gergeklestirilmistir. Merriam (2015), bir anlamda tim nitel veri analizlerinin igerik analizi
oldugunu, c¢linkii goérismelerin, notlarin, dokiimanlarin icerik olarak analize tabi tutuldugunu
belirtmektedir (p.195). Bu dogrultuda Oncelikle gérismelere ait ses kayitlari yazili metin haline
donistlrilmistar. Gozlemler sirasinda etik sebeplerden dolayr video kaydi yapilamadigi igin
arastirmacilar tarafindan ayri ayri olusturulan gozlem notlari birlestirilerek tek bir form haline
getirilmistir. Elde edilen gdzlem ve gortisme verileri ayrintili bir sekilde incelenmek Uzere arastirmacilar
tarafindan kodlanmistir. Olusturulan kodlar ortak o6zeliklerine uygun olarak farkh temalar altinda
birlestirilmistir. Nitel calismalarda gecerlik ve guvenirligin gelistirilmesi icin c¢oklu veri kaynaklari
kullanilarak yapilan lggenleme, birden fazla arastirmacinin veri toplama ve analiz slreclerine dahil
olmasi ile de saglanabilmektedir (Merriam, 2015, p.206). Bu baglamda, ¢alismanin analiz siirecinde
veriler iki arastirmaci tarafindan bagimsiz olarak analiz edilmis ve elde edilen bulgularin kodlama
kontrolleri yapilarak yeterli ortaklik gésterme durumu incelenmistir (Miles & Huberman, 2015, p. 278).
Yari yapilandiriimis goriismeler sonucu elde edilen veriler igin soru bazinda degil, edinilen tim bilgiler
gdz onlne alinarak kodlama gerceklestirilmistir. Miles ve Huberman’in (1994) 6nerdigi glivenilirlik
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formulayle [Guvenilirlik= goris birligi/(g6rus birligi +goris ayriligl)] hesaplanan kodlayicilar arasi uyusum
% 78.00 olarak bulunmustur. Gorls ayriligi yasanan kodlamalar igin arastirmacilar birlikte ¢alisma yoluna
gitmis ve ortak karar alinmistir. Bu ¢alisma kapsaminda goézlemler sonucu elde edilen bilgiler, goriisme
verilerini destekleyici nitelikte kullanilmigtir. Analiz sonuglari dizenlenerek sunulmus ve katilimcilarin
goruslerine yonelik bir gerceklik ortaya koyabilmek amaciyla goériisme verilerinin aslina sadik kalarak

dogrudan alintilara yer verilmistir.

Bulgular

Calisma bulgulari; oyun secimini etkileyen faktérler, tablet kullanimina iliskin endise ve énlemler,
tablet kullanim nedenleri ve bir egitim araci olarak tablet olmak lizere dért ana kategori baslgl olarak
toplanmistir. Calisma bulgularini 6zetlemek amaciyla kategori, kod ve dogrudan alinti 6rnekleri Tablo

3’te sunulmustur.

Tablo 3.

Kategori, Kod ve Ornekler.

Kategori

Kod

Ornek

Oyun segimini
etkileyen faktorler

Siddet ogeleri

“Siddet oyunu olmasin, onlarla oynamasin diye ugrasiyorum
en ¢ok.”

Cinsiyet “..genelde kiz cocuk oyunlarina yénelik oyunlar segiyor.”

Basarma duygusu  “..yapabildigi zaman mutlu oluyor, basardim diye seviniyor.”

Dis etkiler “Bir arkadasinda bir sey gérdiiyse bana o oyundan indir
diyor.”

Endise ve dnlemler  Asosyallik “..basibos birakirsam asosyal olma tehlikesi var iste.”

Bagimlihk “Birakmasi gereken zaman da birakacak bunu bagimhilik
haline getirmemesi lazim.”

Zararli igerik “Internette cok kétii seyler var. Belki denetlenebilir ama
denetlenemeyen seylerde var.”

Gergek “Tabletlerdeki Barbie’lerin de siddet oyunlarindan bir farki

olamayacak yok... Onlarin sik degisebilen, giydirdigi kiyafetlerine

beklentiler 6zeniyor.”

Tabletin kullanim
nedenleri

Cocugu mesgul
tutma
Ebeveyn etkisi

Acik hava
oyunlarindan
yoksunluk

“Isim oldugunda veriyorum genelde tableti... Hani bende
evdeyim is yapmam lazim”

“Tableti 2 sene énce kendimiz icin almistik. Biz aldigimizdan
beri o da oynuyor”

“Blitiin yaz kizim bahgedeydi aklina bile gelmedi tablet. Evde
oturunca tablet geliyor aklina...”

Bir egitim araci
olarak tablet

ingilizce 6grenme

El-goz
koordinasyonu
Bilissel gelisim

“Ingilizce oyunlar oynuyor, hayvanlari nesneleri 6greniyor bu
sekilde.”

“Puzzle, yiikledim el-g6z koordinasyonu gelistirecek
oyunlar...”

“Boyamayi anlatamiyorduk, sinirlara dikkat etmiyordu... Ama
tablet ile boyamada tiklayinca... Sadece sinirlarin boyandigini
gordi.”

Tablo 3 incelendiginde, oyun secimini etkileyen faktorler kategorisinin; siddet 6geleri, cinsiyet

basarma duygusu ve dis etkiler kodlar tarafindan olustugu goriilmektedir. Endise ve Onlemler
kategorisinde ise asosyallik, bagimlilik, zararli igerik ve gercek olmayan beklentiler kodlari yer almaktadir.
Tabletin kullanim nedenleri ebeveynler tarafindan ¢ocugu mesgul tutma, ebeveyn etkisi ve agik hava
oyunlarindan yoksunluk olarak belirlenirken egitim araci olarak tablet kategorisinin ingilizce 6grenme, el-
g6z koordinasyonu ve bilissel gelisim kodlarini icerdigi goriilmektedir.
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Oyun Secimini Etkileyen Faktorler

Gozlemler ve yapilan goriismeler neticesinde gocuklarin tabletleri cogunlukla oyun oynama amagh
tercih ettikleri gériilmustir. Ebeveynler (n=3) gocuklarin tabletleri fotograf ve video ¢ekmek amaciyla da
kullandiklarini belirtmigler; fakat gorisme icerikleri tabletlerdeki oyunlara odakli olmustur. Yapilan
kodlamalar ile tabletlere oyun yikleme sirecini etkileyen faktorler: Siddet 6geleri, cinsiyet, basarma
duygusu ve cevre etkisi olarak belirlenmistir.

Siddet ogeleri: Yapilan gortismelerde ebeveynler cogunlukla tabletlere oyunlar kendilerinin
yukledigini belirtmiglerdir. Oyun se¢imi konusunda gocuklarin isteklerini gz 6niine almakla birlikte kendi
kriterlerinin oldugunu belirten ebeveynlerin (n=5) oncelikle dikkat ettikleri hususun oyunlarin siddet
unsuru icermemesi oldugu goriilmustir. Yapilan bu kodlamayi érnekleyen bazi ebeveyn gérisleri su
sekildedir:

“Oyunlarin siddet icerikli olmamasina 6zellikle dikkat ediyorum. Clinkii bazi oyunlardan korkabiliyor.”
(Feride).

“Oyunlarin zararli olmamasina, siddet icermemesine Ozellikle dikkat ediyorum.” (Neriman). “Siddet
oyunu olmasin, onlarla oynamasin diye ugrasiyorum en ¢ok.” (Meltem).

Dokliman analizi ve gbzlem sonuglarinda ise ebeveyn goruslerinin aksine g¢ocuklarin tabletlerinde
bulunan uygulamalarda siddet unsurlarina rastlanmistir. Atesli silahlarin kullanildigi oyunlar, korku
unsuru olarak bilinen gibi canlilar, siddet animsatan ses efektleri tabletlerde yer alan siddet unsurlari
olarak belirlenmistir. Ornegin; Ada ugan bir tasittan, asagi dogru ates edilen bir oyun oynamistir. Bundan
farkh olarak bir zombi oyunu oynamis ve bu oyun hakkinda arastirmacilara ayrintili bilgi vererek
zombilerin Ustline yaprak kapattigini ve boylelikle onlari engellemeye calistigini séylemistir. Yapilan
ebeveyn gortismelerinde Ada’nin evde de sirekli bu oyunu severek oynadigi belirtilmistir.

Cinsiyet: Yapilan goriisme, gézlem ve dokiiman analizi calismalarinda ortak olarak, ¢cocuklar icin oyun
se¢iminde cinsiyet faktoriiniin de etkili oldugu gorilmistir. Ebeveynlerin, oyunlarda cinsiyet vurgusuna
degindikleri ve cinsiyet oyunlari olarak belirttikleri oyun tabirinin daha ¢ok kiz ¢ocuklarinin oynadigi
oyunlar icin kullanildigi dikkat cekmistir. Kiz cocuklarin tabletlerinde kiyafet giydirme, oyuncak bebek
resimli yap-boz, besleme, makyaj yapma, kek-pasta pisirme, boyama oyunlarinin yer aldigi belirlenmistir.
Gozlem bulgular ile desteklediginde, bu oyunlarin ortak 6zellikleri olarak; arka plan renginde siklikla
pembe kullanilmasi, neseli bir muzigin oyuna eslik etmesi ve kiglk bir kiz ¢ocugu sesi ile
yonlendirmelerin yapilmasi gbze ¢carpmaktadir.

Basarma duygusu: Katilimci ebeveynlerle yapilan goriismelerde alinan bilgiler cocuklarin tablette
oynadiklari oyunlarda basari elde etme istekleri oldugunu ortaya koymaktadir. Cocuklarin oynadiklari
oyunlari bir sekilde ge¢mek-kazanmak istedikleri, bunu kendileri yapamama durumunda ise
ebeveynlerinden yardim istedikleri  belirtilmistir.  Ayni  zamanda ebeveynler, c¢ocuklarinin
kazanamayacaklarini disiindiikleri, sadece kazanma- kaybetme (zerine kurulu oyunlari oynamalarini
uygun bulmadiklarini; gcocuklarinin gelisim seviyesine uygun, yeterlilik duygusu saglayabilecek oyunlar
tercih ettiklerini belirtmislerdir. Yapilan bu kodlama ile ilgili 6rnek ifadeler su sekildedir:

“Ben beceremeyecegi seylere de karsiyim. Yasinin oyunu olmayinca yetersizlik duygusu yasamasini
istemiyorum.” (Isilay).

“Genelde kaybetmeli oyunlar oynamiyor. Mesela disci oyununda diste bazi problemler var; onlari
diizeltmeye yonelik adimlar gosteriliyor. Orada basarisiz oldugu durumlarda benden yardim istiyor.”
(Neriman).
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Ebeveynler, cocuklari ile oyun oynarken, kurallarda kiglik esnemeler yaptiklarini belirtip, bunun
sonucunda kazanma duygusunu tadan ¢ocugun oyundan daha ¢ok zevk aldigini ifade etmislerdir. Bu
konu hakkinda bir ebeveyn cocuklarin tablette ayni esneklik ile karsilasmadigini ve ¢ocugun oyunu
kazanamadigi durumda ise o oyundan zevk almadigini belirtmistir:

“Kendisi tablette satran¢ oynarken cok fazla zevk almadigini soyliyor. Clinki tabletteki kurallar
esneklik gostermiyor fakat Burcu benim esneklik gosterdigimi biliyor ve kazaninca mutlu oluyor.”
(Ahmet).

Gozlemler sirasinda ¢ocuklarin oyun oynarken bir takim fiziksel ve s6zel tepkilerde bulunduklari hatta
bunlarin bazi noktalarda duygusal tepkilere donustigl gorilmustir. Konu ile ilgili ailelerin diistinceleri
gozlem notlarindan farklilagsmaktadir. Ebeveynler c¢ocuklarinin tabletle oynarken kazanma veya
kaybetme durumlarinda sozel, fiziksel veya duygusal tepkileriyle karsilasmadiklarini su sekilde
belirtmislerdir:

“Ada hig fiziksel bir tepki vermez 6yle. Hani kaybedince, kazaninca tepki gostermiyor. Sadece
babaslyla bir oyunu paslasarak oynuyorlar: “Hadi baba sira sende, sira bende gibi.” (Feride). “Fiziksel
tepki géstermez oyun oynarken. Normal oyunlarda kaybedince hirs yapiyor ama bilgisayarla hig oyle
¢ok sey yaptigini gormedim, sakindir” (Meltem).

Yapilan gozlemlerde ise ebeveyn gorisleri ile paralel ve gelisen bulgular elde edilmistir. Cocuklarin
oyun gegislerinin, cogunlukla basarisiz olduklarinda sikilarak gergeklestigi belirlenmistir. Onlar igin
oynadiklari oyunlari kazanmanin 6nemli oldugu, bir oyun ile inatlasip onu kazanana kadar ayni oyunu
oynamalari, kazaninca sevindikleri, kaybettikleri zaman ise tzlldukleri hatta bazen sinirlendikleri ve bu
sinirlerini fiziksel olarak yansittiklari gorilmastir. Fakat yapilan gozlemler sirasinda tiim cocuklarin
oynadiklari oyuna karsi bir sekilde tepkide bulunduklari gériilmistir. Ada’nin Angry Birds adinda bir
oyunu oynarken “kazanmam gerek” gibi sesli tepkiler verdigi, ritminin distigli zamanlarda ise
hosnutsuzlugunu ifade edercesine ylzini eksittigi, baska bir oyunda “puan toplamam lazim”,
“vauuuv”, “biraz daha hizli” seklinde sesli tepkiler verdigi gézlem notlarina yansimigtir. Damla’nin ise
Fruit Ninja adl oyunu oynarken ilk basta tek parmagiyla ekranda meyveleri keserken, meyve sayisi
arttikca bes parmagini birden ekranda hizlica gezdirmeye basladigl, bu oyunu oynarken de basarma
isteginin oldukca 6n planda oldugu ve hareketlerine yansidigi goralmustir. Ece’nin altinlan toplayarak
polisten kactigl bir oyunda, siire arttiginda sevindigi, ayaklarini sallayip 6éne-arkaya dogru egilip kalkarak
“ben hala yakalanmadim, kazaniyorum” seklinde asiri sevingle verdigi tepkiler gozlemlenmistir.
Burcu’nun oyun oynarken siirekli konustugu, oyun kaybedince tabletle yliziinii kapatma gibi eylemlerde
bulundugu, “Allah kaybettik, ayy” gibi ifadeleri siklikla ve ylksek sesle kullandigi géze garpmistir. Oyun
oynarken ayrica tablete ¢ok asiri parmak darbeleriyle dokundugu, bu sert darbeleri ise oyunu kazanmak
icin hizlanmasi gerektiginde veya sinirlendiginde yaptigi gozlemlenmistir.

Dis etkiler: Siddet unsurlari icermeme, cinsiyet ve basarma duygusunu tadabilme faktorlerine ek
olarak, ebeveynlerin oyun sec¢imini etkileyen cevresel dis etmenler oldugu gorilmiustir. Cocuklarin
arkadaslarinda gordiikleri oyunlari istemeleri (n=4), bir oyun oynarken veya indirilirken gikan baska bir
oyunun reklaminin etkili olmasi (n=2) ve ayrica genellikle lcretsiz oyunlarin tercih edilmesi (n=3)
tabletlere oyun yilikleme siirecinde etkili olan faktorler olarak belirtilmistir.

Tablet Kullanimina iliskin Endise ve Onlemler

Ebeveynlerle yapilan gériismeler neticesinde ebeveynlerin tabletler konusunda endiselerinin oldugu
fark edilmistir. Ebeveynlerin tasidiklari bu endiselerin, onlari bir takim 6énlemler almaya yonlendirdigine
dair goruslere ulasiimistir. Bu kategoride, duyulan endiseler asosyallik, bagimlilik, zararl icerik ve gercek
olamayacak beklentilere kapilma olarak kodlanmis ve ebeveynlerin aldiklari dnlemler aktariimistir.
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Asosyallik: Tablet sahibi olan hane sayisinin giderek artmasi, ¢cocuklar arasinda tablet kullaniminin
yayginlagsmasi nedeniyle aileler ¢ocuklarinin psikolojik problemler yasamasindan endiseli olduklarini
ifade etmiglerdir. Tim ebeveynler, doz asimi tablet kullanimi sonucu gocuklarinin asosyal olmasindan
tedirginlik duyduklarini, tablet kullaniminin g¢ocuklari sosyal hayattan kopardigini ve ayrica kiltirel
degerleri unutturdugunu, aile paylasimlarini azalttigini belirtmislerdir. Bu bulguyu yansitan ifadeler su
sekildedir:

“Ben biraz yonlendiriyorum arkadaslarin geldi tabletle oynama biraz oyuncaklarinla oyna diye. Eve
misafir gelmis hani kiltirimizde var midir misafirimizle ilgilenmeme kendi basina oynama? Hani
birazda kultirimuzi de 6grensin.” (Feride).

“Cocugun tabletle oynamasi ona zarar verir. Radyasyonu gectim, ¢linkii o ¢ok kanitlanmis bir sey

degil ama psikolojik olarak asosyal bir cocuk olur. Cevresiyle iliski kurmakta zorlanir. Cevresiyle iliski

kuramayinca mutsuz bir birey olur. iliski kurmanin nasil bir sey oldugunu bilmez, pasif bir birey olur.”

(Isilay).

Yapilan gozlemler sonucu elde edilen bulgular ailelerin bu konu ile ilgili endiselerini dogrular
niteliktedir. Goézlemler sirasinda bir arada bulunan ve arkadaslik iliskileri oldugu bilinen ¢ocuklarin,
ortamda tablet oldugunda etkilesimde bulunmadiklari, diyalog dahi kurmadiklari, her ¢cocugun sadece
kendi tabletiyle ilgilendigi ve tamamen tablete odaklandiklari gérialmustir.

Tablet bagimliligi: Katihmci ebeveynler, tabletlerin bagimhlik yaratma durumuyla ¢ocuklarinin karsi
karsiya olabilecegi konusunda farkindalk sahibidirler. Ebeveynlerin bir avantaj olarak duslndukleri
tabletin kolay tasinabilirligi, oyun segeneginin fazla olusu gibi 6zelliklerin bu noktada bagimllik endisesi
yarattigi gérilmistir. Bir ebeveyn konuya yonelik endisesini su sekilde belirtmistir:

“Zaten televizyon bagimhsi, bir de tablet bagimhsi olursa... Tablet ayrica tasinabilir bir sey. Illk
aldigimda okula gelirken okuldan dénerken arabada bile oynuyordu, hala oynuyor. Bazen tableti terk
etmiyor... ama ne kadar c¢ok oynarsa o kadar bagimli olacak” (Meltem). “Kendi otokontrolini
saglamasi gerekiyor c¢ocugun. Birakmasi gereken zaman da birakacak bunu bagimlilik haline
getirmemesi lazim. Biraksak sirekli oynar tabi ki.” (Feride).

Tabletin bagimlilik yaratabilecek 6zelliklerinin farkinda olan ebeveynler olasi bagimhhk durumunun
online gecebilmek amaciyla bir takim dnlemler aldiklarini belirtmistir. Bu 6nlemlerin bir kismi kendisini
kural ve kisitlamalar olarak gosterirken bir kismi g¢ocuga sezdiriimeden alinan tedbirler olarak
belirlenmistir. Tabletle oynama konusunda zaman sinirlamasi koyan ebeveynler (n=4), cocuklarina giinde
ortalama 1-2 saat tabletle oynama izni verdiklerini, bu slirenin sonunda ¢ocuklardan tableti birakmalari
istendiginde ise ebeveynleriyle kigik catismalar yasadiklarini belirtmistir. Tabletle oynama siiresini kural
veya kisitlamalarla azaltmak yerine, ¢ocuga hissettirmeden alinan énlemlerden biri sarji biten tabletin
tekrar sarj edilmemesi veya tabletin saklanmasi olarak belirtiimektedir. Ebeveynlerin bu duruma yénelik
ifadeleri su sekildedir:

“Cok oynadigl zaman ben kisithyorum. Ona bagimh kalmasini istemiyorum. Yani 1 saati geciyorsa
falan midahale ediyorum. Tabi 6nce vermek istemiyor. Sonra birakiyor. Birka¢ kere sdylemek
gerekiyor.” (Neriman). “...hani bir saat oynayabilirsin dedigimde benle ¢ekisiyor -onu da yapacaktim,
ben bitirmedim ama- diyor... Sarji bitirene kadar oynuyor sonra epey bir sarj etmiyorum ¢linki sarj
ederken de oynamayi biliyor ama iste sarji hep yiksek bir yerlerde yapiyorum. Sarj etmek lazim
beklemek zorundasin diyorum ama sonra unutuyor.” (Meltem). “Tableti ¢ok fazla siire vermedik.
Mesela sarji bitince 6zellikle sarj etmedim. O aliskanligi kazandirmamaya calistim en bastan. ” (Isilay).

Cocugun tabletle kontrolsliz zaman gecirmesini 6nleyebilmek adina alinan diger dnlemler tabletteki
oyunlarin ebeveynler tarafindan zamanla silinmesi veya az sayida oyun yiklenmesidir. Zaman kisitlama
onlemi ile kiyaslandiginda, tabletteki fazla oyunlari silen veya sinirl sayida oyun yikleyen ebeveynlerle
yapilan goérismelerde herhangi bir catisma ifadesi ge¢gmemistir. Bu da alinan bu 6nlemin, tablet
konusunda ebeveyn-gocuk ¢atismasinin éniine gegebilecegini dislindlirmektedir. Ebeveynler aldiklari bu
tedbirleri su sekilde ifade etmistir:
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“...cok gesit oyun olsa saatlerce durabilir. Tabletinde ¢ok oyun olmadigi icin beni zorlamiyor. Bundan
dolayr da kural koymak zorunda kalmadim hig. Ben az oyun yukliyorum o da daha az oynuyor.”
(Isilay). “Zaman zamanda babasi oyun siliyor tabletten. isin ilging tarafi da tabletteki her oyunu
biliyor. Bunlari niye sildin diyor babasina. Ben onlari oynuyordum diyor. Ama &yle bir kontroliimiiz
var dyle bir yasak koymaktansa bakiyoruz caktirmadan siliyoruz.” (Feride).

Zararli igerikler: Yapilan gérismeler, ebeveynlerin internet ortamindaki zararl igerikler konusunda
kaygi duyduklarini ortaya c¢ikarmistir. Tabletle oyun oynayan veya ¢izgi film izleyen ¢ocuklarin gikan
reklamlar aracihgiyla farkh igeriklere ulagabilecegini fark eden ebeveynler bu durumun istenmeyen
iceriklere ulasmayi kolaylastirabilecegi noktasinda endise duymaktadirlar. Cocuklarinin yardimsiz bir
sekilde internete girebildigini fark eden ebeveynler (n=4) bunu en zararsiz hale getirebilmek adina gesitli
onlemler aldiklarini belirtmislerdir:

“Firsat vermedim internet kullanmasina. internette cok koétii seyler var. Belki denetlenebilir ama
denetlenemeyen seylerde var. Cokta fazla bilsin kurcalasin istemiyorum.” (lsilay). “Google’in o
Playstore’una girer, biz onu sinirlandirdik hani béyle abuk sabuk seylere girmesin diye. Begendiklerini
indiriyor.” (Feride).

Ozellikle Youtube araciligiyla gizgi film izleyen ¢ocuklarin ebeveynleri(n=3), ekranin sag tarafinda akan
videolardan gocuklarin farkli gizgi filmlere ulasabildiklerini ve boylelikle zararh olabilecek iceriklere de
ulasilabilecegini disiinmektedirler. Goézlem sirecinde, ebeveynlerin gocuklarin interneti kullanabilme
kabiliyetleri araciligiyla her tirlt icerik ile karsilasabilecekleri disiincesini destekleyici bulgular elde
edilmistir. Okuma yazma bilmeyen katilimci ¢ocuklarin, yénlendirmeye gerek duymaksizin internete
girerek istedigi cizgi filmi izleyebildigi gorulmustir (n=3). Cocuklarin farkli videolara kolaylikla ulasabildigi
ve bunu nasil yapacaklarini da uygulamalarin gorselleri ve logolari sayesinde akillarinda tutabildikleri
belirlenmistir. Streg sirasinda kendiliginden gelisen bir diyalog su sekildedir:

Burcu: “..bizim evde internetin nerede c¢ektigini biliyorum. Bir tek salonda. Ben de o odaya
gidiyorum, Youtube’u agiyorum, tablette var zaten, ¢izgi film izleyebiliyorum.”

Arastirmaci: “Peki ¢izgi film izlemek icin ne yaziyorsun, nasil aglyorsun?”

Burcu: “Hi¢bir sey yazmiyorum c¢linki filmler agiliyor hemen. Kirmizi bir kutunun iginde beyaz sey
olan simgeye tikliyoruz ve film izliyoruuz”

Gergekdisi beklentilere kapilma: Yapilan goriismelerde bir ebeveyn tarafindan dile getirilen ve
onemli gorilen bir diger endise ise, tabletlerdeki oyun karakterlerinin gocuklarin gercekdisi beklentilere
kapilmasina yol acabilecegi distincesidir. Bu oyunlari siddet oyunlarindan farksiz olarak géren ebeveyn,
bu durumun ileride daha biiyik bazi sorunlara yol agacagini diislinmekte ve bu disilincelerini su sekilde
aktarmaktadir:

“Tabletlerdeki Barbie’lerin de siddet oyunlarindan bir farki yok onu goriiyorum. Onlarin sik
degisebilen, giydirdigi kiyafetlerine 6zeniyor. O etekten alacagim, o elbiseden alacagim, sacimi boyle
yapacagim. iste anne diyor ben de sagcimi biyiidiglim zaman sariya boyayacagim. Neden ¢iinkii
Barbie’ninki dyle diyor. O da bir tehlike bence. Simdi mesela kendisi Barbie’ye benzemiyor. ilerde
kendisi Barbie’ye benzemedigi icin glizel olmadigini diistinebilir. Fizigi de benzemiyor. Yzl de saglari
da g6z rengi de. Yani o agidan biraz 6zentiligi icinde kalacak. Korkmaya basladim”.

Tabletin Kullanim Nedenleri

Cocuklarin tablet ile nasil tanistigl soruldugunda; ebeveynler (n=4) aslinda kendi kisisel kullanimlar
icin aldiklarini ve ¢ocuklarin bu sekilde tablet ile zaman gegirmeye basladigini belirtmislerdir. Bu sonug,
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tabletin olumlu oldugu kadar olumsuz yanlarindan da siklikla s6z eden ebeveynlerin, ¢ocuklarin tablet
kullanimlarinda biyiik etken olduklarini gostermektedir. Cocuklarin tablet kullanimina iliskin nedenler;
mesgul tutma, ebeveyn etkisi ve agik hava oyunlarindan yoksunluk olarak gruplanmistir.

Cocugu mesgul tutma: Ebeveynler cocuklarin neden tabletle vakit gegirdikleri konusunda ortak bir
gerekcede bulusmuslardir: Cocuklari mesgul tutmak. Tabletleri ¢ocuklarini oyalamak ve kisisel isleri ile
ilgilenirken ¢ocugun vakit gecirmesi amaciyla kullandiklarini ifade eden ebeveynler béylelikle ¢gocuklar
huzursuzlasmadan kendi islerine vakit ayirabildiklerini belirterek, bu noktada tabletin kolay tasinabilirlik
avantajini vurgulamislardir. Boylelikle her an vyanlarinda tasiyabildiklerini Ailelerin ¢ocuk yalniz
kaldiginda, kendileri mesgul oldugunda veya cocuklariyla ilgilenemediklerinde ¢ocugu mesgul tutmak
amaclyla tabletle oynamasina izin verdikleri belirlenmistir. Ebeveynler bu konu ile ilgili diisiincelerini su
sekilde aktarmistir:

“Aslinda tabletle mecburiyetten oynuyor. Bir arkadas toplantisinda biz annelerleyiz, cocuklardan da
herkes tabletle oynuyor tek basina kaliyor. Yapacak bir sey yok. Canim sikildi diyor yanimizda tablet
varsa o da tableti aciyor.” (Isilay). “isim oldugunda veriyorum genelde tableti... Daha ¢ok hafta sonlari
hani bende evdeyim is yapmam lazim o zaman. Sarjini bitirene kadar oynayabiliyor en azindan.”
(Meltem).

Ebeveyn etkisi: Katihmci ebeveynler (n=4) tableti kendi mesleki islerini halletmek veya kisisel
kullanim amaciyla aldiklarini, gocuklarin da tabletle bu sekilde tanistigini belirtmislerdir. Bu da ¢ocuklarin
tabletle vakit gecirmesindeki esas unsurun ebeveynler oldugunu géstermektedir.

“Cocuga ne sunarsaniz cocuk da onu yapiyor. Biz tabletle cok fazla hasir nesir olsak o da yapar. Sen
televizyona bakinca o da bakiyor. Biz tabletle ugrassak o da tabii ki tablete egilecektir.” (Ahmet). “Bir
de soyle bir durum var esim yazilimci yani programci. Evin her kdsesinde bilgisayar ve tablet var.
Kaginilmaz bir sekilde saklayamiyoruz. Ciinkld isimiz bunu gerektiriyor. Ya tamamen ailecek
kapatmamiz lazim tableti ve bilgisayari... Onu da maalesef yapamiyoruz.” (Feride).

Acik hava oyunlarindan yoksunluk: Yapilan gortismelerde, cocuklarin tablete yonelme sebeplerinden
biri olarak ¢ocuklarin uzun siire evde zaman gegirmeleri neticesinde sikilarak tabletle oynamayi tercih
etmeleri gosterilmistir. Ebeveynler (n=3) ¢ocuklarin arkadaslariyla birlikte 6zellikle agik alanda bir arada
olduklarinda, tabletle oynamak yerine arkadaslariyla birlikte farkli oyunlar oynadiklarini, tabletle vakit
gecirmeyi tercih etmediklerini belirtmislerdir.

“Bir arkadas! var yakin onunla sik goristiyor oyun oynuyorlar. Onunla lojmanda parkta oynuyorlar.
Onunla birlikte disarida oynarken ne bilgisayar ne de tablet...” (Ahmet). “Cocuklar ¢ok fazla disari
cikamiyorlar hepsi apartman ¢ocugu, evde tek baslarina da ¢izgi film izlemek bir yere kadar, arkadas
olmadig icin oyuna yoneliyorlar. Bitlin yaz kizim bahgedeydi aklina bile gelmedi tablet. Evde
oturunca tablet geliyor aklina, sonra da bagimhlik oluyor. Yoksa eminim hepsi disarida kosmayi tercih
edecek.” (Isilay).“Bazen giindiiz parka gidelim diyor arkadaslari. Tabletle oynuyorum sonra gidecegim
dediginde karanlk olacak sonra gidemeyeceksin tercih et diyorum, neyse gelince oynarim deyip
gidiyor yani. Disari ¢ikana kadar zorlugu var ciktiktan sonra tablet mablet hikaye. Ciktiktan sonra bu
sefer geri sokamiyorum yani.” (Meltem)

Bir Egitim Araci Olarak Tablet

Yapilan gorismelerde, ebeveynlere gore kimi zaman bir tehlikeye dénilisebilme potansiyeli tasiyan
tabletin, egitim araci olarak kullanilmasinin da mimkin oldugu belirtilmistir. Ebeveynlerin hepsi tabletin
nasil  kullanildiginin  6nemli oldugunu, c¢ocuk nasil yonlendirilirse tabletin o islevi gorecegini
belirtmislerdir. Egitim araci olarak nasil kullanilabilecegi algisi ebeveynler icin gesitlilik gdstermekle
birlikte genel ifadeler ¢ grupta toplanmistir.
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ingilizce 6grenme: Egitim araci olarak, ebeveynlerin tabletten en biiyiik beklentisi ingilizce
O6grenimini kolaylastirma islevi olarak ifade edilmistir. Ebeveynler (n=3) tablet uygulamalarinin ve
oyunlarin dil edinimi konusunda yarar saglayacagi gériisiindedirler. ingilizce sarkilarin gérsel destek ile
sunuldugu, nesnelerin, sekillerin, renklerin, hayvanlarin ingilizce karsiliklarinin oyunlastirilarak dgretildigi
uygulamalar anne-babalarin ilk tercihleri arasinda yer almaktadir. Bu konuya yonelik gorisler su sekilde
ifade edilmistir:

“Ben kendim ingilizce oyunlar yiikledim bilingli olarak. ingilizce 6grenmesinde mutlaka faydali olur.”
(Neriman). “ingilizce oyunlar oynuyor, hayvanlari nesneleri &greniyor bu sekilde.” (Isilay) “Oyunlari
bazen kendisi indiriyor. Kendisi ilgisini ceken seyleri buluyor mesela ingilizce 6grenecegi seyleri de
indiriyor.” (Feride).

El-g6z koordinasyonunu gelistirme: Tablette bulunan bazi oyunlarin el- géz koordinasyonunu
giclendirdigini diisiinen ebeveynler tablet uygulama ve oyunlarinin bu yéniiniin egitim araci olarak
kullanilabilecegini vurgulamislardir. Ortalama bir saat stiren gézlemlerde, ¢ocuklarin hepsinin mutlaka
bir kez yap-boz, origami, boyama yapma gibi oyunlari eglenerek oynadigi belirlenmistir. Bu tiir oyunlarin
cocuklar tarafindan tercih edilmesinde siiphesiz oyunlarin gorsel nitelikleri blyiik 6nem tasimaktadir.
Yap-boz oyunlarinda, olusturulacak butiiniin popiler karakterlerin resimlerinden segilmis olmasi, her
dogru parga yerlestirildiginde ¢ikan mizik sesleri, renkli yonlendirmeler gocuklarin ilgisini cezbeden
ayrintilar olarak géze carpmistir. Bu tlr oyunlarda gocuklarin oynama suresinin daha yiiksek oldugu,
oyunu tamamlayabilmek icin devamlilik gosterdikleri gozlemlenmistir. Katilimci ¢ocuklardan Bilge ile
gerceklestirilen gozlemlerde, oynadigl oyunlar igerisinde en fazla beceri gerektiren oyunun origami
oldugu dusunilmektedir. Dikkatini en ¢ok bu oyunda yogunlastirdigi ve en uzun sire (16 dk.) bu oyunu
oynadigl belirlenmistir. Verilen seklin pargalarini, seklin taslagina dogru olarak yerlestirmeyi gerektiren
bu oyun, el-gdz koordinasyonu gerektirmektedir. ilk sekillerde, pargalari denk getirmekte biraz zorlanmis
fakat denemeye devam etmis, sonrakilerde daha az caba gostererek sekli yerlestirmeyi basardigi ve
basardikga mutlu oldugu gozlemlenmistir.

Bilissel gelisimi destekleme: Ebeveynlerin egitim amacli tablet kullanimina dahil ettikleri bir diger
grup ise bilissel gelisimi destekleyen hafiza ve dikkat oyunlarndir. Esini bulma oyunlari, iki resim
arasindaki farklari bulma oyunlari ebeveynlerin egitici olarak niteledikleri oyun tlrleri arasindadir.
Ebeveynler (n=3), siddet iceren oyunlar gibi zararl olarak adlandirmadiklari tim oyunlarin ¢ocuklara
mutlaka bir seyler 6grettigini belirterek bu zamanlari verimsiz olarak adlandirmadiklarini ifade
etmislerdir. Bir ebeveyn bu gorisiini su sekilde dile getirmistir:

“...zararli oyun oynamiyor. O ylizden endisem yok. Ya da gereksiz oyun oynamiyor. Ona her oyunun
bir seyler kattigini dislinllyorum. Yemek oyununun bile bir seyler kattigini diistiniyorum. Clnku belli
bir karisimdan yeni bir seyler yapildigini fark ediyor. Sirayla katilmasi gerektigini fark ediyor. O ylizden
yararh oldugunu distniyorum.” (Neriman).

Tartisma, Sonug ve Oneriler

Yapilan ¢alismada, tabletlerde en fazla bulunan ve gocuklar tarafindan en sik kullanilan uygulamanin
oyunlar oldugu goérilmistiir. McKenney ve Voogt (2010) tarafindan yapilan arastirmada da gocuklarin
bilgisayar ile en fazla gerceklestirdikleri aktivitenin oyun oynamak oldugu belirlenmistir. Bu durumun
okul o6ncesi dénem cocugunun gelisimsel o6zelliklerinden kaynaklandigi séylenebilir. Okul 6ncesi
donemde pek cok etkinlik oyun ile gerceklestirildiginden dolayl tabletlerde yer alan uygulamalar
cocuklarin okuma yazma, matematik, bilim egitimi, psikomotor gibi farkh alanlara yonelik gelisimlerini
desteklemeye yonelik de olsa oyun olarak sunulabilmekte ve oyun olarak adlandirilabilmektedir. Daha
blylk yas gruplar igin tabletlerde 6zellikle okula basarisina destek olabilecek alternatif uygulamalar
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kullanilabilirken (Enriquez, 2010; Koparan & Giiven, 2012; Romney, 2011; Zhang, Trussell, Gallegos, &
Asam, 2015) okul 6ncesi donem c¢ocuklarinin okuma yazma bilmemesi ve akademik basari
sorumlulugunun olmamasi neticesinde kullanabilecekleri uygulama tiirintin azalmasi ile gocuklarin oyun
uygulamalarina yoneldigi sdylenebilir.

Yapilan ¢alismadan elde edilen bulgulara, ebeveynlerin ¢ocuklarin tabletlerine yiklenecek oyunlarin
seciminde siddet unsurlari, cinsiyet, basarma duygusu ve dis etkiler faktorlerini géz Uninde
bulundurduklari belirlenmis ve ebeveynlerin tliimi ylklenecek oyunlarda siddet igeriginin olmamasini
dikkate aldiklarini belirtmislerdir. Fakat bu durum dokiiman analizi ve gozlem sonuglar ile
desteklenememis, cocuklarin tabletlerinde siddet ve korku unsurlari igeren oyunlara rastlanmistir. Wu
vd. (2014) tarafindan yapilan c¢alismada benzer bulgular elde edilmis ve g¢ocuklarin oynadigi dijital
oyunlarin agresif, antisosyal ve risk davranislari igerdigi belirtilmistir. Ginsberg (2001), ¢ocuklarin
bilgisayar ve internetin zararlarindan korunabilmek icin ailelerinin kontrol ve gb&zetimine ihtiyag
duyduklarini belirtmektedir. Calisma kapsaminda yapilan goriismelerde ebeveynlerin cocuklari ile birlikte
ortak bir tablet kullanim zamani gerceklestirmedikleri, cocuklarin yalnizca zorlandiklari oyunlarda yardim
alma konusunda ebeveynlerine basvurduklari belirlenmistir. Bu sonug, cogunlukla gocugu mesgul tutma
amagli kullanildigi belirlenen tabletlerin, ¢ocugun tek basina vakit gecirdigi bir arag¢ olarak gorildugu
seklinde yorumlanabilir. Cocuklarin, reklamlarda ve arkadaslarinda gordukleri oyunu istemesi gibi dig
etkiler neticesinde ebeveynler oyun igerigi hakkinda bilgi sahibi olamadan oyunu tablete yiklemek
durumunda kalabilmektedir. Bu durumda, ebeveynlerin ¢ocuklarin tabletlerinde bulunan oyunlardaki
siddet unsurlari konusunda yeterli farkindaliga sahip olmamasi, ebeveyn ve c¢ocugun ortak tablet
kullanim zamani gergeklestirmemesi ile iliskilendirilebilir.

Arastirma bulgulari, ebeveynlerin ¢ocuklarinin tablet kullanimina iliskin endise duydugunu ve bu
durumun onlari bir takim 6nlemler almaya yonlendirdigini gostermektedir. Buna gore ebeveynler, tablet
kullaniminin asosyallik, bagimhlik, zararli iceriklere maruz kalma ve gergekdisi beklentilere kapiima
durumlarina yol agabilecegi konusunda endise duymaktadirlar. Cocuklarin tabletlerde bulunan Barbie
bebek benzeri oyunlardan etkilenerek gercekdisi beklentilere kapilmasi endisesi ¢alismanin dikkat cekici
bir bulgusu olarak gérilmektedir. Buna paralel olarak Ditmar, Halliwell ve Ive (2006) tarafindan 5-8 yas
grubu cocuklar ile gerceklestirilen ¢alismada, Barbie gorintisinin kiglk cocuklari etkiledigi ve viicut
memnuniyetleri tizerinde olumsuz etkileri oldugu sonucuna ulasilmistir. Cizgi filmlerin, tv programlarinin
ve resimli ¢cocuk kitaplarinin da bu duruma yol acabilecegi diisiintilmekle birlikte bunlardan farkli olarak
tablet uygulamalarinda bulunan karakterlerin gesitli 6zelliklerine yonelik sunulan neredeyse sinirsiz
se¢imi ¢ocuga birakilan alternatiflerin gocuklarda “buna sahip olunabilir” dislincesini giiglendirebilecegi
disinilmektedir. Ayrica bu segenekler arasindan oyun karakteri igin segim yapabilen, fakat gergek
yasaminda kendisi icin neredeyse sinirsiz se¢im sansini bulamayan ¢ocuk, mutsuz bir bireye dénisebilir.
Bu duruma benzer bir yorum televizyon ve reklamlar ile ilgili olarak da yapilmaktadir. Buna gore,
cocuklar televizyonda gordukleri pek cok seyi gercek sanabilmektedirler (Flavell, Green, & Flavell, 1986)
ve cizgi film kahramanlarinin insanlstl gigler kullanarak gerceklestirdikleri davranislarin ¢ocuklarin
gercek yasaminda bir karsiliginin olmamasi, reklamlarda goérdiGgi her drine ulasamayacak olmasi
cocukta hayal kirikhgl yaratarak onu mutsuz kilabilmektedir (Dogan, 2003; Torlak, 2001; Yavuzer, 1988
(Akt. Karaca, Pekyaman, & Giiney, 2007)). Calisma bulgularinda belirtilen, basarma duygusunu besleyen
oyunlar ve oyun kazanma isteginin de c¢ocuklarin gercek olamayacak beklentilere girmesi ile
iliskilendirilebilir. Nitekim, Wu vd. (2014) tarafindan gerceklestirilen calismada da para kazanma, altin
arama ve sliper gili¢ gibi dijital oyun icerikleri gercek olamayacak beklentiler bashgl altinda
degerlendirilmistir. Hemen her oyunda kazanma durumunda verilen altin, para, seker gibi 6ddller,
cocuklarin kafasinda yasamin pek ¢ok alaninin kazanma-kaybetme (izerine kurulu oldugu ve her kazancin
sonunda da mutlaka bu tir bir 6dil verilecegi seklinde bir imaj yaratabilecegi diisiinilmektedir.

Holloway, Green ve Livingstone (2013), tabletler ile internete kolaylikla erisebilen 0-8 yas arasi
cocuklarin zararh iceriklere maruz kalma konusunda risk altinda oldugunu ve ekran basinda gegirilen
zamanin siki bir sekilde sinirlandiriimasi gerektigini belirtmektedir. Buna paralel olarak, yapilan
calismada ebeveynler tarafindan alinan dénlemlerin ¢ogunlukla zaman sinirlamasina ve zararl iceriklere
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ulasmayi engellemeye odaklandigi, bu sebeple de halihazirda oynanan oyunlarin igerigine iliskin
denetimler konusunda eksiklik yasandigi distiniilmektedir. Bu durum ile ayni dogrultuda olan arastirma
sonuglarina gore (Funk et al., 2009; Plowman et al., 2010) ebeveynler, teknoloji kullaniminin olumsuz
etkileri konusunda kaygilanmakla birlikte gerekli dengeyi sagladiklarini disiinmekte, fakat ebeveyn
rehberligi konusunda yetersiz kalabilmektedirler. Espinosa, Laffey, Whittaker ve Sheng (2006), kiiglk
cocuklarin 6grenme siirecine biylk katki saglayabilen teknolojiye sahip olmanin tek basina yeterli
olmadigl ve ebeveynlerin teknolojinin dogru kullanimi konusunda c¢ocuklarina rehberlik etmelerinin
gerekliligi konusuna vurgu yapmaktadir.

Calismadan elde edilen 6nemli bulgulardan biri de agik hava aktivitelerinden yoksun olma
durumunun, ¢ocuklarin tablet kullanmalarina yol actigi bilgisidir. 21. ylzyilin getirilerinden olan agik hava
oyun alanlarinin azligi, mevcut oyun alanlarinin darligi ve kii¢liklGg, givenlik sebebiyle aileler tarafindan
koyulan kisitlamalar gibi etkenler sebebiyle ¢ocuklarin agik hava alanlarinda gegirdikleri zaman azalmistir
(Wridt, 2004; Karsten, 2005; Carver, Timperio, & Crawford, 2008). Yapilan ¢alismada, ¢ocuklar acik
havada oynayabilecekleri firsat bulduklarinda, arkadaslariyla birlikte disarida vakit gecirmeyi tercih
ederken, evde yalniz kalan ¢ocuklarin tablete veya televizyona yoneldigi anlasiimistir. Alan yazinda
yapilan birgok arastirmada da benzer sonuglara ulasildigi gérilmektedir (Lupu, Norel, & Laurentiu, 2012;
Hofferth & Sandberg, 2001; Anderson, Economos, & Must, 2008; Sisson, Broyles, Baker, & Katzmarzyk,
2010). Ebeveynlerle yapilan goriismeler neticesinde, gliniimiizde cocuklarin televizyonlardan ziyade
tabletle daha fazla vakit gecirdikleri sonucuna ulasilmistir. Bu baglamda, televizyon izlerken pasif
durumda olan ¢ocugun, tabletlerin barindirdig dijital teknoloji uygulamalariyla sinirli da olsa aktiflestigi
(Plowman & Stephen, 2003) ve bu nedenle tableti televizyona; arkadasini ise tablete tercih ettigi
distntlmektedir.

Ebeveynlerin, dijital teknoloji kullaniminin ¢ocuklarin egitim siirecine katki saglayacagini diisindugi
ve bu teknolojilerin satin alinmasindaki en temel sebeplerden birinin egitim amacli kullanim oldugu ifade
edilmektedir (Plowman & Stephen, 2003). Bu calismada da ebeveynler, el g6z koordinasyonunu
gelistiren, ingilizce dgreten ve bilissel gelisimi desteklemeye yénelik oyunlar tabletlere yiiklediklerini ve
tabletlerin bu sekilde iyi bir egitim araci olarak kullanilabilecegini belirtmislerdir. Lieberman, Bates ve So
(2009), iyi tasarlanmis, acgik uglu, ¢ocuklari dusiindiren uygulamalarin gocuklarin problem ¢ozme, dil
gelisimi, bilissel gelisim, el-géz koordinasyonu ve disinme becerileri lzerinde etkili olabilecegini
vurgulayarak resim c¢izme, boyama yapma, muzikli oyunlar gibi uygulamalarin ¢ocuklarin yaraticihgini
gelistirebilecegini belirtmektedir. Alan yazinda yapilan arastirmalar incelendiginde tabletlerin okul 6ncesi
donemde bir egitim araci olarak kullanilabilecegine dair bulgulara ulasilmaktadir (Aronin ve Floyd, 2013;
Banister, 2010; Couse & Chen, 2010; Hernandez, 2014; Kucirkova, Messer, Sheehy, & Panadero, 2014;
Neumann & Neumann, 2014). Wu vd. (2014), dijital teknolojilerin aileler tarafindan g¢ogunlukla egitim
amach kullanildigini ve hafiza giiglendirme, el- géz koordinasyonunu gelistirme, dikkat gelisimi, okuma
yazma hazirliklari ve bilim 6grenme uygulamalarinin bu amagla tercih edildigini belirtmektedir. Yapilan
calismanin, ebeveynler tarafindan tabletlerin okul 6ncesi donemden itibaren bir egitim araci olarak
gorilmesinde, Ust egitim kademelerinde Firsatlari Arttirma ve Teknolojiyi lyilestirme Hareketi Projesi
(FATIH) kapsaminda teknoloji kullaniminin yayginlasmasinin etkili oldugu séylenebilir. Béylece ileriki okul
basarisi icin gerekli olabilecegi diisinilen teknoloji yatkinligi, okul oOncesi donemden itibaren
kazandirilabilir.

Calisma kapsaminda gerceklestirilen gozlemlerde, ¢ocuklarin egitim amacglh kullanim kapsaminda
degerlendirilen oyunlari uzun siire ve dikkatlerini koruyarak oynadiklari belirlenmistir. Bu oyunlara ait
fiziksel unsurlar degerlendirildiginde ise dogru yapilan her adimda ¢ocugun zengin ses ve gorsel efektler
ile pekistirildigi gortlmustir. Alan yazin incelendiginde, dijital oyunlarin gocuklarin motivasyon ve ilgisini
artirarak 6grenme siirecine katki sagladigi bilgisine ulasiimaktadir (Aronin & Floyd, 2013; Henderson &
Yeow, 2012; Mouza, 2005; Melhuish & Falloon, 2010; Peters, 2009). Bu bilgiler 1siginda, geleneksel
yontemlerle kiyaslandiginda 6grenme (zerinde olumlu etkisi oldugu bilinen tabletlerin (Banister, 2010;
Cause & Chen, 2010; Enriquez, 2010), ebeveynler tarafindan da iyi bir egitim araci olarak gériilmesinde,
sundugu zengin uyaricilar ile cocuklarin motivasyonunu ve dikkat siiresini artirmasinin etkili olabilecegi
dustnilmektedir.
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Yapilan ¢alismada ebeveynler, tabletlere yikledikleri oyunlarin ¢ocuklarina bir sekilde mutlaka katki
saglayacagini, gelisimlerini destekleyecegini disundiklerini belirtmislerdir. Bu agidan bakildiginda
ebeveynlere gore, her oyun egitim amagl olmasi bilinciyle yiklenmemekte; fakat bu durum oyunlarin
gelisimi desteklemedigi anlamina da gelmemektedir. Alan yazin incelendiginde, ebeveynlerin bu goriisu
ile ayni dogrultuda bulgulara ulasilmaktadir. Subrahmanyam vd. (2000) c¢ocuklarin evde bos
zamanlarinda eglence amach oynadiklari bilgisayar oyunlarinin da problem ¢6zme, uzamsal algi, gorsel
beceri ve dikkat gelisimlerine olumlu etkide bulundugunu belirtiimektedir. Bu noktada, ebeveynlerin
tabletlerin yalnizca oyun uygulamalarinin egitici islevine yonelik farkindalik gelistirmis olduklari dikkat
¢ekmektedir. Huisman (2012) evdeki medya araglar ve aile gocuk etkilesimine odaklandigi galismasinda,
video ve iletisim uygulamalari ile gocuklarin farkli kiilturleri, farklh hayvan tirlerini, farkl UGlkeleri
taniyabilecegi, dijital fotograflama teknolojisi ile gocuklarin gesitli fotograflar ¢ekerek paylasabilecegi
onerisinde bulunmustur.

