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Introduction

Art and artist education is a creativity-intense education where creativity is constantly central. In this
education, the aim is to produce original art works by successfully combining information and creativity.
In this respect, playwriting education involves learning processes in which theatre theories and
techniques are combined with creativity. The teaching process, on the other hand, consists of dramatic
structural factors (personification, contrast and conflict, action, chain of events, space, atmosphere,
etc.) and genres (tragedy, comedy, drama, mockery, etc.) in addition to relevant practices. Studies on
playwriting education lie within this framework (Dune, 2009; Egri, 1982; Googch, 1998; Greig, 2005;
May, 2011; Neipris 2005; Nutku, 1999; Smiley, 2005). Undergraduate level playwriting courses are
practical workshop courses in which the teacher uses his/her aesthetical and technical knowledge to
evaluate and guide students to write texts after doing various writing exercises.

One of the most interesting but seldom examined issues in this regard is the effective and productive
use of creativity. Gardiner states that the most widespread myth about creativity is that it is an intrinsic,
unknown, unanalyzable, incomprehensible, immeasurable and mysterious talent (Gardiner, 2016). A
similar approach is common, with regard to writing in general and with regard to playwriting in
particular. Writing is thought to have a demonic meaning (Gardiner & Anderson, 2017). In short, a
contradiction constitutes the basis of the general idea about writing. Although technical knowledge is
central to writing and it may be improved by using various techniques, in fact, it mainly requires a
special creative potential that the author inherently bears by birth. One of the significant problems that
is faced during playwriting education revolves around this idea. On one hand, students are expected to
use their creative potential in the most efficient and original manner. On the other hand, expectations
from students are limited by the idea that creativity is a constant potential. At this point, writers may
have blocks in mounting or writing stages. While planning the mounting details, everything may become
very complicated for the student, who indeed has dramatic structural knowledge. Teachers' role is
evident here helping students solving their problems. The teacher may guide the students or give them
some more time to think. This stage may be overwhelming both for the student and the teacher, and
raises the following questions: is it enough to know the necessary dramatic structure to write a
successful play, how may creative thinking be activated, how can creativity be used more effectively and
efficiently, is there a method that may boost creativity? For instance, can the Six Thinking Hats
Technique, which is a system that is used to develop creative solutions, be used in playwriting education?
One might think that teachers already use the available questions that are useful in the playwriting
process. However, in the literature, there have been no sets of systematically or methodologically
available questions discussed in an academic framework; all the studies remain limited to sharing
experiences, hence we hope that our study contributes to contemporary literature.

This study aims to solve the above-mentioned problems and defines its purpose as to research
whether the creative thinking technique, Six Thinking Hats, is usable in playwriting education. In this line
of thinking, the main question asked on which the study is as follows: What is the impact of the Six
Thinking Hats Technique on the thinking and production of playwriting students when mounting from
dramatic material?

In order to answer the research question in accordance with the above stated purpose, available
literature was reviewed. Sections include: available literature on playwriting education, creativity and
creativity theories, Six Thinking Hats Technique, and theoretical frameworks. Then the Six Thinking Hats
Technique was implemented during the mounting practice, and its usability was tested via a case study.

The limitations and scope can be explained as follows: this research may be discussed as an example,
but the results are limited to the group in which the research was conducted. The research group
contained students who completed third terms in dramatic writing education. Other creative writing
practices like poetry, fiction and short story writing were excluded. In this research, the use of Six
Thinking Hats Technique in dramatic writing education was examined only in the ‘composing’ stage;
other stage of writing a play like dialogue and characterization design were excluded from the scope.
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Creativity, Arts and Playwriting Education

The creativity concept is a multifaceted concept that is defined in different ways in different
disciplines like science, arts, politics, education, economics, etc. Creativity, which is considered to be an
alternative to notions like intelligence and talent, is generally associated with novelty and defined as a
method of problem solving. However, defining creativity was only possible after the emergence and
spread of psychology as a modern discipline in the 20" century. The first studies that aimed to define
and discuss creativity were conducted in Stanford University by Lewis Terman in 1959 (Andreasen,
2017). The most widespread definition of creativity is the ability to develop new ideas or concepts, or to
set new connections between already existing ideas and concepts (Erez & Erez, 2017). A set of notions
such as creative person, creative product and creative process were used while discussing creativity. For
example, Wallas (1926) argues that creative thinking process is made of four stages; preparation,
incubation, illumination and verification, hence he has a processual approach. Authors like Lowenfeld
(1957), MacKinnon (1962), Guilford (1968) and Torrance (1988) also focused on the processual aspect of
creativity and they believe that the concept is an individual way of thinking. Calling creativity “a
potential power”, Lowenfeld (1957) defines it as the innate ability of human beings to solve problems
instinctively and underlines the conditions that are necessary for creativity to emerge. Read (1948), who
puts forth a definition that focuses on creative products, explaining that creativity may be both
considered as being created from nothing, i.e. making something that has never existed come into
being, or using an existing material in a new way or adopting an existing material to a new situation. The
close relationship between creativity and art is frequently emphasized but scientific studies on this issue
are few. The results of the available studies are highly controversial and their accuracy is debated.
Literature review shows that the relationship between creativity and art education is frequently
researched, though only globally, in the last twenty years. However, there are almost no studies about
the relationship between creativity and playwriting education. The only two authors who conducted
studies on the issue at hand were Paul Gardiner and Michael Anderson (Gardiner 2014, 2016, 2017;
Gardiner & Anderson 2015, 2017).

In his Ph.D. dissertation, Gardiner (2014) studied the relationship between playwriting education and
creativity focusing on teacher-student relation. At first, he began to examine the instruction of the core
elements of playwriting education, i.e. dramatic structure and theoretical knowledge. The research was
then extended to include participation, creativity and teacher-student dynamics. It was discovered that
teachers tend to have an assumption that students have natural creativity and writing potentials.
Gardiner believed that this assumption is like the concept Noble Savage —a concept which was first used
in the 17" century by John Dryden (as cited Gardiner, 2014) to imply that the “savage” in question is not
“corrupted by civilization”. Noble Savage is also a humanist concept that represents the goodness that is
intrinsic in human nature. This indicates that teachers consider themselves as workshop managers or
moderators rather than instructors. Still, this notion may be viewed as an anthropological confession on
the part of Western civilization the extent that students are assumed to have natural creativities and
production potentials; they may be expected to automatically activate this creativity that turns the
teaching process into solely an exchange of ideas. Similarly, Evjakova (2017) argues that instructor-
student relation during production lessons in drama education “resembles” the relationship between
the actor/actress and the director. However, he states that the instructor establishes this relationship
more like a workshop manager or sometimes even a psychological consultant, which supports
Gardiner’s thesis. Summing up, the relationship between playwriting education and creativity is
determined mostly by teachers’ approaches and the education process turns into a process of sharing
ideas in order to stimulate existing potentials rather than the transfer of knowledge from one party to
another. Furthermore, Gardiner adds that the Noble Savage approach does not support or develop
students’ creativities, and instructors are usually not pleased with their products although they believe
that students have creative potentials. Gardiner emphasizes that the ability to improve creativity should
be supported by an intense learning period, and that a theory-based approach may be more effective.
Our study focuses on this point and discusses the possibility to support student creativity by using
techniques like the Six Thinking Hat Technique.
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Taking into account playwriting as a tool that develops creativity and self-expression rather than only
considering it in the context of theatre or aesthetics, Gardiner and Anderson (2015) investigated in
research middle and high school students during a playwriting certification program. They found out
that the instructors in this program believed in the creative potential inherent in students (what
Gardiner called Noble Savage in his earlier study), so they “expected” that this creativity would be
activated. Gardiner (2016) suggests that creativity in art education is assumed by the instructor to be a
constant, incomprehensible, untouchable, mystical presentiment or potential-what may be referred to
as “the myth of intrinsic creativity”. Gardiner argues that playwriting is not a talent that is activated by
an innate mythical creativity, and that creativity is not really a qualification; both are teachable in his
opinion (Gardiner, 2016, 2017; Gardiner & Anderson, 2017). This point of view paves the way for new
methods that may improve and support creativity in playwriting education.

The Six Thinking Hats Technique

Measuring creativity is as important as defining it. The first test, which was used to measure
creativity scientifically, was developed in 1966 in the United States of America known as Torrance Tests
of Creative Thinking (TTCT). These tests became highly popular. They consist of 10 tests that measure
verbal and non-verbal (shape based) creativity. Today, TTCT is used as a scale in many fields, including
hiring processes and education evaluations (Torrance, 1988). TTCT is based on the studies of its
forefather, Alfred Binet and Lewis Terman (as cited in Andreasen, 2017), who tried to prove the
measurability of creativity by focusing on the relationship between creativity and intelligence. Their
study on the measurability of creativity was followed by further studies that aimed to enhance creativity
and creative thinking with practical suggestions. The most systematic practical suggestion is the Six
Thinking Hats Technique developed by Edward de Bono (2015).

