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Egitimdeki degisimlerin bilisim teknolojileri 6gretmenlerinin mesleki kimlikleri
uzerindeki etkisi
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Introduction

Teachers are confronted with many challenges in their professional life stemming from the school
context, institutional structure of the ministry, the relationships they have with colleagues, managers,
parents and students, classroom practices, and increasing pressure and responsibilities. Moreover, these
teachers may also be affected negatively from challenges in decision making with reality shock due to
the problems and difficulties they experienced (Kelchtermans & Ballet, 2002), some of them decided not
to stay in the profession (Hong, 2010; Kagan, 1992; Kelchtermans, 1993; Kelchtermans & Ballet, 2002).
When literature about the reasons for leaving the profession is examined, it is seen that the studies
mostly focus on the demographic characteristics of the teachers or on the characteristics of the
institution (Flores & Day, 2006; Guarino, Santibafiez, & Daley, 2006; Smith & Ingersoll, 2004). However,
neither the demographic characteristics nor the school context are sufficient to explain teachers’
perceptions of themselves and their decisions about maintaining their profession (Hong, 2010).
Although these variables are important in the decisions of teachers about their professions, it is
extremely important for teachers to focus their professional identity, which is very effective in meaning-
making and decision-making processes, which surrounds their lives and is a key point in their connection
to their profession (Beijaard, Meijer, & Verloop, 2004; Korthagen, 2004).

Professional identity, as one type of identity, can broadly be defined as “a certain ‘kind of person’ in
a given context” and “Who am | now?” can be defined as the response of the individual (Gee, 2000).
According to Paterson, Higgs, Wilcox and Villenuve (2002), professional identity are described as ‘the
sense of being a professional’ with professional judgments, critical self-evaluations and learning. And
also, according to Wiles (2013), there are specialized knowledge and competencies related to the field,
values and norms related to the work as the basis of professional identity.

Based on teaching profession, professional identity can be defined as the person’s self-knowledge in
teaching-related situations and relationships that manifest themselves in practical professional
activities, feelings of belonging and learning experiences (Beijaard et al., 2004; TimostSuk & Ugaste,
2010). Korthagen (2004) argues that asking themselves questions such as ‘Who am 1?’, ‘What kind of
teacher do | want to be?’, and ‘How do | see my role as a teacher?’ helps teachers develop their
professional identity. Through answering these questions, teachers may discover who they are as
teachers, what they can or cannot learn in teacher education process, how they will act as a role model,
and how they will teach in the future.

In many studies, it is emphasized that professional identities have been at the center of the teaching
profession (Farrell, 2011; Korthagen, 2004; Sachs, 2016). For instance; according to Farrell (2011),
teachers' professional identities that is at the heart of beliefs, assumptions, perceptions and practices
that guide teachers in and out of the classroom are very important for the professional development of
teachers. Sachs (2016) argument illustrates that, how teachers behave, how they make sense of their
profession and how they make sense about their place in society is directly related to the professional
identity that is the basis of the teaching profession.

It is noteworthy that there is not a common opinion in the literature regarding indicators of
professional identity. According to Hong (2010), self-efficacy, professional commitment, emotions,
value, knowledge and beliefs, micro-policies were indicators of professional identity. Kelchtermans
(1993), on the other hand, claimed that self-image, self-esteem, job motivation, task perception and
future perspective are considered as indicators of professional identity. Day (2002) described four
variables as components of professional identity: work satisfaction, professional commitment, self-
efficacy and motivation for work. Although there is no common concept in the literature regarding the
indicators of professional identity, the professional identity is identified as value, job satisfaction,
motivation, self-image, self-esteem, thoughts and beliefs, task perception, knowledge and skills, self-
efficacy, future perspective, and professional commitment.

Professional identity is influenced by the situations, interactions and interpretation of the
individual's own experiences (Day, Elliot, & Kington, 2005; Geijsel & Meijers, 2005). According to Olsen
(2008), it was determined that teachers' professional identities were structured with many internal and
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external variables, and that identity was the product of a certain situation and / or a process that is
constantly evolving. This means; the professional identity is not fixed and is constantly changed and
restructured with established communication and interactions. For instance, Day et al. (2006) claimed
that teacher develop different professional identities with the interaction of the personal dimension
related to their life outside the school, the professional dimension related to the characteristics that a
good teacher should have, and the situational dimension related to the working environment of the
teacher. Several studies suggest that the professional identity of teachers are affected by external
factors, such as leadership, school, societal structure, educational changes and reforms, teacher
education, colleagues, and economy (Flores & Day, 2006; Hong, 2010; Hsieh, 2010) and internal factors,
such as expectations, beliefs, emotions, previous experiences and motivation, (Hong, 2010;
Kelchtermans, 1993; Lasky, 2005; Mitchell, 1997; Sutherland, Howard, & Markauskaite, 2010; van Veen
& Sleegers, 2006; Zembylas, 2003).

Within the variables that affect the professional identity, the changes in education and the
importance of the reforms are quite important (Akmal & Miller, 2003; Danielowich, 2012; Day et al.,
2005; Vahasantanen & Eteldpelto, 2009; van Veen & Sleegers, 2006). According to Fullan (1991),
teachers, as the practitioners of the educational changes, have a key role in accomplishing these
changes and reforms. On the other hand, it is a fact that political changes have a direct effect on
teachers' values, beliefs, practices and professional identity (Sach, 2001). Therefore, it is necessary to
focus on both the teaching profession and the professional identities of teachers in the process of
making and implementing political change. However, adoption of political changes by teachers is not an
easy process. In this process, educational changes and reforms could be challenging for teachers since
they require a renegotiation of professional identity (Vahasantanen & Eteldpelto, 2009). It is the view of
Van Veen and Sleegers (2006) that, if political changes are compatible with teachers' perception of roles,
value, beliefs and competences, teachers give positive reactions to political changes, but if not, they
perceive change as a threat to their professional identities and show negative reactions. Change is
restricted by complex structure, insufficient evidence of positive effects, oppressive policies, limited
time, control and energy or when teachers do not comprehend their purpose and role in the process, all
of which increase uncertainty in applying the changes (Davis, 2003; Day, Elliot, & Kington, 2005; Fullan &
Miles, 1992; Gorton, Alston, & Snowden, 2006; Schmidt & Datnow, 2005; Schwahnn & Spady, 1998;
Spillane, 1999; Zembylas, 2005; Zembylas & Barker, 2007). Schmidt and Datnow (2005) claim that
teachers resist change when their existing pedagogical and ideological perspectives do not correspond
with the ideas coming along with the change or when they think that the change poses an obstacle to
their identities and self-images. According to Rice and Malen (2003), political changes that are poorly
designed, misapplied or not sufficiently supported could create ambiguity, failure and frustration on
teachers, or cause conflicts in the expectations and requirements of teachers. This situation could lead
to problems in teachers' feelings, trust and loyalty, value perceptions and professional identities. On the
other hand, rapid changes in the external and internal conditions of schools and huge or uncertain
changes in the nature of teaching have produced conditions of extreme uncertainty, unhappy and
unproductive teaching-learning atmospheres, and identity crises within the profession (Day et al., 2005;
Lee & Yin, 2011; van Veen & Sleegers, 2010).

In the 21st century, countries have to reformulate their policies and raise individuals who can benefit
from ICT and be creative, flexible, and innovative. In Turkey, studies on the use of ICT in the educational
settings has accelerated tremendously since the 1980s. Plenty of regulations have been presented by
MoNE over the years directly affected ICT teachers. Especially, the name of the courses, course
duration, grade levels, and status of the course as elective or compulsory, selection type and the
evaluation of the course, assignments and responsibilities given to ICT teachers directly affected these
teachers. Table 1 shows numerous regulations between 1997 and 2013 regarding the naming of the
computing courses, status of the course, selection type, evaluation type and weekly course hours from
1st grade to 8th grades.
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Table 1.
The Changes Introduced in the Course of Computer Technologies between 1997 and 2013.
» Decision Name of Status Selection type Evaluation Course duration/hours
E no the course
1 2 3 4 5 6 7 8
5 143 Computer Elective School Evaluation 1-2 12 12 12 12
— administration
§ 192 Computer Elective Board of teachers No 1 1 1 1 1 1 1 1
N evaluation
'é 111 Information  Elective Board of teachers No 11 1 2 2 1 1 1
N Technologies evaluation
g 75 Information Elective Board of teachers No 1 1 1
N Technologies evaluation
g 69 Information Elective Parents submita  No 2 2 2 2
N Technologies petition to the evaluation
and Software school
g 22 Information Compulsory in Parents submita  Evaluation 2 2 2 2
N Technologies the 5th and 6th petition to the
and Software grades school and courses

Elective in the areincluded in the
7th and 8th e-school system
grades

Source: Association of the Educators of Information Technologies (AEIT)

These changes and uncertainties related to the computer technologies course have caused many
problems for ICT teachers, particularly in the last two decades in Turkey. These problems were well
established with a variety of studies showing an impact on different roles and responsibilities, difficulties
teaching along with increasing class sizes, technical infrastructure of the IT classes, and inadequate
communication among the stakeholders, etc. (Altun & Ates, 2008; Aslan & Duruhan, 2018; Deryakulu,
2005; 2006; Deryakulu & Olkun, 2007; Dursun, 2015; Eren & Uluuysal, 2012; Karal & Timugin, 2010;
Seferoglu, Yildiz, & Yiicel, 2014; Serefoglu-Henkoglu & Yildirim, 2012; Topu & Goktas, 2012; Yesiltepe &
Erdogan, 2013). Besides teaching, ICT teachers who are held responsible for extra tasks irrelevant to
their teaching profession, felt themselves as repairman or service personnel and they also experience
emotional exhaustion stemming from the work load and stress (Ciftci et al., 2018; Deryakulu, 2005;
2006; Deryakulu & Olkun, 2007; Eren & Uluuysal, 2012; Karal & Timugin, 2010; Karatas, 2010; Seferoglu
et al., 2014; Serefoglu-Henkoglu & Yildirim, 2012; Topu & Goktas, 2012).For instance, Deryakulu (2005)
identified the problems experienced by ICT teachers and found that ICT teachers experienced emotional
exhaustion along with work stress in their first years. Ciftci et al. (2018) found that ICT teachers focused
on the jobs they had to undertake as an ICT teacher andfelt a lot of existential anxiety about what they
did and what they wanted to do. Daghan, Kalayci and Seferoglu (2011) also examined the problems
experienced in the field of IT in terms of MoNE and stated that there are problems when decisions are
adapted to the application, opinions and needs of teachers who applied the decisions are not
adequately examined, and decisions are never implemented or after a short period of implementation,
they have been abandoned. In this case, there are some problems in the implementation process in
Turkey and these issues are directly affected ICT teachers.