Calismadan elde edilen sonuglar incelendiginde, okul 6éncesi donem cocuklari tarafindan tabletlerin
cogunlukla oyun oynama amach kullanildigl; ebeveynlerin de tabletler ile ilgili bilgilerinin oyun
uygulamalari ile sinirh kaldigi gorilmustir. Ebeveynlerin genel olarak tabletteki oyun uygulamalarinin
egitici yonini goz online aldiklari gorilmekle birlikte, video ve fotograf 6zelliklerinin de egitim araci
olarak kullanilmasi saglanabilir. Cocuklarla birlikte gikilacak doga gezileri sirasinda gekilen fotograflarin
incelenerek, Uzerinde konusulmasi ve paylasiilmasinin tablet bir egitim aracina donisecegi
distntlmektedir. Calismadan elde edilen bir diger sonug, ebeveynlerin ve gocuklarin tablet ile ortak
aktivite gerceklestirmedikleri yonindedir. Bu durumun, ebeveynlerin oyunlarin icerikleri ve ¢ocuklarin
tepkileri konusunda yeterli bilgiye sahip olamamalari ile sonuglandigi anlasimistir. Bu durumun
iyilestirilebilmesi icin tablet kullanilarak gergeklestirilecek ebeveyn-cocuk saati belirlenerek denetim ve
gozlem saglanabilir.

Calismadan elde edilen sonuglar, okul 6dncesi donemde tabletlerin siklikla oyun amagli kullanildigina
isaret etmektedir. Bu bulgu, farkli 6rneklem grubuna sahip galismalarin sonuglari ile kiyaslandiginda alan
yazinda benzer sonuglara ulasildigi gorilmektedir. Eren (2015) tarafindan ortaokul ve lise 6grencilerinin
tablet kullanimina iliskin gorislerinin arastirildigi bir calismada, okullarda kullanilan tabletlerde oyun
uygulamalarinin bulunmamasi 6grenciler tarafindan olumsuz bir goris olarak belirtilmistir. Ek olarak,
Cetinkaya ve Keser (2014), lise ve ortaokul 6gretmen ve Ogrencileri ile ylrattikleri calismalarinda,
ogrencilerin tabletlerde ¢ogunlukla oyun uygulamalarini kullandiklari sonucuna ulasiimistir. Farkli
¢alismalardan elde edilen sonuglar bir araya getirildiginde, okul 6ncesi donemden itibaren tablet
oyunlarina olan bu ilginin egitim odakli kanalize edilebilecegi diistiniimektedir. Nitekim, gerceklestirilen
arastirma sonuglari; cocuklarin tablet ile 6grenmekten keyif aldiklari (Tekerek, Altan, & Giindiiz, 2014) ve
derslerin oyunlar araciligiyla islenebilmesi isteklerini (Eren, 2015) ortaya koymaktadir. Bu baglamda,
egitim ilgilileri tarafindan siklikla kullanilan favori oyun uygulamalarinin belirlenerek, bunlara egitimsel
icerigin entegre edilmesi 6nerisi sunulabilir.

Yapilan arastirmalarin sinirliigl da goéz éniinde bulunduruldugunda, okul 6ncesi donemde 6zellikle de
ev ortaminda tabletlerin potansiyel kullanim alanlari bilinmemektedir. Bu sebeple, hangi uygulamalarin
cocuklarin gelisimsel ilerlemesine uygun oldugu ve bunlarin aileler tarafindan evde etkili bir sekilde nasil
kullanilabilecegine yonelik arastirmalar gergeklestirilebilir. Son olarak; okulda 6gretmen kontroliinde
nispeten kontrolll bir sekilde kullanilan tabletlerin, ebeveynlerin denetimleri ile okul disi ortamlarda da
cocuk acisindan saglkli bir sekilde kullanilabilmesi icin aileleri bilinglendirmeye yonelik calismalarin
yapilmasi 6nerisinde bulunulabilir.
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Introduction
Organizational Identification

Ashforth and Mael (1989) have based organizational identification on the basis of social identity
theory in their study. According to the social identity theory, individuals tend to classify themselves and
others according to various social categories such as religion, profession, gender, age group. Based on
this classification, individuals define themselves and others. A special form of social identification is also
an organizational identification. The most commonly used definition of organizational identification has
been made by Mael and Ashforth (1992, p.104). According to this definition, organizational
identification is “perception of oneness with or belongingness to an organization, where the individual
define him or herself in terms of the organizations in which he or she is a member”. Ashforth and Mael
(1989) have argued that identification is the three main outputs associated with the organization.
According to the first of these outputs, individuals show a coherent commitment to the organization
with which they identify themselves. The second is related to the group and it is adaptation,
cooperation, making sacrifices and positive evaluations of the group. Finally, identification leads the
individual to internalize group values and norms, thus demonstrating common attitudes and behaviors
within the organization. These outputs have been supported by numerous empirical studies in the past
years. For instance, the results of Riketta (2005)’s meta-analysis have been shown that, organizational
identification is highly associated with organizational commitment, commitment to work and working
group, job satisfaction and job retention, also it is associated with formal role performance and extra
role performance, with low and moderate level and negatively associated with the intention to quitting
job.

These findings show that it is important for organizations to have employees who identify with their
organizations. But of course, not every organization has employees at the same identity level. Ashforth
and Mael (1989) have argued that there are two basic antecedents of organizational identification. One
of these is the characteristics distinguishing the organization from the others, and the other one is
prestige of the organization. The researchers then classified and elaborated the antecedents of
organizational identification as individual and organizational antecedents in their subsequent work
(Mael & Ashforth, 1992). According to this classification, distinctive features of the organization (such as
historical legends, unique programs, socialization practices etc.) constitute the first one of organizational
antecedents.

Another antecedent is competition. The researchers handled organizational competition separately
as internal and external. According to this, the organization’s competition with other organizations
underscores the norm and values of the group and positively affects identification by providing
clarification of the distinction between us and others. In other respects, competition within the
organization will affect organizational identification negatively, as it will reduce inter-member harmony,
as opposed to the former. Last antecedent considered is organizational prestige. The relationship
between organizational identification and prestige is discussed in more detail below.

Perceived Organizational Prestige

Prestige means the social and economic situation that prevails in relation to an individual or group of
individuals or to other individuals or group of individuals (TDK, 2015). Since the concept has been used
as "prestige" in the studies conducted in Turkish national literature before, "prestige" expression has
been preferred in this study. In sociology and business management fields, numerous studies have been
carried out which consider the concept of prestige as an important variable. In these studies, different
words have been used to express the concept. Including March and Simon (1975) reputation, Mael and
Ashforth (1992) and Tak and Ciftcioglu (2009) perceived organizational prestige, Carmeli and Freund
(2002) perceived exterior prestige, Polat (2009) perceived external prestige, Goktepe (2012) external
prestige perception, various researchers have used different words and word groups. In this study, the
concept of "perceived organizational prestige" has been preferred to be used.
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The perceived organizational prestige is defined by Smidts, Pruyn and van Riel (2001) as an
individual’s interpretation and evaluation of the organization's prestige based on his/her own
knowledge. According to Carmeli and Freund (2002), organizational prestige is the evaluation of the
opinions of the outsiders about the organization by the employees of the organization. Dutton, Dukerich
and Harquail (1994, p.248) stated that the perceived organizational prestige constitutes a response to
the question "What do people in the outside world think about me because of my membership of this
organization?" and functions a powerful mirror as it reflects how the organization and its members'
behaviors are viewed from the outside.

Perceived organizational prestige is recognized as an important antecedent of organizational
identification (Ashforth & Mael, 1989; Dutton et al. 1994; Mael & Ashforth, 1992; March & Simon,
1975). Many researches have reached findings supporting this hypothesis (Carmeli, Gilat, & Waldman,
2007; Carmeli, Gilat, & Weisberg, 2006; Dukerich, Golden, & Shortell, 2002; lyer, Bomber, & Barefield,
1997; Karabey & iscan, 2007; Lipponen, Helkama, Olkkonen, & Juslin, 2005; Smidts et al. 2001). Dutton
et al. (1994) describes the relationship between prestige and identification with the self-esteem notion
of social identity theory. The individual’s self respect increases in cases the individual is a member of an
organization which is accepted as respectable and prestigious by the outside world causes. For this
reason, individuals often tend to identify themselves with the winners (Ashforth & Mael, 1989).

Perceived organizational prestige has also been associated with other attitudes and behaviors
towards work, apart from identification. For instance, staying at work (Hausknecht, Rodda, & Howard,
2009), turnover intention (Mignonac, Herrbach, & Guerrero, 2006; Unler-Oz & Bulutlar, 2009),
commitment (Carmeli, 2005; Ciftcioglu & Sabuncuoglu, 2011), job satisfaction (Ciftgioglu & Sabuncuoglu,
2011). In addition to these variables perceived organizational prestige has been related to employee
performance (Carmeli et al. 2007; Ocel, 2013) and organizational performance (Ali, Lynch, Melewar, &
Jin, 2015; Gatzert, 2015; Saeidi, Sofian, Saeidi, Saeidi, & Saaeidi, 2015).

Student Achievement

Student achievement is considered one of the indicators of the performance and effectiveness of the
school and the teacher (Balci, 2011; Edmonds, 1982). Despite the fact that organizational prestige
perception, organizational identification, and employee or organizational performance have been
studied before, the vast majority of these studies have been conducted on for profit institutions. When
the studies which sampled educational organizations are examined especially in Turkish literature, it is
seen that the relationship between identification and cynicism (Argon & Ekinci, 2016; Nartgiin & Kalay,
2014), organizational commitment (Cakinberk, Derin, & Demirel, 2011), organizational support (Nartgln
& Kalay, 2014; Ozdemir, 2010), organizational citizenship behavior (Balci, Baltaci, Fidan, Cereci, & Acar,
2012) are examined. In the studies related to perceived organizational prestige/image, not only the
image perceptions of pupils or parents regarding educational institutions at different levels (Bakioglu &
Bahgeci, 2010; Cerit, 2006; Nartgiin & Kaya, 2016; Ors, 2003) but also the relationship between
organizational prestige/image and intellectual capital (Basar, Sahin, & Akan, 2014), service quality
(Sonmez-Karapinar & Akgil, 2015) and ethical leadership (Erdogdu, Umurkan, & Kuru, 2013; Kursun,
2011) has been examined.

In the educational sample, there is no research which investigates the relationship between
teachers' perceived organizational prestige and student achievement. Demir6éz (2014) has found that
there is a meaningful relationship between teacher's perception of organizational image and student
achievement. Another study that investigated the relationship between perceived organizational image
and contextual performance has been carried out by Ocel (2013). As a result of this study carried out
with sample of academic staff, it has been observed that organizational image is related to contextual
performance and that this relationship has an intermediary role in affctive commitment.
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Considering the hypotheses of the theory of perceived organizational prestige and organizational
identification and the results of the researchs, teachers' perceived organizational prestige and levels of
organizational identification may be related to student achievement. For this purpose, the following
hypotheses were tested within the scope of the research.

H1. There is a significant positive correlation between organizational identification and student
achievement.

H2. There is a significant positive relationship between perceived organizational prestige and student
achievement.

H3. The moderating role of the perceived organizational prestige variable between organizational
identification and student achievement is significant.

Method
Research Design

In this research, it is aimed to determine the relationship between teachers' organizational
identification and student achievement and the moderating role of this perceived organizational
prestige in this relationship. The conceptual model of the research is given in Figure 1.

P. Organizational
Prestige

Organizational Student
Identification Achievement

Figure 1. The conceptual model of the research.

Participants

The sample of the research is composed of 517 state and 28 private secondary school teachers in
Konya province center districts (Karatay, Meram and Selcuklu) in 2014-2015 education year. The total
number of teachers working in these schools is 4537 (Konya Provincial Directorate of National Education
Department of Strategic Planning, 2014). Student success was taken into account in the first phase of
the sample selection process. For this purpose, the results of 2013-2014 TEOG (Transition from Basic
Education to Secondary Education) exam were requested from Konya Provincial Directorate of National
Education. 4 private schools and 25 state schools have been identified, considering the different student
achievement levels of the schools and the different educational districts in which they are located. In
the second phase, the scales have been randomly distributed among 800 teachers. From the 800 scales
distributed, 596 of them have been taken back as filled and the return rate is 74.50%. 65 of the 596
forms incompletely filled haven’t been included in analysis phase. In the analysis phase, 8 outliers have
been removed from the analysis. At the last phase, analyses of the research been made with the data
obtained from 523 teachers. The distribution of the research sample according to demographic variables
is given in Table 1.
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Table 1.

The Distribution of the Research Sample According to Demographic Variables.

Variable Category Frequency %

Gender Woman 231 44.20
Man 292 55.80

Occupational Seniority 5 years and less 92 17.60
6—10vyears 138 26.40
11 -15 years 139 26.60
16 — 20 years 65 12.40
21 years and more 89 17.00

Education level Bachelor / Associate 447 85.50
Master 76 14.50

School Type Private 80 15.50
State 443 84.70

Mission Time at school Less than 1 year 173 33.00
1-5 years 265 51.00
6 years and more 85 16.00

Instruments

Two separate scales have been used to determine the level of organizational identification and
perceived organizational prestige of the teachers in the research. Detailed information of scales is given
below. Besides, to determine the students' success in research, TEOG achievement point means taken
from Provincial National Education Directorate have been used.

Organizational Identification Scale: The Organizational Identification Scale has been developed by
Mael and Ashforth (1992) and adapted into Turkish by Tak and Aydemir (2004) and the scale consists of
6 items and one factor. The scale’s items have been rated from (1) strongly disagree, to (5) strongly
agree. The Cronbach Alpha reliability coefficient of the original scale was calculated as .87 by Mael and
Ashforth (1992). Tak and Aydemir (2004) calculated the reliability of the scale to be .88 in the adaptation
study they performed. In this study, reliability of the scale was recalculated and found as .75. Tak and
Aydemir (2004) conducted an exploratory factor analysis to test construct validity of the Organizational
Identification Scale. As a result of the exploratory factor analysis, it has been seen that there is only one
sub-factor with more than one eigenvalue and the factor loadings of the items on the scale change
between .79 and .87. The total variance explained by the scale is 37.00%. Within the context of this
study, Organizational Identification Scale’ construct validity has been re-tested with confirmatory factor
analysis in the sample consisting of teachers. To evaluate the fit of the model, xz, xz/sd, Goodness of fit
index (GFI), The Root Mean Square Error of Approximation (RMSEA), Standardized Root Mean Square
Residual (SRMR), Confirmatory Fit Index (CFI) values have been used. Values of x*/df < 3.00, GFl, CFI
>.90, RMSEA, SRMRZ .08 are accepted as good fit measures of the model (Cokluk, Sekercioglu, & Oztiirk,
2010, p. 271). Before the analysis, the values of skewness (-.33) and kurtosis (-.17) have been examined
and KMO (.75) and Barlett Test (p=.00) have been calculated to determine the suitability of the data for
factor analysis and it has been determined that the values were suitable. Confirmatory factor analysis
has been revealed that the item factor loadings varied between .57 and .73. and model fit values; xz/df=
2.22, GFI= 99, AGFI= .97, CFl= .98, SRMR= .02, RMSEA= .05. When these values are taken into
consideration, it can be said that the one factor structure of the scale is in good fit.

Perceived Organizational Prestige Scale: In this study, Perceived Organizational Prestige Scale which
is developed by Mael and Ashforth (1992) has been used. The scale is consisted of eight items and one
factor, rated from (1) strongly disagree, to (5) strongly agree. The scale’s 4th, 6th, 7th and 8th items
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contain negative expressions and for this reason, it is necessary to perform reverse coding before taking
the scale averages. The Cronbach Alpha Reliability Coefficient of the scale was calculated as .77 by Mael
and Ashforth (1992). The adaptation of the scale to Turkish was done by Tak and Ciftgioglu (2009). Tak
and Ciftgioglu (2009) calculated the reliability of this scale as .84.

Tak and Ciftcioglu (2009) tested the construct validity of the scale with exploratory factor analysis, it
is seen that the eigenvalue of the scale is larger than 1 and consists of a single sub-factor. The factor
loadings of the items in the scale range from .63 to .86. The total variance explained by the scale is
49.00%. Tak and Ciftcioglu (2009) also conducted confirmatory factor analysis in their study and one-
factor structure has been shown to be in good fit (x%/df= 6.70, GFI= .90, AGFI= .82, CFI= .89, RMSR= .09,
RMSEA= .14).

In order to implement the Perceived Organizational Prestige Scale, which was not previously applied
in educational institutions, it has been necessary to do some regulations about the scale. 7th and 8th
items of the scale have been found hard to understand, and these items were re-expressed by
researchers and analyzed. The following steps have been followed in the process. First, the original
article by Mael and Ashforth (1992) has been examined and information about the education system of
the school and country where the research was conducted has been collected. The article’s title "Alumni
and Their Alma Mater" means male college graduates and male colleges or graduates and their schools.
This scale has been applied to male college graduates who provide religious education in the United
States. With the research it has been examined the effects of individual and organizational antecedents
on organizational identification. The hypothesis of "perceived organizational prestige is antecedent of
identification" was tested and as a result of the research it has seen a significant positive correlation
between these two variables. In this study it has been determined that school graduates who identified
themselves with their organizations encouraged others to register the same school. It is important to
note that in the country mentioned, which school you graduate from is perhaps as important as the
grade average. In other words, graduating from a prestigious school is a differentiating condition. The
discrimination of the group which is subjected to the research according to the other groups, the
difference compared to the other groups, the prestigious perception and the values of the organizations
have been identified as the antecedent of organizational identification. It is also stated that graduates
are considered by the school administration as financial supporters of these schools.

After making sufficient research on the subject, the following changes were made to the 7th and 8th
items. 7th item of the original scale is as follows; “A person seeking to advance his career in (conference
academia) should downplay his association with (name of school).”. In the US, two students who have
same grades from two different schools can present their transcripts to the same school, college. If one
of these students graduated from a a well-known high school with academic qualifications and the other
one graduated from a common high school, the schools they applied can interpret the grades
differently. Thereby it is important that students graduate from which school. This item can be
understood as "a person who wants to continue his education can advance without the name of the
school he graduated from, his work is more important than the prestige of the school where he
graduated". Because this item is directed to the teachers, it has been changed as follows; “When | want
to work in another school, it is not a positive reference to tell the others that | have worked in this
school.”.

The 8th item on the original scale is as follows; “When other (conference schools) are recruiting new
students, they would not want students from (name of school)”. Because this item is directed to the
teachers, it has been changed as follows; “Other schools do not choose students from my school.”

Within the scope of this study, the validity and reliability of the scale have been tested again after
these changes on the scale items. The cronbach alpha reliability coefficient of the Perceived
Organizational Prestige Scale in this study is .85. In addition, the construct validity of the scale has been
tested with confirmatory factor analysis. First, skewness (-.25) and kurtosis (-.36) values have been
calculated and KMO (.88) and Barlett (p =.00) test results have been examined to determine the
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suitability of the data for factor analysis and it has been seen that the data were appropriate for
analysis. Then, the one-factor structure of the scale has been tested with confirmatory factor analysis. It
has been seen that the factor loadings of the scale changed between .50 and .71. The values of fit
indices can be considered as good; x2/df= 3.07, GFl= .98, AGFl= .94, CFl= .98, SRMR= .03, RMSEA= .06
and confirm the one-factor structure of the scale in this study sample.

Procedure

Researchers have visited 29 school involved in the sample, the scale forms have been distributed to
teachers working in these schools and these forms have been collected by the researchers.

Data Analysis

Normal distribution assumption has been tested before the data analysis phase. For this purpose,
kurtosis and skewness coefficients are investigated. As a result of the analysis, Skewness -.33 and
Kurtosis -.17 have been determined for Organizational Identification. Skewness -.25, Kurtosis -.36 for the
perceived Organizational Prestige have been determined. These values provide evidence that the data
are normally distributed (Blytkoztiirk, 2011, p.40).

Confirmatory factor analysis has been conducted with the AMOS 16 program to test the construct
validity of the scales in the study. In order to test the relationship between the research variables,
correlation and multiple regression analyses have been carried out using SPSS 22 program.

Results

In the study, firstly mean and standard deviation values of the research variables and the correlation
between the variables have been calculated and the findings are given in Table 2. When the findings
examined, it has been observed that there was a significant positive intermediate correlation between
organizational identification and perceived organizational prestige (r = .33) and a significant positive low
level correlation between organizational identification and student achievement (r = .21). Similarly,
there is a significant positive moderate correlation between perceived organizational prestige and
student achievement (r = .54).

Table 2.
Correlation Table of the Relationship between Organizational Identification, Perceived Organizational
Prestige and Student Achievement.

Variables X Sd 1 2 3

1. Organizational Identification 3.71 71 -

2. Perceived Organizational Prestige 3.67 .73 .33* -

3. Student Achievement 339.08 55.45 21* .54* -
*p=.00

After a significant correlation has been found between the research variables, hierarchical regression
analysis has been conducted to test the research hypotheses in the second phase (See Table 3). Prior to
the analysis, the data pattern was tested for multicollinearity. For this purpose, the tolerance value of
variance ratios, variance inflation factor (VIF) and confidence interval (C/) have been examined
(Tolerance> .20, VIF<10, CI<30) and it has been seen that there were no multicollinearity problem in the
data (Buyukozturk, 2011, p.100).
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Before the analysis, the z- values for the independent variables have been calculated and centralised
to determine moderating effects, and then included in the analysis. In the first phase of the hierarchical
regression analysis, the relationship between organizational identification and student achievement has
been tested and it has been seen that there was a significant positive relationship (8 = .21). In the
second phase, perceived organizational prestige has been included in the analysis and it has been found
there was a significant relationship to the student achievement (8 = .52). In the last phase, in order to
test the moderation impact of perceived organizational prestige between dependent and independent
variables, interaction of organizational identification and perceived organizational prestige variables
have been included in the analysis and it has been seen that the result was significant (8 = .16). This
result is evidence of the moderation effect of perceived organizational prestige.

Table 3.
Analysis of Hierarchical Regression Regarding Moderating Role of Perceived Organizational Prestige
between Organizational Identification and Student Achievement.

2

Variables 6 t R AR

Dependent variable: Student achievement

Phase 1

Organizational Identification (Ol) 21 4.98%** .04 .05**

Phase 2

Organizational Identification (Ol) .03 .98

Perceived Organizational Prestige (POP) .52 13.13** .29 24%%*

Phase 3

Organizational Identification (Ol) .06 1.50

Perceived Organizational Prestige (POP) .50 12.75**

Ol x POP .16 4.28%* 31 .02%*
** p=.00

In order to conduct a more detailed analysis of moderation role of the perceived organizational
prestige between organizational identification and student achievement, simple regression curves of
organizational prestige have been drawn for 1 standard deviation above and below of the mean in the
direction of Cohen, Cohen, West and Aiken’s (2003) implications (Figure 2).
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Figure 2. Moderating role of perceived organizational prestige in the relationship between student
achievement and organizational identification.
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As seen in Figure 2, the relationship between organizational identification and student achievement
is negatively significant when perceived organizational prestige is low (8= -.30, p=.00) and when the
perceived organizational prestige is high, it has a significant positive relationship (6= .22, p=.00).

Discussion, Conclusion & Implementation

In this research, the relationship between perceived organizational prestige, organizational
identification and student achievement has been examined in terms of teachers. In the research, firstly
the relationship between organizational identification of teachers and student achievement has been
examined (H1). As a result of regression analysis, organizational identification has been found to be a
significant predictor of student achievement. There is no direct study of the relationship between
organizational identification and student achievement. However, the findings of studies showing
positive effects of organizational identification on employee attitude, behavior and performance may
explain this relationship.

It is known that organizational identification is related to organizational commitment and cohesion
(Ashforth & Mael, 1989; Cakinberk et al. 2011; Deconinck, 2011; Riketta, 2005). There are also studies
showing that organizational identification is related to both in-role performance (Carmeli et al. 2007;
Cicero & Pierro, 2007; He & Brown, 2013; Lee, 1971; Walumbwa, Mayer, Wang, Wang, Workman, &
Christensen, 2011) and extra role performance -e.g. organizational citizenship behavior- (Balci et al.
2012; Dutton et al. 1994; Karabey & iscan, 2007; Riketta, 2005) of teachers. Employees who identify
themselves with their organizations personalize themselves according the organization (Celep, 2014)
and therefore for the reason that they see the goals of the school as their own goals they try to achieve
these goals (Argon & Ekinci, 2016). In this context, it can be said that the teachers who identify
themselves with the organization will have higher efforts to increase student achievement.

Another concept related to organizational identification is the turnover intention. The studies show
that individuals identifing themselves with the organization are more willing to stay in the organization
(DeConinck, 2011; Riketta, 2005). Rodfeldt, Loeb and Wyckoff (2013) have concluded after their eight
years of longitudinal research that turnover is related to student achievement. Considering turnover
rate of schools in Turkey with particularly adverse conditions, the importance of identification of
teachers with the institution comes to the forefront in terms of student achievement. Another point to
consider is the willingness to continue in the profession. Chang (2009), in a study of teachers burnout,
has indicated teachers' resign rates in developed countries. According to that research, 25.00% of
teachers in America leave their job in the first 3 years and 40.00% in the first 5 years. In Germany, the
number of teachers who continue to work until retirement is below 10.00%. Similarly, the number of
teachers who left work in the UK is more than the number of those who continue. In these countries,
the resign rates may be high because teachers can not make the necessary connections with their
institutions or professions. But then in Turkey, the vast majority of individuals who start their profession
as teachers retire as teachers. But unfortunately, explaining this situation with the teachers' professional
commintment or identification with the school would be an optimistic interpretation. In a study
conducted by Egitim-is (Education-Business) Union, 61% of the teachers in Turkey stated that they
would leave their profession if they found a job where they could earn better (Kolcu, 2015). In this
context, it can be said that it is important to develop policies that will enable teachers to identify with
their institutions and their professions.

In this research it has been also examined that the relationship between teachers' perceptions of
organizational prestige and student achievement (H2) and the moderating role of the perceived
organizational prestige between organizational identification and student achievement (H3). As a result
of the research, it has been found that organizational prestige perception is related to student
achievement and also has a moderation role between organizational identification and student
achievement. Like the findings of this study, Demir6z (2014) has concluded that there is a significant
relationship between teachers' organizational image perception and student achievement. Although
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there are few studies in the educational sample, it is possible to come across a number of studies that
examine the relationship between prestige, employee performance and organizational performance in
the field of business management. As a result of these studies, it has been found that organizational
prestige is related to organizational performance (Ali et al. 2015; Saeidi et al. 2015) as well as employee
contextual performance and extra role performance (Carmeli, 2005; Carmeli et al. 2007; Gatzert, 2015).
One important point to note regarding perceived organizational prestige and performance is that this
relationship is reciprocal. The performance that the organization has shown in the past increases
organizational prestige and the prestige improves organizational performance (Gatzert, 2015). Within
the scope of this study, it has been found that organizational prestige perception has a moderation role
between identification and student achievement, when the perceived organizational prestige is high,
the relationship between identification and student achievement is significant in the positive direction
and when the perceived organizational prestige is low, the relationship between identification with
student success is significant in negative direction. It is useful to assess the moderation effect of
perceived organizational prestige which has been found in the scope of this study in the context of the
reciprocal relationship. It should also be remembered that organizational prestige perception is one of
the important antecedents of organizational identification (Ashforth & Mael, 1989, Dutton et al. 1994,
Mael & Ashforth, 1992, March & Simon, 1975). It is noteworthy that the relationship between
organizational identification and student achievement is positive only in schools where perceived
organizational prestige is high. In a qualitative research on organizational culture and student
achievement, Negis-Isik (2010) has stated that the achievement that the school achieved in the previous
years motivates both teachers and students and teachers and students who tasted achievement before
try to achieve a similar achievement. In the study, it has been also stated that the high prestige
perception of the school also attracts successful teachers and students, which also plays a role in
increasing the achievement.

Of course, not every school has equal conditions for student achievement, many schools are located
in more disadvantaged areas and working with disadvantaged students. Unfortunately, day by day
schools are considered only in terms of their potential to ensure students pass the exams, and their
successes and failures are evaluated only on the basis of the exam success criteria, and their prestige is
perceived in parallel with exam success. However, the researches show that the only source of
organizational prestige is not performance (Carmeli, 2005; Carmeli et al. 2007). For instance, Carmeli et
al. (2007) has stated that organizational prestige is a multi-dimensional concept and these dimensions
are social responsibility, profitability and business relations. In the mentioned study, the relationship
between organizational performance and social responsibility and organizational identification,
adaptation and employee performance have been examined and it has been concluded that social
responsibility perceived by employees is related to identification, but organizational performance is not
related. Researchers have pointed out that from the findings of these studies, the employees are more
concerned about the social responsibility of the organization, enrichment of the outputs and services
they provide than organizational performance (Carmeli, 2005; Carmeli et al. 2007). In the light of this
information, in order to ensure the teachers identification with schools, especially those with
disadvantaged students, the social responsibility of the school the profession and the values can be
foregrounded. Beginning with the preservice teacher training process, it may be advised to conduct
activities that will increase the identification of teachers not only with their institutions but also with
their professions.
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Tiirkge Siiriim

Giris
Orgiitsel Ozdeslesme

Ashforth ve Mael (1989) calismalarinda orglitsel 6zdeslesme kavramini sosyal kimlik kuramina dayali
olarak temellendirmislerdir. Sosyal kimlik kuramina gore bireyler kendilerini ve digerlerini gesitli sosyal
kategorilere gore siniflandirma egilimindedir; 6rnegin din, meslek, cinsiyet, yas grubu gibi. Bu
siniflandirmaya dayali olarak bireyler hem kendilerini hem de digerlerini tanimlamaktadir. Sosyal
dzdeslesmenin 6zel bir formu da &rgiitsel 6zdeslesmedir. Orgiitsel dzdeslesmenin en sik kullanilan
tanimi Mael ve Ashforth (1992, p. 104) tarafindan yapilmistir. Bu tanima gore orglitsel 6zdeslesme,
“bireyin Uyesi oldugu ve kendini ona bagh olarak tanimladigi érgiite yonelik birlik ve aidiyet algisidir”.
Ashforth ve Mael (1989) 6zdeslesmenin orgitle iliskili Gg¢ temel ciktisi oldugunu ileri sirmuslerdir.
Bunlardan ilki bireylerin ézdeslestikleri 6rgiite baglhk géstermesidir. ikincisi grup ile iliskilidir ve gruba
uyum, isbirligi, fedakarlik yapma ve gruba ydnelik olumlu degerlendirmelerde bulunmadir. Son olarak
0zdeslesme, bireyin grup degerlerini ve normlarini igsellestirmesini, béylece 6rgit icinde ortak tutum ve
davranislar sergilemesini saglamaktadir. One siiriilen bu giktilar ilerleyen yillarda pek cok ampirik ¢alisma
bulgusu ile desteklenmistir. Ornegin, Riketta (2005) yaptigi meta-analiz galismasi sonucunda &rgiitsel
o6zdeslesmenin, orgitsel baglilik, ise ve ¢alisma grubuna baglanma, is tatmini ve ise tutulma ile yiksek
diizeyde iliskili oldugu, ayni zamanda bicimsel rol performansi ve ekstra rol performansi ile distik ve orta
diizeyde ve isi birakma niyeti ile negatif yonde iliskili oldugu sonucuna ulasmistir.

Elde edilen bu bulgular 6rgiitl ile 6zdeslesmis galisanlara sahip olmanin, érgitler agisindan énemini
gostermektedir. Ancak slphesiz her o6rgit, ayni diizeyde kendisi ile 6zdeslesmis calisanlara sahip
degildir. Ashforth ve Mael (1989) orglitsel 6zdeslesmenin iki temel 6ncili oldugunu 6ne strmustir.
Bunlardan ilki orgiti digerlerinden ayirt eden 6zellikleri, diger ise orglitin prestijidir. Arastirmacilar
daha sonra yaptiklari ¢alismalarinda orgltsel 6zdeslesmenin dncillerini bireysel ve orgiltsel onciller
olarak siniflandirmis ve ayrintilandirmislardir (Mael & Ashforth, 1992). Bu siniflandirmaya gore, érgitsel
oncillerden ilkini orgitlin ayirt edici 6zellikleri (6rnegin, tarihsel efsaneler, kendine 6zgli programlari,
sosyallesme uygulamalari gibi) olusturmaktadir.

Bir diger oncil ise rekabettir. Arastirmacilar orgiit ici ve digi rekabeti ayri ayri ele almiglardir. Buna
gore orgltin diger orgutlerle rekabeti, grubun norm ve degerlerinin altinin gizilmesini, biz ve digerleri
arasindaki ayrimin netlesmesini saglayarak 6zdeslesmeyi olumlu etkilemektedir. Diger taraftan, orgit
icindeki rekabet, bunun tam tersine lyeler arasi uyumu azaltacagi icin, o6rgilitsel 6zdeslesmeyi olumsuz
yonde etkileyecektir. Son olarak ele alinan 6ncil ise orglitsel prestijdir. Asagida orglitsel 6zdeslesme ve
prestij iliskisi daha ayrintili ele alinmaktadir.

Algilanan Orgiitsel Prestij

Prestij, bireye ya da bir toplumsal kiimeye baska birey ya da kiimelerle olan iliskilerinde Gstiinlik
saglayan toplumsal ve ekonomik durum (TDK, 2015) anlamina gelmektedir. Ulusal literatlirde yapilan
calismalarda kavram “prestij” olarak kullanildigi icin bu ¢alisma kapsaminda da “prestij” ifadesi tercih
edilmistir. Sosyoloji ve isletme alaninda, prestij kavramini 6énemli bir degisken olarak ele alan pek ¢ok
calisma yapilmistir. Bu ¢alismalarda kavrami ifade etmek igin birbirinden farkli kelimeler kullanilmistir.
March ve Simon (1975) itibar, Mael ve Ashforth (1992) ve Tak ve Ciftcioglu (2009) algilanan orgitsel
prestij, Carmeli ve Freund (2002) algilanan dis prestij, Polat (2009) algilanan dissal prestij, Goktepe
(2012) dissal prestij algisi kelime gruplarini kullanmiglardir. Bu ¢alismada ise “algilanan orgiitsel prestij”
kavrami tercih edilmistir.
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Algilanan orgltsel prestij, Smidts, Pruyn ve van Riel (2001) tarafindan, bireyin 6rgitin prestijini kendi
edindigi bilgilere dayanarak yorumlamasi ve degerlendirmesi olarak tanimlanmistir. Carmeli ve Freund’a
gore (2002) ise orgutsel prestij, disaridakilerin 6rgltiin itibarina iliskin yorumlarinin 6rgiit ¢alisanlari
tarafindan degerlendilmesidir. Dutton, Dukerich ve Harquail (1994, p.248) algilanan orgtsel prestijin
“bu 6rglte lyeligimden dolayi disaridakiler benim igin ne dislinliyor?” sorusuna yanit olusturdugunu ve
orgltin ve orglt Gyelerinin davranislarinin disaridan nasil gérildigliini yansitan glicli bir ayna islevi
gordugina belirtmistir.

Algilanan orgltsel prestij, orglitsel 6zdeslesmenin 6nemli bir 6ncili olarak kabul edilmektedir
(Ashforth & Mael, 1989; Dutton et al. 1994; Mael & Ashforth, 1992; March & Simon, 1975). Yapilan pek
¢ok arastirma sonucu da bu varsayimi destekleyen bulgulara ulasmistir (Carmeli, Gilat, & Waldman,
2007; Carmeli, Gilat, & Weisberg, 2006; Dukerich, Golden, & Shortell, 2002; lyer, Bomber, & Barefield,
1997; Karabey & iscan, 2007; Lipponen, Helkama, Olkkonen, & Juslin, 2005; Smidts et al. 2001). Dutton
vd. (1994) prestij ve Ozdeslesme arasindaki iliskiyi sosyal kimlik kuraminin 6z-saygi kavrami ile
acikladigini belirtmistir. Bireyin Uyesi olan 6rgitin dis diinya tarafindan saygin ve prestijli olarak kabul
edilmesi, onun 6z saygisinin da artmasina neden olmaktadir. Bu nedenle bireyler ¢cogunlukla kendilerini
kazananlarla tanimlama egilimindedir (Ashforth & Mael, 1989).

Algilanan oOrgltsel prestij 0zdeslesme disinda, diger ise yonelik tutum ve davraniglarla da
iliskilendirilmistir. Ornegin; is yerinde kalmaya devam etme (Hausknecht, Rodda, & Howard, 2009),
kurumdan ayrilma niyeti (Mignonac, Herrbach, & Guerrero, 2006; Unler-Oz & Bulutlar, 2009), baglilik
(Carmeli, 2005; Ciftcioglu & Sabuncuoglu, 2011), is tatmini (Ciftcioglu & Sabuncuoglu, 2011). Bu
degiskenlerin yani sira orgiitsel prestij algisi, calisan (Carmeli et al. 2007; Ocel, 2013) ve 6rgiit
performansi (Ali, Lynch, Melewar, & lJin, 2015; Gatzert, 2015; Saeidi, Sofian, Saeidi, Saeidi, & Saaeidi,
2015) ile de iliskilendirilmistir.

Ogrenci Basarisi

Ogrenci basarisi, okul ve dgretmenin performansinin ve etkililiginin gdstergelerinden biri olarak kabul
edilmektedir (Balci, 2011; Edmonds, 1982). Orgiitsel prestij algisi, rgiitsel 6zdeslesme ve calisan ya da
orgut performansi arasindaki iliskiyi inceleyen calismalar olmasina ragmen bu calismalarin buyik
cogunlugu kar amaci giiden kuruluslar tizerinde yapilmistir. Ozellikle yurt ici literatiirde, egitim 6rgiitleri
ornekleminde yapilan ¢alismalar incelendiginde, 6zdeslesme ile sinizm (Argon & Ekinci, 2016; Nartgiin &
Kalay, 2014), orgtitsel baghhk (Cakinberk, Derin, & Demirel, 2011), 6rgitsel destek (Nartgiin & Kalay,
2014; Ozdemir, 2010), orgiitsel vatandaslik davranisi (Balci, Baltaci, Fidan, Cereci, & Acar, 2012)
arasindaki iligkilerin incelendigi gorilmustir. Algilanan orglitsel prestij/imaj ile ilgili yapilan galismalarda
ise, farkli kademelerdeki egitim kurumlarina iliskin 6grencilerin veya velilerin imaj algilarini inceleyen
(Bakioglu & Bahceci, 2010; Cerit, 2006; Nartgiin & Kaya, 2016; Ors, 2003) calismalarla birlikte, érgiitsel
prestij/imajin entelektiel sermaye (Basar, Sahin, & Akan, 2014), hizmet kalitesi (S6nmez-Karapinar &
Akgdl, 2015), etik liderlik (Erdogdu, Umurkan, & Kuru, 2013; Kursun, 2011) ile iliskisi incelenmistir.

Egitim Ornekleminde 6gretmenlerin orgitsel imaj algilari ve Ogrenci basarisi arasindaki iliskiyi
inceleyen bir arastirmaya rastlanmistir. Bu arastirmada, Demirdz (2014) 6gretmenlerin 6rgltsel imaj
algisi ile 6grenci basarisi arasinda anlamli iliski oldugu sonucuna ulagsmistir. Algilanan 6rgitsel imaj ile
baglamsal performans arasindaki iliskiyi inceleyen bir diger arastirma Ocel (2013) tarafindan yapilmistir.
Akademik personel érnekleminde yapilan bu ¢alisma sonucunda, 6rgltsel imajin baglamsal performans
ile iliskili oldugu ve bu iliskide duygusal baghligin araci rolt oldugu gézlenmistir.

Algilanan orglitsel prestij ve orglitsel Ozdeslesmeye iliskin kuramin varsayimlari ve vyapilan
arastirmalarin sonuglar dikkate alindiginda Ogretmenlerin o6rgitsel prestij algilarinin ve orgitsel
o6zdeslesme diizeylerinin 6grenci basarisi ile iliskili olabilecegi dusinilmustir. Bu amagla arastirma
kapsaminda asagida belirtilen hipotezler test edilmistir.
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H1. Orgiitsel 6zdeslesme ile 8grenci basarisi arasinda pozitif ydnde anlamli iliski vardir.
H2. Algilanan &rgutsel prestij ile 6grenci basarisi arasinda pozitif yénde anlamli iligki vardir.
H3. Orgiitsel 6zdeslesme ve dgrenci basarisi arasindaki iliskide algilanan &rgiitsel prestij degiskeninin
diizenleyici rolt anlamlidir.
Yontem
Arastirmanin Modeli

Bu arastirmada 6gretmenlerin orgiitsel 6zdeslesmesi ve 6grenci basarisi arasindaki iliski ve bu iliskide
algilanan o6rgitsel prestijin dizenleyici rolinin belirlenmesi amaglanmistir. Arastirmanin kavramsal
modeli Sekil 1'de verilmistir.

Algilanan
Orgiitsel Prestij

Orgiitsel
Ozdeslesme

A\ 4

Ogrenci Basarisi

Sekil 1. Arastirmanin kavramsal modeli.

Evren ve Orneklem

Arastirmanin evrenini, 2014-2015 egitim Ogretim yilinda Konya ili merkez ilgelerinde (Karatay,
Meram ve Selguklu) bulunan 517 devlet ve 28 6zel ortaokulda gorev yapan brans 6gretmenleri
olusturmaktadir. Bu okullarda gérev yapan toplam brans 6gretmeni sayisi 4537’dir (Konya M.E.M
Stratejik Planlama Bé&liimii, 2014). Orneklem segimi siirecinin ilk asasinda dgrenci basarisi dikkate
alinmistir. Bu amagla 2013-2014 TEOG sonuglari Konya il Milli Egitim Muduarligid’nden talep edilmistir.
Okullarin farkh 6grenci basari diizeyleri ve bulunduklari farkli egitim bélgeleri dikkate alinarak 4 6zel okul
ve 25 devlet okulu belirlenmistir. ikinci asamada belirlenen bu okullarda ¢alismakta olan ve rastlantisal
olarak belirlenen 800 6gretmene olgekler dagitilmistir. Dagitilan 800 6lgekten 596 tanesi doldurulmus
olarak geri alinmistir, geri doniis orani % 74.50’dir. Elde edilen 596 formdan 65’i ise eksik dolduruldugu
icin analize dahil edilmemistir. Analiz asamasinda ise 8 kisiye ait veri u¢ degerlere sahip oldugu igin
analizden cikarilmistir. Son asamada 523 brans 6gretmenine ait veri Uzerinden arastirmanin analizleri
yapilmistir. Arastirma érnekleminin demografik degiskenlere gore dagilimi Tablo 1’de verilmistir.

Veri Toplama Araglari

Arastirmada 6gretmenlerin 6rgiitsel 6zdeslesme diizeylerini ve algiladiklar 6rgltsel prestij diizeyini
belirlemek amaciyla iki ayri 6lgek kullaniimistir. Olgeklere iliskin ayrintili bilgi asagida verilmistir.
Arastirmada ayrica dgrenci basarisini belirlemek tzere, il Milli Egitim Mudurliigi’nden alinan TEOG
basari puan ortalamalari kullaniimistir.

Orgiitsel Ozdeslesme Olgedi: Mael ve Ashforth (1992) tarafindan gelistirilen ve Tak ve Aydemir
(2004) tarafindan Tiirkge’ye cevrilen Orgiitsel Ozdeslesme Olcegi 6 madde ve tek boyuttan olusmaktadir.
Olgek maddeleri, (1) kesinlikle katilmiyorum, (5) kesinlikle katiliyorum seklinde 5’li derecelendirmeye
sahiptir.
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Tablo 1.

Arastirmaya Katilan Ogretmenlerin Demografik Degiskenlere Gére Dagihmi.

Degisken Kategori Frekans %

Cinsiyet Kadin 231 44.20
Erkek 292 55.80

Mesleki Kidem 5 yil ve az 92 17.60
6—10yil 138 26.40
11-15wyl 139 26.60
16 -20 yil 65 12.40
21 yil ve fazla 89 17.00

Egitim Dizeyi Lisans / On lisans 447 85.50
Lisansustiu 76 14.50

Calistigi Okul Tiri Ozel 80 15.50
Devlet 443 84.70

Okuldaki Gorev Suresi 1yildan az 173 33.00
1-5yil 265 51.00
6 yil ve Gzeri 85 16.00

Ozgiin 6lgegin Cronbach Alfa Giivenirlik Katsayisi Mael ve Ashforth (1992) tarafindan .87 olarak
hesaplanmistir. Tak ve Aydemir (2004) yaptiklari uyarlama calismasinda ise 6lgcegin glvenirligini .88
olarak hesaplamistir. Bu calisma kapsaminda olgegin glvenirligi yeniden hesaplanmis ve .75
bulunmustur. Orgiitsel Ozdeslesme Olgegi’'nin yapi gegerliligi sinamak igin Tak ve Aydemir (2004)
acimlayici faktér analizi yapmistir. Agimlayici faktér analizi sonucunda 6zdegeri birden buyuk tek alt
boyut oldugu, 6lgekte yer alan maddelerin faktér yiklerinin .79 ile .87 arasinda degistigi bulunmustur.
Olgegin agikladig toplam varyans ise %37.00’dir. Orgiitsel Ozdeslesme Olgegi’nin bu ¢alisma kapsaminda
o6gretmen o6rnekleminde yapi gecerligi dogrulayici faktor analizi ile yeniden sinanmistir. Modelin
uyumunu degerlendirmek amaci ile X%, X*’nin serbestlik dercesine orani (xz/sd), iyilik uyumu indeksi (GFI),
yaklasik hatalarin ortalama karekoki (RMSEA), standardize edilmis artik ortalamalarin karekoki (SRMR),
karsilastirmali uyum iyiligi (CFI) degerleri kullanilmistir. Modelin iyi uyum &lgiitleri olarak x°/df < 3.00,
GFI, CFl 2.90'a, RMSEA, SRMR< .08 degerleri kabul edilmistir (Cokluk, Sekercioglu, & Oztiirk, 2010, p.
271). Analiz 6ncesinde verilerin faktor analizine uygunlugunu belirlemek amaciyla garpikhk (-.33) ve
basiklik (-.17) degerlerine bakilmis ve KMO (.75) ve Barlett testi (p=.00) incelenmis, degerlerin uygun
oldugu gorilmdistir. Yapilan dogrulayici faktor analizi sonucunda madde faktor yikleri .57 ile .73
arasinda ve olcegin uyum iyiligi degerleri; xz/df= 2.22, GFI= .99, AGFI= .97, CFl= .98, SRMR= .02, RMSEA=
.05, olarak bulunmustur. Bu degerler dikkate alindiginda Olcegin tek faktorli yapisinin iyi uyum
gosterdigi soylenebilir.

Algilanan Orgiitsel Prestij Olcegi: Bu calismada Mael ve Ashforth (1992) tarafindan gelistirilen
Algilanan Orgiitsel Prestij Olgegi kullanilmistir. Sekiz madde ve tek boyuttan olusan 6lgek (1) kesinlikle
katiimiyorum, (5) kesinlikle katiliyorum olmak Uzere derecelendirilmektedir. Olcegin 4., 6., 7. ve 8.
maddeleri olumsuz ifadeler icermektedir bu nedenle olgek ortalamalari alinmadan once ters
kodlamalarinin yapilmasi gerekmektedir. Olgcegin cronbach alfa giivenirlik katsayisi Mael ve Ashforth
(1992) tarafindan .77 olarak hesaplanmistir. Olgegin Tirkce’ye uyarlanmasi Tak ve Ciftcioglu (2009)
tarafindan yapilmistir. Tak ve Ciftcioglu calismalarinda bu 6lgegin glivenirligini .84 olarak hesaplamistir.

Tak ve Ciftgioglu (2009) oOlgegin yapi gecerligini agimlayici faktor analizi ile sinamis, yapilan analiz
sonucunda dlcegin dzdegeri (eigenvalue) 1’den bilyiik tek bir alt boyuttan olustugu gériilmiistir. Olcekte
yer alan maddelerin faktor yiikleri .63 ile .86 arasinda degismektedir. Olcegin agikladig toplam varyans
% 49.00’dur. Tak ve Ciftcioglu (2009) bu calismada ayrica 6lgegin dogrulayici faktér analizini de yapmis
ve tek faktérli yapinin iyi uyum gosterdigi gérilmistir (x%/df= 6.7, GFI= .90, AGFI= .82, CFI= .89, RMSR=
.09, RMSEA= .14).
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Daha ©nce egitim kurumlarinda uygulanmayan Algilanan Orgiitsel Prestij Olceginin egitim
kurumlarinda uygulanmasi &lcekle ilgili bazi diizenlemeler yapilmasini gerektirmistir. Olgegin 7. ve 8.
maddeleri anlasilmasi zor maddeler oldugu goriilmis bu maddeler arastirmacilar tarafindan yeniden
ifade edilmis ve analiz calismalari yapilmistir. Siirecte su asamalar izlenmistir. Oncelikle Mael ve Ashforth
(1992)’un olgegi kullandigi orijinal makalesi incelenmis, arastirmayi yaptigi okul ve tlkenin egitim sistemi
hakkinda bilgi toplanmistir. Makalenin basligi “Alumni and Their Alma Mater” erkek kolejinin mezunlari
ve onlarin mezun olduklari erkek koleji veya mezunlar ve okullari anlamina gelmektedir. Bu 6lcek ABD’de
dini egitim veren bir erkek koleji mezunlarina uygulanmistir. Arastirma ile bireysel ve orgitsel 6ncillerin
orgitsel Ozdeslesme Uzerindeki etkileri incelenmistir. Arastirmada algilanan o6rgutsel prestij
o0zdeslesmenin 6ncillerindendir hipotezi test edilmis ve arastirma sonucunda bu iki degisken arasinda
pozitif yonde anlamli iligki bulunmustur. Bu arastirmada orgutleriyle 6zdeslesen okul mezunlarinin, ayni
okula baskalarini da kayit yaptirmasi icin tesvikte bulunduklari belirlenmistir. Sunu da belirtmek gerekir
ki, adi gecen lilkede hangi okuldan mezun olundugunun not ortalamasi kadar belki de daha fazla 6nemi
vardir. Baska bir ifadeyle prestijli bir okuldan mezun olmak ayirt ediciligi olan bir durumdur. Arastirmaya
konu olan grubun diger gruplara gore ayirt ediciligi, diger gruplara gore farkliligi, prestijli algilanmasi ve o
orgutin degerleri orgitsel 6zdeslesmenin 6nciili olarak tespit edilmis. Ayrica mezunlarin bu okullarin
mali destekgisi olarak okul yonetimi tarafindan 6nemsendikleri de belirtilmistir.

Konu ile ilgili yeterli arastirma yapildiktan sonra 7. ve 8. maddeler igin su yorumlarda bulunarak su
degisiklikler yapilmistir. Orijinal 6lgegin 7. maddesi soyledir; “A person seeking to advance his career in
(conference academia) should downplay his association with (name of school)”. ABD’de ayni okula -
Universite veya koleje- iki farkli okulu bitirmis not ortalamalari ayni olan iki 6grenci not cizelgelerini
sunabilir. Bu 6grencilerden biri genel liseden mezun, digeri akademik zorlugu olan taninmis bir liseden
mezunsa, basvurduklari okul not ortalamalarini farkli yorumlayabilmektedir. Dolasiyla 6grencilerin hangi
okuldan mezun olduklari 6nemli olmaktadir. Bu madde, egitimine devam etmek isteyen bir kisi mezun
oldugu okulun adi olmadan da ilerleyebilir, kendi ¢alismalari mezun oldugu okulun prestijinden daha
onemlidir seklinde anlagilabilir. Belirtilen bu madde 6gretmenlere yoneltilecegi icin “Bir baska okulda
calismak istedigimde bu okulda calistigimi séylemek bana olumlu bir referans olmaz.” seklinde
degistirilerek ifade edilmistir.

