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Article Info Abstract

The study aimed to evaluate the English preparation curriculum at Aydin Adnan
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Menderes University School of Foreign Languages according to the Bellon and Handler

Article History: model. The study was designed as a “case study”, which aimed to obtain qualitative
Received 21 March 2019 and quantitative data from the selected case. 310 English preparation class students,
Revised 27 September 2019 26 English lecturers, 26 lecturers of other departments and 24 students of other
Accepted 19 December 2019 departments participated in the study. The data were gathered through a scale,
Online 02 February 2020 questionnaire, interviews, class observations and document analysis. The study was

conducted according to the four steps of the “Bellon and Handler Model”. Findings
Keywords: were presented according to the status descriptions, analysis activities and curriculum
Curriculum evaluation, improvement components of the four steps. In conclusion, it was found that there
English preparation curriculum, were no philosophy or goals of the English preparatory curriculum. Though the
Bellon and Handler Model. students had positive motivation towards learning English, they could not reach the

desired level. Moreover, the inefficacy of teaching of the skills courses was
Article Type: emphasized by all participants. This problem was thought result from lack of practice.
Research paper There were some communication problems between the administration and other

participants. Physical facilities should be improved. Professional English teaching
should be included in the preparatory school curriculum. Furthermore, the
involvement of some stakeholders in the decision-making process should be enabled.

Bir yabanc diller yiiksekokulu ingilizce hazirlik programinin kapsamli
degerlendirilmesi

Makale Bilgisi Oz
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Introduction

The world has turned into a huge village as a result of developments in the social, political, economic
and cultural areas. Learning a foreign language has become a necessity in order to communicate in
these areas. Therefore, teaching and learning English as the dominant language of the world has been
supported by governments and authorities in the world (Chang, 2006). In parallel with these
developments, as a global language, English is necessary and as a result, English exists in the curriculum
of various levels of education including both primary and higher education. Although students learn
English throughout their lives, it is seen that they cannot have a good command of English when they
are still at university (Karci Aktas & Glindogdu, 2018; Tumen Akyildiz & Taysi, 2017). Without doubt,
these problems are mostly seen in preparatory classes of foreign language schools. Preparatory classes
take place as compulsory or optional learning of English in the first year of university. The importance of
preparatory schools can be understood better from the mission stated as “Teaching English to a level
that will be needed in the following years to students with a little English”. In order to fulfill this mission,
preparatory schools should have a good quality curriculum which should be improved through the
findings of studies. Despite this fact, curriculum developers and teaching staff focus on the teaching
process more than the evaluation process nowadays. In this case, materials and curricula are developed
without being based on the findings of studies. Studies planned after exams are focused on the new
program objectives to be applied. Thus, the inefficient parts of the curricula cannot be determined.
Moreover, most preparatory school curricula are in contrast with the principles of curriculum
development (inal & Aksoy, 2014).

Curriculum evaluation can be defined as making decisions on the efficiency of a curriculum through
various data collection tools, and it concerns all the stakeholders, including teaching staff and students
who are directly affected by the implementation of the curriculum (Demirel, 2006; Erden, 1998).
Carrying out curriculum evaluation studies, which is described as the first step of curriculum
development by Erden (1998), is necessary to obtain productive performance (Demirel, 2006). Obtaining
the views of all stakeholders can help the development of the curriculum and learning opportunities
(Bellon & Handler, 1982). Not only the four foci (objectives, content, learning-teaching process and
evaluation) should be given importance, but all the elements affecting the curriculum should also be
evaluated. In other words, questions such as what the goals of the curriculum should be and how they
should be determined, whether they are consistent with the aims of stakeholders, how the operations
function, whether the communication and decision-making process is efficient, whether the physical
conditions and the number and quality of school personnel are sufficient, whether the responsibilities
are stated somewhere, and how the teachers are supported professionally, should be answered
thoroughly. In each curriculum evaluation study, various models and approaches are seen to be used
depending on the aim of the study and the variables dealt with. The major elements of this framework
include the four areas of focus (goals, organization, operations, and outcomes), the status descriptions,
analysis activities and the curriculum improvement components. The first focus includes the program
goals and philosophy. The second step is organization, which includes resources, communication,
decision making, planning, current programs, renewal activities and structure. Operations, which include
educational goals, content, teaching/learning strategies, and assessment, can generate information
about the day-to-day functioning of the program. The last focal point is outcomes, which reveals the
achievement level of students’ learning and perceptions of students’ motivation. Status descriptions are
preliminary overviews which provide some information about the four focus areas. During the analysis
activities, the four focus areas are screened and assessed through the views of stakeholders. For the
curriculum improvement components step, the recommendations of stakeholders are gathered. The
main reason for using the Bellon and Handler Model is the organization step which does not exist in
other evaluation models. Resources, communication, decision-making processes, planning, programs,
feedback and evaluation, and structure all take place in organization, which are crucial points in the
learning and teaching process in preparatory schools. The status of these processes should be defined
and evaluated, and suggestions should be made by stakeholders. Aydin Adnan Menderes University
(AADU) School of Foreign Languages implements its own curriculum and determines teaching materials
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on its own. Thus, decision-making and communication processes are crucial for curriculum development
and implementation. A curriculum should be evaluated according to different perspectives. Although
numerous studies have been made at the level of elementary and secondary education, there are few
studies associated with higher education English curricula. These studies were conducted using the CIPP
model while few international and national studies have been made using the Bellon and Handler
Model. As a result of the literature review, international and national studies can be summarized as
stating that: More attention should be given to communicative skills, amendments should be made for
assessment tools and various activities should be applied to motivate students and arouse their interest
(Altmisdért, 2009; Balint, 2009; Chang, Kim & Lee, 2015; Griffee, 1999; inal & Aksoy, 2014; Karatas,
2007; Karci Aktas & Gindogdu, 2018; Kiely, 2003; Kose, 2012; Maneth, 2012; Mede, 2012; Nam, 2005;
Ozkanal, 2009; Oner, 2015; Ozdoruk, 2016; Sahin, 2006; Sen Ersoy & Kiiriim Yapicioglu, 2015; Oztiirk,
2017; Oziidogru, 2017; Tiryaki, 2009; Tsou & Chen, 2014; Tung, 2012; Timen Akyildiz & Taysi, 2017;
Yilmaz, 2011 ). International and national studies using the Bellon and Handler model can be
summarized as stating that: Programs considering students’ needs and interests should be made and
more attention should be given to communicative skills, especially speaking skills. There are also studies
indicating lack of motivation as the main reason of students’ failure (Al-Nwaiem, 2012; Atbas, 1999;
Erdem, 1999; Erozan, 2005; Tercanlioglu, 1990; Yel, 2009).

In addition to the scarcity of studies associated with higher education English curricula, although
AADU School of Foreign Languages education was launched in the 2009-2010 academic year, its English
curriculum had not been evaluated systematically and scientifically. Hence, a research study was
conducted by gathering the views of various stakeholders including teaching staff, administrators and
students of the preparatory school and also of lecturers and students of other departments. Through
the data collected, feedback will be given about the AADU School of Foreign Languages English
curriculum, and therefore, a contribution will be made to curriculum evaluation literature and to English
language teaching. Moreover, it may serve as a model for decisions to be taken by schools that have
similar curricula in different universities in Turkey.

The study aimed to contribute to the curriculum development process by evaluating the preparatory
class English curriculum at AADU School of Foreign Languages according to the Bellon and Handler
model. In line with the main purpose of the study, the following research questions were specified in the
curriculum evaluation study:

1. What are the status descriptions of the goals, organization operations and outcomes?

2. How do teaching staff, administrators and students of the preparatory school and lecturers and
students of other departments evaluate the English Preparatory School Curriculum within the scope
of the goals, organization, operations and outcomes?

3. What are the suggestions of teaching staff, administrators and students of the preparatory school
and lecturers and students of other departments about the development of the English Preparatory
School Curriculum within the scope of the goals, organization, operations and outcomes?

Method
Research Design

The Bellon and Handler curriculum evaluation model was used in the study. Curriculum evaluation
should include all stakeholders involved in the curriculum process. Thus, the curriculum will be
strengthened and therefore the students' learning opportunities will be improved with the integrated
data that are obtained (Bellon & Handler, 1982). In this context, the program does not only examine the
objectives, content, educational backgrounds and assessment processes of the evaluation; at the same
time, it is of great benefit to evaluate all the elements that affect the curriculum. This is also in line with
the spirit of the case study method. In this context, it is thought that different questions such as what
the objectives of the school should be and how they should be determined, whether they are consistent
with stakeholder objectives, how curriculum elements work, whether the communication and decision-
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making process is positive in the school, whether the physical facilities are sufficient, whether all
persons in the school (including service and administrative staff) are adequate, how and where the
duties and responsibilities of each human resource are indicated, and how the teaching staff are
supported professionally, can be answered in depth with this model.

The study was designed as a case study, which narrows down a broad field of study into one
researchable topic and aimed to reach qualitative and quantitative data. A case study is an in-depth
investigation of a particular situation. Utilization of both qualitative and quantitative techniques
enriches the evaluation of the curriculum through various views of stakeholders (Fitzpatrick, Sanders &
Worthen, 2004; Yildinm & Simsek, 2016). Case studies are based on limited systems (Merriam, 1998),
which give detailed and real-life information (Usun, 2012). This means: Limited participants, limited time
and a limited place (Bassey, 2003). In this study, the limited place is the AADU School of Foreign
Languages English Preparatory Classes. Participants are limited to 310 English preparatory class
students, 26 English lecturers, 26 lecturers of other departments and 24 students of other departments.
Moreover, the English preparation program is limited to one year. The reasons for the preference for a
case study are these: 1) In order to answer the questions of this evaluation study and because these
questions reveal the views of all stakeholders related to the English Preparatory Curriculum of AADU
School of Foreign Languages, the case study was estimated as the most appropriate research design,
and 2) the researcher has the opportunity to examine each factor associated with the curriculum and to
make comments through in-class observations. In this case study, a “single case holistic design” was
utilized because of the evaluation of a single school and a single curriculum (Yildirim & Simsek, 2006). In
the quantitative part of the study, the data were gathered through a scale and questionnaires while in
the qualitative part, the data were gathered through interviews, classroom observations and document
analysis.

Participants

Demographic information of the English lecturers is presented in Table 1. Demographic information
of the English preparatory school students is presented in Table 2. Information about English
preparatory students interviewed is presented in Table 3. Information about English lecturers
interviewed is presented in Table 4.Information about students of other departments interviewed is
presented in Table 5. Information regarding lecturers of other departments interviewed is presented in
Table 6.

Table 1.
Demographic Information of English Lecturers.

f %

Gender Male 13 50.00
Female 13 50.00

Total 26 100.00

Type of Degree Bachelor 17 65.40
MA 7 26.90

PhD 2 7.70

Other - -

Total 26 100.00

Experience 1-5 years 1 3.80
6-10 years 5 19.20

11-15years 10 38.50

16-20 years 4 15.40

21 years and over 6 23.10

Total 26 100.00
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Table 2.
Demographic Information of English Preparatory School Students.
f %

Department Compulsory 238 76.80
Elective 72 23.20
Total 310 100.00

Gender Male 177 57.10
Female 133 42.90
Total 310 100.00

High School Vocational 23 7.40
Anatolian 192 61.90
Private 32 10.30
Other 63 20.30
Total 310 100.00

Duration of English learning 0-5 years 46 14.80
6-10 years 242 78.10
11 years and over 22 7.10
Total 310 100.00

Weekly hours of English at high none 10 3.20

school 1-3 hours 44 14.20
4-6 hours 205 66.10
Over 6 hours 51 16.50
Total 310 100.00

Table 3.

Information about English Preparatory Students Participating In the Interview.

Codes Gender Level High School Type Department

S1 Female Intermediate Anatolian Compulsory/ English literature

S2 Female Intermediate Anatolian Compulsory/ English literature

S3 Male Intermediate Anatolian Compulsory/ Engineering

S4 Female Pre-int. Anatolian Compulsory/International Relations

S5 Male Pre-int. General Compulsory/ Engineering

S6 Female Pre-int. Anatolian Compulsory/International Relations

S7 Female Pre-int. Anatolian Compulsory/ Engineering

S8 Female Pre-int. Anatolian Compulsory/ Engineering

S9 Female Pre-int. Anatolian Compulsory/ Engineering

S10 Female Elementary Anatolian Compulsory/ Engineering

S11 Male Elementary Anatolian Compulsory/ Engineering

S12 Female Elementary Anatolian Compulsory/ Engineering

S13 Female Elementary Anatolian Compulsory/ Engineering

S14 Male Elementary Anatolian Compulsory/ Engineering

S15 Male Elementary Anatolian Compulsory/ MA Student

S16 Female Elementary Vocational Optional/Tourism

S17 Female Elementary Vocational Optional/Tourism

S18 Male Elementary Vocational Optional/Tourism
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Table 4.

Information about Lecturers Participating in the Interview.

Codes  Gender Experience Type of Degree

L1 Male 11 years and over Bachelor

L2 Female 5-10 years Bachelor

L3 Male Over 20 years Bachelor

L4 Male Over 20 years Bachelor

L5 Female 15-20 years Bachelor

L6 Male 11 years and over Bachelor

L7 Male 11 years and over Bachelor

L8 Female 11 years and over Bachelor

L9 Female 11 years and over Bachelor

L10 Male 11 years and over MA

L11 Male 5-10 years Bachelor

L12 Male 11 years and over MA

L13 Male 5-10 years Bachelor

Al Male 11 years and over MA

A2 Male 15-20 years Bachelor

Table 5.

Information about Students of Other Departments Participating in the Interview.

Codes Gender Year High School Type Department

SOD 1 Female 1 Anatolian Engineering

SOD 2 Female 1 Anatolian Engineering

SOD 3 Male 3 Anatolian Engineering

SOD 4 Male 3 Anatolian Engineering

SOD 5 Female 2 General Engineering

SOD 6 Female 2 Anatolian Engineering

SOD 7 Male 4 General Engineering

SOD 8 Male 4 Anatolian Engineering

SOD 9 Female 4 Vocational Tourism

SOD 10 Female 4 Vocational Tourism

SOD 11 Female 3 Vocational Tourism

SOD 12 Female 3 Vocational Tourism

SOD 13 Female 2 Vocational Tourism

SOD 14 Male 2 Vocational Tourism

SOD 15 Male 1 Vocational Tourism

SOD 16 Female 1 Vocational Tourism

SOD 17 Female 4 Anatolian International Relations
SOD 18 Male 4 Anatolian International Relations
SOD 19 Female 3 Anatolian International Relations
SOD 20 Female 3 Anatolian International Relations
SOD 21 Male 2 Anatolian International Relations
SOD 22 Male 2 Anatolian International Relations
SOD 23 Female 1 Anatolian International Relations
SOD 24 Male 1 Anatolian International Relations
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Table 6.

Information about Lecturers of Other Departments Participating in the Interview.

Codes Gender Department Faculty

LOD 1 Male Tourist Guidance Tourism

LOD 2 Female Tourist Guidance Tourism

LOD 3 Female Accommodation Management Tourism

LOD 4 Female English Tourism

LOD 5 Female Tourist Guidance Tourism

LOD 6 Female English Tourism

LOD 7 Female Travel Management Tourism

LOD 8 Female Travel Management Tourism

LOD 9 Male Accommodation Management Tourism

LOD 10 Female English Tourism

LOD 11 Male Electric and Electronic Engineering

LOD 12 Female Food Engineering

LOD 13 Male Computer Engineering

LOD 14 Female Civil Engineering

LOD 15 Female Food Engineering

LOD 16 Male Food Engineering

LOD 17 Male Civil Engineering

LOD 18 Male Computer Engineering

LOD 19 Male Electric and Electronic Engineering

LOD 20 Male Electric and Electronic Engineering

LOD 21 Male International Relations Economics & Management
LOD 22 Male International Relations Economics & Management
LOD 23 Female International Relations Economics & Management
LOD 24 Male International Relations Economics & Management
LOD 25 Male International Relations Economics & Management
LOD 26 Male Physics Science & Literature Faculty

The number of participants of the study was limited to 310 English preparation class students, 26
English lecturers, 26 lecturers of other departments and 24 students of other departments
(International Relations [English medium] Department, Faculty of Tourism and Faculty of Engineering).
Courses in international relations department and faculty of engineering, for which preparatory
education is compulsory, are 100.00% in English while courses in tourism faculty are 30.00% in English
and preparatory education is optional for this faculty. The number of participants, on whom quantitative
research methods were applied, was not determined using a sampling method. The total number of
teaching staff at the preparatory school was 28, but 26 out of the 28 lecturers responded to the
questionnaires during the 2016-2017 academic year.

Without using a sampling method, the aim was to reach 332 preparatory school students during the
2016-2017 academic year. 328 students at the preparatory school were handed out an English learning
motivation scale while 310 preparatory school students were given questionnaires. The reason for the
difference between the numbers of students was that 10 students started studying at their departments
in the second term of 2016-2017 academic year.

For interviews with preparatory school students, 18 students were determined using ‘typical case
sampling’, one of the ‘purposeful sampling methods’ (Patton, 1990). The students typically went into
their classes and participated in the survey. They were from different levels of classes, nine from
elementary classes, six from pre-intermediate classes and three from intermediate classes. Saturation
was commonly taken to indicate that, on the basis of the data that had been collected or analyzed
hitherto, further data collection and/or analysis were unnecessary. 13 preparatory school lecturers and
two administrators were interviewed till data saturation was reached.
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Students from other departments to be interviewed with the criteria that they should be selected
among students who have studied in preparatory class were determined according to ‘criterion
sampling’, one of the ‘purposeful sampling methods’. A total of 24 participants were selected, two
students from each grade level (1st, 2nd, 3rd and 4th grades). The number of participants for lecturers
from other departments was randomly determined on the basis of continuing to collect data up to the
stage (satisfaction point), where concepts and processes that may answer research questions began to
repeat. A total of 26 lecturers from other departments were interviewed.

Observation classes were defined as teacher-based classes and student-centered classes, in which
various techniques and materials were used. According to this criterion, four teacher-based classes (in
which the direct instruction method, question-answer and discussion techniques were applied, the
teacher was the single authority in the classroom, and the learner had a passive role [just as a listener]
and was dependent on course books) and four student-centered classes (in which various methods and
techniques were applied, the learner was a participant, and various materials were used as well as
course books) were determined. The Main Course, Listening-speaking, Reading-writing and Grammar
classes of the lecturers were observed. They were involved voluntarily in the research. Thus, the results
of the observation and interviews were compared and confirmed.

Data Collection Tools and Procedures

In this section, the quantitative and qualitative data collection tools and numbers of participants are
presented in detail in Table 7.

Table 7.
Data Collection Tools and Numbers of Participants.
AADU Prep Other
Tools Participants Departments

Motivation Scale (to define the status descriptions of the model and related 328 students -
to the first question of the curriculum evaluation study)

Questionnaires (to define the status descriptions, analysis activities and 26 lecturers -
curriculum improvement components of the model and related to all three 310 students
questions of the study)

Interviews (to define the status descriptions, analysis activities and 13 lecturers 26 lecturers
curriculum improvement components of the model and related to all three 18 students 24 students
questions of the study) 2 administrators
Observation (to define the status descriptions and analysis activities 4+4=8 four hours -
elements of the model and related to the first and second questions of the with each
study) lecturer, totally

32 hours
Document Analysis (to define the status descriptions of the model and Official website of preparatory
related to the first question of the curriculum evaluation study) school,

Written documents at head office
and coordinator offices,
Students’ handbook,

English coursebooks, workbooks,
teachers’ books,

Attendance sheets

English Learning Motivation Scale: The English learning motivation scale was developed in order to
determine the motivation levels of the students in response to one of the four focus areas in the Bellon
and Handler Model called outcomes. After reviewing the literature for the terms of motivation,
motivation towards learning English, and motivation towards learning a foreign language, a 42-item pool
was formed. The content validity, comprehensibility and appropriateness of the items were investigated
by obtaining expert opinions. For this purpose, the opinions of six lecturers in educational sciences and
three lecturers in English teaching were obtained. The experts in educational sciences evaluated the
questionnaire items in terms of education (teaching and learning) generally while the English teaching
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experts evaluated the items in terms of English teaching. In accordance with the expert opinions, six
items were excluded from the scale. The draft scale consisted of 36 items. A pilot study was then applied
to preparatory school students in a public university in izmir and Mugla provinces. The evaluation of the
items in the scale was transformed into a 5-point Likert type and graded as follows; 1: ‘strongly
disagree’, 2: ‘moderately disagree’, 3: ‘neither agree nor disagree’, 4: ‘moderately agree’, and 5:
‘strongly agree’. The 15-item final scale was applied to 328 preparatory school students at Aydin Adnan
Menderes University in the 2016-2017 academic year.