The Six Thinking Hats Technique was designed as an alternative thinking, communication and
reasoning method by a Maltese psychologist, Edward De Bono. His book titled Six Thinking Hats, which
was published by Oxford University in 1985, was translated into Turkish in 1997 (De Bono, 2015). The six
hats in this method that ensure that knowledge and thoughts are produced or stated systematically,
symbolize different manners or behavioral patterns. The method was put forth as an alternative to
traditional ways of thinking. It aims to move individuals away from stereotyped frames of mind and give
them different perspectives. Used for thinking on complex matters, this technique may be effective in
both group and individual creativity studies. The Six Thinking Hats Technique makes it sure that groups
plan their thinking process consistently and in a detailed manner, which leads to more effective thinking
together as a group. Bono defines complexity as the biggest enemy of thought and suggests that the Six
Thinking Hats Technique should be as plain and simple as possible. According to Bono, thoughts become
“separable” thanks to this technique. Knowledge can be separated from creativity, emotions can be
separated from reason, and the most accurate results can thus be reached. The technique also makes it
possible for individuals to think outside usual boundaries, which separates ego from performance. The
technique, which is used by groups to find solutions to complex problems, consists of six hats with
different colors. Each colored thinking hat represents a critical point of view, a different behavioral role.
These roles may in general be listed as follows: The White Hat represents information; The Red Hat
represents emotions; The Yellow Hat represents optimism; The Black Hat represents pessimism; The
Green Hat represents creativity; The Blue Hat represents control (De Bono, 2015; Geissler, Edison &
Wayland, 2012; Sheth, 2012; Vernon & Hocking, 2014). The following questions can be raised while
considering each hat that Bono put forth to symbolize a different aspect of thinking:

e The White Hat: What do we have? What other information do we need? What is the missing
information? What kind of questions should be raised?

e The Red Hat: What does this situation make you feel? What do you think about this issue?

e The Black Hat: What is the worst-case scenario? What kind of problem it causes?

e The Yellow Hat: What is the benefit of thinking problem? What are the positive aspects of this
situation? What advantages does it yield?

e The Green Hat: What else is possible? How can this problem be solved using different methods?
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e The Blue Hat: What is the solution? What do you think? What should be done next? What have we
achieved so far?
When reviewing the available literature, we noticed that the studies that focus on creativity and the
Six Thinking Hats Technique have been mainly conducted in the fields of educational sciences and
business administration. This technique sounds to be promising, which can be adopted in different
educational fields, and be instrument in developing creative thinking in playwriting education.

It is worth noting that reviewing the literature on the Six Thinking Hats Technique chronologically
suggests that experimental studies are increasingly yielding more constructive and positive results. For
instance, the Six Thinking Hats Technique was adopted in one of the first studies of its kind conducted by
graduate students in discussion platforms; yet this study was not influential enough. On the other hand,
data from the last tests of the same study revealed that the current technique could be adopted by
students in the future (Carl, 1996). In a later dated study, Belfer (2001) stated that the Six Thinking Hats
Technique can successfully be used in a learning environment that mainly uses computer based
communication and underlines the guiding skills of the instructor in this environment. Besides, another
author examined the extent to which the Six Thinking Hats Technique might be used by primary school
students to improve high level thinking skills, metacognition, and calculation methods; the study
indicated positive results (Paterson, 2006). In addition, Gregory and Masters (2010) reached some
efficient and influential conclusions in their work on teacher candidates that learn this technique and
implement it especially while teaching about the cyber world. Furthermore, Geissler, Edison and
Wayland (2012) investigated the implementation of the Six Thinking Hats Technique on graduate level
business administration students to develop critical thinking, creativity, communication, conflict
resolution and group work skills. This would increase students' values as future employees. The
researches applied this technique during marketing lessons in order to better prepare the students to
the business world, and developed some interactive thinking and debate games based on this
technique. This experimental study showed that students did not only learn the technique, but also
participated in the discussions in a more stable manner, developed empathy skills, and increased their
levels of cooperation. The researchers also prepared some surveys to apply to students in various
courses, and reported the results of these surveys. They stated that their games continued to be played;
they were easily applied when the aim was to focus on a subject or develop a particular perspective,
students were keen on continuing to play them in the future. Dhanapal and Ling (2013), on the other
hand, used both qualitative and quantitative data to question how effective the technique was in
improving the academic performances of 6" grade high school students by supporting their creativity
and increasing their attention. The results indicated that the technique provided a successful thinking
strategy, but the researchers also noted that there were differences between students depending on
other factors such as interest, behavior, and values.

The technique has also been considered as a possible solution to be used in family and couples’
therapy (Li, Lin, Nelson, & Eckstein, 2008). A study suggested that, as a creative thinking technique, the
Six Thinking Hats should be integrated as an innovative component to special education programs at
work places (Azeez, 2016). In addition, the Six Thinking Hats Technique was used by nurses in
conducting family interviews and focusing on the problem in question. It facilitated the communication
between patient, relatives, and health employees (Cioffi, 2016).

In the field of business administration, the technique has been defined as a high level thinking
technique (McAleer, 2007) and it was used to improve creative individual and group thinking. The
content of the hats has been reinterpreted as six different sub-categories of the human brain’s ability to
think, and it was argued that the technique would be influential especially in decision making by
creating definite ideas focusing on the problem (Sheth, 2012). The Six Thinking Hats Technique is also
considered to have the potential to form the basis for a holistic approach in human resources’ analyses
of profit, theme, limitations and solution oriented (Patre, 2016). Another study that examines the Six
Thinking Hats Technique in the context of business administration and economy underlines that this
technique can be used as an effective method in education (Kivunja, 2015).
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Considering the available literature on the Six Thinking Hats Technique in Turkey, all studies have
investigated the technique at hand focusing on the field of educational science. One of the first
publications tackled the Six Thinking Hats Technique during science lessons in the 6", 7" and 8" high
school grades in Turkey, it is obvious that both students and teachers had a positive impression about
the technique (Koray, 2005). The implementation of the technique as a creative thinking and education
technique in primary school social sciences (Ayaz Can & Semerci, 2007), revolution history (Altikulag &
Akhan, 2010), German (Kirmizi, 2012), language education in the cyber environment (Bezir & Baran,
2014), natural sciences (Yilmaz, Arici, & Dilber, 2017) courses has also been investigated and it was
concluded that the technique affected positively academic success and learning levels of students.
Furthermore, Ayaz Can and Semerci (2007) clarified that students were more inclined towards using the
White Hat. The Six Thinking Hats Technique has also shown positive impacts on the speech and self-
expression skills of students (Orhan, Kirbas, & Topal, 2912). In another study, teachers and teacher
candidates argued that this technique was more instrumental compared to traditional methods (Giines
& Demir, 2013). For Unsal, 2017, the current technique is one of the most successful methods of active
learning. The technique was also examined with regard to its impacts on the enhancement of creativity
during brainstorming and its effect on critical thinking while writing (Bodur, 2018).

Building on the literature reviewed above, there are no studies that analyze the relationship
between creativity, Six Thinking Hats Technique and performing arts education, particularly the
relationship between playwriting education and creativity. We hope that the present study will
contribute to the field in this regard. The Six Thinking Hats Technique being a creative thinking
technique might pave the way to using creative potential effectively in playwriting education and
reaching a higher performance. The main approach is that creativity is not a constant potential, that it
may be developed by using proper tools.

Method

This study consists of two stages. The technique was implemented and a semi-experimental method
was used in the first stage. In the second stage, a qualitative method was used and participants’ views
about the implementation of the technique were examined.

The First Stage of the Study

In the first stage, the Six Thinking Hats Technique was implemented by the participants while writing
a dramatic text. Story-plot composing, which is one of the most important elements of playwriting
education, was chosen for the implementation.

In addition, the implementation model detailed below was tested as a pilot study by one of the
researchers of this study. The sentence that would be given to the participants was first turned into a
plot by the researcher in two ways: using and non-using the Six Thinking Hats Technique. In this sense,
the researcher was able to learn and experience how, at which stage, in which context the technique
could be used. The pilot implementation and how the group implementation could be conducted were
discussed by the researchers of this study.

The workshop took four hours following these steps:

Meeting: After introducing the participants to each other, the rules of the workshop were explained.
These rules were voluntary and equal participation on one hand, and that the workshop would not be
graded for an academic purpose on the other. Later, an exercise was made in order to break to ice and
to remind the participants that different ways of perception and thinking were possible. Here, the
participants were asked to draw a house and a button on a paper, and a short evaluation was made
about different types of vision and perception.

Implementation: The participants were given some papers that contained a sentence suitable to
produce a dramatic structure. They were given 30 minutes to turn these sentences into a dramatic text;
i.e. to make a plot using these sentences. The exercise sentence that was suitable to turn into a dramatic
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text was randomly selected from the book, Yaratici Yazarlik Defteri (Cavusoglu, 2018) (Notes on Creative
Writing), which includes a set of practices about creative writing. This sentence was: "You learn such a
thing about your family secrets from the chest in the basement of the house that your view of life
changes completely. You find out that..." (Cavusoglu, 2018, p. 10).

Sharing experiences: After all participants completed making their plots, they were asked about the
most difficult thing during the workshop and at which stages of plot making they blocked. Each
participant was given equal amount of time to speak. Here the purpose was to make the participants
define the problems by themselves, and to motivate them determining the issue that they need to
reconsider and fix. One of the participants was the moderator and guided the group during these
discussions. In the end of sharing experiences, it was suggested that creative thinking technique may be
influential in asking the participants about the right choices to solve a problem that they had faced, and
then solving the problem per se. It was underlined that the Six Thinking Hats Technique may be used
with this aim and the participants were asked to listen to the following presentation bearing in mind
their experiences that they had and the problems that they faced during the current stage.

Presentation (Six Thinking Hats Technique): The technique was presented in 20 minutes,
emphasizing the main characteristics, intended purpose, the used areas, and some basic questions.

Implementation: Blank papers were distributed to the participants this time, and asked to reevaluate
their plots by using the Six Thinking Hats Technique in 30 minutes. They were asked to start from the
problems that they mentioned while sharing their experiences, and to re-write using their questions.

Evaluation: After all participants completed their second plot, they were asked whether the
technique was effective practically in developing their plots, whether it was useful, and they were given
the floor to share their experiences. The workshop ended after a final exercise to break the ice.