Orijinal 6lgekte yer alan 8. madde ise soyledir; “When other (conference schools) are recruiting new
students, they would not want students from (name of school).” Bu madde Tirkce'ye su sekilde
cevrilebilir; “Diger okullar 6grenci alirken bu okuldan gelen 6grencileri istemezler.” Bu madde
ogretmenlere yoneltilecegi icin, “Diger okullar benim okulumdan gelen 6grencileri tercih etmezler.”
seklinde dlgekte yer almistir.

Olgek maddeleri izerinde yapilan bu calismalardan sonra, bu calisma kapsaminda 6lgegin gegerlik ve
givenirligi yeniden sinanmistir. Algilanan Orgiitsel Prestij, dlgegin bu calisma kapsaminda hesaplanan
Cronbach Alfa glvenirlik katsayisi .85’tir. Ayrica 6lgegin yapi gecerligi dogrulayici faktor analizi ile
sinanmistir. Oncelikle verilerin faktér analizine uygunlugunu belirlemek amaciyla carpiklik (-.25) ve
basiklik (-.36) degerleri hesaplanmis ve ayrica KMO (.88) ve Barlett (p=.00) test sonuglari incelenmis,
analize uygun oldugu gorilmistlir. Daha sonra 6lgegin tek faktorli yapisi dogrulayici faktor analizi ile
sinanmistir. Analiz sonucunda madde faktor yiklerinin .50 ile .71 arasinda degistigi gorilmustir. Elde
edilen uyum iyiligi degerleri; Xz/df= 3.07, GFI= .98, AGFI= .94, CFl= .98, SRMR= .03, RMSEA= .06 bu
arastirma ornekleminde de olgegin tek faktorll yapisini dogrulamistir.

Verilerin Toplanmasi

Arastirma orneklemine dahil olan 29 okul arastirmaci tarafindan ziyaret edilmis, bu okullarda gorev
yapmakta olan 6gretmenlere bilgi verilerek olgek formlari dagitilmis ve yine arastirmaci tarafindan bu
formlar toplanmuistir.
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Verilerin Analizi

Veriler analiz edilmeden normal dagilima uygunlugu test edilmistir. Bu amagla basiklik ve g¢arpikhk
katsayilari incelenmistir. Yapilan analiz sonucunda, Orgiitsel Ozdeslesme icin Skewness -.33, Kurtosis -
.17, Algilanan Orgiitsel Prestij icin ise Skewness -.25, Kurtosis -.36 hesaplanmistir. Elde edilen bu degerler
verilerin normal dagilim gosterdigine iliskin kanit teskil etmektedir (Bliylkoztirk, 2011, p.40).

Arastirmada 6lgeklerin yapi gecerligini sinamak amaciyla dogrulayici faktér analizi AMOS 16 programi
ile yapilmistir. Arastirma degiskenleri arasindaki iliskiyi test etmek amaciyla yapilan korelasyon ve ¢oklu
regresyon analizlerinde ise SPSS 22 programi kullaniimistir.

Bulgular

Arastirmada oncelikle arastirma degiskenlerine iliskin aritmetik ortalama ve standart sapma degerleri
ve degiskenler arasi korelasyon hesaplanmis ve elde edilen bulgular Tablo 2’de verilmistir. Bulgular
incelendiginde orgitsel 6zdeslesme ile algilanan oOrgltsel prestij (r=.33) arasinda orta dizeyde ve
orgitsel 6zdeslesme ile 6grenci basarisi arasinda (r=.21) dusik diizeyde pozitif yonde anlamh iliski
oldugu gorulmektedir. Benzer sekilde algilanan 6rgitsel prestij ile 6grenci basarisi arasinda da (r=.54)
orta diizeyde pozitif yonde anlamli iligki vardir.

Tablo 2.
Orgiitsel Ozdeslesme, Algilanan Orgiitsel Prestij ve Odgrenci Basarisi Arasindaki iliskiyi Gésteren
Korelasyon Tablosu.

Degiskenler X Ss 1 2 3

1.0rgitsel Ozdeslesme 3.71 71 -

2.Algilanan Orgiitsel Prestij 3.67 73 .33%* -

3. Ogrenci Basarisi 339.08 55.45 21% .54* -
*p=.00

Arastirma degiskenleri arasinda anlamli korelasyonun oldugu gorildikten sonra ikinci asamada
arastirma hipotezlerini test etmek amaciyla hiyerarsik regresyon analizi yapiimistir (bkz. Tablo 3). Analiz
oncesinde veri deseninde ¢oklu baglanti olup olmadigi test edilmistir. Bu amagla varyans oranlarinin
tolerans degeri, varyans buyutme faktori (VIF) ve durum indeksi (C/) incelenmis (Tolerans> .20, VIF<10,
CiI<30) ve verilerde ¢oklu baglanti problemi olmadigi gorilmustir (Bayukoztiirk, 2011, p.100).

Tablo 3.
Orgiitsel Ozdeslesme ve Odrenci Basarisi Arasindaki iliskide Algilanan Orgiitsel Prestijin Diizenleyici
Roliine lliskin Hiyerarsik Regresyon Analizi.

2

Degiskenler 8 t R AR

Bagimli degisken: Ogrenci basaris

1. Asama

Orgiitsel Ozdeslesme (00) 21 4,98%* .04 .05**

2. Asama

Orgiitsel Ozdeslesme .03 .98

Algilanan Orgiitsel Prestij (AOP) .52 13.13%* .29 24%*

3. Asama

Orgiitsel Ozdeslesme .06 1.50

Algilanan Orgiitsel Prestij .50 12.75**

00 x AOP .16 4.28%** 31 .02%*
** p=.00
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Analiz 6ncesinde, diizenleyici etkileri belirlemek amaciyla bagimsiz degiskenler (6rgiitsel 6zdeslesme
ve algilanan orgiitsel prestij) icin z- degerleri hesaplanarak merkezilestirilmis, daha sonra analize dahil
edilmistir. Hiyerarsik regresyon analizinin ilk asamasinda orgutsel 6zdeglesme ile 6grenci basarisindaki
iliski sinanmis ve pozitif yénli anlamli iligki (8=.21) oldugu gériilmustir. ikinci asamada algilanan érgiitsel
prestij analize dahil edilmis ve 6grenci basarisiyla anlamli diizeyde iliskili (6= .52) oldugu gorilmistir.
Son asamada bagimh ve bagimsiz degisken arasindaki iliskide algilanan orgiitsel prestijin dizenleyici
etkisini test etmek amaciyla orgiitsel 6zdeslesme ve algilanan orgltsel prestij degiskenlerinin etkilesimi
analize dahil edilmis ve sonucun anlamli (8=.16) oldugu goérilmistir. Elde edilen bu sonug algilanan
orgltsel prestijin dlizenleyici etkisine iligkin kanit teskil etmektedir.

Algilanan orgutsel prestijin orgiitsel 6zdeslesme ve 6grenci basarisi arasindaki iliskideki diizenleyici
rolini iliskine iliskin daha detayli inceleme yapmak amaciyla Cohen, Cohen, West ve Aiken’in (2003)
onerileri dogrultusunda orgitsel prestijin ortalamadan 1 standart sapma (istii ve alti icin basit regresyon
egrileri cizilmistir (Sekil 2).
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300

250 —@— disik AOP
— @ - yiksek AOP

200
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Sekil 2. Ogrenci basarisi ve 6rgiitsel 6zdeslesme iliskisinde algilanan érgiitsel prestijin diizenleyici rolii.

Sekil 2'de gorildigi gibi orglitsel 6zdeslesme ile 6grenci basarisi arasindaki iligki algilanan 6rgutsel
prestij disiik oldugu zaman negatif yonde anlamh (6=-.30, p=.00), algilanan orgltsel prestij yiksek
oldugunda ise pozitif yonde anlamh (8=.22, p=.00) iliskiye sahiptir.

Tartisma, Sonug ve Oneriler

Bu arastirmada, 6gretmenler tarafindan algilanan 6rgitsel prestij, 6rgltsel 6zdeslesme ile 6grenci
basarisi arasindaki iliski incelenmistir. Arastirmada oncelikle 6gretmenlerin 6rgiitsel 6zdesleme dizeyleri
ile 6grenci basarisi arasindaki iliski incelenmistir (H1). Yapilan regresyon analizi sonucunda o6rgitsel
dzdeslesmenin dgrenci basarisinin anlamli bir yordayicisi oldugu gérilmistir. Orgiitsel zdeslesme ve
o6grenci basarisi arasindaki iliskiyi dogrudan inceleyen c¢alisma bulunmamaktadir. Ancak 6rgitsel
6zdeslesmenin, g¢alisan tutum, davranis ve performansi izerindeki olumlu etkisini gésteren ¢alismalarin
bulgulari bu iliskiyi aciklayabilir.

Orgiitsel 6zdeslesmenin 6rgiitsel baglilik ve uyum (Ashforth & Mael, 1989; Cakinberk et al. 2011;
Deconinck, 2011; Riketta, 2005) ile iliskili oldugu bilinmektedir. Ayrica g¢alisanin hem baglamsal
performansi (Carmeli et al. 2007; Cicero & Pierro, 2007; He & Brown, 2013; Lee, 1971; Walumbwa,
Mayer, Wang, Wang, Workman, & Christensen, 2011) hem de ekstra rol performansi, 6rn. orgitsel
vatandashk davranisi, (Balci et al. 2012; Dutton et al. 1994; Karabey & iscan, 2007; Riketta, 2005) ile de
iliskili oldugunu gosteren calismalar bulunmaktadir. Orgiitleri ile 6zdeslesen calisanlar kendilerini 6rgiitle
kisisellestirmekte (Celep, 2014), okulun amagclarini kendi amaclari gibi gérmekte bu nedenle de bu
amaglari gerceklestirmek icin caba sarf etmektedir (Argon & Ekinci, 2016). Bu baglamda 6rgitu ile
O6zdeslesmis Ogretmenlerin 6grenci basarisi arttirmaya yonelik cabalarinin da daha yiiksek olacagi
soylenebilir.
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Orgiitsel 6zdeslesme ile iliskili bir diger kavramda isten ayrilma niyetidir. Yapilan galismalar
sonucunda orgiti ile 6zdeglesen bireylerin 6rgilitte kalmaya daha fazla istekli olduklarini géstermektedir
(DeConinck, 2011; Riketta, 2005). Rodfeldt, Loeb ve Wyckoff (2013), sekiz yil siren boylamsal
arastirmalari sonucunda 6gretmenlerin is devrinin 6grenci basarisi ile iligkili oldugu sonucuna ulagmistir.
Ulkemizde &zellikle olumsuz kosullara sahip okullardaki is devri hizi distiniildigiinde, dgrenci basarisi
acisindan 6gretmenlerin kurum ile 6zdeslesmelerinin 6nemi 6n plana ¢ikmaktadir. Dikkate alinmasi
gereken bir diger nokta da meslege devam etmeye istekliliktir. Chang (2009), 6gretmenlerin tikenmisligi
lizerine yaptigi calismasinda, gelismis Ulkelerdeki, 6gretmenlerin is birakma oranlarini belirtmistir. Buna
gore Amerika’da 6gretmenlerin %25.00°i ilk 3 yilinda %40.00"1 ise ilk 5 yilinda 0Ogretmenligi
birakmaktadir. Almanya’da ise emeklilige kadar meslegi devam ettiren 6gretmen sayisi %10.00'un
altinda kalmaktadir. ingiltere’de de benzer bir bicimde isi birakan 6gretmenlerin sayisi devam
ettirenlerden fazladir. Bu (lkelerde kurumlari ya da meslekleri ile gerekli bagi kuramadiklari igin
dgretmenlerin is birakma oranlari yiiksek olabilir. Ulkemizde ise &gretmen olarak meslege baslayan
bireylerin blyik cogunlugu 6gretmen olarak emekli olmaktadir, ancak ne yazik ki bu durumu
o6gretmenlerin meslege baghhg! ya da okul ile 6zdeslemeleri ile agiklamak iyimser bir yorum olacaktir.
Egitim-is sendikasinin yaptigi bir arastirmada Tirkiye’deki &gretmenlerin %61.00’'i daha iyi para
kazanabilecekleri bir is bulmalari halinde meslegi birakacaklarini belirtmistir (Kolcu, 2015). Bu baglamda,
O0gretmenlerin hem kurumlari hem de meslekleri ile 6zdeslesmelerini saglayacak politikalarin
gelistirilmesinin 6nem arz ettigi sdylenebilir.

Arastirmada ayrica 6gretmenlerin orgitsel prestij algilari ve 6grenci basarisi arasindaki iliski (H2) ve
orgitsel 6zdeslesme ve 6grenci basarisi arasindaki iliskide algilanan 6rgiitsel prestijin diizenleyici roli de
(H3) incelenmistir. Arastirma sonucunda, orgtitsel prestij algisinin 6grenci basarisi ile iliskili oldugu ayrica
orgitsel 6zdeslesme ve 6grenci basarisi arasindaki iliskide diizenleyici rolii oldugu gorilmistir. Demirdz
(2014), bu galismada elde edilen bulgulara benzer sekilde, 6gretmenlerin orgiitsel imaj algisi ile 6grenci
basarisi arasinda anlamli iliski oldugu sonucuna ulasmistir. Egitim 6rnekleminde konuyu ele alan az
sayida ¢alisma olmasina ragmen isletme alaninda prestij ile ¢alisan performansi ve 6rgiit performansi
arasindaki iliskiyi inceleyen ¢ok sayida calismaya rastlamak mimkindir. Bu ¢alismalarin sonucunda
orgitsel prestijinin hem c¢alisanin baglamsal performansi ve ekstra rol performansi (Carmeli, 2005;
Carmeli et al. 2007; Gatzert, 2015) ile hem de 6rglt performansi (Ali et al. 2015; Saeidi et al. 2015) ile
iliskili oldugu gorilmdistlr. Algilanan orgutsel prestij ve performans iliskisinde dikkat edilmesi gereken
onemli bir nokta bu iliskinin ¢ift yonli olmasidir. Gegmise doniik olarak 6rgltin gostermis oldugu
performans oOrglitsel prestijin arttirmakta, prestij ise gelecege donik olarak c¢alisan ve orgit
performansini arttirmaktadir (Gatzert, 2015). Bu ¢alisma kapsaminda o6rgltsel prestij algisinin
o6zdeslesme ve Ogrenci basarisi arasinda diizenleyici roli oldugu, algilanan orglitsel prestij yiksek
oldugunda 6zdeslesme ile 6grenci basarisi arasinda iliskinin pozitif yonde anlaml, distik oldugun da ise
negatif yonli anlamli oldugu gorilmiustir. Algilanan 6rglitsel prestijin bu ¢alisma kapsaminda bulunan
dizenleyici etkisinin belirtilen cift yonla iliski baglaminda degerlendirilmesinde fayda vardir. Ayrica
orgutsel prestij algisinin orgitsel 6zdeslesmenin énemli oncillerinden biri oldugu da unutulmamalidir
(Ashforth & Mael, 1989; Dutton et al. 1994; Mael & Ashforth, 1992; March & Simon, 1975). Orgiitsel
o6zdeslesme ve Ogrenci basarisi arasindaki iliskinin sadece algilanan o6rgitsel prestijin ylksek oldugu
okullarda pozitif yonli olmasi dikkat cekici bir bulgudur. Negis-lsik (2010) 6rgit kiltiiri ve ogrenci
basarisi izerine yaptigl nitel arastirmada, hem velilerin hem de 6gretmenlerin okulun daha Onceki
yillarda yakalamis oldugu basarinin hem oOgretmenleri hem de 06grencileri motive ettigini, basari
duygusunu tatmis 6gretmen ve 6grencilerin benzer bir basariyl yakalamaya calistiklarini belirtmistir.
Belirtilen bu galismada ayrica okula iliskin ylksek prestij algisinin basarili 6gretmen ve 6grencileri de
kendine ¢ektigini, bu durumun da basarinin artmasinda rol oynadigi belirtilmistir.

Ancak sliphesiz her okul 6grenci basarisi agisindan esit kosullara sahip degildir, pek ¢ok okul daha
dezavantajli bolgelerde bulunmakta ve dezavantajli 6grencilerle galismaktadir. Ne yazik ki her gegen giin
okullar sadece sinav kazandirabilme potansiyelleri agisindan ele alinmakta, basari ve basarisizliklari
sadece sinav basarisi 6l¢itil ile degerlendiriimekte, buna dayali olarak prestijleri algilanmaktadir. Oysaki
yapilan arastirmalar orgitsel prestijin tek kaynaginin performans olmadigini gostermektedir (Carmeli,
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2005; Carmeli et al. 2007). Ornegin, Carmeli vd. (2007) calismalarinda érgiitsel prestijin cok boyutlu bir
kavram oldugu ve bu boyutlarin sosyal sorumluluk, karhlik ve is iliskileri oldugunu belirtmistir. Orgit
performansi ve sosyal sorumluluk ile 6rgltsel 6zdeslesme, uyum ve galisan performansi arasindaki iligkiyi
inceledikleri arastirmalarinda galisanlar tarafindan algilanan sosyal sorumlulugun 6zdeslesme ile iligkili
oldugunu ancak orgit performansinin iliskili olmadigi sonucuna ulasmislardir. Arastirmacilar elde
ettikleri bu bulgulardan yola ¢ikarak, calisanlarin 6rgiit performansindan daha g¢ok Orgiitiin sosyal
sorumlulugu, ortaya koydugu Uriin ve hizmetlere kattigi degeri 6nemsediklerini belirtmislerdir (Carmeli,
2005; Carmeli et al. 2007). Bu bilgiler 1s1ginda Ogretmenlerin 6zellikle dezavantajli 6grencilerin
bulundugu okullarla 6zdeslesmelerini saglamak igin, okulun ve meslegin sosyal sorumlulugu, degerleri 6n
plana gikarilabilir. Aday 6gretmen yetistirme siirecinden baslayarak égretmenlerin sadece kurumlari ile
degil, meslekleri ile de 6zdeslesmelerini arttiracak faaliyetlerin yapiimasi énerilebilir.

Bilgilendirme

Bu calisma ikinci yazarin danismanliginda yiratilen yiksek lisans tezinden tretilmistir.

417



Elif Ozlem OZGUR, Ayse NEGIS ISIK— Pegem Egitim ve Ogretim Dergisi, 7(3), 2017, 399-420

References

Ali, R., Lynch, R., Melewar, T.C., & lJin, Z. (2015). The moderating influences on the relationship of
corporate reputation wtih its antecedents and consequences: A meta-analytic review. Journal of
Business Research, 68, 1105-1117.

Argon, T., & Ekinci, S. (2016). ilk ve ortaokul 6gretmenlerinin &rgiitsel 6zdeslesme ve drgiitsel sinizm
diizeylerine iliskin gérusleri. Abant [zzet Baysal Universitesi E§itim Fakiiltesi Dergisi, 16, 1-19.

Ashforth, B. E., & Mael, F. (1989). Social identity theory and the organization. The Academy of
Management Review, 14, 20-39.

Bakioglu, A., & Bahceci, M. (2010). Velilerin okul imajina iliskin gériislerinin incelenmesi. M.U. Atatiirk
Egitim Fakiiltesi Egitim Bilimleri Dergisi, 31, 25-55.

Balci, A. (2011). Etkili okul ve okul gelistirme (5th eds.). Ankara: Pegem.

Balci, A., Baltacl, A., Fidan, T., Cereci, C., & Acar, U. (2012). Orgiitsel sosyallesmenin, érgiitsel 6zdeslesme
ve orgiitsel vatandaslik ile iliskisi: ilkégretim okulu yéneticileri tizerine bir arastirma. E§itim Bilimleri
Arastirmalari Dergisi, 2, 47-74.

Basar, M., Sahin, C., & Akan, D. (2014). Okullarin entelektliel sermayeleri ile 6rglitsel imajlari arasindaki
iliskinin 6gretmen goriislerine gére incelenmesi. Akademik Sosyal Arastirmalar Dergisi, 2, 302-317.

Buytikozturk, S. (2011). Sosyal bilimler igin veri analizi el kitabi. Ankara: Pegem.

Carmeli, A. (2005). Perceived external prestige, affective commitment, and citizenship behaviors.
Organization Studies, 26, 443-64.

Carmeli, A., & Freund, A. (2002). The relationship between work and workplace attitudes and perceived
external prestige. Corporate Reputation Review, 5, 51-68.

Carmeli, A., Gilat, G., & Waldman, D. A. (2007). The role of perceived organizational performance in
organizational identification, adjustment and job performance. Journal of Management Studies, 44,
972-992.

Carmeli, A,, Gilat, G., & Weisberg, J. (2006). Perceived external prestige, organizational identification and
affective commitment: A stakeholder approach. Corporate Reputation Review, 9, 92-104.

Celep, C. (2014). Egitim érgiitlerinde érglitsel adanma. Ankara: Nobel.

Cerit, Y. (2006). Egitim fakdltesi 6grencilerinin Gniversitenin orglitsel imaj duzeyine iliskin algilari. Kuram
ve Uygulamada Egitim Yénetimi, 47, 343-365.

Chang, M. (2009). An appraisal perspective of teacher burnout: examining the emotional work of
teachers. Educ Psychol Rev, 21, 193-218.

Cicero, L., & Pierro, A. (2007). Charismatic leadership and organizational outcomes: The mediating role
of employees’ work-group identification. International Journal of Psychology, 42, 297-306.

Cohen, J., Cohen, P., West, S. G., & Aiken, L. S. (2003). Applied multiple regression/correlation analysis
for the behavioral sciences (3th eds.). Mahwah, NJ: Lawrence Erlbaum Associates, Publishers.

Cakinberk, A., Derin, N., & Demirel, E. T. (2011). Orgiitsel 5zdeslesmenin érgiitsel bagllikla bicimlenmesi:
Malatya ve Tunceli 6zel egitim kurumlari érnegi. isletme Arastirmalari Dergisi, 3, 89-121.

Ciftcioglu, A., & Sabuncuoglu, Z. (2011). Turk 6rnekleminde algilanan dissal prestij ve is degiskenleri
iliskisinin incelenmesine yénelik bir ¢alisma. “fs, Gii¢” Endiistri iliskileri ve insan Kaynaklari Dergisi,
13, 105-126.

Cokluk, O., Sekercioglu, G., & Bliyiikéztiirk, S. (2010). Sosyal bilimler icin cok dediskenli istatistik: SPSS ve
LISREL uygulamalari. Ankara: Pegem.

418



Elif Ozlem OZGUR, Ayse NEGIS ISIK— Pegem Egitim ve Ogretim Dergisi, 7(3), 2017, 399-420

DeConinck, J. B. (2011). The effects of leader—-member exchange and organizational identification on
performance and turnover among salespeople. Journal of Personal Selling & Sales Management, 31,
21-34.

Demirdz, S. (2014). Ogretmenlerin érgiitsel vatandashk davranisiari, érgiitsel imaj algilari ve é§renci
basarilari arasindaki iliski. Unpublished doctorate thesis, Hacettepe Universitesi, Egitim Bilimleri
Enstitlsl, Ankara.

Dukerich, J. M., Golden, B. R., & Shortell, S. M. (2002). Beauty is in the eye of the beholder: The impact
of organizational identification, identity, and image on cooperative behaviors of physicians.
Administrative Science Quarterly, 47, 507-533.

Dutton, J. E., Dukerich, J. M., & Hardquail, C. V. (1994). Organizational images and member
identification. Administration Sciences Quarterly, 39, 239-263.

Edmonds, R. (1982, February). Programs of school improvement: An overview. Paper presented at the
National Invitational Conference, “Research on Teaching: Implications for Practice”. Warrenton, VA.

Erdogdu, M. Y., Umurkan, F., & Kuru, T. (2013). Okul yoneticilerinin etik liderlik rolleri ile kurum imaji
arasindaki iliskiler. istanbul Zaim Universitesi Sosyal Bilimler Dergisi, 37-54.

Gatzert, N. (2015). The impact of corporate reputation and reputation damaging events on financial
performance: Emprical evidence from the literature. European Management Journal, 33, 485-499.

Goktepe, A. O. (2012). Zihni temsillerin (sosyal ve ekonomik takas yaklasimi) ¢alisilan kuruma
baglanmaya (cezbolma, 6zdeslesme ve badlilik) etkisinde 6rglitsel destek ve dissal prestij algilarinin
rolii. Unpublished doctorate thesis, Marmara Universitesi Sosyal Bilimler Enstitiisii, istanbul.

Hausknecht, J. P., Rodda, J., & Howard, M. J. (2009). Targeted employee retention, performance-based
and job related differences in reported reasons for staying. Human Resource Management, 48, 269-
288.

He, H., & Brown, A. D. (2013). Organizational identity and organizational identification: A review of the
literature and suggestion for the future. Group & Organization Management, 38, 3-35.

lyer, M. V., Bamber, E. M., & Barefield, R. M. (1997). Identification of accounting firm alumni with their
former firm: Antecedents and outcomes. Accounting, Organizations and Society, 22, 315-336.

Karabey, C. N., & iscan, O. F. (2007). Orgiitsel 6zdeslesme, drgiitsel imaj ve drgiitsel vatandaslik davranisi
iliskisi: Bir uygulama. Atattirk Universitesi iktisadi ve idari Bilimler Dergisi, 21, 231-241.

Kolcu, G. (2014, Octaber 24). Ogretmen mutsuz ve umutsuz. Hiirriyet, Retrieved from
www.hirriyet.com.tr

Kursun, A. T. (2011). Okullarin kurumsal imajinin okul yéneticilerinin etik liderlik 6zellikleri ve bazi
dediskenler acisindan incelenmesi. Unpublished master’s thesis, Selguk Universitesi, Egitim Bilimleri
Enstitlisl, Konya.

Lee, S. M. (1971). An emprical analysis of organizational identification. The Academy of Management
Journal, 14, 213-226.

Lipponen, J., Helkama, K., Olkkonen, M.E., & Juslin, M. (2005). Predicting the different profiles of
organizational identification: A case of shipyard subcontractors. Journal of Occupational and
Organizational Psychology, 78, 97-112.

Mael, F., & Ashforth, B. E. (1992). Alumni and their alma mater: A partial test of the reformulated model
of organizational identification. Journal of Organizational Behavior, 13, 103-123.

March, G. J., & Simon, H. A. (1975). Orgiitler (O. Bozkurt, O. Onaran, Trans.). Ankara: TODAIE.

419


http://www.hürriyet.com.tr/

Elif Ozlem OZGUR, Ayse NEGIS ISIK— Pegem Egitim ve Ogretim Dergisi, 7(3), 2017, 399-420

Mignonac, K., Herrbach, O., & Guerrero, S. (2006). The interactive effects of perceived external prestige
and need for organizational identification on turnover intentions. Journal of Vocational Behavior, 69,
477-493,

Nartgiin, S., & Kaya, A. (2016). Ozel okul velilerinin beklentileri dogrultusunda okul imaji olusturma.
Egitim ve Ogretim Arastirmalari Dergisi, 5, 153-167.

Nartgiin-Sezgin, S., & Kalay, M. (2014). Ogretmenlerin 6rgiitsel destek, érgiitsel dzdeslesme ile 6rgiitsel
sinizm duzeylerine iliskin gorusleri. Turkish Studies - International Periodical For The Languages,
Literature and History of Turkish or Turkic, 9, 1361-1376.

Negis-Isik, A. (2010). Basarili bir ilkégretim okulunda 6rgiit kiiltirii: Etnografik bir durum ¢alismasi.
Unpublished doctorate thesis, Selcuk Universitesi, Egitim Bilimleri Enstitiisii, Konya.

Ocel, H. (2013). Orgiit kimliginin giicii, algilanan &rgiitsel prestij ve kisi-6rgiit uyumu ile baglamsal
performans arasindaki iliskiler: Orgiit baghhginin araci rolii. Tiirk Psikoloji Dergisi, 28, 37-53.

Ors, F. (2003). Meslek yiiksekokullarinin toplumsal islevi: Bir meslek yiiksekokulunun kurumsal imaj
arastirmasit. Mugla Universitesi Sosyal Bilimler Enstitiisii Dergisi, 10, 1-16.

Ozdemir, A. (2010). Orgiitsel 6zdeslemenin algilanan 6rgiitsel destek, cinsiyet ve kidem degiskenlerine
gore incelenmesi. TSA, 1, 237-250.

Polat, M. (2009). Orgiitsel 6zdeslesmenin énciilleri ve ardillari iizerine bir saha ¢alismasi. Unpublished
doctorate thesis, Uludag Universitesi Sosyal Bilimler Enstitlisii isletme Anabilim Dali Yénetim ve
Organizasyon Bilim Dali, Bursa.

Prestij. (2015). In Tiirk Dil Kurumu Giincel S6zliik. Retrieved April 27, 2015 from www.tdk.gov.tr.

Riketta, M. (2005). Organizational identification: A Meta-Analysis. Journal of Vocational Behavior, 66,
358-384.

Rodfeldt, M., Loeb, S., & Wyckoff, J. (2013). How teacher turnover harms students achievement.
American Educational Journal, 50, 4-36.

Saeidi, S. P., Sofian, S., Saeidi, P., Saeidi, S. P., & Saaeidi, S. A. (2015). How does corporate social
responsibility contribute to firm financial performance? The mediating role of competitive
advantage, reputation, and customer satisfaction. Journal of Business Research, 68, 341-350.

Smidts, A., Pruyn, A. T. H., & van Riel, C. B. M. (2001). The impact of employee communication and
perceived external prestige on organizational identification. The Academy of Management Journal,
44,1051-1062.

Sénmez-Karapinar, E., & Akgil, H. (2015). Okul 6ncesi egitim kurumlarinda algilanan hizmet kalitesi ve
kurumsal imajin birbirine etkisi. isletme Arastirmalari Dergisi, 7, 225-250.

Tak, B., & Aydemir, B.A. (2004). Orgiitsel 6zdeslesme Uzerine iki gdrgiil calisma. 12. Ulusal Yénetim ve
Organizasyon Kongresi Bildiri Kitabi, s.27-29. Bursa: Uludag Universitesi.

Tak, B., & Ciftcioglu, A. (2009). Algilanan o6rgitsel prestij ile 6rgltsel baghlik ve orgitsel 6zdeslesme
arasindaki iliskilerin incelenmesine yénelik bir arastirma. Akdeniz Universitesi [iBF Dergisi, 18, 100-
116.

Unler-Oz, E., & Bulutlar, F. (2009), Algilanan érgiitsel itibar ve kurumdan ayrilma niyeti arasindaki iliskide
bir ara degisken olarak 6zdeslesmenin roll. Yénetim Arastirmalari Dergisi, 9, 35-52.

Walumbwa, F. O., Mayer, D. M., Wang, P., Wang, H., Workman, K., & Christensen, A. L. (2011). Linking
ethical leadership to employee performance: The roles of leader-member exchange, self-efficacy,
and organizational identification. Organizational Behavior and Human Decision Processes, 115, 204-
213.

420



A

PEGEM

éj
=
Q
A3} .
& AKADEMI

Pegem Egitim ve Ogretim Dergisi, 7(3), 2017, 421-452

www.pegegog.net

An Examination of Secondary School Students’ Habits of Using Internet

Birgiil OGUR ?, Rabia Meryem YILMAZ %", Yiiksel GOKTAS *

®Atatiirk University, Kazim Karabekir Faculty of Education, Erzurum/Turkey

@ CrossMark

Article Info

Abstract

DOI: 10.14527/pegegog.2017.016

Article History:

Received 13 July 2016

Revised 28 May 2017
Accepted 01 June 2017
Online 30 June 2017

Keywords:

Internet,

Secondary school students,
Usage of safety internet,
Usage of conscious Internet.

Article Type:
Research paper

The purpose of this study is to reveal secondary students’ habits of using Internet. For
this aim, the sample consisted of 442 secondary school students. Descriptive and
comparative research methods were used. According to the results of the study,
children mostly used Internet for their course and fun while their level of conscious
usage skill was low. The most common problems while using Internet were virus attack
and stolen passwords. The precautions taken for these problems were inadequate.
Another result showed that the students mostly got information about usage of
Internet from their family members. A considerable number of students shared their
personal information with everyone although they didn’t spend a long time in social
network sites. Also, there were significant differences between the students’ conscious
usage of Internet and taken precautions for the problems on the Internet according to
grade level. According to the gender, there was no significant difference between
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Bu galismanin amaci ortaokul 6grencilerinin internet aligkanliklari ve bilingli, guvenli
kullanim farkindaliklarinin ortaya g¢ikarmaktir. Bu amagla yuratilen arastirmanin
orneklemini bes ortaokulda egitim goren 442 ortaokul 6grencisi olugturmaktadir.
Arastirmada betimsel ve nedensel karsilastirma yontemleri kullaniimistir. Arastirma
sonuglarina gore annelerin internet kullanim bilgi dizeyi babalara gore dusuktir.
Cocuklarinin internette yaptiklarini ebeveynlerin bilme duzeyleri benzer orandadir.
interneti bilingli kullanma yénelik tutumda bulunan ebeveynlerin az oranda oldugu
ortaya ¢ikmistir. Cocuklar interneti en fazla ders ve eglence amaglh kullanmaktadirlar.
interneti bilingli kullanmaya y&nelik sahip olduklari beceriler diisiik orandadir. interneti
guvenli kullanma konusunda gocuklar en ¢ok aile tiyelerinden bilgi almakta ve en fazla
anne ve babalarindan yardim almayi dusiindiklerini belirtmislerdir. internet
kullanirken en fazla karsilagilan problemler bilgisayara viris bulagmasi ve sosyal ag
sifresinin galinmasidir. Problemlere karsi 6nlem alan Ogrencilerin orani dustktar.
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azimsanmayacak orandadir. interneti bilingli kullanma yaklagimlarinda ve internette
yasanan sorunlara karsi alinan onlemlerde sinif seviyelerine gore farkliliklar ortaya
¢ikmistir. Cinsiyete gore yapilan analizde ise sosyal agda gizlilik ayarlari yapma
haricinde anlamli bir farklilik bulunmamistir.
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Introduction

Information and communication technologies have been advancing rapidly. Of these developments,
computers, mobile phones and the internet have gained a considerable place in our life due to the
opportunities and facilities they provide us. The internet, in particular, has become an indispensable
part of our life with great changes and advances, and thus led to substantial changes in our lives.

The internet is heavily used in such areas as education, shopping, banking, communication,
entertainment and trade. Since daily life activities can be done more cheaply and easily on the internet,
individuals choose to do those activities on the internet. They can, for instance, access to the data they
search for quickly, they can do their banking transactions without going to the bank, and they can
communicate rapidly with people far away through instant messages. When used in accordance with
users’ purposes, the Internet is an important technology helping individuals to acquire such present day
skills as reaching information, solving problems and learning individually (Ayas & Horzum, 2013).

The internet is used for many purposes, the most common of which are: doing research for
homework, communicating with friends, joining in social networks, making reservations for travel,
performing academic research, receiving/sending e-mails, shopping on the internet, reading
newspapers/news, listening to the radio, watching TV, chatting, scheduling/booking a holiday, playing
games, downloading videos, movies and music, participating in online discussions, doing banking
transactions, and so on (Genger, 2011). In addition to the above-mentioned activities, social sharing
sites gained popularity just after the emergence of Web2.0 in particular. Because the internet and
mobile devices are used as the instruments of personal interaction and communication with the
common use of many social sharing sites today, the forms of communication have changed substantially
at present (McLoughlin & Burgess, 2009). Thus, individuals send messages to each other, contact with
old friends, make new friends and share their daily experiences with others through social networking
sites (Ozdayi, 2010). Social networking sites are also used for many purposes in addition to
communication. A great amount of data such as photos, videos and personal information can be shared,
and several applications can be used on the sites by installing applications. No matter how far users are
from each other, they can connect and contact with each other by means of networking sites as if they
were side by side, and thus they can use these instruments as active instruments of communication
(Ozday, 2010). Hence, individuals prefer the internet more than the other communication instruments
for communication purposes, and in consequence the number of internet users has been increasing day
by day. According to the research conducted by TUIK (Turkish Statistical Association) in 2014, the rate of
internet users is 53.80%. While 63.50 of this is male users, 44.30% is female users.

The increase in the number of users and spending more time on the internet cause a number of
risks. To illustrate this, giving harm to others on social networking sites or in those applications, fraud,
doing virtual violence, unethical use, misinforming or disinformation, access to inappropriate content,
satisfaction with virtual friendship can be considered as the problematic use of internet or internet
addiction (Ceyhan & Ceylan, 2007).

Children and young people especially have a great share in the use of internet. According to research
conducted with children in the 6-15 age range, the rate of internet use in children of 11-15 age group
was found to be 65.00% (TUIK, 2013). The mass of people called “digital natives” has been growing
bigger with technology. Digital natives are composed of children and youth of the 21st century in whose
life technology is an indispensable part, in almost all moments they access to online platforms and
technology and perform their routine work with technology (Bilgic, Duman & Seferoglu, 2011). As a
result, children and young people use technology and the internet more than adults. Adolescents in
particular are an important risk group in the widespread of problematic use of the internet with the
effects of the properties of their development period (Dogan, Isiklar & Eroglu, 2008). Easy access to sites
which are illegal and which can influence children’s and young people’s sexual development in negative
ways threaten children, the youth and thus, the society in general (Kelleci, 2008). Families also play
important roles in conscious use of the internet. In order for parents can guide their children in using the
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internet in an effective and safe way, it is important that they know the risks in using the internet, and
take the necessary precautions against those risks. Just as parents are informed of where and with
whom their children are when they are outside home, they should control their children when they go
on the internet so that children do not encounter risks on the internet, which is full of uncontrolled
content (Canbek & Sagiroglu, 2007). Besides, parents should have computer and internet literate in
order to be able to help their children in using the internet. Adolescence is a very important age range in
the use of internet and the internet can cause harm in their future life. Because this study both
considers students who are in adolescence and makes evaluations on the use of social networks, it is
important in that it adds current knowledge into the field. This study is also important in that it uncovers
the risks related with conscious and safe use of the internet and that it takes precautions against those
risks and suggests solutions. Thus, it seeks answers to the following questions:

1. How do families approach secondary school students’ internet use according to the students?
2. At what level is secondary school students’ conscious use of the internet?

2.1. For what purposes do secondary school students use the internet?

2.2. At what level is students’ conscious use of the internet?

2.3. Who are the people students receiving help or think of receiving help in terms of conscious
use of the internet?

2.4. What problems do students encounter in using the internet?
2.5. What are the precautions taken against the problems students encounter?
2.6. At what level is students’ habit of using social networking sites?

3. Do secondary school students’ approaches to conscious use of the internet and the precautions
they take against problems differ according to gender and grade levels?

Method

This section of the study includes information on research model, study group, data collection tools
and data analysis.

Research Model

This study employs descriptive and causal comparison methods. According to Karasar (2008),
descriptive studies are the studies in which efforts are made to describe an existing situation. Causal
comparison method was chosen in this study since the variables analysed were categorical and since the
method enabled researchers to make comparisons between groups and to determine the differences
between them. Causal comparison research is the type of research in which the causes and the effects
of an incidence happened before or happening at the moment are analysed following no interventions
and cause-effect relationships are established on the basis of the findings (Sozbilir, 2014). Because
comparisons on the basis of gender and grade level are aimed in this study, this method was used. In
addition, descriptive research method was also used for the sub-research questions in relation to
consciousness in the use of internet.

Participants

The research population was composed of the 5th, 6th, 7th and 8th graders attending the state
secondary schools, which are under the control of Ministry of National Education. The research sample
was, however, composed of the 5th, 6th, 7th and 8th graders attending five secondary schools located
in Kars city centre chosen through convenience sampling method. Of the pariticipant students, 223 were
girls while 219 were boys. According to the distribution of grade levels, 99 of the participants were the
5th graders whereas 97 were 6th graders, 95 were 7th graders and 151 were 8th graders.
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Data Collection Tools

The questionnaire used in the EU Kids Online Project so as to investigate children’s use of internet,
risky situations they encounter and families’ attitudes was used in this study. Prior to the questionnaire,
a cognitive test was administered to 14 students in England who were in the 9-10, 11-12, 13-14, 15-16
age groups. Next, the cognitive test was applied in other countries also. According to feedback, the long
and complex sentences in the questionnaire were shortened and simplified, incomprehensible words
about the internet were changed and disturbing questions were eliminated so that the students in the
9-10 age group especially could answer them. The cognitive test was administered in order to find the
degree to which students understood the questions and whether or not they felt disturbed while
answering the questions (Haddon & Ponte, 2010; Livingstone, 2012).

Before administering the questionnaire in Kars, for the purposes of analysing the understandability
and answerability of the items, two students (a boy and a girl) were selected from the 5th, 6th, 7th and
8th graders in Halitpasa Secondary School (eight students in total), and they were interviewed, they
were informed of the purpose of the questionnaire and they were voice recorded with prior permission
and thus a pre-application was performed for the questionnaire. Following the pre-application, some of
the open-ended questions were removed from the questionnaire, the questions “how many friends
have you got on social sharing sites?”, “how many groups are you a member to on social sharing sites?”,
“how many hours a day do you use social sharing sites on average?” were changed into multiple choice
question items. The item “I can clear the history of surfing on the net” was regulated as “I can delete the
records of web pages”. The option “I ran the virus cleaning programme” was added to the question
about precautions taken. And finally, the questionnaire was checked by two experts and the tool of data
collection was made ready for the main application. The schools of application were selected making
sure that they are similar in terms of socio-economic levels. Because the application was long due to the
fact that the questionnaire was not applied face-to-face, the questionnaire was divided into two as the
Questionnaire For Habits of Internet Use and Precautions Taken against Risks and as the Questionnaire
for Habits of Social Sharing Sites Use; and was applied thus.

Data Collection

The data were collected face-to-face through questionnaire forms given the 5th, 6th, 7th and 8th
graders. First, the necessary explanations were made to the students in schools of application, and then
the questionnaire was applied.

Data Analysis

SPSS 17.0 statistical package programme was used in analysing the data coming from the data
collection tool applied. In analysing the data, the general state was described in frequencies and
percentages according to whether or not parents were knowledgeable about the use of internet,
whether they knew what their children did on the internet, parents’ response to the use of internet,
whether they permitted their children to do the activities on the internet and descriptive data about
social sharing sites (membership to the site, profiles, the number of friends, accuracy and privacy of
profile information); and Chi-Square Independence Test was used so as to find whether students’
conscious use of the internet differed according to gender and grade level. Chi-Square Test, one of non-
parametric tests was preferred since the variables under consideration were categorical. Significance
level was regarded as .05 in analysing the data.
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Findings
The findings obtained are presented below according to the research questions.
How Do Families Approach Secondary School Students’ Internet Use According to The Students?

Table 1 shows families’ status of using the internet and the degree to which they know what their
children do on the internet according to the students’ statements. According to Table 1, it is remarkable
that mothers have low levels in using the internet. Accordingly, fathers are better at using the internet.
As is clear from the Table, fathers and mothers are informed of what their children do on the internet at
similar levels.

Table 1.
The Distribution of Parents According to Using the Internet and Whether They Know What Their Children
Do on the Internet.

High Low None
f % f % f %
Parents’ knowledge levels on the use of Mothers 32 14.00 93 40.80 103  45.20
internet Fathers 86 38.10 101 44.70 39 17.30
The degree to which parents know what Mothers 120 52.40 64 27.90 45 19.70
their children do on the internet Fathers 124  54.60 62 27.30 41 18.10

The students were asked questions about their parents’ response to using the internet, and 12.40%
said “they talk to me about what | do on the internet”, 9.80% said “they explain to me why some web
pages are good and some are bad”, 9.50% said “they tell me how to use the internet in a safe way”,
9.20% said “they help me in subjects difficult to do or find on the internet”, 8.80% said “they warn me
not to share personal information on the internet”- which were the most common answers. Table 2
shows the details.

Table 2.

Parents’ Attitudes towards Students’ Use of Internet.

Items %
They talk to me about what | do on the internet. 12.40
They explain to me why some web pages are good and some are bad. 9.80
They tell me how to use the internet in a safe way. 9.50
They help me in subjects difficult to do or find on the internet. 9.20
They warn me not to share personal information on the internet. 8.80
They check the internet sites | visit. 8.20
They are near me while | am using the internet. 8.10
They help me when something on the internet makes me worried or concerned. 8.00
They give me advice about how | should treat people on the internet. 7.60
They sit beside me and watch what | do without interfering. 5.10
They encourage me to explore the internet on my own and to learn something. 5.10
They do activities on the internet with me. 4.60
They hinder me from using the internet. 3.70

On examining parents’ responses to the activities done on the internet, the option “they never
permit” was remarkable for the items “giving personal information to others on the internet “by 70.90%
and “uploading photos and videos to share with others” by 40.10%. Table 3 shows the details.

425



Birgiil OGUR, Rabia Meryem YILMAZ , Yiiksel GOKTAS — Pegem Egitim ve Ogretim Dergisi, 7(3), 2017, 421-452

Table 3.

Parents’ Response to What Students Do on the Internet.

They permit if

it is to their They are
My knowledge not
family and under They never  informed
permits  their control permit of this
% % % %
Playing games on the internet 68.10 17.10 9.50 5.20
Downloading music or movies on the internet 53.20 20.40 20.40 6.00
Watching videos on the internet 53.60 23.50 17.90 5.10
Messaging on the internet 46.70 20.50 26.70 6.20
Having my own social networking profile 49.00 20.40 26.00 4.60
Uploading photos and videos to share with 27.50 25.80 40.10 6.60
others
Giving personal information to others on the 9.90 13.70 70.90 5.50

internet

At What Level is Secondary School Students’ Conscious Use of the Internet?

For what purposes do secondary school students use the internet? This study evaluates the
purposes of secondary school students use the internet. The purposes students reported include

primarily researching homework (15.80%),

playing games (12.70%),

listening to music (12.60%),

searching for what they wonder (12.10%), watching videos (9.00%), communication (8.70%). Chart 1

shows the details.
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Chart 1. Students’ distribution according to their purposes for using the internet.
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At what level is the students’ conscious use of the internet? This study determines students’ levels
of conscious internet use. On examining the students’ statements in this respect, it was found that the
options “I can find information on how to use the internet in a safe way” (16.20%), “I can understand if a
site to which | need to be a member is safe” (13.60%), “I can change privacy settings in my social
networking profile” (11.60%), “I can hinder the messages or e-mails that | don’t want to receive”
(11.00%) were the most preferred options. Table 4 shows the details.

Table 4.

Students’ Distribution According to Their Skills in Conscious Use of the Internet.

Items %
I can find information on how to use the internet in a safe way. 16.20
| can understand if a site to which | need to be a member is safe. 13.60
| can change privacy settings in my social networking profile. 11.60
| can hinder the messages or e-mails that | don’t want to receive. 11.00
| can test the accuracy of information | have found on the internet by comparing different sites.  10.10
| can add an internet site to my favourites 9.60
I can hinder ads, e-mails or spams | don’t want. 9.60
I can make the necessary settings to hinder malicious web sites. 9.30
I can delete the records of web pages | have visited. 9.20

Who are the people students receiving help or think of receiving help in terms of conscious use of
the internet? This study investigates whether the students receive help or think of receiving help in
terms of conscious use of the internet. Accordingly, it was found that they received help from their
mother (15.40%), father (15.90%) and brothers/sisters/elder brothers/elder sisters (13.40%) most. The
people they thought of receiving help included their mother (19.00%), father (18.40%), teacher
(12.00%), friends (10.50%) and activities held at school (10.50%) respectively. Charts 2 and 3 show the
details.
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Chart 2. The distribution of students received help in using the internet in a safe way.

What problems do students encounter in using the internet? The major problems secondary school
students encountered in using the internet were computer’s infection by viruses (12.90%), social
networking password being stolen (8.80%), e-mail password being stolen (8.10%), encountering
frightening videos or pictures (6.40%), and hurting words or messages being sent by strangers (6.10%).
Table 5 shows the details.
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Chart 3. The distribution of the students options of receiving help in using the internet in a safe way.

Table 5.
The Distribution of Problems Students Encounter in Using the Internet.

Items

%

My computer has been infected by a virus.

My social networking (Facebook, Twitter) password has been stolen.

My e-mail password has been stolen.

| have seen terrifying/ frightening videos or pictures.

An unknown person/Unknown people sent me hurting messages (words, swear) on the
internet.

Undesired/unnecessary messages or e-mails have been sent to me.

A picture of mine has been shared without my permission

| have seen web sites where my spiritual things (religious, national, political, etc.) are offended.

| have seen pictures or videos containing violence.

A person/people | know has/have sent me hurting messages on the internet.

| have seen pictures/videos with sexual content unintentionally.

I have had problems with somebody | don’t know but | have added into my list of friends.

| have seen web sites describing ways to give harm to people (such as killing or frightening).
E-mails have been sent from my e-mail address to others without my knowledge.

My personal information (such as photos, mobile phone number, e-mail address) has been used
by others without my knowledge.

| have seen web sites describing the ways for one to give harm to oneself (commiting suicide,
using drug, etc.).

| have been threatened on the internet.

Other problems

| have lost money with bank messages from impostors.

12.90
8.80
8.10
6.40

6.10

5.90
5.70
5.30
5.00
4.80
4.60
4.60
4.20
3.90

3.70

3.70

2.90
2.00
1.30

What are the precautions taken against the problems students encounter? The precautions most
frequently taken by the students against problems they encountered in using the internet included
refusing friendship proposals made by unknown people (14.60%), deleting the messages coming from
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people with whom problems arose (12.70%), hindering communication with problematic people
(12.20%), changing privacy/personal settings (10.80%) and not using the internet for a while (10.50%).
Table 6 shows the details.

Table 6.
The Distribution of Precautions Taken Against the Problems Students Encounter in Using the Internet.
Items %
I have not accepted friendship proposal from an unknown person. 14.60
| have deleted the messages coming from people with whom | have problems. 12.70
I have hindered communication with people | have problems. 12.20
| have changed privacy/personal settings. 10.80
| have not used the internet for a while. 10.50
I have not clicked on the messages/e-mails coming from unknown people. 8.40
| have run the virus cleaning programme. 8.20
| have stopped using the web page which is problematic. 6.40
I have reported the problem to the internet site administration. 5.50
I have changed the filter settings for web pages. 5.20
| do not remember. 2.70
None. 2.70
Table 7.
Descriptive Data on Students’ Use of Social Sharing Sites.
% %

Is membershipto  Yes 69.20 The number of 1 62.10
a social sharing No 30.80 profiles in a social 2 21.20
site available? sharing site More than2 16.70
Rate of using Facebook 54.60 Number of friend on  Fewer than50 29.30
social sharing Myspace .90 social sharing sites Between 50 and 100 23.30
sites Twitter 15.60 between101 and 150 19.50

Google+ 11.50 Between 150 and 250 9.80

Youtube 17.40 More than 250 18.00
Number of groups  None 40.10 Time spent on social  10-30 minutes 67.40
to which students  Fewer than 5 32.80 sharing sites 31-60 minutes 22.00
have membership  Between 5and10 19.00 61-120 minutes 7.60
on social sharing Between 10 and20 5.80 121-360 minutes 3.00
sites More than 20 2.20
Who is in the People who | knew 50.00 Who can see the Anybody 34.80
profile in person previously whole profile?