Lecturer and student questionnaires: The lecturer and student questionnaires were prepared based
on the elements of the Bellon and Handler Model. After reviewing the literature, the questions were
corrected through the suggestions of the educational sciences and English teaching experts. The experts
in educational sciences evaluated the questionnaire items in terms of education (teaching and learning)
while the English teaching experts evaluated the items with respect to English teaching. A pilot study
was conducted with 281 preparatory students and 10 lecturers at the university in izmir. After the
questions were corrected in terms of language and field experts’ suggestions, the final student form,
consisting of 12 parts and 178 questions, and the final lecturer form, consisting of 14 parts and 182
questions, were completed. Some open-ended questions were included in both forms (in the student
questionnaires, 10 open-ended questions, and in the lecturer questionnaires, 14 open-ended questions
were included). Both questionnaires include questions related to these subjects: Personal information of
the participants, what kind of preparatory education is needed (ESP or general English), expectation to
reach the desired level of achievement, priority of skill areas, current status of some skill areas, difficulty
level of language learning areas, importance (desired status) of several teaching / learning activities and
materials and their actualization (current status), questions related to English courses, lecturers and
course books, importance of several assessment types, suggestions of participants with regard to
contributing to improving the curriculum. Briefly, all three questions can be answered through the
guestionnaire items.

Lecturer and student interview forms: A pre-interview study was made before the main interviews
with the participants. The steps of this pilot study were as follows: deciding on and designing the
questions, putting the questions in order, and preparing for recording and conducting the pilot study.
The questions were formed according to the steps and elements of the Bellon and Handler Model.
However, the interview questions to be asked to the lecturers of other departments were created
according to the departments’ status descriptions and lecturers’ suggestions about preparatory
education. Draft forms were submitted to five educational sciences and qualitative research experts.
After correction, interviews with three lecturers and students at the preparatory school and three
lecturers and four students of other departments were made. 30 interview questions were prepared in
parallel with each other based on the elements of the Bellon and Handler Model. The final interview
forms were applied to 18 preparatory school students, 13 English lecturers and two administrators of
Aydin Adnan Menderes University School of Foreign Languages and to 24 students and 26 lecturers of
other departments. All interviews were made by the researcher herself. The duration of an interview
with an English lecturer was approximately 1.50-2 hours, with a preparatory school student, about 30
minutes, with a lecturer of other departments, 1-2 hours on average, and with a student of other
departments, approximately 1-2 hours. The data were noted down when the recorder was not
permitted by some participants. The questions of the interview forms (except the forms for lecturers of
other departments) were under these headings: Attitudes of students towards learning English at
preparatory school, organization (resources, organizational processes, programs, communication,
decision-making process, structure, renewal activities), operations (educational goals, content,
teaching/learning process, assessment), and outcomes (student achievement). The interview forms for
lecturers from other departments include these questions: Whether English education is necessary or
not for their departments, at what level should students' English proficiency and language skills be, and
the suggestions of the lecturers related to these elements of preparatory education: educational goals,
physical facilities, content, materials, activities and assessment.
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Observation forms: A semi-structured observation form was prepared. Observations were made on
main course, grammar, listening-speaking and reading-writing classes. Thus, the functioning of day-to-
day activities was compared with the views of the lecturers and confirmed. Observations were made by
the researchers and lasted 32 hours over a period of three-and-a-half weeks in the 2016-2017 academic
year. The recording of observation findings was completed by noting them down in running record
format. The observation includes the following elements: Physical condition of classrooms, activities
done, materials used, attitudes, roles of lecturers and students, and student-lecturer interaction. The
physical conditions of the classrooms were the same and big enough for students to have classes. There
appeared to be no visuals, but a projector and computer existed in the classrooms. The lighting and
heating systems were in good condition. For student-centered classrooms, the seating arrangement was
U-shaped as well as traditional.

Document analysis: The explanation stage of current situation in the research was completed via the
official website of the preparatory school, written documents at head office and coordinator offices, the
students’ handbook, student coursebooks, workbooks, teachers’ books and attendance sheets. Thus,
status descriptions were supported by document analysis. Current information related to English
education was generated from guidelines, regulations and student handbook found on the official
website of the school. The averages of students’ grades were calculated and these were referred to the
element of outcomes (student achievement) of the Bellon and Handler Model. The number of students
in each classroom was reached through the attendance sheets. Through the analysis of the course
books, teachers’ books and workbooks, the current status of the educational goals, content and
activities suggested by these books was put forward.

Validity and Reliability

English Learning Motivation Scale: In order to test the validity of the scale, exploratory factor
analysis and confirmatory factor analysis were conducted. For the relevance of the research sample, the
Kaiser-Meyer-Olkin (KMO) and Bartlett Sphericity tests were performed. The values obtained from the
research were as follows: Kaiser-Meyer-Olkin= .83, Bartlett's Test of Sphericity= 11.20, p=.01. Thus, it
can be said that the data obtained were significant. The factors that emerged from the study were
subjected to axis rotation. In order to determine factor structure related to the scale, varimax vertical
rotation method was chosen. In determining the factor structure of the scale, factor loading values
of .45 or over, difference between two loading values of at least .10, and eigenvalue of each factor of at
least 1 were taken into account (Buyukoztiirk, 2002). As a result of the exploratory factor analysis, a
four-factor scale was developed. In order to test the four-factor structure obtained from the exploratory
factor analysis, confirmatory factor analysis was conducted. Different goodness-of-fit indexes were
examined (x’=167.62, N=219, df=84, p=.00, RMSEA=.06, GFI=.90, AGFI=.86, CFI=.96, NNFI=.95, RMR=.05
ve SRMR=.06). The values were found to be at the acceptable level. Acceptable levels are: For SD/X2,
1/3 was stated as the acceptable level because it has to be near 1/5. For RMSEA, the value must be near
0. A value under .05 is supposed to be perfect while a value under .08 shows that it is at the acceptable
level. GFI value must be .90 or over. This shows goodness-of-fit. For AGFI, a value of .95 and over shows
it is perfect whereas values between .90 - .94 show that they are at the acceptable level. Also, values of
CFl= .90 and over, NNFI (TLI)= .95 and over show that the values are claimed to be at the acceptable
level (Capik, 2014). In order to test the reliability of the scales, Cronbach’s alpha values were found to be
over .80 (Karci & Giundogdu, 2018).

Lecturer and student questionnaires: In order to measure the internal consistency or reliability of
the items of the scales in the questionnaires, Cronbach’s alpha values were calculated. The values are
given below:

1- Cronbach’s alpha value of items related to the English courses and lecturers is: (21 items) .90
2- Cronbach’s alpha value of items related to the main course book is: (14 items) .86

3- Cronbach’s alpha value of items related to the reading-writing course book is: (8 items) .91
4- Cronbach’s alpha value of items related to the listening-speaking course book is: (8 items) .92
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Qualitative data collection tools: Lincoln and Guba (1985) suggested a trustworthiness framework
focusing on four major areas.

1- Credibility: This topic was realized through triangulation of data (different stakeholders took part
in the research), triangulation of researchers (more than one researcher was responsible for the
observations), methodological triangulation (more than one data collection tool, namely scale,
questionnaires, interviews, observations and document analysis, were used). Two research assistants
helped the researcher observe the classes and a 12-hour pilot study was done for the reliability of the
study. Thus, the observation notes were focused on and discussed, and problems were solved. After
comparing the notes of the observers, it was understood that there was no inconsistency among the
notes and observations made.

Moreover, in order to measure the reliability of the interview forms, various forms (preparatory
school student forms, English lecturer forms, lecturer forms from other departments, student forms
from other departments) were analyzed by eight researchers, who had previous qualitative research
experience. Three preparatory school student forms, three English lecturer forms, four lecturer forms
from other departments, and four student forms from other departments were chosen randomly and
the texts in these 14 forms were coded separately by the 8 researchers. Then, in order to measure the
reliability level, the researchers came together to discuss and come to an agreement about different
codes. Also, for the forms chosen randomly and coded by the researchers, the reliability formula
suggested by Miles and Huberman, namely (Reliability=Consensus/(Consensus+Dissidence)x100.00) was
used for calculating the reliability of the study (Miles & Huberman, 1994). Reliability rates were found to
be 83.00% for student forms from other departments, 75.00% for lecturer forms from other
departments, 77.00% for preparatory school student forms and 74.00% for English lecturer forms as a
result of the analysis. According to Miles and Huberman (1994), the rate is valid for the reliability of the
research when it is over 70.00%.

2- Transferability: This study, despite the fact that the findings were related to one specific foreign
language school, namely, that of Aydin Adnan Menderes University, offered an example within a
broader group of preparatory school students in a similar context.

3- Dependability: In this study, this issue was addressed by describing and explaining the processes
of the study in detail.

4- Confirmability: This issue was achieved by applying respondent validation to make sure that the
researchers’ interpretations were consistent with their views. Participants were asked to confirm that
the interpretations were consistent with their perceptions and reflected their actual views. Moreover,
audit trail was used. There were three independent reviewers to comment on the processes of the
research step by step, and to verify that they were consistent at both the literature and methodological
stages.

Data Analysis

Analysis of quantitative data: Data obtained through the ‘English Learning Motivation Scale’ and
‘Lecturer and Student Questionnaires’ were entered into computer and frequencies (f), percentages (%),
means (X) and standard deviations (sd) of the scale, and means (X) and standard deviations (sd) of the
questionnaires were analyzed with SPSS 17.00 software.

Analysis of qualitative data: Data obtained from the interviews and observations were entered into
computer in Word form. Descriptive and content analysis techniques were used for the interview data
while descriptive analysis was made for the observation data. Preparatory school students were coded
as S1, S2; English lecturers as L1, L2; students from other departments as SOD1, SOD2; lecturers from
other departments as LOD1, LOD2. Frequencies of codes were calculated via MAXQDA 12. The stages of
coding, categorizing and creating themes were defined as follows: Key words were coded by revising the
sentences word by word and highlighted. Then, the categories were derived from the codes and turned
into themes. The codes, categories and themes were presented and explained in a way that the reader
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could understand. After that, the themes were interpreted according to the elements of the Bellon and
Handler Model and conclusions were drawn by the researcher. The titles, themes, sub-themes
(categories), codes and frequencies of sample interview forms are presented in Table 8.

Table 8.
Sample Coding List of English Preparatory School Student Interview Forms.

-

Title Theme Category Codes

[EEY
[e)]

Resources Sufficient number of academics Sufficient
Change of lecturers between terms Positive
Negative
No comment
Appropriateness of materials GR- boring
Expensive books
Insufficient skills books
Physical facilities Positive
Negative seating
No internet
Lack of environmental
landscaping

ORGANIZATION
AU WOUAO®NONSN

Findings

Findings were gathered through the research presented below. Status descriptions, analysis activities
and curriculum improvement components are presented in the order of the elements in the Bellon and
Handler Model.

Status Descriptions of English Preparatory Curriculum

There were no documents clearly specifying the philosophy, objectives and standards of the B1 level
put forward by the Common European Framework. The general purpose of the curriculum was stated
as: “In the Aydin Adnan Menderes University Foreign Language Education Guidelines, the goal of
teaching English is stated as to teach students to learn grammar rules, to improve their vocabulary, and
to express themselves verbally and in writing.” The general purpose stated in the guidelines was in
parallel with the lecturers’ views on the General English that was taught at the preparatory school. The
hours of classes and the materials used differed at various levels of classes. Though the use of
supplementary materials was forbidden in classes due to the aim of standardization, some lecturers
were observed to use a variety of materials in classes. Some of the articulated needs for instructional
materials and equipment were: language labs, smartboards, and a self-access center, but not many
serious problems were expressed by the stakeholders. Moreover, there were no visual aids on the walls
of classrooms. The number of students could exceed 30 sometimes while in some classes they were
fewer than 10. Development and renewal programs of the lecturers were carried out as in-service
training provided by publishers of coursebooks. Lecturers were supported towards completing
postgraduate education while they did their jobs.

The stakeholders were asked whether there were any written position descriptions which clearly
defined roles and responsibilities at AADU. Most of the interviewees, including the administrators, said
‘no’. The roles and responsibilities of students were stated in the Students’ Handbook despite the fact
that they claimed that they had not known about it or seen it anywhere. There were four units of
committees (planning, material development, in-service training, and testing) in the organization. Their
roles and responsibilities were not described in writing. The flow of communication was defined by
stakeholders as that they used some different types of communication such as Electronic Information
Management System (EIMS/EBYS), Student Information System (SIS/OBIS), social media, phones and
face-to-face. There was no chance of discussing problems with the head of the school throughout the
year, but only at the beginning and end of the academic year. Another concern in the organizational
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processes sub-section was the way educational and administrative decisions were made, and whether
lecturers took part in these decisions. Educational and administrative decisions seemed to be made
collaboratively during staff meetings. However, mostly, the administrators were the only authority to
make such decisions. One of the lecturers indicated his/her negative view as: “Lecturers seemed to be
involved in decision making but it is open to question. Administrators make the decisions and inform us
(lecturers) about those decisions.” (L5).

There were no planning activities of any sort at the preparatory school of AADU. According to one of
the interviewees, this was due to the lack of a written curriculum. The only planning activity, if any, was
the pacing schedule which outlined which units should be covered based on the academic calendar.

The program sub-section investigated whether there were separate skills classes (reading, writing,
speaking, listening, grammar and vocabulary classes), the answer was ‘yes’, except for teaching
vocabulary, although this was stated in the general purpose of the curriculum.

The feedback and evaluation sub-section of the organization section aimed at identifying whether
there was an exchange of feedback among the lecturers, administrators and all personnel at school.
There was no evaluation program designed to help improve the performance of the lecturers,
administrators and all personnel at school. There was an exchange of feedback among the lecturers but
there was none between administrators and lecturers. This issue was indicated by one of the lecturers
and administrators as: “There is no exchange of feedback between administrators and lecturers. There is
an exchange of feedback among the lecturers especially with the ones | get on well with.” (L10). “There is
no strict structure at school. So, there is an exchange of feedback among all the staff.” (A2).

When the coursebooks were investigated, the contents of the listening-speaking and reading-writing
classes were in parallel with each other. The topics of the Main Course were seen as mostly from
everyday life. According to the in-class observations, the activities implemented in classes of the
teacher-based and student-centered groups might vary. In the teacher-based classes, the lecturers
preferred mostly lecturing, translation and question-answer whereas, in the student-centered ones,
lecturers focused on group and pair work mostly as well as activities similar to the teacher-based ones.
Two of the students from other departments stated that, in previous years, a variety of activities were
done in English classes, especially in skill classes. The roles of the students differed in the classes of
teacher-based and student-centered groups. In the student-centered ones, the students were more
responsible than the students in the teacher-based classes. All the tests were prepared and
administered by the testing unit of the preparatory school. Tests, visas, and final exams assessed all
skills including speaking. Home assignments and assessments of student performance were realized by
the lecturers.

The outcomes of the program investigated through this study were discussed in terms of affective
considerations such as students’ general attitudes towards the program, their motivation towards
learning English, and whether students reached the desired level of English proficiency in terms of the
stated general goals of the program, as inferred from the results of the questionnaires and the interview
findings. It appeared that the majority of preparatory school students seemed to be interested or
positive about learning English, but a few students indicated that they were dissatisfied due to the
negative experience of the program. Some lecturers claimed that there was an obvious lack of
motivation among students which, as the results suggested, could be attributed to several factors. One
of the lecturers stated: “Some students have the ability and desire to learn English, but some don’t. They
are obliged to learn because their classes will all be in English. The ones who are reluctant to learn can
give the reason of boring materials and classes.” (L9). The second set of items in the lecturer and
student questionnaires asked them for their opinions on whether the students reached the aimed
proficiency level upon completion of the program. According to 61.90 % of the students and 80.80 % of
the lecturers, this was not achieved basically.
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According to the interviews of students in other departments, preparatory education could not meet
their needs and expectations, which caused disappointment for most students. This was due to a lack of
professional English. One of the students in another department pointed out this issue as: “Preparatory
education didn’t meet my needs and expectations because there was no professional English. Thus, |
couldn’t improve my English.” (SOD20). The lecturers in other departments verified the opinions of the
students in these words: “The English competence of our students is not at the desired level. They also
say so. We have problems because of students who cannot understand what they read or hear.”
(LOD17).

The term ‘motivation’ was emphasized by Bellon and Handler. According to the findings obtained
from the scale of motivation towards learning English, students had a desire to learn English, but they
were not satisfied with the current English preparatory curriculum (Karci & Giindogdu, 2018).

Analysis Activities of English Preparatory Curriculum

In this section, findings related to how stakeholders evaluated the elements of the model are
presented. It was stated in the status descriptions that the four skills, grammar and vocabulary were
included in the general purpose of the program. The interviewees answered no to the question whether
the learning environment was appropriate for teaching and learning all skills and learning areas
(listening, speaking, reading, writing, grammar and vocabulary). One lecturer stated: “The goals of the
curriculum were not realized because there was no chance to practice.” (L6). The physical facilities were
not seen as an important problem by the interviewees. No serious problems were expressed related to
lack of instructional materials and equipment. The students in other departments expressed that they
were educated in a different building (out of campus, boiling in summer, freezing in winter) so they had
negative views towards the physical facilities. This was cited in the sentences, “/ had a roommate whose
department was tourism. S/he told me s/he was freezing in that building. | didn’t feel like | was studying
at university. We felt like we were in fifth grade of high school.” (SOD6). The lecturers mostly agreed that
support for postgraduate education by the head of the school was sufficient while in-service training
was not considered sufficient. Roles and responsibilities were not clearly identified, according to the
interviews. Thus, there might be some problems caused by this issue. The four units at school, excluding
the testing unit, were seen as incompetent. This was stated by one of the lecturers and one of the
administrators as: “The testing unit operates well but the others do not. There is a contrast in books. The
main course books are at the intermediate level while the grammar books are at elementary.” (L13),
“...The testing unit is very active but the others are not so.” (Al).

Not all of the interviewees were pleased with the flow of communication. Some of the preparatory
school students indicated that the flow of communication between the lecturers and students was
positive: “We ask questions to our advisory teacher. S/he is interested in our questions.” (S3) On the
other hand, “No one asked us anything about our problems.” (SOD5). Lecturers stated that the flow of
communication between the lecturers and administrators was equally positive and negative: “There is
no formal flow of communication. We can ask any question.” (L2), “There is a group of lecturers who get
on well with the administrators while some do not see the administrators much. Neither is good in my
opinion.” (L6).

The current system of decision making was not found to be effective by most of the lecturers
whereas three of them stated that this process was carried out positively. Here are the positive and
negative views: “The lecturers are asked to decide on educational issues but the final decision is made by
the head of the school. For administrative decisions, it is the task of the administrators and not the
teaching staff.” (L11), “It is open to question whether the lecturers are involved in the process of decision
making. It is not appropriate.” (L2).

Currently there are no planning activities of any sort at school. This issue was found negative by the
lecturers and administrators. One of the lecturers stated that for intermediate classes the pacing was
not good because of lack of planning: “If they don’t interfere with our classes and the implementations in
classes, we can do good things. As there is no good pacing for intermediate classes, there is nothing to
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do.” (L9). One administrator said that there was no planning process: “There is no process of planning.”
(A1). According to all stakeholders, listening-speaking classes in general were not effective. It appeared
that there were problems related to the hours of listening-speaking classes while some stakeholders
emphasized the importance of teaching. These are the views of three stakeholders: “The lecturers
taught reading, listening and speaking well but they were not sufficient. Foreign students speak English
fluently, but | feel unhappy not to speak as well as them. | will not speak English well, and they will ask
me how | graduated from this school.” (SOD7), “The most difficult thing is to acquire skills. The more
practice we do, the better we learn English. The hours of listening-speaking classes are too few.” (S5),
“The most important thing is not whether there are too many hours of classes, but the teaching of
them.” (L10).

Based on nine interviewees’ statements, there was sufficient exchange of feedback between the
administration and the lecturers, and among the lecturers themselves. One of the preparatory school
students pointed out that the aim of curriculum-B1 level was below the real levels of students while
many students in other departments reported that the level of teaching had been above the levels of
students in the previous years. One lecturer stated that B1 level did not meet the needs of students in
the sentence, “The aims don’t meet the needs of students. Our aim is to make the students reach a
certain level, but we have to establish our goals according to the levels of students. The aims may be
below or above their real levels.” Students, lecturers and administrators of preparatory school students
viewed the contents of the classes as positive (appropriate for their levels and interests, meaningful and
real-life-like) while in other departments, students’ opinions were equally negative (above or below
their levels and not appropriate for their interests, not meaningful and not real-life-like) and positive
(appropriate for their levels and interests, meaningful and real-life-like). As with the results of the
questionnaires, students found main course books to be partially positive whereas lecturers’ views were
in a positive direction. Skills books were indicated as boring and insufficient by almost all stakeholders.