The Second Stage of the Study

In this stage, a survey including 7 questions was distributed to the participants. The main objective of
the survey was to collect the participants’ viewpoints on creativity and the Six Thinking Hats Technique
that they used in playwriting.

Data collection instruments: The questions of the survey that was made in the second stage of the
study were multiple choice and open—ended questions as follows:

Q.1. In your opinion, which of the following statements is true?

e Creativity is an innate potential in an individual.

¢ An individual may increase his/her creative potential, or use it more effectively.
e Individuals who have greater creative potentials become artists.

e Creativity does not matter. What is important is to study and be patient.

e Creativity cannot be interfered, or directed by reason or logic.

Q.2. Have you ever heard of the Six Thinking Hats Technique?

Q.3. If you have, how did you know about the Six Thinking Hats Technique?

Q.4. Do you think that the Six Thinking Hats Technique is useful while making a plot?
Q.5. At what stage of the plot making process was this technique particularly useful?
Q.6. Which hat was more instrumental in guiding your study?

Q.7. Do you think that the Six Thinking Hats Technique is something that you may use in your play
writing studies in the future?
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The first question of the survey aims to learn about the participants’ ideas about creativity, hence
they would have the issues of creativity and creative thinking in mind while answering the other
questions. The other questions were asked to know whether the participants had an idea about the
technique, and their experiences after using the technique.

Data collection: The survey was prepared by using SurveyMonkey and sent survey’s link to the
participants via WhatsApp. The data were collected in the same day of the implementation.

Data analysis: The answers were analyzed by using content analysis.
Participants

As the present study aims to test the use of The Six Thinking Hats Technique in playwriting teaching,
the participants were selected from the students who were educated in playwriting. The participants
consisted of 8 sophomore dramatic writing students who have completed their third semester in a
public university Department of Performing Arts, Dramatic Writing Majors in Turkey. Total number of
students who completed third semester in Playwriting education was 11. Participants were selected
from the volunteers by snowball method. In dramatic writing education, it is expected that the students
learn how to compose a story-plot by the end of the third semester. This is the reason behind choosing
this group of the participants in the current study who are also expected to have developed plot making
skills which indicates the necessary skills required to make the first plans to produce a text using a
dramatic potential material from that. These participants were thus chosen for this study. Of the 11
participants, 4 were women and 7 were men. Their ages ranged from 21 to 26, they come from different
socio-economic backgrounds. Gender was not considered as a variable in this study, the genders of the
participants were purely random. It should be noted that the effect of gender of the participants on the
ability to construct or use the technique may be the subject of another study.

Findings
Findings of the Pilot Implementation

Before the group implementation, one of the researchers made a pilot study by using the Six
Thinking Hats Technique during plot making from a sentence that has dramatic potential. This pilot
implementation aimed at discovering, experiencing and evaluating possible outcomes of the group
implementation. The researcher assumed that the Six Thinking Hats Technique could be implemented in
two different levels: 1) the author may approach the issue by using the thinking hats, and 2) the author
may produce action by considering that the main character uses the thinking hats.

Findings of the First Stage (The Experimental Stage) of the Study

During the first implementation, the participants made a plot by using the dramatic material they
were given after being introduced to each other. They stated that the difficulties that they encountered
at this stage were as follows: 2 participants "thought that producing a finale was difficult"; 2 participants
"found it hard to make a creative and original plot"; 1 participant revealed that "finding nods was a
challenge”; 2 participants "faced some obstacles while making the plot in general"; 1 participant stated
that "there wasn’t anything that was particularly challenging". Taking into account these comments, it is
possible to argue that the participants mostly found it difficult to produce and direct action when they
turned the material into a dramatic structure. All the participants also expressed that they "found it hard
to build the relationship between space and event". They stated that during the second stage, when
they used the Six Thinking Hats Technique and relevant viewpoints (the hats and their corresponding
questions), they were able to better focus on the problems that they had while making the plot and they
found it easier to solve these problems".

One of the findings was "the participants followed different paths while implementing the
technique". Some participants implemented "the hats to the entire plot as well as to themselves as the
authors”. For example:
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The white hat: What is the sexual orientation of the mother? We need to know why she makes this
huge sacrifice.

The red hat: This situation makes me feel that, as the author, | have to distance myself from
excessive emotionality. Otherwise, | may not be able to preserve my objectivity about the issue. Such a
case would affect the genre because | would like to write a drama that has touches or comedy rather
than a heavy tragedy.

The blue hat: | decided not to write a hopeless final. After this encounter, after the shock of finding
out about the big secret, the story will end with a young man who is able to forgive the lie that he has
been told, who is able to accept everything as it is.” (Participant X’s study)

Another path that the participants followed while implementing the technique was to give details
about the stages of the plot by using the Six Thinking Hats Technique (especially the white and red hats),
and restructure it in a way that will produce action. For instance:

Before using the technique: “I found the man that has been haunting our family. | located him but
my family told me to stay away.”

After using the technique: “It turns out that | have a sibling. All these years, | thought | was an only
child. There is a man that has been haunting our family. There must be a reason why he is doing that. |
located him but when | told my family that | would solve the problem, they told me to stay away.”
(Participant Y’s study)

Before using the technique: “The child goes down to the basement, finds the hidden chest and tries
to open it.”

After using the technique: “The child goes down the basement and finds the chest that has been
hidden by his father.” (Participant Z’s study)

The participants were not directed towards a particular way of using the technique. They were
allowed to choose any hat they wanted and use the corresponding questions. All participants had
positive opinions about how the Six Thinking Hats Technique shaped their study.

Findings of the Second Stage of the Study (the Survey)

Participants' opinions about the technique that they used were shown in the survey. 85.71% of the
participants answered the first question about creativity-potential-performance as an individual may
increase his/her creative potential, or use it more effectively. 72.43 % of them thought that creativity is
an innate potential. 14.29 % of the participants equally supported the idea that people with greater
creative potentials become artists, and the idea that working hard is more important than being
creative.

All participants except one (87.50 %) said that they had not heard about the Six Thinking Hats
Technique before. The one that had heard about the technique learnt it during an implementation at
primary school level. 85.00 % of the participants found useful the Six Thinking Hats Technique in
dramatic plot making exercises. 57.00 % of the participants stated that the technique made it possible to
think in a more organized and multi-directional manner. The most frequently used hat was the white
hat (42.86 %). It was followed by the red (14.29 %), the black (14.29 %), the green (14.29 %), and the
blue hats (14.29 %), which were all used equally. The yellow hat was never used (.00 %). All of the
participants (100.00 %) had positive ideas about using the technique in future studies.

Discussion, Conclusion and Implications

Art education, raising artists and producing artistic works is a highly controversial and complex issue,
both within and outside the academia. Myths saying that technique can be taught, skills that are
necessary to build a structure can be gained, but creative inventions can only be made by using an
innate creative potential still exist. Leaving aside whether this view is correct or not and taking into
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account playwriting lessons in which creativity is actively used; it is evident that technical and
aesthetical knowledge are given to students at different stages of the curriculum. What is observed is
that students face some difficulties in using technical knowledge and skills about structure to make
creative and original inventions and innovations. They find it challenging thinking in a way to provoke
creativity, or to find the creative way of thinking. This study tested the usability of the Six Thinking Hats
Technique to develop creative thinking among playwriting students. The general finding of the study
was that the technique is useful and facilitative in plot making.

The Six Thinking Hats Technique can be used as a problem solving method while making the plot
initially from dramatic material (the questions of the hats can be used only when necessary, like in
crises, nods or finals). In addition, the technique may be implemented to individual characters while
directing action. The implementation supported certain aspects of the technique that is also suggested
by current literature: flexibility in implementation; giving a strategic form to ways of thinking, which is
usable in many different disciplines; making this process funny and applicable for everyone while aiming
to be conscious about thinking and its changes, and to improve thinking (McAleer, 2007; Sungur, 1997).
Findings of the implementation coincide with the idea that the Six Thinking Hats Technique aims to
organize the activity of thinking, which makes it possible for the thinker to think step by step rather than
thinking about everything at the same time (De Bono, 2015).

The participants thought that creativity is an innate potential. This approach is, as Gardiner (2016)
underlines, one of the most widespread myths about creativity and it may sometimes obstruct creative
activity. On the other hand, the participants also thought that creative potential can be used better, that
it can be increased. This indicates that they will be open to technical suggestions and studies that aim to
increase creative performance. This attitude was proven by their positive ideas about and approaches
towards the Six Thinking Hats Technique. Although none of the participants (except for one) had ever
heard about the technique before, they thought that it supported and facilitated creativity while making
a plot. Except for one, all participants stated that the technique formed a more planned way of thinking
thanks to the availability of different points of view. Such opinions about the technique are in line with
Lowenfeld (1957) and Maslow’s (as cited in Onur & Zorlu, 2017) definition of creativity as an innate
problem solving capacity or an associative act of thinking.

The technique helps the students simplifying their thoughts and giving them a chance to focus on a
particular point. This makes it possible to establish different points of view regarding the establishment
and development of dramatic structure. The Six Thinking Hats Technique may be suggested as a thinking
practice to be used during plot making and other stages of playwriting education.
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Turkish Version

Girig

Sanat ve sanatgi egitimi yaraticiligin yogun ve siirekli olarak merkezde oldugu bir egitimdir. Bu egitim
siiresince bilgi ile yaraticiigin bir araya getirilerek 6zgiin Grlinler elde edilmesi hedeflenir. Oyun yazarlig
egitimi de tiyatro teorisi ve teknikleri yaninda yaraticigin aktif olarak kullanildigi 6grenme sireglerini
kapsar. Bu sureglerin 6gretilmesi ise genellikle dramatik yapi ogeleri (kisilestirme, karsitlik ve ¢atisma,
aksiyon, olay dizisi, mekan, atmosfer, vb) ile tirlerin (tragedya, komedya, dram, fars, vb.) 6gretilmesi ve
bunlarla ilgili temrinlerden olusur. Oyun yazma 6gretimi Gzerine olan galismalar bu ¢ergevededir (Dune,
2009; Egri, 1982; Googch, 1998; Greig, 2005; May, 2011; Neipris 2005; Nutku, 1999; Smiley, 2005;).
Lisans diizeyindeki oyun yazarhgi dersleri de egiticinin oyun yazarhgina yonelik estetik ve teknik bilgisi ile
ogrencilerin ¢ok cesitli yazma egzersizleriyle Urettikleri metinlerin degerlendirilmesi, yonlendirilmesiyle
ilerleyen uygulamali atélye dersleridir.