My friend’s friends 18.40 Partly special(my 6.70

friends’ friends)

People who | didn’t 15.60 Only my friends 33.30

know before

It depends 9.90 Special(people who | 18.50

permit to see)

| don’t know 6.10 | don’t know 6.70
Is information in Yes 52.90
the profile true No 8.10

Some true, some 39.00

false
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At what level is the students’ habit of using social networking sites? Most of the students included
in this study had membership to social sharing sites. Of them, 67.40% the students said that they spent
10-30 minutes on social sharing sites; 50.00% of the people in their profiles were the people who they
knew in person; 18.40 % of them were their friends’ friend; and 15.60% of them were the people who
did not know. In relation to profile visibility; 34.80% of the students shared their whole profile with
others. Also, 52.90% said that the information in their profile was true. Table 7 shows the details.

In relation to using social sharing sites, 23.20% of the students said “I have more than one profile on
a social sharing site”, 20.70% said “I share what experience in real life”, 27.90% said “I share the location
where | am”, 39.60% said “I know how to make privacy settings on social sites”, 29.00% said “I don’t
make privacy settings even though | know how to do it”, 20.90% said “I like appearing cool on social
sites” and chose the option “very correct”. Table 8 shows the details.

Of the students 58.20% shared their name and surname, 57.00% the city where they lived, 44.60%
the photo showing their face, 42.40% their sharing, 45.00% their school, 25.20% their date of birth in
details, 19.50% their status of relationship. Table 9 shows the details.

Do Secondary School Students’ Approaches to Conscious Use of the Internet and the Precautions They
Take against Problems Differ According to Gender and Grade Levels?

In consequence of the Chi-Square Test conducted so as to find whether or not students’ approaches
to conscious use of the internet differed according to gender, it was found that girls gave more yes
answers to the item “l can change privacy settings in my social networking profile” but that there were
no statistically significant differences on the basis of gender in other items. Table 10 shows the details.

Table 8.
The Distribution of Students According to Their Habits of Using Social Sharing Sites.

Very Slightly Not
correct correct  correct

atall
% % %

| know how to make privacy settings on social sites. 39.60 18.70 41.80
I don’t make privacy settings even though | know how to do it. 29.00 16.00 55.00
| share the location where | am. 27.90 30.10 41.90
| have more than one profile on a social sharing site. 23.20 15.20 61.60
| like appearing cool on social sites. 20.90 17.30 61.90
| share what experience in real life. 20.70 28.90 50.40
| send invite people | don’t know to make friends with 12.20 8.60 79.10
| cannot allocate sufficient time to people around me because of social 11.00 15.40 73.50
networks.
| feel obliged to comment on my friends’ sharing. 10.90 27.00 62.00
| hide from my family what | don’t want them to see in my sharing. 10.40 10.40 79.30
| cannot allocate sufficient time to studying because of social networks. 8.10 20.70 71.10
| behave as if | was different from real. 7.40 14.70 77.90
| share private information that | cannot share in real life. 6.70 18.50 74.80
| use programmes to increase the number of my friends. 5.80 7.20 87.10
| have some fake accounts on some sharing sites. 5.10 9.40 85.50
I like sharing my private life on social networks. 3.70 11.80 84.60
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Table 9.
The Distribution of Visibility of Students’ Profile Information on Social Sharing Sites.
Only my
Everybody friends Only | I don’t know
% % % %
My name/surname 58.20 31.30 7.50 3.00
The city where | live 57.00 28.90 9.60 4.40
A photo showing my face clearly 44.60 36.90 7.70 10.80
My sharing (videos, pictures, etc.) 42.40 45.50 7.60 4.50
My school 45.00 35.10 14.50 5.30
My date of birth in details 25.20 31.30 32.80 10.70
Members of my family 25.20 31.50 33.10 10.20
My relationship status 19.50 20.40 37.20 23.00
My address 12.30 34.60 40.00 13.10
My phone number 9.60 25.60 44.80 20.00
Table 10.
A Comparison of Students Skills of Conscious Internet Use According to Gender.
I have
no
Yes No ideas
Gender % % % X p
| can change privacy settings in my social networking Girls 41.80 64.70  75.50 16.70 .00
profile. Boys 28.20 3530 24.50
| can understand if a site | need to have Girls 53.30 70.80 58.00 2.49 .28
safemembership. Boys 46.70 29.20 42.00
| can test the accuracy of knowledge | have found on  Girls 55.70 42.50 65.00 4.92 .08
the internet by comparing different sites. Boys 44.30 57.50 35.00
| can hinder messages or e-mails | do not want to Girls 52.30 54.80 64.00 1.79 .40
receive. Boys 47.70 45.20 36.00
| can delete the records of web pages | have visited.  Girls 48.60 58.50 66.10 4.21 12
Boys 51.40 4150 33.90
| can hinder the ads, e-mails or spams | do not want  Girls 50.70 68.60 55.20 3.12 21
to receive. Boys 49.30 31.40 44.80
| can make the necessary settings to hinder malicious Girls 54.80 54.80 60.60 .58 74
web sites. Boys 45.20 4520 39.40
| can add an internet page to my favourites. Girls 46.70 61.70 64.80 4.97 .08
Boys 53.30 38.30 35.20
I can find information on how to use the internetina Girls 53.50 75.00 59.50 2.83 .24
safe way. Boys 46.50 25.00 40.50

As is clear from Table 11, there are no significant differences between genders in terms of
precautions taken against problems on the internet (p>.05). As evident from Table 12, there are
significant differences in students’ approaches to conscious use of the internet according to grade levels
(p<.05). The g™ graders were observed to have behaved more consciously according to the items “I can

” o u

understand if a site | need to have membership to is safe”, “I can test the accuracy of knowledge | have
found on the internet by comparing different sites”, “I can hinder messages or e-mails | do not want to
receive”, “I can delete the records of web pages | have visited”, and “I can find information on how to
use the internet in a safe way”. In the items “I can change privacy settings in my social networking
profile” and “l can add an internet page to my favourites”, on the other hand, the 5" graders were

found to have higher levels of using the internet more consciously.
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Table 11.
A Comparison of Precautions Taken against Problems according to Gender.
Gender % X p
| have changed the privacy/personal settings. Girls 47.60
3.23 .07
Boys 52.40
I have not opened the messages/e-mails from unknown people. Girls 53.10
.39 .53
Boys 46.90
| have not accepted friendship proposals from unknown people Girls 50.60
2.40 12
Boys 49.40
| have deleted messages coming from people | have problems Girls 52.70
. .85 .36
with Boys 47.30
| have hindered people | have problems with from communicating  Girls 49.30
. 2.60 11
with me. Boys 50.70
| have reported the problem to the internet site administration. Girls 65.60
1.17 28
Boys 34.40
| have changed the filter settings of web pages. Girls 46.70
1.51 .24
Boys 53.30
| have not used the internet for a while. Girls 47.50
Boys 52.50 3.14 08
| have stopped using the web page | have problems with. Girls 56.80
.00 1.00
Boys 43.20
| have run the virus cleaning programme. Girls 50.00 193 26
Boys 50.00 ’ ’
| do not remember. Girls 56.20
Boys 43.80 00 1.00
None Girls 62.50
Boys 37.50 22 79

According to Table 13, significant differences were found between students in terms of taking
precautions according to grade levels in all items except for the items “lI have not opened the
messages/e-mails from unknown people”, “I have run the virus cleaning programme” “none” and “l do
not remember” (p<.05). While the 5t graders were at higher levels in the items “I have deleted
messages coming from people | have problems with” and “I have changed the filter settings of web

pages”, the 6" graders were found to have taken more precautions against problems in the other items.

” o«

Discussion, Conclusion & Recommendations

This study analysed primarily parents’ levels of internet use. The results obtained demonstrated that
the majority of parents had low levels of internet use. Mothers’ levels especially were lower than
fathers’. The results were in parallel to those obtained in EU Kids online project for Turkey. Ayas and
Horzum (2013) also obtained similar results in their research conducted with second stage students. This
situation can be attributed to the fact that mothers do not have much time to use the internet because
of their roles and responsibilities in their family and to their indifference to the internet. In order for
parents to guide their children in using the internet in an effective and conscious way. And, to find
solutions to problems it is important that they should know about the risks probable to encounter on
the internet and that they should take precautions against the risks.

Another result obtained in this study was that parents were similar in terms of being informed of
what their children did on the internet. Yet, although parents’ levels of using the internet were low, they
were at medium level in terms of knowing about what their children did on the internet. Students said
that their parents talked to them about what they did on the internet, that their parents made
explanations to them about some web pages and that they told them how to use the internet in a safe
way. It was found that some families hindered the use of internet at least slightly. These findings
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indicated that some of the families had concerns about their children when the children were on the
internet. Yet, it may be stated that parents are not adequately knowledgeable about teaching their
children to use the internet consciously and to direct them. Those free attitudes of parents and the fact
that they are not conscious enough to guide their children in using the internet can lead to several
problems. Due to the increase in internet content and problems in controlling it, the probability for
children to face content inappropriate to their age is quite high. Using the internet for purposes other
than the main purpose would lead to wasting too much time on the internet and negative results in
their development.

Table 12.
A Comparison of Students’ Approaches to Conscious Use of the Internet according to Grade Levels.
I have no
Yes No ideas
% % % d p
| can understand if a site | need to have 5" graders 30.80 20.80 32.00 14.85 .02
safemembership. 6" graders 29.00 37.50 26.00

7" graders 5.60  16.70 24.00
Sthgraders 34.60 25.00 18.00

| can test the accuracy of knowledge | 5t graders 20.30 47.50 30.00 24.86 .00
have found on the internet by comparing 6" graders 3290 32.50 21.70
different sites. 7™ graders 6.30 12.50 21.70

8" graders  40.50  7.50 26.70
| can hinder messages or e-mails | do not 5t graders 2790 38.10 22.00 25.84 .00
want to receive. 6" graders 32.60 33.30 20.00

7" graders 470  7.10 32.00
S‘hgraders 3490 21.40 26.00

| can change privacy settings in my social 5t graders 3520 29.40 18.90 21.79 .00
networking profile. 6" graders 27.50 32.40 28.30

7" graders 550  5.90 30.20

g™ graders 31.90 32.40 22.60
| can delete the records of web pages | 5t graders 3190 29.30 22.60 21.51 .00
have visited. 6" graders 27.80 39.00 25.80

7" graders  2.80  9.80 27.40

8" graders  37.50 22.00 24.20
| can hinder the ads, e-mails or spams | do 5t graders 3470 17.10 28.40 11.16 .08
not want to receive. 6" graders 26.70 34.30 29.90

7" graders 530 22.90 17.90

gt graders 33.30 25.70 23.90
| can make the necessary settings to 5t graders 31.50 31.00 27.30 7.95 .24
hinder malicious web sites. 6" graders 28.80 33.30 27.30

7" graders 5.50  14.30 19.70

8" graders 3420 2140  25.80
| can add an internet page to my 5t graders 33.30 29.80 20.40 17.01 .01
favourites. 6" graders 30.70 36.20 22.20

7" graders 530 850 27.80

g™ graders 30.70 25.50 29.60
| can find information on how t use the 5t graders 30.70 18.80 33.30 17.35 .01
internet in a safe way. 6" graders 2830 56.20 23.80

7" graders 790 18.80 23.80

8" graders  33.10  6.20 19.00

On the other hand, it was also found that parents were mostly not interested in their children’s use of the internet.
This situation causes their children to be left alone with dangerous Internet environments. Tokel, Baser and isler (2013)
found that 39.00% of parents only gave their children advice on using the internet and left the final decision to their
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children and that 11.00% were not concerned with the issue at all. Pew Internet (Anderson, 2016) pointed out that
61.00% of parents controlled the web sites their children visited, 60.00% checked their children’s media profiles and
that 55.00% put time limits when their children were online. Adolescents in particular are the risk group in the
widespread of the problematic use of the internet with the effects of the developmental period they are going through
(Dogan et al., 2008). The fact that one can easily have access to illegal sites and sites which can influence sexual
development in negative ways threatens whole society as well as children (Kelleci, 2008). If parents control their
children when they are on their own outside their family home, they should also keep their children under control
when they are on the internet- a platform with any type of content (Canbek & Sagiroglu, 2007).

It was another finding of this study that almost half of the families were not informed of their
children’s activities on the internet. Thus, it was found that students had not informed their families of
such activities as uploading photos and videos for sharing with their friends and messaging on the
internet. This could stem from the fact that either students hid what they did from their families or
families did not have adequate knowledge about internet use.

Table 13.
A Comparison of Grade Levels according to the Precautions Taken against Problems.

5 6" 7% g™

graders grders graders graders

% % % % X p
I have changed the privacy/personal 28.60 34.90 4.80 31.70 9.33 .02
settings.
I have not accepted friendship proposals 30.60 34.10 4.70 30.60 13.81 .00
from unknown people
| have deleted messages coming from 37.80 36.50 0.00 25.70 23.46 .00
people | have problems with
I have hindered people | have problems 31.00 36.60 1.40 31.00 17.75 .00
with from communicating with me.
| have reported the problem to the 31.20 43.80 .00 25.00 9.42 .02
internet site administration.
I have changed the filter settings of web 33.30 26.70 .00 40.00 7.86 .04
pages.
I have not used the internet for a while. 31.10 37.70 4.90 26.20 9.37 .02
I have stopped using the web page | have 28.90 42.10 .00 28.90 9.79 .02
problems with.
| have not opened the messages/e-mails 26.50 34.70 6.10 32.70 5.86 A1
from unknown people.
| have run the virus cleaning programme. 29.20 33.30 6.20 31.20 461 .20
I do not remember. 31.20 31.20 .00 37.50 3.50 .32
None. 18.80 31.20 .00 50.00 7.02 .07

It was found that families permitted their children to download music or movies to watch videos and
play games on the internet while they were spending time on the internet but that they did not permit
them to give personal information about themselves to others. The results obtained showed that
children used the internet mostly for study and entertainment purposes. Cansever (2010), in a study
conducted with the second stage students of primary education, points out that students used the
internet most for communication, entertainment and for doing homework respectively. Eu online kids
Turkey study found that the internet was used most for school work- which was followed by
entertainment purposes. A review of studies shows that the results obtained are similar. It is pointed
out in Europe study results that 54.00% of children compare different sites to decide on the accuracy of
knowledge they find on the internet, 59.90% can hinder the messages they did not want to receive and
that 62.20% can find information on how to use the internet safely.
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The findings concerning the conscious use of the internet demonstrate that the level of conscious
use in our country is slightly lower than that in Europe. Nevertheless, it is observed that students are
knowledgeable about some points. Despite inadequate knowledge of parents, students stated that they
consulted their mother and father most in relation to conscious use of the internet. It was found that
the people who are consulted in this respect included mothers, fathers, teachers, friends and activities
organised in school. Based on this, it could be concluded that students have superficial and inadequate
knowledge about using the internet consciously. Ayas and Horzum (2013) state that students received
help from their mother and father when they encounter a problem on the internet and that more than
half did not receive help from anybody.

Problems students encountered on the internet included computers infected by viruses, social
network password being stolen, e-mail password being stolen, encountering frightening videos or
pictures, and receiving hurting messages from strangers. Patchin and Hinduja (2006) stated that
participants encountered mockery, hurting words, threats and inappropriate content.

The results obtained in this study showed that the precautions taken most frequently against
problems included refusing friendship proposals made by unknown people, deleting the messages
coming from people with whom problems arose, hindering communication with people with whom
problems arose, changing privacy/personal settings and not using the internet for a while. Aricak et al.
(2008) point out that students’ methods for coping with bullying they encounter on the internet include
hindering the disturbing messages and hindering or deleting people causing disturbance, being able to
tell such people to stop doing so and changing user accounts.

Most of the students have membershipsin social sharing sites. They mostly spend 10-30 minutes on
these sites daily. While students say that they know most of the people in their profile, some students
say there are also people who they do not know before in their profile. As for the habits of using social
networking sites, almost half of the students said that they knew how to make privacy settings. 23.20%
of them said that they had more than one profile, 27.90% said they shared information on their location,
20.70% said they shared what they experienced in real life, and 29.00% sad that they did not make
privacy settings even though they knew how to do it.

In relation to the visibility of profiles, it was found that 35.00% of the students had their profile open
to everybody. The others had their profile open to their friend only, the friends of their friends, or the
people they wanted their profile to be seen by. More than half of the students stated that the
information about their profile was true. And about half of them said that they shared photos showing
their face clearly, their school and their family members in their profile. Pew Internet and American life
project found in 2007 that 31.00% of users had their profile open to everybody, 45.00% had their profile
open to their friends, and that 1.00% did not know who their profile was open to. Gross and Acquisti
(2006), in a similar vein, found that students gave true personal information such as their date of birth,
mobile phone number, address and e-mail address.

No significant differences were found except from the items “I can change the privacy settings in my
social networking profile” between approaches to the conscious use of the internet according to gender.
It was an important finding that girls attached more importance to privacy in social networks. Because
girls felt the need to hide their profile, it may be said that they knew how to make privacy settings
better than boys. This might have stemmed from the social pressure or families’ pressure on girls.
Tirkoglu (2013), in a study conducted with students in the 14-18 age range, states that the variable of
age does not influence problematic internet use. In relation to precautions taken against problems, no
differences were found between genders. Thus, it may be said that boys and girls take similar
precautions when they encounter a problem.

In consequence of the analyses performed for students’ grade levels, their approaches to conscious
use of the internet and precautions taken against problems, it was found that students had differing
attitudes. For instance, the 8th graders were found to have used the internet more consciously.
Therefore, it may be stated that students have more experience in using the internet as they grow older
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and that they become more conscious in using the internet. It was found that the 6th graders were
better at taking precautions against problems. The students claimed that they were conscious about the
use of social networks and relevant privacy. Yet, the rates of their skills in conscious use of the internet
and precautions they took against problems showed that they had low levels of awareness in terms of
using the internet consciously.

Recommendations
Based on the findings obtained, the following recommendations are made in this study:

¢ Although students said that they were conscious about privacy and risks in using the internet and
social networks, they had low levels of awareness in terms of using the internet consciously. Parents
and their children should be offered seminars on using communication technologies and the
internet- which are the components of FATIH Project.

Having computers infected by a virus, having social networking password stolen, having e-mail
address password stolen, facing frightening videos or pictures on the internet, receiving hurting
messages from unknown peoples are among the internet problems most frequently experienced by
students. Activities to raise their awareness of internet risks and to inform them of precautions to be
taken against problems should be done.

Approximately 50.00 % of the students have profiles in social sharing sites open to everybody. Their
attention should be called to the negative results of sharing their personal and private information
on social sharing sites in particular.

Differences appeared in some items related with the conscious use of the internet according to
grade levels. Including the subject of “Conscious and Safe Use of the Internet” in the curriculum of
Communication Technologies course would bring benefits to children’s use of technology.

It may be stated that parents do not have adequate knowledge about teaching their children to use
the internet consciously and to direct them. The fact that students ask for help from their mother
and father most in terms of using the internet consciously demonstrates that they have superficial
knowledge in this respect. Short films attracting the attention of parents and children and warning
them about conscious use of the internet could be prepared for them to watch.

It was concluded that the majority of parents had low levels of knowledge about using the internet.
Mothers especially had lower levels than fathers. Parents should have personal development in
using technology so that they can communicate with their children better, they should act as guides
in their children’s use of the internet and they should direct their children.

* The subjects of preventing cyber bullying and coping with it could be included in guidance activities
performed in schools.
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Tiirkce Suiriim

Giris
Bilgi ve iletisim teknolojileri bliylk bir hizla gelisme gostermektedir. Bu gelismeler arasinda bilgisayar,
cep telefonu ve internet, sagladigi olanaklar ve kolayliklar sebebiyle hayatimizda buyik bir yer

edinmistir. Ozellikle internet, biiyiik oranda degisim ve ilerlemeler ile yasamimizin vazgegilmez bir
pargasi haline gelerek yasam bicimimizde 6nemli degisiklere yol agmistir.

internet, egitim, alisveris, bankacilik, iletisim, eglence, ticaret gibi alanlarda yogunlukla
kullanilmaktadir. Gunliik hayatta yapilan aktivitelerin internet ortaminda hizli, ucuz ve kolay
yapilabilmesinden dolayi bireyler internet ortaminda bu aktivitelerini gerceklestirmektedirler. Ornegin;
bireyler aramak istedigi bir bilgiye cok kisa bir sirede ulasabilmekte, bankaya gitmeden bankacilik
islemlerini yapabilmekte, anlik mesajlasma ile uzaktaki kisilerle hizli bir sekilde iletisim kurabilmektedir.
internet, kullanicilarin amaglari dogrultusunda kullanildigl zaman bireylerin bilgiye ulasmasi, problem
¢6zmesi, bireysel 6grenmesi gibi gliniimiiziin 6nemli becerilerini kazanmaya yardimci olan 6nemli bir
teknolojidir (Ayas & Horzum,2013).

internet bircok amacla kullaniimakta olup internet’in en yaygin kullanim amaglari arasinda; édev
arastirmak, arkadaslarla haberlesmek, sosyal aglara katilmak, ulasim araclarina rezervasyon yaptirmak,
akademik amacl arastirma yapmak, e-posta almak/gondermek, internetten aligveris yapmak,
gazete/haber okumak, radyo dinlemek, tv izlemek, sohbet etmek, tatil programi ve rezervasyonu
yapmak, oyun oynamak, video, film, mizik indirmek, ¢evrimigi tartismalara katilmak, bankacilik islemleri
yapmak, bahis oyunlari oynamak gibi bircok aktiviteyi siralamak mimkindir (Genger, 2011). Bu
aktivitelerin yani sira, 6zellikle Web 2.0'in ortaya ¢ikisindan kisa bir siire sonra sosyal paylasim siteleri
popiiler olmaya baslamistir. Buglin halihazirda ¢ok sayidaki sosyal paylasim siteleri bireyler tarafindan
yaygin halde kullanilmasiyla internet ve mobil cihazlar kisisel etkilesim ve iletisim araci olarak kullanildigi
icin iletisim bicimleri dnemli 6lctide degismistir (McLoughlin & Burgess, 2009). Bireyler sosyal ag siteleri
aracihigiyla birbirleriyle mesajlasmakta, eski arkadaslariyla iletisime ge¢mekte, yeni arkadaslar bulmakta,
giin icinde yasadiklari tecriibeleri bu sosyal medyada diger kullanicilarla paylasmaktadirlar (Ozdayi,
2010). Sosyal ag siteleri iletisim disinda birgok amagla da kullaniimaktadir. Fotograf, video, kisiyi tanitici
bilgiler gibi bircok veri diger kisiler ile paylasilabilmekte, uygulama yiiklenip site (zerinde birgok
uygulama kullanilabilmektedir. Kullanicilar birbirlerine ne kadar uzak mesafede olurlarsa olsunlar sosyal
medya araclari ve sosyal paylasim aglariyla tipki yan yanaymis gibi baglanabilmekte ve bu araglar aktif
bir iletisim araci olarak kullanabilmektedirler (Ozdayi, 2010). Béylece kisiler iletisim kurmak icin diger
iletisim araclarina gore interneti daha fazla tercih etmekte, bunun sonucunda internet kullanici sayisi
giderek artmaktadir. TUiK’in (Tirkiye istatistik Kurumu) 2014 yilinda yapmis oldugu arastirmaya gére
internet kullanan bireylerin orani %53.80’e ulasmistir. Erkeklerde bu oran %63.50 iken, kadinlarda
%44.30 tir.

Kullanici sayisinin artmasi ve internette daha fazla zaman gegirilmesi birtakim riskleri de beraberinde
getirmistir. Ornek olarak; sosyal ag siteleri veya uygulamalarinda baska kisilere zarar verme,
dolandiricilik, sanal siddet gercgeklestirme, etik olmayan kullanim, yanlis bilgilendirme veya bilgilenme,
uygunsuz icerige erisim ve sanal arkadasliklar ile doyum saglama, internetin problemli kullanimi veya
internet bagimhhgi sayilabilir (Ceyhan & Ceyhan, 2007).

Ozellikle cocuk ve gencler internet kullaniminda biyiik bir paya sahiptir. 6-15 yaslari arasindaki
cocuklar ile yapilan bir arastirmaya gore 11-15 yas grubu ¢ocuklarda internet kullanim orani %65.00
olarak bulunmustur (TUIK, 2013). Dijital yerliler olarak adlandirilan kitle teknoloji ile biiylimektedir.
Dijital yerliler ginumiz teknolojileri ile i¢ ice yasayan, hayatinin neredeyse her aninda g¢evrimigi
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ortamlarin ve yeni teknolojilerin bulundugu, rutin islerini teknoloji ile yapan 21. yilizyil cocuklarindan ve
genglerinden olugmaktadir (Bilgic, Duman & Seferoglu, 2011). Bu nedenle ¢ocuk ve gengler teknolojiyi ve
interneti yetiskinlere goére daha fazla kullanmaktadirlar. Ozellikle ergenler, gelisim ddneminin
ozelliklerinin etkisi ile internetin problemli kullaniminin yayginlasmasinda 6nemli bir risk grubunu
olusturmaktadir (Dogan, Isiklar & Eroglu, 2008). Yasal olmayan ve cinsel gelisimi olumsuz ydnde
etkileyebilecek sitelere rahat bir sekilde ulasmalari ¢ocuklar, gencleri ve bdylece toplumu tehdit
etmektedir. (Kelleci, 2008). Diger yandan aileler de internetin bilingli kullanilmasi agisindan biiyik bir rol
oynamaktadir. Ebeveynlerin gocuklarina interneti etkin ve giivenli kullanmalarinda rehber olabilmeleri
icin internet kullaniminda karsilasilabilecek riskleri bilmeleri ve bu risklere yonelik tedbir almalari, ¢6zim
bulma agisindan ¢ok dnemlidir. Ebeveynler, cocugunu dis ortamda tek basina biraktiginda nerede ve
kimle oldugunu takip ediyorsa; basibos ve her tiir icerik bulunan bir ortam olan internette risklerle
karsilasmamalari icin cocuklarin kontrol altinda olmasi gerekmektedir (Canbek & Sagiroglu, 2007). Ayrica
internet kullaniminda g¢ocuklara yardimci olunabilmesi icin ebeveynlerin bilgisayar ve internet
okuryazarligi becerilerine sahip olmasi gerekmektedir. internet kullaniminda ergenlik cok dnemli bir yas
araligidir ve ileride onlarin yasamlarinda birtakim zararlara sebep olabilmektedir. Bu galismada hem
ergenlik dénemindeki o6grenciler ele alindigindan hem de sosyal aglarinin kullanimina yoénelik
incelemeler yapildigindan, alana giincel bilgi saglamasi agisindan galisma 6nemlidir. Ayrica ¢alisma
bilingli ve guvenli internet kullanimi ile ilgili risklerin ortaya g¢ikarilmasi, bu risklere yonelik 6nlemlerin
alinmasi ve ¢6zim o6nerilerinin getirilmesi agisindan énemlidir. Bu kapsamda asagidaki sorulara cevap
aranacaktir.

1. Ortaokul 6grencilerinin internet kullanimlarina yonelik aile yaklasimlari 6grencilere gore nasildir?
2. Ortaokul 6grencilerinin internet kullanim farkindaliklari ne diizeydedir?

2.1. Ortaokul 6grencileri interneti hangi amaglarla kullanmaktadirlar?

2.2. Ortaokul 6grencilerinin interneti bilingli kullanma dizeyleri nedir?

2.3. interneti bilingli kullanma konusunda yardim aldiklari ve yardim almay diisiindiikleri kisiler
kimlerdir?

2.4. interneti kullanirken yasadiklari problemler nelerdir?
2.5. interneti kullanirken yasadiklari problemlere karsi aldiklari dnlemler nelerdir?
2.6. Ortaokul 6grencilerinin sosyal ag sitelerini kullanim alskanliklari ne diizeydedir?

3. Ortaokul ogrencilerinin interneti bilingli kullanma yaklasimlari ve probleme karsi aldiklari
onlemler cinsiyete ve sinif diizeyine gore degismekte midir?

Yontem
Arastirma Modeli

Bu calismada betimsel ve nedensel karsilastirma yontemleri kullaniimistir. Karasar'a (2008) gore
betimsel arastirmalar, var olan bir durumun tanimlanmaya ¢alisildigi arastirmalardir. Nedensel
karsilastirma yontemi, incelenen degiskenlerin kategorik olmasindan dolayi degiskenlerin alt gruplari
arasinda karsilastirma yapilabilmesi ve gruplar arasi farkliliklarin sebeplerinin belirlenebilmesine imkan
sagladigi icin secilmistir. Nedensel karsilastirma arastirmasi daha énceden gergeklesmis veya halihazirda
mevcut bir olay ve durumun gerceklestikten sonra kendi sartlari icerisinde herhangi bir miidahaleye tabi
tutulmaksizin oldugu sekliyle sebep veya sonuglarinin incelendigi ve elde edilen bulgulara dayah olarak
bazi sebep-sonug iliskilerinin kurulmaya c¢alisildigi bir arastirma turtidir (Soézbilir, 2014). Bu ¢alismada
cinsiyete ve sinif diizeyine gore karsilastirmalar yapildigindan bu yontem kullanilmistir. Ayrica internet
kullanim farkindahgina yonelik alt arastirma sorulari icin betimsel arastirma yonteminden de
yararlaniimistir.
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Calisma Grubu

Arastirmanin evrenini, Kars ilindeki MEB’e bagl resmi ortaokullarda egitim géren 5, 6, 7 ve 8. sinif
dgrencileri olusturmaktadir. Orneklem grubunu ise Kars il merkezindeki okullar arasindan kolay
ulasilabilir/uygun érnekleme yéontemi (convenience sampling) ile secilen bes ortaokulda egitim goren 5,
6, 7 ve 8. siniftaki 442 6grenci olusturmaktadir. Calismaya katilan 6grencilerin 223’0 kiz 219’u erkektir.
Sinif dagilimina goére katiimcilarin 99’u 5. sinif, 97’si 6. sinif, 95’i 7. sinif, 151’i ise 8. sinif 6grencisidir.

Veri Toplama Araglari

Calismada veri toplama araci olarak gocuklarin internet kullanimi, karsilastiklari riskli durumlar,
ailenin tutumlarini arastirmak amaciyla EU Kids Online (Avrupali Cevrimici Cocuklar) projesinde
kullanilan anketten vyararlaniimigtir. Tirkiye, 5 arastirmacinin Onderliginde projeye katilmistir
(EUKidsOnline METU, 2011). Anket uygulanmadan &nce ingiltere’de 9-10, 11-12, 13-14 15-16 vyas
grubundaki 14 6grenciye bilissel test uygulanmistir. Bir sonraki asamada ise bilissel test diger tlkelerde
de uygulanmistir. Donitler dogrultusunda 6zellikle 9-10 yas grubundaki 6grencilerin sorulari rahat
cevaplamalarini saglamak amaciyla uzun ve karmasik ciimleler, kisa ve basit hale getirilmis, 6zellikle
internet terimlerini iceren anlasiimayan kelimeler degistirilmis, rahatsiz olacaklari ve utanacaklari sorular
¢ikarilmistir. Bilissel test, sorulari anlama durumunu ve cevaplarken rahatsiz olup olmadiklarini
incelemek amaciyla yapilmistir (Haddon & Ponte, 2010; Livingstone, 2012).

Anketler Kars ilinde wuygulanmadan 6nce sorularin ve maddelerin anlasilabilirligi ve
cevaplanabilirliginin incelenmesi amaciyla Kars il merkezde bulunan Halitpasa ortaokulunda 5, 6, 7 ve 8.
sinifta 6grenim goren 2’ser 6grenci (bir kiz bir erkek) olmak Uzere sekiz 6grenciye dnceden arastirmanin
amaci hakkinda bilgi verme ve izin alinmak suretiyle ses kaydi alinarak bilissel gériisme yapilmis ve 6n
uygulama gergeklestirilmistir. On uygulama sonucunda acik uglu sorularin bir kismi ¢ikarilmis “Sosyal
paylasim sitelerinde kag arkadasin var”, “Sosyal paylasim sitelerinde toplam kag gruba Uyesin”, “Glinde
ortalama kag saat sosyal paylagim sitesi kullanirsin” maddeleri ise agik uglu soru yerine segenekli soru
maddesi olarak degistirilmistir. “internette gezinme gecmisini silebilirim” maddesi, “internette girdigim
web sayfalarinin kaydini silebilirim” seklinde diizenlenmistir. Alinan 6énlemler sorusuna “Viris temizleme
programini calistirdim” secenegi eklenmistir. Son olarak 2 alan uzmaninin kontroliinden gegirilmis ve veri
toplama araglari esas uygulama icin hazir hale getirilmistir. Uygulama yapilan okullar sosyo-ekonomik
dizey agisindan birbirine yakin okullar olarak secilmistir. Anketin ylz yiize uygulanmamasi, gézlem
altinda uygulanmasindan dolayr ve uzun olmasi sebebiyle, veri toplama araci internet Kullanim
Aliskanliklari ve Risklere Yénelik Alinan Onlemler Anketi ve Sosyal Paylasim Siteleri Kullanim Aligkanliklari
Anketi olarak iki farkli ankete bolinerek uygulanmistir.

Verilerin Toplanmasi

Veriler 5, 6, 7 ve 8. sinifta 6grenim goren 6grencilere yiz yiize ortamda sorularin bulundugu formlar
aracihgiyla toplanmistir. Uygulama yapilan okullarda once 6grencilere gerekli agiklamalar yapilmis
ardindan uygulama gergeklestirilmistir.

Verilerin Analizi

Arastirmada, 6grencilere uygulanan veri toplama araglarindan elde edilen verilerin analizinden elde
edilen verilerin analizinde SPSS 17.0 istatistik paket programi kullaniimistir. Veriler degerlendirilirken,
anne ve babanin internet kullanimini bilme durumu, 6grencinin internette yaptiklarini anne ve babanin
bilme durumu, internet kullanimiyla ilgili anne ve babanin tepkisi, 6grencinin internetteki etkinliklerine
ailenin izin verme durumu, sosyal paylasim siteleri ile ilgili betimsel veriler (lyeligi, profil, grup, arkadas
sayisi, profil bilgilerinin dogrulugu ve gizliligi, sosyal paylasim siteleri kullanim ahlskanliklar) frekans ve
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yuzde kullanilarak genel durum betimlenmis, 6grencilerin bilingli internet kullaniminin cinsiyet ve sinif
degiskenine gore farkhlasip farkhlasmadigini belirlemek igin ki-kare bagimsizlik testi kullanilmigtir.
Parametrik olmayan testlerden olan ki-kare testi incelenen degiskenler kategorik oldugu igin segilmistir.
Verilerin analizinde anlamhlk diizeyi .05 olarak alinmistir.

Bulgular
Calisma kapsaminda elde edilen bulgular, arastirma sorularina gére organize edilerek sunulmustur.
Ortaokul Ogrencilerinin internet Kullanimlarina Yénelik Aile Yaklasimlan Ogrencilere Gore Nasildir?

Ogrencilere gore ailenin internet kullanimi ve internette yaptiklarini ebeveynlerin bilme diizeyi Tablo
1’de sunulmustur. Tablo 1 incelendiginde annelerin internet kullanim diizeylerinin ¢ok diisik oldugu
dikkat ¢ekmektedir. Bulgulara gore babalarin internet kullanim durumlarinin annelere gére daha iyi
oldugu sonucuna ulasilmaktadir. Tabloya goére anne ve babalarin ¢ocuklarinin internette yaptiklarini
bilme diizeylerinin benzer orana sahip oldugu gorilmektedir.

Tablo 1.
Ebeveynlerin internet Kullanma ve Ogrencinin Internette Yaptiklarini Bilme Sorusuna Ait Dagilim.

Cok Az Hig
f % f % f %
Anne ve babanin internet kullanim bilgi diizeyi Anne 32 1400 93 40.80 103 45.20
Baba 86 38.10 101 44.70 39 17.30
Ogrencinin internette yaptiklarini anne ve Anne 120 5240 64 2790 45 19.70
babanin bilme diizeyi Baba 124 5460 62 2730 41 18.10

Ogrencilere internet kullanimi ile ilgili ailelerin tepkileri sorulmus, % 12.40"1 “internette yaptiklarimla
alakali benimle konusurlar”, %9.80'i “Bazi internet sayfalarinin neden iyi ya da kétii oldugunu agiklarlar”,
%9.50’si “interneti nasil glivenli sekilde kullanacagimi anlatirlar”, %9.20’si “internette yapmasi ya da
bulunmasi zor olan bir konuda yardim ederler”, %8.80’i “internette kendimle ilgili bilgileri paylasmamam
icin beni uyarirlar” maddelerini en fazla oranda segmislerdir. Ayrintili bilgi Tablo 2 “de sunulmustur.

Tablo 2.

Ogrencilerin internet Kullanimi ile ilgili Ebeveyn Tutumlari.

Maddeler %
internette yaptiklarimla alakali benimle konusurlar 12.40
Bazi internet sayfalarinin neden iyi ya da kot oldugunu aciklarlar 9.80
interneti nasil giivenli sekilde kullanacagimi anlatirlar 9.50
internette yapmasi ya da bulunmasi zor olan bir konuda yardim ederler 9.20
internette kendimle ilgili bilgileri paylasmamam igin beni uyarirlar 8.80
Bilgisayardan gezindigim siteleri incelerler 8.20
interneti kullanirken yakinimda olurlar 8.10
internetteki bir sey beni izdiigiinde ya da endiselendirdiginde bana yardimci olurlar 8.00
internetteki insanlara nasil davranacagima dair 6gitler verirler 7.60
Ne yaptigima karismadan, yanima oturarak benim yaptiklarimi izlerler 5.10
internette kendi basima kesiflerde bulunup bir seyler 5grenmem icin beni cesaretlendirirler 5.10
internette benimle beraber etkinlikler yaparlar 4.60
internet kullanmami engellerler 3.70

internet lizerinde yapilan etkinliklere ailelerin verdikleri tepkiler incelendiginde 6grencilerin %70.90
“internette diger kisilere kisisel bilgileri vermek” ve %40.10’u “Diger kisilerle paylasmak icin fotograf,
video ylklemek” maddelerine “Asla izin vermiyorlar” secenekleri dikkat cekmektedir. Ayrintili bilgi Tablo
3’ te sunulmustur.
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Tablo 3.
Odrencilerin internette Yaptigi Etkinliklere Ebeveynlerin Tepkisi.
Bilgileri
dahilinde ya
Ailem da denetim
izin altinda izin Asla izin Haberleri
veriyor veriyorlar vermiyorlar  olmuyor
% % % %
internet tizerinden oyun oynamak 68.10 17.10 9.50 5.20
internetten miizik ya da film indirmek 53.20 20.40 20.40 6.00
internette video izlemek 53.60 23.50 17.90 5.10
internet izerinden mesajlagmak 46.70 20.50 26.70 6.20
Kendi sosyal ag profilime sahip olmak 49.00 20.40 26.00 4.60
Diger kisilerle paylasmak icin fotograf yiklemek 27.50 25.80 40.10 6.60
internette diger kisilere kisisel bilgilerini vermek 9.90 13.70 70.90 5.50

Ortaokul Ogrencilerinin internet Kullanim Farkindaliklari Ne Diizeydedir?

Ortaokul égrencileri interneti hangi amaglarla kullanmaktadirlar? Calismada ortaokul 6grencilerin
internet kullanim amaglari incelenmistir. Bu amaglar arasinda 6dev yapmak (%15.80), oyun oynamak
(%12.70), mizik dinlemek (%12.60), merak edilen seyleri aramak (%12.10), video izlemek (%9.00),
iletisim kurmak (%8.70) dncelikli olarak yer almaktadir. Ayrintili bilgi Grafik 1’ de sunulmustur.
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Grafik 1. Ogrencilerin internet kullanim amaclarina iliskin dadgilimlari.

Ortaokul égrencilerinin interneti bilingli kullanma diizeyleri nedir? Calismada 6grencilerin interneti
bilingli kullanma duzeyleri belirlenmistir. Buna yonelik onlarin verdikleri cevaplar incelendiginde;
“interneti nasil giivenli bir sekilde kullanacagdima dair bilgileri bulabilirim” (%16.20), “Uye olmam gereken
bir sitenin giivenli olup olmadigini anlayabilirim” (%13.60), “Sosyal ad olusturma profilimde gizlilik
ayarlarini degistirebilirim” (%11.60), “Almak istemedigim mesajlari ya da e-mailleri engelleyebilirim”
(%11.00) maddelerinin en fazla segildigi gorilmektedir. Ayrintili bilgi Tablo 4’ te sunulmustur.
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Tablo 4.
Ogrencilerin interneti Bilingli Kullanmaya Yénelik Becerilerine iliskin Dagilim.

Maddeler

%

interneti nasil giivenli bir sekilde kullanacagima dair bilgileri bulabilirim

Uye olmam gereken bir sitenin giivenli olup olmadigini anlayabilirim

Sosyal ag olusturma profilimde gizlilik ayarlarini degistirebilirim

Almak istemedigim mesajlari ya da e-mailleri engelleyebilirim

internette buldugum bilgilerin dogrulugunu farkli siteleri karsilastirarak test edebilirim
Bir internet sayfasini favorilerime/en sik kullanilanlara ekleyebilirim

istemedigim reklam,e-posta ya da spam engelleyebilirim

Kot amagh web sitelerini engellemek icin gerekli ayarlamalari yapabilirim

internette girdigim web sayfalarinin kaydini silebilirim

16.20
13.60
11.60
11.00
10.10
9.60
9.60
9.30
9.20

interneti giivenli kullanma konusunda yardim aldiklari ve yardim almay: diisiindiikleri kisiler
kimlerdir? Calismada 6grencilerin interneti glivenli kullanma konusunda yardim aldiklari ve yardim

almayi dusindukleri kisiler incelenmistir. Elde edilen sonuglara gore, 6grenciler interneti

glvenli

kullanma konusunda en fazla anne (%15.40), baba (%15.90) ve kardes/abla/agabey 'den (%13.40) bilgi
aldigi gorulmastar. Bilgi almak istenilen kisilere bakildiginda ise sirasiyla anne (%19.00), baba (%18.40),
O0gretmen (%12.00), arkadaslar (%10.50) ve okulda dizenlenen etkinlikler (%10.50) gorilmektedir.

Ayrintil bilgi Grafik 2 ve Grafik 3’ te sunulmustur.
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Grafik 2.interneti giivenli kullanma konusunda yardim aldiklari kisilere iliskin dagihm.

interneti kullanirken yasadiklari problemler nelerdir? Ortaokul 6grencilerinin internette karsilasilan
problemlerin basinda; bilgisayara virlis bulagsmasi (%12.90), sosyal ag sifresinin ¢alinmasi (%8.80), e-
posta sifresinin ¢alinmasi (%8.10), korkutucu video veya resimlerle karsilasma (%6.40), yabanci kisi
tarafindan kirici s6z ve mesajlarin gonderilmesi (%6.10) gelmektedir. Ayrintili bilgi Tablo 5’te

sunulmusgtur.
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Grafik 3. interneti giivenli kullanma konusunda yardim almay: diisiindiikleri kisilere iliskin dagilim.

Tablo 5.
Ogrencilerin internet Kullanirken Karsilastiklari Problemlere iliskin Dagilim.
Maddeler %
Bilgisayarima virs bulasti 12.90
Sosyal ag (Facebook, Twitter) sifrem galindi 8.80
E-posta sifrem ¢alindi 8.10
Dehset verici/ korkutucu video veya resimlerle karsilastim 6.40
Tanimadigim kisi/kisiler bana internet tizerinden kirici mesajlar (kirici s6z, kafir) génderdi 6.10
Bana istemedigim tirden/ gereksiz mesajlar yada e-posta génderildi 5.90
istemedigim bir resmim internet’te paylasild 5.70
Manevi duygularimi (dini, milli, siyasi, vb) rencide eden web siteleri ile karsilagtim 5.30
Siddet iceren resim veya videolarla karsilagtim 5.00
Tanidigim kisi/kisiler bana internet tizerinden kirici mesajlar (kirici s6z, kiifiir) gonderdi 4.80
istemeden cinsel igerikli resimlerle/videolarla karsilastim 4.60
Daha 6nce tanimadigim ama arkadas listeme ekledigim bir kisi ile sorun yasadim 4.60
insanin baskalarina zarar verme yollarini anlatan web siteleriyle karsilastim (8ldiirme, korkutma 420
gibi) ’
Kendi e-posta adresimden haberim olmadan baskalarina e-posta génderildi 3.90
Kisisel bilgilerim haberim olmadan baskalari tarafindan kullanildi (resim, cep telefonum, mail 370
adresim, vs) ’
insanin kendine zarar verme yollarini anlatan web siteleriyle karsilastim(intihar etme, uyusturucu 370
kullanma gibi) ’
internet Gizerinden tehdit edildim 2.90
Diger problemler 2.00
Dolandirici banka mesajlari ile para kaybettim 1.30
interneti kullanirken yasadiklari problemlere karsi aldiklari 6nlemler nelerdir? Ortaokul

ogrencilerinin karsilastiklari sorunlara karsi; tanimadigl kisilerden gelen arkadaslik istekleri kabul
etmeme (%14.60), sorun yasanilan kisiden gelen mesajlari silme (%12.70), sorun yasanilan kisi ile

iletisimi engelleme (%12.20), gizlilik/kisisel ayarlarimi degistirme (%10.80) ve bir sire

internet

kullanmama (%10.50) en fazla alinan o6nlemler arasinda yer almaktadir. Ayrintili bilgi Tablo 6’ da

sunulmustur.
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Tablo 6.

Ogrencilerin internette Karsilastiklar Sorunlara Karsi Aldiklari Onlemlere lliskin Dagilim.

Maddeler %
Tanimadigim kisilerin arkadaslik isteklerini kabul etmedim 14.60
Sorun yasadigim kisiden gelen mesajlari sildim 12.70
Sorun yasadigim kisinin benimle iletisime ge¢cmesini engelledim 12.20
Gizlilik/kisisel ayarlarimi degistirdim 10.80
Bir slire internet kullanmadim 10.50
Tanimadigim kisilerden gelen mesajlari/mailleri agmadim 8.40
Virls temizleme programini ¢alistirdim 8.20
Sorun yasadigim web sayfasini kullanmayi biraktim 6.40
Sorunu internet sitesi yonetimine bildirdim. 5.50
Web sayfalari icin filtre ayarlarini degistirdim 5.20
Hatirlamiyorum 2.70
Higbiri 2.70

Ortaokul égrencilerinin sosyal ag sitelerini kullanim aliskanliklari ne diizeydedir? Calismada,
dgrencilerin gogunun sosyal paylasim sitesine lyeligi bulunmaktadir. Ogrencilerin %67.40"1 10-30 dk
arasinda sosyal paylasim sitelerinde zaman harcamaktadir. Ogrencilerin profilindeki kisilerin oranlarinin
%50.00’si Onceden yiz yuze tanidigi kisiler, %18.40"1 arkadaslarinin arkadaslari, %15.60'1 6nceden
tanimadig kisilerden olusmaktadir. Profilinin gorindrligi ile ilgili olarak 6grencilerin %34.80'i profilin
tamamini herkese acik bir sekilde paylasmaktadir. Ogrencilerin %52.90’1 profildeki bilgilerinin dogru
oldugunu belirtmistir. Ayrintili bilgi Tablo 7’de sunulmustur.

Sosyal paylasim sitelerinin kullanimi ile ilgili 6grencilerin %23.20’si “Bir sosyal paylasim sitesinde
birden fazla profilim vardir’, %20.70’i “Gergek hayatta yasadiklarimi paylasirrm”, %27.90'1 “Nerede
oldugumu paylasirim”, %39.60°1 “Sosyal aglarda nasil gizlilik ayari yapilacagini bilirim”, %29.00’u “Gizlilik
ayarlarini yapmayi bilsem bile bu ayarlari yapmam”, %20.90’1 “Sosyal agda havali gériinmek hosuma
gider” maddelerine “cok dogru” yanitini vermislerdir. Ayrintil bilgi Tablo 8’de sunulmustur.

Ogrencilerin, %58.20’si adi ve soyadini, %57.00’si yasadigl sehri, %44.60"1 ylziinii gosteren
fotografini, %42.4’G paylasimlarini, %45.00’i okulunu, %25.20’si dogum tarihinin tamamini, %19.50’si
iliski durumunu, %25.20’si aile tyelerini, herkes ile paylasmaktadir. Ayrintili bilgi Tablo 9’da sunulmustur.

Ortaokul Ogrencilerinin interneti Bilingli Kullanma Yaklagimlari ve Probleme Karsi Aldiklari Onlemler
Cinsiyete ve Sinif Diizeyine Gére Degismekte midir? Arastirmaya katilan 6grencilerin cinsiyetlerinin,
interneti bilingli kullanma yaklasimlarina gére anlamli bir farklihk gosterip gostermedigini belirlemek
amaciyla vyapilan Ki-Kare Testi sonucunda “sosyal ag olusturma profilimde gizlilik ayarlarini
degistirebilirim” maddesinde kiz 6grencilerin daha fazla oranda evet cevabi verdikleri ortaya ¢ikmis,
bunun madde disinda diger maddelerde cinsiyetler arasinda istatistiksel acidan anlamli bir fark
bulunmamistir (p>.05). Ayrintili bilgi Tablo 10’da sunulmustur.