According to the results of the questionnaires, both students and instructors perceived speaking
skills as “the most difficult” and “the most important” while reading skills were seen as “the least
difficult” by both groups but “the least important” one differed between the students’ and lecturers’
opinions. According to lecturers, it was grammar while students stated that it was reading. The common
reason for having difficulty in skills was lack of practice. In other parts of the questionnaires, the findings
related to the importance and existence levels of some areas showed that the students did not learn
anything professionally due to lack of professional English classes. Out-of-class activities were perceived
as important but non-existent. Students seemed to “disagree” with the contribution of speaking-related
activities to their speaking skills. Students appreciated the value of immediate teacher correction of oral
mistakes. Interviews indicated that both students and lecturers perceived various activities as positive
while traditional ones were seen as negative. According to the findings of the observations, student-
teacher interaction was found to be positive in student-centered classes.

All types of assessment in both questionnaires were identified as “important” and “satisfactory”
except the assessment of students’ performance/project work. This was “moderately satisfactory”. The
means and standard deviations of the views of lecturers and students related to the different evaluation
types are indicated in Table 9. Oral exams also seemed to be negatively influenced by their function.
Due to possible different approaches towards assessment of oral and writing skills by lecturers, oral and
written exams might not be objectively evaluated. These issues were emphasized in the sentences of
the interviewees as: “Time given for the oral exams is not sufficient.” (S6), “Writing and oral assessment
is not made objectively.” (L10).

Based on the results of the interviews, there seemed to be a general dissatisfaction among students
and lecturers with their real performance. Thus, students’ levels of success were perceived as low by
preparatory school lecturers. Preparatory school students thought more positively about their own
levels of success. Lecturers and students in other departments had similar views to the lecturers at the
preparatory school. The views related to the students’ levels of success were presented as: “When
students study, they achieve.” (S7), “Students of engineering have little competence to succeed in

183



Canay KARCI AKTAS, Kerim GUNDOGDU — Pegem Egitim ve Ogretim Dergisi, 10(1), 2020, 169-214

English. Their competence in speaking is not satisfactory. They can’t get what is meant in texts or in the
questions in English exams.” (LOD26).

Table 9.
Views of Prep School Lecturers and Students Related to Assessment Types.
Lecturers Students
X Sd X Sd
3.46 (3.19) .58(.63) 1.Grammar and vocabulary sections of exams 3.42(2.96) .72(.81)
3.69(3.00) .47(.69) 2. Listening tests 3.37 (2.77) .75 (.85)
3.61(3.03) .49(.59) 3. Reading tests 3.27(2.75) .75(.84)
3.34(2.80) .56(.63) 4. Writing tests 3.35(2.87) .75(.88)
3.19(2.61) .63(.57) 5. Oral exams 3.66(2.87) .63(.88)
)

3.73(1.96) .45(.66 6. Assessment of students’ performance/project work 2.66 (2.37) 1.04 (.98)

*Without parentheses, the mean and standard deviation values are related to the importance/need of the items.
**With parentheses, the mean and standard deviation values are related to the existence of the items.

Curriculum Improvement Components of English Preparatory Curriculum

In this section, findings related to stakeholders’ suggestions are presented. As the suggestions of
stakeholders, by taking the needs of all stakeholders into consideration, the goals and objectives of the
program should be stated in detail. This suggestion was explained in one lecturer’s and one
administrator’s interviews as: “At first, the needs of students should be determined. Their needs can be
determined by making interviews with the teaching staff and the students of other departments. We
may not meet all the needs of everyone but at least of some of them. We can teach professional English
at the preparatory school. Lecturers and students both at the preparatory school and in other
departments should explain their opinions by having a meeting and decide on a curriculum.” (L10),
“Stakeholders should come together for needs analysis to learn about the needs of students,
departments and society we live in. This can be done, of course.” (Al).

As a part of the investigations of the goals area, instructors and students were asked what kind of
English would be more beneficial for the students. It appeared in the interviews and questionnaires that
almost all of the instructors thought general English should be taught to students while the students
claimed that both general English and English for Specific Purposes (ESP) should be learnt, since it would
be more relevant to their future careers, and in this way, they would be more motivated to learn
English. Thus, professional English as a class should be added to the English preparatory curriculum. This
case was explained in these sentences as: “Terms related to their departments should be given, at least.”
(L1), “The topics should be related to our departments.” (S8). Some of the articulated needs for
instructional materials and equipment were: language labs, smartboards, a self-access center and
physical facilities. As was commonly expressed by lecturers and administrators, written descriptions of
roles and responsibilities were needed so that the roles and responsibilities of lecturers and
administrators could be clearly identified. Lecturers stated that it would be useful to define the
responsibilities of units in the curriculum planning. One of the lecturers indicated this as: “The definition
of responsibilities of the planning unit should include more, such as making needs analysis and
curriculum evaluation questionnaires. For the materials development unit, their task is not only to choose
coursebooks. Supplementary materials and extra activities should also be prepared.” (L12).

It appears in the interviews as a common view that current students and graduates should take part
in the decision-making process. One of the students explained this as: “Senior students’ views can
contribute to the decision-making process.” (510). The English Preparatory curriculum should be revised
and updated. This was stated by one of the lecturers as: “Plans are made weekly, but for pacing
objectives these should be written down. There should be a kind of evaluation to decide whether the
students did well or not during the term.” (L12). How much time should be allotted for each class should
be decided according to the needs of departments. “Each department has different needs, so the class
priority varies. For instance, in engineering, the need is for productive skills. On the other hand, for social
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sciences, reading comprehension and grammar are more important than others”, was expressed by one
of the lecturers. All of the lecturers indicated that an evaluation mechanism would be useful and
motivating as long as it aimed to provide the lecturers with constructive feedback and support in areas
that they might be lacking in. As for who and what should be evaluated, interviewees commonly stated
that in addition to evaluating student progress, lecturer performance, coursebooks, the testing system,
and other materials should be evaluated upon objective and carefully designed criteria. All of the
stakeholders agreed on implementing various activities in classes such as educational games, songs and
films, and also stated that conversation clubs could give the opportunity to speak fluent English. These
opportunities were suggested by some stakeholders as: “Activities like films and songs can be applied in
classes. It is forbidden. Everyone should implement these. Lecturers should be flexible in implementing
these. Native speakers can join the classes.” (L9), “Native speaker students at this university can join
conversation clubs to help the students improve their English.” (LOD2).

There should be power sharing in classes, according to some interviewees. “Self-confidence is lacking
for us but sometimes the roles of students and teachers can change.” (S8), “The lecturer should be the
facilitator. Sometimes the roles of students and teachers can change.” (A1) were the utterances of one
student and one administrator. In oral exams, students merely spoke for five minutes on a topic. They
require more choices. Process-oriented evaluation should be given more importance. Lecturers in other
departments emphasized the importance of skill-based measurement tools as: “Exams should measure
the real performance of students. They should be skill-based. Students have to be able to write essays on
any topic and understand and answer the questions of reading texts.” (LOD14). Things to do to improve
the level of success and competences of students were determined by stakeholders as boosting
motivation, challenging to learn, and a high level of English education. The views are given below:

L2: We should boost the motivation of students. | don’t know how we can do this, but we should. We
should break down prejudices towards English.

L6: We should give more importance to skill-based classes and change the materials and operation of
skill classes.

LOD3: Students should graduate at advanced level, or at least at upper-intermediate level.
In addition to these, two lecturers emphasized that preparatory education should be compulsory.

LOD2: Preparatory classes of tourism should be given in Kusadasi. Preparatory education should be
compulsory so that they will start studying here, gaining a great deal of experience.

LOD17: Learning English is necessary for engineering students. Our students will work in the
construction field, which is one of the most important sectors for doing business abroad. The
commonly used language is English, so it is necessary for the students to learn it.

Discussion, Conclusion and Implications

This study aimed to evaluate the English preparatory curriculum at Aydin Adnan Menderes
University School of Foreign Languages according to the Bellon and Handler Model. The results of the
study are presented in accordance with the elements of the Bellon and Handler model, and this study’s
similarities and differences with other studies are put forth in this part.

The status description of general purpose was identified as: “The program at AADU aims to give
students six English language skills (listening, speaking, reading, writing, grammar and vocabulary), as
they will need to pursue English-medium courses in their departments.” Yet there were no written
documents clearly specifying philosophy, goals and objectives. Moreover, general English teaching was
provided at AADU School of Foreign Languages. In a study done by the British Council (2015), the
common aim of 24 universities’ preparatory education was to reach B2 level. In addition, as well as
general English, it was concluded that ESP was taught in these universities. In the report made by METU
in 2002, it was stated that there were some discrepancies such as lack of smartboards and insufficiency
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of copier rooms- though there were eight at that time. That the same results were obtained at AADU
School of Foreign Languages at this time can be said to be meaningful. Another aspect, that the school
supported staff development or renewal programs (in-service training, seminars, postgraduate studies,
etc.) to improve competencies of teaching staff has similarity with Tercanhoglu’s (1990) study, but is
different from the findings of Atbas’s (1999). In Ege University’s English preparatory curriculum (2017),
each level of students was taught various classes with different hours, while this study found that there
were standard hours of classes for each level. Separate class applications for each skill were also found
in Mede’s (2012) study. Vocabulary teaching was stated as a crucial skill in the general-purpose
statement in this study, which coincides with the findings of Cengizhan’s (2007) and Tekin’s (2015)
studies.

A lack of a collaborative decision-making process was encountered in some other research studies,
too (Atbas, 1999; Tercanlioglu, 1990). For the aim of standardization, a variety of materials and activities
were not to be used during the classes, yet in class observations, it was seen that, in student-centered
classes, lecturers used various materials and activities. On the one hand, there are similar findings which
stated that various materials were used (Mede, 2012; Timen Akyildiz & Taysi, 2017), on the other hand,
there are different findings which reported that various materials were not used in classrooms (Canlier
Bekem, 2010; Erozan, 2005; Oner, 2000; Paker, 2006; Tekin, 2015; Yildiz, 2004). One can conclude that
there were no out-of-class activities; on the other hand, some universities, such as DEU, Ege, METU and
PAU implemented out-of-class activities including conversation clubs, competitions, festivals and
conferences. All skills were assessed, which is not in parallel with the findings of Altmisdért’s (2009) and
Paker’s (2012) studies. According to Bellon and Handler (1982), the term ‘motivation’ has an important
effect on learning and teaching English. In this study, it was found that current students at the
preparatory school had higher motivation levels than former students. The reasons for the desire of
students was put forward as the aims of finding a good and well-paid job or career, and communicating
with people from other countries. The importance and effects of extrinsic motivation were found in a lot
of studies (Jung, 2006; Kirkgoz, 2009; Sen Ersoy & Kirliim Yapicioglu, 2015). It can be said that the main
reason for former students’ failure was lack of motivation. This finding was indicated in other studies,
too (Cakir, 2007; Kabaharnup, 2010; Karatas, 2007; Paker, 2012).

As an indication of this study, an evaluation of the elements was made through the views of the
stakeholders. It can be understood that the goals and objectives of the preparatory school curriculum
were not in accordance with the needs of the students and departments. This issue made all
stakeholders dissatisfied with the current curriculum. This finding is in parallel with the findings of
studies such as those of Al-Nwaiem (2012) and Akpur et al. (2016). One can conclude that students do
not have the desire to learn in a class given by the teachers they disapprove of in this study, as reported
in other studies (Baggeci & Cinkara, 2009; Tekin, 2015; Ozdoruk, 2016). Crowded classes affect learning
and implementing some activities, especially interactive ones, which can be negative (Blyiukduman,
2005; inal & Aksoy, 2014; Kabaharnup, 2010; Tung, 2010;). Students and lecturers complained about
crowded classes and not having the opportunity to reach all the students in their classes. Decision-
making and planning processes were said to be ineffective, as was stated in different studies (Al-
Nwaiem, 2012; Atbas, 1999; Mawed, 2016; Tiryaki, 2009). Listening and speaking classes were found to
be insufficient to develop communicative skills properly (Al-Nwaiem; 2012; Erozan, 2005; Gékdemir,
2005; Karci Aktas & Gundogdu, 2018). Thus, especially the objectives of the speaking skill were
perceived not to be reached despite the fact that speaking was seen as the most important skill to learn
(Atbas, 1999; Balint, 2009; Erdem, 1999). One cannot claim that materials met the needs of stakeholders
when the goals and objectives were not in accordance with the needs of the stakeholders (Altmisdort,
2009; inan & Yiiksel, 2012; Tavil, 2006; Tercanlioglu, 1990). The inappropriateness of skills classes and
materials was also stated in other studies (Al-Nwaiem, 2012; Oziidogru, 2017; Sorug, 2012; Yel, 2009). In
addition, teacher- and grammar-based teaching was a leading problem, so that students had difficulty in
communicating with each other and they became bored with the repeated activities, as stated in various
studies (Coskun, 2011; Demirtas & Sert, 2010; Dinger et al., 2010; Sert et al., 2013; Tung, 2010; Timen
Akyildiz & Taysi, 2017).
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No matter how many evaluation tools were used, as was stated in this study, the implementation of
oral exams was found to be inappropriate (Sen Ersoy & Kirim Yapicioglu, 2015; Tiryaki, 2009; Young,
1991). The inappropriateness of evaluation caused unreal performance assessments of the students
(Demirtas & Sert, 2010; Ozdoruk, 2016). This problem caused the students and lecturers in other
departments to believe that they had insufficient levels of English (Gomleksiz, 2002; Paker, 2012; Tekin,
2015).

Curriculum improvement components were explained briefly by giving suggestions. Taking the views
of all stakeholders into consideration, needs analysis can be stated as the priority thing to be done in
curriculum development (Akpur et al., 2016; Altmisdort, 2009; Atbas, 1999; Aydin et al., 2017; Brown,
1995; Mede & Akyel, 2014; Tsou & Chen, 2014; Tung, 2010; Yumuk, 1989; ). Apart from this, it is clear
that in order to improve communicative skills of students, foreign lecturers can contribute. This
suggestion coincides with the results of different studies (Erdem, 1999; Tiryaki, 2009; Yildiz, 2004).

As for suggestions regarding the organization element, professional in-service training should be
provided for development and renewal of lecturers (Al-Nwaiem, 2012; Mappiasse & Sihes, 2014).
Almost all of the lecturers and administrators stated that an evaluation mechanism would be useful and
motivating as long as it aimed to provide the lecturers with constructive feedback and support in areas
that they might be lacking in. As for who and what should be evaluated, interviewees commonly stated
that in addition to evaluating student progress, instructor and other staff performance should be
evaluated upon objective and carefully designed criteria. This finding is in parallel with the findings of
the studies by Atbas (1999), Sabuncuoglu (2006) and Chen (2009).

Suggestions related to communication, structure and the decision-making process can be sequenced
as these: It was concluded that the communication among all the stakeholders should be appropriate.
Roles and responsibilities of lecturers and administrators should be clearly stated in written documents.
It is thought-provoking that in the decision-making process, lecturers did not take part, so this should be
rectified in order to satisfy teaching staff. There are similar studies (Al-Nwaiem, 2012; Atbas, 1999;
Cosaner, 2013; Ekmekgi, 1983; Erdem, 1999; Gomleksiz, 2002; Karatas, 2007).

Moreover, it was indicated that teaching of professional English should start in preparatory school
and that the content should be relevant to Turkish culture, as some studies also state (Akar, 1999;
Erozan, 2005; Ekiz & Sire Kaya, 2016; Kdse, 2012; Ozkanal, 2009; Tarnapolsky, 2016; Timen Akyildiz &
Taysl, 2017). On the other hand, there is a study by Al-Nwaiem (2012), which emphasized that the
content of the curriculum should be relevant to the culture of the target language. It was claimed that
students felt culturally closer and learned English better and faster. The suggestion of making use of a
variety of technological materials was put forward in other studies, too (Al-Darwish, 2014; Erdem, 1999;
Ozkanal, 2009). A variety of activities and materials boost the level of students’ motivation and they
have more desire to learn English. Thus, it was stated in some studies that various and enjoyable
activities should be implemented (Kémir et al., 2005; Sen Ersoy & Kiirim Yapicioglu, 2015).

By allocating more responsibilities and enabling involvement of students in classroom activities
more, there should be power sharing, which was emphasized in the studies by Erozan (2005), Gokdemir
(2005), Yildiz (2006) and Karafil and Ari (2016). For the evaluation system, there should be changes in
the implementation of oral exams. The use of process-oriented evaluation should be focused on rather
than product-oriented evaluation. There are similar findings in other studies (Oztiirk, 2017; Yildiz, 2004).
Optional preparatory education was not preferred by stakeholders. Manap Davras and Bulgan (2012)
suggested excluding optional preparatory education and continuing with compulsory education.

To sum up, not having written and detailed goals and objectives of the program causes problems in
forming different elements (content, activities and assessment) of the program. Insufficient physical
facilities are another area to improve. In-service training was found to be inefficient; therefore, it should
be improved. Communication between lecturer and student was perceived to be positive; however,
communication between administration and other stakeholders should be enhanced. During the
decision-making process, participation of lecturers was low and there was a lack of participation by
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students. These can cause some problems such as miscommunication. It was stated that there were no
out-of-class activities or varied activities in class. Teaching of skills, especially speaking and listening,
should be given equal importance. It was determined that the level of students’ motivation towards
learning English was high at first; however, their level of motivation faded away due to grammar- and

tea

8.
9.

10.
11.

12.
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cher-based teaching. It was stressed that there were some problems in the assessment of students.
The following recommendations can be made based on the results and comments of this study:

The needs and interests of students and the needs of departments should be taken into
consideration before planning a program. Goals and objectives should be written clearly and in detail
according to these needs.

Physical facilities such as language labs, smartboards, a self-access center and so forth should be
improved.

In order to develop and renew lecturers’ professional knowledge, in-service training, workshops and
seminars should be organized on a regular basis and lecturers should be encouraged to join these
kinds of educational activities.

In addition, measures should be taken to promote the flow of communication such as institutional
transparency in management of the school.

Time to be allotted for each class can be adapted to the needs of departments. Professional English,
which is to be taught by experts in the domain, should be added to the preparatory curriculum, or
inclusion of Academic English should be organized properly.

Students can be given the opportunity to interact with each other through some facilities such as
conversation and reading clubs.

For a more efficient running of the program, it is essential that roles and responsibilities are clearly
defined.

Participation of all stakeholders in decision making for the curriculum should be enabled.

A resource center providing instructors with supplementary materials would also be an important
contribution to the quality of instruction.

Teaching of vocabulary should be given enough importance as well as the four skills of the language.

Grammar is a prioritized area in teaching English. Nevertheless, teaching of the four skills (listening,
speaking, reading, and writing) should be given more importance.

Not only product-oriented evaluation but also process-oriented evaluation should be included in the
curriculum.



Canay KARCI AKTAS, Kerim GUNDOGDU — Pegem Egitim ve Ogretim Dergisi, 10(1), 2020, 169-214

Turkish Version

Girig
Toplumsal, siyasi, ekonomik, kiltiirel vb. alanlarda yasanan degisimler sonucunda diinya biyik bir
koye donlasmistir. Bu alanlarda diger ulkelerle iletisimi saglayabilmek icin yabanci dil 6grenmek
zorunluluk haline gelmistir. Bu ylizden ¢ogu alanda hakimiyetini koruyan bir yabanci dil olarak

ingilizcenin &grenilmesi ve dgretilmesi diinyadaki hiikiimetler ve yetkililer tarafindan desteklenmis ve
uygulamaya konmustur (Chang, 2006).