Burada dikkati ceken ve ¢cogunlukla da golgede kalan konu, yaraticilik meselesi, yaraticihigin verimli ve
etkili bir sekilde kullanilmasidir. Gardiner’in belirttigine gére en yaygin yaraticilik miti, yaraticigin igsel,
bilinmez, kavranamaz, analiz edilemez, 6lgllemez gizemli bir yetenek oldugu yonindedir (Gardiner,
2016). Genelde yazarlikta, 6zelde oyun yazarliginda da benzer bir anlayis yaygindir ve yaraticiligin
daemonik bir anlam tasidigi distinulir (Gardiner & Anderson, 2017). Kisacasi yazarlk hakkindaki genel
kaninin temelinde aslinda bir celiski yatar. O da yazmanin her ne kadar teknik bilgiye yaslansa, gesitli
tekniklerle gelistirilebilse de aslinda yazara ait 6zel, derin ve dogustan gelen bir yaraticilik potansiyeline
dayandigina iliskin inanistir. Oyun yazarhig 6gretiminde karsilasilabilecek dikkate deger meselelerden
birisi tam bu noktada belirmektedir. Ogrenciden bir yandan dramatik yap bilgisi ile yaratici potansiyeli
en 6zglin, en verimli sekilde harekete gecirmesi beklenir; diger yandan yaraticiigin sabit bir potansiyel
oldugu fikri, 6grenciden beklentiyi sinirlar. Bu noktada oyunu kurgulama veya yazma asamasinda
tikanmalar olusabilir; dramatik yapi bilgisi ile ayni anda kurgulama ayrintilarini planlamaya c¢alisan
6grenci icin her sey karmasik hale gelebilir. Bu asamada genellikle egitmen devreye girerek 6grenciye
problemi ¢6zmesinde yardimci / yol gosterici olabilir veya 6grencinin yeniden diisinmesi i¢in ona zaman
taniyabilir. Hem egitmen hem de 6grenciye sorumluluk yikleyen, kimi zaman da bunaltici olabilen bu
noktada su sorular akla gelmektedir: ihtiyac duyulan dramatik yapi bilgisine sahip olmak tatmin edici bir
oyun yazmak icin yeterli midir? Yaratici diisiince nasil harekete gecirilebilir, daha verimli ve etkili bir
sekilde nasil kullanilabilir? Yaraticilidi olumlu yénde etkileyecek bir yéntem olabilir mi? Ornedin, yaratici
¢oziimler gelistirmek igin sistemli bir diisiince izlegi olan Alti Sapkali Diisiince Teknigi, oyun yazarligi
egitiminde kullanilabilir mi? Akla, oyun yazimi slirecinde isletilebilecek ¢esitli sorularin zaten bulundugu,
egiticilerin gerektigi zaman bu sorularl cesitlendirerek kullandiklari gelebilir. Ne var ki bu konuda
deneyim paylasimindan 6teye giden, akademik bir ¢alisma cergevesinde tartisiimis bir yontem ya da soru
dizgesine rastlanmamistir. Calismamizin bu baglamda alanyazina katki sunacagi umulmaktadir.

Calismamiz, belirtilen bu problemlere ¢6ziim aramak igin yola ¢ikmis ve amacini, oyun yazarligi
6dgretiminde bir yaratici distiinme pratigi olan Alti Sapkali Diisiinme Teknigi’nin kullanilabilirligini
arastirmak, olarak tanimlamistir. Saptanan bu amag¢ baglaminda arastirmanin temel sorusu soyle
olusturulmustur: Alti Sapkali Diisiinme Teknigi’nin dramatik malzemeden kurgu (retme c¢alismasi
sirasinda oyun yazarhgi égrencisinin diisiinme ve lretimine etkisi nasildir?

Belirtilen amag¢ dogrultusunda arastirmanin sorusuna yanit aramak icin 6ncelikle oyun yazarligi
egitimi/6gretimi, yaraticilik ve teorileri, Alti Sapkali Distinme Teknigi basliklarinda literatir arastirmasi
yapilmis, teorik cerceve incelenmistir. Daha sonra Alti Sapkali Disinme Teknigi'nin kurgulama
baglaminda uygulamasi denenmis, 6rnek bir uygulama yapilarak kullanilabilirligi incelenmistir.
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Arastirmanin kapsam ve sinirhliklari soyle agiklanabilir: Bu arastirma bir 6rnek olarak tartismaya
acilabilir, fakat arastirmanin sonuglari uygulamanin yapildigi grupla, 3. S6émestri tamamlamis dramatik
yazarlk lisans 6grencileriyle sinirlidir. Arastirmada siir, roman ve 6ykl yazarhg gibi diger yaratici yazarhk
alanlari disarida tutulmustur. Arastirmada Alti Sapkali Dislinme Teknigi’nin dramatik yazarlik egitiminde
sadece ‘kurgulama’ asamasinda kullanilmasi incelenmis, oyun metni yazarligi 6gretimindeki diger
birimler olan diyalog ve kisilestirme tasariminda uygulanmasi kapsam disinda birakilmistir.

Yaraticilik, Sanat ve Oyun Yazarhigi Egitimi

Yaraticihk kavrami bilim, sanat, siyaset, egitim, iktisat gibi farkh disiplinlerin farkli sekilde
tanimlayarak kendi alanlarina uyguladiklari ¢ok yonli bir fenomendir. Zeka ve yetenek kavramlarinin
alternatifi olarak ele alinan, genellikle yenilik ve problem ¢6zme yontemi olarak tanimlanan yaraticilik
bilimsel ancak 20. Yizyilda, psikolojinin modern bir disiplin olarak yayginlasmasi ile miimkin olmustur.
Yaraticihgin tanimlanmasi ve arastirilmasi ydniindeki ilk calismalar Stanford Universitesi'nde Lewis
Terman o6nderliginde 1959’da gergeklestirilmistir (Andreasen, 2017). Yaraticilik en yaygin kabul edilen
tanimlamaya gore yeni diisiince ya da kavramlar Uretebilmek ya da bilinen distince ve kavramlar
arasinda yeni baglar olusturabilmektir (Erez & Erez, 2017). Yaraticilik yaratici kisi, yaratici Griin ve yaraticl
siire¢ basliklariyla ele alinmaktadir. Ornegin Wallas (1926) yaratici disiince sirecinin hazirlik, kulugka,
aydinlanma ve dogrulama olmak lizere dort asamadan olustugunu savunarak siiregsel bir yaklasim
benimser. Lowenfeld (1957), MacKinnon (1962), Guilford (1968) ve Torrance (1988) gibi yazarlar da
yaraticihgin siiregle olan ilgisi Uzerine odaklanarak kavrami bireysel bir diisence bicimi olarak ele
almislardir. Lowenfeld (1957) ise potansiyel bir glic olarak adlandirdig yaraticihg insanlarin dogustan
sahip oldugu icgiudisel bir problem ¢6zme yetenegi olarak tanimlarken ortaya ¢ikmasi igcin uygun
kosullarin olusmasi gerektigini vurgulamistir. Yaratici Grin baglaminda bir tanim ortaya koyan Read
(1948) igin yaraticihk daha 6nce higbir sekli olmayan bir seyin varlik kazanmasi, yoktan var etme de
olabilir, var olan bir malzemenin yeni bicimde kullanimi ya da uyarlanmasi da olabilir.

Yaraticilik ile sanat arasinda gugli bir bag kurulmakla birlikte bu konudaki bilimsel galismalarin sayisi
sinirlidir; varilan sonuglarin, yapilan arastirmalarin kesinligi de sahada kuskuyla karsilanmaktadir. Yine de
yayinlara bakildiginda yaraticilik ile sanat egitimi arasindaki iliskilerin, son yirmi yilda yurt disinda sinirh
da olsa ilgi gérdiigu ve calisma Uretildigi sdylenebilir. Ancak konuyu oyun yazarhgi baglaminda irdeleyen
calismalarin sayisinin yok denecek kadar az oldugu vurgulanmalidir. Az sayidaki ¢alisma da Paul Gardiner
ve Michael Anderson’a (Gardiner 2014, 2016, 2017; Gardiner & Anderson 2015, 2017) aittir.