Educational changes and reforms could be challenging for teachers since they require a
renegotiation of professional identity (Vdhasantanen & Eteldpelto, 2009). When technology-driven
changes and reforms are considered, ICT teachers play an important role in the effective
implementation of changes in the educational system. The professional identities of ICT teachers are
important for them to make sense of the process of change and to live in the process effectively and
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efficiently. According to Bower and Parsons (2016), the professional identities of ICT teachers act as a
filter on what they are doing in the process of implementing reforms, so the professional identities of
ICT teachers in the process of change should be taken into account in order to facilitate the success of
their change and reforms. In other words, when examining the problems experienced during the
implementation of the reforms, the reflections of the changes in the professional identity should be
examined in detail.

While there were many studies of the problems encountered by ICT teachers in the change process
in Turkey, there was a remarkable dearth of studies investigating the effect of the changes on teacher
professional identities. In this respect, the following study aims to examine professional identity
structures of ICT teachers after educational changes introduced by MoNE related to the ICT education
and technology integration into the education system. In this context, the main purpose of this study is
to determine the effects the effect of IT changes on professional identity of ICT teachers.

Method
Research Design

This study is designed in the framework of content analysis, which is one of the qualitative research
methods. Content analysis is a method in which the content of communication is defined systematically
(Merriam, 2009); and it provides a summary, classification and comparison of content and messages in
text or other formats (Chen, Monion, & Morrison, 2007). The messages of the ICT teachers in an online
discussion forum were analyzed. After forum messages’ analysis, a document analysis was carried out in
order to determine the changes in the education and reveal the effect of these on ICT teachers and also
the decisions circulars, directives, regulations and official articles sent from MoNE were examined.

Data Collection Tools

In this research, as a data collection tools, drafts of codes and themes were prepared to analyze the
online discussion forum and official documents. In the literature, there is no consensus on the features
and the variables that form the structure of professional identity. Therefore, a coding scheme based on
research about professional identity structures were created (Day, 2002; Hong, 2010; Kelchtermans,
1993; Lamote & Engels, 2010; Lasky, 2005). According to this coding scheme; value, job satisfaction, job
motivation, self-image, self-esteem, thoughts and beliefs, task perception, knowledge and skills, self-
efficacy, future perspective, and commitment to the profession were discussed as indicators of
professional identity. On the other hand, the official documents were coded based on the political
decisions taken over the years and the context of the decision in order to be able to clearly explain the
changes in the decisions, the different aspects from the previous decisions, the innovations it brought
and the effects on the ICT teachers.

Data Collection and Analysis

The online discussion forum was determined by using criterion-sampling technique. The forum was
chosen from four criteria, it had to be created solely for ICT teachers, in which teachers shared their
opinions as well as files and materials, which were regularly shared, and which were still used efficiently.
As a result of an analysis performed according to the four criteria, the “Computer ICT Forum” was
chosen as the online data collection site (here is the link for the forum used in data collection process:
http://www.bilgisayarbilisim.net). To define changes/decisions affecting ICT teachers, document
analysis was performed on with the circular notes, instructions, regulations and official correspondence
with the institutions. These were analyzed to determine decisions made by MoNE which affected ICT
teachers directly or indirectly. Firstly, 302617 messages shared in “Computer ICT Forum” between 2005
and 2015 (from establishment of forum site to end of data collection) were analyzed with content
analysis. In total, 47866 messages were coded under professional identity themes among the 302617
messages read in the coding process of the data.

881



Deniz ATAL, Deniz DERYAKULU — Pegem Egitim ve Ogretim Dergisi, 9(3), 2019, 877-912

Secondly, the official documents which were directly or indirectly affecting the ICT teachers were
determined. These official documents were obtained from the official newspaper, the notifications
magazine, the MoNE’s legislation, and on the official website of the MoNE. The process of selecting
these documents was made by reading the titles of the documents published between 1995 and 2015
by choosing the decisions that affect the teachers and in particular the ICT teachers. Selected
documents were classified and categorized for years and prepared for analysis. A total of 215 official
documents between 1995 and 2015 (from date of the first publishing of official documents to end of
data collection) were analyzed.

Validity and Reliability

The code list created by the researcher was shared with experts for consolation. For this reason, an
expert opinion form was created, and the coded messages were included under the factors of
professional identity. Two experts from the ICT subject area, holding a Ph.D. and experienced in
qualitative data analysis and techniques checked the expert opinion form. Of all the coded messages,
10.00% or 4236 messages, were coded once again by a researcher holding a Ph.D. and experienced in
qualitative data analysis and techniques. The Cohen’s kappa factor for the codes of the online messages
was .82. The researcher utilized some techniques to help ensure the internal and external validity of the
study such as collecting data from various sources, directly quoting from the data, seeking peer
feedback and support from subject matter specialists, including detailed thick descriptions of the
investigated case etc. Quotations from the online forum discussions were presented here including the
message number (i.e. M-1). The data of this study is limited to the messages between the years 2005
and 2015 on the online discussion forum (www.bilgisayarbilisim.net).

Results

Table 2 shows the number of decisions that directly or indirectly affected ICT teachers in the process
of educational change from 1993 to 2015. It also demonstrates how many decisions have been made
each year on each topic.

It began with regulation introduced in 1993 and included information about organizing and
conducting computer laboratories in the formal and informal institutions as well as training computer
teachers and specifying their roles. Over time, decisions varied.

When Table 2 is examined, it is seen that almost every year from 1993 to 2015, the subjects related
to ICT coordinator/IT Guidance teacher assignment, course curriculum and schedule, changing the
location and appointment, IT classes and regulations about the staff positions are discussed too much.
After 2011, FATIH project (Movement to Increase Opportunities and Technology) was the subject of
discussions. As seen in Table 2, most regulations have been done for the FATIH Project (n=42), assigning
ICT Coordinator teachers (n=22), regulations about the staff positions (n=18), regulation for primary
education institutions (n=16), assighnments and displacement of ICT teacher (n=15), course schedule
(n=14).

Findings from the Analysis in the Online Discussion Environment

Professional identities of the ICT teachers in the online discussion forum: The total distribution of
the messages in by indicator of professional identity between 2005 and 2015 is shown in Figure 1.

As seen in Figure 1, ICT teachers reflected mostly about their task perception (24.40%), thought and
belief (21.80%), future perspective (14.90%), and less often, they emphasized self-esteem (1.80%) and
self-efficacy (%1.10). These findings suggest that educational changes had a greater effect on specific
indicators of professional identity, rather than professional identity overall. Figure 2 shows the
distribution of professional identity indicators on which ICT teachers reflected the most year by year.
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Table 2.

Decisions Affecting ICT Teachers between 1993 and 2015.
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Figure 2.The change over the years in the distribution of the professional identity factors in the online
discussion forum.

As Figure 2 demonstrates, professional identity indicators were expressed by ICT teachers almost
every year, however sudden changes in indicators occurred in certain periods. Especially the changes in
the identity indicators between 2008, 2009, 2011, 2013 and 2014 were noteworthy. Particularly,
messages reflecting professional identity increased as of 2009, and discussions including professional
identity overall were at their peak in 2011 and 2012. In contrast, there was a considerable decrease in
the professional identity indicators in 2013. In order to investigate the cause of this sharp decline,
decisions of MoNE about educational technology and their effects on ICT teachers’ professional identity
have been examined for specific intervals of time. Specific intervals were chosen by the volatility of the
number of discussions about professional identity over these periods seen in Figure 2.

Many important decisions were made between the years 2005 and 2009 regarding course hours,
assignment of ICT teachers as a coordinator teacher, education process of the ICT course, and employing
ICT teachers in the vocational and technical schools. In the same years, 13.20% of the discussions were
about the professional identity.

Previously, in 1997, with the decision numbered 143 of the Ministry of National Education Board of
Education, the computer course was delivered as an elective course in grades 4-8, scheduled for 1 hour
or 2 hours per week. After this course was added to the course schedule, ICT teachers wanted to
increase the course hours and turn it into a compulsory course that had a formal evaluation. In 2005,
with the decision numbered 192 of Ministry of National Education Board of Education, computer course
was delivered as an elective course in grades 1-8 for 1 hour per week. In 2007, with the decision
numbered 111 of Ministry of National Education Board of Education, the name of the course changed to
‘Information Technologies’ from ‘Computer’ and hours were set at 2 hours for 4th and 5th grades and 1
hour for other grades. These decisions did not meet the expectations of ICT teachers about the course
hours and status. During 2005-2007, ICT teachers expressed that when they compared themselves with
other subject teachers, they realized MoNE did not value ICT courses. For this reason, they reflected that
this issue affected their commitment to the profession. ICT teachers also began to question their
knowledge, skills and competency as teachers whenever they had time limitations during teaching in
inadequate ICT classrooms. These situations are expressed by three ICT teachers as follows:

“Please tell me. What is my actual occupation? Why did | make such a great effort? To fix the
computers at school? To do what the school principal says? Or to try to teach to 45-50 students in a
classroom with 15 computers for a duration of an hour?...” (M-1414)
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“Unless the MoNE turns our course into a compulsory one, | will never feel the same way as other
teachers do. And | do not believe that MoNE, which is trying to fulfil the need of a technician in our
school, will make it compulsory. We are not valued as much as a mathematics or sports teacher” (M-
1459)

“I am a computer teacher, but our school does not have a computer lab. How can | teach without a
computer lab? | have talked about computers so far and | have made my students write something
about computers. But we do not have any other material. We do not have even one computer. | am
assigned in this school for the first time this year and | really do not know what to do...I have never
felt myself so desperate and worthless in my life” (M-2182)

One of the intensely-discussed issues since 2005 is the appointments of ICT teachers as ICT
Coordinator teachers. The ICT Coordinator teacher position was first implemented in 1993 regulation
number 2378 of MoNE and aimed to effectively solve problems regarding the efficient use of ICT
classrooms, make ICT classrooms available for educational stakeholders to be used outside of course
hours, provide support to students and teachers, and assist with computer use for administrative and
other purposes. However, the responsibilities of the assigned teachers were not limited to the
aforementioned tasks. According to ICT teachers, statements such as “to help the use of computer for
administrative and other purposes” caused a problem. ICT Coordinator teachers were also held
responsible for helping school principals use computers to prepare official documents, enter student
grades to the system, find solutions to the technical problems, etc. ICT teachers thought that these
problems were exacerbated by obscure wordings and controversial statements about their professional
right and mission in the official papers. The job perception and value of the professional identities of ICT
teachers were damaged.

With the regulation in 2008, with the decision numbered 22168 of Ministry of National Education
Board of Education, in case there was an ICT teacher in a school, it became compulsory that the teacher
work as a coordinator teacher. This regulation created an oppressive atmosphere for ICT teachers who
did not want to work as a coordinator, but just wanted to teach students. To sum up, ICT teachers were
affected negatively from all these changes particularly in terms of self-image, value, and job motivation
and they emphasized these situations in the discussions. Especially, in 2008, the messages about self-
image were increased by more than five times. In the discussions, some ICT teachers emphasized that
they felt worthless and uncommitted to the profession. Two ICT teachers expressed the situation as the
following:

“l am not a teacher, not an officer and not a school principal. | am a mixture of all...I am a technician
and a workman with dusty clothes and | am the person who can do any job that is given. When the
fluorescent light breaks down, for instance, | am the one who is connected first at school. And as |
ask that | am not responsible for fixing it, they tell me ‘did you not get the education for this?’. For
students, | am a man who is operating a cyber café” (M-7234)

“I keep asking to myself why | have become a computer teacher. This subject seems to me
somewhat worthless among other subject areas” (M-7345)

Decisions made between 2010 and 2012 and their effect on ICT teachers’ professional identity:
Many important decisions were made between the years of 2010 and 2012 regarding course schedule,
assignments of ICT teachers as an ‘ICT Guidance Teacher’, assignments and displacements, the FATIH
project. Discussions about almost all aspects of professional identity increased tremendously between
2010 and 2012, as compared with the previous years. Between 2005 and 2009, the discussions on
occupational identity accounted for 13.20% of the total discussions and this ratio increased to 34.00%
between 2010 and 2012.