Tablo 11’de gorildiigu tzere, sorunlara karsi alinan énlemler noktasinda cinsiyetler arasinda anlamh
bir fark yoktur (p>.05). Tablo 12'de goruldiigi Uzere, interneti bilingli kullanma yaklasimlarinda sinif
diizeyine gére anlamh farkhliklar gériilmistir (p<.05). “Uye olmam gereken bir sitenin giivenli olup

n u

olmadigini anlayabilirim”, “internette buldugum bilgilerin dogrulugunu farkl siteleri karsilastirarak test

n oo«

edebilirim”, “Mesajlari ya da e-mailleri engelleyebilirim”, “internette girdigim web sayfalarinin kaydini

silebilirim”, “interneti nasil glivenli bir sekilde kullanacagima dair bilgileri bulabilirim” maddelerine gore
8. Sinif 6grencilerinin daha bilingli davrandiklari gézlemlenmistir.
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Tablo 7.
Odrencilerin Sosyal Paylasim Siteleri Kullanimlari ile ilgili Betimsel Veriler.
% %
Sosyal paylasim Evet 69.20 Sosyal Paylasim 1 tane 62.10
sitesinde uyelik var mi? Hayir 30.80 Sitelerindeki profil Sayisi 2 tane 21.20
2 taneden daha 16.70
fazla
Sosyal paylasim Facebook 54.60 Sosyal paylasim 50'den az 29.30
sitelerinin kullanim Myspace 00.90 sitelerindeki arkadas 50-100 arasi 23.30
oranlari Twitter 15.60 sayisi 101-150 arasi 19.50
Google+ 11.50 150-250 arasi 9.80
Youtube 17.40 250 den fazla 18.00
Sosyal paylasim Higbir gruba 40.10 Sosyal paylasim sitesinde  10-30 dk. 67.40
sitelerinde Uye olunan 5'ten az 32.80 harcanan sure 31-60 dk. 22.00
grup sayisl 5-10 arasi 19.00 61-120 dk. 7.60
10-20 arasi 5.80 121-360 dk. 3.00
20'den fazla 2.20
Profilde kimler var? Onceden de yiiz 50.00 Profilin tamamini kimler Herkes 34.80
ylze tanidigim gorebilir?
kisiler
Arkadaslarimin 18.40 Kismen 6.70
arkadaslari ozel(Arkadaslarimin
arkadaslari)
Onceden 15.60 Sadece arkadaglarm  33.30
tanimadigim
kisiler
Duruma gore 9.90 Ozel(Gérmesini 18.50
degisir istedigim kisiler)
Bilmiyorum 6.10 Bilmiyorum 6.70
Profildeki bilgiler dogru Evet 52.90
mu? Hayir 8.10
Birazi dogru birazi 39.00
yanlis
Tablo 8.
Ogrencilerin Sosyal Paylasim Siteleri Kullanim Aliskanhklarina fliskin Dagilim.
Cok Biraz Hi¢ dogru
dogru dogru degil
% % %
Sosyal aglarda nasil gizlilik ayari yapilacagini bilirim 39.60 18.70 41.80
Gizlilik ayarlarini yapmayi bilsem bile bu ayarlari yapmam 29.00 16.00 55.00
Nerede oldugumu paylasirim 27.90 30.10 41.90
Bir sosyal paylasim sitesinde birden fazla profilim vardir 23.20 15.20 61.60
Sosyal agda havali gériinmek hosuma gider 20.90 17.30 61.90
Gergek hayatta yasadiklarimi paylasirim 20.70 28.90 50.40
Tanimadigim insanlara arkadagslik istegi gonderirim 12.20 8.60 79.10
Sosyal aglar ylizinden gevremdeki insanlara yeterince zaman ayiramam 11.00 15.40 73.50
Kendimi arkadaslarimin paylasimlarina yorum yapmak zorunda hissederim 10.90 27.00 62.00
Paylasimlarimda ailemin gérmesini istemedigim seyleri onlardan gizlerim 10.40 10.40 79.30
Sosyal ag yliziinden derslerime yeterince zaman ayiramam 8.10 20.70 71.10
Gergekte oldugumdan farkh biri gibi davranirim 7.40 14.70 77.90
Gergek hayatta paylasamadigim 6zel bilgilerimi paylasirim 6.70 18.50 74.80
Arkadas sayimi artirmak i¢in programlar kullanirim 5.80 7.20 87.10
Sosyal paylasim sitelerinde bazi sahte hesaplarim vardir 5.10 9.40 85.50
Sosyal aglarda 6zel hayatimi paylasmak hosuma gider 3.70 11.80 84.60
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Tablo 9.
Odrencilerin Sosyal Paylasim Sitelerindeki Profil Bilgilerinin Gériiniirliigiine fliskin Dagilim.
Sadece
Herkes arkadaglarim Sadece ben Bilmiyorum

% % % %
Adim/Soyadim 58.20 31.30 7.50 3.00
Yasadigim sehir 57.00 28.90 9.60 4.40
Ylzimi agikca gosteren bir fotografim 44.60 36.90 7.70 10.80
Paylagimlarim(video, resim vb.) 42.40 45.50 7.60 4.50
Okulum 45.00 35.10 14.50 5.30
Dogum tarihimin tamami 25.20 31.30 32.80 10.70
Aile Uyelerim 25.20 31.50 33.10 10.20
iliski durumum 19.50 20.40 37.20 23.00
Adresim 12.30 34.60 40.00 13.10
Telefon numaram 9.60 25.60 44.80 20.00

Tablo 10.
Odgrencilerin Bilingli internet Kullanimina Yénelik Becerilerinin Cinsiyete Gére Karsilastiriimasi.

Evet Hayir Fikrim Yok

% % % X p
Sosyal ag olusturma profilimde gizlilik Kiz 41.80 64.70 75.50 16.70 .00
ayarlarini degistirebilirim. Erkek 28.20 35.30 24.50
Uye olmam gereken bir sitenin giivenli Kiz 53.30 70.80 58.00 2.49 .28
olup olmadigini anlayabilirim. Erkek 46.70 29.20 42.00
internette buldugum bilgilerin dogrulugunu Kiz 55.70 42.50 65.00 4.93 .08
test edebilirim. Erkek 44.30 57.50 35.00
Almak istemedigim mesajlari ya da e- Kiz 52.30 54.80 64.00 1.79 .40
mailleri engelleyebilirim. Erkek 47.70 45.20 36.00
internette girdigim web sayfalarinin Kiz 48.60 58.50 66.10 4.21 12
kaydini silebilirim. Erkek 51.40 41.50 33.90
istemedigim reklam, eposta ya da spam Kiz 50.70 68.60 55.20 3.12 21
engelleyebilirim. Erkek 49.30 31.40 44.80
K6t amach web sitelerini engellemek Kiz 54.80 54.80 60.60 .58 74
icin gerekli ayarlamalari yapabilirim. Erkek 45.20 45.20 39.40
Bir internet sayfasini favorilerime/en sik Kiz 46.70 61.70 64.80 4.97 .08
kullanilanlara ekleyebilirim. Erkek 53.30 38.30 35.20
interneti nasil giivenli bir sekilde Kiz 53.50 75.00 59.50 2.83 .24
kullanacagima dair bilgileri bulabilirim. Erkek 46.50 25.00 40.50

“Sosyal ag olusturma profilimde gizlilik ayarlarini degistirebilirim” ve “Bir internet sayfasini
favorilerime/en sik kullanilanlara ekleyebilirim”, maddelerinde ise 5. Sinif 6grencilerinin interneti bilingli
kullanim diizeylerinin daha fazla oranda oldugu ortaya ¢ikmistir.

Tablo 13’te goriildGgl Uzere, sorunlara karsi alinan énlemler noktasinda sinif diizeyine gére anlamh
bir farklilik olup olmadigi incelenmistir. Buna gére “tanimadigim kisilerden gelen mesajlari/mailleri
agmadim”, “viriis temizleme programini ¢alistirdim”, “hatirlamiyorum” ve “hicbiri” maddeleri digindaki
tim maddelerde anlamh bir fark bulunmustur (p<.05). “Sorun yasadigim kisiden gelen mesajlari sildim”
ve “Web sayfalari icin filtre ayarlarini degistirdim” maddelerinde 5. sinif 6grencileri 6nlem alma
noktasinda daha yiiksek bir orana sahipken, diger maddelerde 6. sinif 6grencilerinin sorunlara karsi daha

fazla 6nlem aldiklari géralmustdr.
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Tablo 11.
Ogrencilerin Sorunlara Karsi Aldiklari Onlemlerin Cinsiyet Dediskenine Gére Karsilastirilmasi.

Cinsiyet % X p
Gizlilik/kisisel ayarlarimi degistirdim Kiz 47.60

Erkek 52.40 3.24 07
Tanimadigim kisilerden gelen mesajlari/mailleri agmadim Kiz 53.10 39 53

Erkek 46.90 ) '
Tanimadigim kisilerin arkadaslik isteklerini kabul etmedim Kiz 50.60 541 12

Erkek 49.40 ’ ’
Sorun yasadigim kisiden gelen mesajlari sildim Kiz 52.70 85 35

Erkek 47.30 ’ ’
Sorun yasadigim kisinin benimle iletisime gegmesini engelledim Kiz 49.30 2 60 11

Erkek 50.70 ’ '
Sorunu internet sitesi ydnetimine bildirdim Kiz 65.60 117 )8

Erkek 34.40 ’ ’
Web sayfalari igin filtre ayarlarini degistirdim Kiz 46.70 151 22

Erkek 53.30 ’ ’
Bir stre internet kullanmadim Kiz 47.50

Erkek 52.50 3.14 08
Sorun yasadigim web sayfasini kullanmay!i biraktim Kiz 56.80 00 1.00

Erkek 43.20 ' ’
Virls temizleme programini ¢alistirdim Kiz 50.00 193 27

Erkek 50.00 ’ ’
Hatirlamiyorum Kiz 56.20

Erkek 43.80 00 1.00
Higbiri Kiz 62.50

Erkek 37.50 22 79

Tartisma, Sonug ve Oneriler

Calismada ilk olarak ebeveynlerin internet kullanim dizeyleri incelenmistir. Elde edilen sonuglara
gore ebeveynlerin ¢ogunlugunun internet kullanim bilgi diizeyinin disiik oldugu gérilmistir. Ozellikle
annelerin internet kullanim bilgi diizeyi, babalara gére daha dusuktur. Sonuglar Avrupali Cevrimigi
Cocuklar arastirmasinin Turkiye’deki sonuglari ile paralellik gostermektedir. Ayas ve Horzum (2013) de
ikinci kademe 6grencileri ile yaptiklari calismada benzer sonugclara ulagsmistir. Bu durum annelerin aile
icindeki rolleri ve sorumluluklarindan dolayi internet kullanimina ayiracak fazla zamanlarinin olmamasi
ve internete karsi olan ilgisizlikleri ile agiklanabilir. Ebeveynlerin ¢ocuklarina interneti etkin ve givenli
kullanmalarinda rehber olabilmeleri igin internet kullaniminda karsilasilabilecek riskleri bilmeleri ve bu
risklere yonelik tedbir almalari, ¢6zim bulma agisindan ¢ok dnemlidir.

Calismada elde edilen diger sonug ebeveynlerin, cocuklarinin internette yaptiklarinin bilme dizeylerinin
benzer orana sahip oldugu gostermistir. Ancak ebeveynlerin internet kullanim dizeyleri diisiik olmasina
ragmen cocuklarinin internette yaptiklarini bilme diizeyleri orta seviyededir. Ogrenciler ailelerinin
kendileriyle internette yaptiklari hakkinda konustuklarini, onlara bazi web sayfalar hakkinda agiklamalar
yaptiklarini ve glvenli bir sekilde interneti nasil kullanacaklarini anlattiklarini belirtmislerdir. Az da olsa bazi
ailelerin internet kullanimini engelledigi de ortaya ¢ikarilmistir. Bu sonuglar bazi ailelerin gocuklari
internette iken bazi kaygilar yasadiklarini gostermektedir. Ancak ebeveynlerin ¢ocuklarina interneti bilingli
kullanmayi 6gretme ve yonlendirme konusunda yeterli bilgiye sahip olmadiklari séylenebilir. Ebeveynlerin
cocuklarina karsi serbest bir tutum icerisinde olmalari ya da internet kullaniminda rehberlik edecek
diizeyde bilingli olmamalari cesitli olumsuzluklara neden olabilir. Ortaokul dénemindeki ¢ocuklar yaslari
dolayisiyla gelisimlerini tamamlamadiklar igin internet kullanimlari da bilingsiz olabilmektedir internet
ortaminda igerigin surekli artmasi ve denetiminin yapilmasinda birtakim sikintilarin olmasindan dolay!
cocuklarin yaslarina uygun olmayan igeriklerle karsilasma ihtimalleri yiksektir. Amag disi kullanimlar
internette bos zaman gecirmelerine ve gelisimleri icin olumsuz sonuclara neden olacaktir.
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Tablo 12.
Ogrencilerin interneti Bilingli Kullanma Yaklasimlarinin Sinif Dediskenine Gére Karsilastiriimasi.

Evet Hayir Fikrim yok

% % % X p

Uye olmam gereken bir sitenin giivenli olup 5. sinif 30.80 20.80 32.00

olmadigini anlayabilirim 6. sinif 29.00 37.50 26.00
7. sinif 5.60 16.70 24.00 14.85 02
8. sinif 34.6 25.00 18.00

internette buldugum bilgilerin dogrulugunu 5. sinif 20.30 47.50 30.00

farkli siteleri karsilastirarak test edebilirim 6. sinif 3290 3250 21.70 24.87 00
7. sinif 6.30 12.50 21.70 ) ’
8. sinif 40.50 7.50 26.70

Almak istemedigim mesajlari ya da e-mailleri 5. sinif 2790 38.10 22.00

engelleyebilirim 6. sinif 32.60 33.30 20.00
7. sinif 4.70 7.10 32.00 2584 00
8. sinif 3490 2140 26.00

Sosyal ag olusturma profilimde gizlilik 5. sinif 35.20 29.40 18.90

ayarlarini degistirebilirim 6. sinif 27.50 32.40 28.30
7. sinif 5.50 5.90 30.20 2179 00
8. sinif 31.90 32.40 22.60

internette girdigim web sayfalarinin kaydini 5. sinif 31.90 29.30 22.60

silebilirim 6. sinif 27.80  39.00 25.80
7. sinif 2.80 9.80 27.40 2151 00
8. sinif 37.50 22.00 24.20

istemedigim reklam, e-posta ya da spam 5. sinif 34.70 17.10 28.40

engelleyebilirim 6. sinif 26.70 34.30 29.90
7. sinif 5.30 22.90 17.90 11.16 08
8. sinif 33.30 25.70 23.90

K6t amagli web sitelerini engellemek igin 5. sinif 31.50 31.00 27.30

gerekli ayarlamalari yapabilirim 6. sinif 28.80 33.30 27.30 796 24
7. sinif 5.50 14.30 19.70 ’ ’
8. sinif 34.20 21.40 25.80

Bir internet sayfasini favorilerime/en sik 5. sinif 33.30 29.80 20.40

kullanilanlara ekleyebilirim 6. sinif 30.70 36.20 22.20
7. sinif 5.30 8.50 27.80 17.01 01
8. sinif 30.70  25.50 29.60

interneti nasil giivenli bir sekilde 5. sinif 30.70 18.80 33.30

kullanacagima dair bilgileri bulabilirim 6. sinif 2830 56.20 23.80 17.35 01
7. sinif 7.90 18.80 23.80 ’ '
8. sinif 33.10 6.20 19.00

Diger yandan ebeveynlerin, ¢ogunlukla gocuklarinin internet kullanimi ile ilgilenmedigi gorilmustir.
Bu durum cocuklarin internetteki tehlikelerle bas basa kalmalarina neden olabilmektedir. Tokel, Baser ve
isler (2013) arastirma sonuglarina gére ebeveynlerin %39.00’u ¢ocuklarina internet kullanimi ile ilgili
sadece tavsiyelerde bulunup karari ¢ocuklarina birakmakta, %11.00'i ise hi¢ karismamaktadir. Pew
internet (Anderson, 2016) arastirmasinda ebeveynlerin %61.00’i cocuklarinin ziyaret ettigi web sitelerini
kontrol etmekte, %60.00'1 cocuklarinin sosyal medya profilini kontrol etmekte, %55.00’i ise ¢evrimigi
oldugu zaman sinirlamasi yaptigini belirtmistir. Ozellikle ergenler, gelisim doneminin &zelliklerinin etkisi
ile internetin problemli kullaniminin yayginlasmasinda énemli bir risk grubunu olusturmaktadir (Dogan
et al., 2008). Yasal olmayan ve cinsel gelisimi olumsuz yénde etkileyebilecek sitelere rahat bir sekilde
ulagmalar gocuklar, gencgleri ve boylece toplumu tehdit etmektedir (Kelleci, 2008). Ebeveynler,
¢ocugunu dis ortamda tek basina biraktiginda nerede ve kimle oldugunu takip ediyorsa; basibos ve her
tir icerik bulunan bir ortam olan internette risklerle karsilasmamalari icin ¢ocuklarin kontrol altinda
olmasi gerekmektedir (Canbek & Sagiroglu, 2007).
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Tablo 13.
Ogrencilerin Sinif Diizeyinin Sorunlara Karsi Alinan Onlemlere Gére Karsilastiriimasi.
5. sinif 6. sinif 7. sinif 8. sinif 2
% % % % P
Gizlilik/kisisel ayarlarimi degistirdim 28.60 34.90 4.80 31.70 9.34 .03
Tanimadigim kisilerin arkadaslik isteklerini 30.60 34.10 4.70 30.60 13.82 00

kabul etmedim
Sorun yasadigim kisiden gelen mesajlari sildim 37.80 36.50 .00 25.70 23.46 .00
Sorun yasadigim kisinin benimle iletisime

L . 31.00 36.60 1.40 31.00 17.75 .00
gecmesini engelledim
Sorunu internet sitesi ydnetimine bildirdim 31.20 43.80 .00 25.00 9.42 .02
Web sayfalari igin filtre ayarlarini degistirdim 33.30 26.70 .00 40.00 7.86 .05
Bir stire internet kullanmadim 31.10 37.70 4.90 26.20 9.37 .03
Sorun yasadigim web sayfasini kullanmayi 28.90 42.10 00 28.90 9.79 02
biraktim
Tanimadigim kisilerden gelen mesajlari/mailleri 26.50 34.70 6.10 3270 5.86 12
acmadim
Virlis temizleme programini galistirdim 29.20 33.30 6.20 31.20 461 .20
Hatirlamiyorum 31.20 31.20 .00 37.50 3.51 .32
Higbiri 18.80 31.20 .00 50.00 7.02 .07

Ogrencilerin internette yaptiklari aktivitelerden ebeveynlerin yaklasik yarisinin haberdar olmadigi da
ortaya ¢ikan bir diger sonugctur. Cocuklarin 6zellikle diger kisilerle paylasmak i¢cin fotograf, video yikleme
ve internet Uzerinden mesajlasma aktivitelerini ailelerine bildirmedikleri belirlenmistir. Bu durum ya
cocuklarin yaptiklarini ailelerinden gizlemelerinden ya da ailelerin internet kullanimi hakkinda yeteri
kadar bilgi sahibi olmamalarindan kaynaklanabilir.

Cocuklar internette vakit gecirirken ailelerin internetten mizik ya da film indirmek, internette video
izlemek ve internet Gizerinden oyun oynamak gibi aktivitelere izin verdikleri, internette diger kisilere
kisisel bilgilerini vermelerine ise asla izin vermedikleri gorilmustir. Calismada elde edilen sonuglar
cocuklarin interneti cogunlukla ders ve eglence amagli kullandiklarini ortaya ¢ikarmistir. Cansever (2010)
ilkogretim ikinci kademe 6grencileri ile yapmis oldugu ¢alismasinda internetin en ¢ok sirasiyla iletisim,
eglence ve okul o6devleri igin kullandiklarini belirtmistir. Avrupali Cevrimici Cocuklar Tirkiye
arastirmasinda da internetin en fazla okul isleri icin daha sonra ise eglence amagh kullanildigi sonucu
¢ikmistir. Yapilan arastirmalara bakildiginda sonuglar birbirine paralel sekildedir. Avrupa sonuglarinda
¢ocuklarin %54.00’0 internet’te buldugu bilgilerin dogru olup olmadigina karar vermek igin farkl siteleri
karsilastirdigini, %59.90’u sosyal paylasim sitelerinde gizlilik ayarlarini yapmayi bildigini, % 67.60’1
istenmeyen mesajlari engelleyebildigini ve %62.20’si internet’i nasil givenli kullanabilecegine dair
bilgileri bulabilecegini belirtmektedir.

interneti bilingli kullanmaya yénelik bulgulara bakildiginda tlkemizdeki bilingli kullanim diizeyinin
Avrupa sonuglarina gore biraz daha disiik oldugu sonucunu ortaya c¢ikarmaktadir. Ancak yine de
ogrencilerin belli noktalarda bilgi sahibi olduklari da gorilmektedir. Ebeveynlerin yeterli bilgiye sahip
olmamalarina ragmen 6grenciler en fazla anne ve babasindan interneti bilingli kullanma ile ilgili bilgi
aldiklarini belirtmislerdir. Bilgi almak istenilen kisilerin anne, baba, 6gretmen, arkadaslar ve okulda
diizenlenen etkinlikler oldugu gorilmektedir. Buna paralel olarak 6grencilerin interneti bilingli kullanma
bilgilerinin ylzeysel ve yetersiz oldugu sonucuna ulasilabilir. Ayas ve Horzum (2013) calismasinda
ogrencilerin internetle ilgili bir sorunla karsilastiginda annesinden ve babasindan yardim aldigini ve
yarisindan fazlasinin ise hi¢ kimseden yardim almadigini ifade etmistir.

internette karsilasilan problemler arasinda bilgisayara viriis bulasmasi, sosyal ag sifresinin ¢alinmasi,
e-posta sifresinin calinmasi, korkutucu video veya resimlerle karsilasma, yabanci kisi tarafindan kirici
mesajlarin goénderilmesi 6grencilerin en sik karsilastiklari sorunlardir. Patchin ve Hinduja (2006)
calismasinda katilimcilarin alay etme, kirici s6z séyleme, tehdit etme ve uygunsuz icerikle karsi karsiya
kaldiklarini belirtmislerdir.
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Arastirma sonuglarina gore internette karsilasilan sorunlara karsi tanimadigi kisilerden gelen
arkadaslik isteklerini kabul etmeme, sorun yasanilan kisiden gelen mesajlari silme, sorun yasanilan kisi ile
iletisimi engelleme, gizlilik/kisisel ayarlarimi degistirme ve bir stre internet kullanmama en fazla alinan
onlemler arasinda yer almaktadir. Aricak ve digerleri (2008) 6grencilerin sanal ortamda bir zorbalikla
karsilastiklarinda kullandiklari bas etme yéntemlerinin, rahatsizlik veren mesaji ve rahatsiz eden kisiyi
engelleme veya silme, yapan kisiye bunu durdurmasini séyleyebilme, kullanici hesabini degistirme
oldugunu belirtmistir.

Ogrencilerin ¢ogunlugunun sosyal paylasim sitelerinde dyeligi bulunmaktadir. Cogunlukla 10-30
dakika arasinda zaman gegirmektedirler. Ogrenciler profillerindeki kisilerin ¢ogunlugunu tanidiklarini
belirtirken, 6nceden tanimadigi kisilerin bulundugunu belirtenler de mevcuttur. Sosyal ag siteleri
kullanim ahskanliklarina bakildiginda 6grencilerin yariya yakini gizlilik ayarlarini yapmayi bildigini
belirtmistir. Ogrencilerin %23.20’si birden fazla profili oldugunu, %27.90’u nerede oldugunu paylastigini,
%20.70i gercek hayatta yasadiklarini paylastigini, %29.00’u gizlik ayarlarini bilse dahi yapmayacagini
belirtmistir.

Calisma sonucunda profilinin gorinirlGga ile ilgili olarak 6grencilerin %35.00’i profilin tamamini
herkese acik bir sekilde paylasmaktadir. Digerlerinin profilleri sadece arkadaslari, gérmesini istedikleri
kisiler ya da arkadaslarinin arkadaslarina gériiniir durumdadir. Ogrencilerin yarisindan fazlasi profildeki
bilgilerinin dogru oldugunu belirtmistir. Yine 6grencilerin yaklasik yarisi yliziini agikca gosteren fotografi,
okulunu ve aile tyelerini profilinde paylasmaktadir. Pew Internet & American Life Project'in 2007 yilinda
yapmis oldugu arastirmaya gore profil gorinirligu olan kullanicilarin %31.00’inin profili herkese agik,
%45.00'inin ise arkadaslarina aciktir. %1.00 ise profilinin kimlere gorinir oldugunu bilmemektedir.
Gross ve Acquisti (2006) ‘nin ¢alismasinda benzer sekilde birgok 6grencinin dogum glinii, cep telefonu,
adres, e-posta gibi kisisel bilgilerini tam ve dogru verdikleri sonucu ¢ikmistir.

interneti bilingli kullanma yaklagimlarinin cinsiyet degiskenine gére incelenmesi sonucunda “sosyal
ag olusturma profilimde gizlilik ayarlarini degistirebilirim” maddesi disinda istatistiksel agidan anlaml bir
fark bulunmamistir. Sosyal aglarda gizlilik konusuna kiz 6grencilerin daha fazla 6nem verdigi calismada
elde edilen 6nemli bir bulgudur. Kiz 6grenciler profillerini gizleme ihtiyaci hissettikleri icin gizlilik
ayarlarinin nasil yaptigini erkeklere gére daha iyi bildikleri dislinilebilir. Bu durum, kizlar Gzerindeki
toplumsal veya aile baskidan kaynaklanabilir. Tirkoglu (2013) ise erkek 6grencilerin kiz 6grencilere gore
daha fazla problemli internet kullanimi egiliminde oldugu sonucuna ulagmistir. Ttrkoglu (2013) 14-18
yaslari arasindaki 6grencilerle yaptigi calismada yas degiskeninin problemli internet kullanimini
etkilemedigini ifade etmistir. Sorunlara karsi alinan 6nlemler noktasinda, cinsiyete gore herhangi bir
farkhlik goriilmemistir. Kizlar ve erkekler bir sorunla karsilastiklarinda benzer dnlemler aldiklari séylebilir.

Ogrencilerin sinif diizeylerinin interneti bilin¢li kullanma yaklasimlarina ve sorunlara karsi alinan
onlemlere gére yapilan analiz sonucunda bazi maddelerde farkh davranislar sergiledikleri gorilmustar. 8.
Sinif 6grencilerinin diger 6grencilere gére daha bilingli bir sekilde interneti kullandiklari goriilmektedir.
Ogrencilerin yaslari ilerledikge internet kullaniminda daha fazla deneyim sahibi olduklari, béylece daha
bilingli bir sekilde kullandiklari séylenebilir. internet kullaniminda 6. Sinif 6grencilerinin ise sorunlara
karsi aldiklari 6nlemler noktasinda diger 6grencilere gore daha iyi olduklari belirlenmistir. Calismada
ogrenciler internet ve sosyal aglarin kullanimi ile ilgili gizlilik ve riskler konusunda bilingli olduklarini iddia
etmektedirler. Ancak internet kullanimi konusunda sahip oldklari beceriler ve karsilastiklari problemlere
karsi aldiklari 6nlemlerin oranlar interneti bilingli kullanma konusundaki farkindalklarinin disik
oldugunu gostermektedir.
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Oneriler
Galisma kapsaminda elde edilen bulgular dogrultusunda sunulan 6neriler agagida belirtilmistir:

e Calismada 6grenciler internet ve sosyal aglarin kullanimi ile ilgili gizlilik ve riskler konusunda bilingli
olduklarini iddia etmelerine ragmen interneti bilingli kullanma konusundaki farkindaliklarinin
diisiiktiir. FATIH projesi bilesenlerinden biri olan Bilisim Teknolojilerinin ve internetin bilingli
kullaniminin saglanmasi icin ebeveynlere ve ¢ocuklara seminerler verilmelidir.

e internette karsilasilan problemler arasinda bilgisayara virlis bulasmasi, sosyal ag sifresinin
¢alinmasi, e-posta sifresinin ¢alinmasi, korkutucu video veya resimlerle karsilasma, yabanci kisi
tarafindan kirici mesajlarin gdénderilmesi 6grencilerin en sik karsilastiklari sorunlardir. Cocuklara
internet’in risklerine karsi farkindaliklarini artirmak ve risklere karsi alinabilecek 6nlemler ile ilgili
bilgilendirme ¢alismalari yapiimalidir.

e Ogrencilerin neredeyse %50.00’sinin sosyal paylasim sitesindeki profili herkese aciktir. Ozellikle
sosyal paylasim sitelerinde kisisel ve 6zel bilgilerin paylasiminin kotii sonuglarina derslerde dikkat
cekilmelidir.

e Ogrencilerin sinif diizeylerine gore, interneti bilingli kullanma ile ilgili bazi maddelerde farkhliklar
ortaya ¢ikmistir. Okullarda “Bilingli ve Giivenli internet Kullanimi” konusunun Bilisim Teknolojileri
dersi mifredatina dahil edilmesi cocuklarin teknoloji kullanimina fayda saglayacaktir.

e Ebeveynlerin gocuklarina interneti bilingli kullanmayi 6gretme ve ydnlendirme konusunda yeterli
bilgiye sahip olmadiklari sdylenebilir. Ogrencilerin en fazla anne ve babasindan interneti bilingli
kullanma ile ilgili bilgi almalari, bilgilerinin yiizeysel oldugunu ortaya ¢ikarmaktadir. Bilingli internet
kullanimi ile ilgili aileler ve gocuklar icin dikkat ¢ekici ve uyarici kisa filmler hazirlanarak kamu spotu
olarak izletilebilir.

e Ebeveynler cocuklarinin internet kullanimi ile yeteri kadar ilgilenmemektedirler. Ebeveynler,
¢ocuklar internet kullanirken serbest birakmamali, kullanim zamaninda sinirlama yapmali ve
kullanimi denetlemelidirler. Ebeveynlerin cocuklarinin sosyal paylasim sitelerinde paylastiklari
bilgiler ve iletisim kurduklari kisiler hakkinda bilgi sahibi olmalari 6nemlidir.

e Ebeveynlerin ¢ogunlugunun internet kullanim bilgi diizeylerinin diisiik oldugu sonucuna ulasiimistir.
Ozellikle annelerin internet kullanim bilgi diizeyi, babalara gére daha diisiiktiir. Ebeveynler,
¢ocuklari ile iyi bir iletisim kurabilmek igin teknoloji kullanimi konusunda kendilerini gelistirmeli,
cocuklarinin internet kullaniminda rehber konumunda olmali ve onlari yonlendirici bir tutum
sergilemelidirler.

e Okuldaki rehberlik galismalarina siber zorbaligi énleme ve siber zorbalikla bas etme konular
eklenebilir.

Bilgilendirme

Bu calisma “Ortaokul 6grencilerinin internet kullanim aliskanliklarinin arastiriimasi” bashkli yiksek
lisans tezinden Uretilmistir.
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Bu galismanin amaci, 6gretmenlerin okul iklimine yonelik algilarini cinsiyet ve bransa
gore incelemek ve bu konuya iliskin genel bir goris elde etmektir. Bu ¢alismada, meta
analiz yontemi kullanilmistir. Calisma kapsaminda Tirkiye’de 6gretmenlerin okul
iklimine iliskin gorlslerini konu alan ve gesitli veri tabanlarinda taranan yiiksek lisans ve
doktora tezleri ile hakemli bilimsel dergilerde yayimlanan makaleler incelenmistir.
Arastirmanin dahil etme o6lgutlerine uyan 30 galisma arastirma kapsamina alinmistir.
Arastirma verilerinin analizinde, rastgele etkiler modeli kullaniimistir. Arastirma
sonuglari, cinsiyetin 6gretmenlerin okul ikliminin sinirlayicilik ve samimiyet boyutuna
iliskin algisi disinda ¢6zllme, yonlendiricilik ve destekleyicilik boyutlari tGizerinde anlamh
bir etkisinin olmadigl gostermektedir. Cinsiyetin okul ikliminin sinirlayicilik boyutunda
erkek 6gretmenler, samimiyet boyutunda ise kadin 6gretmenler lehine anlamli, ancak
distk bir etki gozlenmistir. Calisma sonuglarina gore brans degiskeninin 6gretmenlerin
okul ikliminin ¢dziilme boyutu disinda diger boyutlarinda anlamli bir etkisinin olmadig
gorulmektedir. Bransin okul ikliminin ¢6zilme boyutunda brans 6gretmenleri lehine
anlaml, ancak duslk bir etki gozlenmistir. Bu baglamda, cinsiyet ve brans gibi ylzeysel
degiskenlerin 6gretmenlerin okul iklimi algilari Gzerinde belirleyici bir etkiye sahip
olmadigl sonucuna ulasiimistir. BOylece arastirmacilarin bu tarz degiskenlerin
nedensellik etkisine yonelik galismalardan ziyade okul iklimi tzerinde daha birincil
etkenleri incelemeye yonelmeleri dnerilebilir.

"Author/Yazar: emrealpaysonmez@gmail.com


http://crossmark.crossref.org/dialog/?doi=10.14527/pegegog.2017.017&domain=pdf

Emre SONMEZ, Ferudun SEZGIN — Pegem Egitim ve Ogretim Dergisi, 7(3), 2017, 453-482

Introduction

The number of scientific studies in each discipline is rapidly increasing day by day (Ahn, Ames, &
Myers, 2012). There are quite a number of independent studies in different fields (Saglam & Yuksel,
2007). This quantitative increase in the number of studies provides a significant contribution to the
development of scientific knowledge. Despite these contributions, however, it has been articulated for
years that a single study is not enough to solve a problem (Card, 2012; Cooper, 2009; Carkungoz & Ediz,
2009; Hedges & Olkin, 1985). Therefore, it is necessary to arrange this information stack under a single
roof, pass it through an analysis process again and reach new interpretations and decisions (Saglam &
Yiksel, 2007). To answer this need, the synthesis of research has an important place in terms of
interpreting, reviewing and compiling of the knowledge in the area (meta-synthesis, descriptive content
analysis, meta-analysis, etc.) (Calik & Sozbilir, 2014). Within these research syntheses, researchers have
shown great interest in the meta-analysis technique in recent years (Ahn et al., 2012; Cohen, 1988;
Cooper, 2009; Davies, 2000; Hedges & Olkin, 1985).

It is observed that there are a lot of independent studies in school climate studies which makes it
possible to examine the physical, social, and cultural environment of the school in parallel with the
quantitative increases in the researches in the field of education. In this respect, the search of school
climate needs to be synthesized to provide clear suggestions about future research, practices and
policies; to unify and evaluate quantitative research results; or to identify trends (Calik & Sozbilir, 2014).
Quantitative research methods are often used in school climate studies in the light of theoretical
assumptions of climate studies (Denison, 1996; Hoy, 1990). This indicates that the meta-analysis
technique as a content analysis method will be more appropriate and functional in determining the
general picture and trend of school climate studies. It can also be concluded that meta-analytic studies
have contributed significantly to researchers and practitioners in terms of providing comprehensive
knowledge in the field (Whiston & Li, 2011).

School Climate

Although the structures that shape people’s opinions and behaviours by emphasizing the symbolic
aspects of organizations are not easily visible to the eye, difficult to understand, and abstract, these
variables are important research subjects in the organizational literature (Owens & Valesky, 2014).
Through the late twentieth century, the roles of human factor and shared culture within the informal
structure of organizations have started to draw attention (Aydogan, 2004). As a result, studies focusing
on life quality, socio-cultural structure, symbolic atmosphere, and human relations within organizations
brought forward the concept of organizational climate (Ertekin, 1978; Freiberg & Stein, 1999; Halpin &
Croft, 1963; Hoy, 1990; Hoy et al., 1991).

Organizational climate is of great importance with its influence on individuals’ attitudes within the
organization and for analysis and understanding of organizational behaviours (Turan, 1998).
Organizational climate, which was initially used as a general concept to refer to the quality of
organizational life (Hoy et al., 1991), is closely associated with individuals’ attitudes and behaviours
towards their organizations (Bulug, 2013). According to Bursalioglu (2008), organizational climate is one
of the four dimensions that explain an organization: purpose, structure, process, and climate. In this
sense, climate was handled as the product of relations among people and groups. Certain fundamental
studies in the literature revealed the definition of the concept of climate, its theoretical foundations, the
nature of organizational structure, and the initial experimental findings of climate research (Anderson,
1982; Denison, 1996; Gilmer, 1961; Hellriegel & Slocum, 1974; Hoy et al., 1991; Litwin & Stringer, 1968;
Payne & Pugh, 1976; Tagiuri & Litwin, 1968).

Researchers define organizational climate in various ways. According to Gilmer (1961), organizational
climate involves typical characteristics that influence individuals’ behaviours within organizations and
“distinguish a particular organization from another”. In this sense, organizational climate is compared to
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personality characteristics. According to Ertekin (1978), formation of this personality is associated with
(/) economic situation of the organization, (ii) historical elements, and (iii) individuals dominating the
organization. As Tagiuri (1968), one of the researchers conducting initial research on climate, puts it,
organizational climate refers to relatively enduring quality of internal environment of an organization
that is (i) experienced by employees, (ii) affects their behaviours, and (iii) distinguishes one organization
from another in terms of certain characteristics. Tagiuri (1968) developed a rational taxonomy to
analyse and study the general structure of school climate research more comprehensively. According to
Tagiuri's study, organizational climate is comprised of four dimensions: (i) ecology, (ii) milieu, (jii) social
system, and (iv) culture.

As interest in the concept of organizational climate has risen, it has become inevitable to study this
concept in schools where human relations are intense (Bursalioglu, 2008; Taymaz, 2009). The concept of
school climate, which is expressed as “feeling” of a school (Tableman, 2004), provides important insight
into how people in the school feel themselves as well as the interactive life of the school (Welsh, 2000).
School climate is also expressed as school character. It refers to school life (e.g. safety, interpersonal
relations, teaching and learning, environment) and more comprehensive organizational elements (e.g.
common vision, group dynamics) (Cohen et al., 2009). Hoy (2003) states that climate changes from one
school to another and asserts that it affects the behaviours of people in the school and is associated
with four factors: (i) physical characteristics of the school, (ii) demographic characteristics and cultural
background of the people in the school, (iii) quality of human relations, and (iv) common norms, values,
and beliefs of the people in the school. On the other hand, Sisman (2007) emphasizes that relations
among individuals in the school occur around common values rather than bureaucratic rules, thereby,
highlighting the symbolic aspect of schools.

The measurable foundations of organizational climate in schools are based on the pioneering study
carried out by Halpin and Croft (1963) on primary schools. With that study, the influence of school
climate on students’ learning and development was analysed, and a systematic research tradition was
initiated (Cohen et al., 2009). At the end of the analyses, eight dimensions were detected with regard to
the social environment of educational organizations. Teachers’ positive behaviours are symbolized by
spirits and intimacy, whereas their negative behaviours are symbolized by disengagement and
frustration. The behaviour indicators that belong to principals and that are in line with the
aforementioned behaviours are focusing on one’s work, toleration, looking down upon, and close
monitoring. Anderson (1982) conducted a comprehensive literature review on school climate and dealt
with various factors and important results of it in detail. In that study, a four-dimension school climate
model was suggested, involving (i) physical environment, (ii) student and community characteristics, (iii)
relations among the participants of the school community, and (iv) school culture. In another important
study on school climate (Hoy et al., 1991), three types of principal and three types of teacher behaviours
were emphasized within the framework of school climate. These are supportive, directive, and
restrictive principal’s behaviours and colleague, intimacy in social relations, and disengaged teachers’
behaviours, and open, authoritative, disengaged, and close climate types emerge in school
environments depending on these.

In the related literature, the concept of organizational climate has been handled together with many
issues regarding organizational life (Hoy, 1990; Hoy et al., 1991; Kline & Boyd, 1991; McCarley et al.,
2016; Schulte et al., 2006; Sezgin & Kiling, 2011). Turan (1998) studied the relationship between school
climate and teachers’ organizational commitment. He highlighted that there is a positive relationship
between supportive principal behaviour dimension of school climate and teacher commitment. Hoy et
al. (2002) stated that college teachers’ emotions and opinions about school climate is an important
factor influencing their trust in the organization and employees. In another study focusing on perceived
organizational effectiveness and organizational climate in educational institutions, Karadag et al. (2008)
found that organizational effectiveness is more dominant in educational institutions governed by an
intimate and positive climate. In addition, previous studies are indicative of the fact that social
atmosphere of a school may give clues regarding the behaviours of people in the school and overall
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school performance (Burton et al., 2004; Calik & Kurt, 2010; Haynes, Emmons, & Ben-Avie, 1997). In
schools with a positive climate, students experience less behavioural and affective problems (Hoy et al.,
1991); students’ academic and social development is encouraged (MacNeil, Prater, & Busch, 2009); and
teachers have high job satisfaction (Kline & Boyd, 1991; Xiaofu & Qiwen, 2007).

Studies on school climate have been mainly based on a positivist perspective and employed
quantitative research methods and data collection tools (Denison, 1996; Hoy & Miskel, 2013; Sisman,
2007). These quantitative studies differ in research methodology, sample, and findings. Therefore, there
is a need for reliable and comprehensive meta-analysis that offers researchers an extensive perspective
to interpret the large amount of knowledge acquired through studies and thus, leads the way for future
research (Akgbz et al., 2004; Chalmers et al., 2002). Meta-analysis is a method that combines the
experimental results of studies that are independent of one another in order to show knowledge
accumulation more comprehensively (Borenstein et al., 2009; Glass, 1982). In this regard, the present
study can fulfil this need to a significant extent. Meta-analysis allows researchers and implementers to
go beyond the limited primary research and explore the consistence and diversity of similar studies
(Davies, 2000). It is considered to be an important approach as it synthesizes the existing experimental
literature and supports development of scientific knowledge (Card, 2012). As a result, meta-analysis can
be considered as a method developed for "grouping similar studies about a subject, theme, or field of
study into specific criteria and combining quantitative findings of these studies" (Dinger, 2014).

Despite the existence of meta-analysis studies that offer a holistic perspective by analysing several
variables concerning school climate (isgi et al., 2015; Parker et al., 2003; Wang et al., 1997), there is only
a limited number of studies conducted in Turkey (isci et al., 2015). When studies on school climate in
literature are examined, it is seen that the concept is related to more qualitative variables such as
academic optimism, motivation, job satisfaction, school health and student achievement (Anderson,
1982; Haynes et al., 1997; Hoy et al., 1991; Litwin & Stringer, 1968; Xiaofu & Qiwen, 2007). When school
climate studies in Turkey are examined, it is seen that school climate perceptions have mostly been
analysed based on the demographic variables of the teachers. Analysis by demographic variables can
have a limited contribution to the accumulation of scientific information in a field since these variables
are selected as independent variables. Such demographic variables are relevant to situations in which
researchers can not intervene, and it is difficult to develop proper recommendations based on the
outcome of research. According to the studies in the field, it is preferred to examine the demographic
variables of the teachers in this study because only studies conducted in the sample of Turkey were
examined. In this respect, it is believed that this study will contribute to the literature as it
comprehensively analyses teachers’ views on school climate in Turkey based on gender and branch. In
this way, it will offer a different perspective for future research in this matter. In the light of this
information, analysis of teachers’ school climate perceptions based on various demographic variables
and acquisition of more comprehensive, holistic, and systematic information on this issue are the main
focus of this study. Thus, according to the results of the meta-analysis based on these demographic
variables, what kind of variables should be associated with the school climate and a point of view
whether or not it is appropriate to use a demographic variable in subsequent research can be identified.

The Purpose of the Study

The purpose of this study is to analyse teachers’ perceptions regarding school climate based on
various variables through meta-analysis and have an overall idea on this issue. To this end, quantitative
studies that determine teachers’ school climate perceptions will be collected. The sub-questions below
are attempted to be answered through meta-analysis:

1. Does gender have a significant influence on teachers’ perceptions of school climate?

2. Does branch have a significant influence on teachers’ perceptions of school climate?

456



Emre SONMEZ, Ferudun SEZGIN — Pegem Egitim ve Ogretim Dergisi, 7(3), 2017, 453-482

Method
Research Model

Meta-analysis method, which is a research synthesis method, was used to detect the differentiation
of teachers’ perceptions towards school climate based on the variables of gender and branch (Ahn et al.,
2012; Calik & So6zbilir, 2014). Inadequacy of results from a single study and the need for the synthesis of
findings by scientists have led to the development of research methods that combine the results of
more than one independent study (Cogaltay, 2014). In this sense, meta-analysis refers to comparison
and analysis of numerical data of independent studies focusing on a specific subject as well as arriving at
an overall conclusion in relation to the results of these studies (Borenstein et al., 2009; Hunter and
Schmidt, 1990).

Data Collection

To identify the studies to be included in meta-analysis, a literature review was conducted in the
databases of the Republic of Turkey Council of Higher Education Thesis Centre and Turkish Academic
Network and Information Centre, where academic studies conducted in Turkey are archived.
Afterwards, academic databases such as Google Academic, ERIC, and EBSCO Host were reviewed.
Certain key words were needed to be used to carry out this review process in line with the research
purpose. In this sense, titles and abstracts of studies were reviewed with Turkish key words “okul iklimi”
(i.e. school climate), “6rgit iklimi” (i.e. organizational climate), and “orgltsel iklim” (i.e. organizational
climate”) and with English ones “school climate” and “organizational climate”. The last date for the
studies to be included in the analysis was 30 September 2015.

Three-step review strategy was performed within the context of gender and branch to determine
the studies appropriate for inclusion criteria. Initially, a study pool consisting of 147 studies was created
based on the review of titles and abstracts. Afterwards, these studies were analysed for their titles and
abstracts. Seven studies that were not suitable for the meta-analysis (i.e. qualitative and theoretical
studies) were excluded. Then research samples were reviewed, and 57 studies with samples containing
non-teacher members (e.g. students or academicians) were excluded from the analysis. Finally, a deeper
analysis was conducted, and 30 studies having data suitable for inclusion criteria were included in the
study. The information about the researches included in the meta-analysis is presented in Table 1.
Figure 1 shows flow chart regarding the inclusion of the sources accessed through literature review.

The number of studies included in the analysis is different for the analysis based on gender and the
one based on branch in terms of the dimensions of school climate. This is because primary studies
included in the study have different dimensions due to different scale uses in them.

Inclusion criteria: One of the most important steps of meta-analysis compilation studies is to obtain
a research sample that will provide data for the analysis. To determine this sample, it is necessary to
organize and select the studies accessed via certain key words based on specific criteria. In this regard,
the criteria used to select the studies included in the meta-analysis are as follows:

e Quantitative studies focusing on organizational climate/school climate conducted between 2000 and
2015,

e Published and unpublished master’s theses and doctoral dissertations as well as articles published in
peer-reviewed journals,

e Studies based on the sample of “teachers” as analysis unit,
o Studies with sample groups from Turkey,

e Studies containing relevant statistical values about the variables of gender and branch.
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Table 1.
The Information about the Studies Included in the Meta-Analysis.
Analysis Publishing Sampling Education
Studies Variable Year Type Region Level Scale Type
1. Akar, 2006 Genderand 2006 Thesis ic Anadolu PE 0oCcbQ
Branch
2. Bas, 2012 Gender 2012 Thesis Marmara PE OCDQ-RE
Yalginkaya, 2000
3. Baykal, 2007 Gender 2007 Thesis Ege PE OCDQ-RE
Yalginkaya, 2000
4. Baykal, 2013 Gender 2013 Thesis Marmara HS 0oCcbQ
5. Dig, 2015 Gender 2015 Thesis Dogu Anadolu PE OCDQ-RE
Yalginkaya, 2000
6. Dogan, 2010 Branch 2010 Thesis Marmara PE 0oCcbQ
7. Dogan, 2011 Genderand 2011 Thesis ic Anadolu PE OCDQ-RE
Branch Yalginkaya, 2000
8. Eksi, 2006 Gender 2006 Thesis Marmara Mixed ocbQ
9. Erdogan, 2012 Genderand 2012 Thesis Karadeniz PE OCDQ
Branch
10. Eris, 2012 Gender 2012 Thesis Marmara PE 0oCcbQ
11. Gocen & Kaya, 2014  Gender 2014 Article Marmara HS OCDQ
12. Giltekin, 2012 Genderand 2012 Thesis Marmara PE OCDQ-RE
Branch Yalginkaya, 2000
13. Karacaoglu, 2008 Genderand 2008 Thesis Marmara PE 0oCcbQ
Branch
14. Karaman, 2011 Gender 2011 Thesis Akdeniz PE ocbQ
15. Karatas, 2008 Gender 2008 Thesis Marmara HS 0ocbQ
16. Kavgaci, 2010 Genderand 2010 Thesis ic Anadolu PE OCDQ-RE Kavgaci,
Branch 2010
17. Kaya, 2010 Gender 2010 Thesis Marmara HS ocbQ
18. Mansuroglu, 2012 Genderand 2012 Thesis Marmara PE ocbQ
Branch
19. Oner, 2007 Gender 2007 Thesis Marmara HS 0ocbQ
20. Oztiirk, 2008 Gender 2008 Thesis Marmara PE OCDQ
21. Oztiirk, 2014 Gender 2014 Thesis Marmara Pre-school OCDQ-RE Kavgaci,
2010
22. Saygili, 2010 Gender 2010 Thesis Marmara Mixed ocbQ
23. Sezgin & Kiling, 2011 Genderand 2011 Article ic Anadolu PE OCDQ-RE Kavgaci,
Branch 2010
24. Sentiirk, 2010 Genderand 2010 Thesis ic Anadolu PE 0OCDQ
Branch
25. Tahaoglu, 2007 Genderand 2007 Thesis Glineydogu PE ocbQ
Branch
26. Tanriverdi, 2008 Gender 2008 Thesis Marmara HS 0ocbQ
27. Tasdemirci, 2009 Gender 2009 Thesis Ege HS OCDQ-RE
Yalginkaya, 2000
28. Tok, 2006 Gender 2006 Thesis Marmara PE OCDQ-RS
29. Varh, 2015 Gender 2015 Thesis Marmara PE OCDQ-RE Kavgaci,
2010
30. Yildirim, 2009 Genderand 2009 Thesis Marmara PE 0ocbQ
Branch

* PE: Primary education, HS: High school
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Figure 1. Flow chart showing the inclusion of the sources accessed through literature review.

Coding method: Preparation and implementation of systematic compilation and meta-analysis
studies involve a complicated process (Littell et al., 2008). To minimize bias, the process needs to be
conducted meticulously and transparently. Hence, the process to be followed should be determined
beforehand for meta-analysis studies, just like for all the other scientific studies (Higgins & Green, 2006).

In line with the research purpose, a coding form was created to see whether the studies met the
inclusion criteria of the meta-analysis and make a comparison between the studies. Coding allows
selecting the studies meeting specified criteria within a systematic plan (Whiston & Li, 2011). The coding
form used in the study consists of three sections: (i) study identity, (ii) study content, and (jii) study data.
With the data obtained during the coding process, an effect size for each study and a general effect size
covering all the studies are calculated.

Data Analysis

Calculating effect sizes: In meta-analysis studies, data analyses involve processes during which
various synthesis analyses are made on the data obtained from individual studies to obtain statistical
results. Based on the analysis results, statistical inferences are made depending on the samples included
in the analyses (Cooper, 2009). In meta-analytic data analyses, results are obtained with regard to (/)
mean effect size, (ii) confidence intervals for effect size, (iii) significance level (p), and (iv) homogeneity
test (Whiston & Li, 2011).

The main purpose of meta-analysis work is to synthesize the findings from individual studies (Card,
2012). Effect size is the fundamental unit of a meta-analysis study. It is a standard measurement value
reflecting the size of the relationship between two variables or the size of the application effect. Effect
sizes are calculated for each study. In the present study, the difference of standardized means (g-index)
was calculated as effect size index. Confidence interval of statistical analyses was determined as 95.00%.
This effect size is used to compare the means of groups that are independent from each other (Hedges
& Olkin, 1985).
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In meta-analysis process, there are two main approaches with different assumptions in terms of
statistical process: fixed effects model and random effects model. The characteristics of the studies
included in meta-analysis are the main factors determining which model to use (Littell et al., 2008).
Fixed effects model is based on the assumption that there is only one real effect size for all the studies
included in the meta-analysis (Borenstein et al., 2013). This assumption means that all the differences in
the observed effects stem from sampling mistakes (Ustiin & Eryilmaz, 2014). In fixed effects model,
which is based on the assumption that the studies compiled are homogeneous, it is presumed that (/)
each study accepts the same effect and (ii) there is no variance between the studies (Shelby & Vaske,
2008). On the other hand, random effects model is based on the assumption that studies are not
functionally equal, and they represent random samples (Borenstein et al., 2013; Cogaltay et al., 2014). In
this model, it is possible to make generalizations for larger populations with the calculated effect size.
Especially in social sciences, the assumption of fixed effects model “real effect size is the same for all
studies” cannot be true. As samples vary from study to study, it is suggested that one way to show the
difference between the studies is to conduct a meta-analysis based on random effects model
(Borenstein et al., 2013). It is asserted that random effects model should be preferred rather than fixed
effects model for social sciences studies (Card, 2012). Accordingly, random effects model was employed
for the calculation and interpretation of effect sizes in the present meta-analysis study, which is based
on data obtained from various sources in the literature.