Oyun vyazarhg egitimi ile yaraticilk arasindaki iliskiyi 0gretmen ve 0Ogrencilerin deneyimleri
cercevesinde bir doktora tezi kapsaminda inceleyen Gardiner (2014), baslangigta bu egitimin
temelindeki dramatik yapi ve teorik bilgi aktarimina odaklanmis, arastirma zamanla katilim, yaraticilik,
o6gretmen-6grenci dinamigi gibi boyutlari da kapsayacak sekilde gelismistir. Bu egitim sirasinda
egiticilerin 6grencilerin dogal olarak bir yaraticilik ve yazma potansiyeline sahip olduklarina dair 6n
kabulleri oldugu saptanmistir. Gardiner bu 6n kabullii Noble Savage kavramina benzetir, bunun da
o6gretmenlerin kendilerini bir egitici olarak degil de bir atdlye yoneticisi, bir moderatér olarak
gormelerine neden oldugunu 6ne slrer. Asil yerli ya da Soylu vahsi olarak gevrilebilecek ve ilk kez 17.
ylizyilda John Dryden tarafindan kullaniimis bu kavram, ‘uygarhk tarafindan bozulmamis’ anlamini tasir.
Noble Savage, ayrica, insanligin dogasinda getirdigi iyiligi temsil eden himanist bir kavramdir. Bu
kavram, bati uygarliginin antropolojik bir glinah ¢ikarmasi olarak da nitelenebilir. Burada da 6grencilerin
dogal bir yaraticilik ve Gretme potansiyeline sahip oldugu distnildigiinde bunun kendiliginden hareke
gececegi de ongorilmekte, 6gretme sireci daha ¢ok bir fikir alis verisi yapma siirecine donliismektedir.
Evjakova (2017) da tiyatro egitimi icinde yer alan prodiksiyon derslerinde egitici-6grenci arasindaki
iliskinin oyuncu-yonetmen arasindaki iliskiye ‘biraz’ benzedigini, ancak daha ¢ok atdlye yoneticisi, yer yer
psikolojik danisman olarak da bu iliskinin kuruldugunu ileri sirmis, boylelikle Gardiner’in tezini
desteklemistir. Kisaca, oyun yazarligi egitimi ve yaraticilik arasindaki iliskinin egitmenin yaklasimi ile
belirlendigi, egitimin igeriginin bir bilgi aktarimi slirecinden ayrilip var olan potansiyelin ortaya
cikarilmasina odaklanan bir atélye siirecine donistigl soylenebilir. Ancak burada Gardiner’in 6ne
sirdigli onemli bir nokta vardir, o da Noble Savage vyaklasiminin 6grencilerin yaraticihgini
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desteklemedigi, gelistirmedigi; ote yandan Ogrencilerinde bir yaraticilk potansiyeli olduguna
inanmalarina ragmen egitmenlerin de sonugtaki tirinden memnun kalmadiklaridir. Gardiner yaraticilig
gelistirmeye iliskin becerinin yogun bir 6grenme sireciyle desteklenmesi gerektigini, teorik bilgiye
dayanan bir yaklasimin daha etkili olabilecegini vurgular. Bizim ¢alismamiz da bu noktaya odaklanarak
ogrencilerin yaraticihginin bir teknikle, 6rnegin Alti Sapka Dusinme Teknigi ile desteklenmesini
sinamakla iliskindir.

Oyun yazmayi, tiyatro veya estetik baglaminda degil, genel anlamiyla egitimin icinde yaraticihg ve
kendini ifadeyi gelistirici bir ara¢ olarak ele alan Gardiner ve Anderson (2015), ortadgretim ve lise
ogrencileriyle oyun yazarligi sertifika programi Gzerinden bir ¢calisma yapmislardir. Buradaki egiticilerin
Ogrencideki yaratici potansiyele (Gardiner’in 6nceki galismasinda Noble Savage olarak nitelenen)
inandiklari, bu nedenle bu potansiyelin harekete gecmesini ‘bekledikleri’ bulgulanmistir. Gardiner’in
(2016) belirttigine goére sanat egitimi baglaminda yaraticilk, egitici tarafindan, bireyde bulunan
degismez, kavranamaz, midahale edilemez, mistik bir ice dogus, bir potansiyel olarak kabul edilmektedir
ve bu durum ‘i¢sel yaraticiik miti’ olarak adlandirilabilir. Gardiner oyun yazarhginin dogustan gelen
mistik bir yaraticilikla harekete gecen bir beceri olmadigini, yaraticiligin da gergek bir nitelik olmadigini,
her ikisinin de 6gretilebilir oldugunu ileri strer (Gardiner, 2016, 2017; Gardiner & Anderson, 2017). Bu
bakis acisi da oyun yazarhgi egitiminin kapilarini, yaraticiligi gelistirme ve destekleme potansiyeli tasiyan
metotlara agar.

Alti Sapkali Diisiinme Teknigi

Yaraticihgin 6lglilmesi, tanimlanmasi kadar 6nemsenen bir konudur. Bilimsel kriterlere bagh kalinarak
yorumlanmaya ihtiya¢ duyulan yaraticihigi 6lgmek icin ilk kez 1966’da Amerika Birlesik Devletleri’'nde bir
test gelistirilmistir: Torrance Yaratici Dlsiince Testi. Bliylk ilgi géren bu test, sdzel ve sekilsel alanda
yaraticihgl oOlgen toplam 10 alt testi icermektedir. Torrance testi bugiin ise alimlardan egitim
degerlendirmelerine kadar pek ¢ok alanda kullanilan bir 6lgek halini almistir (Torrance, 1988). Bu testin
oncdlleri Alfred Binet ve Lewis Terman’in yaraticiigin zekayla olan iligkisi izerine yaptiklari ¢alismalarla
zekanin olgulebilirligini kanitlayan ¢alismalarina dayanmaktadir (aktaran: Andreasen, 2017). Yaraticiligin
olgilebilecegine iliskin calismalari, yaraticihgl ve yaratici disinmeyi gelistirmeyi amaclayan calismalar,
uygulama onerileri izlemistir. Edward de Bono’nun (2015) gelistirdigi Alti Sapkali Dislinme Teknigi,
bunlarin en sistematik gériinenidir.

Alti Sapkali Dusinme Teknigi, Maltali psikolog Edward De Bono tarafindan tasarlanmis alternatif bir
diisinme teknigi, bir iletisim ve akil yiritme ydntemidir. Oxford Universitesi’'nden Bono’nun 1985
yilinda kaleme aldigi Six Thinking Hats isimli kitap dilimize 1997 yilinda ¢evrilmistir (De Bono, 2015). Bilgi
ve dusiincenin belirli bir sistem dahilinde Gretilmesini/ifade edilmesini saglayan bu yontemde alti sapka
birbirinden farkh tutumlari, davranis rollerini sembolize eder. Geleneksel disinmenin alternatifi olarak
ortaya atillan yontem, bireylerin kaliplasmis dislince yapisindan uzaklasarak farkli bakis acilar
kazanmalarini hedefler. Karmasik konular Gizerine disiinmek icin kullanilan bu teknik, grup ¢alismalarinin
vani sira bireysel yaraticilik ¢alismalarinda da uygulanir. Alti Sapkal Distinme Teknigi gruplarin diisinme
sirecini detayli ve tutarh bir sekilde planlamalarini ve bdylelikle daha etkili bir sekilde beraberce
distinebilmelerini saglar. Karmasikligi diisiincenin en blyik dismani olarak tanimlayan Bono, Alti
Sapkal Diisiince Tekniginin miimkin oldugu kadar basit ve sade kalmasindan yanadir. Bono’ya goére bu
teknik sayesinde dusiince ayristirilabilmektedir. Bilgi yaraticiiktan, duygular akildan bagimsiz
degerlendirilmekte ve boylelikle en dogru sonuca ulasilabilmektedir. Bu teknik ayrica insanlarin alisildik
disiinme tarzinin disina ¢ikmasini saglayarak ego ve performansi da birbirinden ayristirmaktadir.
Karmasik sorunlara ¢ozim uretebilmek icin kullanilan bir grup disiinme yontemi olan Alti Sapkali
Dislinme Tekniginde farkli renklerdeki diisinme sapkalari birbirinden farkh alti kritik gorisa alti farkl
davranis roliini temsil eder. Genel hatlariyla bu roller su sekilde siralanir; Beyaz Sapka bilgiyi, Kirmizi
Sapka duygulari, Sari Sapka iyimserligi, Siyah Sapka kotlimserligi, Yesil Sapka yaraticiligi ve Mavi Sapka da
kontroll temsil eder (De Bono, 2015; Geissler, Edison & Wayland, 2012; Sheth, 2012; Vernon & Hocking,
2014). Bono’nun onerdigi diusince acilarini temsil eden renkli sapkalara iliskin su sorular ortaya
konulabilir:
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e Beyaz sapka: Elimizde ne var? Var olan bilgiler nelerdir? Daha baska hangi bilgiler gerekiyor? Eksik
bilgiler nelerdir? Gerekli bilgiler nasil elde edilir? Ne tir sorular sorulmahdir?

e Kirmizi sapka: Bu durum ne hissettirdi? Bu konu hakkinda ne disliniiyorsun?

e Siyah sapka: En ko6ti ihtimalle ne olabilir? Bunun bize ne gibi zararlari olabilir?

e Sari sapka: Bunun faydasi nedir? Bu durumun olumlu yonleri nelerdir? Hangi avantajlari saglyor?

e Yesil sapka: Daha bagka ne olabilir? Bu sorun degisik yollarla nasil ¢éziimlenebilir?

e Mavi sapka: Hangi karara vardin? Ne diislinlyorsun? Bundan sonra ne yapmaliyiz? Su ana kadar neler
basardik?

Alanyazina bakildiginda ¢alismamizin konusu olan yaraticilik ve Alti Sapkali Disiinme baglamindaki
calismalarin daha ¢ok egitim bilimleri ve isletme alanlarinda Uretildigi gorilmektedir. Bu teknik, farkh
Ogretim alanlarinda kullanilabilecegi gibi oyun yazarligi 6gretiminde yaratici distinceyi gelistirmek igin de
yol gosterici olabilir.