Tiirkiye’de de kiiresel dil olan ingilizcenin égrenilmesi uzun zamandir bir gereksinim halini almis ve
bunun sonucu olarak da ingilizce ders olarak ilkokulun ilk yillarindan baslayarak iniversiteyi de icine
alacak sekilde programlarda yerini almistir. Ancak 6gretim hayatlarinin neredeyse basindan itibaren
ingilizce dgrenen bireylerin tiniversite yillarina geldiklerinde bu dili yeterli diizeyde kullanamadiklari
gorilmektedir (Karci Aktas & Giindogdu, 2018; Tiimen Akyildiz & Taysi, 2017). ingilizce 6grenme
sorununun yiksekdgretime yansimasinin belirgin olarak goéruldigt yerler Universitelerin  hazirhk
okullari/siniflaridir. Hazirlik okullari/siniflart zorunlu ya da istege bagh hazirlk egitimi gibi modellerle
universitelerin ilk yillarinda yerini almaktadir. Hazirlk okullarinin énemi “Ingilizcesi yeterli olmayan
dgrencilere kisa siirede lisans Ggrenimleri boyunca ihtiya¢ duyacaklari seviyede ingilizce 6§retme”
misyonu ile daha iyi anlagiimaktadir. Boylesi bir gorevi yuklenen hazirhk okullarinin da bunu
gerceklestirmek icin bilimsel arastirma bulgulari dogrultusunda gelistirilmis nitelikli 6gretim
programlarina sahip olmalari gerekmektedir. Glinimiizde ise yabanci dil 6gretiminden sorumlu 6gretim
gorevlileri ve program sorumlulari, program degerlendirme siirecinden c¢ok 06gretim sirecine
odaklanmaktadirlar. Bu amagla, bilimsel arastirma bulgularina dayanmayan programlar ve materyaller
gelistiriimektedir. Yapilan sinavlar sonrasi planlanan ¢alismalar, uygulanacak yeni program hedeflerine
yogunlasmaktadir ve bunun sonucunda uygulanan programlarin eksiklikleri zamaninda tespit
edilememektedir. Ayrica, bircok hazirlik okulu programinin program gelistirme ilkeleri ile ters dustigu
gorilmektedir (inal & Aksoy, 2014).

Program degerlendirme, program gelistirme sirecinde yer alan tim paydaslari ilgilendiren, 6zellikle
program uygulayicilari olan 0Ogretim gorevlileri, 6gretmenler ile programdan dogrudan etkilenen
ogrencileri kapsayan, cesitli veri toplama araglari ile programin etkililigine karar verme sireci olarak
tanimlanabilir (Demirel, 2006; Erden, 1998). Program gelistirmenin ilk adimi olan (Erden, 1998) program
degerlendirme galismalarinin yapilmasinin, programdan istenilen verimin alinmasi agisindan gerekli
oldugu belirtiimektedir (Demirel, 2006). Program degerlendirme ¢alismasinda tim paydaslarin
goruslerine basvurulmasi, programin ve 6grenme olanaklarinin gelistirilmesini saglar (Bellon & Handler,
1982). Bu baglamda, program degerlendirmenin yalnizca dort temel 68esi olan hedefler, icerik, egitim
durumlari ve 6lgme-degerlendirme sireglerinin incelenmesi degil; ayni zamanda programi etkileyen tiim
unsurlarin degerlendirilmesi gerekmektedir. Diger bir deyisle, okulun amaglari neler olmali ve nasil
belirlenmeli; paydas hedefleri ile uyumlu mu; program 6geleri nasil isliyor; okuldaki iletisim ve karar
verme sireci olumlu mu; fiziksel olanaklar yeterli mi; okuldaki tim kisiler yeterli mi; her bir insan
kaynaginin gorev ve sorumluluklari nasil ve nerede belirtiliyor, 6gretim gorevlileri mesleki agidan
desteklenmekte midir gibi farkh sorular yanitlanmalidir (Bellon & Handler, 1982). Her bir program
degerlendirme calismasinda farkli modeller ve yaklasimlarin kullanildigi gérilmektedir. S6z konusu olan
model ve yaklasimlarin her biri degerlendirmenin amacina ve ele alinacak degiskenlere gore farklilik
gosterebilmektedir. Bu calismada kullanilan Bellon ve Handler Modeli’'nin program degerlendirme
cercevesini dort ana birim olusturmustur. Bunlar dort ana odak noktasi (amaglar, organizasyon, islemler
ve ciktilar), mevcut durum agiklamasi, analiz etkinlikleri ve toplam gelistirme birimleridir. Dort ana odak
noktasindan birincisi olan amaglar, programin amaglari ve felsefesini icermektedir. Organizasyon ana
odak noktasinda ise programin kaynaklar, iletisim, karar alma, planlama, programlar, dénit ve
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degerlendirme, yapisi yer almaktadir. islemler ana odak noktasinda programin isleyisine (hedefler, igerik,
islenis, 6lgme degerlendirme) dair bilgiler bulunmaktadir. Son ana odak noktasi olan giktilarda ise
ogrencilerin basari ve motivasyon dizeylerine iliskin algilari yer almaktadir. Mevcut durum
aciklamasinda dort ana odak noktasini iceren genel bir bakis ortaya konulur. Analiz etkinlikleri
asamasinda doért ana odak noktasina iliskin paydaslarin gérusleri alinir. Toplam gelistirme birimlerinde
ise bu dort ana odak noktasina yonelik paydas 6nerileri yer almaktadir. Bu arastirmada Bellon ve Handler
Modeli’nin tercih edilmesindeki en dnemli husus diger modellerde yer almayan organizasyon asamasinin
detayli bir sekilde degerlendirilebilmesidir. Organizasyon asamasinda yer alan birimler olan kaynaklar,
iletisim, karar alma, planlama, programlar, doniit ve degerlendirme, yapi degiskenleri 6zellikle hazirlik
okullari/siniflarinda 6grencilerin 6grenmesini ve 06gretim elemaninin 6gretmesini etkileyen 6nemli
etkenlerdir. Bunlarin mevcut durumunun agiklanmasi, degerlendirilmesi ve programla iligkisi olan kisiler
tarafindan énerilerin belirtilmesi biyiik bir énem tasimaktadir. Aydin Adnan Menderes Universitesi
(AADU) Yabanci Diller Yiiksekokulu kendi programini olusturan, ders arag-gereclerini belirleyen,
uygulayan bir Universite birimi olarak yer almaktadir. Bu baglamda programin karar alma ve iletisim
boyutlari, programin gelistirilmesi ve uygulanmasinda buyik bir rol oynamaktadir. Programin 6zellikle bu
yonleriyle de degerlendirilmesi gerekmektedir. Clinkii program degerlendirmede farkl unsurlarin da ele
alinmasi degerlendirmenin gok yonli yapilmasini saglamaktadir.

ilkdgretim ve ortadgretim diizeyinde ingilizce programlarini degerlendiren bircok calisma
bulunmaktadir. Ancak yiiksekdgretim ingilizce programlarini inceleyen calismalar az sayidadir.
Yiiksekogretimde vyapilan ingilizce program degerlendirme calismalarinda cogunlukla CIPP
degerlendirme modelinin kullanildig1 goriilmektedir ancak Bellon ve Handler degerlendirme modelinin
kullanildigi yurtdisi ve yurtici calismalara pek rastlanmamistir. Yapilan alanyazin taramasinda karsilasilan
yurtici ve yurtdisi calismalarini sdyle 6zetlemek mimkindir: Bu ¢alismalarda ortak dneri olarak iletisim
becerilerine 6nem verilmesi gerektigi, 6lgme degerlendirme araglarinda degisiklik ve 6grencilerin
motivasyon ve ilgilerini artirmaya yonelik etkinlikler yapilmasi gerektigi belirtilmistir (Altmisdort, 2009;
Balint, 2009; Chang, Kim & Lee, 2015; Griffee, 1999; inal & Aksoy, 2014; Karatas, 2007; Karci Aktas &
Giindogdu, 2018; Kiely, 2003; Kdse, 2012; Maneth, 2012; Mede, 2012; Nam, 2005; Oner, 2015; Ozdoruk,
2016; Ozkanal, 2009; Sahin, 2006; Sen Ersoy & Kiiriim Yapicioglu, 2015; Oztiirk, 2017; Oziidogru, 2017;
Tiryaki, 2009; Tsou & Chen, 2014; Tung, 2012; Timen Akyildiz & Taysi, 2017; Yilmaz, 2011). Bellon ve
Handler degerlendirme modelinin kullanildigi yurtici ve yurtdisi calismalarini ise soyle 6zetlemek
mimklndur: Bu ¢alismalarin ortak noktalari ise 6grencilerin ihtiyaglari ve ilgilerine gére programlarin
yapilandiriimasi ve Ozellikle konusma gibi iletisim becerilerine 6nem verilmesi gerektigi belirtilmistir.
Ogrencilerin basarisizlik nedenlerinin basinda ise motivasyon azligi gelmektedir (Al-Nwaiem, 2012;
Atbas, 1999; Erdem, 1999; Erozan, 2005; Tercanlioglu, 1990; Yel, 2009;).

Yiiksekogretimde yapilan ingilizce programlarini degerlendirme ¢alismalarinin az olmasinin yani sira
2009-2010 egitim 6gretim yilinda 6gretime baslamasina ragmen AADU Yabanci Diller Yiiksekokulu
ingilizce hazirlik programinin sistemli ve bilimsel calismalarla degerlendiriimemis olmasi bu calismanin
yapilmasinin bir baska nedenidir. Bu baglamda &gretim gorevlileri, yiiksekokul ydneticileri, ingilizce
hazirlik sinifina devam eden &grenciler, hazirlik egitiminin ardindan 6grencilerin ingilizce kullanmaya
devam ettikleri programlarda ders veren 6gretim elemanlarinin ve bu programlarda 6grenim gérmekte
olan égrencilerin gorisleri alinmistir. Arastirma ile toplanacak verilerin 6zellikle AADU Yabanci Diller
Yiiksekokulu ingilizce hazirlik programina yénelik déniit saglamasi, program degerlendirme alanyazinina
ve alana katki saglamasi, benzer programlara sahip okullarin alacaklari kararlarda 6rnek teskil etmesi
umulmaktadir.

Bu arastirmanin genel amaci, ADU Yabanci Diller Yiiksekokulu ingilizce hazirlik programini Bellon ve
Handler Modeline gére degerlendirerek olasi programlarin gelistiriime slrecine katki sunabilmektir.
Arastirmanin genel amaci dogrultusunda belirlenen program degerlendirme sorulari sunlardir:

1. ingilizce hazirlik programinin amaglar, organizasyon, islemler ve ciktilar boyutlari agisindan mevcut
durumu nasildir?
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2. ingilizce hazirlik programi 6grencileri, égretim gorevlileri, yoneticileri, dis birim &grencileri ve dis
birim 6gretim elemanlari programin; amaglar, organizasyon, islemler ve ciktilar boyutlarini nasil
degerlendirmektedirler?

3. Iingilizce hazirlik programi dgrencileri, 6gretim gorevlileri, yéneticileri, dis birim &grencileri ve dis
birim 0Ogretim elemanlarinin programin amaglar, organizasyon, islemler ve g¢iktilar boyutlarinin
gelistiriimesi ve iyilestirilmesine yonelik énerileri nelerdir?

Yontem
Arastirmanin Modeli

Calismada Bellon ve Handler program degerlendirme modeline bagvurulmustur. Program
degerlendirme, program sirecinde yer alan tim paydaslari kapsamalidir. Boylelikle programin
giclenmesi ve dolayisiyla elde edilecek bitiuncil verilerle 0Ogrencilerin 6grenme olanaklarinin
gelistiriimesi saglanir (Bellon & Handler, 1982). Bu baglamda, programin yalnizca degerlendirmenin
hedefler, icerik, egitim durumlari ve 6lgme-degerlendirme sireglerinin incelenmesi degil; ayni zamanda
programi etkileyen tiim unsurlarin da degerlendirilmesi blyiik yarar saglar. Bu ayni zamanda durum
calismasi yonteminin de ruhuna uygun diismektedir. Bu baglamda, okulun amaclari neler olmali ve nasil
belirlenmeli; paydas hedefleri ile uyumlu mu; program 6geleri nasil isliyor; okuldaki iletisim ve karar
verme slireci olumlu mu; fiziksel olanaklar yeterli mi; okuldaki tim kisiler (hizmet ve idari personel dahil)
yeterli mi; her bir insan kaynaginin goérev ve sorumluluklari nasil ve nerede belirtiliyor, 6gretim
elemanlari mesleki agidan nasil desteklenmektedir gibi farkli sorularin bu model ile derinlemesine
yanitlanabilecegi dislinilmustar.

Nitel arastirma desenlerinden durum c¢alismasi Uzerine kurgulanarak vyapilan bu program
degerlendirme calismasinda, calisilan durum ile ilgili betimsel nitel ve nicel verilere ulasiimasi
amagclanmistir. Durum ¢alismalari, belirli bir durumun derinlemesine analiz edilmesine dayanmaktadir.
Calismada kullanilan nitel ve nicel veri toplama teknikleri, degerlendirme ve yorumlamanin
zenginlestirilmesi i¢in gesitli gorls agilarindan yararlanma olanagini saglamasi bakimindan avantajhdir
(Fitzpatrick, Sanders & Worthen, 2004; Yildirrm & Simsek, 2006). Durum c¢alismasi, sinirli bir sistem
Gzerine kurulu (Merriam, 1998) olan daha ayrintili ve gergege yakin bilgiler veren (Usun, 2012) bir
calisma tiridir. Bu durum Bassey (2003) tarafindan sinirh sayida katilimci, sinirli bir siire ve sinirli yer
baglaminda degerlendirilmistir. Bu calismada AADU Yabanci Diller Yiiksekokulu ingilizce Hazirlik siniflari
sinirli alan olarak yer almaktadir. Calismaya katilanlar olarak 310 ingilizce hazirlik 6grencisi, 26 ingilizce
okutmani, 26 dis birim dgretim elemani ve 24 dis birim 6grencisi ile sinirlidir. Ayrica ingilizce hazirhk
programi bir yil siireyle sinirlidir. Bu ¢galismada durum galismasinin tercih edilmesinin nedenleri sunlardir:
1) Arastirma sorularinin yanitlanmasi ve bu sorularin ADU Yabanci Diller Yiiksekokulu ingilizce Hazirlik
programinda yer alan 6grenci ve 6gretim elemani, dis birim 6grenci ve 6gretim elemanlarinin goruslerini
yansitmasi amaciyla en uygun arastirma deseninin durum ¢alismasi olmasi, 2) Arastirmacinin, arastirma
bulgularini yorumlayabilmek icin katilimcilarin sinif ici gézlemleri ve programa iliskin tiim etkenlerini
arastirmasi da durum calismasini tercih etmede etkili olmustur. Durum ¢alismasinda, tek bir okulun ve
programin degerlendirilmesi yapilacagindan, “bitincil tek durum deseni” kullanilmistir (Yildirm &
Simsek, 2006).

Nitel ve nicel veriler, hazirlik siniflarinda 6grenim gérmekte olan 6grencilere uygulanan olgek, anket
ve goriismeler Ingilizce hazirlik 6gretim gérevlilerine uygulanan anket ve goriismeler, dis birim
o6grencileri ve 0gretim elemanlari ile yapilan gorismeler ile hazirlik siniflarinda yapilan goézlemler ve
dokiman analizi yoluyla toplanmustir.

Katilimcilar

Calismaya katilan ingilizce 6gretim gorevlilerine ait demografik bilgiler Tablo 1’de sunulmustur.
Calismada vyer alan ingilizce hazirlik sinifi égrencilerinin demografik bilgileri Tablo 2’de sunulmustur.
Gériisme yapilan ingilizce hazirlik grencilerine ait bilgiler Tablo 3’te sunulmustur.
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Tablo 1.
ingilizce Odretim Gérevlilerinin Demografik Ozellikleri.
f %
Cinsiyet Erkek 13 50.00
Kadin 13 50.00
TOPLAM 26 100.00
Ogrenim Durumu Lisans 17 65.40
Yiiksek lisans 7 26.90
Doktora 2 7.70
Diger - -
TOPLAM 26 100.00
Kidem 1-5yil 1 3.80
6-10 yil 5 19.20
11-15yil 10 38.50
16-20 yil 4 15.40
21 yil ve Uzeri 6 23.10
Toplam 26 100.00
Tablo 2.
ingilizce Hazirlik Ogrencilerinin Demografik Ozellikleri.
f %
Bolim Zorunlu 238 76.80
istege bagl 72 23.20
Toplam 310 100.00
Cinsiyet Erkek 177 57.10
Kadin 133 42.90
Toplam 310 100.00
Mezun Olunan Lise Meslek Lisesi 23 7.40
Anadolu Lisesi 192 61.90
Ozel Lise 32 10.30
Diger 63 20.30
Toplam 310 100.00
ingilizce 6grenmede gegen siire 0-5yil 46 14.80
6-10 yil 242 78.10
11 yil ve Gzeri 22 7.10
Toplam 310 100.00
Lisede alinan ingilizce ders saati hig 10 3.20
1-3 saat 44 14.20
4-6 saat 205 66.10
6 saatten fazla 51 16.50
Toplam 310 100.00

Gériisme yapilan ingilizce hazirlik programinda gérevli 6gretim gorevlilerine ait bilgiler Tablo 4’te
verilmistir. Hazirhk sinifina devam etmis ancak hali hazirda artik kendi bolimlerinde 6grenim géren (dis
birim) 6grencilere ait kisisel bilgiler Tablo 5’te verilmistir. Calisma kapsaminda tniversite dis birimlerinde
gorev yapan ingilizce hazirlik 6gretim gérevlilerinin ézellikleri Tablo 6’da verilmistir.

Arastirmanin katiimcilarin, AADU Yabanci Diller Yiiksekokulu'nda 6grenim gérmekte olan 310
hazirlik 8grencisi; ayni kurumda gérev yapan 26 ingilizce 6gretim gérevlisi; yiizde yiiz ingilizce 8grenimi
géren ve zorunlu hazirlik egitimi alan Nazilli iktisadi ve idari Bilimler Fakiiltesi Uluslararasi iliskiler
(ingilizce) Bolimii; Mithendislik Fakiiltesi ve yiizde otuz ingilizce 6grenimine tabi ve istege bagl hazirlk
egitimi alan 24 6grenci ile Kusadasi Turizm Fakiltesi'nde gbérev yapmakta olan 26 6gretim elemani
olusturmaktadir.
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Tablo 3.

Gériismeye Katilan ingilizce Hazirlik Ogrencilerinin Ozellikleri.

Kod Cinsiyet Kur Mezun Olunan Lise Boliim

01 Kadin Ust kur Anadolu Lisesi Zorunlu/ingiliz Dili ve Ed.

02 Kadin Ust kur Anadolu Lisesi Zorunlu/ ingiliz Dili ve Ed.

03 Erkek Ust kur Anadolu Lisesi Zorunlu/Miihendislik

04 Kadin Orta kur Anadolu Lisesi Zorunlu/ Uluslar arast iliskiler
05 Erkek Orta kur Super lise Zorunlu/ Muhendislik

06 Kadin Orta kur Anadolu Lisesi Zorunlu/ Uluslar arast iliskiler
67 Kadin Alt kur Anadolu Lisesi Zorunlu/ Muhendislik

08 Kadin Alt kur Anadolu Lisesi Zorunlu/ Muhendislik

09 Kadin Alt kur Anadolu Lisesi Zorunlu/ Muhendislik

610 Kadin Alt kur Anadolu Lisesi Zorunlu/ Muhendislik

011 Erkek Alt kur Anadolu Lisesi Zorunlu/ Miithendislik

012 Kadin Alt kur Anadolu Lisesi Zorunlu/ Miihendislik

013 Kadin Alt kur Anadolu Lisesi Zorunlu/ Muhendislik

014 Erkek Alt kur Anadolu Lisesi Zorunlu/ Muhendislik

015 Erkek Alt kur Anadolu Lisesi Zorunlu/ Yiiksek Lisans

016 Kadin Alt kur Meslek Lisesi istege bagli/Turizm Fakiiltesi
017 Kadin Alt kur Meslek Lisesi istege bagli/ Turizm Fakdltesi
018 Erkek Alt kur Meslek Lisesi istege bagli/ Turizm Fakiiltesi
Tablo 4.

Goériisme Yapilan ingilizce Hazirlik Ogretim Gérevlilerinin Ozellikleri.

Kod Cinsiyet Kidem Ogrenim Durumu
0.E.1 Erkek 11 yil Gizeri Lisans

0.E.2 Kadin 5-10 yil Lisans

0.E.3 Erkek 20 yil Gzeri Lisans

O.E. 4 Erkek 20 yil Gzeri Lisans

0.E.5 Kadin 15-20 yil Lisans

O.E.6 Erkek 11 yil Gizeri Lisans

0.E.7 Erkek 11 yil Gizeri Lisans

0O.E.8 Kadin 11 yil Gizeri Lisans

0.E.9 Kadin 11 yil Gizeri Lisans

0.E. 10 Erkek 11 yil Gzeri Yiiksek Lisans
0.E.11 Erkek 5-10 yil Lisans

0.E. 12 Erkek 11 yil Gizeri Yiiksek Lisans
0.E. 13 Erkek 5-10 yil Lisans

Y1 Erkek 11 yil Gzeri Yiksek Lisans
Y2 Erkek 15-20 yil Lisans

Nicel verilerin toplanmasi
belirlenmeden AADU Yabanci Diller Yiiksekokulu ingilizce Hazirlik Programinda 2016-2017 egitim
dgretim yilinda gérev yapmakta olan 28 ingilizce dgretim gdrevlisinden 26’sina ulasiimistir.

asamasinda, anket formlarinin uygulanmasi igin Orneklem

grubu

Arastirmada ikinci grup katihmcilari ingilizce hazirlik programi 6grencileri olusturmaktadir. Olgek ve
anket formlarinin uygulanmasi igin érneklem grubu belirlenmeden AADU Yabanci Diller Yiiksekokulu
ingilizce Hazirlik Programinda 2016-2017 egitim 6gretim yilinda 6grenim gdrmekte olan 332 hazirlik
dgrencisine ulasmak amaglanmistir. Olcek formu uygulamasinda 328 hazirlik sinifi 6grencisine 6lcek
formlari dagitilirken, 310 hazirlik sinifi 6grencisine anket formlari dagitilmistir. Aradaki farkin nedeni ise
2. donemde 10 6grencinin sdmestr tatilinde yapilan muafiyet sinavindan basarili olup bdélimlerine

gitmeleridir.
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Tablo 5.