The effects of the decisions made towards the obligatory assignments of ICT teacher as a coordinator
teacher in previous years were seen also in 2010. In 2012, there was another decision -decision number
248065 of the General Directorate of Innovation and Educational Technologies- directly affected ICT
teachers. ICT Coordinator teachers’ assignments were terminated in 2012 and replaced with ICT
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Guidance assignments. One of the prominently discussed issues was assigning ICT Guidance teachers.
Although new responsibilities and roles, such as being a technology leader in schools or helping with
effective technology integration, were expected from the new job definition, ICT teachers felt that they
mostly had similar responsibilities as the ICT Guidance teachers. Moreover, this new definition increased
the workload of ICT teachers, adding new responsibilities such as participation in commissions for
purchasing, controlling, and accepting ICT tools during new technological projects. Additionally,
deficiencies and open-ended expressions in the assignment papers and different applications from
school to school also negatively affected their professional identities. Most of the ICT teachers
expressed that they had lost their motivation, commitment, and expectations. Moreover, they felt
themselves as worthless, not a teacher; thus, wanted to change their subject area or jobs. Three ICT
teachers expressed the situation as follows:

“l now have a neurotic illness because of all these issues, unfair comments of the people and
thinking about my future. | am having headaches and | cannot bare it anymore. | even don’t feel like
a teacher. The people in charge made us alienated from the profession” (M-17812)

“It is very hard to resign, as | have to work for a living. | am fed up with this technician job and
working from 8 a.m. to 17 p.m. Why are we in this condition? Who is responsible for it? Why does
not someone hear our voice? Why did | make a lot of efforts if | was going to be a technician instead
of a teacher? | want to change my subject area and shortly | want to be a human!!!” (M-17756)

“l am doing many chores at school: | take photos for the school web site; | fix everything at school,
for example desks, armchairs, computer cases; | do formatting, set up new programs etc. | am doing
everything other than teaching. Now | am thinking about working in a second job as a taxi driver”
(M-17819)

Another equally important decision was to change the course schedule. A regulation introduced in
2010 with the decision numbered 75 of the Ministry of National Education Board of Education, removed
ICT courses from 4th and 5th grade and placed them in the 6th, 7th and 8th grades as an elective. This
change was a shock for ICT teachers when they were expecting an increase in the hours of the courses.
Therefore, ICT teachers reflected more about their burnout syndrome and also mentioned that they had
no commitment to the profession. On the other hand, some ICT teachers emphasized that the problems
would not be solved unless ICT courses became compulsory rather than elective. So, they shared that
they lost all expectations, hopes, and plans for the future.

In 2012, a new regulation was made in the course schedule with the decision numbered 69 of the
Ministry of National Education Board of Education. In 2012, a reconstructed ICT course curriculum was
added as an elective course of 2 hours per week between 5th-8th grades. Therefore, there was an
increase in both the number of courses and the class levels. However, most ICT teachers were not happy
even after such a positive change—having elective course and increasing number of courses—due to
continuous changes. Two ICT teachers expressed the situation as follows:

“There are many things to tell but | do not have the motivation to tell. | am afraid this will not get
better. We will be fixing the computer cases as a repairman even when we are 50 years old...It is
over now. | already gave up...” (M-16741)

“Actually, | am not thinking about my self-respect and value at the school right now; | already gave
up...I only want my courses back, 15 hours per week...| do not know if they will give them back to
me. ...I wish | had not chosen this subject matter. This is my 5th year in the profession and | have
already lost my aspirations, dreams and expectations from the future...” (M-41807)

When the decline in course hours was introduced in 2010, ICT teachers had two choices, either to
accept an assignment as ICT Coordinator teacher or to work in more than one school in order to reach
the optimum/compulsory course hours. If these teachers, out-of-quota teachers, could not fill their
hours at various schools, then upon their request they would change their school. Another regulation in
2010 with the official newspaper no 27657, out-of-quota teachers' schools were changed even though
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they did not want to do. It then became possible to change the ICT teachers’ schools anytime during the
school year in 2012 with the official newspaper no 28360. Most ICT teachers’ commitment to the
profession, values, and self-esteem were quite negatively affected as school principals made mistakes in
the calculation of the computer course hours. ICT teachers felt pressure regarding the change of the
school and threatened about selection of course etc.

After these regulations, ICT teachers started to worry about being assigned to another school at any
time. This fear affected them negatively in terms of self-esteem, motivation and value. On the other
hand, the miscalculation of the norms of the school administrators, late updating information of
teachers into the system, not choosing the IT course, the threats and pressures from the school
administrators had quite a negative effect on ICT teachers and they lost their self-esteem and did not
want to continue this profession. Two ICT teachers expressed the situation as following:

“I have never felt so helpless. Both MEB and school management are not rescue for us. What will we
do?” (M-15940)

“l am supposed to work more right now, they did me a favor and gave me more course hours. They
told me to be good at my job or they would get the courses back. | do not have even one broken PC
in my lab, | fixed them all by covering their repair costs on my own. | became a beggar and so | hate
my field. | do not have qualifications of a teacher and also no respect for myself. | have never felt so
desperate in my life.” (M-18593)

“I am fed up with working as an out of quota teacher. That is enough. One cannot make a teacher
feel mentally depressed. | am exhausted. | have health problems now. | know what will happen next.
They will assign me in another school and then | will be an out of quota teacher there too in a year.
That is just the way it is” (M-21406)

One of the much-debated issues between 2010 and 2012 was the FATIH Project, designed to provide
equal opportunities for teacher and students with effective and efficient usage of ICTs in classrooms
with the protocols signed in 2010. With this project, there was a push to place smart boards in every
classroom, provide tablets for every student, and enable technology-integrated teaching in the
classroom atmosphere. However, this project was debated among ICT teachers in the discussion forum
starting from the first year of its implementation. ICT teachers criticized the FATIH Project for being
implemented without any preparation, for the lack of scientific research to support it, and for not
determining the requirements at the beginning of the project. ICT teachers emphasized that they would
have more responsibilities with smart boards and tablets, more duties with project commissions and
technical problems. Therefore, these would increase the responsibilities about the technical aspect
rather than the teaching itself. However, within the assignment as ICT Guidance teacher at the same
time, they debated more new responsibilities such as guidance in the efficient use of ICT tools,
counselling and solving the problems encountered during other teachers’ courses, purchasing,
controlling and accepting ICT tools. Almost all ICT teachers had begun to see themselves more in roles
such as the “janitor”, “shepherd”, “witchcraft”, “donkey”, “scumbag”, “caretaker”, “technician”,
“photographer”, “victim”, “tongue”, “beggar”, and “doorman”. And also, they believed that MoNE did
not value them as teachers, felt a pull away from the profession, and lost their self-image and self-
esteem because of this project. Three ICT teachers expressed the situation as follows:

“Whenever the photocopier breaks down, they tell me ‘teacher, could you take a look at this? | could
not do it.” The school bell has a problem, they tell me ‘teacher, could you take a look at this? No
sound from the loudspeakers.” Whenever a teacher cannot connect to the projector, he/she tells me
‘teacher, there is no display no matter what | do.” Besides, we have tablets and smart boards.
Whenever there is some official document at school regarding the technology or other electronics,
the school principal assigns me for dealing with it. | am responsible to solve the problems in the e-
school, e-course, MEBBIS (Ministry of National Education Data Processing Systems), EBA (Educational
and Technology Network) etc. We are seen as a ‘Superman’...However, we are teachers with the
most worthless subject matter among teachers at school” (M-26425)
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“MoNE has no respect to us..Are we involved in an esteemed occupation? Not anymore. | feel
embarrassed when | am saying that | am an ICT teacher” (M-27337)

“Where are the disappointed ICT teachers positioned in this project? We are pulled away from the
profession. The disappointed ICT teachers will be in a position that will carry the entire load. There
will be no such thing as ICT teachers anymore. We will be unhappy and worthless” (M-18330)

Decisions made between 2013 and 2015 and their effect on ICT teachers’ professional identity:
Although there was a decline in the number of discussions regarding professional identity of ICT
teachers between 2013 and 2015, many changes were introduced that affected professional identity
during that period. During this period, 22.60% of the total discussions about professional identity
constitute the discussions. However, contrary to other years, the positive impact of political changes on
professional identity has been raised in these periods. The most important reason for this positive effect
is the fact that the IT course is a compulsory subject in the 5th and 6th grades in 2013 with the decision
number 22 of the Board of Education. ICT teachers expressed that their self-esteem increased after
MoNE changed the status of the course and they also emphasized that for the first time they saw
themselves as teachers. Some ICT teachers mentioned that they began to look at their future with hope
after this change. On the other hand, some ICT teachers expressed worry and concerns about the fact
that the status of the course could be updated again to the elective status in the upcoming years;
because they did not trust MoNE. Two ICT teachers expressed the situation as the following:

“Good days are waiting for us, hopefully. Darkness is over and therefore | believe everything will be
better” (M-65110)

“The thing that we have wanted for years is now real...and for the first time | feel like a teacher. This
is a wonderful feeling” (M-65325)

On the other hand, many decisions were made regarding the FATIH Project between 2013 and 2015.
“FATIH Project Seminar on Conscious and Safe Use of Information Technologies and Internet”,
numbered 2494212; "Acceptance procedures” numbered 433392; “ET discovery directive” numbered
506176 and “Tablet distribution” numbered 06178 are some of the decisions taken. The installation of
interactive boards and internet infrastructure, distribution of tablet computers, development of EBA
(Education Informatics Network) and teacher training accelerated considerably in this period. Along with
these innovations, the workload of the ICT teachers also increased due to web access problems, broken
and stolen tablets, technical problems with the interactive boards, inefficient knowledge and skills of
teachers, compulsory commission duties, lack of official explanations, cooperation and plans etc. All
these issues affected ICT teachers negatively in their commitment to the profession, value, self-respect,
and task perception as well as their future perspective. A lot of ICT teachers lost self-esteem, self-value,
and commitment because of they perceived themselves as a servant, mechanic, worker, or officer. Some
of them reflected mostly sadness, despair and burnout because of feeling their professionality as the
least valuable and reputable one in the school. Two ICT teachers expressed the situation as the
following:

“I cannot stop myself thinking about how happy | was when | began my job in 2008. Now it is 2015
and | even do not want to go to school. | do not want to wake up in the morning. | do not want to
talk to anyone. | am unhappy and MoNE is responsible for it. As my other friends said, | have no
hope, aspirations or ideals for the future. What a shame!” (M-187456)

“Friends, | am surprised that those who are still waiting for something, | am very tired. As my other
friends have said, | have no hope, no eager... Woe ...” (M-68838)

“l do not feel like a teacher anymore. | have no expectations anymore. They can do what they want. |
do not believe that they do not make changes for us. | feel like a paranoid because of them and
began to get suspicious even of the positive changes introduced by MoNE. | have never felt such
vulnerable, worthless, and useless in my life. | am done” (M-145180)
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Some ICT teachers believed that although there was not a consensus about solving these problems
encountered by ICT teachers, it was obvious that the ICT Guidance teacher assignment and
technological projects trivialized the ICT teachers’ profession. ICT teachers, who did not feel they
belonged anywhere, required only one thing and it was the disambiguation and specification of their
rights and responsibilities as an ICT teacher. Two ICT teachers expressed the situation as follows:

“All | want is that they make a decision about who we are and why we are at school and then the
rest will come. Is it that hard to make a decision about the roles and responsibilities of an ICT
teacher? What a shame...” (M-155805)

“I do not require any specific things. They should just do something and not make changes on it
anymore. | am fed up with living uncertainties in my life and waiting helplessly. Please end these
uncertainties!” (M-145274)

On the other hand, some ICT teachers emphasized that they created their own professional value
and the problems could be solved if they liked their profession. These teachers specified that ICT
teachers would be happy if they become aware of their position, their responsibilities, the value of the
field, and their self-image at school. Two ICT teachers expressed the situation as the following:

“| totally agree with you. Someone uses you as a repairman, but it is very important that you like
your profession no matter what happens!!! Personally, | like computers and | make money out of this
business, we all do. | would be with computers even if | had another job. | say to myself: | am doing
this job as a hobby and they pay me for it® I think it is vital that you like your job and that is all.” (M-
256095)

“If you want to be regarded as valuable then you should make yourself feel valued. The others
should know that things are not going to be all right if you are not around. Do not do everything
whenever it is told to you. Just do whenever you like to do.” (M-256107)

Discussion, Conclusion & Implementation

It is important to understand how teachers define their own identities, how they make sense of
political changes and how they could deal with uncertainties, tensions and contradictions in the process
in order to understand their professional identities in their professional lives. According to Lamote and
Engels (2010), teachers develop new rules and practices, values and perspectives in the process of
change; moreover, they make inquiries about their qualifications and constantly shape their
professional identities. During educational change processes, factors such as increasing job and life
satisfaction, building positive relations with people, and receiving various supports for their
commitments are strongly connected with teachers’ well-being and these features support their
development of a positive professional identity. However, policy changes and reforms have left many
teachers in a state of confusion about their professional identity, and about their capacity to carry out
the responsibilities associated with their new identities which challenge traditional notions of
professionalism and professional purposes and practices (Day et al., 2005).

In this research, it was determined that technology-oriented policy decisions adversely affect the
professional identity of ICT teachers in their discussions in the online forum "Bilgisayar Bilisim" between
2005 and 2015. Over the years ICT teachers frequently discussing the structure of political decisions,
uncertainties in job descriptions, assignments of ICT coordinator, regulations related to IT courses and
the FATIH project problems and the effects of these problems on their professional identities.

The findings showed that excessive workload, roles, and responsibilities negatively affected ICT
teachers’ professional identities in such aspects as the teachers’ task perceptions, motivation, self-
image, self-esteem, commitment, and future perspective. On the other hand, professional identity was
also negatively affected by inconsistent changes in decisions related to IT courses and increasing
responsibilities and diversities in roles stemming from the projects introduced by MoNE. It is also
possible to see the negative impact of the political decisions on the perception of professional identity,
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motivation, value perception and commitment. Moreover, many ICT teachers valued themselves and
their fields more worthless and insignificant over the years, felt like technical staff but not like teachers,
had no beliefs and expectations about solving the problems and did not want to pursue this profession
anymore.

These results are not surprising. In the literature, several studies have indicated that during changes,
educational technology professionals have different responsibilities and it is argued that ICT teachers
are forced to undertake duties and responsibilities that are not directly related to their professions
(Ausband, 2006; Demirer & Sak, 2015; Johnston, 2015; Lai & Pratt, 2004; Murphy et al., 2017; Sugar,
2005). In Turkey, over the years, numerous arrangements focusing on technology have been
undertaken, experiencing the fundamental problem of the inability to put enough problems of political
arrangements along with the inability to determine clearly the causes of the problem and inadequate
legislation on liability context. For instance, the duties and responsibilities of Computer and Computer
coordinator teachers are given in the directive published in 1993, numbered 2378. According to this
directive, ICT teachers/ICT Coordinator teachers have been given many tasks and responsibilities to
solve technical problems in IT classes, to provide maintenance and cleanliness of IT classrooms, to
resolve all kinds of problems related to the effective use of computer laboratories and to help
administrative and other purpose computer use. This directive, which came into force in 1993, is still in
force. However, it is considered that the directive is open to different interpretations and includes many
job descriptions that require ICT teachers to work outside the teaching work.

On the other hand, in the literature; it is emphasized that it is not the basis of the decisions and the
problems experienced in the Development Plans or the consistency and continuity in the decisions. In
the BTE (2013) report, it is stated that the IT course was put into the second place by the Ministry of
Education, and that the need for this course and teachers is not even regulated by the Ministry of
Education. If the job descriptions that were determined for almost 25 years according to the same
directive, if ICT teachers' duties and responsibilities are not clear, if ICT teachers are asked to perform
very different tasks unrelated to the teaching profession, it is inevitable for ICT teachers to have
professional identity problems. In this environment where uncertainties are not resolved, it is inevitable
that ICT teachers will continue to experience professional identity problems in the implementation
process. For this reason, first of all, it is necessary to make an arrangement and update on job definition
by realizing the problems experienced by the MoNE. In doing so, the needs of ICT teachers and the
problems they have been experiencing for years could be determined and they could be planned in a
systematic way by considering the competences of ICT teachers.

In this research, other problems affecting the ICT teachers’ professional identities in terms of job
perception, self-perception and value perception were the coordinator teacher/ICT Guidance
assignment and FATIH Project. Over the years, the coordinator/ICT guidance assighment has been the
most discussed topics in the forum every year, and ICT teachers have consistently voiced that they have
been completely distant from the teaching profession due to this assignment and have not felt like
teachers because of it. A similar problem was experienced with the implementation of the FATIH
Project. Although many ICT teachers felt that their values and importance would increase with the
project, it was emphasized that the project threatened their professional identities due to the
uncertainties, unplanned and practical problems of the project. In the literature, there are many studies
revealing the negative impact of coordinator teacher assignment on ICT teachers (Eren & Uluuysal,
2012; Karal & Timugin, 2010; Serefoglu-Henkoglu & Yildirim, 2012; Topu & Goktas, 2012).

MoNE did not give up the coordinator teacher assignment for many years and made a number of
arrangements each time and re-presented the task to the ICT teachers. This is another indication that
the MoNE continues to make arrangements without realizing the problems for ICT teachers who are the
implementers of change in schools. Although it is named in different ways, the number of desperate and
exhausted ICT teachers with professional identity crises will increase as long as the basic problems
related to the assignment are not eliminated. In order to eliminate these negativities, MoNE has to go to
the bottom of the problems with more expectations of ICT teachers.
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In addition to these experiences, it has been determined that ICT teachers have been far away from
the courses due to the decisions, they experienced norm problems, they changed their schools
continuously and they could not have the rights like other teachers. All these experiences increased the
professional commitment problems of many ICT teachers and caused them a feeling of belonging to the
profession and to see themselves as worthless and insignificant. In 2012, the focus of the discussions
was changed by taking decisions on the compulsory course, and ICT teachers were positively affected by
the self-perception, the prospect of future and motivation. However, this positive effect has not been
prolonged. It is a fact that the time and energies that ICT teachers spend to adopt and implement
political changes can influence how they interpret the new arrangements (Schmidt & Datnow, 2005; Van
Veen & Sleegers, 2006). Therefore, in the research, ICT teachers may not see positive arrangements due
to their negative experience or, many ITC teachers may not have continued their profession with a
desired professional identity because of the continuing problems in other dimensions. According to
Troman (2008), the decline in the teachers’ commitment to the profession can lead to the crisis of
identity and fragility in the self-respect. As teachers’ anxiety level increases and lack of confidence arises
in time, it can result in quitting the teaching profession (Anspal, et al., 2012). Therefore, it does not
seem possible that ICT teachers can work effectively until these problems are solved.

Besides the ICT teachers whose professional identities were negatively affected during the change
processes, there were also some teachers who struggled with hopes for the future, did not perform non-
instructional duties, and felt themselves to be a teacher with strong commitment. This shows that ICT
teachers grouped differently with different identity indicators in the process of change and gave
different responses to the process according to these different identity structures. Some ICT teachers
had positive dispositions in almost all professional identity factors. They held a hopeful future
perspective, valued themselves and their field, felt confident in their competences, saw themselves as
teachers, held an awareness of duty and responsibilities, felt a commitment to their field and
profession, and were highly motivation to teach. These ICT teachers were named “the happy and
hopeful” ICT teachers. On the other hand, a majority of the ICT teachers had negative tendencies in such
factors of their professional identities as task perception, self-image, and self-esteem. However, those
with negative perceptions can be divided into two different groups. Some ICT teachers were well aware
of the problems and threats towards their professional identities but preferred to struggle for a better
hopeful future. Although they perceived change as a threat to their professional identity, these ICT
teachers did not stop struggling. Those teachers can be named as “the unhappy but contentious” ICT
teachers. Some ICT teachers, on the other hand, had lost hope and future perspective, and experienced
burnout. There are “the unhappy and hopeless” ICT teachers. In this study, it was found that the
majority of the ICT teachers had an “unhappy and hopeless” identity structure with “unhappy but
contentious” identity and very few had “happy and hopeful”' identity structure.

In literature, teachers are divided into different groups according to their professional identity
(Beijaard et al.,, 2000; Canrinus, Helms-Lorenz, Beijaard, Buitink, & Hofman, 2011). For instance,
Canrinus et al. (2011) presented three professional identity profiles according to motivation, job
satisfaction, self-efficacy and commitment: (1) an unsatisfied and demotivated identity, (2) a motivated
and affectively committed identity profile and (3) a competence doubting identity profile. In the process
of change, the aim of policy makers should be to enhance quality in education and foster teacher
commitment to the profession. If the change process cannot be organized effectively, it is inevitable that
it will have unrewarding consequences and will negatively affect the teachers’ commitment to the
profession (Hargreaves, 2004; van Veen & Sleegers, 2006). Therefore, policy makers and practitioners as
well as researchers all around the world should take some responsibility to realize a desired change
process.