Alti Sapkall Dislinme Teknigi UGzerine yapilan ¢alismalar kronolojik bir yaklasimla incelendiginde
dzellikle deneysel calismalarin gittikce daha olumlu ve yapici sonuglar Urettigi belirtilebilir. Ornegin bu
alanda yapilan ilk galismalardan birisinde yiiksek lisans 6grencilerinin tartisma platformlarinda Alti
Sapkali Disiinme Teknigi kullanilmis, fakat kayda deger bir etkinin gériilmedigi bildirilmistir. Ote yandan
ayni ¢alismanin son test verilerinde bu yéntemin 6grencilerce ileride kullanilacagina iliskin bulgulara da
rastlanmistir (Carl, 1996). Daha sonra yapilan bir ¢alismada, Belfer (2001) 6grenciler arasindaki 6zellikle
bilgisayar ortamindaki iletisimin ve egiticinin bu iletisimi yonlendirmedeki becerisinin 6nemine vurgu
yaparak Alti Sapkal Disiinme Teknigi'nin boylesi bir 6grenme ortaminda basarili olabilecegini ortaya
koymustur. 2006 tarihli bir calismada ise Alti Sapkali Dislinme Tekniginin ilkokul 6grencilerinin lst diizey
diisinme becerisi, Ustbilis ve hesaplama yontemlerini 6grenme siireglerinde gelistirici bir yontem olarak
kullaniimasi arastirilmis, olumlu yonde sonuglar alinmistir (Paterson, 2006). Gregory ve Masters (2010)
bu teknigi 6gretmen adaylarinin 6grenme ve Ogretme sireglerinde, Ozellikle de sanal dinyanin
o6grenilmesinde kullanilip kullanilamayacagini arastirmislar, gelistirici ve verimli sonuglar elde etmislerdir.
Geissler, Edison ve Wayland (2012) ise isletme egitimi alan lisans 6grencilerin elestirel duslnce,
yaraticilik, iletisim, anlasmazlik ¢6ziimd ve grup g¢alismalari becerileri gibi ¢alisan degerini ylkseltecek
becerileri kazanmalari icin Alti Sapkali Digstinme tekliginin kullaniimasi Uzerine g¢alismislardir.
Arastirmacilar is dinyasi icin 6grencileri daha iyi hazirlayabilmek amaciyla bu teknigi pazarlama
derslerine uyarlamislar, bu teknige dayanan etkilesimli dislince ve tartisma oyunlari gelistirmislerdir. Bu
deneysel calismanin sonuglari 6grencilerin teknigi 6grenmekle kalmayip daha dengeli bir tartisma
gelistirebildiklerini, empati becerilerinin gelistigini ve isbirligi dizeylerinin yikseldigini gostermistir.
Arastirmacilar gelistirdikleri egitimi gesitli kurslarda alan 6grencilerle daha sonra yaptiklari anketlerde de
bu teknigin kullaniimaya devam ettigini, bir konuya odaklanmak, 6zel bir perspektif gelistirmek gerektigi
zamanlarda kolayca uygulandigi ve uygulanmaya da devami yolunda istekli olduklarini bildirmektedirler.
Dhanapal ve Ling (2013) yaraticiligi desteklemede ve altinci sinif 6grencilerinin ilgilerini arttirarak daha
iyi bir akademik performans gostermelerindeki etkilili§i hem nitel hem nicel verilere dayanarak
arastirmislardir. Calismanin sonuglari, teknigin basarili bir diisinme stratejisi sundugunu gostermis, 6te
yandan 6grencilerin tutum, deger, ilgi alani gibi baska faktorlere bagh olarak da farkhlik gosterdigi
izlenmistir.

Teknik, ayrica aile ve cift terapisinde, terapistin danisma esnasinda kullanabilecegi bir sorun ¢ézme
yontemi olarak (Li, Lin, Nelson, & Eckstein, 2008) ele alinmistir. Sosyal Hizmet uzmanlari ile yapilan bir
calismada yaratici distinme teknigi olarak Alti Sapkali Distinme tekniginin inovatif bir bilesen olarak
isyerindeki kisiye 6zel egitim programlarina entegre edilmesi 6nerilmektedir (Azeez, 2016). Hemsireler
icin aile gorismelerini yonetmekte ve soruna odaklanmakta bir yontem olarak ele alinan Alti Sapkali
Dlstinme Teknigi, hasta ailesiyle saglk calisanlarinin gériisme sirecinde olumlu tutumu destekleyici
bulunmustur (Cioffi, 2016).

isletme alanindaki galismalarda ise iist diizey yaratici diisiinme olarak tanimlanan (McAleer, 2007) bu
teknik bireysel diisiince ile grup ortak yaratici disiinmeyi gelistirmek icin kullanilmis, insan beyninin alt
farkh distince yetenegi olarak yorumlanmis ve 6zellikle karar verme asamasinda soruna odaklanarak net

160



Ozlem BELKIS, Yunus Emre GUMUS — Pegem Egitim ve Ogretim Dergisi, 10(1), 2020, 147-168

distnceler Gretmede basarili sonuglara ulasilacagi ileri srilmustir (Sheth, 2012). Alti Sapkal Dislinme
Tekniginin insan kaynaklari analizlerinde de konsept, kar, sinirliliklar ve ¢ézimlere yonelik butlincil bir
kavrayisa zemin olacagl diisinulmustlr (Patre, 2016). Alti Sapkali Disiinme Teknigini yine isletme ve
ekonomi baglaminda arastiran bir baska g¢alisma da bu teknigin efektif bir egitim ydntemi olarak
kullanilabilecegini vurgulamaktadir (Kivunja, 2015).

Alti Sapka Dustinme Teknigi konusundaki yurt ici ¢calismalara bakildiginda, bu galismalarin tiimiiniin
egitim bilimleri alaninda gerceklestirildigi gorilmektedir. Konuyla ilgili yayinlanmis ilk ¢alismalardan
birisinde 6., 7. ve 8. sinif fen derslerinde Alti Sapka Duslinme Teknigi bir 6gretim teknigi olarak
kullanilmis hem 6gretmen hem 6grencilerin goruslerinin olumlu yénde oldugu belirtilmistir (Koray,
2005). Alti Sapkali Diisiinme Tekniginin ilkdgretim sosyal bilgiler (Ayaz Can & Semerci, 2007). inkilap
Tarihi (Altikulag & Akhan, 2010), Almanca (Kirmizi, 2012), sanal ortamda dil 6gretimi (Bezir & Baran,
2014), fen bilimleri (Yilmaz, Arici, & Dilber, 2017) derslerinde yaratici diisinme ve 6gretim teknigi olarak
kullanilmasi arastirilmis, 6grencilerin 6grenme diizeyleri ve akademik basarilarinda olumlu yénde
sonuglar alindigl, daha etkili oldugu belirtilmistir. Ayrica bir calismada (Ayaz Can & Semerci, 2007)
ogrencilerin beyaz sapkay! kullanmak konusunda daha israrli davrandiklari aktarilmaktadir. Alti Sapkall
Dusunme Tekniginin 6grencilerinin konugsma ve ifade becerilerinin artirilmasinda da olumlu etkisi oldugu
ortaya konmustur (Orhan, Kirbas, & Topal, 2912). Ogretmenler ve dgretmen adaylari ile yapilan bir
¢alismada (Gilines & Demir, 2013) bu teknigin geleneksel yontemlere gére daha basarili, bir baska
¢alismada (Unsal, 2017) ise aktif 6grenme yontemlerinin en basarililarindan biri oldugu saptanmistir.
Teknik ayrica yazarken elestirel disiincenin (Bodur, 2018), beyin firtinasi ¢calismalarinda da yaraticiligin
gelistiriimesine etkisi bakimindan da incelenmistir.

Goruldugu gibi yaraticilik, Alti Sapkali Dusinme Tekligi ile genelde sahne sanatlari, 6zelde oyun
yazarhgi egitimi arasindaki iliskiyi inceleyen bir ¢alisma bulunmamaktadir. Calismamiz bu baglamda ilgili
alan yazina katkida bulunmayi da hedeflemektedir. Oyun yazarligi egitiminde yaratici potansiyelin etkili
bir sekilde kullanilmasi ve daha doygun bir performansa ulasilmasi igin bir yaratici disinme pratigi olan
Alti Sapkali Diisiinme Teknigi’nin kullanilabilirligi arastirilirken temel yaklagim, yaraticili§in sabit bir
potansiyel olmadigi, gelistirilebilecegi ve bunun i¢in araglara ihtiya¢ duydugudur.

Yontem

Bu calisma, iki asamalidir. ilk asamada teknigin denenmesi hedeflenmis ve yari deneysel bir yéntem
kullanilmistir. ikinci asamada uygulama hakkindaki gériislerin incelenmesi hedeflenmis, nitel veri
toplama ve analiz yontemi kullanilmigtir.

Calismanin ilk Asamasi

Bu asamada, Alti Sapkali Diisiinme Teknigi'nin dramatik metin olustururken kullanilmasi denenmis,
deneme igin oyun yazarligl egitiminin en ¢ok Uzerinde durulan birimlerinden birisi olan malzemeyi
kurgulama asamasi segilmistir. Asagida aktarilan uygulama modeli, arastirmacilardan birisi tarafindan
pilot uygulama olarak denenmistir. Yani grup ¢alismasinda katilimcilara verilecek olan climle dnce Alti
Sapkali Duslinme Teknigi kullanilmadan, sonra da bu teknik kullanilarak arastirmaci tarafindan
kurgulanmis, boylece teknigin nasil, hangi asamalarda, hangi baglamlarda kullanilabilecegine iliskin bir
deneyim ve dislince alani olusturulmustur. Pilot uygulama ve grup uygulamasinin nasil yapilabilecegine
iliskin olasiliklar arastirmacilarca degerlendirilmistir.