Gériisme Yapilan Dis Birim Odrencilerinin Ozellikleri.

Kodu Cinsiyet Sinif Mezun Olunan Lise Boliim

D.0.1 Kadin 1 Anadolu Lisesi Mihendislik

D.0.2 Kadin 1 Anadolu Lisesi Miihendislik

D.0.3 Erkek 3 Anadolu Lisesi Miihendislik

D.0.4 Erkek 3 Anadolu Lisesi Miihendislik

D.0.5 Kadin 2 Genel lise Miihendislik

D.0.6 Kadin 2 Anadolu Lisesi Mihendislik

D.0.7 Erkek 4 Genel lise Miihendislik

D.0.8 Erkek 4 Anadolu Lisesi Miihendislik

D.0.9 Kadin 4 Meslek Lisesi Turizm Fakaltesi
D.0. 10 Kadin 4 Meslek Lisesi Turizm Fakaltesi
D.0.11 Kadin 3 Meslek Lisesi Turizm Fakiltesi
D.0.12 Kadin 3 Meslek Lisesi Turizm Fakiltesi
D.0.13 Kadin 2 Meslek Lisesi Turizm Fakaltesi
D.0. 14 Erkek 2 Meslek Lisesi Turizm Fakiltesi
D.0. 15 Erkek 1 Meslek Lisesi Turizm Fakiltesi
D.0. 16 Kadin 1 Meslek Lisesi Turizm Fakiltesi
D.0.17 Kadin 4 Anadolu Lisesi Uluslararasi iliskiler
D.0. 18 Erkek 4 Anadolu Lisesi Uluslararasi iliskiler
D.0. 19 Kadin 3 Anadolu Lisesi Uluslararasi iliskiler
D.0.20 Kadin 3 Anadolu Lisesi Uluslararasi iliskiler
D.0.21 Erkek 2 Anadolu Lisesi Uluslararasi iliskiler
D.0. 22 Erkek 2 Anadolu Lisesi Uluslararasi iliskiler
D.0.23 Kadin 1 Anadolu Lisesi Uluslararasi iliskiler
D.0.24 Erkek 1 Anadolu Lisesi Uluslararasi iliskiler
Tablo 6.

Gériisme Yapilan Dis Birim Odretim Elemanlarina Ait Bilgiler.

Kodu Cinsiyet Boliim Fakilte

D.O.E. 1 Erkek Turizm Rehberligi Turizm

D.O.E.2 Kadin Turizm Rehberligi Turizm

D.O.E.3 Kadin Konaklama isletmeciligi Turizm

D.O.E. 4 Kadin Okutman Turizm

D.O.E.5 Kadin Turizm Rehberligi Turizm

D.O.E.6 Kadin Okutman Turizm

D.O.E. 7 Kadin Seyahat isletmeciligi Turizm

D.O.E. 8 Kadin Seyahat isletmeciligi Turizm

D.O.E.9 Erkek Konaklama islt. Turizm

D.O.E. 10 Kadin Okutman Turizm

D.O.E. 11 Erkek Elektrik Elektronik Mihendislik

D.O.E. 12 Kadin Gida Miihendislik

D.O.E.13 Erkek Bilgisayar Mihendislik

D.O.E. 14 Kadin insaat Mihendislik

D.O.E. 15 Kadin Gida Mihendislik

D.O.E. 16 Erkek Gida Miihendislik

D.O.E. 17 Erkek insaat Miihendislik

D.O.E. 18 Erkek Bilgisayar Mihendislik

D.O.E. 19 Erkek Elektrik Elektronik Mihendislik

D.0.E. 20 Erkek Elektrik Elektronik Mihendislik

D.0.E. 21 Erkek Uluslar arast iligkiler Nazilli I.I.B.F.

D.O.E. 22 Erkek Uluslar arast iliskiler Nazilli I.I.B.F.

D.O.E. 23 Kadin Uluslar arast iliskiler Nazilli I.I.B.F.

D.O.E. 24 Erkek Uluslar arast iliskiler Nazilli I.I.B.F.

D.O.E. 25 Erkek Uluslar arast iligkiler Nazilli I.i.B.F.

D.O.E. 26 Erkek Fizik Fen-Edebiyat Fakultesi
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Gorusme yapilacak 6grenciler ‘amagli 6rnekleme’ (Patton, 1990) yontemlerinden “tipik durum
orneklemesi” kullanilarak tipik olarak derslerine devam sorunu olmayan, 6lgek ve anket maddelerine
yanit vermis, ingilizce hazirlik siniflarinda égrenim gérmekte olan dgrenciler arasindan segilmislerdir.
Gorugmeler alt kur (dokuz 6grenci), orta kur (alti 6grenci) ve Ust kurdan (li¢ 6grenci) olmak tizere toplam
18 &grenciyle veri doyumuna ulasincaya kadar yapilmistir. Ogretim gorevlileri icin katilimcr sayisi,
arastirma sorularina yanit olabilecek kavramlarin ve siireclerin tekrar etmeye basladigi asamaya (doyum
noktasi) kadar veri toplamaya devam edilmesi temel alinarak belirlenmistir. Bu dogrultuda goriismeye
gonilli olan 13 hazirlik dgretim gorevlisi ve ingilizce dersine katilan iki yonetici ile gériismeler
yapilmistir. Hazirlik sinifinda 6grenim gormis 6grenciler arasindan segilmesi 6lgiitl ile gorusllecek dig
birim 6grencileri amacgh ornekleme yontemlerinden 6lgit 6rnekleme ile belirlenmistir. Her sinif
duzeyinden (1., 2., 3. ve 4. siniflar) ikiser 6grenci toplam 24 katilimci olarak belirlenmistir. Dis birim
o6gretim elemanlari icin katilimci sayisi, arastirma sorularina yanit olabilecek kavramlarin ve siireglerin
tekrar etmeye basladigl asamaya (doyum noktasi) kadar veri toplamaya devam edilmesi temel alinarak
rastgele belirlenmistir. Toplamda 26 dis birim 6gretim elemani ile gériisme yapilmistir.

Gozlem siniflar ise sinif icinde farkh yontemler ve teknikler uygulayan 6gretim gorevlileri olarak
O0gretmen merkezli 6gretim yapan ve 0Ogrenci merkezli 6gretim yapan diye ikiye ayrilmaktadir.
Uygulamalardan kaynaklanan farkliliklar géz éniinde bulundurularak 6gretmen merkezli 6gretim yaptig
dusunilen dort ogretim gorevlisi (derslerinde diiz anlatim, soru-cevap ve tartisma gibi yontemler
uygulanan, 6gretmenin tek otorite oldugu, 6grencinin pasif olarak dinleyici rolde oldugu ve ders
kitaplarina bagimhhgin oldugu siniflarda gérev yapmakta olanlar) ile 6grenci merkezli 6gretim yaptigi
farz edilen dort 6gretim gorevlisi (farkli yontemler uygulanan, 6grencinin aktif olarak katilimci rolde
oldugu, farkli materyallerin de oldugu siniflarda goérev yapmakta olanlar) gonillilik esasina gore
belirlenmistir.

Veri Toplama Araglari ve Siireci

Tablo 7’de uygulanan o6lgme araglari, katihmci sayilari ve uygulanan program degerlendirme
modelinin hangi asamalari ve ¢alismanin program degerlendirme sorularindan hangilerine yanit verdigi
yer almaktadir.

ingilizce Ggrenmeye Yénelik Motivasyon Olgedi: ingilizce 6grenmeye yoénelik motivasyon &lcegi,
Bellon ve Handler modeli’'nde yer alan dort ana odak noktasindan ciktilar biriminde yer alan 6grencilerin
motivasyon diizeylerinin belirlenmesi agisindan gelistirilmistir. Motivasyon, ingilizce 6grenmeye yénelik
motivasyon ve yabanci dil 6grenmeye yonelik motivasyona iliskin alanyazin taramasindan sonra 42
maddelik bir havuz olusturulmustur. Maddelerin kapsam gegcerligi, anlasilabilirligi ve uygunlugu uzman
gorisleri dogrultusunda incelenmis ve Egitim Bilimleri alanindan alti, ingilizce 6gretimi alanindan ise (g
o6gretim elemaninin gorisleri dogrultusunda bazi maddeler dlgekten cikarilarak 36 maddelik bir 6lcek
hazirlanmistir. Egitim Bilimleri uzmanlari genel olarak egitim acisindan ve ingilizce dgretim uzmanlari
ingilizce egitimi acisindan maddeleri degerlendirmislerdir. Pilot calisma izmir ve Mugla’daki devlet
tniversitelerinin Yabanci Diller Yiiksekokullarinda 6grenim gérmekte olan ingilizce hazirlik siniflarindaki
ogrencilere uygulanmistir.  “Tamamen katiliyorum=5"”, “blylk olgide katiliyorum=4", “kismen
katilyorum=3", “cok az katiliyorum=2", “hi¢ katilmiyorum=1" seklinde derecelendirilen 15 maddelik
nihai 6lgek, ADU Yabanci Diller Yiiksekokulu ingilizce hazirlik programinda 2016-17 egitim 6gretim yilinda
o6grenim gérmekte olan 328 6grencinin donitleriyle sonuglanmistir.

Ogretim elemani ve égrenci anketleri: Bellon ve Handler modelinde yer alan asamalar temel alinarak
ingilizce hazirlik 6gretim gorevlisi ve dgrencileri icin benzer sorular kapsayan iki ayri anket formu
gelistirilmistir. Alanyazin taramasi yapildiktan sonra belirlenen maddeler alan uzmani (Egitim Bilimleri)
genel olarak egitim agisindan ve dil uzmani (ingilizce egitimi) olan kisilerin ingilizce egitimi agisindan
dnerileri dogrultusunda diizeltiimistir. Pilot calisma igin izmir'deki bir Gniversitenin Yabanci Diller
Yiiksekokulu’ndaki 281 6grenci ve 10 6gretim elemanina anketler uygulanmistir. Alan ve egitim
uzmanlarinin énerilerinden sonra anketler son halini almistir. Nihai formlar 12 béliimden ve toplam 178
sorudan olusmakta ve acgik uglu sorular da bulunmaktadir. Nihai 6gretim elemani formu 14 bélimden ve
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toplam 182 sorudan olusmakta ve yine bazi boélimlerin sonunda agik uglu sorular da bulunmaktadir
(Ogrenci anketleri icin toplam 10 acik uglu soru, 6gretim elemani anketleri icin toplam 14 agik uclu soru).
Nihai anketler 310 hazirlik &grencisine ve 26 ingilizce dgretim gérevlisine uygulanmistir. Ogrenci ve
Ogretim Elemani Anketi su boyutlara yénelik maddelerden olusmaktadir: Katihmcilarin kisisel bilgileri,
hazirlik 6gretiminin nasil olmasi gerektigi, istenilen seviyeye ulasma beklentisi, en 6nemli/6nemsiz dil
o6grenme alanlan, belli dil alanlarinda mevcut durum, dil 6grenme alanlarinin zorluk derecesi, dil
dgrenme ve 6gretme tekniklerinin dnemlilik ve gerceklestirebilirlik derecesi, ingilizce derslerine yénelik
sorular, akademik personele yonelik sorular, ders kitaplarina yonelik sorular, belli degerlendirme
tirlerine yénelik 6nem ve yeterlilik derecesi, katilimcilarin programin iyilestiriimesi ve gelistiriimesine
y6nelik 6nerileri. Kisaca modelin tiim sorularina (mevcut durum, analiz etkinlikleri ve toplam gelistirme
birimlerine yonelik sorulara) yanit verecek maddeler ankette yer almaktadir.

Tablo 7.
Uygulanan Veri Toplama Araclari ve Katilmci Sayilari.
Uygulanan Olgme Araglari Yabanci Diller Yiiksekokulu Dis Birimler

Olgek (Modelin mevcut durum agiklamasina ydnelik 328 dgrenci -
program degerlendirme galismasinin 1. sorusunu

yanitlamaktadir)

Anket (Modelin mevcut durum agiklamasi, analiz 26 Ogretim gorevlisi -
etkinlikleri ve toplam gelistirme birimlerine yonelik 310 6grenci

¢alismanin tiim sorularini yanitlamaktadir)

Gorisme(Modelin mevcut durum agiklamasi, analiz 13 6gretim gorevlisi 26 6gretim elemani
etkinlikleri ve toplam gelistirme birimlerine yonelik 18 6grenci 24 dgrenci
calismanin tiim sorularini yanitlamaktadir) 2 ybnetici

GoOzlem (Modelin mevcut durum agiklamasi ve 4+4=8 Ogretim gorevlisinin 4’er ders -

analiz etkinliklerine yonelik ¢alismanin 1. ve 2. saati toplam 32 saat

sorularini yanitlamaktadir)

Dokiman Analizi (Modelin mevcut durum Okulun resmi web sitesi,

aciklamasina yonelik program degerlendirme Yonetici ve koordinatérlerde bulunan yazili belgeler,
¢alismasinin 1. sorusunu yanitlamaktadir) Ogrenci el kitabi,

ingilizce ders kitaplari, Alistirma kitaplari, Ogretmen kitaplari,
Ogrenci sinif listeleri

Ogretim elemani ve égrenci gériisme formlari: Ogrencilerle nihai gériismeler dncesi 6n goriisme
yapilmistir. Hazirlik programini degerlendiren goriisme formlarinda yer almasi disiinilen sorular
oncelikle Bellon ve Handler degerlendirme modelinin asamalari ve bu asamalarda yer alan unsurlar
dikkate alinarak hazirlanmistir. Ancak dis birimlerde gérev yapmakta olan 6gretim elemanlarinin
goruslerini belirlemek amaciyla hazirlik programinin isleyisine yonelik degil, 6grencilerin bolimlerdeki
mevcut durumlarina ve hazirlik programinin isleyisine yonelik dnerileri sorulmustur. Hazirlanan taslak
goriisme formlari, AADU Egitim Bilimleri alaninda ¢alismakta olan ve nitel arastirma tecriibesi olan bes
o6gretim elemaninin gorislerine sunulmustur. Yapilan donit ve diizeltmeler sonucunda bigcimlendirilmis
ve pilot uygulamasi érneklem /arastirma kapsami disinda kalan (g ingilizce okutmani ve rastgele segilen
t¢ ingilizce hazirlik programi 6grencisi, yine dis birimlerde gérev yapmakta olan ii¢ 6gretim elemani ve
rastgele secilen dort dis birim 6grencisine yapilmistir. Yapilan diizeltmeler sonucunda, Bellon ve Handler
degerlendirme modelinin asamalari ve unsurlari altinda birbirine paralel formlar seklinde toplam 30 adet
soru hazirlanmistir. Nihai goriisme formlari Yabanci Diller Yiksekokulu’'nda gorev yapan 13 Ogretim
gorevlisi, 2 yonetici ve ayni okulda 6grenim gérmekte olan 18 6grenciye, dis birimlerde gorev yapan 26
ogretim gorevlisi ve dis birimlerde 6grenim gérmekte olan 24 6grenciye uygulanmistir. Tim gorismeler
arastirmaci tarafindan yapilmis olup, bir goériismenin ortalama siresi hazirhk programi 6gretim
elemanlari i¢in ortalama 1,5-2 saat, hazirlik programi 6grenciler icin ortalama 30 dakika, dis birim
6gretim elemanlari igin 1-2 saat ve dis birim 6grencileri icin 40-60 dakika olarak hesaplanmistir. Ses kayit
cihazina izin verilmeyen durumlarda veriler not alma teknigi ile toplanmistir. ingilizce hazirlik grenci ve
O6gretim gorevlisi, dis birim 6grenci gorisme formlarinda yer alan sorular su basliklar altinda yer
almaktadir: Ogrencilerin ingilizce ©6grenmeye yénelik bakis acilari, Organizasyon (Kaynaklar,
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Organizasyon siireci, Programlar, iletisim, Karar alma siireci, Yapi, Déniit ve degerlendirme), islemler
(Programin hedefleri, icerigi, islenisi, Degerlendiriimesi), Ciktilar (Ogrenci Basarisi). Dis birim &gretim
elemani sorulari sunlari icermektedir: ingilizce egitiminin bélimleri icin gerekliligi var midir, 6grencilerin
ingilizce yeterlilikleri, dil becerileri ne dizeyde olmalidir, ingilizce hazirlik egitimi icin su boyutlardaki
Onerileri nelerdir (Amaglar, fiziksel durum, icerik, materyal/arag-gereg, etkinlikler, degerlendirme).

Gozlem formlari: Gozlemler yari yapilandinimis gézlem olarak uygulanmistir. Gozlem calismalari
dgretim gorevlilerinin  Temel ingilizce, dilbilgisi, dinleme-konusma ve okuma-yazma derslerini
kapsayacak sekilde ylrGtalmustir. Boylece programin isleyisi ile o6gretim gorevlilerinin goérusleri
kiyaslanarak sinif ici uygulamalarin sonucunda 0&gretim gorevlilerinin gorlsleri teyit edilmistir.
Aragtirmacilar tarafindan yapilan goézlemler, 2016-2017 egitim-6gretim yili bahar doneminde farkh
siniflarda 3,5 hafta, toplam 32 saat olarak gercgeklestirilmistir. Gozlemin kaydedilmesi asamasinda
gozlemler goézlemci tarafindan tutulan kayitlar ile yaziya aktarilmistir. Gozlem boyutlari sunlar
icermektedir: Gozlenen siniflarin fiziksel durumlari, siniflarda yapilan etkinlikler, kullanilan materyaller,
o6grenci ve 6gretim gorevlisi davranislari, etkilesimi ve rolleri. Gézlem yapilan siniflarin birbirinin aynisi
oldugu, yeterli blytklikte oldugu, siniflarda gorsellerin bulunmadigi, aydinlatma ve isitmanin iyi oldugu,
projeksiyon cihazi ve bilgisayarin bulundugu ancak o6grenci merkezli yaklagima sahip ©gretim
gorevlilerinin gozlendigi siniflarda sira dizeninin geleneksel oldugu kadar U seklinde de oldugu
gorulmistir.

Dokiiman incelemesi: Arastirmada mevcut durum agiklamasi asamasi okulun resmi web sitesi,
yonetici ve koordinatérlerde bulunan yazili belgeler, égrenci el kitabi, ingilizce kitaplari, 6gretmen
kitaplari, alistirma kitaplari, 6grenci sinif listeleri gibi yazili belgeleri kapsayarak dokiman analizi
gerceklestirilmistir. Boylece Bellon ve Handler Modeli’nde yer alan mevcut durum agiklamasi dokiiman
incelemesi ile desteklenmistir. Okulun resmi web sitesindeki yonerge, yonetmelik ve 0Ogrenci el
kitaplarindan ingilizce egitimine dair mevcut bilgiler toplanmistir. Ogrencilerin iki yilin sonundaki basari
ortalamalari hesaplanmis ve modelin giktilar boyutunda yer alan 6grenci basarisi hesaplanmistir. Ogrenci
sinif listeleri ile siniftaki 6grenci sayilarina ulasiimistir. ingilizce derslerinde kullanilan kitaplar, 6gretmen
kitaplari, alistirma kitaplari incelenerek modelin islemler boyutunda yer alan kitaplar tarafindan énerilen
hedefler, icerik, etkinliklerin mevcut durumu ortaya konmustur.