According to Fullan (1991), policy or decision makers should transfer the structure of the change and
collaborate with all other stakeholders in order to make sure that everybody involved understands and
realizes the educational changes. Therefore, decision makers can specify the needs and the problems of
the ICT teacher and systematically plan the change process. The roles and responsibilities of ICT
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teachers, in particular, should be identified transparently and they should be assigned according to their
job definitions. Moreover, some official documents and regulations can have multiple meanings for
different people. Therefore, they should be written in an objective format that does not create
misinterpretations.

Another equally important thing related to the change process is the teacher education. It is
necessary to be equipped with new professional skills to change teachers’ attitudes and behaviors
towards the change (Bolivar & Domingo, 2006; Schepens, Aelterman, & Vlerick, 2009). Therefore,
teachers need to meaningfully understand the decisions related to their profession and the political
structure behind the changes as well as the school realities in order not to lead to negative attitudes
towards their profession. Unfortunately, inadequate preparation, differences between theory and
practice (Kelchtermans & Ballet, 2002; Korthagen, Loughran, & Russell, 2006), and rapid changes,
inadequately support, or much less solved problems can make in-service teachers feel lost during this
process (Beauchamp & Thomas, 2010; Chang-Kredl & Kingsley, 2014; Flores & Day, 2006; Schepens, et
al., 2009; TimostSuk & Ugaste, 2012). Teacher education programs are also key opportunities for new
teachers to learn the scope of their roles, responsibilities, and the policies that will shape their
profession. Incorporating in-depth interactions with practitioners in the field may help to bridge the gap
between expectations and the realities of working as an ICT teacher. Considering the problems, it is
necessary to support ICT teachers more in the process of teacher education. It is thought that ICT
teachers will be educated in such a way that they can maintain their professional life by educating them
to be aware of the problems, implementation processes, expectations, duties and personal rights of the
school before starting the profession. Elective courses related to personal and professional development
can be added to teacher education programs, face-to-face or online environments can be brought
together with teachers who are continuing the profession.

As is known, in recent years, information technology conversions are taking place in Turkey. In
particular, with the increasing importance of coding and programming education, many researchers
pursue research which shows the effects of programming instruction on students, their contribution to
the teaching process and the problems during the process (Akpinar & Altun, 2014; Bilir, Korkmaz, &
Cakir, 2018; Ceylan & Gundogdu, 2018; Demirer & Sak, 2016; Goncu, Cetin, & Top, 2018; Yikseltirk &
Altiok, 2015). On the other hand, in connection with new technologies and applications, some updates
have been made in the curriculum of the IT courses in primary and secondary education as well as in the
teacher education program (TTBK, 2018a, 2018b; YOK, 2018). YEGITEK is trying to support teachers with
courses such as robotics and coding (YEGITEK, 2018). In this process, where technological
transformations are taking place in our country, it is usual for ICT teachers to think about the field,
transform their perceptions, responsibilities and identities. Therefore, it is necessary to make up-to-date
studies that examine how these recent regulations affect the professional identity of ICT teachers.
Variables affecting the professional identity of ICT teachers could be examined in more detail on the
basis of new responsibilities, problems, corporate culture and professional experiences. On the other
hand, it is necessary to examine the subject quantitatively in depth. It is thought that scale development
studies, relational studies or model studies will support to the field.

In this research study, it is concluded that ICT teachers want to feel valued and esteemed and realize
themselves as teachers without problems. If necessary precautions are not taken, ICT teachers’ negative
professional identity structures will be an obstacle to lead a successful and an effective teaching career.
No doubt that such a negative professional identity structure will be an obstacle for the endeavors for
the educational changes.
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Tiirkge Siiriim

Girig

Ogretmenler, mesleki yasantilarinda gérev yaptiklari okulun baglami, bagh olduklari bakanhgin
kurumsal yapisi, meslektaslar, yoneticiler, veliler ve 6grenciler ile kurduklari iliskiler, deneyimledikleri
sinif i¢ci 6gretim uygulamalari, mesleklerine iliskin artan baskilar ve sorumluluklar nedeni ile pek ¢ok
sorunla karsi karsiya kalmaktadirlar. Bazi 6gretmenler, 6gretmen egitimi slirecinden meslek yasantilarina
gectiklerinde yasadiklari sorunlar ve zorluklar nedeni ile “uygulama soku” yasarken (Kelchtermans &
Ballet, 2002), bazi 6gretmenler yasanan bu sokun etkisiyle meslegi birakma karari bile alabilmektedir
(Hong, 2010; Kagan, 1992; Kelchtermans, 1993; Kelchtermans & Ballet, 2002). Ogretmenlerin meslegi
birakma nedenlerini belirlemeye y6nelik alanyazin incelendiginde, ¢alismalarin cogunlukla 6gretmenlerin
demografik Ozelliklerine ya da kurumun (okulun) ozelliklerine odaklanarak konuyu ele aldiklari
gorulmektedir (Flores & Day, 2006; Guarino, Santibafiez & Daley, 2006; Smith & Ingersoll, 2004). Ancak,
ne yalnizca demografik ozellikler ne de okul baglami tek basina 6gretmenlerin kendilerini algilayis
bicimlerini ve mesleklerini strdiirme ile ilgili kararlarini agiklamaya yeterli olmamaktadir (Hong, 2010).
Ogretmenlerin mesleklerine yénelik kararlarinda séz konusu degiskenler dnemli olsa da 6gretmenlerin
anlam olusturma ve karar verme sireglerinde oldukga etkili olan, onlarin yasamlarini gevreleyen,
mesleklerine baglanmalarinda anahtar nokta olan, kendileri hakkindaki inanglarina, yani mesleki
kimliklerine odaklanmak son derece 6nemlidir (Beijaard, Meijer, & Verloop, 2004; Korthagen, 2004).

En temel anlami ile mesleki kimlik, belirli bir baglamda belirli bir kisi olarak bilinmek ve “ben su an
kimim?” sorusuna bireyin verdigi yanit olarak tanimlanabilir (Gee, 2000). Paterson, Higgs, Wilcox ve
Villenuve'ye (2002) gore ise mesleki kimlik, odaginda mesleki vyargilamalarin, elestirel 06z-
degerlendirmelerin ve 6grenmelerin yer aldigi ‘profesyonel’ olma algisidir. Wiles’e (2013) gore, mesleki
kimligin temelinde alana iliskin 6zellesmis bilgiler ve yeterlikler, yapilan ise iliskin degerler ve normlar
bulunmaktadir.

Ogretmenlik meslegi temel alindiginda ise mesleki kimlik, bireyin kendisini 6gretmen olarak nasil
gordigl, ogretmen olarak kendisi hakkindaki bilgisi ve 6gretmenlik meslegine yonelik algisi olarak
tanimlanabilir (Beijaard et al., 2004; Timostsuk & Ugaste, 2010). Korthagen’e (2004) gore, 6gretmenlerin
mesleki kimlikleri “Ogretmen olarak ben kimim? Ne tiir bir 6gretmen olmak istiyorum? Ogretmen olarak
stlendigim roller nelerdir?” gibi sorular gercevesinde yapilanmaktadir. Bu sorulara verilen yanitlarla
ogretmenler kim olduklarini, 6gretmen egitiminden ne 6grenebileceklerini, 6gretmen olarak nasil bir rol
model olacaklarini, neyi nasil 6greteceklerini ve 6gretim iceriginin degisiminde ne tur sorumluluk
alacaklarini bicimlendirme olanagi bulmaktadirlar.

Alanyazinda pek c¢ok arastirmada, 6gretmenlik mesleginin merkezinde 6gretmenlerin mesleki
kimliklerinin oldugu vurgulanmaktadir (Farrell, 2011; Korthagen, 2004; Sachs, 2016). Ornegin, Farrell’e
(2011) gore 6gretmenlerin mesleki kimlikleri; sinif icinde ve sinif disinda 6gretmenlere rehberlik eden
inanglarin, varsayimlarin, deger algilarinin ve uygulamalarin temelinde yer almaktadir ve bu mesleki
kimlik 6gretmenlerin mesleki gelisimleri icin oldukga 6nemlidir. Sachs’a (2016) gore ise 6gretmenlerin
davranislarinda, mesleklerini anlamlandirmalarinda ve toplumdaki yerleri ile ilgili olusturduklari
anlamlarda, sahip olunan mesleki kimligin dogrudan etkisi s6z konusudur.

Arastirmalarda farkli bigcimlerde tanimlanan mesleki kimligin gostergeleri ile ilgili olarak alanyazinda
ortak bir gériis olmadigi dikkati cekmektedir. Ornegin, Hong’a (2010) gére dz-yeterlik; mesleki bagllk,
duygular, deger algisi, bilgi-beceriler ve mikro politikalar mesleki kimlik gostergelerini olusturmaktadir.
Kelchtermans (1993) mesleki kimligi; 6z-imge, 6z-saygi, is icin gidilenme, gorev algisi ve gelecege bakis
gostergeleri ile ele almistir. Day (2007) de arastirmasinda mesleki kimlik gostergelerini; is memnuniyeti,
mesleki bagllik, 6z-yeterlik ve is icin glidiilenme olarak betimlemistir. Mesleki kimlik géstergeleri ile ilgili
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olarak alanyazinda ortak bir gériis olmamasina karsin konu ile ilgili calismalarda mesleki kimligin; deger,
is memnuniyeti, is glidilenmesi, benlik algisi, 6z-saygi, duslince ve inanglar, gorev algisi, bilgi-beceri, 6z-
yeterlik, gelecege bakis ve mesleki baghlk gostergeleri ile incelendigi géze ¢garpmaktadir.

Alanyazinda farkli gostergelerle ele alinan mesleki kimlik; bir kisinin kim olduguna iliskin gerek
kendisine ylkledigi gerekse kisiye digerleri tarafindan yiklenen anlamlarla ilgilidir ve toplum iginde
yasanan durumlardan, etkilesimlerden ve bireyin kendi deneyimlerini yorumlamasindan etkilenmektedir
(Day, Elliot, & Kington, 2005; Geijsel & Meijers, 2005). Olsen’a (2008) gore, 6gretmenlerin mesleki
kimlikleri i¢sel ve digsal pek ¢ok degiskenle yapilanmakta ve belirli bir durumun ve/veya surekli gelisen
bir slrecin Urinu olarak ortaya ¢ikmaktadir. Bagka bir deyisle, mesleki kimlik sabit degildir, kurulan
iletisim ve etkilesimlerle siirekli degisir ve yeniden yapilanir. Ornegin, Day, Kington, Stobart ve
Sammons’a (2006) gore Ogretmenler; okul disindaki yasantilar ile ilgili olan kisisel boyutun, iyi bir
o6gretmenin sahip olmasi gereken o6zelliklerle ile ilgili olan profesyonel boyutun ve 6gretmenin galisma
ortami ile ilgili olan durumsal boyutun etkilesimi ile farkli mesleki kimlikler gelistirmektedirler. Mesleki
kimligin yapilanmasinda etkili olan dissal etmenler; okullar, toplumsal yapi, egitimdeki degisimler ve
reformlar, 6gretmen egitimi, sinif-ici uygulamalar, konu alani, 6grenciler, meslektaslar, toplumsal
iliskiler, ekonomi (Flores & Day, 2006; Hong, 2010; Hsieh, 2010); i¢sel etmenler ise; beklentiler, inanglar,
duygular, deneyimler ve giidiilenme gibi degiskenler olarak tanimlanabilir (Hong, 2010; Kelchtermans,
1993; Lasky, 2005; Sutherland, Howard, & Markauskaite, 2010; vanVeen & Sleegers, 2006; Zembylas,
2003).