Uygulama dort saatlik bir atolye seklinde asagida sunulan asamalarda gergeklestirilmistir:

Tanisma: Burada, tanismadan sonra atolye kurallari agiklanmustir. Bunlar, katiimin istege baglh olmasi,
bu atolyenin akademik egitim cercevesinde bir notlamaya tabi tutulmayacagl ve herkesin esit katilim
gosterebilmesidir. Ardindan farkli algilama ve diisiinme bicimlerinin varligini hatirlatmayi amacglayan bir
buz kirma egzersizi yaptirilmistir. Burada katilimcilardan bir dakika icinde kendilerine dagitilan kagida bir
ev ve bir digme cizmeleri istenmis cesitli farkliliklar ve gérme bigimleri, algi ve imgelerdeki farkli ifadeler
tizerine kisa bir degerlendirme yapilmistir.
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Uygulama: Katilimcilara dramatik yapi Gretmeye uygun bir ciimlenin yer aldigi kagitlar dagitilmis, 30
dakika streleri oldugu ve bu sure iginde verilen climleyi dramatik bir metne donustirmeleri, yani verilen
cimleden bir kurgu tretmeleri istenmistir. Verilen egzersiz ciimlesi, bir dizi yazma temrini (alistirmasi)
iceren Yaratici Yazarlik Defteri (Cavusoglu, 2018) adh kitaptan dramatik yapiya donustiirilmeye elverisli
olanlar arasindan rastgele secilmistir. S6z konusu climle sudur: "Evin bodrum katindaki sandikta aile
sirlariniz sakh ve Oyle bir sey Ogreniyorsunuz ki hayata bakisiniz tamamiyla degisiyor. Meger..."
(Cavusoglu, 2018, p. 10).

Deneyim paylasimi: Tim katihmcilarin kurgu ¢alismasi bittikten sonra bu ¢alisma esnasinda en ¢ok hangi
noktada zorlandiklari, kurgulamanin hangi asamasinda tikanma yasadiklari sorulmustur. Her katilimciya
esit konusma siiresi taninarak gorisler alinmistir. Burada amag, katilimcilarin yaptiklari calismada ortaya
¢ikan problemleri kendilerine saptatmak, hangi noktanin yeniden diisiinme ve tamir edilmesi gereken
konu oldugunu belirlemektir. Bu deneyim paylasimi sirasinda arastirmacilardan birisi moderatér olmus,
grubu yonlendirmistir. Deneyim paylasiminin sonunda yaratici disiinme tekniklerinin, karsilasilan bir
problemin ¢6ziiminde dogru sorularin sorulmasinda ve meselenin ¢6ziime kavusmasinda etkili
olabilecegi belirtilerek, Alti Sapkali Dislinme Tekniginden bu konuda yararlanilabilecegi vurgulanmis,
izleyen sunumu az onceki deneyim ve karsilastiklarini disiindiikleri problemleri de dislinerek
dinlemeleri 6nerilmistir.

Sunum (Alt1 Sapkali Diisiinme Teknigi): Teknik, ana hatlari, kullanim amaci ve alanlari da belirtilerek
temel soru basliklarinin da yer aldigi 20 dakikalik bir sunum ile aktariimistir.

Uygulama: Katilimcilara bu kez bos kagitlar dagitilarak yine 30 dakika icinde, 6nceki uygulamada
olusturduklari kurguyu Alti Sapkali Dislinme Teknigi ile yeniden degerlendirmeleri, deneyim
paylasiminda ifade ettikleri sorunlardan baslayarak sapkalari ve sorularini kullanarak yeniden yazmalari
soylenmistir.

Degerlendirme: Tim katimcilarin ikinci kurgu calismalari bittikten sonra teknigin, kurgularini
gelistirmede faydali, kullanigh olup olmadigi sorulmus, deneyimlerini paylagmalari istenmistir. Son olarak
yapilan bir buz kirma egzersizi ile atélyenin sona erdigi bildirilmistir.

Calismanin lkinci Asamasi

Bu asamada, grup uygulamasinin ardindan katilimcilarin gorislerini 6grenmek amaciyla 7 soruluk bir
anket uygulanmistir. Bu anket, katilimcilarin yaraticilik hakkindaki yargilari ve uygulamada kullandiklari
Alti Sapkali Daslinme Teknigi hakkindaki gorislerini 6grenmeyi amaclamaktadir.

Veri toplama araglari: ikinci asama olarak planlanan anket sorulari ¢oktan se¢meli ve agik uglu su
sorulardan olusturulmustur:

1. Sizce asagidaki ifadelerden hangisi dogru?

e Yaraticilik bireyde dogustan gelen bir potansiyeldir.

e Birey, yaraticilik potansiyelini daha iyi kullanabilir, arttirabilir.

e Yaraticilik potansiyeli digerlerinden fazla olan bireyler sanatgi olurlar.
Yaraticilik dnemli degildir, 6nemli olan ¢calismak ve sabirdir.
Yaraticiiga midahale edilemez, akil ve mantikla yonlendirilemez.
Alti Sapkali Dislinme Teknigini daha 6nce duymus muydunuz?

Alti Sapkayi Disiinme Teknigini daha 6nce duyduysaniz nereden duymustunuz?
Alti Sapkali Dislinme Tekniginin dramatik kurgu calismasinda faydali oldugunu disiiniiyor musunuz?

Bu teknik, kurgulama siirecinde hangi asamada nasll isinize yaradi?

O v R W N

Calismanizi yonlendirirken hangi renkteki sapkanin daha islevsel oldugunu diisiinliyorsunuz?

. Alti Sapkali Diistinme Tekniginin sonraki oyun yazarligi ¢calismalarinizda kullanabileceginiz bir teknik
oldugunu disiinliyor musunuz?
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Anketin ilk sorusunda katilimcilarin yaraticiik hakkindaki yargilarinin 6grenilmesi amaglanmistir.
Boylece bu sorulari yanitlarken 6ncelikle yaraticilik ve yaratici dislinmeye yénelmeleri hedeflenmistir.
Sonraki sorular Alti Sapkali Dislinme Teknigi, teknigin bilinirligi ve kullanim deneyimi hakkindaki
goruslerin 6grenilmesini hedeflemistir.

Verilerin toplanmasi: Anket, SurveyMonkey programi kullanilarak hazirlanmis, anket linki WhatsApp
uygulamasi araciliglyla katimcilara génderilmistir. Veriler uygulamanin yapildigi gin toplanmistir.

Verilerin analizi: Sorulara verilen yanitlar icerik analizi kullanilarak kodlanmistir.
Katilimcilar

Bu arastirmada, Alti Sapkali Dislinme Teknigi’nin oyun yazarligi 6gretiminde kullaniminin denenmesi
amagladig icin katiimcilar da oyun yazarhigi egitimi alan 6grencilerden segilmistir. Katimcilar, bir devlet
Universitesinde Sahne Sanatlari B6limi Dramatik Yazarlik Ana Sanat Dal’nda oyun yazarlig egitimi alan
UglncU yariyill 6grencileri (11 kisi) arasindan gonillilik esasina gore kartopu yontemi ile secilmis 8
kisiden olusmaktadir. Dramatik yazarlik egitiminde 6grencinin Uglincli yariyihin sonunda dramatik
potansiyel taslyan bir malzemeden dramatik bir metin tiretmek icin ilk planlamayi, yani kurgu yapma
becerisini, kazanmis olmasi beklenir. Katilimcilar, hedeflenen uygulama igin bu nedenle segilmislerdir.

11 katihmcinin 4’G kadin, 7’si erkektir, yaslari 21-26 arasinda degismekte, farkli sosyo-ekonomik
diizeylerden gelmektedirler. Cinsiyet, bu arastirmada bir degisken olarak ele alinmamistir, katihmcilarin
cinsiyetleri tamamen tesadufidir. Belirtilmelidir ki, katilimcilarin cinsiyetinin kurgulama becerisine veya
teknigi kullanmaya etkisi bagka bir arastirmanin konusu olabilir.

Bulgular
Pilot Uygulamaya iliskin Bulgular

Planlanan grup uygulamasindan once arastirmacilardan biri, dramatik niteligi doygun olan climleden
kurgu dretme ¢alismasini  Alti Sapkali Dislinme Teknigi kullanarak pilot uygulama olarak
gerceklestirmistir. Bu 6n uygulama ile amaclandigi gibi, grup uygulamasinin olasiliklari degerlendirilmis,
deneyimlenmistir. Bu pilot uygulamada Alti Sapkali Diislinme Tekniginin iki farkh sekilde uygulanabilir
oldugu gorulmistir: 1) yazarin duslince sapkalarini kullanarak konuya yaklasmasi, aksiyonu lretmesi 2)
ana karakterin duslnce sapkalarini kullandigini diistinerek aksiyon tretilmesi.

Calismanin Birinci Asamasi Olan Deneysel Uygulamaya iliskin Bulgular

Grup uygulamasinda tanisma bélimiinden sonraki birinci uygulamada katilimcilar kendilerine verilen
dramatik malzeme ile bir oyun kurgusu olusturmuslar, burada zorlandiklari noktalari soyle ifade
etmislerdir: 2 katilimci final Gretmekte, 2 katilimci 6zglin ve carpici bir kurgu olusturmakta, 1 katiimci
diigim noktalari bulmakta, 2 katiimci kurgunun genelinde zorlandigini belirtirken 1 katiimci herhangi
bir konuda zorlanmadigini ifade etmistir. Bu ifadelerden yola ¢ikarak 6grencilerin malzemeyi dramatik
yapilya donustirirken en c¢ok zorlandiklari asamanin aksiyon uretmek ve yonlendirmek oldugu
soylenebilir. Katilimcilar ayrica mekan ve olay arasindaki iliskiyi kurmakta zorlandiklarini da ifade
etmislerdir. Alti Sapkali Disinme Teknigi ve ilgili bakis acilari (sapkalar ve sorulari) kullanarak yaptiklari
ikinci uygulamada ise kurgulamada karsilastiklari sorunlara daha iyi odaklandiklarini ve sorunu daha
kolay ¢6zdiklerini belirtmislerdir.