Gegerlik ve Giivenirlik

ingilizce 6grenmeye Yénelik Motivasyon Olgedi: Motivasyon dlceginin gecerliginin ortaya konmasi
amaciyla agimlayici faktor analizi ve dogrulayici faktér analizi yapilmistir. Ancak, faktér analizinin
uygulanabilir olup olmadiginin da belirlenmesi gerekmektedir. Bu amagla mevcut drneklemden elde
edilen verilerin uygun olup olmadigini belirlemek igin yapilan KMO testi ve Bartlett testi uygulanmistir.
S6z konusu islemler yapilmistir ve taslak olcege iliskin KMO degeri .826; Bartlett testi sonucu ise 11.2
olarak bulunmustur. Bu deger .01 dizeyinde anlamli bulunmustur. Faktorlerin daha kolay
tanimlanabilmesi ve yorumlanabilmesi icin varimax dik dondirme teknigi uygulanmistir. Madde faktor
ylk degerinin genellikle .45 ve daha yiiksek olmasi ve iki madde arasindaki yik degerlerinin en az .10
olmasi istenmektedir (Blylukoztirk, 2002). Yapilan agimlayici faktor analizi sonucunda 6lgegin 6z degeri
1’den biyiik 4 faktérde toplandigi gériilmistir. On uygulama gruplarinin yanitlamis olduklari élgek
maddelerine 6nce Agimlayici Faktér Analizi, daha sonra nihai 6lcek maddelerine Dogrulayici Faktor
Analizi uygulanmistir. DFA’da sinanan modelin yeterliginin belirlenmesi igin ¢ok sayida uyum indeksi
kullanilmaktadir. Calismanin madde uyum indeksi degerlerine bakildiginda uyumun iyi diizeyde oldugu
gorilmistir (x’=167.62, N=219, sd=84, p=.00, RMSEA=.06, GFI=.90, AGFI=.86, CFI=.96, NNFI=.95,
RMR=.05 ve SRMR=.06). Uyum indeksi kabul edilebilir degerleri sunlardir: sd/x* i¢in 1/3 iyi uyumdur. 1/5
genelde kabul edilebilir sinirdir. RMSAE degeri icin 0’a yakin degerler vermesi istenir. .05 ve kigik
degerler milkemmel , .08 ve kiiglik degerler ise modelin karmasikligi olan kabul edilebilir degeri gosterir.
GFI= .90 ve Qzeri iyi uyum olarak kabul edilir. AGFI= .95 ve lzeri mikemmel uyumu .90-.94 ise tatminkar
diizeyde uyumu gosterir. CFl= .90 ve Uzeri iyi uyum, NNFI (TLI) = .95 ve Uzeri iyi uyumu gosterir (Capik,
2014). Olgegin giivenirligini test etmek amaciyla maddelerin cronbach alfa degerleri hesaplanmis ve alfa
degerleri .80’in tizerinde ¢ikmistir (Karci & Glindogdu, 2018).
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Ogretim elemani ve 6grenci anketleri: Pilot uygulamada anket formlarinda yer alan élgeklerdeki
puanlar arasinda bir tutarhhigin olup olmadigini saptamak amaciyla Cronbach-Alpha glvenirlik hesabi
yapilmistir. Galismada bulunan giivenirlik degerleri asagidaki gibiir:

1-ingilizce derslerine ve &gretim elemanlarina yénelik maddelerin (21 madde) Cronbach Alpha degeri:
.90
2- Main course (Temel ingilizce) ders kitabina ydnelik maddelerin (14 madde) Cronbach Alpha degeri: .86
3- Okuma yazma kitabina yénelik maddelerin (8 madde) Cronbach Alpha degeri: .91
4- Dinleme konusma kitabina yonelik maddelerin (8 madde) Cronbach Alpha degeri: .92 olarak
bulunmustur.
Nitel veri toplama araglari: Nitel arastirmalarda gegerlik ve glivenirligi saglamak amaciyla Lincoln ve
Guba (1985)' nin ileri strdiikleri dort 6lgut icin asagidaki galismalar yapilmistir:

1. Glvenilir olma asamasi sunlar gercgeklestirilerek saglanmistir: Veri cesitlemesi (Arastirmada farkh
paydaslar calisma grubunu olusturmustur), arastirmaci cesitlemesi (Gozlem yapilirken birden fazla
arastirmaci arastirmaya katkida bulunmuslardir), yontemsel cesitleme (Arastirmada olcek, anket,
gorisme, gozlem, dokiiman analizi birden fazla veri toplama tekniginden yararlaniimistir). Gézlem veri
toplama tekniginde gbzlem tecriibesi olan iki arastirma goérevlisi arastirmaciya yardimci olmuslar ve
gozlem sonuglarinin glivenirligi icin pilot ¢alisma (12 ders saati) da yapilarak gozlem konulari Gzerinde
durulmus ve sorunlar giderilmistir. Gozlem yapildiktan sonra gozlemler arasindaki uyuma bakilmistir.
Pilot gozlem sonuglar karsilastirilarak gozlemcilerin aldiklari notlar arasinda uyusmazlk olmadig
anlasiimistir. Uyumun iyi oldugu alinan not karsilastirmalari yapildiktan sonra anlasilmis ve gozlem
yapma islemi devam ettirilmistir.

Ayrica icerik analizi ve betimsel analiz yapilan gériisme formlarinin giivenirligini saglamak amaciyla
her bir gériisme formu tiri (ingilizce hazirlik 6grencileri gériisme formu, ingilizce hazirhk 6gretim
elemanlari goriisme formu, dis birim 6gretim elemanlari gérisme formu, dis birim 6grenci gorisme
formu) igin nitel arastirma deneyimine sahip ikiser arastirmaci tarafindan analiz edilmistir. Rastgele
secilen g ingilizce hazirlik 6grencileri gériisme formu, (¢ ingilizce hazirlik gretim elemanlari gériisme
formu, doért dis birim 6gretim elemanlari gérisme formu ve doért dis birim 6grenci gorisme formu olmak
lzere toplam 14 gérisme formunda yer alan metinler iki arastirmaci tarafindan ayri ayri kodlanmis,
daha sonra analizler arasindaki tutarliligi incelemek lzere bir araya gelinmistir. Farkli kategoriler altinda
ele alinan durumlar tartisilmis ve uzlasilmaya cahlisilmistir. Bununla birlikte, iki kodlayici tarafindan
kodlanan ve segkisiz yolla belirlenen gérisme formlari icin Miles ve Huberman’in (1994) o6nerdigi
glvenirlik formaline [=g6rus birligi / (gbrus birligi +gorus ayrihg)*100.00] gore iki kodlayici arasindaki
uyusma katsayisi hesaplanmis ve bu katsayisi Dis Birim Ogrenci Gériisme Formlari icin %83.00, Dis Birim
Ogretim Elemani Gériisme Formlari igin %75.00, Hazirlik Birimi Ogrenci Gérlisme Formlari icin %77.00 ve
Hazirlik Birimi Ogretim Elemani Gériisme Formlari icin %74.00 olarak elde edilmistir. Miles ve Huberman
(1994) arastirma igin givenirlik hesabinin %70.00’in lzerinde ¢ikmasini kabul edilebilir olarak ifade
etmektedir.

2. Transfer edilebilirlik, verilerin yalnizca ADU’nin bir birimi olan Yabanci Diller Yiiksekokulu’ndan
toplanmasi sonucunda elde edilen arastirma bulgularinin benzer baglamlar (ortamlar) icin de
kullanilabilir olmasi s6z konusudur.

3. Gulvenirlik: Bu asama arastirmanin her bir islem ve asamasinin detayli olarak sunulmasi ile
saglanmistir.

4. Dogrulanabilirlik: Yapilan yorumlarin katihmcilarin gorislerini tam ve dogru olarak yansitip
yansitmadigi katihmci teyidi ile saglanmustir. Katilimcilara verdikleri yanitlar ile yapilan yorumlar arasinda
uyum olup olmadigini teyit etmeleri istenmistir. Ayrica denetleme yontemi ile arastirmanin her
asamasinin hem alanyazin hem ydntemsel slre¢ olusturmaya uygun olup olmadigl belirlenmis, bu
amagla U¢ bagimsiz kisiden yardim alinmistir.
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Verilerin Analizi

Nicel verilerin analizi: ‘ingilizce Ogrenmeye Yonelik Motivasyon Olgegi’ ve ‘Ogretim Gérevlisi ve
Ogrenci anketleri'nde yer alan maddelerden elde edilen veriler dnce bilgisayar ortamina girilmis ve
frekans (f) ve ylzde (%) dagilimlari ve ortalama (X) ve standart sapmalar (ss) SPSS 17.0 paket
programindan yararlanilarak ¢ézimlenmistir.

Nitel verilerin analizi: Gorisme ve gozlem verileri, word formatinda bilgisayar ortamina aktarilarak
diizenlenmistir. Arastirmada gériisme verileri hem betimsel hem de igerik analizine basvurularak analiz
edilirken gozlem verileri yalnizca betimsel analiz ile ¢dziimlenmistir. ingilizce hazirhk 6grencileri icin 01,
02,... seklinde, ingilizce hazirlik dgretim elemanlan igin 0.E1, O.E2,... seklinde, ingilizce hazirlik okulu
yoneticileri icin Y1, Y2 seklinde, dis birim &grencileri icin D.01, D.02,... seklinde, dis birim &gretim
elemanlari igin D.0.E1, D.0.E2,... seklinde kodlar kullaniimistir. Nitel verilerin analizinde sayisal istatistik
yapilarak frekanslarin hesaplanmasi Maxqda 12 programiyla yapilmistir. Metinlerde yer alan cimleler
kelime kelime tekrar okunarak anahtar kavramlar kodlanmistir ve renkli olarak isaretlenmistir. Kodlardan
yola cikilarak, verileri genel cercevede agiklayabilen kategorilere ulasiimis ve kodlari belirli kategoriler
altinda toplayan temalar semsiye kavram olarak bulunmustur. Temalar, kodlar ve kategoriler
okuyucunun anlayabilecegi sekilde sunulmus ve agiklanmistir. Temalandirmada Bellon ve Handler
degerlendirme modelinin asamalari/basliklari ana temalar olarak kabul edilmistir. Tablo 8’de katilimcilar
ile yapilan goériismelerin analizinden elde edilen tema, alt tema, kodlamalar ile bu kodlamalara ait
frekans hesaplamalarini iceren 6rnek analiz bilgilerine yer verilmistir.

Tablo 8.

ingilizce Hazirlik Ogrenci Gériisme Formlari Ornek Kodlama Listesi.
Asama Tema Alt Tema (Kategori) Kodlar f
Kaynaklar Akademik personelin sayica yeterligi Yeterli 16
Dénem arasi okutman degisikligi Olumlu 7
~ Olumsuz 2
9 Fikri yok 9
2 Materyal/arag-gerec yeterliligi GR- sikici, tekrar 6
’%‘ Fiyati pahal kitaplar 4
5 ‘Skill’ kitaplarinin yetersizligi 5
Qé Okul ve sinifin fiziksel olanaklari Olumlu 6
Siralarin olumsuzlugu 3
internet yoklugu 5
Cevre diizenlemesi eksikligi 4

Bulgular

Bulgularin sunumunda ingilizce hazirlik programinin amaglar, organizasyon, islemler ve ciktilar
boyutlarina iliskin mevcut durum agiklamasi, paydaslarin bu boyutlara iliskin gorisleri ve onerilerini
iceren degerlendirme sorulari sirasina uyulmustur.

ingilizce Hazirlik Programinin Mevcut Durum Agiklamasi

Yapilan dokiiman incelemesi sonucunda programin genel amaci haricinde 6grencilere kazandiriimasi
hedeflenen Avrupa Ortak Cercevesi tarafindan belirlenmis olan B1 diizeyindeki 6grenci yeterliklerinin ve
program felsefesinin hicbir yazili kaynakta sunulmadigi tespit edilmistir. Genel amag ise soyle ifade
edilmistir: “AADU Yabanci Dil Egitimi Yonergesi’nde ingilizce 6dretiminin amaci, é§renciye Ingilizcenin
temel kurallarini 6gretmek, Ingilizce kelime bilgisini gelistirmek, Ingilizcede okudugdunu ve duydugunu
anlayabilmesini ve kendisini sézIi ve yazili olarak ifade edebilmesini saglamaktir.” Yonergedeki genel
amag ifadesi ile bazi 6gretim gorevlilerinin genel ingilizce ogretimi yapildigina dair gorisleri
ortlismektedir. Kullanilan kitaplar ve ders saatleri seviyelere gére farklilasmaktadir. Standartlasma
amaciyla farkli kaynak kullanimina izin verilmedigi ancak yapilan gozlemler dogrultusunda 6grenci
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merkezli 6gretim yapan 6gretim gorevlilerinin farkli kaynaklardan da yararlandigi gérilmustir. Okul ve
siniflarin bazi teknolojik arag gereclere sahip oldugu ancak halen eksikliklerin (akilli tahta, dil laboratuari,
kutlphane, vs.) mevcut oldugu belirlenmistir. Ayrica siniflarda gorsel hicbir materyale rastlanmadigi
sonucuna ulasiimistir. Sinif mevcutlarinin  degiskenlik gostererek zorunlu hazirlik egitimi goren
siniflardaki 6grenci sayisinin bazen 30’u astigl, istege bagh hazirlik egitimi alan siniflarda ise bu sayinin
10’un altinda bile kalabildigi gorilmustir. Ogretim goérevlilerinin mesleki gelisim destegi hizmet igi
egitimler yoluyla, kitaplari satin alinan yayinevleri aracigiyla saglanmaktadir. Ogretim gérevlilerinin
lisansiisti egitim almalarina, asli gérevlerini aksatmamak kosuluyla izin verilmektedir. AADU’de yonetici
ve Ogretim gorevlisi rol ve sorumluluklarinin agik¢a herhangi bir yazili kaynakta yer alip almadig
paydaslara sorulmus ancak yéneticiler de dahil olmak lzere tiim paydaslar ‘hayir’ yanitini vermislerdir.
Ogretim gorevlileri ise &grenci rol ve sorumluluklarinin Ogrenci El Kitabinda yazili olarak belirtildigini
ifade etmisler ancak 6grenciler kendi rol ve sorumluluklarina iliskin bilgileri olmadigini belirtmislerdir.
Okulun programinin isleyisinde dort komisyonun (program hazirlama, materyal hazirlama, hizmet igci
egitim ve sinav hazirlama) yer aldigi ancak bu birimlerin rol ve sorumluluklarinin da herhangi bir
kaynakta yazilmadigi tespit edilmistir. Ogrenciler, 6gretim gérevlileri ve ydneticiler arasindaki iletisimin
zaman zaman resmi (yiiksekokul eposta adresi, EBYS, OBIS) kimi zaman ise resmi olmayan (sosyal ag,
telefon, yliz yize) araglarla saglandigi goriilmektedir. Yil igerisinde herhangi bir toplantinin yapilmadig
yalnizca sene basi ve sonunda toplantilar yapildig tespit edilmistir. Karar alma mekanizmasinin islemesi
nadiren akademik kurul toplantilari araciligiyla 6gretim elemanlari tarafindan, cogu zaman yoneticiler ve
yoneticilerin gorevlendirmis oldugu birim baskanlari ve yonetim kurulu ve yiksekokul kurulu toplantilari
sonucunda gerceklesmektedir. Bu durumdan dert yanan bir 6gretim gorevlisi sdyle bir géris bildirmistir:
Toplantilarda konusuluyor ama karar alma siirecinde ne kadar yer aliyoruz orasi tartisilir. idare ve
ogretim elemanlari tartisiyor ama idare karar alip bizlere (6gretim gérevlilerine) eposta yoluyla bildiriyor
(O.E5).

Yabanci Diller Yiksekokulu’nda planlama etkinliklerinin olmadigi goérilmektedir. Bu durumun, bir
Ogretim eleman tarafindan yazili bir programin olmamasindan kaynaklandigi belirtilmistir. Planlama
siireci, eger varsa, ders kitaplarinda yer alan konularin ders saatleri ve haftalara gére bolinmesi islemi ile
sonucglanmaktadir. Dért temel beceri (dinleme-konusma, okuma-yazma) ve dilbilgisinin 6gretilmesine
yonelik dersler verilmekte ancak programin genel amacinda yer alan kelime bilgisi ayrica ders olarak
ogretilmemektedir. Yabanci Diller Yuksekokulu’'nda 6gretim gorevlilerini ya da yoneticileri, idari ve
hizmet personelini degerlendiren bir sistemin olup olmadigina verilen yanit dizenli ve planl bir
degerlendirmenin olmadigl yoniindedir. Ogretim gdrevlilerinin kendi aralarinda déniit alisverisinin
saglandigini ancak 6gretim gorevlisi ve yonetim arasinda donit alisverisinin gerceklesmedigi bir 6gretim
gorevlisinin su ifadesiyle ortaya konmustur: “idareden simdiye kadar déniit almadim, onlara déniit
vermedim. Okutman arkadaslardan iletisimim iyi olanlara déniit veriyorum” (O.E10). Bu goriise aksi bir
goris bir yonetici tarafindan “Yénetim olarak resmi bir yapimiz yok. Arkadaslar bize gelip birebir déniit
verebiliyorlar, biz de ayni sekilde onlara.” (Y2) cimlesiyle agiklanmistir.

ingilizce ders kitaplari incelendiginde, dinleme-konusma ve okuma-yazma derslerinin konulari
gogunlukla birbirine paralel olarak hazirlandigi goriilmistiir. Temel ingilizce dersinin konularinin daha
cok guinliik hayattan oldugu anlasilmaktadir. Sinif i¢ci gbzlemler sonucunda 6gretmen merkezli ve 6grenci
merkezli Ogretim yapan 0Ogretim gorevlilerinin uyguladiklari sinif igi etkinliklerin farkhlastig
gorilmektedir. Ogretmen merkezli 6gretim yapan 6gretim gorevlileri anlatim, soru-cevap, ceviri gibi
etkinlikleri tercih ederken 6grenci merkezli 6gretim yapan 6gretim gorevlilerinin anlatim, soru-cevap gibi
etkinliklerin yani sira grup, ikili calisma gibi farkh etkinlikleri de kullandiklari gézlenmistir. Daha 6nceki
yillarda ise oyun, yarisma, sarki gibi farkl etkinliklerin derslerde yer aldigi iki dis birim 6grencisinin
ifadelerinden anlasilmaktadir. Ogrencilerin sinif igindeki rolleri dgrenci merkezli ve égretmen merkezli
siniflarda farklilasmaktadir. Ogrencilerin 6grenci merkezli 6gretimde daha fazla sorumluluk sahibi
olduklari gorilmistiir. Olgme-degerlendirme boyutunda yiiksekokulun sinav hazirlama birimi tarafindan
tim sinavlarin yapildigi ve gerceklestirildigi goriilmustir. Kisa sinavlar, arasinavlar, yilsonu sinavinda tim
becerilerin (konusma da dahil) olculdugl, ev 6devleri ve 6grenci performansinin degerlendirilmesi
seklinde degerlendirmenin oldugu da gortlmustir.
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Ciktilar boyutunda 6grencilerin programa yénelik tutumlari, ingilizce 6grenmeye yénelik motivasyon
dizeyleri, hedeflere ulasip ulasamadiklari gibi sorular anketler ve gériusmeler yoluyla belirlenmistir.
ingilizce hazirlik 6grencilerinin sene basinda ve sonunda istek diizeylerinin ¢ok fazla farklilasmadigi ancak
birkag 6grencinin hazirlk egitiminden dolayi hayal kirikhgina ugradiklarini ifade ettikleri gérilmustur.
Ancak o6gretim gorevlileri 6grencilerde genel olarak bir isteksizlik oldugunu, bu durumun birtakim
nedenlerden kaynaklandigini ifade etmislerdir. Bir &gretim gorevlisinin “(Ogrencilerin) Bir kisminin
gercekten yetenekleri var, istekleri var. Bir kismi (fakiiltedeki) dersleri ingilizce olacadi icin zorunlu olarak
dgrenmek istiyorlar. isteksiz 6§renciler isteksizlik nedenlerinin kitaplarin monotonlugu ve derslerin sikici
olmasindan kaynaklandigini séyliiyorlar.” (0O.E9) sbzleriyle ifade edilmistir. Ogretim gérevlilerinin
ogrencilerin istenilen hedeflere ulasip ulasamadiklarina iliskin gorisleri soruldugunda 6grencilerin %
61.90’u ve 6gretim gorevlilerinin %80.80’i istenilen diizeye ulasilamadigini belirtmislerdir.