Teachers’ perceptions of school climate were differently analysed in the accessed studies based on
gender and branch. While some studies covered statistical data about only school climate, some others
reported data only about the sub-dimensions of school climate. Some others, on the other hand,
involved statistical data both on school climate and its sub-dimensions. However, there are only a few
studies conducting analysis based on overall school climate scores. Analyses were generally made in
terms of the dimensions of school climate. Therefore, the dimensions of school climate were taken as a
basis in the present meta-analysis study. In this sense, such sub-dimensions of school climate as
disengagement, restrictiveness, intimacy, directedness, and supportiveness were evaluated.

In this study, male was determined as gender variable and primary school teaching was determined
as branch variable in the experimental group, whereas female was determined as gender variable and
subject teaching was determined as branch variable in the control group. Therefore, if the calculated
effect size is positive, it will be in favour of male and primary school teachers, and if the calculated size is
negative, it will be in favour of female and subject teachers. Effect sizes for each study and group
comparisons were calculated via a statistical package for meta-analysis called CMA Ver. 2.0
(Comprehensive Meta-Analysis). As significance level was taken as .05 for the studies that were included
in the study, significance level was determined to be .05 for the statistical analyses in the meta-analysis
as well.

Evaluating publication bias: Publication bias is a serious threat for research synthesis studies, as
stated in the literature (Borenstein et al., 2013; Card, 2012; Littell et al., 2008). The high probability of
publication of the studies with statistically significant results leads to a bias in the published literature,
and this bias is transferred to meta-analyses that are based on literature (Borenstein et al., 2013).

Publication bias takes place when the results of published works do not represent all the results they
obtained (Littell et al., 2008). Publication bias, also known as “file drawer bias” (Rosenthal, 1991), is
based on the assumption that it is possible for some of the studies on a specific subject not to be
published. Card (2012) claims that publication bias problem stems from the probability of weak
representability of the studies that are included in meta-analysis. The reason is that the studies that did
not yield significant and expected results are hidden and not published inside researchers’ file drawers.
This prevents accessing all the published or unpublished studies focusing on a specific issue. Hence, it is
regarded as a problem threatening the external validity of meta-analysis studies. Certain calculation
methods are used to determine publication bias of meta-analysis studies. In the present study, Funnel
plot and Duval and Tweedie’s trim and fill methods were employed to detect publication bias and its

460



Emre SONMEZ, Ferudun SEZGIN — Pegem Egitim ve Ogretim Dergisi, 7(3), 2017, 453-482

possible effects. No evidence that could be indicative of publication bias in the studies included in the
meta-analysis was observed in the figures. Despite not observing any evidence regarding publication
bias in Funnel plots, Duval and Tweedie’s trim and fill tests were also performed. The results of the test
for gender are given below (Table 2).

Table 2.

Duval and Tweedie’s Trim and Fill Test Results by Gender.

Cl (Confidence Interval)

Variables Excluding Study  Point Estimation Lower Limit  Upper Limit Q
1. Disengagement

Observed values -.04 -.09 .01 21.54
Adjustment values 0 -.04 -.09 .01 21.54
2. Restrictiveness

Observed values .09 .03 .15 43.13
Adjustment values 0 .09 .03 .15 43.13
3. Intimacy

Observed values -.16 -27 -.06 130.36
Adjustment values 0 -.16 -.27 -.06 130.36
4. Directedness

Observed values -.03 -11 .04 73.86
Adjustment values 0 -.03 -11 .04 73.86
5. Supportiveness

Observed values .03 -.03 .09 57.02
Adjustment values 0 .03 -.03 .09 57.02

As shown in Table 2, there are no differences between the observed effect sizes and the artificial
effect sizes created to adjust the effects arising from publication bias. This is because the studies
concentrating on both sides of the central line are generally symmetrical. As there are no indicators of
missing data on right and left sides of the central line, the differences between the artificial effect sizes
and the observed effect sizes are zero. Duval and Tweedie’s trim and fill test results regarding branch

are given below (Table 3).

Table 3.

Duval and Tweedie’s Trim and Fill Test Results by Branch.

. . Point Cl (Confidence Interval)
Variables Excluding Study Estimation Lower Limit  Upper Limit a
1. Disengagement
Observed values -12 -.20 -.04 7.02
Adjustment values 0 -12 -.20 -.04 7.02
2. Restrictiveness
Observed values -.05 -.15 .06 17.31
Adjustment values 0 -.05 -.15 .06 17.31
3. Intimacy
Observed values -.03 -.15 .09 26.38
Adjustment values 1 -.06 -.19 .07 32.59
4. Directedness
Observed values -.05 -.14 .03 15.17
Adjustment values 0 -.05 -.14 .03 15.17
5. Supportiveness
Observed values .04 -.05 13 18.98
Adjustment values 0 .04 -.05 13 18.98
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As shown in Table 3, there are no differences between the observed effect sizes and the artificial
effect sizes created to adjust the effects arising from publication bias, except for intimacy sub-dimension
of school climate. The difference in this dimension shows that there are missing data on the right and
left sides of the central line. But in intimacy sub-dimension, because of little change between the
observed effect sizes and the artificial effect sizes (-.06 from -.03), we cannot talk about any publication
bias.

Research Findings

This section includes findings from the meta-analysis related to teachers’ school climate perceptions.

Findings Regarding the Impact of Gender on Teachers’ Perceptions of School Climate

Table 4 presents the lower limits and upper limits of the effect sizes of gender on teachers’
perceptions of school climate based on the random effects model on the basis of un-combined mean
effect sizes, standard errors, and confidence interval of 95.00%.

Table 4.
Impact of Gender on Teachers’ Perceptions of School Climate: Meta-Analysis Results.

Cl (Confidence Interval)

Variable k Npale Niemale g Lower Limit Upper Limit Q

1. Disengagement 20 3020 3961 -.04 -.09 .01 21.54
2. Restrictiveness 25 3632 4843 .09 .03 15 43137
3. Intimacy 25 3641 4901  -.16 -27 -.06 130.36
4. Directedness 28 4224 5310 -.03 -11 .04 73.86
5. Supportiveness 29 4137 5668 .03 -.03 .09 57.02

Note: k = The number of studies, n = Sample size, g = Hedge’s g (SOF), Cl = Confidence interval, Q = Inter-study heterogeneity
**p<.01;,*p<.05

Table 4 shows the meta-analysis results indicating the influence of gender on teachers’ perceptions
of school climate. The following effect sizes were obtained for the dimensions of school climate: (/)
disengagement (g) -.04, (ii) restrictiveness (g) .09, (iii) intimacy (g) -.16i (iv) directedness (g) -.03, and (v)
supportiveness (g) .03. According to the effect sizes, gender has a significant (p < .01) but low influence
on teachers’ perceptions in restrictiveness and intimacy dimensions of school climate (Cohen, 1988;
Thalheimer & Cook, 2002). While male teachers find school climate more restrictive, female teachers
have a more intimate perception of school climate.

Results Regarding the Impact of Branch on Teachers’ Perceptions of School Climate

Table 5 presents the lower limits and upper limits of the effect sizes of branch on teachers’
perceptions of school climate based on the random effects model on the basis of un-combined mean
effect sizes, standard errors, and confidence interval of 95.00%.

Table 5 shows the meta-analysis results indicating the influence of branch on teachers’ perceptions
of school climate. The following effect sizes were obtained for the dimensions of school climate: (/)
disengagement (g) -.12; (ii) restrictiveness (g) -.05; (iii) intimacy (g) -.03; (iv) directedness (g) -.05; and (v)
supportiveness (g) .04. According to the effect sizes, branch has a significant (p < .01), but low influence
on teachers’ perceptions only in disengagement dimension of school climate (Cohen, 1988; Thalheimer
& Cook, 2002). Thus, it can be said that disengagement, which can be described as an indifferent teacher
behaviour, is perceived more by subject teachers.
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Table 5.
Impact of Branch on Teachers’ Perceptions of School Climate: Meta-Analysis Results.

Ngass  Noybject Cl (Confidence Interval)
Variable k matter teacher g Lower Limit Upper Limit Q
1. Disengagement 7 1425 1351 -127 -.20 -.03 7.02"
2. Restrictiveness 9 1698 1611 -.05 -.15 .06 17.31
3. Intimacy 10 1748 1661 -.03 -.15 .09 26.38
4. Directedness 11 2015 1823 -.05 -14 .03 15.17
5. Supportiveness 11 2015 1823 .04 -.05 13 18.98

Note: k = The number of studies, n = Sample size, g = Hedge’s g (SOF), Cl = Confidence interval, Q = Inter-study heterogeneity
*p<.05;**p<.01

Discussion, Conclusion & Recommendations

The present study aimed to determine the influence of gender and branch on teachers’ perceptions
of school climate through meta-analysis technique. Based on the inclusion criteria, a total of 30 different
studies were accessed. The research data were analysed on the basis of such dimensions of school
climate as (i) disengagement, (ii) restrictiveness, (iii) intimacy, (iv) directedness, and (v) supportiveness.
The overall findings of this study indicate that gender and branch have no determining influence on
teachers’ perceptions of school climate.

The research findings indicate that gender has no statistical influence on teachers’ perceptions of
school climate in its dimensions of disengagement, directedness, and supportiveness. However, it has a
significant influence on their perceptions in restrictiveness and intimacy dimensions of school climate.
While male teachers mostly have a restrictive perception of school climate, female teachers mostly
perceive it intimate, which is a noteworthy finding. According to Halpin (1966), restrictiveness is
associated with emotions teachers feel when school principals restrict them with routines, committee
requests, and others tasks they regard as unnecessary occupation. In this dimension, teachers think that
school principals restrict them rather than facilitating their job. Thus, it can be said that male teachers
are exposed to school principals’ restrictive behaviours more. However, in meta-analytic terms, the
mean effect size of this finding is low. On the other hand, the research findings demonstrate that female
teachers mostly find school climate intimate. Intimate school climate is associated with establishment of
friendly social relations among teachers and pleasure taken from them (Hoy et al., 1991). This dimension
highlights that spirits and satisfaction with social relations are above average in the school (Halpin,
1966). Therefore, it can be said that female teachers have more positive emotions and higher spirits in
the school compared to male teachers. This may be because of females’ proneness to social and
affective skills due to their gender roles (i.e. maternity). However, in meta-analytic terms, this finding
also has a low mean effect size.

According to the research findings, branch has no significant influence on teachers’ perceptions of
school climate, except in its disengagement dimension. It is remarkable that subject teachers perceive
school as a place where disengagement prevails. It is an interesting finding that subject teachers have
high perception of disengagement, which refers to indifferent teachers who do not cooperate and are
not eager for teaching-learning activities (Halpin, 1966). This finding also has a low mean effect size in
meta-analytic terms.

In general, the research findings indicate that gender and branch do not have any determining
influence on perception of school climate. This may be because gender and branch do not hold
distinctive features for teaching profession (Sezgin & Kiling, 2011). In their meta-analysis study dealing
with the influence of gender on teachers’ perceptions of organizational culture, ipek et al. (2015)
concluded that gender does not lead to any variation in teachers’ perceptions of organizational culture,
which is consistent with the findings of the present study. Hence, it is possible to state that gender does
not cause any variation in studies exploring schools’ socio-psychological aspects such as organizational
culture and organizational climate from teachers’ perspectives in Turkey. For that reason, it can be said
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that there is no need to handle superficial variables such as gender and branch as independent variables
in organizational climate research. Within the framework of education system, teachers are expected to
fulfil such fundamental functions as teaching, management, subject area expertise, and student
counselling. As these roles are there for all teachers regardless of gender and branch, it is not surprising
that teachers’ perceptions of school climate do not vary by gender and branch (Sezgin & Kiling, 2011).

Recommendations

Some recommendations can be offered based on the analysis results obtained. This meta-analysis
study is based on quantitative research methodology. Considering that qualitative research methods can
be more effective in demonstrating the social, psychological, and cultural atmospheres of schools, it
would be wrong to say that the obtained results can explain causal effects completely accurately. Hence,
it may be recommended for researchers to design their research by paying particular attention to
diversity in research methodology, data collection tools, and sampling to make a deeper examination of
socio-psychological environment of schools.

Although there are many measurement tools for measuring and determining school climate, just
similar scales have been used in a great majority of studies conducted in Turkey (e.g. OCDQ, OCDQ-RE,
OCDQ-RS). This causes only measuring certain qualifications of schools and ignoring their different
aspects. In this regard, it is recommended for researchers to use different data collection tools. By this
means, it will be possible to explore aspects that have not been focused on before though they are likely
to show the climate characteristics of schools.

Studies that are not open to access in the Republic of Turkey Council of Higher Education Thesis
Centre constitutes a big obstacle to meta-analysis studies. Appropriate steps should be taken to solve
this problem. In this way, the generalizability of meta-analysis study results can be boosted, and more
reliable and valid results can be obtained. Moreover, it is recommended to create a comprehensive and
holistic database where scientific studies carried out in Turkey are scanned.

The literature contains a lot of studies in which employee gender is taken as independent variable
and its influence on organizational/school climate is determined. Assuming that superficial variables
such as gender and branch are expected not to have a determining influence on organizational
behaviour, it may be recommended for researchers to concentrate on the influence of more primary
factors on school climate rather than the causal effects of these kinds of variables.

As meta-analysis is an analysis method reaching a conclusion based on other primary studies, the
methodological quality of such studies is of great importance. In the present study, the researcher
encountered a lot of problems concerning the quality of primary studies. These kinds of problems make
things hard for researchers and endanger the reliability and validity of meta-analysis studies. Hence, it is
recommended for researchers to pay due attention to the methodological and statistical aspects of
research they conduct.

Research on organizations has traditionally been separated as “micro-level research” and “macro-
level research”. This distinction is based on levels of analysis. For instance, micro-level research may be
based on individual perception, whereas macro-level research may be based on organizational
perception. In the present study, a micro-level unit of analysis (i.e. sample composed of teachers) was
adopted. However, handling a concept like climate that has an organizational quality at individual level
may lead to certain fundamental problems. This should be taken into consideration as an important
limitation of the present study, and future research on climate should adopt a macro-level unit of
analysis such as organization or school to obtain sounder and more reliable data.
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Tiirkge Siiriim

Giris

Her bir disiplinde bilimsel ¢alismalarin sayisi glin gegtikce hizla artmaktadir (Ahn, Ames, & Myers,
2012). Her konuda oldukga ¢ok sayida birbirinden bagimsiz ve farkli ¢calismalara rastlanmaktadir (Saglam
& Yuksel, 2007). Arastirma sayisinda gorilen bu niceliksel artislar, bilimsel bilginin gelisimine ciddi katki
saglamaktadir. Ancak bu katkilara ragmen arastirmacilar yillardir bir sorunu ¢dézmek icin tek bir
¢alismanin yeterli olmadigini ifade etmektedirler (Card, 2012; Cooper, 2009; Carkung6z & Ediz, 2009;
Hedges & Olkin, 1985). Bu sebeple, bu bilgi yigininin tek bir ¢ati altinda diizenlenmesi, tekrar bir analiz
siirecinden gecirilmesi ve yeni yorum ve kararlara varilmasi gereksinimi ortaya ¢cikmistir (Saglam &
Yiiksel, 2007). Bu gereksinime cevap verebilmek icin alandaki bilgi birikimini yorumlama, inceleme ve
derleme bakimindan arastirma sentezleri gindeme gelmektedir (meta-sentez, betimsel icerik analizi,
meta-analiz, vb.) (Calik & SoOzbilir, 2014). Arastirmacilar son yillarda meta-analiz teknigine bayik ilgi
gostermislerdir (Ahn et al., 2012; Cohen, 1988; Cooper, 2009; Davies, 2000; Hedges & Olkin, 1985).

Egitim alanyazinindaki arastirmalarin niceliksel artislarina paralel olarak okulun sosyal, fiziksel ve
kalturel agik o6neriler saglamak, nicel arastirmalarin bulgularini birlestirmek, egilimlerini belirlemek,
ortaminin incelenmesini olanakli kilan okul iklimi arastirmalarinda ¢ok fazla bagimsiz arastirmanin
yapildig1 gérilmektedir. Bu yonlyle gelecek arastirmalar, uygulamalar ve politikalar hakkinda arastirma
sonuglarini  degerlendiriimek ve sentezlemek icin okul iklimi arastirmalarinin sentezlenmesi
gerekmektedir (Calik & Sozbilir, 2014). Okul iklimi g¢alismalarinda, iklim g¢alismalarinin kuramsal
varsayimlari dogrultusunda genellikle nicel arastirma yontemleri kullanilmistir (Denison, 1996). Bu
durum, okul iklimi galismalarinin genel resminin ve egiliminin belirlenmesinde, igerik analizi
yontemlerinden meta-analiz tekniginin daha uygun ve islevsel olacagini gostermektedir. Ayrica
uygulayicilarin veya arastirmacilarin genis dergi cesitliliginin oldugu glinimuizde her bir calismayi
okumasi zaman ve imkanlar bakimindan mimkin gorinmemektedir. Bu sebeple meta analitik
¢alismalarin, alanyazindaki kapsamli bilgi birikimini sunmalari agisindan arastirmacilara ve uygulayicilara
onemli katki sagladigi distndlebilir (Whiston & Li, 2011).

Okul iklimi

Orgiitlerin sembolik yéniinii vurgulayarak insanlarin diisiincelerini ve davranislarini sekillendiren,
hemen gbdze carpmayan, anlasilmasi zor ve soyut yapilar orgiit alanyazininda 6nemli bir arastirma
konusudur (Owens & Valesky, 2014). Yirminci ylUzyilin sonlarina dogru, orgitlerin bigcimsel olmayan
yapisiyla birlikte insan faktortniin ve paylasilan kiltirin roli dikkatleri gekmeye baslamistir (Aydogan,
2004). Bu gelismeler sonucunda, 6rgiitlerin yasam kalitesini, sosyo-kiiltlrel yapisini, sembolik havasini ve
insan iliskilerini inceleyen arastirmalar, orgit iklimi kavramini giindeme getirmistir (Ertekin, 1978;
Freiberg & Stein, 1999; Halpin & Croft, 1963; Hoy, 1990; Hoy, Tarter, & Kottkamp, 1991).

Orgiit iklimi, érgitlerdeki bireylerin tutumlarina etkisi ve 6rgiitsel davranisin analiz edilmesi ve
anlasiimasinda biiylik dnem arz etmektedir (Turan, 1998). ilk olarak &rgiitsel hayatin kalitesini ifade
etmek icin genel bir kavram olarak kullanilan 6rgit iklimi (Hoy et al., 1991), bireylerin 6rgitlerine iliskin
tutum ve davranislar ile yakindan iliskilidir (Bulug, 2013). Bursalioglu’na (2008) gore orgut iklimi,
orgutiin “amag, yapl, stire¢ ve hava (iklim)” seklinde 6rgutt agiklamak icin kullanilan dort boyuttan biri
olarak degerlendirmistir. Bu dogrultuda iklimi, kisiler ve gruplar arasi iliskilerin Grlint olarak ele almstir.
Alanyazinda ki bazi galismalar; iklim kavraminin tanimi, teorik temelleri, 6rgiitsel yapinin dogasi ve iklim
cahismalarinin ilk deneysel bulgularini ortaya koymuslardir (Anderson, 1982; Denison, 1996; Gilmer,
1961; Hellriegel & Slocum, 1974; Hoy et al., 1991; Litwin & Stringer, 1968; Payne & Pugh, 1976; Tagiuri &
Litwin, 1968).
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Orgiit iklimi, arastirmacilar tarafindan farkli sekillerde tanimlanmaktadir. Gilmer'e (1961) gore, 6rgiit
iklimi “orglitlerde bireylerin davraniglarini etkileyen ve orgiitu diger 6rgutlerden farklilastiran 6zellikler
butlini” olarak tanimlanmaktadir. Bu baglamda 6rgut iklimi kisilik tiplerine benzetilmektedir. Ertekin’e
(1978) gore ise, bu kisiligin olusmasinda (i) 6rgitiin ekonomik durumunun, (ii) tarihsel etmenlerinin ve
(iii) 6rgiite egemen olan bireylerin etkili oldugu sdylenebilir. iklim ile ilgili ilk calismalari gergeklestiren
arastirmacilardan Tagiuri’ye (1968) gore orgit iklimi, (i) calisanlar tarafindan deneyimlenen, (ii) onlarin
davranislarini etkileyen ve (iii) belirli 6zellikleri bakimindan diger orgitlerden farkh kilan bir 6rgitin ig
cevresinin nispeten kalici ve dayanikli niteligi olarak tanimlanabilir. Tagiuri (1968) okul iklimi
¢alismalarinin genel yapisinin daha kapsamli bir sekilde incelenmesi ve arastirilmasi amaciyla rasyonel
bir siniflandirma sistemi gelistirmistir. Tagiuri'nin ¢alismasina gore, orgiit iklimi doért boyuttan
olusmaktadir: (i) ekoloji, (ii) ortam, (iii) sosyal sistem ve (iv) kultur.

Orgiit iklimi kavramina yonelik artan ilgiyle beraber bu kavramin, insan iliskilerinin yogun yasandig
okullarda (Bursalioglu, 2008; Taymaz, 2009) arastirma konusu yapilmasi kaginilmaz olmustur. Bir okulun
“hissi” olarak ifade edilen okul iklimi kavrami (Tableman, 2004), okulda bulunanlarin kendilerini nasil
hissettikleri ve okulun etkilesimli yasami hakkinda 6nemli bilgiler sunmaktadir (Welsh, 2000). Okulun
karakteri olarak da ifade edilen okul iklimi, okul hayatina (glvenlik, kisiler arasi iliskiler, 6gretme ve
O6grenme, cevre) ve daha genis orgitsel unsurlara (ortak vizyon, grup dinamigi vb.) gonderme
yapmaktadir (Cohen, McCabe, Michelli ve Pickeral, 2009). Hoy (2003) iklimin bir okuldan digerine
farklilik gosterdigini ifade ederek okuldaki bireylerin davranislarini etkileyen (i) okulun fiziksel 6zellikleri,
(ii) okuldaki bireylerin demografik 6zellikleri ve kultlrel 6zgegmisi, (i) insan iliskilerinin niteligi ve (iv)
okuldaki bireylerin ortaklasa olusturduklari normlar, degerler ve inanclar seklinde dort faktorle iliskili
oldugunu belirtmektedir. Ote yandan Sisman (2007) ise, okulda bireyler arasindaki iliskilerin biirokratik
kurallardan daha ¢ok ortak degerler etrafinda gercgeklestigini ifade ederek okulun sembolik yoniine
vurgu yapmaktadir.

Okullarda 6rgut ikliminin dlgulebilir temelleri, Halpin ve Croft (1963) tarafindan ilk6gretim okullarina
iliskin olarak yapilan 6ncii ¢calismaya dayanmaktadir. Bu galisma araciligiyla 6grenci 6grenmesi ve gelisimi
tzerinde okul ikliminin etkileri incelenerek sistematik bir ¢alisma gelenegi baslatilmistir (Cohen et al.,
2009). Yapilan inceleme sonucunda egitim 6rgitlerinin sosyal ortamina yonelik sekiz boyut saptanmustir.
Ogretmenlerin olumlu davranis géstergelerini moral ve samimiyet, olumsuz davranislarini ise ¢dziilme ve
engellenme simgelemektedir. Yoneticilerinin bunlara paralel olan davranis gostergeleri ise; kendini ise
verme, anlayis gésterme, yiksekten bakma ve yakindan izlemedir. Anderson (1982) okul iklimine yonelik
kapsamli bir alanyazin incelemesi yaparak okul ikliminin gesitli faktorlerini ve dnemli sonuglarini ayrintili
olarak ele almistir. Bu inceleme sonucunda (i) fiziksel ¢evre, (ii) 6grenci ve toplum 6zellikleri, (iii) okul
toplumundaki katilimcilar arasindaki iliskiler ve (iv) okul kiltiri olmak Gizere dort boyutlu bir okul iklimi
modeli 6nermistir. Okul iklimine iliskin bir diger énemli ¢calismada (Hoy et al., 1991) ise, okul iklimi
cercevesinde (¢ tlir yonetici ve lg¢ tiir 68retmen davranisina vurgu yapilmistir. Bunlar; destekleyici,
emredici, kisitlayict midir davranislart ve meslektas, sosyal iliskilerde sicaklik, ilgisiz 6gretmen
davranislaridir. Bunlara bagh olarak okul ortaminda sekillenen agik, otoriter, ¢oziilmis ve kapali iklim
turlerinin ortaya ¢iktigi belirtilmistir.

ilgili alanyazinda, 6rgiit iklimi kavrami &rgiitsel yasama dair birgok konu ile birlikte ele alinarak
arastirmalara konu olmustur (Hoy, 1990; Hoy et al., 1991; Kline & Boyd, 1991; Ozdemir, 2006; Schulte,
Ostroff, & Kinicki, 2006; Sezgin & Kiling, 2011). Okul iklimi ile 6gretmenlerin 6rgitsel baghhg arasindaki
iliskiyi inceleyen Turan (1998), okul ikliminin destekleyici mudir davranislari boyutu ile 6gretmenlerin
baghhg arasinda pozitif yonde bir iliski olduguna dikkat ¢ekmistir. Diger bir ¢alismada ise (Hoy, Smith, &
Sweetland, 2002) yiksekokul 6gretmenlerinin okul iklimi yonelik duygu ve disiince bigimleri, onlarin
orgite ve isgorenlere givenlerini etkileyen 6nemli bir degisken olarak ifade edilmistir. Egitim
kurumlarinda 6rgit iklimi ve orgitsel etkililik algisi arasindaki iliskinin incelendigi bir diger arastirmada
(Karadag, Baloglu, Korkmaz, & Caliskan, 2008); samimi ve olumlu bir iklimin bulundugu egitim
kurumlarinda orgitsel etkililiginin daha baskin oldugu sonucuna ulasilmistir. Bu bilgilere ek olarak,
vapilan arastirmalarda okulun sosyal atmosferinin okuldaki bireylerin davranis bicimlerine ve okulun
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genel olarak performansina iliskin ipugclari icerdigi ifade edilebilir (Burton, Lauridsen, & Obel, 2004; Calik
& Kurt, 2010; Haynes, Emmons, & Ben-Avie, 1997). Pozitif bir iklime sahip bir okullarda 6grencilerin
davranigsal ve duyussal problemlerinin daha az gorildiga (Hoy et al., 1991); 6grencilerin akademik ve
sosyal gelisimlerinin desteklendigi (MacNeil, Prater, & Busch, 2009) ve Ogretmenlerin mesleki
memnuniyetinin ve is doyumunun yiiksek seviyelerde oldugu soylenebilir (Kline & Boyd, 1991; Xiaofu &
Qiwen, 2007).

Okul iklimi konusundaki arastirmalar, pozitivist bir bakis acisiyla genellikle nicel arastirma
yontemlerine bagh veri toplama araglarina dayali olarak gergeklestirilmistir (Denison, 1996; Hoy &
Miskel, 2010; Sisman, 2007). Bu nicel galismalarin; arastirma metodolojilerinin, evren ve érneklemlerinin
ve bulgularinin birbirinden farkhlastigi gérilmektedir. Bu sebeple, ¢alismalar sonucu olusan bilgi yiginini
yorumlamak ve yeni ¢alismalara yol agmak icin kapsayici ve glivenilir nitelikte, arastirmacilara genis bakis
acisl sunan Ust calismalara ihtiya¢ duyulmaktadir (Akgdz, Ercan, & Kan, 2004; Chalmers, Hedges, &
Cooper, 2002). Birbirinden bagimsiz ¢alismalarin nicel sonuglarinin bitinlestirerek daha kapsaml ve salt
bilgi birikimini ortaya ¢ikarmaya yardimci olan meta analiz yontemi (Borenstein, Hedges, Higgins, &
Rothstein, 2009; Glass, 1982), bu yonde olusan ihtiyaci 6nemli 6lgtide karsilayacagi distiniilmektedir.
Arastirmacilara ve uygulayicilara birincil galismalarin sinirliliginin 6tesine gegmeye ve benzer galismalarin
uyum ve cesitliligini kesfetmeye izin veren meta analiz yontemi (Davies, 2000), mevcut deneysel
alanyazinin sentezlenmesi ve bilimsel bilginin gelisimine destek olmasi yoniyle giigli bir yaklasim olarak
degerlendirilmektedir (Card, 2012). Bu yonlyle meta analiz, “bir konu, tema ya da ¢alisma alani
hakkindaki benzer calismalarin belirli 6l¢iitler altinda gruplanip bu calismalara ait nicel bulgularin
birlestirilerek yorumlanmasi” icin gelistirilen bir ydontem olarak dusindlebilir (Dinger, 2014).

Okul iklimi konusunu cesitli degiskenlerle inceleyerek butiincil bir bakis agisi sunan meta analiz
arastirmalari bulunmasina ragmen (isci, Cakmak, & Karadag, 2015; Parker et al., 2003; Wang, Haertel, &
Walberg, 1997), yurt iginde sinirli sayida arastirmaya rastlanmistir (isgi et al., 2015). Alanyazinda okul
iklimi ile ilgili cahismalar incelendiginde séz konusu kavramin daha ¢ok akademik iyimserlik, motivasyon,
is doyumu, okul saghg ve 6grenci basarisi gibi daha nitelige donik degiskenlerle iliskilendirildigi
gorulmektedir (Anderson, 1982; Haynes et al., 1997; Hoy et al., 1991; Litwin & Stringer, 1968; Xiaofu &
Qiwen, 2007). Tirkiye’de okul iklimi calismalari incelendiginde ise, blyuk cogunlukla 6gretmenlerin
demografik degiskenlerine gére okul iklimi algilarinin incelendigi gorilmektedir. Demografik
degiskenlere gore ¢oziimleme bir alanda bilimsel bilginin birikimine sinirli katkida bulunabilir, ¢inki bu
degiskenler secilmis bagimsiz degiskenlerdir. Bu tir demografik degiskenler, arastirmacinin miidahale
edemedigi durumlara yoneliktir ve arastirma sonucuna dayali olarak da nitelikli dneriler gelistirmeyi
glclestirmektedir. Alanyazindaki c¢alismalar uyarinca, bu calismada sadece Tirkiye 6rnekleminde
gerceklestirilen calismalar incelendigi icin 6gretmenlerin demografik degiskenlerinin incelenmesi tercih
edilmistir. Bu dogrultuda, bu calismanin Tirkiye orneklemi kapsaminda 6gretmenlerin cinsiyet ve
branslarina gore okul iklimine yonelik gorislerini kapsaml bir bakis agisiyla incelemesi ve ilgili konu
baglaminda arastirmalara farkli bir bakis acisi saglamasi bakimindan alanyazina katki saglayacagi
distntlmektedir. Tum bu bilgiler 1s18inda, 6gretmenlerin okul iklimi algilarinin gesitli demografik
degiskenlerine gére incelenmesi ve bu konu hakkinda daha kapsamli, bitiinciil ve sistematik bilgilerin
edinilmesi arastirmanin temelini olusturmaktadir. Boylece bu demografik degiskenlere dayali olarak
yapilacak meta-analizin sonuglarina gore okul ikliminin ne tir degiskenlerle daha fazla iliskilendirilmesi
gerektigi, bir bakima demografik degiskenlerin sonraki arastirmalarda kullaniimasinin dogru olup
olmayacagina yonelik bir bakis agisi gelistirilebilir.

Arastirmanin Amaci

Bu arastirmanin amaci, meta-analiz yontemi araciligiyla 6gretmenlerin okul iklimine yonelik algilarini
cesitli degiskenlere gore incelemek ve bu konuya yonelik genel bir goris elde etmektir. Bu amag
dogrultusunda, 6gretmenlerinin okul iklimi algilarini belirleyen nicel ¢alismalar bir araya getirilecektir.
Arastirma kapsaminda asagidaki alt problemlere meta analitik analizler araciligiyla cevap aranmistir:
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1. Ogretmenlerin cinsiyetlerinin okul iklimi algilari (izerindeki etkisi anlamli midir?
2. Ogretmenlerin branslarinin okul iklimi algilari Gizerindeki etkisi anlaml midir?

Yontem
Arastirmanin Modeli

Bu arastirmada, 6gretmenlerin okul iklimine yonelik algilarinin cinsiyet ve brang degiskenlerine gore
farklilagmalarini  saptamak amaciyla arastirma sentezi yodntemlerinden meta analiz ydntemi
kullanilmaktadir (Ahn, Ames, & Myers, 2012; Galik & Sozbilir, 2014). Bilimsel galismalarda, tekil
arastirmalarin sonuglarinin yetersizligi ve bilim adamlari tarafindan bulgularin sentezlenmesi ihtiyaci;
birden fazla bagimsiz galismanin sonuglarinin birlestirilmesini saglayan arastirma yoéntemlerinin
gelismesine yol acmistir (Cogaltay, 2014). Bu yoniyle meta analiz, belirli bir konu Uzerinde yapilmis
birbirinden bagimsiz ¢alismalarin sayisal verilerini istatistiksel olarak karsilastirma, analiz etme ve bu
galismalarin sonuglari hakkinda genel bir sonuca varma yontemi olarak ifade edilmektedir (Borenstein et
al., 2009; Hunter & Schmidt, 1990).

Verilerin Toplanmasi

Meta-analize dahil edilecek arastirmalari belirlemek i¢in 6ncelikle Tirkiye’deki akademik ¢alismalarin
arsivlendigi YOK Ulusal Tez Merkezi ve ULAKBIM veri tabanlarinda alanyazin taramasi yapilmistir. Daha
sonra ise Google Akademik, ERIC ve EBSCO Host gibi akademik veri tabanlari taranmistir. Bu tarama
sirecini amaca uygun bir bicimde gerceklestirmek icin bazi anahtar kelimelerin kullaniimasi
gerekmektedir. Bu baglamda arastirmalarin baslik ve 6zet bélimleri; “okul iklimi”, “6rgiat iklimi”,
“Orgutsel iklim”, “school climate”, “organizational climate” gibi anahtar kelimeleri kullanilarak
taranmistir. Calismaya dahil edilecek arastirmalar igin son tarih 30 Eylal 2015 olarak belirlenmistir.

Calismada bu arastirmanin dahil edilme kriterlerine uygun arastirmalari belirlemek igin cinsiyet ve
brans degiskenleri baglaminda iic asamali tarama stratejisi uygulanmistir. ilk olarak anahtar kelime,
baslik ve 6zet alanlarina gére yapilan tarama sonucu erisilen toplam 147 arastirmadan bir galisma
havuzu olusturulmustur. Daha sonra bu ¢alismalar arastirma basliklari ve 6zetleri bakimindan incelenmis
ve calismaya uygun olmayan (6rnegin, nitel veya kuramsal ¢alismalar) yedi arastirma kapsam disina
birakilmistir. Daha sonra arastirma oOrneklemleri incelenmis ve 6gretmen orneklemi disinda kalan
(6rnegin, 6grenciler veya akademisyenler lizerinde gergeklestirilen ¢alismalar) 57 arastirma daha kapsam
disinda birakilmistir. Son olarak ise, daha derinlemesine inceleme yapilarak dahil edilme kriterlerine
uygun veri iceren 30 arastirma calismaya dahil edilmistir. Meta analize dahil edilen ¢alismalara ait bilgiler
Tablo 1’de sunulmustur. Sekil 1’de alanyazin taramasi sonucu ulasilan kaynaklarin arastirmaya dahil
edilme akis diyagrami sunulmustur.

Bu c¢alismada okul ikliminin boyutlari baglaminda cinsiyet ve brans degiskenlerinin analiz
edilmesinde, dahil edilen arastirma sayilar farklilik géstermektedir. Bu durum, ¢alismaya dahil edilen
birincil arastirmalarin  farkli o6lgek kullanimi  sebebiyle farkh boyutlandiriimis olmasindan
kaynaklanmaktadir.

Calismaya dahil etme kriterleri: Meta analiz derleme calismalarinin en 6nemli basamaklarindan biri,
analiz icin veri saglayacak calisma o6rneklemlerinin elde edilmesidir. Bu 6rneklemin belirlenmesi i¢in
anahtar kelimeler aracihigiyla erisilen arastirmalarin belirli Olglitlere gore diizenlenmesi ve segilmesi
gerekmektedir. Bu dogrultuda galismaya dahil edilecek arastirmalarin seciminde kullanilacak élgltler su
sekilde siralanmaktadir:

468



Emre SONMEZ, Ferudun SEZGIN — Pegem Egitim ve Ogretim Dergisi, 7(3), 2017, 453-482

Tablo 1.
Meta Analize DéGhil Edilen Calismalara Ait Bilgiler.
Analiz Yayim Orneklem Egitim
Calismalar Degiskeni Yil Tiirii Bolgesi Kademesi Olgek Tiirli
1. Akar, 2006 Cinsiyet ve 2006 Tez ic Anadolu i6 ocbQ
Brans
2. Bas, 2012 Cinsiyet 2012 Tez Marmara [o] OCDQ-RE
Yalginkaya, 2000
3. Baykal, 2007 Cinsiyet 2007 Tez Ege i0 OCDQ-RE
Yalginkaya, 2000
4. Baykal, 2013 Cinsiyet 2013 Tez Marmara 00 OCDQ
5. Dis, 2015 Cinsiyet 2015 Tez Dogu Anadolu [o] OCDQ-RE
Yalginkaya, 2000
6. Dogan, 2010 Brans 2010 Tez Marmara i0 ocbQ
7. Dogan, 2011 Cinsiyet ve 2011 Tez ic Anadolu i0 OCDQ-RE
Brans Yalginkaya, 2000
8. Eksi, 2006 Cinsiyet 2006 Tez Marmara Karma ocbQ
9. Erdogan, 2012 Cinsiyet ve 2012 Tez Karadeniz i0 ocbQ
Brans
10. Eris, 2012 Cinsiyet 2012 Tez Marmara i0 ocbQ
11. Gocen & Kaya, 2014 Cinsiyet 2014 Makale Marmara 00 0oCDQ
12. Giltekin, 2012 Cinsiyet ve 2012 Tez Marmara [o] OCDQ-RE
Brang Yalginkaya, 2000
13. Karacaoglu, 2008 Cinsiyet ve 2008 Tez Marmara i6 ocbQ
Bransg
14. Karaman, 2011 Cinsiyet 2011 Tez Akdeniz i6 ocbQ
15. Karatas, 2008 Cinsiyet 2008 Tez Marmara 00 ocbQ
16. Kavgaci, 2010 Cinsiyet ve 2010 Tez ic Anadolu i6 OCDQ-RE Kavgaci,
Brans 2010
17. Kaya, 2010 Cinsiyet 2010 Tez Marmara 00 ocbQ
18. Mansuroglu, 2012 Cinsiyet ve 2012 Tez Marmara i6 ocbQ
Brans
19. Oner, 2007 Cinsiyet 2007 Tez Marmara 00 ocbQ
20. Oztiirk, 2008 Cinsiyet 2008 Tez Marmara i6 ocbQ
21. Oztiirk, 2014 Cinsiyet 2014 Tez Marmara Anaokulu OCDQ-RE Kavgaci,
2010
22. Saygili, 2010 Cinsiyet 2010 Tez Marmara Karma OoCDQ
23. Sezgin & Kiling, 2011 Cinsiyet ve 2011 Makale ic Anadolu i6 OCDQ-RE Kavgaci,
Brang 2010
24. Sentiirk, 2010 Cinsiyet ve 2010 Tez ic Anadolu i6 ocbQ
Bransg
25. Tahaoglu, 2007 Cinsiyet ve 2007 Tez Giineydogu [o] ocbQ
Brang
26. Tanriverdi, 2008 Cinsiyet 2008 Tez Marmara 00 0oCDhQ
27. Tasdemirci, 2009 Cinsiyet 2009 Tez Ege 00 OCDQ-RE
Yalginkaya, 2000
28. Tok, 2006 Cinsiyet 2006 Tez Marmara [o] OCDQ-RS
29. Varli, 2015 Cinsiyet 2015 Tez Marmara [o] 0CDQ-RE Kavgaci,
2010
30. Yildirim, 2009 Cinsiyet ve 2009 Tez Marmara [o] ocbQ
Bransg

** 10: ilkdgretim, 00: Ortadgretim
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o Orgiit iklimi/okul iklimi konusunda 2000-2015 yillari arasinda yapilan nicel calismalar,

e Yayimlanmis veya yayimlanmamis ylksek lisans ve doktora tezleri ile hakemli bilimsel dergilerde
yayimlanmig makaleler,

e Analiz birimi olarak “6gretmen” 6érneklemi Gizerinde gergeklestirilen arastirmalar,
e Orneklem gruplarinin Tirkiye sinirlari icerisinde oldugu,

e Calismaya dahil edilecek arastirmalarin ilgili degiskenler (cinsiyet ve brans) agisindan gerekli istatistiki
degerleri icermesi gerekmektedir.

Uygun istatistiki
veri igermeyen
caligma
Kuramsal ¢alisma k=41

k=4

Orneklemeye uygun

Tezden iiretilen
calisma

k=4

(Ogretmen)
k=83
Toplam ¢aligma
(Tez: 77 | Makale: Nicel ¢alisma
70) k=140 Okul ikliminin
Kk = 147 farklx

- boyutlandirildig
Orneklemeye calisma

uymayan k=8
k=57

Nitel ¢alisma

k=3 Aragtirmaya dahil

edilen calisma
(Cinsiyet +
Brans)
k=30

Sekil 1. Alanyazin taramasi sonucu ulasilan kaynaklarin arastirmaya déhil edilme akis diyagrami.

Kodlama yéntemi: Sistematik derleme ve meta analiz ¢alismalarinin hazirlanmasi ve uygulanmasi
karmasik bir strectir (Littell, Corcoran, & Pillai, 2008). Ulasilan sonuglarda yanlilik sorununu en aza
indirebilmek icin slrecin titiz ve seffaf bir sekilde yirutilmesi gerekmektedir. Béylece her bilimsel
calismada oldugu gibi meta analiz ¢alismalarinda da takip edilecek siire¢ 6nceden belirlenmelidir
(Higgins & Green, 2006).

Bu calismada arastirmalarin meta analize dahil edilme olgltlerine uygun olup olmadiginin
anlasilabilmesi ve calismalar arasinda karsilastirma yapilabilmesi icin ¢alismanin amacina uygun olarak
bir kodlama formu olusturulmustur. Bu kodlama formu sayesinde belirlenen 6l¢ltlere uygun c¢alismalar
sistematik plan dahilinde secilecektir (Whiston & Li, 2011). Arastirmada kullanilan kodlama formu (g
bolimden olusmaktadir: (i) calisma kimligi, (ii) calisma igerigi ve (iii) calisma verileri. Bu kodlama slreci
kapsaminda elde edilen veriler araciligiyla her bir ¢alismaya ait bir adet etki bliytkligi ve tim ¢alismalari
kapsayan genel etki blyiklUgi hesaplanmaktadir.

Verilerin Analizi

Meta analiz g¢alismalarinda veri analizleri, bireysel calismalardan elde edilen verilerle cesitli
sentezleme analizlerinin kullanildigi ve bu analizler sonucunda istatistiksel sonuglarin Uretildigi suregleri
icermektedir. Bu analiz sonuglarina dayali istatistiksel gikarimlar, analize dahil edilen érneklemler temel
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alinarak yapilmaktadir (Cooper, 2009). Meta analitik veri analizlerinde; (i) ortalama etki bayakluga, (ii)
etki blylGklaga icin gliven araliklari, (iii) anlamhhk degeri (p) ve (iv) homojenlik testi ile ilgili sonuglara
ulasilmaktadir (Whiston & Li, 2011).

Meta analiz ¢alismalarinin temel amaci, bireysel ¢alismalardan elde edilen bulgular sentezlemektir
(Card, 2012). Etki buydklugld bir meta analiz ¢alismasinin temel birimidir ve iki degisken arasindaki
iliskinin ya da uygulama etkisinin bliylkligini yansitan standart bir 6l¢im degeridir. Her bir galisma igin
etki blyuklukleri hesaplanmaktadir. Bu calismada etki buylklugl indeksi olarak standartlastiriimig
ortalamalarin farki (g indeksi) hesaplanmis ve istatistiksel analizlerin glven arahgi %95.00 olarak
belirlenmistir. Bu etki buyukligl birbirinden bagimsiz grup ortalamalarinin karsilastirilmasinda
kullaniimaktadir (Hedges & Olkin, 1985).

Meta analiz surecinde, istatistiksel sire¢ bakimindan farkh varsayimlara sahip iki ana yaklasim
bulunmaktadir: Sabit etkiler modeli ve rastgele etkiler modeli. Meta-analize dahil edilen arastirmalarin
ozellikleri, hangi modelin kullanilacagini belirleyen temel etkendir (Littell et al., 2008). Sabit-etkiler
modeli, meta-analizdeki tim calismalar icin sadece bir tane gergek etki blylklGginin oldugu
varsayimina dayanmaktadir (Borenstein et al., 2013). Bu varsayim ayni zamanda gozlenen etkilerdeki
tim farkliliklarin sadece 6rnekleme hatasindan kaynaklandigi anlamina gelmektedir (Ustiin & Eryilmaz,
2014). Bu dogrultuda birlestirilen c¢alismalarin homojen oldugu varsayimina dayanan sabit etkiler
modelinde, (i) her bir calismanin ayni etkiyi kabul ettigi ve (ii) calismalar arasi varyansin olmadigi kabul
edilmektedir (Shelby & Vaske, 2008). Ote yandan rastgele etkiler modeli, arastirmalarin fonksiyonel
olarak esit olmadigl ve rastgele 6rneklemi temsil ettigi varsayima dayanmaktadir (Borenstein et al.,
2013; Cogaltay, Karadag, & Oztekin, 2014). Bu modelde hesaplanan etki biyiikligiiyle daha biyik
poplilasyonlara genelleme yapmak miimkiin olmaktadir. Ozellikle sosyal bilimlerde sabit etkiler
modelinin “gercek etki blyikliglu tim calismalarda aynidir” varsayiminin gerceklesmesi mimkin
degildir. Her bir ¢calismanin orneklemi degiskenlik gosterdigi icin calismalar arasindaki bu degisimi
gostermenin bir yolunun rastgele etkiler modeline dayali bir meta analiz uygulamak oldugu ileri
surtilmektedir (Borenstein et al., 2013). Sosyal bilimler ¢alismalarinda sabit etkiler modelinden ziyade
rastgele etkiler modelinin tercih edilmesi gerektigi ileri strilmektedir (Card, 2012). Bu baglamda,
alanyazina dayali farkli kaynaklardan elde edilen verilere dayali bu meta analiz ¢alismasinda, etki
biyukliklerinin hesaplanmasi ve yorumlanmasinda rastgele etkiler modeli kullaniimistir.

Ulasilan arastirmalarda 6gretmenlerin cinsiyet ve brans degiskenlerine gore okul iklimi algilari farkli
sekillerde analiz edilmistir. Bazi arastirmalarda sadece okul iklimiyle, bazi arastirmalarda sadece okul
iklimi alt boyutlariyla ve bazi arastirmalarda ise hem okul iklimi hem de okul iklimi alt boyutlariyla ilgili
istatistiki veriler raporlanmistir. Bu yoniyle okul iklimi genel puani tizerinden analiz yapan ¢ok az ¢alisma
oldugu ve genellikle okul iklimi boyutlari Gzerinden analizler gergeklestirildigi icin analiz kapsaminda okul
ikliminin boyutlari temel alinmistir. Boylece okul ikliminin ¢éziilme, sinirlayicilik, samimiyet,
yénlendiricilik ve destekleyicilik alt boyutlari analiz kapsaminda degerlendirilmistir.

Bu calismada deney grubu cinsiyet degiskeni icin erkek, brans degiskeni icin sinif 6gretmeni; kontrol
grubu ise cinsiyet degiskeni icin kadin, brans degiskeni icin brans 6gretmeni seklinde belirlenmistir.
Dolayisiyla hesaplanan etki buylkliginin pozitif olmasi erkek ve sinif 6gretmenleri lehine, negatif
olmasi ise kadin ve brans Ogretmenleri lehine yorumlanmaktadir. Her bir arastirmaya ait etki
biyiklikleri ve grup karsilastirmalari Meta-Analiz icin Istatistiksel Paket Programi CMA Ver. 2.0
[Comprehensive Meta Analysis] kullanilarak hesaplanmistir. Calismaya déahil edilen arastirmalarda
anlamhlik dizeyi .05 alindigi icin bu ¢alismada da istatistiksel analizlerin anlamhlik dizeyi .05 olarak
belirlenmistir.

Yayim Yanhhig

Yayim yanhhg alanyazinda belirtildigi lzere arastirma sentezi ¢alismalar igin ciddi bir tehdit
olusturmaktadir (Borenstein et al., 2013; Card, 2012; Littell et al., 2008). istatistiksel olarak anlamli
sonuglara sahip calismalarin yayinlanma olasiliginin daha yliksek olmasi basili alanyazinda yanhliga sebep
olmakta, ve ardindan yanlilik alanyazina dayali meta-analizlere tasinmaktadir (Borenstein et al., 2013).
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Yayim yanliligl, yayimlanmis ¢alismalarin sonuglarinin galismanin tim sonuglarini temsil etmeme
durumunda ortaya g¢ikmaktadir (Littell et al., 2008). “Dosya ¢ekmecesi problemi” olarak da ifade edilen
yayim yanliligi (Rosenthal, 1991), temelde bir konu hakkindaki arastirmalarin timinin yayimlanmamis
olabilme varsayimina dayanmaktadir. Card (2012) yayim yanlili§i probleminin meta analize dahil edilen
calismalarin temsil edilebilirliginin zayif olma olasiligina dayandigini ileri sirmektedir. Bunun sebebi
onemli ve beklenen sonuglarin olusmadigl arastirmalarin arastirmacilarin dosya c¢ekmecesinde
gizlenmesi ve yayimlanmamasidir. Bu durum ise, belirli bir konuyla ilgili yayimlanmis veya
yayimlanmamis tiim arastirmalara ulasmayi engelleyerek meta analiz ¢alismalarinin dis gegerligini tehdit
eden bir problem olarak gorilmektedir.

Meta-analiz g¢alismalarinda yayim yanliliginin belirlenmesinde birtakim hesaplama yodntemleri
kullaniimaktadir. Bu ¢alismada yayim yanliligini tespit etmek ve olasi etkilerini kontrol edebilmek igin
Funnel plot (Huni Sacgilim Grafigi) ve Duval ve Tweedie’nin kes ve ekle yontemleri kullanilmistir.
Sekillerde meta-analize dahil edilen arastirmalarda yayim yanliligina baglh bir etkinin olabilecegine dair
kanit gézlemlenmemistir. Huni Sacgilim Grafiklerinde yayim yanliligina iliskin bir kanit gézlenmemesine
ragmen, Duval ve Tweedie’nin kes ve ekle testleri de yapilmistir. Cinsiyet degiskeni icin gergeklestirilen
testin sonuglari asagida sunulmustur (Tablo 2).

Tablo 2.
Cinsiyete gére Duval ve Tweedie’nin Kes ve Ekle Testleri Sonuglari.