Mesleki kimligi etkileyen degiskenlerin icinde, egitimdeki degisimler ve reformlar olduk¢a énemli bir
yere sahiptir (Akmal & Miller, 2003; Danielowich, 2012; Day et al., 2005; Vah&santanen & Etelapelto,
2009; vanVeen & Sleegers, 2006). Fullan’a (1991) gére, 6gretmenler politik degisimlerin uygulanmasi
siirecinde anahtar bir role sahiptir ve degisimin gerceklesmesi, 6gretmenlerin bu slireci anlamlandirmasi,
benimsemesi, sahiplenmesi, degisime istekli olmasi ile olanaklidir. Ote yandan, politik degisimlerin
O0gretmenlerin degerleri, inanglari, uygulamalari ve mesleki kimlik yapilandirmalarinda dogrudan etkiye
sahip oldugu bir gergektir (Sachs, 2001). Bu nedenle, politik degisim kararlarinin alinmasi ve uygulanmasi
sireclerinde hem 6gretmenlik meslegine hem de 6gretmenlerin mesleki kimliklerine odaklaniimasi
gerekmektedir. Ancak, politik degisimlerin 6gretmenler tarafindan benimsenmesi kolay bir sireg
degildir. Bu sirecte, 6gretmenlerin mesleki kimliklerinin yeniden dizenlenmesi gerektigi icin degisimi
uygulamak zor gorilebilir ve degisime karsi direng olusabilir (Vahdasantanen & Etelapelto, 2009). Van
Veen ve Sleegers’e (2006) gore, politik degisimler 6gretmenlerin sahip oldugu goérev algisi, deger algisi,
inanclari ve yeterlikleri ile uyumlu ise 6gretmenler politik degisimlere olumlu tepkiler vermekte, degil ise
degisimi mesleki kimliklerine tehdit olarak algilayip olumsuz tepkiler gostermektedirler. Degisime karsi
olusan direncin pek ¢ok sebebi olabilir. Degisimin karmasik yapisi ve belirsizligi, degisim sirecindeki
baskici uygulamalar, zaman ve kaynak yetersizligi ya da 6gretmenlerin degisim ile ilgili olumsuz dislince
ve inanglari, degisime karsi diren¢ olusmasina neden olabilmektedir (Davis, 2003; Day et al., 2005; Fullan
& Miles, 1992; Rice & Malen, 2003; Schmidt & Datnow, 2005; Schwann & Spady, 1998; Zembylas &
Barker, 2007). Schmidt ve Datnow’a (2005) gére 6gretmenler, var olan pedagojik ve ideolojik bakis
acllari ile degisimin temelindeki gorusler uyusmadigi zaman ve degisimin kendi 6z-imgelerine ve
kimliklerine engel olusturdugunu distindikleri zaman degisime karsi direnmektedirler. Rice ve Malen’a
(2003) gore, kotu tasarlanan, yanhs uygulanan ya da yeterince desteklenmeyen politik degisimler
ogretmenlerde belirsizlik, basarisizlik ve hayal kirikligi olusturabilmekte; 6gretmenlerin beklentileri ve
gereksinimlerinde catismalara neden olabilmektedir. Ortaya c¢ikan bu durum, 06gretmenlerin
duygularinda, deger algilarinda, giliven ve bagliliklarinda, yani mesleki kimliklerinde sorunlara yol
acabilmektedir. Ozetle, politik degisim siirecinde yasanan olumsuz siireglerin sonucunda, degisimle
birlikte kendi mesleki kimlikleri hakkinda karmasaya disen, yeteneklerini ve sorumluluklarini yeniden
sorgulamaya baslayan oOgretmenlerin degisim ile gelen mesleki kimlik krizleri yasamasi kaginilmaz
olmaktadir (Day et al., 2005; Lee & Yin, 2011; vanVeen & Sleegers, 2009).
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Ulkelerin 21. yizyilda varhigini siirdiirebilmesi icin gelecegin gereksinimlerine yanit verebilecek
bicimde egitim politikalarini yeniden diizenleyerek, bilgi ve iletisim teknolojilerinden (BIiT) etkili bir
bicimde yararlanan, yaratici, esnek, yenilikgi ve sorgulayici bireyler yetistirmesi bir zorunluluktur.
Tirkiye’de de 1980'li yillardan giiniimiize BiTin egitim-6gretim siireclerinde kullanimina y&nelik
calismalarin hiz kazandig1 goriilmektedir. Yillar icinde, Millt Egitim Bakanhgi (MEB) tarafindan Bilisim
Teknolojileri (BT) dersini ve BT 6gretmenlerini dogrudan etkileyen ¢ok fazla karar alinmistir. Ozellikle;
dersin durumu -se¢meli ya da zorunlu olmasi- ismi, se¢cim bigimi, slresi, okutulacagi sinif dizeyi,
degerlendirilmesi ile ilgili dizenlemeler, 6gretmen atamalari ile ilgili degisiklikler, BT 6gretmenlerine
verilen gorevlendirmeler ve sorumluluklar, MEB tarafindan yuritilen teknolojinin yayginlastiriimasi ile
ilgili projeler ve benzeri pek ¢ok konuda BT &gretmenleri dogrudan etkilenmistir. Ornegin, Tablo 1'de
bilgisayar dersi ile ilgili olarak 1997 yilindan 2013 yilina kadar yapilan degisiklikler kisa siire iginde ne
kadar ¢ok degisiklik yapildigini ortaya koymaktadir.

Tablo 1.
1997-2013 Yillari Arasinda Bilgisayar Dersinde Yasanan Dedisimler.
Ders Saati
Karar
= No Dersin ismi Durum Secim Sekli Degerlendirme 1 2 3 4 5 6 7 1
5 143 Bilgisayar Segmeli Okul yonetimince  Notla 1-2 12 12 12 1-2
3 belirlenir degerlendirme
yapilr
Y 192 Bilgisayar Segmeli Ogretmenler Notla 1 1 1 1 1 1 1 1
IS4 kurulunca belirlenir degerlendirme
yapilmaz
5 111 Bilisim Segmeli Ogretmenler Notla 1 1 1 2 2 1 1 1
< Teknolojileri kurulunca belirlenir degerlendirme
yapilmaz
S 75 Bilisim Segmeli Ogretmenler Notla 1 1 1
;5 Teknolojileri kurulunca belirlenir degerlendirme
yapilmaz
N 69 Biligim Segmeli Veliler okula Notla 2 2 2 2
;5 Teknolojileri ve dilekge verir degerlendirme
Yazilim yapilmaz
M 22 Biligim 5ve6. Veliler okula Notla 2 2 2 2
I Teknolojileri ve Siniflarda dilekge verir ve degerlendirme
Yazilim zorunlu dersler e-okul yapilir
7 ve 8. sistemine girilir
Siniflarda
secmeli

Kaynak. Bilisim Teknolojileri Egitimcileri Dernegi [BTE]

Yillar iginde, Tirkiye’deki teknoloji odakli kararlar ve diizenlemeler, BT 6gretmenlerinin ¢ok fazla
sorun yasamasina neden olmustur. Alanyazindaki ¢alismalar incelendiginde; BT 6gretmenlerinin MEB
tarafindan belirlenen gérev tanimlarinin net olmamasi, kendilerinden beklenen goérev ve sorumluluklarin
cok fazla olmasi, dersin saatinin az olmasi, dersin se¢meli ders olmasi, 6gretim programinin yetersiz
olmasi, siniflarin kalabalik olmasi ve BT siniflarinin teknik olarak yetersiz olmasi gibi boyutlarda sorunlar
yasadiklari goriilmektedir (Altun & Ates, 2008; Aslan & Duruhan, 2018; Deryakulu, 2005; 2006;
Deryakulu & Olkun, 2007; Dursun, 2015; Eren & Uluuysal, 2012; Karal & Timugin, 2010; Seferoglu, Yildiz
& Yiicel, 2014; Serefoglu-Henkoglu & Yildirim, 2012; Topu & Goktas, 2012; Yesiltepe & Erdogan, 2013).
Ote yandan, BT 6gretmenlerinin 8gretim sorumluluklari disinda okulda yasanilan her tiirli teknik soruna
¢6zim bulmak, okulun internet altyapisindan web sitesinin kurulumuna kadar tiim sireglerden sorumlu
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olmak ve evrak islerini ylrtutmek gibi 6gretim disi pek ¢cok gorev verilmesi nedeni ve is stresi ile birlikte
duygusal tiikkenme yasadigi da bir gercektir (Ciftci, Cengel, & Ozkaya, 2018; Deryakulu, 2005; 2006;
Deryakulu & Olkun, 2007; Eren & Uluuysal, 2012; Karal & Timugin, 2010; Karatas, 2010; Seferoglu et al.,
2014; Serefoglu-Henkoglu & Yildirim, 2012; Topu & Goktas, 2012). Ornegin, Deryakulu’nun (2005) BT
ogretmenlerinin yasadigl sorunlari belirledigi ¢alismasinda, BT 6gretmenlerinin mesleklerinin daha ilk
yillarinda is stresi ile birlikte duygusal tikenmislik yasadiklari sonucuna ulasilmistir. Ciftci ve digerleri
(2018) galismalarinda, BT 6gretmenlerinin BT 6gretmen kimligi ile Ustlenmek zorunda kaldiklari islere
cok fazla odaklandiklarini, yaptiklari ve kendisinden yapilmasi istenen islerle ilgili cok fazla varolussal
kaygi hissettiklerini belirlemislerdir. Daghan, Kalayci ve Seferoglu (2011) ise bilisim alaninda yasanilan
sorunlari MEB kararlari agisindan incelemis ve MEB’in alinan kararlari uygulamaya aktarma noktasinda
sorunlar yasadigini, kararlari uygulayacak olan 6gretmenlerin goriis ve gereksinimlerine yeterince yer
vermedigini, alinan kararlarin 6nemli bir bolimandn hig uygulanmadigini ya da kisa bir slire uygulamaya
konulduktan sonra vazgecildigini belirtmislerdir. Bu durum, Tirkiye’deki BT alani ile ilgili kararlarin
alinmasi ve uygulanmasi sirecinde birtakim sorunlarin oldugunu ve bu sorunlarin BT 6gretmenlerini
dogrudan etkiledigini dogrulamaktadir.