Gorusmeler dogrultusunda hazirhik egitiminin dis birim 6grencilerinin ihtiyaglarini ve beklentilerini
karsilama diizeyi cogu Ogrenciye goére yeterli diizeyde degildir. Bu durumun mesleki ingilizcenin
olmamasindan kaynaklandigi bir 6grenci tarafindan soyle dile getirilmistir: “(Hazirhk egitimi)
beklentilerimi karsilamadi. Ben daha fazla meslege yénelik olur, bilgimi ilerletirim diye diisiinmiistim.”
(D.020). Dis birim &gretim elemanlari da 6grencilerin ingilizce yeterliklerinin istenilen diizeyde
olmadigini  dogrulamislardir:  “Ogrencilerimizin ingilizce yeterligi bekledigimiz kadar iyi degil.
Odrencilerimiz zayif olduklarini kendileri de séyliiyorlar. Biz okudugunu ve dinledigini anlayamayan
dgrencilerden dolayi sikinti yasiyoruz.” (D.0.E17). Ciktilar boyutunda yer alan ve Bellon ve Handler
tarafindan &zellikle vurgulanan ingilizce 6grenmeye yonelik motivasyon diizeyinin belirlenmesine iliskin
yapilan 8lcek yanitlari sonucunda &égrencilerin ingilizce grenmeye istek duyduklari, ancak derslerin
isleyisinden memnun olmadiklari gérilmustir (Karci & Giindogdu, 2018).

ingilizce Hazirlhik Programinin Analiz Etkinlikleri

Calismada yer alan dort ana odak noktasini paydaslarin nasil degerlendirdigine iliskin ikinci alt amacin
bulgulari bu bolimde sunulmustur. Alti temel beceri olan dinleme, konusma, okuma, yazma ve kelime
bilgisi ve dil bilgisinin programin genel amag ifadesinde yer aldigi mevcut durum agiklamasinda
verilmisti. Bu becerilerin 6grenme ortamina uygunluguna iliskin soruya ¢ogu 6gretim gorevlisi olumsuz
yanit vermislerdir. Bunlardan birisi su sekildedir: “Ders disi pratik imkani olmayan bir ortamda
bulunuldudundan hedefler gerceklestirilememektedir.” (0.E6). Okul ve siniflardaki birtakim eksikler
olmasina ragmen olanaklarin genel olarak paydaslar tarafindan olumlu algilandigi tespit edilmistir. Ancak
dis birim 6grencilerinin 6nceki yillarda baska bir binada (garsinin icinde, kisin soguk, yazin sicak bir bina)
o6grenim gérmesi sonucunda bina ile ilgili olumsuz gérislere sahip olduklari gorilmustir. Bu durumu bir
dis birim 6grencisi soyle agiklamistir: “Turizmden oda arkadasim vardi. Orasi ¢ok soguk, 6liiriim ben
orada deyip gitmiyordu okula. Esnafla i¢ ice okumak ¢ok zordu. (Universite ortamindan) dislanmis bir
yerdi. Ben kendimi o dénemde (iniversiteye gelmis gibi hissetmiyordum. Bir dershane ya da kursa gidiyor
gibiydik hatta o bile dedil. Lise 5 diyorduk orasi icin.” (D.06). Lisansiistii egitimin desteklenmesi
cogunlukla yeterli gorilirken seminerlerin bazi 6gretim goérevlileri tarafindan yetersiz gorildigl ortaya
cikmistir. Gériisme sonuglarina gore, 6gretim gorevlisi ve yoneticilerle rol ve sorumluluklarinin agikga
yazili olarak belirtiimemesinden kaynakl bazi sorunlar olabildiginden s6z edilmistir. Mevcut durum
acitklamasinda bahsedilen program isleyisinde yer alan dort komisyonun (sinav hazirlama birimi harig)
calismasinin yeterli bulunmadigi bir 6gretim elemani ve yoneticinin su sozleriyle ortaya konmustur:
“Sinav hazirlama aktif bir sekilde, diizgiin isliyor ama materyal ve digerleri aktif degil. Segilen kitaplarda
da tezathk var. Elementary gramer kitabi var ama MC (Main Course) kitaplari intermediate diizeyde.”
(0.E13), “... Stnav hazirlama birimi ¢ok aktiftir ancak digerleri o kadar degil.” (Y1).

Gorisilen kisilerin hepsinin iletisim seklinden memnun olmadiklari gériilmektedir. ingilizce hazirlik
ogrencileri 6gretim gorevlileri ile iletisimlerinin olumlu oldugunu ifade etmislerdir. “Danisman hocaya
soruyoruz (sorularimizi). Y hoca cok ilgili.” (03), “Hocalardan, idareden bir sikinti var mi sorusunu ben hi¢
duymadim.” (D.05). Ogretim gorevlileri yoneticiler ile iletisimin esit sayida olumlu ve olumsuz oldugunu
ifade etmislerdir. “Asiri resmi bir ortam yok. Gidip derdimizi anlatabiliyoruz.” (0.E2), “idari personel ile
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asirt samimi olup ¢ok fazla iletisimi olan bir grup oldugu gibi sadece toplantidan toplantiya idareyi géren
bir grup daha vardir. Ikisi de bence uygun degil.” (0.E6).

Ogretim gorevlileri bircogu karar alma siirecinin isleyisinin olumsuz, lic 6gretim gérevlisi ise olumlu
oldugunu belirtmislerdir. Hem olumlu hem olumsuz gorusler iki 6gretim gorevlisinin su ifadeleriyle
aktanlmistir: “Egitim ile ilgili karar alinirken okutman arkadaslara miimkiin oldugunca soruluyor ama
ufak tefek gériis ayriliklarinda da en son nokta bu kurula (yénetim kuruluna) kaliyor. Yénetim ile ilgili
kararlar yénetimin isi, okutmanlarin degil.” (0.E11), “Karar alma siirecinde okutmanlar olarak ne kadar
yer aliyoruz orasi tartisilir. Uygun degil bence.” (0.E2).

Planlama sirecinin olmadigi, 6gretim gorevlilerinin ve yoneticilerin planlama siirecine iligkin
goruslerinin yogunluklu olarak olumsuz oldugu ifade edilmistir. Bir 6gretim goérevlisi Gst kur siniflarinda
planlamadaki eksiklikten kaynaklanan bazi bosluklar olustugunu ve bu nedenle sikinti yasadiklarini séyle
dile getirmistir: “Karismazlarsa ekstra seyler yapabiliyoruz siniflarda. Ust kurlarda hizl gidiliyor tabii,
kitaplar da az oldugu icin hep bosluklar oldu.” (O.E9). Ayrica planlama siirecinin olmadig bir ydnetici
tarafindan su sekilde aktarilmistir: “Béyle bir stire¢ yok.” (Y1). Tim program paydaslari dinleme-konusma
dersinin yetersiz oldugunu vurgulamislardir. Dinleme-konusma ders saatlerinin yetersiz oldugunu
belirten paydaslar oldugu gibi énemli olanin ders saatinin azaltilmasi veya artirilmasi degil, islenisin
oldugunu savunanlar da bulunmaktadir. Beceri derslerine yonelik paydas gorusleri su sekildedir:
“Reading, listening ve speaking derslerinde hocalar iyi veriyordu aslinda ama yeterli degildi bence.
Buradaki yabanci égrenciler sakir sakir konusuyorlar. Ben kendimden utaniyorum. Bir ay sonra mezun
olacagim. ingilizce bilmiyorum. Ben is aramaya gittifimde is yerinde bana konus diyecekler
konusamayinca nasil ingilizce mezun oldun diyecekler.” (D.07), “En zor kazanilan sey beceriler. Kulak
dolgunlugu oldugunda hersey kolay yerlesiyor. Dinleme konusma derslerinin saati az.” (05), “Derslere
kag saat ayrildigi dedil, islenisin nasil oldugu énemlidir.” (0.E10).

Ogretim gorevlilerinin birbirleri ve yéneticiler ile yapilan déniit aligverisine iliskin ‘yeterli’ yanitini
verenler dokuz kisidir.

B1 (orta) diizey ingilizcenin ingilizce hazirlik 6grencilerinin seviyelerinin altinda oldugunu ancak dis
birim 6grencileri dnceki yillarda yer alan hedeflerin seviyelerinin tGstiinde oldugunu vurgulamislardir. Bu
diizeyin &grencilerin ihtiyaclarini karsilamadigl bir 6gretim gérevlisinin  “Odrencilerin ihtiyaglarini
karsilamiyor hedefler. Belli hedefe yiikseltmek amacimiz ama yanhs yapiyoruz hedefe ulastirma
stirecinde. Odrencilerin diizeylerine gére hareket etmek lazim. Cok altinda ya da iistiinde de yer alabiliyor
hedefler.” sézlerinden anlasiimaktadir. ingilizce hazirhk 6grencileri, égretim gorevlileri ve yéneticileri
derslerin konularini genellikle olumlu (6grencilerin seviyelerine, ilgilerine uygun, anlamli, gergek hayatta
kullanilabilecek) olarak degerlendirirlerken dis birim 6grencileri énceki yillarda konularin olumlu (kendi
seviyelerine, ilgilerine uygun, anlamli, gercek hayatta kullanilabilecek) ve olumsuz (kendi seviyelerinin ya
altinda ya Ustlinde, ilgilerine uygun olmayan, anlamli olmayan, gercek hayatta kullanima uygun olmayan)
oldugunu dile getirmislerdir. Anketlere gére, Temel ingilizce kitaplarini &grenciler kismen olumlu
bulduklarini, 6gretim gorevlileri olumlu bulduklarini ifade etmislerdir. Paydaslarla yapilan gériismeler
sonucunda dil beceri kitaplarinin sikici ve yetersiz oldugu ortaya konmustur.

Anketler sonucunda, konusma becerisi hem 6grenciler hem de 6gretim gorevlileri tarafindan en
onemli ve en zorlanilan beceri olarak gorilirken 6grenciler ve 6gretim goérevlileri en az zorlanilan
becerinin okuma becerisi oldugunu, 6gretim gorevlileri en 6nemsiz becerinin dil bilgisi oldugunu
belirtirlerken 6grenciler en &nemsiz becerinin okuma becerisi oldugunu ifade etmislerdir. Ogrencilerin
becerilerin 6grenilmesinde zorluk yasamalarinin ortak nedeni uygulama eksikligidir. Anketlerin baska bir
bolimiinde yer alan etkinliklerin dnem ve gerceklesme derecelerine iliskin maddeler, 6grenciler ve
dgretim gorevlileri tarafindan su sekilde degerlendirilmistir: Ogrencilerin alanlarina iliskin bilgi
edinmediklerini ¢linkii icerikte alanlarina dair herhangi bir seyin yer almadigi, sinif disi etkinliklerin ve
materyallerin 6nemli gorilmesine karsin gerceklesmedigi, konusma etkinliklerinin konusma becerilerini
gerceklestirmedigi, ©6gretim gorevlilerinin so6zIi hatalari aninda dizeltmesinin 6nemli oldugu ve
gerceklestigi tespit edilmistir. Gorismelerde tim paydaslar farkli etkinlikleri olumlu olarak algiladigini
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ogretmen merkezli etkinlikleri daha olumsuz olarak goérdiklerini belirtmislerdir. Ayrica sinif igi etkilesime
bakildiginda gozlemler, 6grenci-6gretim gorevlisi etkilesiminin 6grenci merkezli 6gretim yapilan
siniflarda olumlu oldugunu géstermektedir.

Anketlerden ¢ikan sonuglara gore, olgme-degerlendirmeye iliskin tim degerlendirme turleri
ogrenciler ve 06gretim gorevlileri tarafindan onemli ve vyeterli olarak gorilirken performans
degerlendirme/proje kismen vyeterli olarak belirtilmistir. ingilizce hazirlik 6gretim gorevlileri ve
ogrencilerinin degerlendirme tirlerine iliskin gorisleri Tablo 9’da yer almaktadir.

Tablo 9.
Ogretim Gérevlilerinin ve Odrencilerin Degerlendirme Tiirlerine iliskin Gériisleri.

Hazirlik Birimi

Ogretim Gorevlileri Ogrencileri
X Ss X Sd
3.46(3.19) .58(.63) 1. Sinavlarin gramer ve kelime bolimleri 3.42 (2.96) .72 (.81)
3.69(3.00) .47(.69) 2. Dinleme quizleri 3.37 (2.77) .75 (.85)
3.61(3.03) .49(.59) 3. Okuma quizleri 3.27(2.75) .75(.84)
3.34(2.80) .56(.63)  4.Yazma quizleri 3.35(2.87) .75 (.88)
3.19(2.61) .63(.57) 5. Konusma sinavlari 3.66(2.87) .63(.88)
3.73(1.96) .45(.66) 6. Performans degerlendirme/ Proje 2.66(2.37) 1.04(.98)

*Parantez i¢inde belirtilmeyen ortalama ve standart sapma verileri 6nem/gereklilik derecesine iligkindir.
**Parantez iginde belirtilen ortalama ve standart sapma verileri gergeklesme derecesine iliskindir.

Ogrenciler konusma sinavlarinin yapilisinin olumsuz oldugunu, &gretim gérevlileri konusma ve yazma
becerilerinin degerlendirilmesinin 6znel oldugunu bir 6grenci ve 0Ogretim gorevlisi su sozleriyle
anlatmistir: “Cok az siire veriliyor speaking quizi icin.” (06), “Writing ve speaking dederlendirmesi cok
oznel.” (0.E10).

Tum paydaslar gercek basari/performans konusunda genel bir memnuniyetsizlik ifade etmislerdir.
Hazirlik 6gretim gorevlileri 6grencilerin basari diizeylerini olumsuz olarak degerlendirmislerdir. Hazirlik
Ogrencileri basari dizeylerini daha olumlu degerlendirirken, dis birim 6gretim gorevlileri ve dis birim
Ogrencileri basari diizeylerini hazirlik 6gretim gorevlileri gibi olumsuz olarak degerlendirmislerdir. Bir dis
birim 6grenci ve 6gretim elemaninin basari dizeyine iliskin gorlsleri su sekilde siralanmistir: “Bizim
dénemimizde basari iyiydi. Ama bizim dénemden kimse konusamiyor.” (D.07), “Béliimiim ve miihendislik
ddrencilerinin Ingilizce yeterlikleri yok denecek kadar azdir. Konusma seviyeleri bir soru sormaya dahi
yeterli dedil. Metinleri okuduklarinda anlamiyorlar, hatta sinaviarda sorulan sorularin ingilizcelerini
anlayamiyorlar.” (D.0.E26).

ingilizce Hazirlik Programinin Toplam Gelistirme Birimleri

Calismada yer alan doért ana odak noktasina iliskin paydaslarin onerilerinin yer aldigi son alt amacin
bulgulari bu bolimde sunulmustur. Paydaslarin onerileri dogrultusunda, tim paydaslarla isbirligi
yapilarak bolimlerin ve kisilerin ortak ihtiyaglarini belirlemeye yonelik bir ihtiya¢ analizi yapilmal ve
programin amaclari ve hedefler bu ihtiyaglara gore sekillenmeli ve amaclar ve hedefler programda
detayh olarak belirtilmelidir. Bu Oneriyi bir 6gretim gorevlisi ve bir yonetici gorismelerde soyle
aciklamislardir: “Oncelikle édrencilerin ihtiyaglarinin belirlenmesi lazim. Hizmet verdigimiz béliimlerle
gériismeler yapip ihtiyaclari belirlenmeli. Ogrencilerle gériisme yapip ihtiyaclarini sorabiliriz. Herkesin
ihtiyacini karsilayamayabiliriz ama bir kismini gerceklestirebiliriz. Hazirlik siniflarinda mesleki Iingilizce
égretilebilir. Onun igin hizmeti veren okutmanlar, hizmet verilen béliimler ve 6grenciler bir araya getirilip
goériisleri dogrultusunda ortak hedefler belirlenmelidir.” (0.E10), “ihtiya¢ analizi i¢in paydaslarin bir araya
gelmesi gerekir. Odrencilerin, béliimlerin ihtiyaglari, iginde bulundugumuz toplumun ihtiyaglari ve
bunlarin 6grenilmesi. Elbette yapilabilir.” (Y1).

Amaclar incelendiginde, hazirlikta dgretim gorevlileri ve 6grencilere nasil bir ingilizce &grenilmesi
gerektigi soruldugunda, 6gretim gorevlileri genel ingilizce dgretimine devam edilmesi gerektigini,

203



Canay KARCI AKTAS, Kerim GUNDOGDU — Pegem Egitim ve Ogretim Dergisi, 10(1), 2020, 169-214

dgrenciler ise hem genel hem de ézel amacl ingilizcenin dgretilmesi gerektigini yapilan gériismelerde ve
anketlerde savunmaktadirlar. Boylelikle is, kariyer ve bolimleri agisindan yararli olacak ingilizceyi de
dgrenmis olacaklar ve ingilizce 8grenmeye ydnelik motivasyonlari daha fazla olacaktir. Bunun igin
mesleki ya da meslekiye giris niteliginde bir dersin programa eklenmesi gerektigi konusunda paydaslar
hemfikirdirler. Bu durum su sekilde agiklanmistir: “Mesleki ingilizce, en azindan kelime bilgisi verilmeli.”
(0.E1), “Béliimlerimize yénelik konular olmal.” (08). Okul ve siniflardaki eksikliklerin giderilmesi dnerisi
hem dis birim 6grencileri hem de dis birim 6gretim elemanlari tarafindan yapilmistir. Bu eksiklikler akilli
tahta, gorseller, dil laboratuari, kiitiphane vs. olmamasi olarak ifade edilmistir. Ogretim gorevlileri ve
yoneticilerin gorev ve sorumluluklarinin yazili olarak belirtiimesi sonucunda birtakim belirsizliklerin
ortadan kalkabilecegi belirtilmistir: “Program hazirlama biriminin gérev taniminda daha fazlasi olmal.
ihtiyag analizi, program dederlendirme anketleri de bu gérevlerden olmali. Materyal hazirlamanin isi
sadece kitap secmek dedildir. Ek materyaller ve etkinlikler de hazirlanmahdir.” (0.E12).

Gériisme sonuglarina gére, karar alma siirecinin islemesine dair ingilizce hazirhk programindaki
6grenciler mezun 6grenci/mevcut 6grenci katilimi olmal seklinde 6nerilerde bulunarak 6grencilerin de
karar alma sirecinde yer almasi gerektigini vurgulamislardir. Bir 6grenci bu oneriyi “Karar alma
siirecinde égrencilerden ézellikle st siniflardaki grencilerden yararlaniimali.” (310) ifadesini kullanarak
aktarmistir. Programlarin giincellenerek detaylandiriimasi gerektigi “Haftalik planlar yapiliyor ve pacing
(ilerleme hizi) dedigimiz olayda hedef-davranislarin yazilmasi gerekir. Yil sonunda ne kadarina
ulasildigina dair bir dederlendirmenin yapilmasi gerekiyor.” (0.E12) ile agiklanmistir. Bélimlerin
ihtiyaclarina gore ders saati uygulamasi olmasi gerektigi bir 6gretim gorevlisi tarafindan soyle dile
getirilmistir: “Konusmamiz gerekir tiim paydaslarla. Béliimlerin ihtiyaglarina gére belirlemeliyiz ders
saatlerini de. Ornedin, miihendislikte iretici beceriler 6n planda tutulmasi gerekirken sosyal bilimlerde
okuma, anlama ve dilbilgisi digerlerinden énceliklidir.” (0.E6). Ogretim gorevlilerinin  de
degerlendirilmesi gerektigi ancak bu islemin yapilirken yapici ve motive edici olunmasi gerektigi ve
Ogretim gorevlilerinin eksiklerinin giderilmesine yonelik mesleki agidan destegin olmasi gerektigi
aciklanmistir. Kimin ve neyin degerlendirilmesi gerektigi sorusuna paydaslar 6grenci basarisinin
degerlendirilmesinin yani sira 6gretim gorevlisinin performansi, ders kitaplari, sinav sistemi ve diger
materyallerin 6nceden belirlenen olgltlere gére ve nesnel bir sekilde degerlendirilmesi gerektigini
belirtmislerdir. Tum paydaslarin oyun, sarki, film gibi farkl etkinlik uygulamalari ve ders disi konusma
uygulamasini artiracak konusma kullpleri olmasi gerektigi konusunda hemfikir olduklari gorilmastir. Bu
durumu farkh paydaslar su sekilde dile getirmislerdir: “Film, sarki aktiviteleri olabilir. Film de
izletemiyoruz ki. Yasak. Herkes yaparsa 6yle. Aktiviteler konusunda biraz daha serbest olabilmeli hocalar.
Diziler olabilir. Native speakerlar olabilir.” (0.E9), “Universitede egitim alan, Ingilizcesi iyi olan yabanci
uyruklu égrenciler ile ‘speaking club’ olusturulabilir.” (D.0.E2).