Cl (Gliven Araligi)

Degiskenler Cikartilmis Calisma Nokta Tahmini Alt Limit Ust Limit Q

1. Cozilme

Gozlenen degerler -.04 -.09 .01 21.54

Dizeltilmis degerler 0 -.04 -.09 .01 21.54

2. Sinirlayicilik

Gozlenen degerler .09 .03 .15 43.13

Duzeltilmis degerler 0 .09 .03 .15 43.13

3. Samimiyet

Gozlenen degerler -.16 =27 -.06 130.36
Duzeltilmis degerler 0 -.16 -.27 -.06 130.36
4. Yonlendiricilik

Gozlenen degerler -.03 -11 .04 73.86
Dizeltilmis degerler 0 -.03 =11 .04 73.86
5. Destekleyicilik

Gozlenen degerler .03 -.03 .09 57.02
Dizeltilmis degerler 0 .03 -.03 .09 57.02

Tablo 2 incelendiginde, gbzlenen etki buylkligli degeriyle yayim yanhhgindan kaynaklanan etkiyi
diizeltmeye yonelik olusturulan sanal etki bliylkligu arasinda farkhlik bulunmamaktadir. Higbir farklihgin
olmamasinin sebebi merkez ¢izginin her iki tarafinda yogunlasan arastirmalarin genel olarak simetrik
olmasidir. Merkez ¢izginin sag ve sol tarafinda kayip veri olduguna dair bir durum olmadigindan, sanal
etki blyuklugliyle gozlenen etki blylkligl arasindaki fark sifir olarak ortaya ¢ikmistir. Brans degiskeni
icin gerceklestirilen Duval ve Tweedie’nin kes ve ekle testi sonuglari asagida sunulmustur (Tablo 3).

Bu testin sonuglari incelendiginde (Tablo 3), gozlenen etki blylkligi degeriyle yayim yanliligindan
kaynaklanan etkiyi diizeltmeye yo6nelik olusturulan sanal etki blylUklGgi arasinda okul ikliminin
samimiyet boyutu disinda farkhlik bulunmaktadir. Bu boyutta olusan farklilik, merkez gizginin sag ve sol
tarafinda kayip veri olduguna dair bir durumu yansitmaktadir. Ancak samimiyet boyutunda sanal etki
blyuklaglyle gozlenen etki blyiklugu arasindaki ¢ok az degisim (-.03 ten -.06 ya) g6z online alindiginda
bir yayim yanliligindan s6z edemeyiz.
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Tablo 3.

Bransa gére Duval ve Tweedie’nin Kes ve Ekle Testleri Sonuglari.

Cl (Giiven Arahg)

Degiskenler Cikartilmig Calisma Nokta Tahmini Alt Limit Ust Limit Q

1. Cozilme

Gozlenen degerler -12 -.20 -.04 7.02

Dizeltilmis degerler -12 -.20 -.04 7.02

2. Sinirlayicihik

Gozlenen degerler -.05 -.15 .06 17.31

Dizeltilmis degerler -.05 -.15 .06 17.31

3. Samimiyet

Gozlenen degerler -.03 -.15 .09 26.38

Duzeltilmis degerler -.06 -.19 .07 32.59

4. Yonlendiricilik

Gozlenen degerler -.05 -.14 .03 15.17

Dizeltilmis degerler -.05 -.14 .03 15.17

5. Destekleyicilik

Gozlenen degerler .04 -.05 13 18.98

Dizeltilmis degerler .04 -.05 13 18.98
Bulgular

Bu bélimde, 6gretmenlerin okul iklimi algilarina iliskin meta analiz bulgularina yer verilmistir.

Ogretmenlerin Cinsiyetlerinin Okul iklimine Etkisine iliskin Bulgular

Ogretmenlerin cinsiyetlerine gére okul iklimi algilarina iliskin gorislerinin rastgele etkiler modeline
gore birlestiriimemis ortalama etki biylklukleri, standart hata ve %95.00’lik gliven araligina gore etki
biyukliklerinin alt ve Gst sinirlari Tablo 4’te sunulmustur.

Tablo 4.

Ogretmenlerin Cinsiyetlerinin Okul iklimine Etkisi: Meta-Analiz Sonuglari.

Cl (Guiven Araligi)

Degisken k Nerkek Miadin g Alt Limit Ust Limit Q

1. Cozilme 20 3020 3961  -.04 -.09 01 21.54
2. Sinirlayicilik 25 3632 4843 .09 .03 15 43.13"
3. Samimiyet 25 3641 4901  -.16 -27 -.06 130.36
4. Yénlendiricilik 28 4224 5310  -.03 -11 .04 73.86
5. Destekleyicilik 29 4137 5668 .03 -.03 .09 57.02

Not: k = Calisma sayisi, n = Orneklem sayisi, g = Hedge’s g (SOF), Cl = Giiven araligi, Q = Calismalar arasi heterojenlik

**p<.01; *p<.05

Tablo 4’te 6gretmenlerin okul iklimi algilarinda cinsiyetin etkisini gosteren meta analiz sonuglari
gosterilmistir. Buna gore, okul ikliminin (i) ¢ozulme (g) -.04, (ii) sinirlayicilik (g) .09, (iii) samimiyet (g) -.16,
(iv) yonlendiricilik (g) -.03 ve (v) destekleyicilik (g) .03 boyutlarinda etki blylklGgline ulasilmistir. Etki
biyuklikleri incelendiginde, o6gretmenlerin cinsiyetlerinin okul ikliminin sadece sinirlayicihk ve
samimiyet boyutlari Gzerinde anlamli (p < .01), ancak diisik dizeyde bir etkiye sahip oldugu
gorulmektedir (Cohen, 1988; Thalheimer & Cook, 2002). Bu dogrultuda erkek 6gretmenler okul iklimini
daha sinirlayici buluyorken; kadin 6gretmenler ise daha samimi bir okul iklimi algisina sahiptir.

473



Emre SONMEZ, Ferudun SEZGIN — Pegem Egitim ve Ogretim Dergisi, 7(3), 2017, 453-482

Ogretmenlerin Branslarinin Okul iklimine Etkisine iliskin Bulgular

Ogretmenlerin branslarina gére okul iklimi algilarina iliskin gérislerinin rastgele etkiler modeline
gore birlestirilmemis ortalama etki blyiklukleri, standart hata ve %95.00’lik gliven arali§ina gore etki
buyukliklerinin alt ve Ust sinirlari Tablo 5’te sunulmustur.

Tablo 5.
Ogretmenlerin Branslarinin Okul iklimine Etkisi: Meta-Analiz Sonuglari.

Cl (Guiven Araligi)

Degisken k Ngnit Mbrans g Alt Limit Ust Limit Q

1. Cézilme 7 1425 1351  -12° -20 -.03 7.02"
2. Sinirlayicihik 9 1698 1611 -.05 -.15 .06 17.31
3. Samimiyet 10 1748 1661 -03 -15 .09 26.38
4. Yénlendiricilik 11 2015 1823 -.05 -14 .03 15.17
5. Destekleyicilik 11 2015 1823 .04 -.05 13 18.98

Not: k = Calisma sayisi, n = Orneklem sayisi, g = Hedge’s g (SOF), CI = Giiven araligi, Q = Calismalar arasi heterojenlik
**p<.01;*p<.05

Tablo 5’te 6gretmenlerin okul iklimi algilarinda bransin etkisini gosteren meta analiz sonuglar
gosterilmistir. Buna gore, okul ikliminin (i) ¢oziilme (g) -.12, (ii) sinirlayicihk (g) -.05, (iii) samimiyet (g) -
.03, (iv) yonlendiricilik (g) -.05 ve (v) destekleyicilik (g) .04 boyutlarinda etki bayukligiine ulagiimistir. Etki
buyuklikleri incelendiginde, 6gretmenlerin branslarinin okul ikliminin sadece ¢6zlilme boyutunu
Uzerinde anlamh (p < .01), ancak dusuk diizeyde bir etkiye sahip oldugu goérilmektedir (Cohen, 1988;
Thalheimer & Cook, 2002). Bu dogrultuda ilgisiz 6gretmen davranisi olarak nitelendirilebilen ¢oziilme
ikliminin brans 6gretmenleri tarafindan daha fazla algilandigi yorumu yapilabilir.

Tartisma, Sonug ve Oneriler

Bu calismada, 6gretmenlerin cinsiyet ve branslarinin onlarin okul iklimi algilarina etkisini meta analiz
teknigi araciligiyla belirlemek amaclanmistir. Calisma kapsaminda dahil etme olgltlerine uyan toplamda
30 farkli galismaya ulasiimistir. Arastirma verileri okul ikliminin (i) ¢6ztlme, (i) sinirlayicihk, (iii)
samimiyet, (iv) yonlendiricilik ve (v) destekleyicilik boyutlari kapsaminda incelenmistir. Arastirmanin
genel bulgular, 6gretmenlerin cinsiyet ve brans degiskenlerinin onlarin okul iklimi algilar lzerinde
belirleyici bir etkiye sahip olmadigini géstermistir.

Arastirma bulgularina goére, cinsiyetin 6gretmenlerin okul ikliminin ¢6zilme, yonlendiricilik ve
destekleyicilik boyutlarina iliskin algilarinda istatistiksel olarak herhangi bir farklilasmaya neden olmadigi
yorumu yapilabilir. Bununla birlikte sinirlayicilik ve samimiyet boyutlarinda istatistiksel olarak anlamli bir
farkhhk gorilmektedir. Bu baglamda erkek 6gretmenlerinin okul iklimini daha fazla sinirlayici; kadin
ogretmenlerin ise daha samimi algilamalar dikkat cekicidir. Halpin’e (1966) gore sinirlayicilik, okul
middrlerinin 6gretmenleri rutin gorevler, kurul talepleri ve 6gretmenlerin gereksiz “mesguliyet” olarak
nitelendirdigi diger islerle engellemesi durumunda hissedilen duygulari ¢agristirmaktadir. Bu boyutta
o6gretmenler, okul mudirlerinin  onlarin  ¢alismalarini  kolaylastiracak  yerde engelledigini
distinmektedirler. Bu dogrultuda, erkek 6gretmenlerin okul midirinin sinirlayici davranislarina daha
fazla maruz kaldigi seklinde yorum yapilabilir. Ancak bu bulgunun meta analitik olarak ortalama etki
biyikliglu degeri dusik diizeylerdedir. Ote yandan kadin égretmenlerinin okul iklimini daha fazla
samimi buldugu arastirma bulgularina yansimistir. Samimi okul iklimi, 6gretmenlerin birbirleriyle dostca
sosyal iliskiler kurmalarini ve bunun sonucunda aldiklari hazzi ¢agristirmaktadir (Hoy et al., 1991). Bu
boyut, okuldaki sosyal iliskilere iliskin memnuniyet ve moral diizeyinin ortalamanin {izerinde oldugunu
vurgulamaktadir (Halpin, 1966). Bu dogrultuda, kadin 6gretmenlerin okula yénelik olumlu duygularinin
ve moral seviyelerinin erkek 6gretmenlere gore daha yliksek diizeylerde oldugu yorumu yapilabilir.
Boyle bir farklilasma, kadinlarin annelik gibi cinsiyet rolleri geregince sosyal ve duyussal becerilere daha
yatkin olmalarinin bir sonucu olarak degerlendirilebilir. Ancak bu bulgunun da meta analitik olarak
ortalama etki buyukligu degeri dislik diizeylerdedir.
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Calisma bulgulari incelendiginde, 6gretmenlerin brans durumlarinin okul ikliminin ¢éziilme boyutu
digsinda onlarin okul iklimi algisi Gzerinde anlamli bir etkisi olmadigini gostermistir. Arastirmada elde
edilen sonuglar baglaminda, brang 6gretmenlerinin okulu ¢dzllme ikliminin hakim oldugu bir yer olarak
algilamalari dikkat ¢ekicidir. Brans Ogretmenlerinin, 6gretmenlerin ilgisiz, is birlig§inden yoksun ve
ogretme-0grenme faaliyetlerine karsi isteksiz bir anlayisa sahip oldugunu vurgulayan c¢o6zilme
davranislarina (Halpin, 1966) egilimlerinin yiksek olusu ilging bir bulgu olarak degerlendirilebilir. Ancak
bu bulgunun meta analitik olarak ortalama etki biyiklGgl degeri diisiik dizeylerdedir.

Arastirma bulgular genel olarak incelendiginde, cinsiyetin ve bransin okul iklimi izerinde belirleyici
bir etkiye sahip olmadigl yorumu yapilabilir. Bu sonucun ortaya ¢ikmasinda, 6gretmenlik mesleginde
cinsiyetin ve bransin belirgin ve segici bir 6zellik olmamasinin bir etkisi olabilir (Sezgin & Kiling, 2011).
Arastirma bulgulariyla benzer sekilde ipek, Aytag ve Gék'iin (2015) cinsiyetin 6gretmenlerin &rgiitsel
kaltar algilarina etkisinin incelendigi meta analiz ¢alismasinda, cinsiyetin 6gretmenlerin 6rgiitsel kultar
algilarinda herhangi bir farkliiga yol agmadigi sonucuna ulasilmistir. Bu dogrultuda Tirkiye 6rneklemi
kapsaminda 6gretmenlerin cinsiyetlerinin 6rgit kaltiiri veya iklimi gibi okulun sosyo-psikolojik ortamini
inceleyen calismalarda herhangi bir farkhlik olusturmadigi séylenebilir. Boylece cinsiyet ve brans gibi
yuzeysel degiskenlerin 6rgut iklimi ¢alismalarinda bagimsiz bir degisken olarak incelenmesine gerek
olmadigi ileri sirilebilir. Egitim sistemi baglaminda 6gretmenlerden 6gretim, yonetim, konu alani
uzmanligl ve 6grenci danismanhgi gibi temel roller beklenmektedir. Bu rollerin cinsiyete ve bransa
bakilmaksizin tim 6gretmenler igin gegerli olacagl duslincesiyle 6gretmenlerin okul iklimine iligkin
algilarinin cinsiyete ve bransa gore degisiklik gostermemesi anlasilir bir bulgu olarak kabul edilebilir
(Sezgin & Kiling, 2011).

Oneriler

Calisma kapsaminda gerceklestirilen analizlerden elde edilen bulgular isiginda bazi 6nerilerde
bulunulabilir. Bu meta analiz ¢alismasi, nicel arastirma metodolojisine dayanmaktadir. Okullarin sosyal,
psikolojik ve kiltirel ortaminin dogasinin anlasiimasinda nitel arastirma yontemlerinin daha etkili
olabilecegi diusunildiginde, elde edilen sonuglarin nedensel etkileri tam anlamiyla agiklayabildigini
iddia etmek dogru degildir. Bu sebeple arastirmacilarin, okullarin sosyo-psikolojik ortamini daha
derinlemesine inceleyebilmek icin arastirma yontemi, veri toplama araglari ve c¢alisma grubunda
cesitlilige dikkat ederek arastirmalarini tasarlamalari 6nerilebilir.

Okul ikliminin olgtlmesi ve belirlenmesiyle ilgili cok sayida 6lgme araci bulunmasina ragmen,
tlkemizde yer alan ¢alismalarin blylk cogunlugunda benzer 6lceklerin kullanildigl goriilmektedir (OCDQ,
OCDQ-RE, OCDQ-RS vb.). Bu durum okullarin sadece belirli niteliklerinin 6l¢tlup farkh bakis agilarinin géz
ardi edilmesine yol agmaktadir. Bu baglamda, arastirmacilarin farkli veri toplama araglarindan
yararlanmalari 6nerilmektedir. Béylece daha 6nceden incelenmeyen ve okullarin iklim &zelliklerini
yansitan bakis agilarinin incelenmesi miimkiin olacaktir.

Yiiksekogretim Kurumu Tez Merkezi Veri Tabaninda erisime agik olmayan arastirmalar meta-analiz
calismalari icin biylk engel teskil etmektedir. Bu sorunun ¢oziime kavusturulmasi icin gereken adimlarin
atilmasi 6nerilmektedir. Boylece meta analiz ¢alismalarinin genellenebilirliginin artmasina ve daha
givenilir ve gegerli sonuglara ulasilmasina katki saglanabilir. Ayrica Tirkiye menseili yayimlanan bilimsel
arastirmalarin tarandigi kapsamli ve timcil bir veri tabaninin olusturulmasi 6nerilebilir.

Alanyazin incelendiginde c¢alisanlarin cinsiyetlerinin bagimsiz degisken olarak ele alinip 6rgit/okul
iklimi Gzerindeki etkisini belirleyen bir¢cok calismaya ulasiimaktadir. Beklendigi (izere cinsiyet ve brans
gibi ylzeysel degiskenlerin orglitsel davranis Gzerinde belirleyici bir etkiye sahip olmamasi gerektigi
distnildiginde, arastirmacilarin bu tarz degiskenlerin nedensellik etkisine yonelik ¢alismalardan ziyade
okul iklimi Gizerinde daha birincil etkenleri incelemeye yonelmeleri 6nerilebilir.

Meta analiz, diger birincil arastirmalan kullanarak sonuca ulasan bir analiz yontemi oldugundan
arastirmalara konu olan diger arastirmalarin metodolojik niteligi ¢ok o6nemlidir. Bu c¢alismada,
arastirmaci birincil galismalarin niteligine yonelik birgok sorunlu alanla karsilasmistir. Bu durum,
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arastirmacinin isini gliclestirmekte, ayrica meta analiz ¢alismasinin givenirligini ve gecerligini tehlikeye
sokmaktadir. Bu sebeple, arastirmacilarin metodolojik ve istatistiksel anlamda daha 6zenli ve titiz bir
anlayisla hareket etmesi noktasinda gereken 6zeni gostermesi dnerilmektedir.

Orgiit calismalarinin geleneksel olarak “mikro” ve “makro” diizeyli calismalar seklinde farklilastigi
soylenebilir. Bu farklilasma, calismalarin analiz diizeylerine dayanmaktadir (6rnegin; mikro galismalar
orneklem olarak bireysel algiya, makro galismalar ise 6rgltlere dayanmaktadir). Bu ¢alismada mikro
diizeyde (6gretmen 6rneklemi) bir analiz birimi belirlenmistir. Ancak iklim gibi 6rgltsel bir nitelige sahip
olan kavramin, bireysel dizeylerde incelenmesinin bazi temel sorunlara yol acabilecegi
diistintilmektedir. Bu sebeple, bu ¢alismanin énemli bir sinirhigr olarak bu durumun goéz 6éniine alinmasi
ve bundan sonraki iklim galismalarinda analiz birimi olarak “&rgtt/okul” gibi makro diizeyli bir analiz
biriminin belirlenmesinin daha saglikli ve glvenilir veriler elde edilmesine katki saglayabilecegi
distntlmektedir.

Bilgilendirme
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Introduction

Universities are the institutions that are at the top level of educational institutions and they are of
great importance as they take the role of shaping the students from the professional aspect. It is
important for educational institutions that will fulfil the task of shaping the students to know the
individual and psychological conditions of the instructors, who offer the required education for the
students, in order for the education to be achieve its goals. In addition to educating their students,
scientific productivity of the instructors is an undeniable fact. The academic staff at universities are
expected to offer a high level of training on the one hand and to conduct academic studies on the other.
Naturally, this leads to different situations both in the psychological and social sense of the instructors,
and they may have to exhibit different personality traits. An instructor who strives to do his job in the
best way may come across with various problems arising from this perfectionist personality trait. One of
the most important of these problems is probably experiencing social and emotional loneliness by
becoming distant from academic and social environment in which the person is. Perfectionism and
loneliness, as important personality traits, can be important variables that affect the lives of people,
especially the instructors. However, the fact that the instructors devote all of their efforts to make the
best of each task, the expectations of others in terms of doing the best, or the expectations of the
instructors from others in terms of best products or services may isolate themselves. While people's
perceptions of perfectionism are considered as good to a certain extent, they can become the obstacles
to academic development by causing problems at a certain point and becoming an inextricable
situation.

Although perfectionism was first studied by researchers such as Freud (1957), Adler (1956) and Ellis
(1962), it was in fact put forth by researchers such as Frost, Marten, Lahart and Rosenblate (1990) and
Hewitt and Flett (1991). Many different definitions of perfectionism have been revealed by different
researchers (Adler, 1956; Burns; 1980; Ellis, 1962; Freud, 1957; Horney, 1970; Missildine, 1963). When
these perfectionism definitions are analyzed, it can be concluded that previous studies (Ellis, 1962;
Freud, 1957; Missildine, 1963) addressed perfectionism in the negative and one-dimensional structure,
but subsequent studies (Frost et al., 1990; Hamachek, 1978; Hewitt & Flett, 1991; Kottman & Ashby,
2000) suggested that besides the negative side, perfectionism may also have positive sides, and they
regard perfectionism as a multi-dimensional structure. While perfectionism was especially regarded as
one-dimensional and as having a negative structure from the mid-1950s until the end of 1970s, such
researchers as Hamachek (1978) to begin with, and later on Frost et al., 1990, Hewitt and Flett (1991),
Slaney and Johnson (1992), and Slade and Owens (1998) began to study perfectionism extensively as a
multi-dimensional structure (Kiral, 2012). Positive perfectionism allows one to achieve his aims, whereas
negative perfectionism can create an exactly opposite situation and lead to various problems in the
individual (Stoeber & Becker, 2008). Besides, perfectionism can affect the lives of the individuals as an
important personality trait that holds both positive and negative situations inside with a multi-
dimensional perspective. While high performance, reaching high standards, superiority and
effectiveness point to positive and desired perfectionism, seeking the perfect and extreme effort and
ambition to reach it, an understanding of not accepting the outcomes other than the perfect point to
negative perfectionism. For this reason, perfectionism, at a certain point, reflects healthy, desired and
positive perfectionism that is at the optimal level, whereas it, after a certain point, reflects undesired,
negative, neurotic and unhealthy perfectionism.

In general, perfectionism can be seen as an effort by the individual to achieve high performance
standards that the individual creates for himself and others, and that others create for the individual.
Achieving or not achieving high performance standards set by the individual or others can lead to
positive or negative situations in the individual. Positive situations contribute the individuals to achieve
the goals by influencing the performance of the individual; negative situations can lead to various
problems both in the individual and in the people around him (Kiral, 2012). Furthermore, the
perspective of perfectionism put forth by Hewitt and Flett (1991) clearly reflects this situation. These
researchers handled perfectionism as; (1) self-oriented, (2) other-oriented, and (3) socially prescribed
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perfectionism. Self-oriented perfectionism is the practice of putting extremely high standards and
assessing oneself according to these standards. The challenge of putting specific targets and struggling
to achieve them is positive and desirable, whereas not being able to achieve them can lead to such
psychopathological situations as anxiety, stress, etc. (Flett, Panico & Hewitt, 2011; Kiral, 2012). Other-
oriented perfectionism is the practice of setting high standards for others and expecting them to adapt
to these standards. In other-oriented perfectionism, the individual expects others to achieve the high
standards set by the individual himself (Kiral, 2012). Therefore, the individual closely follows their
performances. While other-oriented perfectionism can lead to such positive situations as leading and
motivating people, it can also conduce towards the loneliness of the individual and family problems by
accusing those who do not meet the standards, not trusting them, bearing hostility towards them
(Burns, 1980). Socially prescribed perfectionism is the belief of the individual that the society has set
high standards for him and that he struggles to achieve these high standards. Believing that the
individual fulfils these high standards set for him and the approval of them by others motivating him,
the belief that these high standards will not be achieved can lead him to get furious, criticize himself and
feel depressed (Hewitt & Flett, 1991).

As can be seen, there is a belief and attitude of the individual in self-oriented perfectionism that
individual's expectation of perfectionism is directed towards himself, in other-oriented perfectionism
that individual's expectation of perfectionism is directed towards others, and in socially prescribed
perfectionism that others’ expectation of perfectionism is directed towards the individual (Kiral, 2012).
Naturally, extreme perfectionism expectations, beliefs and attitudes can lead to problems in the
individual himself and the people around them. As a matter of fact, analysing the studies in which
perfectionism is handled with different variables, it can be determined that perfectionism was studied
with various variables such as test anxiety (Uyanik, 2007), favourableness of child self-conception and
acceptance-rejection perception (Ozcicek, 2014), burnout (Comerchero, 2008), family attitude (Cook,
2012; Ogurlu, Yalin & Birben, 2015), student behaviours (Diteljan, 2012), rejection sensitivity and
subjective well-being (Erbas, 2012), life satisfaction (Albano, 2011), academic procrastination (Boysan &
Kiral, 2016a; Sarioglu, 2011), academic achievement (Polifroni, 2011) and locus of control (Boysan &
Kiral, 2016a; Boysan & Kiral 2016b; Kiral, 2012), but there are no studies encountered analysing the
instructors’ loneliness and perfectionism together. One's extreme perfectionism can move him away
from people and the individual can distance himself from others. Naturally, this can lead someone to be
separated from other people and become isolated. When a person struggles to achieve the perfect, he
may experience the concern, anxiety and stress of not being able to achieve it. Being stressful may
generally lead the individual to loneliness, too. One can sometimes cope with stressful elements and
sometimes experience such feelings as defeat, frustration, loneliness and burnout against stressful
situations (Kiral, 2016).

Loneliness is defined as a state of discomfort, feeling that something is missing, feeling that one is
separated from others, being alone and not being able to communicate with others, and feeling
senseless (Kirova-Petrova, 1996). However, loneliness can also be considered as a condition of human
life, as an experience to be able to sustain, expand and deepen his life (Moustakas, 1961, as cited in Yeh,
2002). As mentioned, loneliness is not fully expressed because there are many aspects of it. In fact,
loneliness is full of positive and negative associations. However, when loneliness is considered as a
creative, productive and maturing agent, it is accepted as positive; and when it is considered as physical,
affective, social alienation or as moving away from self and others, it is accepted as negative (Kaplan,
2011; Luanaigh & Lawlor, 2008; Octane, 2014; Uyanik, 2007; Van Baarsen, Snijders, Smit & van Duijn,
2001).

In general, the feeling of loneliness can show itself more in negative loneliness because loneliness is
considered to be a sign of affective, psychological and social isolation (Johnson, Lavoie, Spenceri &
Mahoney-Wernli, 2001; Karnick, 2005). Loneliness can be described as the perceptions of the individual
like values, beliefs, desires, concerns, anxieties, etc., and psycho-social and affective state with respect
to these. Together with the fact that loneliness is handled differently as mentioned, it can be dealt in
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two dimensions generally as social and emotional loneliness. In the previous studies on loneliness
(Clinton & Anderson, 1999; Olenik-Shemesh, Heiman & Eden, 2012; Salimi, 2011; Salimi & Bozorgpour,
2012; Sisman & Turan, 2004; Tan, 2000; Van Baarsen et al., 2001), these two dimensions were analysed.

Social loneliness expresses the problem of not being able to become a member of a group that
shares common interests and actions (Weiss, 1993). There is no group in which the individual interacts.
Such a situation can be caused either by the individual or by the group he wants to be in. Therefore,
situations such as not feeling belonged to the place where the individual is, not being able to integrate
with people, not being appreciated, and having no reliable relationships can be a source of social
loneliness (Asher & Paquette, 2003; Clinton & Anderson, 1999; Weiss, 1993). Emotional loneliness is the
feeling of emptiness that the situation of not being able to set up intimate and sincere relationships with
the people around (Tan, 2000). Emotional loneliness can stem from such undesirable incidences as
divorce, abandonment, etc. (Clinton & Anderson, 1999; Gierveld and Van Tilburg, 2006; Weiss, 1973,
1989).

Loneliness is, in fact, an objective situation for some, subjective for others; and for some others, can
be expressed as an existential state. However, the common point of all these considerations is that
loneliness inflicts pain (Pamuk, Atli & Kis, 2015). When the literature on loneliness is reviewed, it can be
seen that such a painful phenomenon is studied with such variables as organizational citizenship
(Karaduman, 2013; Keser & Karaduman, 2014); organizational trust (Kaplan, 2011); integration into work
(Sezen, 2014); participation in recreational activities (Ekinci, Demirel, Demirel & Isik, 2015); self-esteem
(Softa et al., 2015); test anxiety (Uyanik, 2007); doing sports (Ozgelik, imamoglu, Cekin & Baspinar,
2015); social support (Oktan, 2014); health and drug addiction (Luanaigh & Lawlor, 2008; Yeh, 2002).
Together with that, loneliness is handled with children (Asher, Hymel & Renshaw, 1984; Kirova-Petrova,
1996; Uyanik, 2007), teachers (Kaplan, 2011; Karaduman, 2013; Keser & Karaduman, 2014; Sezen,
2014); students (Ekinci et al., 2015; Jabalameli, 1993; Oktan, 2014; Ozcelik et al., 2015; Softa et al., 2015;
Yeh, 2002); company employees (Erogluer & Yilmaz, 2015; Kaymaz, Eroglu & Sayilar, 2014) and older
people (Luanaigh & Lawlor, 2008). In general, together with the fact that there are no studies conducted
about the loneliness of the instructors, in the study by Selgukoglu (2001), the relationship between the
research assistants’ loneliness and burnout levels with their life satisfaction was investigated in terms of
various variables. Moreover, on account of the fact that there are no studies conducted about the
relationship between the instructors’ perfectionism and their loneliness levels, in the study by Uyanik
(2007), the relationship between the level of perfectionism, loneliness and self-esteem of the gifted
children with test anxiety was examined.

Researchers are prompted to conduct such a study by the fact that the loneliness and perfectionism
levels, and the relationship between the loneliness and perfectionism levels of the instructors who
undertake the task of professional formation of the students at university, which is at the top of the
education system, has not been analysed before. The research is important in terms of analysing the
two significant variables as perfectionism and loneliness and thus, revealing the current situation. They
both affect interpersonal relationships and the individual himself as well as the instructors that are one
of the most important elements of higher education. It is hoped that this research will also contribute to
future research.

The Purpose of the Research

The aim of this research is to analyse the relationship between the instructors’ perfectionism and
their loneliness levels. So as to achieve this aim, the answers to the questions below are sought for:

1. What is the perfectionism and loneliness levels that the instructors’ perceive?

2. Does the perfectionism and loneliness levels that the instructors’ perceive differ according to
demographic variables?
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3. Is there a significant relationship between the perfectionism and loneliness levels that the
instructors’ perceive?

4. Does the perfectionism of the instructors predict their loneliness levels?

Method
Research Model

This research, which aims to reveal the relationship between the instructors’ perfectionism and their
loneliness levels, was designed according to relational screening model (Balci, 2009; Tabachnick & Fidell,
2015). In the research, the existence of covariance among dependent variables was analysed and how
the instructors’ perfectionism levels predicted their loneliness levels was identified.

Study Group

The study group of the research was composed of 121 voluntary instructors who worked in a state
university selected by the researchers because of economic constraints and time lag via random
sampling method. Of the participants, 58 of the instructors participating in the research were male and
63 were female. The age of the participants ranged from 22 to 56 (X¥=35.46) .69 of the instructors were
married, 52 were single; 54 of them had an undergraduate degree, 35 of them had a master's degree
and 32 of them had a PhD degree.

Data Collection Tools

In order to collect data, "Multi-dimensional Perfectionism Scale" by Hewitt and Flett (1991) and
"Social Emotional Loneliness Scale" by Russell et al. (1984) were used as well as the personal
information form created by the researchers that included the independent variables considered to be
related with the dependent variables of the research.

Multi-dimensional Perfectionism Scale (MPS): The scale which was developed by Hewitt and Flett
(1991) and whose Turkish short form was developed by Kiral (2012) is a seven point Likert scale [l totally
disagree (1) - | totally agree (7)]. The scale is composed of a total of 24 items with three dimensions as
self-oriented, other-oriented, and socially prescribed perfectionism. In the scale, two items are reverse
coded. The statement of "l intend to be perfect in every task | do.", "l cannot stand seeing people
around making mistakes." and "People expect more than | can do." can be shown as examples to these
dimensions, respectively. In Kiral's (2012) study on school administrators, it was revealed that the short
form of the scale was a valid and reliable measurement tool. However, since the sample group of this
study is different, the reliability and validity analyses were conducted again. As a result of the analysis
using Satorra-Bentler adjustment and modification suggestions, Chi-square value with 247 degree of
freedom in a participation group of 121 people was found 449.05. This value, obtained as y2/degree of
freedom =449.05/247 =1.81, meets the excellent fit value (< 2) put forth by Tabachnick and Fidell
(2015). Root mean square error of approximation (RMSEA) value was .083; comparative fit index (CFl)
value was .91 and standardized root mean square residual (SRMR) value was found .095. When the
results are compared with the fact that the root mean square error of approximation (RMSEA) is below
.080 and comparative fit index (CFl) is over .90 means that there is good fit according to what Hu and
Bentler (1999) suggested, it can be concluded that there is good fit; when compared with the fact that
the value of standardized root mean square residual (SRMR) is .10 or below means that there is
moderate fit (Kline, 2005), it can be concluded that there is moderate fit. In the reliability analysis,
Cronbach Alpha reliability values were found to vary between .70 and .88 for general perfectionism and
the three dimensions of perfectionism. According to these results, it can be said that the short form of
MPS is a valid and reliable measurement tool for the sample of instructors.
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Loneliness Scale:The scale which was developed by Russell et al. (1984) and whose Turkish short
form was developed by Sisman and Turan (2004) is a five point Likert scale [I totally disagree (1) - |
totally agree (5] consisting of a total of 10 items. In the scale, 5 items are reverse coded. The statement
"I have close friends at university." can be given as an example. In the study conducted by Sisman and
Turan (2004) on a sample group of educational administrators, it was found that Cronbach Alpha values
of the scale were .75 and that the scale was a reliable measurement tool. Since the sample group is
different in this study and no confirmatory factor analysis has been conducted before, Chi-square value
with a 33 degree of freedom in a study group of 121 people was found 68.29. This value, obtained as
y2/degree of freedom =68.29/33 =2.06, meets the excellent fit value (< 2.5) put forth by Kline (2015).
Root mean square error of approximation (RMSEA) value was .094; comparative fit index (CFl) value was
.95 and standardized root mean square residual (SRMR) value was found .079. When the results are
compared with the fact that comparative fit index (CFl) is over .95 and the root mean square error of
approximation (RMSEA) is below .080 means that there is good fit according to what Hu and Bentler
(1999) suggested. It can be concluded that there is good fit; but when compared with the fact the root
mean square error of approximation (RMSEA) is .10 or below (Tabachnick & Fidell 2015), it means that
there is weak fit but still there is a fit. In the reliability analysis performed for this research, Cronbach
Alpha reliability values were found to be .84. According to these results, it can be said that social
emotional loneliness scale is a valid and reliable measurement tool for the sample of instructors.

Data Collection and Data Analysis

The data of the study was collected from the academic staff of a state university in 2015-2016
academic year. The measurement tools were applied by the researchers to the instructors, who
voluntarily participated in the research. 123 volunteer instructors participated in the research. The
analysis of the data was performed via SPSS 21 package programme. By looking at Box Plot and
Mahalanobis distances at first, two data collection tools with extreme values were excluded from the
analysis. Thus, the research was carried out through the data collection tools filled in by 121
participants. Measures of central tendency (mean, median and mode) were analysed so as to determine
whether the normality of the data was provided and it was seen that the measures were close to each
other. In addition, kurtosis and skewness coefficients of the data the normality of which was to be
tested were analysed, and it was found that they were between +1 and -1 (Can, 2015). Descriptive
statistics were used to determine the perfectionism and loneliness of the instructors. Whether the
instructors’ perfectionism and loneliness levels differed according to demographic variables (gender,
age, marital status, education), which were thought to be related with the instructors perfectionism and
loneliness levels, was tested with MANOVA. In order to determine the relationship between the
instructors’ perfectionism and loneliness levels, the Pearson correlation coefficient was examined. In the
evaluation, coefficient between .00 and .29 was interpreted as low; between .30 and .69 was
interpreted as moderate; and between .70 and 1.00 was interpreted as high (Blylikoztirk, 2007).
Whether the instructors’ perfectionism predicted their loneliness levels was tested with Multiple Linear
Regression Analysis (Tabachnick & Fidell, 2015).

Findings
Findings Related to the First Sub-problem

The mean scores and standard deviations of the responses that the participants gave so as to
determine the instructors’ perfectionism and loneliness levels were calculated, and the results obtained
are given in Table 1.

As can be seen in Table 1, the instructors showed self-oriented perfectionism at the highest level
(£=5.10; sd=.90); and then, other-oriented perfectionism (x=4.79, sd=.95) and socially prescribed
perfectionism (xX=4.61, sd=1.08), respectively. General perfectionism level was relatively above average
(X=4.92, sd=.78). Social loneliness perceptions of the instructors were relatively below average
(x€=2.25, sd=.56).
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Table 1.

Perfectionism and Loneliness Levels of the Instructors.
Variables x sd
Self-oriented Perfectionism (SOP) 5.10 .90
Other-oriented Perfectionism (OOP) 4.79 .95
Socially Prescribed Perfectionism (SPP) 4.61 1.08
General Perfectionism (GP) 4.92 .78
Social Emotional Loneliness (SEL) 2.25 .56

Findings Related to the Second Sub-problem

In order to analyse whether the instructors’ perfectionism and loneliness levels differed according to
each demographic variable (gender, age, marital status, education), MANOVA analysis was performed. It
was detected as a result of the analysis performed for gender variable that the findings met the
variance-covariance homogeneity necessary for multiple variance analysis (Box’s M=3.30, F=1.08, p>.05)
and the error variance equality for the scores of perfectionism (p=.90, p> .05) and loneliness (p=.09 p>
.05) in Levene test. As a result of MANOVA, it was found that perfectionism (Xfmae=4.97, s5=.77;
Xmale=4.86, $s5=.78) and social emotional loneliness (Xfemqe=2.14, 55=.60; Xmqe=2.36, 5s5=.50) scores of
male and female instructors together did not show any significant difference (Wilks’ A=.96, F 3115 =2.30,
p>.05, n2=.04).

It was detected as a result of the analysis performed for age variable that the findings met the
variance-covariance homogeneity necessary for multiple variance analysis (Box’s M=4.12, F=.67, p> .05)
and the error variance equality for the scores of perfectionism (p=.62, p> .05) and loneliness (p=.57,
p>.05) in Levene test. As a result of MANOVA, it was found that the perfectionism (X< yeqrs 01g=4.92,
55=.84; X31.35 years ola=4.94, 55=.75; X> 36 years 0la=4.90, 55=.74) and loneliness (X<3o years 01a=2.25, 55=.56; X3;.35
vears old=2.30, §5=.62; X 36 years 0la=2.18, 55=.50) perceptions of the instructors who were 30 years old and
below, between 31-35 years old, and who were 36 years old and above together did not show any
significant difference (Wilks’ A=.99, F 3, 117=.26, p> .05, n2=.00).

It was identified as a result of the analysis performed for marital status variable that the findings met
the variance-covariance homogeneity necessary for multiple variance analysis (Box’s M=3.07, F=1.00, p>
.05) and the error variance equality for the scores of perfectionism (p=.09, p> .05) and loneliness (p=.35
p> .05) in Levene test. As a result of MANOVA, it was found that perfectionism (X,rieq=4.85, s5=.71;
Xsingle=5.01, 55=.86) and loneliness (Xpmarieq=2.30, $5=.86; Xsjnge=2.18, s5=.52) perceptions of married and
single instructors together did not show any significant difference (Wilks’ A=.98, F;115=1.05, p> .05,
n2=.02).

It was found as a result of the analysis performed for education variable that the findings met the
variance-covariance homogeneity necessary for multiple variance analysis (Box’s M=3.04, F=.49, p> .05)
and the error variance equality for the scores of perfectionism (p=.69, p> .05) and loneliness (p=.17,
p>.05) in Levene test. As a result of MANOVA, it was found that perfectionism (Xundergraduate=4.95; 55=.78;
Xmaster=4.95, 55=.84; Xpyp=4.83, s5=.73) and loneliness (X ngergraduate=2.14, 55=.52; Xpgster=2.23, $5=.53;
Xpnp=2.44, ss=.65) perceptions of the instructors with an undergraduate, postgraduate and PhD degree
together did not show any significant difference (Wilks’A=.95, F3 117=1.39, p>.05; n2=.02).

Findings Related to the Third Sub-problem

Correlation test results in terms of the relationship between the instructors’ perfectionism and
loneliness levels were given in Table 2.
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Table 2.
Pearson Product-Moment Correlation Coefficient Results in Terms of The Relationship between the
Instructors’ Perfectionism and Loneliness Levels.

2 3 4 5
1.50P

2.00P 66 1

3.5PP 337 327 1

4.GP 93" 81" 60" 1

5.SEL 26" 2297 .02 24" 1
** pe 01

As can be seen in Table 2, it was found that self-oriented perfectionism of the instructors had a
positive moderate significant relationship with other-oriented perfectionism (r=.66) and socially
prescribed perfectionism (r=.33); a positive high level of significant relationship with general
perfectionism (r=.93); and a negative low level of significant relationship with social emotional loneliness
(r=-.26). It was detected that other-oriented perfectionism had a positive moderate significant
relationship with socially prescribed perfectionism (r=.32); positive high level of significant relationship
with general perfectionism (r=.81); and a negative low level of significant relationship with social
emotional loneliness (r=-.29). It was also found that socially prescribed perfectionism had a positive
moderate significant relationship with general perfectionism (r=.60); and general perfectionism had a
negative low level of significant relationship with social emotional loneliness (r=-.24).

Findings Related to the Fourth Sub-problem

In order to determine whether the sub-dimensions of perfectionism predicted the instructors’ social
emotional loneliness, multiple regression analysis was performed and the results of this analysis are
given in Table 3.

Table 3.
The Results of Multiple Regression Analysis in Terms of Whether the Instructors’ Perfectionism Predicts
Social Emotional Loneliness.

Variables B se B t p
Constant 3.05 .32 - 9.63 .00
Self-oriented Perfectionism -.09 .07 -.14 1.20 .23
Other-oriented Perfectionism -.15 .07 -.25 2.09 .04
Socially Prescribed Perfectionism .08 .05 .15 1.58 12

R=.33, R’=.11, Fj3.117=4.87, p< .01

As can be seen in Table 3, it was found that the dimensions of perfectionism significantly predicted
social emotional loneliness (R=.33; RZ=.11) [Fi3.117=4.87, p< .01]. The sub-dimensions of perfectionism
explained 11.00% of the instructors’ social emotional loneliness. Besides, when t value was examined, it
was seen that only other-oriented perfectionism (8=-.25; t;1,0=2.09; p< .05) was the significant predictor
of social emotional loneliness. According to the results of regression analysis, the regression equation in
terms of the prediction of social emotional loneliness is as follows:

SEL=(3.05) + (-.15 x OOP)

In accordance with the model mentioned above, a unit of increase in other-oriented perfectionism
brings about .15 unit of decrease in social emotional loneliness. Therefore, it can be stated that as
other-oriented perfectionism increases, the level of social emotional loneliness decreases.
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Discussion, Conclusion & Suggestions

The research was conducted in order to reveal the relationship between the instructors’
perfectionism and social emotional loneliness levels. The perfectionism levels of the instructors
participating in the research in general and in terms of the dimensions of perfectionism were relatively
above average. The instructors had self-oriented perfectionism at the highest level. The social emotional
loneliness of the instructors was relatively below average. It can be said that as the perfectionism of the
instructors was relatively higher than the average, such a level of perfectionism is not a problem for the
instructors. Hence, extremely high perfectionism can cause such undesired situations as concern,
anxiety, loneliness, etc.; perfectionism that can be controlled can lead to desired situations like
achieving personal goals, self-efficacy, etc. (Shafran, Cooper & Fairburn, 2002; Stoeber & Otto, 2006;
Terry-Short, Owens, Slade & Dewey, 1995). The fact that the instructors’ self-oriented perfectionism was
relatively above average can be an important indicator that they set high standards for themselves and
strive to achieve these standards. Indeed, the fact that the instructors perform their tasks in the best
way or that they strive for such a goal can provide advantages not only for themselves but also for the
university they work for. On account of the fact that the instructors determine high standards, do their
best to reach these standards within the bounds of possibility, and confine themselves with what they
have got, they can easily achieve the goals of both their own and the university. According to Hamachek
(1978), it is a healthy desired condition that perfectionism does not put pressure on the individual. The
fact that the instructor's self-oriented perfectionism was relatively above average can be expressed as
an important indicator of the desired healthy perfectionism.

While perfectionism expectations of the instructors from the individuals around them and letting
them feel it may motivate the others at a certain point; exaggeration of this perfectionism expectation,
surveillance and looking for defects in every task to be performed may lead to various problems (such as
lack of effort, frustration, departure, etc.) in them (Klibert, Langhinrichsen-Rohling & Saito, 2005;
Stoeber & Otto, 2006). An instructor with an excessively high perception of other-oriented
perfectionism may experience frustration or anger when this expectation is not met or is met
moderately. The instructor who thinks that the perfectionism expectation of others from him, that is,
the socially prescribed perfectionism expectation is extremely high, will either make too much effort to
fulfil this expectation or do nothing for fear of making mistakes and failing (Klibert, Langhinrichsen-
Rohling & Saito, 2005). There are also studies, albeit in different fields, that are similar to the
conclusions of the present study (Alden, Bieling & Wallace, 1994; Bardone-Cone, 2007; Hewitt, Flett &
Ediger, 1995; Kiral, 2012; Ustiin & Akdag, 2015). In the study conducted by Kiral (2012) with the sample
of school administrators, it was determined that perfectionism perceptions of school administrators
were above average and that their self-oriented perfectionism was relatively higher than other
dimensions of perfectionism.

That social emotional loneliness levels of the instructors was low is a positive situation. This positive
situation may be a significant indicator that the instructors do not feel lonely, that they interact with the
people in their surroundings, and that they live in peace with themselves. There are also studies, albeit
with different participation groups, that are similar to the conclusions of the present study (Kaymaz et
al., 2014; Softa et al., 2015; Sisman & Turan, 2004; Uyanik, 2007). Uyanik (2007) found that the
loneliness levels of gifted children; Softa et al. (2015) found that the loneliness levels of university
students were relatively low.

It was found that the perfectionism and social emotional loneliness levels of the instructors
participating in the research did not differ significantly according to gender, age, marital status and
education variables. Similarly, in the studies of Polifroni (2011), Leana-Tascilar, Ozyaprak, Giigyeter,
Kanli and Camci-Erdogan (2014), Acuner, Camadan and Turkan (2014), Ogurlu et al. (2015) and Disbudak
(2016), it was revealed that the participant's perfectionism; in the studies of Selgukoglu (2001), Yiimaz
and Aslan (2013), Orug (2013), Sezen (2014) and Ekinci et al. (2015), the participants’ loneliness levels
did not differ according to the gender variable. It was also revealed that in the studies of
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Selgukoglu(2001), Orug (2013), Sezen (2014) and Softa et al. (2015), the participants’ loneliness levels; in
the studies of Benk (2006), Stoeber and Stoeber (2009) and Kiral (2012), the participants perfectionism
levels did not show any significant difference according to age variable. It was found that in the studies
of Sezen (2014) and Tanriseven (2014), the teachers' loneliness levels; in the study of Disbudak (2016),
the perfectionism of the instructors in the dimensions of organization, family expectations and criticism;
and in the study of Alug (2013), the participants’ self-oriented and other-oriented perfectionism did not
differ according to marital status variable. It was also found that in the studies of Kiral (2012),
Karaduman (2013) and Alug (2013), the participants’ perfectionism levels; and in the study of Tanriseven
(2014), the participants’ loneliness levels did not show any significant difference according to education
variable.

Another finding obtained from the research is that there was a significant positive relationship
between general perfectionism and the dimensions of perfectionism, which are self-oriented, other-
oriented and socially prescribed perfectionism. These results can be regarded as a sign that the
perfectionism of the instructors positively affects each other. Similarly, in the studies of Kiral (2012),
Ugar (2012) and Stoeber and Stoeber (2009), it was found that there were significant positive
relationships between the dimensions of perfectionism. It was found that other dimensions of
perfectionism and general perfectionism, except for social emotional loneliness and socially prescribed
perfectionism dimension, showed negative low level of relationships. Similar findings were found in the
study of Karayel (2011) conducted on the sample of adolescents and of Ugar (2012) conducted on the
sample of university students.

These results indicate that the perceived pressure of perfectionism does not have any relationship
with the social emotional loneliness of the instructors but that the self-oriented and other-oriented
perfectionism of the instructors is healthy, desired and positive (Stoeber & Otto, 2006). Moreover, this
positive perfectionism naturally shows a negative relationship with the social emotional loneliness of
the instructors. In the opposite case, that is to say, when the individual cannot reach the extremely high
standards expected from himself, and when such undesired situations as frustration, disappointment,
resentment, procrastination, abandonment and alienation (Jadidi, Mohammadkhani & Tajrishi, 2011;
Klibert, et al., 2005; Saddler & Sacks, 1993) are revealed by the unrealistic perfectionism expectation of
the others from the individual underestimating their competences can lead to an increase in the social
emotional loneliness of both in the person himself and in the people around.

The last finding of the research is that the perfectionism of the instructors predicted their social-
emotional loneliness levels. However, it was detected that only other-oriented perfectionism, which is
one of the sub-dimensions of perfectionism, was a meaningful predictor of social emotional loneliness.
Accordingly, when other-oriented perfectionism increases, the social emotional loneliness level
decreases. It can be said that the perfectionism expectation of the instructors from the people around
them motivate these people in the positive way and that other-oriented perfectionism perception is
desired and healthy. However, the fact that the expectation of perfectionism is healthy and that their
interaction with others is good have led to a decrease in the social emotional loneliness levels of the
instructors (Chang, Sanna, Chang & Bodem, 2008; Wang, Yuen & Slaney, 2009). Naturally, this can cause
them to feel lonely if the instructors feel responsible, expect others to be perfect as well and strive to
achieve this. When the relevant literature was reviewed, it was found that, together with the fact that
there are no studies revealing the relationship between the instructors’ perfectionism and loneliness,
perfectionism and loneliness were studied with adolescents (Karayel, 2011) and with different concepts
separately (Akkaya, 2007; Bardone-Cone, 2007; Clinton & Anderson, 1999; Comerchero, 2008; Hart,
Frank, Gilner, Handal & Gfeller, 1998; Kaplan, 2011; Karaduman, 2013; Kiral, 2012; Stoeber, Feast &
Hayward, 2009; Wang, Fink & Cai, 2008). Similar with the present study, Karayel (2011) revealed in his
research that perfectionism predicted loneliness at the low level.