Degisimleri/reformlari basarih bir bicimde uygulamak ve 06gretmenlerin degisimle etkilesimini
desteklemek igin, 6gretmenlerin degisimleri nasil anlamlandirdiklarini ve degisim baglaminda mesleki
kimliklerini nasil yapilandirdiklarini ¢ok iyi anlamak gerekmektedir (Vdahadsantanen & Eteldpelto, 2009).
Turkiye’de de teknoloji odakh degisimler/reformlar disinildigiinde, bu degisimlerin egitim sisteminde
etkili bicimde ydritilmesinde BT 6gretmenlerinin roliiniin olduk¢a bilyik oldugu bilinmektedir. BT
ogretmenlerinin mesleki kimlikleri, degisim slrecini anlamlandirmalari ve siirecte yasadiklari, degisim
stirecinin etkili ve verimli bir bicimde ilerlemesinde olduk¢a 6nemlidir. Bower ve Parsons’a (2016) gore,
BT o6gretmenlerinin mesleki kimlikleri reformlarin uygulanmasi siirecinde ne yapip yapmadiklari
konusunda bir filtre gibi gérev almaktadir, bu nedenle degisim ve reformlarinin basarisini kolaylastirmak
icin BT 6gretmenlerinin degisim siirecindeki mesleki kimlikleri de g6z 6niinde bulundurulmalidir. Baska
bir deyisle, reformlarin uygulanmasi siirecinde yasanilan sorunlari incelerken, sorunlarin temeline
odaklanilarak degisimlerin mesleki kimlik tGizerindeki yansimalari ayrintili bir bicimde incelenmelidir.

Ulusal alanyazin incelendiginde, BT 6gretmenleri ile ilgili calismalarda bu 6gretmenlerin yasadiklari
sorunlar belirlense de bu sorunlarin neden yasandigi, BT 6gretmenleri lizerinde nasil bir etki biraktig
yani yapilan degisimlerin BT 6gretmenlerinin mesleki kimliklerini nasil etkilendigini belirlemeye y6nelik
arastirmalara rastlanmamistir. Bu baglamda, bu calismanin temel amaci; llkemiz egitim sisteminde
siklikla gindeme gelen bilisim teknolojileri egitimi ve bu teknolojilerin egitime kaynastiriimasi odakli
degisimlerin BT 6gretmenlerinin mesleki kimlik yapilari Gzerindeki etkisini belirlemektir.

Yontem
Arastirmanin Deseni

Bu arastirma, nitel arastirma yontemlerinden igerik ¢oziimlemesi yontemi temel alinarak
gergeklestirilmistir. icerik ¢cdziimleme ydntemi, sistematik bir bicimde iletisimin igeriginin tanimlandig
bir yontem olup (Merriam, 2009); metin ya da baska bigimlerdeki iceriklerin ve mesajlarin 6zetlenmesi,
siniflandiriimasi ve karsilastirilmasini saglamaktadir (Chen, Monion, & Morrison, 2007). Bu arastirmada
MEB tarafindan gerceklestirilen, dncelikle BiT’in egitime kaynastirilmasina yénelik degisimlerin BT
ogretmenlerinin mesleki kimlik yapilari Gizerinde meydana getirdigi etkileri ortaya koymak amaciyla BT
o6gretmenlerinin bir araya gelerek paylasimlarda bulundugu c¢evrimigi tartisma ortamindaki paylasimlar
icerik ¢oziimlemesi yontemi ile incelenmistir. Ardindan BT 6gretmenlerini dogrudan ya da dolayli bir
bicimde etkileyen kararlari ortaya koyabilmek amaci ile genelgeler, yonergeler, yonetmelikler ve
kurumlardan gonderilen resmi yazilar incelenmistir.
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Veri Toplama Araglari

Bu arastirmada veri toplama araci olarak; forum ortami kayitlarini ve resmi yazilari ¢éziimlemek igin
kodlar ve temalardan olusan taslaklar hazirlanmistir. Alanyazinda, mesleki kimlik gostergeleri ile ilgili
olarak bir gorls birligi olmadigindan, calisma kapsaminda alanyazindaki ¢alismalarda ele alinan tim
mesleki kimlik gostergelerinden yola cikilarak verilerin kodlanmasi igin bir gerceve olusturulmus ve
kodlamalar bu gergeve temel alinarak gergeklestirilmistir (Day, 2002; Hong, 2010; Kelchtermans, 1993;
Lamote & Engels, 2010; Lasky, 2005). Bu cerceveye gore mesleki kimlik; deger, is memnuniyeti, is
giudilenmesi, benlik algisi, 6z-saygi, dislince ve inanglar, gorev algisi, bilgi-beceri, 6z-yeterlik, gelecege
bakis ve mesleki bagllk gostergeleri ile ele alinmistir. Resmi belgeler ise, yillar icinde alinan politik
kararlarin ne oldugunu ve kararlardaki degisimlerin neler oldugunu net bir bicimde ortaya koyabilmek
amac ile kararin baglami, onceki kararlardan farkl yoénleri, getirdigi yenilikler ve BT &6gretmenleri
Uzerindeki etkileri temel alinarak kodlanmistir.

Verilerin Toplanmasi ve Coziimlenmesi

Arastirmada incelenmek icin secilen ¢evrimici tartisma ortami, 6l¢iit 6rneklem yéntemi kullanilarak
belirlenmistir. Bu amacgla, arama motorunda yalnizca BT 6gretmenligi alanina yénelik olusturulmus olan,
tartisma forumunda dosya ve materyal paylasimlari disinda 6gretmenlerin gorislerini de paylastigl, yillar
icinde duzenli paylasimlarin yapildigl, halen etkin olarak kullanilan bir forum ortaminin segilmesi
kararlastirilmistir.  Olciitlere gére vyapilan incelemeler sonucunda “Bilgisayar Bilisim Formu”
(http://www.bilgisayarbilisim.net/) belirlenmistir. Arastirma kapsaminda, “Bilgisayar Bilisim Forumu”
ortaminda 2005-2015 yillari arasinda paylasilan toplam 302617 mesaj icerik analizi yontemi kullanilarak
¢6zimlenmistir. Verilerin ¢d6ziimlenmesi siirecinde, toplam 302617 mesajdan 47866 mesaj mesleki
kimlik ile ilgili temalarin altinda kodlanmistir.

Tartisma formunun belirlenmesinin ardindan, MEB tarafindan alinan, BT 6gretmenlerini dogrudan ya
da dolayh olarak etkileyen resmi belgeler belirlenmistir. Bu resmi belgelere resmi gazeteden, tebligler
dergisinden, MEB mevzuat bankasindan, bakanli§in resmi web sitesinden erigilmistir. Bu belgelerin
secilmesi islemi 1995-2015 tarihler arasinda yayinlanmis olan belgelerin basliklarinin okunmasi, genelde
ogretmenleri, 6zelde BT 0Ogretmenlerini etkileyen kararlarin secilmesi ile gerceklesmistir. Secilen
belgeler, tirlerine ve yillara gore siniflandiriimis ve ¢6ziimlemeye hazirlanmistir. Verilerin ¢dziimlenmesi
asamasinda, 1995-2015 tarihleri arasinda erisilen toplam 215 resmi belge kodlanmistir. Resmi belgelerle
ilgili belirlenen kodlar, MEB mevzuatina hakim olan iki BT 6gretmeni tarafindan incelenmis, onlardan
alinan donitler ve diizenlemelerle son haline getirilmistir.

Gegerlik ve Giivenirlik

Arastirmaci tarafindan olusturulan kod listesi ve kodlanan mesajlarin givenirligini belirlemek
amacliyla uzman goéris formu hazirlanmistir. Uzman goris formu hazirlanirken, her bir mesleki kimlik
gostergesi ile ilgili mesajlara ilgili temalar altinda yer verilmistir. Hazirlanan form, nitel arastirma dersi
almis ve bu konuda c¢alismalar yapan doktorasini tamamlamis iki Ogretim elemani tarafindan
incelenmistir. Cevrimigi tartisma ortaminda veriler arastirmaci tarafindan kodlandiktan sonra tiim
kodlanan mesajlarin % 10.00°u (4236 mesaj) da nitel arastirma dersi almis ve bu konuda c¢alismalar
yapan doktorasini tamamlamis bir 6gretim elemani tarafindan kodlanmistir. Cevrimici tartisma
ortamindaki kodlamalar icin Cohen’in Kappa katsayisi 0.82 olarak belirlenmistir. Calismanin i¢ ve dis
gecerliligini saglamak igin; verilerin tanimlanmasi ve yorumlanmasinda nesnel davranilmaya calisiimis,
verilerin yorumlanmasinda ortam kayitlarindan dogrudan alintilara yer verilmis, toplanan verilerin ve
bulgularin dogrulugu igin alan uzmanlari ve arastirmacilardan destek alinmis, arastirmanin benzer
baglamlarda yinelenebilmesi igin siirecine iliskin ayrintili bilgiler verilmistir. Cevrimici ortamdan alinan
alintilar (M-mesaj sayisi) biciminde adlandirilmistir. Bu ¢alismanin verileri, incelenen ¢evrimigci tartisma
forumu (www.bilgisayarbilisim.net) ve bu forumda 2005-2015 yillari arasindaki mesajlar ile sinirhdir.
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Bulgular

Arastirmada, MEB tarafindan alinan kararlarin ¢6ziimlenmesi sonucunda, egitimdeki degisim
surecinde BT &gretmenlerini dogrudan ya da dolayh olarak etkileyen kararlarin konulara ve alindiklari
yillara gére dagilimi Tablo 2’de gorilmektedir.

Tablo 2.
1993-2015 yillari arasinda BT égretmenlerini etkileyen kararlar.
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1993- 1 4 4 1 4 1 6 2 1
2004
2005 1 1 1 1
2006 1 1 1 1 2 1
2007 1 1 1 1 1
2008 2 1 1 1 1
2009 3 1 1 1 1
2010 2 1 1 2 2 1 1
2011 2 1 1 5 3 1 1 2
2012 3 2 1 1 1 1 1 6 1 1 5
2013 2 3 1 1 1 1 3 2 2 2 2 3
2014 3 1 2 2 2 2 3 1 2 3 1 4 3 11
2015 3 1 1 4 1 3 2 5 3 4 2 21
Toplam 22 14 6 10 6 15 12 16 1 18 4 9 8 4 8 9 2 6 3 42

Bilgisayar/bilisimle ilgili kararlar, 1993 yilinda “Milli Egitim Bakanligina Bagli Orgiin ve Yaygin Egitim
Kurumlarinda Bilgisayar Laboratuvarlarinin Secilmesi, Diizenlenmesi ve isletilmesi ile Bilgisayar ve
Bilgisayar Koordinatér Ogretmenlerinin Yetistirilmesi, Secilmesi ve Gorevleri” hakkinda bir yonerge ile
baslamis olup, glinlimiize kadar yogun bicimde devam etmektedir. Tablo 2 incelendiginde, 1993 yilindan
2015 yilina kadar hemen hemen her yil formatérliik / BT Rehber (BTR) 6gretmen gorevlendirmesi, dersin
o6gretim programi ve cizelgesi, atama ve yer degistirmeler, BT siniflari, norm kadrolarin diizenlemeleri ile
ilgili konularin cok fazla tartisildigi goriilmektedir. 2011 yilindan sonra ise FATIH projesi (Firsatlar
Arttirma ve Teknolojiyi lyilestirme Hareketi) tartismalara konu olmustur. Alinan kararlar incelendiginde,
1993 yilindan 2015 yilina kadar en fazla FATIH projesi (n=42), formatérliik gérevlendirmesi (n=22), norm
kadro diizenlemeleri (n=18), ilkogretim kurumlari yénetmeligi (n=16), atama ve yer degistirmeler (n=15),
ders gizelgesi (n=14) konularinda karar alindigi dikkati cekmektedir.