Gorusmeler dogrultusunda sinif icinde giic paylasimi olmasi gerektigi bir 6grenci ve bir yoneticinin
“Ogretmen dinleyici, 6§renci anlatici olabilir ancak (6grencilerde) ézgiiven eksikligi var.” (08), “Ogdretmen
kolaylastirici olmali. Odrenci de yeri geldiginde éGretmen gibi olabilmeli. Roller cok kati olmamali.” (Y1)
sozleriyle netlesmektedir. Konusma sinavlarinda 6grencilere 5 dakika sire verilip segcenek sanslari
olmadan konusmalari istenmektedir. Daha fazla segenekli ve 6zellikle siire¢ odakli degerlendirmenin 6n
plana gikariimasi gerektigi hem 6grenciler hem de 6gretim gorevlileri tarafindan belirtilmistir. Dis birim
ogretim elemanlari 6lgme degerlendirmede boélimlere gore farklilk gdsteren beceri agirlikli 6lgme
araclarinin olmasi gerektigini bir ogretim elemani soyle anlatmistir: “Sinavlar 6grencilerin gergek
basarilarini tespit eden sinavlar olmalidir. Dedigim gibi becerilere yénelik ama éncelikle reading ve
writingi gelistirici ve onlari élgen sorular sorulmalidir. Essay yazabilmeliler herhangi bir konu hakkinda.
Okuma par¢asini anlayip sorularini cevaplayabilmeliler.” (D.0.E14). Ogrencilerin ingilizce yeterliklerini ve
basari dlzeyini artirmak amaciyla yapilmasi gerekenler paydaslar tarafindan motivasyonun ve
uygulamanin artirilmasi, zorlayicilik olmasi, daha iist seviye ingilizce gretiminin olmasi gerektigi seklinde
ifade edilmistir. Bu Onerilerin yer aldig bazi paydas gorusleri su sekilde siralanmigtir:

0.€2: Ggrencinin motivasyonunu artirmak gerek. Nasil yapariz bilmiyorum. Ingilizceye karsi 6nyargiyi
kirmak gerek.
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0.E6: Uretime daha ¢ok 6nem veren bir programimiz olmal, skill derslerinin islenisini ve materyalini
degistirmeliyiz.

D.0.E3: Advanced seviyede olmalilar (6§renciler) mezun olduklarinda yeterliyiz diyebilmeleri icin. En
azindan upper intermediate seviyede olmalilar.

Ayrica hazirlik sinifinin zorunlu olmasi gerektigi iki dis birim 6gretim elemani tarafindan soyle dile
getirilmistir:

D.0.E2: Ek olarak hazirlik sinifi Kusadas’nda da olmali. Hazirlik zorunlu olmali ki égrenciler buraya

belli bir tecriibe ve birikimle gelsin.

D.0.E17: Birimimiz &grencileri icin ingilizce gereklidir. Bunun nedeni birimimiz dgrencileri mezun
oldugunda insaat sektoriinde ¢alisacaklar. Tirk insaat sektorli yurtdisina agilmis en onemli
sektorlerden birisi. Calisan muhendislerin yurtdisinda is yapma potansiyeli oldukga yiiksek.
Yurtdisinda gecerli en temel dilin ingilizce oldugunu diisiiniirsek ingilizce egitimi gerekli.

Tartisma, Sonug ve Oneriler

Bu calisma, AADU Yabanci Diller Yiiksekokulu ingilizce Hazirlik programini Bellon ve Handler modeli
kullanilarak degerlendirmeyi amaglamaktadir. Bu program degerlendirme calismasinin sonuglari Bellon
ve Handler modeli agamalarina uygun bir sekilde bu bélimde sunulmus ve ilgili alanyazin ile benzerlik ve
farkliliklari ortaya konulmustur.

Bellon ve Handler modelinin ilk agsamasi olan mevcut durum agiklamasinda programin genel amaci
“AADU Yabanci Diller Yiiksekokulu’nda 6grenim gérmekte olan 6drencilere béliimlerindeki ingilizce
agirlikli dersleri takip edebilecek diizeyde alti temel dil becerisi olan dinleme, konusma, okuma, yazma,
dil bilgisi ve kelime bilgisinin kazandirilmasi” olarak ifade edilmistir. Ancak ne yeterlikler ne de amag ve
hedef climleleri acikga yazili olarak belirtilmistir. Yine yazili olarak belirtimemesine ragmen genel
ingilizcenin &gretimi s6z konusudur. British Councilin (2015) 24 iniversitede yaptigl arastirmada ise
dgrencilere B2 diizeyi yeterliklerinin kazandirilmasi amaglanmis ve genel ingilizce &gretimi kadar &zel
amagli ingilizce dgretiminin de gerceklestigi ortaya konmustur. 2002 ODTU raporunda ODTU Yabanci
Diller Yiiksekokulu’nun programi degerlendirilmis ve o yillarda olan birtakim eksikliklerin (akilli tahtanin
olmamasi, sekiz fotokopi odasinin yetersizligi) bu dénemde AADU Yabanci Diller Yiiksekokulu’nda devam
ediyor olmasi ve bir fotokopi odasinin bile olmamasinin buyik bir eksiklik oldugu sdylenebilir. Bu
calismada oOgretim gorevlileri mesleki gelisim acgisindan desteklenmektedir. Bu bulgu, Tercanlioglu’nun
(1990) calismasi ile benzerlik, Atbas’in (1999) calismasi ile farkhlik gostermektedir. Her kur diizeyine
farkli ders ve ders saati uygulamasi yapilan Ege Universitesi YDYO programi (2017) ile bu ¢alismanin
program uygulamalari arasinda farkhliklar bulunmaktadir. Ancak tim beceriler icin ayri dersler olmasi
Mede’nin (2012) bulgulan ile ortlismektedir. Programin genel amacinda yer alan kelime bilgisinin
o6gretimi bu calismada s6z konusu degildir. Kelime bilgisi 6gretiminin olmamasi Cengizhan (2007) ve
Tekin’in (2015) bulgulari tarafindan desteklenmektedir.

Karar alma siirecinin 6nemli goriildigu Bellon ve Handler program degerlendirme modelinde yonetici
kadrosunda yer alanlar disindaki Ogretim gorevlilerinin ve 0Ogrencilerin karar alma slirecinde
bulunmamasina baska calismalarda da rastlanmaktadir (Atbas, 1999; Tercanlioglu, 1990). Okuldaki
standartlasma c¢abasi ile farklh arag-gerec¢ kullanimina ve etkinliklere izin verilmedigi tespit edilmistir.
Ancak yapilan sinif i¢i gézlemleri dogrultusunda 6grenci merkezli yaklasimi olan 6gretim gorevlilerinin
farkh arag gereclerden yararlandigi ve farkl etkinlik uygulamalari yaptirdigi goértlmastir. Farkh arag-
gereg ve etkinlik uygulamasinin oldugu (Mede, 2012; Timen Akyildiz & Taysi, 2017) ve olmadigi (Canlier
Bekem, 2010; Erozan, 2005; Oner, 2000; Paker, 2006; Tekin, 2015; Yildiz, 2004) calismalar
bulunmaktadir. Sinif disi etkinliklerin yer almadigi calismada ortaya cikmistir. Ote yandan bazi
niversitelerin (DEU, Ege, ODTU, PAU) farkli sinif disi etkinlik uygulamalarinin (konusma kuliipleri,
yarismalar, festivaller, konferanslar) oldugu tespit edilmistir. TUm becerilerin 6lglilmesine yonelik arag
kullanimi bu galismada mevcuttur. Ulasilan bu bulgu Altmisdért (2009) ve Paker (2012)'in ¢alisma
bulgulari ile ayni dogrultuda degildir.
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Bellon ve Handler (1982)’a gére, motivasyon ingilizce 8greniminde ve égretiminde yer alan en 6nemli
etkenlerden biridir. Hazirlik dgrencilerinin ingilizce 6grenmeye yénelik motivasyon diizeylerinin yiiksek
seviyede oldugu bu ¢alismada ortaya konmus ve bunun is, kariyer ve iletisim kurma amagclarindan
kaynaklandigi belirlenmistir. Ozellikle digsal motivasyonun égrencilerin 6grenmesini etkiledigi bulgular
destekleyen bir¢ok calisma bulunmaktadir (Jung, 2006; Kirkgoz, 2009; Sen Ersoy & Kiirim Yapicioglu,
2015). Dis birim 6grencilerinin ise derslerden basarisiz olmalarinin en 6nemli nedeni motivasyon azligidir
(Cakir, 2007; Kabaharnup, 2010; Karatas, 2007; Paker, 2012).

Bellon ve Handler modelinin ikinci asamasi olan analiz etkinliklerinin ortaya konulmasinda tim
paydaglarin dort ana odak noktasindaki unsurlari nasil degerlendirdiklerine iliskin gorusleri
dogrultusunda program amaglarinin 6grencilerin ve bdéliimlerin ihtiyaglarina yonelik olmadigi ve bu
durumun memnuniyetsizlik yarattigi tespit edilmistir. Bu bulguyla ayni dogrultuda olan ¢alismalar
alanyazinda bulunmaktadir (Akpur et al.,2016; Al-Nwaiem, 2012). Ogrencilerin akademik ve kisisel
ozelliklerini begenmedikleri 6gretim elemanlarindan ders almak istemedikleri (Bagceci & Cinkara, 2009;
Ozdoruk, 2016; Tekin, 2015;) bu calismada da goriilmektedir. Bazi siniflarin kalabalik olmasi, 6gretim
uygulamalarini ve dgrencilerin 6grenmesini olumsuz ydénde etkilemektedir (Biiyiikduman, 2005; inal &
Aksoy, 2014; Kabaharnup, 2010; Tung, 2010). Bu calismada da 6grencilerin ve 6gretim goérevlilerinin bazi
siniflarin kalabalik olmasi ve 6grenciyle birebir ilgilenme olanaginin olmamasindan sikayetci olduklari
belirlenmistir. Bu modelin organizasyon siirecinde yer alan karar alma siireci ve planlamanin yetersiz
oldugu baska ¢alismalarda da bulunmaktadir (Al-Nwaiem, 2012; Atbas, 1999; Mawed, 2016; Tiryaki,
2009;). ik edinilmesi gereken beceriler olan dinleme ve konusma becerileri derslerinin yetersiz oldugu
bulgusuna baska c¢alismalarda da rastlanmistir (Al-Nwaiem; 2012; Erozan, 2005; Gokdemir, 2005; Karcl
Aktas & Glindogdu, 2018). Bu baglamda 6zellikle konusma becerisine yonelik hedeflerin gerceklesmedigi
goriilmektedir. Halbuki en 6nemli gorilen beceri konusma becerisidir (Atbas, 1999; Balint, 2009; Erdem,
1999;). Derslerin hedefleri paydaslarin hedefleri ile uyum gostermemekle birlikte materyallerin
ihtiyaglara uygun olmadigi tespit edilmistir (Altmisdért, 2009; inan & Yiiksel, 2012; Tavil, 2006;
Tercanhoglu, 1990). Ozellikle dil beceri dersleri ve kitaplarinin yetersizligi bircok calismada belirtilmistir
(Al-Nwaiem, 2012; Oziidogru, 2017; Sorug, 2012; Yel, 2009). Ayrica derslerde dil bilgisi agirlikh ve
o6gretmen merkezli 6gretimin 6n planda olmasi, 6gretimde olumsuzluklarin basinda gelmektedir. Dil
bilgisi ve 0©gretmen agirlikh Ogretim nedeniyle Ogrenciler iletisim kurma konusunda zorluklar
yasadiklarini ve strekli ayni seylerin 6gretilmesinden dolayi sikildiklarini ifade etmislerdir (Coskun, 2011;
Demirtas & Sert, 2010; Dinger et al.,2010; Sert et al.,2013; Tung, 2010; Timen Akyildiz & Taysi, 2017).

Her ne kadar tiim becerilere yonelik 6lgme araglari kullanilsa da bu galismada oldugu gibi konusma
sinavlarinin yapilisini olumsuz olarak degerlendiren galismalar bulunmaktadir (Sen Ersoy & Kiriim
Yapicioglu, 2015; Tiryaki, 2009; Young, 1991). Degerlendirmenin yetersizligi 6grencilerin gercek
basarisi/performansini ortaya koymamaktadir (Demirtas & Sert, 2010; Ozdoruk, 2016). Bu durum
ozellikle béliimlerde égrencilerin kendilerini ve 6gretim elemanlarinin 8grencilerin ingilizce diizeylerinde
yetersiz olduklarini diisinmelerine yol agmaktadir (Gomleksiz, 2002; Paker, 2012; Tekin, 2015).

Bellon ve Handler modelinin son asamasi olan toplam gelistirme birimleri adi altinda tim paydaslarin
dort ana odak noktasina iliskin 6nerileri dogrultusunda program amaglarinin tiim paydaslarin gorisleri
alinarak ihtiyag analizi sonucunda belirlenmesi gerektigi bircok calismada da dile getirilmistir (Akpur et
al.,2016; Altmisdort, 2009; Atbas, 1999; Aydin et al., 2017; Brown, 1995; Mede & Akyel, 2014; Tsou &
Chen, 2014;Tung, 2010; Yumuk, 1989; ). Bunun disinda 6grencilerin dili uygulama 6zellikle dinleme ve
konusma becerilerini gelistirmek icin yabanci 6gretim goérevlilerinin istihdam edilmesi 6nerisine Erdem
(1999), Tiryaki (2009) ve Yildiz (2004)'in ¢alismalarinda rastlanmistir.

Organizasyon boyutuna yonelik Onerilerde 6gretim gorevlilerinin mesleki gelisiminin saglanmasi
amaciyla profesyonel bir hizmet i¢i destegine ihtiya¢ bulundugu sdylenebilir. Bu durum benzer
calismalarda da karsimiza ¢ikmaktadir (Al-Nwaiem, 2012; Mappiasse & Sihes, 2014). Bu c¢alismada
ogretim gorevlilerinin degerlendirilmesi sirasinda yapici ve motive edici olunmasi gerektigi ve 6gretim
gorevlilerinin eksiklerinin giderilmesine yonelik mesleki agidan destek saglanmasi gerektigi belirtilmistir.
Kimin ve neyin degerlendirilmesi gerektigi konusunda 6grenci basarisinin degerlendirilmesinin yani sira
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o6gretim gorevlisinin performansi, ders kitaplari, sinav sistemi ve diger materyallerin énceden belirlenen
Olgltlere gore ve nesnel bir sekilde degerlendirilmesi gerektigi Atbas (1999), Sabuncuoglu (2006) ve
Chen (2009)’in calismalarinda da rastlanmistir.

Organizasyon boyutunda yer alan iletisim, yapi, karar alma siirecine iliskin olarak tum paydaslar
arasinda iyi bir iletisimin olmasi, gérev ve sorumluluklarin yazili olarak agik¢a belirtilmesi ve 6grenci,
ogretim gorevlisi gibi isleyisin icinde yer alan paydaslarin da karar alma sirecinde yer almasi gerektigi
(Al-Nwaiem, 2012; Atbas, 1999; Cosaner, 2013; Ekmekgi, 1983; Erdem, 1999; Gomleksiz, 2002; Karatas,
2007;) gibi bulgularin, ayni zamanda oneri olarak da bu ¢alismada yer alabilecegi séylenebilir.

Ayrica mesleki bir icerigin hazirlik sinifinda verilmeye baslanmasi ve Tirk kiltiriine yakin bir igerik
Onerileri ile baska ¢alismalardaki bulgular benzerlik géstermektedir (Akar, 1999; Ekiz & Sire Kaya, 2016;
Erozan, 2005; Kose, 2012; Ozkanal, 2009; Tarnapolsky, 2016; Timen Akyildiz & Taysi, 2017). Bu
calismalarin aksine Al-Nwaiem (2012)’in calismasinda hedef dilin kultlrine yakin bir icerigin olmasi
gerektigi, boylelikle 6grencilerin o kiltiire daha yakin olarak dili daha kolay 6grenecegi savunulmustur.
Teknolojik arag-gereg ve farkli materyallerden yararlanma olanaklarinin saglanmasi gerektigi bulgusuna
ulasiimistir. Baska calismalarda da benzer dneriler belirtilmistir (Al-Darwish, 2014; Erdem, 1999; Ozkanal,
2009). Farkliliklar &grencilerin motivasyonunu artirmakta ve ingilizce 6grenmeye daha fazla ilgi
duymasina neden olmaktadir. Bu nedenle farkli ve eglenceli etkinlikler sinif iginde uygulanmahdir
(Komdir et al.,2005; Sen Ersoy & Kiiriim Yapicioglu, 2015).

Ogrencilerin sinif i¢i katihm ve sorumluluklarinin artirilarak giic paylasimi olmasi gerektigi Erozan
(2005), Gokdemir (2005), Yildiz (2006) ve Karafil ve Arn (2016)'nin bulgulari tarafindan
desteklenmektedir. Bu c¢alismada yer alan &lgme-degerlendirme alt boyutuna yoénelik konusma
sinavlarinin yapilisinda degisiklik yapilmasi geregi ile sadece sonuca degil, stirece yonelik degerlendirme
yapilmasi gerektigi gibi bulgularin da yer aldigi diger calismalar (Oztiirk, 2017; Yildiz, 2004)
bulunmaktadir. Okul basarisini etkileyen unsurlardan olan istege bagh hazirlik egitimi uygulamasina pek
sicak bakilmadigi goriilmektedir. Manap, Davras ve Bulgan (2012) da g¢alismalarinda istege bagli hazirlik
egitiminin kaldirilarak zorunlu hazirlik egitim uygulamasinin olmasini énermislerdir.

Sonug olarak, programin amag ve hedeflerinin detayl ve yazili olarak belirtiimemesi programin diger
ogelerinin (icerik, etkinlikler, degerlendirme) olusturulmasinda sorunlara neden olmaktadir. Fiziksel
olanaklardaki yetersizlikler programda iyilestiriimesi gereken bir baska yondiir. Ogretim gorevlilerinin
hizmetici egitimi yetersiz bulmalarindan dolayi bu konuda iyilestirilmeye gidilmesi 6nerisi yer almaktadir.
Ogrenci ve dgretim gorevlisi arasindaki iletisimin olumlu olarak algilanmasina ragmen yénetim ve diger
paydaslar arasindaki iletisimin gelistirilmeye ihtiyaci bulunmaktadir. Karar alma sirecinde O6gretim
gorevlilerinin katiliminin az olmasi, 6grenci katiliminin hi¢ olmamasi iletisimsizlik gibi bazi sorunlara
neden olabilmektedir. Sinif disi etkinliklerin olmadigi, sinif icinde ise farkli etkinliklere yer verilmedigi
belirtilmistir. Konusma ve dinleme basta olmak Uzere dil becerilerinin 6gretimine esit diizeyde dnem
verilmedigi ifade edilmistir. Ogrencilerin ingilizce 6grenmeye yonelik motivasyonlarinin baslangicta
ylksek diizeyde oldugu; ancak dilbilgisi ve 6gretmen agirlikh 6gretim nedeniyle motivasyonlarinin
siirecte giderek azaldigi tespit edilmistir. Ogrencilerin degerlendirilmesinde bazi sorunlar yasandig
vurgulanmistir.

Tim bu sonuglardan ve yorumlardan yola ¢ikilarak asagidaki énerilerde bulunulabilir:

1. Ogrencilerin ilgi ve ihtiyaglarina ve bélimlerin ihtiyaglarina gére bir program olusturulmasi
onerilebilir. Ayrica programin amaglari ve hedefleri acikc¢a, detayli olarak yazili hale getirilmelidir.

2. Dil laboratuari, kitap odasi, akilli tahta vb. fiziksel ve teknolojik olanaklar iyilestirilmelidir.

3. Ogretim gorevlilerinin mesleki gelisiminin saglanmasi bir diizene baglanmali ve dgretim gorevlilerinin
alanlarina iliskin kongre, calistay ve seminerlere daha fazla katilmalari tesvik edilmelidir.

4. Ogretim gorevlileri ve yéneticiler arasinda olumsuz iletisim olusmamasi amaciyla okulun isleyisinde
daha fazla seffaflik gerekmektedir.

5. Ders programinda bazi derslere ayrilan saatler yeniden dlzenlenerek boélimlere uygun hale
getirilmelidir. Programa Teknik ingilizce dersi eklenmeli, ders alan uzmani olan dgretim elemanlari
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tarafindan verilmelidir ya da Akademik ingilizce dersini dahil etme ile ilgili gerekli diizenlemeler
yapilmaldir.

Ogrencilerin birbirleriyle etkilesimde bulunabilecegi ortamlar diizenlenip konusma, okuma kuliipleri
gibi sosyal ortamlar olusturulmalidir.

Programin daha fazla islerliginin olmasi igin tiim paydaslarin gorev ve sorumluluklari daha detayli ve
acik bir sekilde belirtilmelidir.

Karar alma siirecine bitiin paydaslarin katiiminin saglanmasi gerekmektedir.

Materyal birimi tarafindan tim 6gretim elemanlarinin siniflarda kullanabilecekleri ek materyal paketi
olusturulmalidir.

Ogrencilerin doért temel dil becerisinin yani sira kelime bilgisine de gerekli énem verilmelidir.

Dilbilgisi agirlikh 6gretim yerine dilin dort becerisinin gelistiriimesine yonelik 6gretim yapilmahdir.

12. Yalnizca sonug degerlendirme degil, siire¢ degerlendirme de programda yer almalidir.
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