Teknigin uygulanmasinda katilimcilarin farkh yollar izledikleri gorilmustir. Bazi katilimcilar Alti
Sapkali Dusinme Teknigine iliskin sapkalari kurgunun tamamina ve vyazar olarak kendilerine
yéneltmislerdir. Ornegin:

Beyaz sapka: Annenin cinsel yonelimi nedir? Bu biyilk fedakarhgi ne icin yaptiginin bilgisi gerekiyor.

Kirmizi sapka: Bu durum vyazar olarak bana agdal bir duygusalliktan uzak kalmam gerektigini
hissettiriyor. Aksi taktirde konuya olan mesafemi koruyamayabilirim. Bu durum tiiri de belirleyecektir.
Clink0 agir bir trajedidense yer yer komedi unsurlarinin oldugu bir dram yazmak isterim.
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Mavi sapka: umutsuz bir final yazmama kararim pekisti. Bu ylizlesme sonrasinda kendisinden
saklanan buylik gercegin sokundan sonra, kendisine sdylenen yalani affeden ve her seyi oldugu gibi
kabul edebilecek bir geng kalir hikayeden geriye.” (Katilimci X’in ¢alismasi)

Teknigin uygulanmasinda katihmcilarin izledikleri bir bagka yol ise kurgunun asamalarinin Alti Sapkali
Daslinme Teknigi ile (6zellikle de beyaz ve kirmizi sapkalar ile ) ayrintilandiriimasi, aksiyon Uretecek
sekilde boyutlandiriimasidir. Ornegin:

Teknigi kullanmadan 6nce: “Ailemize musallat olan adami buldum. Yerini tespit ettim, ancak ailem
uzak durmami séyledi.”

Teknigi kullandiktan sonra: “Meger bir kardesim varmis. Bunca yildir tek ¢ocugum saniyordum.
Ailemize musallat bir adam var. Bize musallat olmasinin, rahatsiz etmesinin bir sebebi olmali. Yerini
arastirdim, buldum. Sorunu ¢o6zecegimi soyledigimde ailem uzak durmami soyledi.” (Katilimci Y'nin
calismasi)

Teknigi kullanmadan 6nce: “Cocuk, bodrum katina inip hep sakli olan sandigi bulur ve agmak igin
ugrasir.”

Teknigi kullandiktan sonra: “Cocuk, bodrum katina inip babasi tarafindan saklanmis olan sandig
bulur.” (Katilimci Z'nin galismasi)

Katihmcilara teknigin kullanimi konusunda bir yénlendirme yapilmamistir. Her biri istedikleri sapka ve
sorularini kullanarak cahsmislardir. Alti Sapkal Distince Teknigi’'nin ¢alismayi nasil sekillendirdigine
iliskin tum katiimcilar olumlu ifadeler kullanmislardir.

Calismanin ikinci Asamasi Olan Ankete iliskin Bulgular

Katihmcilarin deneyimledikleri teknik hakkindaki gorisleri anket araciligiyla 6grenilmistir. Katihmcilar
yaraticilik-potansiyel-performans baglamindaki ilk soruda bireyin yaraticilik potansiyelini daha iyi
kullanabilecegini/artirabilecegini (%85.71) ve vyaraticlhigin bireyde dogustan gelen bir potansiyel
oldugunu (%71.43) dusinmektedirler. Katilimcilar, yaraticilik potansiyeli digerlerinden fazla olan
bireylerin sanat¢i oldugu ve yaraticiligin degil iscilig§in daha 6nemli oldugu fikirlerini esit oranlarda
(%14.29) benimsemislerdir.

Alti Sapkali Dusinme Teknigi'ni biri hari¢ diger katilimcilar daha o6nce duymadiklarini ifade
etmislerdir. Bir katilimci ilkégretim diizeyindeki bir uygulamada karsilastigini belirtmistir. Katihmcilarin %
85.00'i Alt1 Sapkali Dislinme Teknigi’nin dramatik kurgu calismasinda kullanilmasini faydali bulmuslardir.
Bu katihmcilarin %57.00’si teknigin daha planli ve daha ¢ok agidan disiinmeyi olanakh kildigini
belirtmistir. Uygulamada en yogun olarak beyaz (%42.86) sapkanin kullanildigi gorilmektedir. Kirmizi
(%14.29), siyah (%14.29), yesil (%14.29) ve mavi (%14.29) sapkalar esit oranda kullanilirken sari sapkanin
hi¢ kullanilmamis oldugu belirtilmistir. Katilimcilarin tamami gelecek ¢alismalarinda bu teknigi kullanmak
konusunda olumlu tutum tasidiklarini ifade etmislerdir.

Tartisma, Sonug ve Oneriler

Sanat egitimi, sanatgl yetistirme ve eser lUretme gerek akademi icinde gerekse disinda oldukga
karmasik ve tartismal bir yapidir. Teknigin Ogretilebilecegi, yapinin kurulmasiyla ilgili becerinin
kazandirilabilecegi fakat yaratici buluslarin ancak dogustan gelen yaraticilik potansiyeli ile ilgili oldugu
mitler bugiin de kabul gérmektedir. Bu gorisiin dogru ya da yanlishgini bir kenara birakarak yaraticiligin
aktif olarak kullanildigi oyun yazarligi derslerine bakilacak olursa, oyun yazarhgina iliskin teknik ve estetik
bilginin 6grenciye mifredat icinde gesitli asamalarda kazandirildigi muhakkaktir. Gézlenen, 6grencilerin
bu teknik yapi bilgi ve becerisini daha yaratici ve 6zglin bir bulusla ifade etmekte, yaraticiligi kiskirtacak
dislinceyi ya da dislince bicimini bulmakta zorlandiklari yénindedir. Bu ¢alisma, oyun yazarlgl
o6gretiminde o6grencilerin yaratici disiinceyi gelistirebilmeleri icin Alti Sapkali Disinme Teknigi’nin
kullanilmasini sinayan bir calismadir ve genel sonug, teknigin kurgulama asamasinda faydali ve
kolaylastirici oldugudur.
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Alti Sapkali Distinme Teknigi 6zlinde bir problem ¢6zme yontemi olarak, dramatik malzemenin ilk
kurgusunda kullanilabilecegi gibi (sapka sorularinin ilk asal digim noktasi, kriz ya da final gibi belirli
bélimlerde sadece ihtiyag aninda uygulanmasi da s6z konusu olabilir) oyun kisilerine de aksiyonu
yonlendirmeleri igin tek tek yoneltilebilir. Alti Sapkali Dislinme Teknigi’'nin uygulamada esneklik
tanimasi, farkli disiplinlerin kullanimina uygun olarak disiinme sirecine stratejik bir form kazandirmasi,
diisinmenin farkinda olmayi, degisimini ve disiincenin gelistiriimesini hedeflerken bu sireci eglenceli ve
herkes icin uygulanabilir kilmasi (McAleer, 2007; Sungur, 1997) gibi Ozelliklerinin gergeklestirilen
uygulamada deneyimlenmistir. Arastirmanin grup uygulamasinda ulasilan bulgular, Alti Sapkali Dislinme
Teknigi'nin “dlisiinme faaliyetlerini belli bir diizene sokmak ve bdylece diigtinliriin her seyi ayni anda
degil her defasinda bir disinme faaliyetini gerceklestirmesini saglamak” (De Bono, 2015) amaciyla da
ortlismektedir.

Katihmcilar, yaraticiligin dogustan gelen bir potansiyel oldugunu distinmektedirler. Bu yaklasim,
Gardiner’in (2016) de vurguladigi gibi yaraticilik konusundaki en yaygin mitlerden birisidir ve yaratici
faaliyetler igin zaman zaman engelleyici olabilir. Ote yandan katilimcilarin yaraticilik potansiyelinin daha
iyi kullanilabilecegini, arttirilabilecegini distindikleri de gorilmektedir. Bu da yaraticilik performansini
yukseltmek icin ¢calisma ve teknik dnerilere agik ve isbirlikgi bir tutum gostereceklerini disiindlirmustur.
Nitekim kendilerine sunulan Alti Sapkali Diisiinme Teknigi’ne yaklasimlari ve kullanmaya iliskin olumlu
tutumlari da bunu dogrulamigtir. Biri hari¢ diger tim katilimcilar 6nceden hi¢ duymadiklari, bilmedikleri
bu teknigin kurgulamada kolaylik sagladigini, yaraticiigi destekledigini ifade etmislerdir. Katiimcilarin
biri hari¢ timi bu teknigin farkh bakis agilari sayesinde daha planl bir disiinme bigcimi olusturdugu
gorusindedirler. Teknik hakkinda bildirilen bu gorisler, yaraticilligi dogustan gelen icgtidiisel bir problem
¢6zme kapasitesi ya da ¢agrisima dayali bir diistinme eylemi gibi ifadelerle tanimlayan Lowenfeld (1957)
ve Maslow gibi arastirmacilarin gorusleriyle (Maslow’dan akt. Onur & Zorlu, 2017) de uyumludur.

Teknigin 6grencilere dislincelerini sadelestirmede ve tek bir noktaya odaklanmakta yardimci oldugu
gorildugu icin dramatik yapinin kurulmasi ve isletilmesine iliskin farkl agilarin gelistiriimesi bu diisgiinme
teknigi ile mimkiin olabilmistir. Alti Sapkali Diisiinme Teknigi’nin oyun yazarhg 6gretiminin kurgulama
asamasinda ve diger asamalarinda bir diisiinme pratigi olarak kullaniimasi énerilebilir.
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