In conclusion, the perfectionism of the instructors was relatively above average and the loneliness of
the instructors was relatively below average. The instructors do not feel themselves lonely in the social
emotional respect. This is a desirable, healthy and positive situation. The increase in the instructors’
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other-oriented perfectionism levels causes a decrease in their social emotional loneliness. Catch-up
work can be performed for the instructors about other-oriented perfectionism. In order to increase the
perfectionism of the instructors expected from others in the desired, healthy and positive way, they can
be told what level of perfectionism they should expect from others by taking their competencies into
account. As the reasons underlying the perfectionism of the instructors are not deeply explained, this
can be studied in depth through qualitative research. The studies that can support the findings of the
present study can be conducted at different universities.
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Tiirkce Suiriim

Giris

Universiteler, egitim kurumlari arasinda en (st basamakta bulunan kurumlar olup, &grencileri
mesleki yénden bicimlendirme roliinii Gstlendikleri icin biyiik dnem arz etmektedirler. Ogrencilerin
bicimlendirilmesi gorevini yerine getirecek egitim kurumlarinda, 6grencilerin ihtiya¢ duyduklari egitimi
veren 6gretim elemanlarinin iginde bulunduklari bireysel ve psikolojik durumlarinin bilinmesi verilecek
egitimin basariya ulasabilmesinde énemlidir. Ogretim elemanlarinin dgrencileri yetistirmelerinin yaninda
bilimsel (retkenlikleri de géz ardi edilemez bir gercekliktir. Ogretim elemanlarindan bir yandan st
dizeyde egitim vermeleri, diger yandan da akademik ¢alismalar yapmak icin caba sarf etmeleri
beklenmektedir. Dogal olarak bdyle bir durum da 6gretim elemanlarinda hem psikolojik hem de sosyal
anlamda farkh durumlara yol agmakta ve 6gretim elemanlari farkli kisilik 6zellikleri sergilemek durumda
kalabilmektedir. Oyle ki isini en iyi sekilde yerine getirmek igin ¢aba sarf eden bir égretim eleman, bu
mikemmeliyetgi kisilik 6zelliginden kaynakh cesitli sorunlarla karsi karsiya kalabilir. Bu sorunlarin en
onemlilerinden biri belki de kisinin i¢cinde bulundugu akademik ve sosyal cevreden uzaklasarak sosyal ve
duygusal yalnizlik yasamasidir. Gerek mikemmeliyetgilik gerekse yalnizlik 6nemli kisilik 6zellikleri olarak
insanlarinin yasamlarini 6zellikle de 6gretim elemanlarinin yasantilarini etkileyen énemli degiskenler
olabilir. Nitekim 6gretim elemanin her isi en iyi yapmak icin asiri gaba harcamasi, baskalari tarafindan en
iyisinin onun tarafindan yapilacagi beklentisi veya 6gretim elemanlarinin baskalarindan da kendisi gibi en
ivi sekilde (iriin ya da hizmet beklentisi onlari yalnizlastirabilir. insanlarin milkemmeliyetgilik algilari belli
bir noktaya kadar iyi olarak kabul edilirken, belli bir noktada sorunlara yol agarak icinden ¢ikilmaz bir
sorun haline gelerek 6zellikle akademik anlamda gelismenin éniinde engel olabilir.

Mikemmeliyetgilik 6ncelikle Freud (1957), Adler (1956), Ellis (1962) gibi arastirmacilar tarafindan
cahisilmis olsa da esasinda mikemmeliyetcilik Frost, Marten, Lahart ve Rosenblate (1990) ve Hewitt ve
Flett (1991) gibi arastirmacilar tarafindan o6ne c¢ikanilmistir. Mikemmeliyetcilik ile ilgili farkl
arastirmacilar (Adler, 1956; Burns, 1980; Ellis, 1962; Freud, 1957; Horney, 1970; Missildine, 1963) farkli
pek cok tanim ortaya koymuslardir. Mikemmeliyetcilik ile ilgili bu farkli tanimlar incelendiginde 6nceki
¢alismalarinin (Ellis, 1962; Freud, 1957; Missildine, 1963) mukemmeliyetgiligi olumsuz yonde ve tek
boyutlu bir yapi olarak ele aldiklari ancak sonraki ¢alismalarin (Frost et al., 1990; Hamachek, 1978;
Hewitt & Flett, 1991; Kottman & Ashby, 2000) ise mikemmeliyetgiligin olumsuzlugu yaninda olumlu
taraflarinin da olabilecegine isaret ettigi ve milkemmeliyetciligi cok boyutlu bir yapi olarak ele aldiklari
goriilmektedir. Ozellikle mikemmeliyetgilik 1950 yillarinin ortalarindan itibaren 1970 yillarinin sonlarina
kadar olumsuz bir yapi olarak tek boyutlu olarak ele alinmisken; Hamachek (1978) ile baslayan Frost vd.,
1990, Hewitt ve Flett (1991), Slaney ve Johnson (1992) ve Slade ve Owens (1998) gibi arastirmacilarla
yaygin bir sekilde ¢ok boyutlu bir yapi olarak galisiimaya baslanmistir (Kiral, 2012). Esasinda olumlu
mikemmeliyetgilik kisinin amaglarini gergeklestirmesini saglarken, olumsuz mikemmeliyetcilik bunun
tam tersi bir durum yaratabilmekte ve kiside gesitli sorunlara yol agabilmektedir (Stoeber & Becker,
2008). Oyle ki mikemmeliyetcilik cok boyutlu bakis agisi ile igerisinde hem olumlu hem de olumsuz
durumlari barindiran énemli bir kisilik 6zelligi olarak bireylerin yasamini etkileyebilmektedir. Yiksek
performans gosterme, yilksek standartlara ulasma, Ustlnlik gosterme ve etkililik olumlu istenen
mikemmeliyetciligi isaret ederken; kusursuz arayisi ve ona ulasmak igin asiri caba ve hirs, miikemmelin
disindaki sonuglari kabul etmeme anlayisi olumsuz mikemmeliyetgilige isaret etmektedir. Bu nedenle
mikemmeliyetgilik bir noktaya kadar optimal dizeydeki; saglikh, istenen, olumlu mikemmeliyetgiligi
yansitirken, bir noktadan sonra ise istenmeyen olumsuz, nevrotik, sagliksiz mikemmeliyetciligi
yansitmaktadir.
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Genel olarak mikemmeliyetgilik; bireyin kendisi ve digerleri igin, digerlerinin birey igin
olusturduguyiiksek performans standartlarina ulagma c¢abasi olarak gorilebilir. Birey ya da digerleri
tarafindan ortaya konulan yiiksek performans standartlarina ulasilmasi ya da ulasilmamasi bireyde
olumlu ya da olumsuz durumlara yol agabilir. Olumlu durumlar bireyin performansina etki ederek
amagclarin gerceklesmesine katki saglarken; olumsuz durumlarda hem bireyde hem de etrafindaki
insanlarda gesitli sorunlara yol agabilir (Kiral, 2012). Nitekim Hewitt ve Flett (1991) tarafindan ortaya
konan mikemmeliyetcilige iliskin bakis agisi da bu durumu net bir bicimde yansitmaktadir. S6z konusu
arastirmacilar mikemmeliyetgiligi; (1) kendi, (2) baskasi ve (3) sosyal odakl miikemmeliyetgilik seklinde
lic boyutta ele almislardir. Kendi odakli mikemmeliyetgilik; kisinin kendi igin asiri yiksek standartlar
koymasi ve kendini bu standartlari elde etmesine gore degerlendirmesidir. Kisinin belirli hedefler
koymasi ve buna ulagmak icin cabalamasi olumlu istenen bir durumken, bu hedeflere ulasamamasi onda
endise kaygi, stres gibi psikopatolojik durumlara da yol acabilir (Flett, Panico & Hewitt, 2011; Kiral,
2012). Baskasi odakli mikemmeliyetgilik; kisinin baskalari i¢in ylksek standartlar koymasini ve onlardan
bu standartlara uymasini beklemesidir. Baskasi odakli mikemmeliyetgilikte kisi kendisinin koydugu
yuksek standartlarin digerleri tarafindan yerine getirecegini beklemektedir (Kiral, 2012). Béylece onlarin
performanslarini yakindan takip etmektedir. Baskasi odakli miikemmeliyetgilik kisilere liderlik etme ve
onlari motive etme gibi olumlu durumlara yol agabildigi gibi, standartlari yerine getirmeyenleri suglama,
onlara glivenmeme, onlara karsi diismanlik besleme gibi durumlara da yol agarak kisinin yalnizlagmasina,
ailevi sorunlar yasamasina da vesile olabilmektedir (Burns, 1980). Sosyal odakh mikemmeliyetgilik ise
bireyin toplum tarafindan kendi icin yiksek standartlar konulduguna inanmasi ve onu gergeklestirmek
icin cabalamasidir. Kisinin kendisi icin konulmus bu ylksek standartlari yerine getirdigine inanmasi ve
digerleri tarafindan onaylanmasi onu motive ederken bunlari yerine getiremeyecegine olan inanci
ofkelenmesine, kendini elestirmesine ve depresyona yol agabilmektedir (Hewitt & Flett, 1991).

Gorildugi gibi kendi odakli mikemmeliyetcilikte kisinin mukemmeliyetgilik beklentisinin kisinin
kendisine yonelik olduguna; bagkasi odakli miikemmeliyetgilikte kisinin mikemmeliyetgilik beklentisinin
baskalarina yonelik olduguna ve sosyal odakh mikemmeliyetgilikte ise kisinin baskalarinin kendisinden
mikemmeliyetcilik beklentisi icerisinde olduguna dair bir inanci ve tutumu vardir (Kiral, 2012). Dogal
olarak asiri diizeydeki mikemmeliyetcilik beklentisi, inanci ve tutumu, kisinin kendisinde ve etrafinda
bulunan insanlarda sorunlara yol acabilir. Nitekim, mikemmeliyetgciligin farkli degiskenlerle ele alindig
¢alismalar incelendiginde mikemmeliyetgiligin sinav kaygisi (Uyanik, 2007), ¢ocuk benlik kavraminin
olumlulugu ve kabul red algisi (Ozgicek, 2014), tikenmislik (Comerchero, 2008), aile tutumu (Cook, 2012;
Ogurlu, Yalin & Birben, 2015), 6grenci davraniglari (Diteljan, 2012), red duyarliligi ve 6znel iyi olus (Erbas,
2012), yasam doyumu (Albano, 2011), akademik erteleme (Boysan & Kiral, 2016a; Sarioglu, 2011);
akademik basari (Polifroni, 2011), kontrol odagi (Boysan & Kiral, 2016a; Boysan & Kiral, 2016b; Kiral,
2012) gibi cesitli degiskenlerle incelendigi ancak Ogretim elemanlarinin vyalnizlik duygusu ile
mikemmeliyetgiliklerinin birlikte ele alindigi calismalara rastlanmadigi tespit edilmistir. Oyle ki kisinin
asiri mikemmeliyetciligi onu insanlardan uzaklastirabilir ve kisi, kendisi ile baskalari arasina mesafe
koyabilir. Dogal olarak bu durumda kisinin diger kisilerden ayri kalmasina ve yalnizlasmasina neden
olabilir. Kisi milkemmeli elde etmek icin ¢abalarken bunu basaramamanin endisesini, kaygisini ve stresini
yasayabilir. Genellikle kisinin stresli olma durumu da onu yalnizlastirabilmektedir. Oyle ki kisi stres verici
unsurlarla kimi zaman bas edebilmekte; kimi zamansa stres verici durumlar karsisinda yenilmislik,
yilginlik, yalnizlik, tikenmislik gibi duygulari yasayabilmektedir (Kiral, 2016).

Yalnizlik bir konforsuzluk hali, bir seylerin eksik oldugu duygusunu yasama, digerlerinden ayri
oldugunu hissetme, yalniz olma ve digerleriyle iletisim icinde olamama duygusunu yasama ve kendini
anlamsiz hissetme olarak tanimlanmistir (Kirova-Petrova, 1996). Bununla birlikte yalnizlik insan hayati
icin bir kosul, yasamini stirdurebilmesi, genisletebilmesi ve derinlestirebilmesi igin bir deneyim olarak da
ele alinabilir (Moustakas, 1961; akt. Yeh, 2002). Goraldugu gibi yalnizligin bircok yoni oldugu igin
yalnizlik tam olarak ifade edilememistir. Esasinda yalnizlik pozitif ve negatif cagrisimlarla doludur. Ancak
yalnizlik ne zaman vyaratici, lretken ve olgunlastirici olarak ele alinmissa pozitif;, ne zaman fiziksel,
duygusal veya sosyal yabancilasma veya kendisinden ve baskalarindan uzaklasma olarak ele alinmissa
negatif olarak kabul edilmistir (Kaplan, 2011; Luanaigh & Lawlor, 2008; Oktan, 2014; Uyanik, 2007; Van
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Baarsen, Snijders, Smit & vanDuijn, 2001). Genel olarak yalnizlik hissi negatif yalnizlikta daha ¢ok kendini
gosterebilmektedir. Glnku yalnizlik, duygusal, psikolojik ve sosyal soyutlanmanin gostergesi olarak
diistinilmektedir (Johnson, Lavoie, Spenceri & Mahoney-Wernli, 2001; Karnick, 2005). Yalnizlik; kisinin
degerleri, inanglari, istekleri, kaygilari, endiseleri. gibi algilari ve bunlara iliskin psiko-sosyal ve duygusal
durumu seklinde ifade edilebilir. Gortldugi gibi yalnizlik farkh sekilde ele alinmakla birlikte genel olarak;
sosyal ve duygusal ve yalnizlik olmak lizere iki boyutta ele alinabilir. Yalnizlik konusunda yapilan dnceki
calismalarda (Clinton & Anderson, 1999; Olenik-Shemesh, Heiman & Eden, 2012; Salimi, 2011; Salimi &
Bozorgpour, 2012; Sisman & Turan, 2004; Tan, 2000; Van Baarsen et al., 2001) bu boyutlar incelenmistir.

Sosyal yalnizlik; ortak ilgi ve eylemleri paylasan bir grubun Gyesi olamamaktan kaynakli sikintiyi ifade
etmektedir (Weiss, 1993). Bireyin icinde etkilesim icerisinde oldugu bir grubu yoktur. Boyle bir durum
bireyden ya da icinde olmak istedigi gruptan kaynakli olabilmektedir. Nitekim insanlarin kendini
bulundugu yere ait hissetmemesi, insanlarla biitinlesememesi, yaptiklarinin takdir edilmemesi, giivenilir
iliskisi olmamasi gibi durumlar sosyal yalnizhginin kaynagi olabilmektedir (Asher & Paquette, 2003;
Clinton & Anderson, 1999; Weiss, 1993). Duygusal yalnizlik ise, iliski icinde olunan insanlarla igten ve
samimi bir iliski kuramamanin verdigi bosluk duygusudur (Tan, 2000). Duygusal yalnizlik; bosanma, terk
etme/edilme vb. gibi arzu edilmeyen baz olaylar sonucu olabilmektedir (Clinton & Anderson, 1999;
Gierveld & Van Tilburg, 2006; Weiss, 1973; 1989).

Esasinda yalnizlik bazilari igin nesnel, bazilari igin 6znel kosullari olan bir durum; bazilari igin ise
varolugsal bir durum olarak ifade edilebilmektedir. Ancak ortaya konan tim bu dusuncelerin ortak
noktasi ise yalnizligin insana aci verdigidir (Pamuk, Atli & Kis, 2015). Yalnizlikla ilgili literatr
incelendiginde insana aci veren boyle bir olgunun; orgiitsel vatandaslik (Karaduman, 2013; Keser &
Karaduman, 2014); orgltsel gliven (Kaplan, 2011); isle bitinlesme (Sezen, 2014); rekreasyonel
etkinliklere katihm (Ekinci, Demirel, Demirel & Isik, 2015); benlik kaygisi (Softa et al., 2015); sinav kaygisi
(Uyanik, 2007); spor yapma (Ozcelik, imamoglu, Cekin & Baspinar, 2015); sosyal destek (Oktan, 2014);
saglik ve madde bagimliigi (Luanaigh ve Lawlor, 2008; Yeh, 2002) gibi degiskenlerle calisildig
gortlmustur. Bununla birlikte yalnizlik; ¢cocuklar (Asher, Hymel & Renshaw, 1984; Kirova-Petrova, 1996;
Uyanik, 2007), 6gretmenler (Kaplan, 2011; Karaduman, 2013; Keser & Karaduman; 2014; Sezen, 2014);
dgrenciler (Ekinci et al., 2015; Jabalameli, 1993; Oktan, 2014; Ozgelik et al., 2015; Softa et al., 2015; Yeh,
2002); sirket calisanlari (Erogluer & Yilmaz, 2015; Kaymaz, Eroglu & Sayilar, 2014) ve yashlar (Luanaigh &
Lawlor, 2008) gibi farkh degiskenlerle de ele alinmistir. Genel olarak 6gretim elemanlarinin yalnizligina
iliskin calisma olmamakla birlikte Selgukoglu (2001) tarafindan arastirma gorevlilerinin yalnizlik ve
tikenmislik diizeyleri ile yasam doyumlari arasindaki iliski gesitli degiskenler acgisindan incelenmistir.
Ogretim elemanlarinin mikemmeliyetgilik ve yalnizlik diizeyleri arasindaki iliski inceleyen calismalara
rastlanilmamis olmakla birlikte Uyanik (2007) tarafindan Gstiin yetenekli ¢cocuklarin mikemmeliyetgilik,
yalnizlik ve kendine saygi diizeyinin sinav kaygisi ile olan iliskisi incelenmistir.

Egitim sisteminin en Ust basamagi olan lniversitelerde 6grencilerinin mesleki olarak bigimlendirme
gorevini Ustlenen 6gretim elemanlarinin gerek mikemmeliyetgiliklerinin gerek yalnizliklarinin, gerekse
mikemmeliyetgilik ve yalnizhk dizeyleri arasindaki iliskinin incelenmemis olmasi arastirmacilari bu
konunun ¢alisiimasina sevk etmistir. Arastirma, mikemmeliyetcilik ve yalnizlik gibi hem kisilerarasi
iliskileri hem de kisinin kendisini etkileyen iki 6nemli degiskenin ylksekdgretimin en Onemli
unsurlarindan biri olan 6gretim elemanlari Gzerinde ¢alisiimasi ve mevcut durumun ortaya konulmasi
acisindan 6nemlidir. Bununla birlikte calismanin, yapilacak diger arastirmalara da katki saglayacagi
umulmaktadir.

Aragtirmanin Amaci

Arastirmanin amaci; 6gretim elemanlarinin mikemmeliyetgilik ile yalnizlik diizeyleri arasindaki iliskiyi
incelemektir. Bu amaci gerceklestirmek icin asagidaki sorulara cevap aranmistir.
1. Ogretim elemanlarinin algiladiklari milkemmeliyetcilik ve yalnizlik diizeyleri nedir?

2. Ogretim elemanlarinin algiladiklari mikemmeliyetcilik ve vyalmizlik diizeyleri demografik
degiskenlere gore anlamli farklilik gostermekte midir?
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3. Ogretim elemanlarinin algiladiklar miikkemmeliyetcilik ve yalnizlik diizeyleri arasinda anlamli iligki
var midir?

4. Ogretim elemanlarinin mikemmeliyetcilikleri yalnizlik diizeylerini yordamakta midir?

Yontem

Calismanin bu béliimiinde arastirma modeli, calisma grubu, veri toplama araglari, deneysel uygulama
ve verilerin analizi kisimlarina yer verilmistir.

Arastirma Modeli

Ogretim Uyelerinin mikemmeliyetcilikleri ve yalnizliklari arasindaki iliskinin ortaya cikarilmasini
amaglayan arastirma, iliskisel tarama modeline gbre desenlenmistir (Balci, 2009; Tabachnick & Fidell,
2015). Arastirmada bagimli degiskenler arasindaki birlikte degisimin varligi bulunmus; 6gretim Gyelerinin
mikemmeliyetgilik dizeylerinin, onlarin yalnizligini ne diizeyde yordadigi ortaya gikarilmistir.

Calisma Grubu

Arastirmanin galisma grubunu arastirmacilarinin ekonomik kisithk ve zaman darligi gibi nedenlerden
dolayi sectikleri bir devlet Universitesinde goérevli olan arastirmaya tesadifi 6rnekleme yontemi ile
gonulli olarak katilan 121 6gretim elemani olusturmaktadir. Arastirmaya katilan 6gretim elemanlarinin
58’i erkek, 63’( kadindir. Katiimcilarin yaslari 22 ile 56 arasinda degismektedir (¥=35.46). Ogretim
elemanlarinin 69’u evli, 52’si bekar olup; 54’ lisans, 35’i yiiksek lisans ve 32’si ise doktora mezunudur.

Veri Toplama Araglari

Arastirmada; veri toplamak igin arastirmanin bagimli degiskenleri ile iliskisi oldugu distnilen
bagimsiz degiskenlerin oldugu arastirmacilar tarafindan olusturulan kisisel bilgi formu ile Hewitt ve
Flett'in (1991) “Cok Boyutlu miikemmeliyetgilik Olcegi” ve Russellvd.’nin (1984) “Sosyal Duygusal
Yalnizlik Olgegi” kullanilmistir.

Cok Boyutlu Miikemmeliyetgilik Olcedi ((BMO):Hewitt ve Flett (1991) tarafindan gelistirilen Tiirkce
kisa formu Kiral (2012) tarafindan olusturulan 6lgek, 7’li Likert tipinde [Hi¢ katiimiyorum (1)- Tamamen
katiliyorum (7)] bir 6lgektir. Olcek; kendi, baskasi ve sosyal odakli mikemmeliyetgilik seklinde g
boyuttan ve toplam 24 maddeden olusmaktadir. Olcekte iki madde ters kodludur. “Yaptigim her iste
mitkemmel olmayi amaglarim”, “Cevremdeki kisilerin hata yapmasini gérmeye katlanamam” ve “insanlar
benden yapabilecegimin fazlasini beklerler” ifadeleri sirasi ile belirtilen boyutlara 6rnek ifadeler olarak
gosterilebilir. Kiral'in (2012) okul yoneticileri izerinde yaptigi calismada 6lgegin kisa formunun gegerli ve
glvenilir bir 6lgme araci oldugu ortaya konulmustur. Ancak bu calismada 6rneklem grubu farklh oldugu
icin Olcegin tekrar gecerlik ve glvenirlik calismasi yapilmistir. Satorra—Bentler dizeltmesi ve
modifikasyon onerileri kullanilarak yapilan analizin sonucunda 121 kisilik katihmci grubunda 247
serbestlik dereceli ki kare degeri 449.05 bulunmustur. x2/serbestlik derecesi =449.05/247 =1.81 olarak
elde edilen bu deger Tabachnick ve Fidell (2015) tarafindan ortaya konan miikemmel uyum degerini (<
2) karsilamaktadir. Yakinligin kareler ortalamasinin karekokid (RMSEA) degeri .083; karsilastirmali uyum
indeksinin (CFl) degeri .91 ve standardize edilmis artik ortalamalarin karekokiiniin (SRMR) degeri ise .095
olarak bulunmustur. Bulunan sonuglar Hu ve Bentler (1999) tarafindan miikemmel gecerlik diizeyleri icin
onerilen yakinhgin kareler ortalamasinin karekékinin (RMSEA) .08 veya altinda degeri ile, karsilastirmali
uyum endeksinin (CFl) .90 veya lzerinde degeri ile karsilastirildiginda iyi uyum; standardize edilmis artik
ortalamalarin karekoki (SRMR) .10 veya altindaki degeri (Kline, 2005) ile karsilastirildiginda ise orta
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uyum gosterdigi tespit edilmistir. Guvenirlik calismasinda ise Cronbach Alpha guvenirlik degerlerinin g
boyut ve genel mikemmeliyetgilik igin .70 ile .88 arasinda degistigi bulunmustur. Elde edilen bu
sonuglara gére CBMO’nin kisa formunun da égretim elamanlarinda kullanilabilir, gecerli ve giivenilir bir
olgme araci oldugu sdylenebilir.

Yalnizlik Olgegi:Russell vd. (1984) tarafindan gelistirilen Tiirkce formu Sisman ve Turan (2004)
tarafindan olusturulan olgek; besli Likert tipinde [Hi¢ katiimiyorum (1)- Tamamen katiliyorum (5)] bir
dlcek olup, toplam 10 maddeden olusmaktadir. Olgekte 5 madde ters kodludur. “Universitede samimi
arkadaslarim var” ifadesi s6z konusu 0lgek icin 6rnek ifade olarak gosterilebilir. Sisman ve Turan (2004)
tarafindan egitim yoneticileri lizerinde yapilan galismada 6lgegin Cronbach Alpha degerlerinin .75 oldugu
bulunmusg ve guvenilir bir 6lgme araci oldugu ortaya konulmustur. Bu ¢alismada 6rneklem grubu farkl
oldugu ve daha 6nce 6lgegin dogrulayici faktér analizi yapiimadigi icin Satorra—Bentler diizeltmesi ve
modifikasyon o6nerileri kullanilarak yapilan DFA analizi sonucunda 121 kisilik ¢alisma grubunda 33
serbestlik dereceli ki kare degeri 68.29 bulunmustur. %2 /serbestlik derecesi =68.29/33 =2.06 olarak elde
edilen bu deger (Kline, 2005) tarafindan ortaya konan kiiglik 6rneklemlerde mikemmel uyum degerini (<
2.5) karsilamaktadir. Yakinligin kareler ortalamasinin karekokii (RMSEA) degeri .094; karsilastirmali uyum
indeksinin (CFl) degeri .95 ve standardize edilmis artik ortalamalarin karekokiniin (SRMR) degeri ise .079
olarak bulunmustur. Elde edilen bu sonuglar, Hu ve Bentler (1999) tarafindan mikemmel gecerlik
dazeyleri icin 6nerilen, karsilastirmali uyum endeksinin (CFl) .95 veya lzerinde degeri karsilastirildiginda
mikemmel uyum; standardize edilmis artik ortalamalarin karekéki (SRMR) .080 veya altindaki degeri ile
karsilastirildiginda ise iyi uyum, ancak Tabachnick ve Fidell (2015) tarafindan énerilen yakinligin kareler
ortalamasinin karekokinidn (RMSEA) .10 veya altinda degeri ile karsilastirildiginda ise zayifta olsa bir
uyum gosterdigi tespit edilmistir. Bu arastirma icin yapilan givenirlik ¢calismasinda ise 6lgegin Cronbach
Alpha degerlerinin .84 oldugu bulunmustur. Ortaya ¢ikan bu sonuglara gore sosyal-duygusal yalnizlik
oOlgeginin 6gretim elemanlarinda kullanilabilir, gegerli ve glivenilir bir 6lgme araci oldugu séylenebilir.

Verilerin Toplanmasi ve Analizi

Arastirmanin verileri, 2015-2016 egitim 6gretim yilinda bir devlet Universitesinde calisan 6gretim
elemanlarindan toplanmistir. Olgme araglari arastirmaya goéniilli olarak katilmak isteyen &gretim
elemanlarina arastirmacilar tarafindan uygulanmistir. Arastirmaya gonidlli 123 6gretim elemani
katilmistir.  Verilerin  analizi  SPSS 21 programi ile vyapilmistir. Oncelikle Box Plot ve
Mahalanobisuzakliklarina bakilarak ug¢ deger olan iki katihmcinin doldurdugu veri toplama araci
uygulamaya alinmamistir. Boylece arastirma 121 katilimcinin doldurdugu veri toplama araci lzerinden
yurutlilmistir. Verilerin normallik kosullarini saglanip saglanmadigina iliskin merkeze egilim olgilerine
(ortalama, ortanca ve tepe deger) bakilmis, ortaya cikan olgilerin birbirine yakin oldugu gérilmistir.
Ayrica normalligi test edilecek verilerin basiklik ve ¢arpiklik katsayina bakilmis bu degerlerin de +1 ile -1
arasinda oldugu gorilmiistiir (Can, 2015). Ogretim elemanlarinin mikemmeliyetgilik ve yalnizliklarini
belirlemek amaciyla betimsel istatistikler kullanilmistir. Ogretim Gyelerinin mikkemmeliyetgilik ve
yalnizlik dizeylerinin iliskili oldugu dustinilen demografik degiskenlere (cinsiyet, yas, medeni durum,
egitim durumu) gére farklilasma durumu MANOVA ile test edilmistir. Ogretim Gyelerinin
mukemmeliyetgilik ve yalnizlik duzeyleri arasindaki iliskilerin belirlenmesi amaciyla Pearsonkorelasyon
katsayisina bakilmistir. Degerlendirmede korelasyon katsayisinin, .00-.29 arasinda olmasi ise disik; .30-
.69 arasinda olmasi orta ve. 70-1.00 arasinda olmasi ise yiiksek olarak yorumlanmistir (Buyukoztiirk,
2007). Ogretim (yelerinin mitkemmeliyetciliklerinin onlarin yalnizlik diizeylerini yordama durumu ise
Coklu Dogrusal Regresyon analizi ile test edilmistir (Tabachnick & Fidell, 2015).
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Bulgular
Birinci Alt Probleme iliskin Bulgular

Ogretim elemanlarinin mitkkemmeliyetcilik ve yalnizlik diizeylerini belirlemek icin katiimcilarin
olceklere verdikleri cevaplarin ortalama ve standart sapmasi hesaplanmis ve elde edilen sonugclar
Tablo1’de verilmistir.

Tablo 1.

Odretim Elemanlarinin Mitkemmeliyetcilik ve Sosyal-Duygusal Yalnizlik Diizeyleri.

Degiskenler X ss
Kendi Odakli Mikemmeliyetgilik (KOM) 5.10 .90
Baskasi Odakh Miikkemmeliyetgilik (BOM) 4.79 .95
Sosyal Odakh Mikemmeliyetgilik (SOM) 4.61 1.08
Genel Mikemmeliyetgilik (GM) 492 .78
Sosyal Duygusal Yalnizlik (SDY) 2.25 .56

Tablo 1'de gorildigi gibi 6gretim elemanlari en yiksek diizeyde kendi (x=5.10; ss=.90), sonra sirasi
ile bagkasi (x=4.79, ss=.95) ve sosyal (x=4.61, ss=1.08) odakh mikemmeliyetgiligi géstermistir. Genel
mikemmeliyetgilik diizeyi ise gdrece ortalamanin lizerindedir (£=4.92, ss=.78). Ogretim elemanlarinin
sosyal yalnizlik algisi gorece ortalamanin altindadir (x=2.25, ss=.56).

ikinci Alt Probleme iliskin Bulgular

Ogretim elemanlarinin  mikemmeliyetgilik ve sosyal duygusal yalnizlik diizeylerinin ayri ayri
demografik degiskenlere (cinsiyet, yas, medeni ve egitim durumu) gore farklilasma durumunu test
etmek Gzere MANOVA analizi yapilmistir. Cinsiyet degiskeni icin yapilan analiz sonucunda elde edilen
bulgularin, ¢oklu varyans analizi igcin gerekli olan varyans—kovaryans homojenligini (Box’s M=3.30,
F=1.08, p> .05) ve Levene testinde miikemmeliyetgilik (p=.90, p> .05) ve yalnizlik (p=.087, p> .05)
puanlari i¢in hata varyanslarinin esitligini karsiladigi tespit edilmistir. MANOVA sonucunda kadin ve
erkek ogretim elemanlarinin mikemmeliyetcilik, (Xiqn=4.98, $5=.77; Xenex=4.86, 55=.78) ve sosyal
duygusal vyalmizhk (Xeqn=2.14, 55=.61; Xe4ex=2.36, ss=.50) puanlarinin birlikte anlamh farklilik
gostermedigi bulunmustur (Wilks” A=.96, F,, 115=2.30, p> .05, n2=.04).

Yas degiskeni icin yapilan analiz sonucunda elde edilen bulgularin ¢oklu varyans analizi icin gerekli
olan varyans—kovaryans homojenligini (Box’s M=4.11, F=.67, p> .05) ve Levene testinde
mikemmeliyetgilik (p=.62, p> .05) ve yalnizlik (p=.57, p> .05) puanlari igin hata varyanslarinin esitligini
karsiladigi tespit edilmistir. MANOVA sonucunda yaslari; 30 yas ve altinda, 31-35 yas arasinda ve 36 ve
lizerinde olan 6gretim elemanlarinin milkkemmeliyetgilik (X<30 yas=4.92, 55=.84; X31.35 yos=4.94, 55=.75; X
36 yas=4.90, 55=.74) ve yalmzlik (X<39 ygs=2.25, $5=.56; X31.35 yas=2.30, 55=.63; X 36 y4s=2.18, 55=.50) algilarinin
birlikte anlamli farklilik géstermedigi ortaya ¢ikmistir (Wilks” A=.99, F3 117=.26, p> .05, n2=.00).

Medeni durum degiskeni icin yapilan analiz sonucunda elde edilen bulgularin ¢oklu varyans analizi
icin gerekli varyans—kovaryans homojenlik (Box’s M=3.07, F=1.00 p> .05) ve Levene testinde
mukemmeliyetgcilik (p=.09; p> .05) ve yalnizlik (p=.36, p> .05) puanlari i¢in hata varyanslarin esitligini
karsiladigi tespit edilmisti. MANOVA sonucunda evli ve bekar olan 06gretim elemanlarinin
mikemmeliyetgilik (X,,;=4.85, $5=.71; Xperar=5.01; s5=.86) ve yalnizlk (X,,;=2.30, 55=.86; Xpexor=2.18;
ss=.52) algilarinin birlikte anlamli farklihk géstermedigi ortaya ¢ikmistir (Wilks” A=.98, F;, 115=1.05, p>.05;
n2=.02).

Egitim durumu degiskeni icin yapilan analiz sonucunda elde edilen bulgularin ¢oklu varyans analizi
icin gerekli varyans—kovaryans homojenlik (Box’s M=3.04; F=.49; p> .05) ve Levene testinde
mikemmeliyetgilik (p=.69; p> .05) ve yalnizlik (p=.17, p> .05) puanlari igin hata varyanslarin esitligini
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karsiladig tespit edilmistir. MANOVA analizi lisans, lisansiistii ve doktora egitim seviyesi olan 6gretim
elemanlarinin mikemmeliyetgilik (Xjisans=4.95; $5=.78; Xyisek lisans=4-95; 55=.84; Xyoktora=4.83; 55=.73) ve
yalnizlik (Xjsgns=2.14; $5=.52; Xyisek fisans=2.23; $5=53; Xgoktora=2.44; $5=.65) algilarinin birlikte anlamli
farklihk géstermedigi sonucunu ortaya koymustur (Wilks” A=.95, F3 117=1.39, p>.05; n2=.02).

Ugiincii Alt Probleme iliskin Bulgular

Ogretim elemanlarinin mikkemmeliyetgilik ve yalnizlik diizeyleri arasindaki iliskiye ydnelik korelasyon
testi sonuglari Tablo 2’de verilmistir.

Tablo 2.
Ogretim Elemanlarinin Miikemmeliyetcilik Ve Yalnizlik Diizeyleri ArasindakilliskilginPearson Momentler
Carpim Korelasyon KatsayisiSonuglari

1 2 3 4 5
1.KOM

2.BOM 66 1

3.50M 337 32" 1

4.GM 92" 81" 60"

5.SDY 26" 2297 .02 24" 1
** p< 01

Tablo 2’de goruldigu gibi 6gretim elemanlarinin kendi odakh mikemmeliyetgiliginin; baskasi (r=.66)
ve sosyal (r=.33) odakli mikemmeliyetgilikle orta; genel (r=.93) mikemmeliyetgilikle yiuksek diizeyde ve
pozitif yonde; sosyal duygusal yalnizlikla (r=-.26) disik dizeyde ve negatif yonde anlamli iliskilerinin
oldugu tespit edilmistir. Baskasi odakli mikemmeliyetgiligin; sosyal (r=.32) odakli mikemmeliyetgilikle
orta, genel (r=.81) mikemmeliyetcilikle yiksek diizeyde, pozitif yonde ve sosyal duygusal yalnizlikla
(r=.29) dusiik dizeyde ve negatif yonde anlamh iliskilerinin oldugu tespit edilmistir. Sosyal odakli
mikemmeliyetgiligin; genel (r=.60) mikemmeliyetcilikle orta diizeyde; genel mikemmeliyetciliginde,
sosyal duygusal yalnizlikla (r=-.24) negatif yonde dusik duzeyde iliskilerinin oldugu bulunmustur.

Dordiincii Alt Probleme iliskin Bulgular

Ogretim elemanlarinin  sosyal duygusal vyalnizigini, mikemmeliyetciligin alt boyutlarini
yordayipyordamadigini belirlemek amaciyla ¢oklu regresyon analizi yapilmis ve bu analizin sonuglar
Tablo 3’de verilmistir.

Tablo 3.
Ogretim Elemanlarinin Miikemmeliyetgiliklerinin Sosyal Duygusal Yalmzhgi Yordamasinalliskin Coklu
Regresyon Analizi Sonuglari

Degiskenler B sh B t p
Sabit 3.05 .32 - 9.63 .00
Kendi Odakh Mikemmeliyetcilik -.09 .07 -.14 1.20 .23
Baskasi Odakli Mikemmeliyetgilik -.15 .07 -.25 2.09 .04
Sosyal Odakh Mikemmeliyetgilik .08 .05 .15 1.58 12

R=.33, R’=.11, Fj3.117=4.87, p< .01

Tablo 3’de goruldigu gibi miikkemmeliyetgiligin boyutlarinin, sosyal duygusal yalnizligi anlamli bir
bicimde yordadigi (R=.33; R’=.11) bulunmustur [F(3.117=4.87, p< .01]. Milkemmeliyetgiligin alt boyutlari
Ogretim elemanlarinin sosyal duygusal yalnizliginin %11.00’ini agiklamaktadir. Bununla birlikte t degerleri
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incelendiginde ise sadece baskasi odakli miikemmeliyetgiligin (8=-.25; t/120=2.09; p< .05) sosyal duygusal
yalnizligin anlamli yordayicisi oldugu goriilmektedir. Regresyon analizi sonuglarina gore sosyal duygusal
yalnizligin yordanmasina iliskin regresyon esitligi asagida verilmistir.

SDY=(3.05) + (-.15 x BOM)

Yukarida ortaya ¢ikan modelde gorildiigu gibi; baskasi odakli mikemmeliyetcilikteki bir birimlik
artisin sosyal duygusal yalnizlikta .15 birimlik bir azalisa neden oldugu ortaya ¢ikmistir. Buna gore baskasi
odakli mikemmeliyetcilik artik¢a sosyal duygusal yalnizlik diizeyinde azalma olacagi soylenebilir.

Tartisma, Sonug ve Oneriler

Arastirma, Ogretim elemanlarinin mikemmeliyetgilikleri ile sosyal-duygusal yalnizlik duzeyleri
arasindaki iliskiyi ortaya ¢ikarmak amaciyla yapilmistir. Arastirmaya katilan &6gretim elemanlarinin
boyutlar bazinda ve genel olarak mikemmeliyetcilik diizeyleri gérece ortalamanin tizerindedir. Ogretim
elemanlari en yiiksek diizeyde kendi odakli milkemmeliyetcilige sahiptir. Ogretim elemanlarinin sosyal-
duygusal yalnizligi ise gorece ortalamanin altindadir. Ogretim elemanlarinin milkkemmeliyetcilikleri
ortalamadan gorece biraz yiksek oldugu icin bu diizeyde bir miikemmeliyetgiligin 6gretim elemanlarina
sorun yaratmayacak sekilde oldugu soylenebilir. Nitekim kisilerin asiri yiiksek mikemmeliyetciligi; kaygi,
endige, yalnizlik vb. gibi istenmeyen durumlara yol agabilirken; kontrol edilebilen bir miikemmeliyetgilik
ise kisisel hedeflere ulasma, 6z yeterlik vb. gibi istenen olumlu durumlara yol agabilmektedir (Shafran,
Cooper & Fairburn, 2002; Stoeber & Otto, 2006; Terry-Short, Owens, Slade & Dewey, 1995). Ogretim
elemanlarinin kendi odakh mikemmeliyetciliklerinin gorece ortalamadan yiliksek olmasi ise onlarin
kendileri icin ylUksek standartlar koyduklarinin ve bu standartlari gerceklestirmek icin ¢abaladiklarinin
onemli gostergesi olabilir. Nitekim 6gretim elemanlarinin yaptiklari faaliyetleri en iyi sekilde yapmalari ya
da boyle bir hedef igin ¢abalamalari hem kendilerine hem de bulunduklari {niversiteye fayda
saglayabilir. Ogretim elemanlarinin yiiksek standartlar belirleyip o standartlara ulasmak icin elinden
gelenin en iyisini imkanlar olglsiinde yapmalari ve elde ettikleri ile mutlu olmalari hem kendilerinin
koyduklari hedeflere hem de Universitenin hedeflerine daha kolay ulasmalarini saglayabilir. Hamachek’e
gore kisinin Gzerinde mikemmeliyetgiligin baski yaratmamasi saglikh istenen bir durumdur (1978).
Ogretim elemanlarinin kendi odakli mikemmeliyetgiliginin gérece ortalamadan yiiksek olmasi da
istenilen saglikh mikemmeliyetciligin 6nemli gostergesi seklinde ifade edilebilir.

Ogretim elemaninin etrafindakilerden yani baskalarindan miikemmeliyetgilik beklentisi icerisinde
olmasi ve bunu onlara hissettirmesi etrafindakileri belli bir noktaya kadar motive edebilirken; bu
mukemmeliyetgilik beklentisinin asiriya kagmasi, onlari gézetim altinda tutmasi, yapilan iste kusur
aramasl onlarda cesitli sorunlara (caba sarf etmeme, bikkinlk, uzaklasma vb) yol acabilir (Klibert,
Langhinrichsen-Rohling & Saito, 2005; Stoeber & Otto, 2006). Baskalarina yonelik mikemmeliyetgilik
algisi asin yiksek olan 6gretim elemanin bu beklentisi karsilanmadigi ya da vasat sekilde yerine getirildigi
zaman hayal kirikligi, 6fke gibi sorunlar yasayabilir. Etrafindaki kisilerin kendisinden miikemmeliyetgilik
beklentisinin yani sosyal odakli mikemmeliyetgilik beklentisinin asiri yiiksek oldugunu disiinen 6gretim
elemani bu beklentiyi gerceklestirmek igin ¢ok fazla gaba harcayabilecek ya da hata yaparim, basarisiz
olurum dusuncesi ile higbir ise kalkismayabilecektir (Klibert et al., 2005). S6z konusu arastirmanin
sonuglarina farkli alanda olmakla birlikte benzer ¢alismalarda (Alden, Bieling & Wallace, 1994; Bardone-
Cone, 2007; Hewitt, Flett & Ediger, 1995; Kiral, 2012; Ustiin & Akdag, 2015) bulunmaktadir. Kiral'in
(2012) okul yoneticileri ile yaptigl arastirmada okul yoneticilerinin mikemmeliyetcilik algilarinin
ortalamanin Uzerinde oldugu ve kendi odakli mikemmeliyetciliklerinin diger miikemmeliyetcilik
boyutlarindan gorece yiksek oldugu tespit edilmistir.

Ogretim elemanlarinin sosyal-duygusal yalnizlik diizeyinin distk ¢ikmasi olumlu bir durumdur. Bu
olumlu durum 0Ogretim elemanlarinin kendilerini yalniz hissetmediklerinin cevrelerindeki insanlarla
etkilesim icinde olduklarinin ve kendileri ile barisik bir hayat strdiklerinin 6nemli bir gostergesi olabilir.
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S6z konusu arastirmanin sonuglarina katilimci grubu farkli olmakla birlikte benzer galismalarda (Kaymaz
et al., 2014; Softa et al., 2015; Sisman & Turan, 2004; Uyanik, 2007) bulunmaktadir. Uyanik (2007), Gstln
yetenekli g¢ocuklarin; Softa vd. (2015), Universite 6grencilerin yalnizlik dizeylerinin goérece dusik
oldugunu tespit etmislerdir.

Arastirmaya katilan 0Ogretim elemanlarinin  miikemmeliyetcilik ve sosyal-duygusal yalnizlik
dizeylerinin; cinsiyet, yas, egitim ve medeni durum degiskenlerine gore farkhlasmadigi ortaya ¢ikmistir.
Benzer sekilde, Polifroni (2011), Leana-Tascilar, Ozyaprak, Giigyeter, Kanli ve Camci-Erdogan (2014),
Acuner, Camadan ve Turkan (2014), Ogurlu vd. (2015), Disbudak (2016) tarafindan yapilan ¢alismalarda
katiimcilarin mikemmeliyetgiliklerinin; Selgukoglu (2001), Yilmaz ve Aslan (2013), Orug (2013), Sezen,
(2014) ve Ekinci vd. (2015), tarafindan yapilan ¢alismalarda katihmcilarin yalnizlik diizeylerinin cinsiyet
degiskenine gore farklilasmadigi ortaya ¢ikmistir. Selgukoglu (2001), Orug (2013), Sezen (2014) ve Softa
vd. (2015) tarafindan yapilan arastirmalarda da katilimcilarin yalnizlik diizeylerinin; Benk (2006), Stoeber
ve Stoeber (2009) ve Kiral (2012) tarafindan yapilan ¢alismalarda mikemmeliyetcilik diizeylerinin yas
degiskenine gore anlamli bir farklilik gostermedigi tespit edilmistir. Sezen, (2014) ve Tanriseven (2014)
tarafindan yapilan arastirmalarda, 6gretmenlerin yalnizlik dlzeylerinin; Disbudak (2016) tarafindan
yapilan calismada ise diizen, aile beklentileri ve elestiri boyutlarinda 6gretim elemanlarinin
mikemmeliyetgiliklerinin, Alug’'un (2013) calismasinda da katiimcilarin kendi ve baskasi odakli
mikemmeliyetgiliklerinin medeni durum degiskenine gore degismedigi bulunmustur. Kiral (2012),
Karaduman (2013) ve Alug (2013) tarafindan yapilan arastirmalarda da katilimcilarin mikemmeliyetgilik
dizeylerinin, Tanriseven, (2014) tarafindan yapilan g¢alismada ise yalnizlik dizeylerinin egitim durumu
degiskenine gore anlamli bir fark gostermedigi tespit edilmistir.

Arastirmadan elde edilen diger bir bulgu ise, genel mikemmeliyetgilik ile mikemmeliyetgiligin
boyutlari olan kendi, baskasi ve sosyal odakli mikemmeliyetgilikler arasinda pozitif yonde anlamh
iliskilerin oldugudur. Elde edilen bu sonuglar 6gretim elemanlarinin milkemmeliyetgiliklerinin birbirini
olumlu yoénde etkilediginin gostergesi olarak ele alinabilir. Benzer sekilde, Kiral (2012), Ugar (2012) ve
Stoeber ve Stoeber’in (2009) calismalarinda da mikemmeliyetciligin boyutlari arasinda pozitif yonde
anlamli iliskilerin oldugu tespit edilmistir. Sosyal duygusal yalnizlik ile sosyal odakli miikemmeliyetcilik
hari¢ diger mikemmeliyetcilik boyutlarinin ve genel mikemmeliyetgiligin negatif yonde disik dizeyde
iliskiler gosterdigi tespit edilmistir. Karayel’in (2011) ergenler ile Ugar’in (2012) Gniversite 6grencileri ile
yaptigi calismada da benzer bulgulara ulasiimistir.

Elde edilen bu sonuglar gevreden hissedilen mikemmeliyetgilik baskisinin 6gretim elemanlarinin
sosyal duygusal yalnizligi ile herhangi bir iliski géstermedigini ancak 6gretim elemanlarinin kendisi igin
koydugu mikemmeliyetciligin  ve  etkilesim icerisinde oldugu baskalarindan  bekledigi
mikemmeliyetgiligin saglikh, istenen, olumlu yonde olduguna isaret etmektedir (Stoeber & Otto, 2006).
Nitekim bu olumlu mikemmeliyetgilik dogal olarak 6gretim elemanlarinin sosyal duygusal yalnizligi ile
negatif bir iliski gdstermektedir. Bunun tam tersi bir durumda ise yani kisinin kendisinden bekledigi asiri
ylksek standartlara ulasamamasi ve baskalarindan onlarin yeterliklerini dikkate almadan bekledigi
gercekei olmayan mikemmeliyetgilik beklentisinin bu kisiler tarafindan yerine getirilememesinin ortaya
¢ikaracagi bikkinlik, hayal kirikligi, kiiskiinliik, erteleme, terk etme, uzaklasma (Jadidi, Mohammadkhani
& Tajrishi, 2011; Klibert, et al., 2005; Saddler & Sacks, 1993) gibi istenmeyen durumlar hem kisinin
kendisinin hem de etrafindaki baskalarinin sosyal duygusal yalnizliginda artmaya yol agabilir.

Arastirmanin son bulgusu ise 0Ogretim elemanlarinin mikemmeliyetgiliklerinin onlarin sosyal-
duygusal yalnizhk dizeylerini yordadigi seklindedir. Ancak mikemmeliyetciligin alt boyutlarindan
yalnizca baskasi odakli mikemmeliyetgiligin sosyal-duygusal yalnizligin anlamli yordayicisi oldugu tespit
edilmistir. Buna gore, baskasi odakh muikemmeliyetcilik artikga sosyal-duygusal yalnizlik diizeyinde
azalma olmaktadir. Ogretim elemanlarinin etrafindaki insanlardan milkkemmeliyetgilik beklentisinin bu
insanlari olumlu yonde motive ettigi ve baskalarindan bekledigi mikemmeliyetgilik algisinin istenen,
saglikh yonde oldugu soylenebilir. Nitekim bu mikemmeliyetcilik beklentisinin saglikh olmasi
etrafindakiler ile etkilesiminin iyi olmasi 6gretim elemanlarinin sosyal duygusal yalnizlik dizeyinde
azalmaya yol acmistir (Chang, Sanna, Chang & Bodem, 2008; Wang, Yuen & Slaney, 2009). Ogretim
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elemanlari kendisini sorumlu hissedip kendi gibi baskalarinin da mikemmel olmasini bekliyor ve bunun
icin ¢aba sarf ediyorsa dogal olarak bu durum onlarin kendilerini yalniz hissetmemelerine neden olabilir.
ilgili alanyazin incelendiginde, égretim elemanlarinin milkemmeliyetgilik ile yalnizliklari arasindaki iligkiyi
ortaya cikaran bir calisma olmamakla birlikte, ergenlerde mikemmeliyetcilik ve yalmzhgin calisildigi
(Karayel, 2011) mikemmeliyetgilik ve yalnizhgin ayri ayrn bazi kavramlarla g¢alisilmis (Akkaya, 2007;
Bardone-Cone, 2007; Clinton & Anderson, 1999; Comerchero, 2008; Hart, Frank, Gilner, Handal &
Gfeller, 1998; Kaplan, 2011; Karaduman, 2013; Kiral, 2012; Stoeber, Feast & Hayward, 2009; Wang, Fink
& Cai, 2008) oldugu da gorulmektedir. Karayel (2011) de c¢alismasinda bu arastirmada oldugu gibi
mikemmeliyetgiligin, yalnizhg diisiik derecede yordadigini tespit etmistir.

Sonug olarak égretim elemanlarinin mitkemmeliyetgilikleri gérece ortalamanin tizerindedir. Ogretim
elemanlarinin yalnizliklari ise gérece ortalamanin altindadir. Ogretim elemanlari kendilerini sosyal
duygusal ydnden yalnizlik hissetmemektedirler. Bu durum istenen, saglkli olumlu bir durumdur. Ogretim
elemanlarinin baskasi odakh mikemmeliyetgilik dizeylerinin artmasi onlarin sosyal duygusal
yalnizliklarinin azalmasina neden olmaktadir. Ogretim elemanlarina baskasi odakli mikemmeliyetgilik
konusunda bilgilendirme c¢alismasi vyapilabilir. Ogretim elemanlarinin baskalarindan bekledikleri
mikemmeliyetgiligi istenen, saglikli, olumlu yonde artirmak icin baskalarindan onlarin yeterliklerini de
dikkate alarak hangi diizeyde miikemmeliyetcilik beklemeleri gerektigi anlatilabilir. Ogretim
elemanlarinin mikemmeliyetgiliginin altinda yatan nedenler tam olarak ortaya konulamadigi igin nitel
arastirma yontemiyle derinlemesine ¢alisilabilir. Ortaya ¢ikan bu bulgulari destekleyecek ¢alismalar farkli
iniversitelerde yapilabilir.
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