BT Ogretmenlerinin Cevrimici Tartisma Ortamindaki Mesleki Kimlikleri

BT 6gretmenlerinin 2005-2015 vyillari arasinda dile getirdigi mesleki kimlik gostergelerine iliskin
tartismalarin dagihimi Sekil 1’ de goruldtgi bicimdedir.
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Mesleki Kimlik Gostergeleri
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Sekil 1. 2005-2015 yillari arasinda tartisma ortaminda dile getirilen mesleki kimlik gostergelerinin
dagilimi.

Sekil 1 incelendiginde, yillar icinde BT 6gretmenlerinin en fazla gérev algisi (% 24.40), dusince ve
inanglar (% 21.80) ile gelecege bakis (% 14.90) boyutlarinda, en az ise 6z-saygl (% 1.80) ve 6z-yeterlik (%
1.10) boyutlarinda mesleki kimlik yansimalarinin oldugu gorilmektedir. BT 6gretmenlerinin mesleki
kimlik gostergelerinin yillara gére dagilimi Sekil 2’de yer almaktadir.
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Sekil 2.Tartisma ortamindaki mesleki kimlik ile ilgili gbstergelerin yillara gére dagilimi.

Sekil 2 incelendiginde, tartismalarda bazi yillarda mesleki kimlik gostergelerine ¢ok fazla rastlanirken
bazi yillar tartisma sayisi azalmistir. Ozellikle 2008, 2009, 2011, 2013 ve 2014 yillari arasinda kimlik
gostergelerinde yasanan degisimler dikkati cekmektedir. Sekil 2’de 2010 yilinin, mesleki kimligin hemen
hemen tim boyutlarinda tartismalarin en fazla yapildigi yil oldugu, 2013 yilinin ise mesleki kimlik ile ilgili
tartismalarin azalmaya basladigi yil oldugu gorilmektedir.
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MEB Tarafindan Alinan Kararlarin Mesleki Kimlik Yapilari Uzerindeki Etkisi

2005-2009 yillar1 arasinda alinan kararlar ve bu kararlarin BT 6gretmenlerinin mesleki kimlik
yapilari iizerindeki etkisi: MEB tarafindan 2005-2009 yillari arasinda alinan kararlar incelendiginde, BT
dersinin haftalik saati, BT Ogretmenlerinin formatdr ©gretmen olarak goérevlendirilmesi ve BT
O0gretmenlerin mesleki ve teknik egitim veren kurumlara atanabilmeleri ile ilgili konularda 6nemli
kararlar alindigi goriilmektedir. Ayni yillar iginde tartisma forumunda mesleki kimlik ile ilgili yapilan
tartismalar toplam tartismalarin % 13.20’sini olusturmaktadir.

1997 yilinda, MEB Talim Terbiye Kurulu Baskanligi 143 sayili karari ile bilgisayar dersi okullarin
haftalik ders gizelgesine 4-8 siniflarinda haftada 1 ya da 2 saat olacak bicimde, not ile degerlendirmesi
olmayan se¢meli ders olarak eklenmistir. Dersin sahip oldugu bu 6zellikler, 2005 yilinda ders ile ilgili
tartismalara konu olmustur. 2005 yilinda MEB Talim Terbiye Kurulu Bagkanhgi 192 sayil karari ile ders
gizelgesinde yapilan dizenlemede, Bilgisayar dersi 1-8 siniflarda haftada bir saat segmeli ders olarak
cizelgede yerini almistir. 2007 yilinda ise MEB Talim Terbiye Kurulu Baskanhgi (TTKB) 111 sayili karari ile
eskiden “Bilgisayar” olan dersin adi “Bilisim Teknolojileri” olarak degistirilmis, dersin saati 4 ve 5.
siniflarda 2 saat, diger siniflarda 1 saat olacak bicimde dizenlenmistir. Dersin haftalik ders cizelgesine
eklenmesinden itibaren istekleri karsilanmayan BT 06gretmenleri, 2005-2007 yillari arasindaki
tartismalarda hem dersin durumu hem de eski, yetersiz ve kalabalik BT siniflarinda ders islemek zorunda
olmalari nedeniyle mesleki kimligin deger algisi ve benlik algisi boyutlarinda yasadiklari sorunlari dile
getirmiglerdir. BT 6gretmeninden ¢l bu durumu tartisma formunda soyle ifade etmistir:

“Allah askina soyleyin bana benim asil meslegim ne? Ben ne i¢in onca emek verdim... Okulun bozuk
bilgisayarlarini tamir etmek icin mi, midurlerin islerini yapmak igin mi, yoksa 15 bilgisayar 45-50
kisilik siniflarda 1 saat ders anlatmaya ¢alismak i¢in mi...” (M-1414)

“Bakanlik dersimizi zorunlu yapmadik¢a kendimi asla diger 6gretmenler gibi hissedemeyecegim.
Okuldaki teknik eleman ihtiyacini karsilayan MEB’in de dersimizi zorunlu yapacagina hiiiiccee
inanmiyorum. Bir matematik 6gretmeni, hatta bir beden 6gretmeni kadar bile deger verilmiyor bize”
(M-1459)

“Ben bilgisayar 6gretmeniyim ama okulda bilgisayar laboratuvari yok, dersleri nasil isleyebilirim.
Simdiye kadar hep konustum bilgisayar hakkinda, bazen yazdirdim, ama baska bir materyal yok. Bir
tane bile bilgisayar yok ® ders isleyebilecegim, okula bu dénem atandim ve ne yapacagimi
bilmiyorum... Kendimi hi¢ bu kadar caresiz, degersiz hissetmemistim.” (M-2182)

2005 yilindan itibaren tartisma formunda, BT 6gretmenlerinin yogun bicimde tartistiklari bir diger
konu formator/koordinatdér 6gretmen gérevlendirmesidir. ilk kez 1993 yilinda MEB’in 2378 sayili
yonergesinde belirtilen formatér 6gretmen goérevlendirmesinin temel amaci; okullarda BT siniflarinin
etkili kullanimini saglamak, 6grencilere ve 6gretmenlere bu teknolojileri kullanim konusunda destek
olmak ve BT siniflarinda yasanan her tirli aksakligin giderilmesini saglamaktir. Fakat gevrimigi
tartismalar incelendiginde, goérevlendirilen formatér o6gretmenlerin sorumluluklari bunlarla sinirh
kalmadig1 gorilmektedir. BT 6gretmenlerine gore, yonergede formator 6gretmenlerin gorevleri ile ilgili
“idari ve diger amach bilgisayar kullanimina yardimci olmak” gibi yoruma acik ifadelerin yer almasi, okul
yoneticilerinin yonetmeligi kendine gore yorumlayarak formatér Ogretmenlere; sisteme Ogrenci
bilgilerini girmek, ders programi hazirlamak, evraklari diizenlemek, teknik sorunlara ¢ézim bulmak gibi
ogretim disi gorevler vermesine yol agmistir. Pek ¢cok BT 6gretmeni; yonergedeki belirsizlikler, yoruma
acitk ifadeler ve 06zlik haklarinin net bicimde tanimlanmamasi nedeni ile formatér 6gretmen
gorevlendirmesinde sorun vyasadiklarini distinmektedir. Bu durum, BT 06gretmenlerinin mesleki
kimliklerinin gorev algisi ve deger algisi boyutlarinin zarar gérdigini gostermektedir.

2008 yilinda, MEB Egitim Teknolojileri Genel Mudurliglt 22168 sayili yazisi ile onceki yillarda
gonillilik esasina dayal olarak yapilan formatér 6gretmen goérevlendirmesi BT 6gretmenleri icin
zorunlu hale gelmistir. Zorunlu goérevlendirme, formatorlik gorevini yapmak istemeyen BT
ogretmenlerini caresiz birakmis ve pek ¢ogunun meslekten uzaklasmasina neden olmustur. Zorunlu
formator gorevlendirmesi ile birlikte BT ogretmenleri mesleki kimliklerinin benlik algisi, deger ve is
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gidilenmesi boyutlarinda oldukca olumsuz etkilenmislerdir. Ozellikle 2006 yili ile karsilastirildiginda,
forum ortamindaki tartismalarda benlik algisi tartismalarinin 2008 yilinda bes kat arttigi dikkati
¢ekmektedir. Bu durum, formator 6gretmen gorevlendirmesi ile ilgili diizenlemelerin BT 6gretmenlerinin
mesleki kimlikleri Gzerindeki olumsuz etkisini ortaya koymaktadir. Bu yillarda, BT 6gretmenleri
meslekten soguduklarini, kendilerini degersiz gérdiklerini, kendilerini meslege ait hissetmediklerini daha
fazla dile getirmislerdir. BT 6gretmenlerinden ikisi tartisma forumunda bu durumu soyle ifade etmistir:

“Ne memur, ne 6gretmen, ne idareci hepsinin arasinda hatta hepsinin karisimi gibi geliyor bana...
Okulun teknik servis elemani, Ustl toz olan amele, hizmetli, her isi yapan birisi. Ortaya karisik bir
sey... Okulun floresani arizalansa kendine miiracaat edilen, yok ben bu isin adami degilim dediginde,
hocam sen bunun egitimini almadin mi sorusuna muhatap olan talihsiz kisi... Ogrenciler tarafindan
basit internet kafeci muamelesi géren sahis. idarenin amelesi.” (M-7234)

“Ben de hep neden bilgisayar 6gretmeni oldum ki diyorum :( diger branslarin yaninda sanki ¢ok
degersiz bir bransmis gibi geliyor” (M-7345)

2010-2012 yillar1 arasinda alinan kararlar ve bu kararlarin BT 6gretmenlerinin mesleki kimlik
yapilari iizerindeki etkisi: 2010-2012 vyillari arasinda MEB tarafindan formator Ogretmen
gorevlendirmesi, ders cizelgesi, 6gretmen atamalari, norm kadrolar ve FATIH Projesi gibi konularda
dnemli kararlar alinmistir. Onceki yillar ile karsilastirildiginda, 2010-2012 yillari arasinda alinan kararlar
BT 6gretmenlerinin mesleki kimliklerini neredeyse tim boyutlarini etkilemistir. Mesleki kimlik ile ilgili
tartismalarin en yogun bigimde bu yillar arasinda gergeklestigi dikkati cekmektedir. 2005-2009 yillari
arasinda mesleki kimlik ile ilgili yapilan tartismalar toplam tartismalarin % 13.20’sini olustururken, 2010-
2012 yillari arasinda bu oran % 34.00’e kadar ylkselmistir.

2010-2012 vyillari arasinda forum ortaminda en fazla formatér 6gretmen goérevlendirmesi ile ilgili
diizenlemeler tartigilmistir. 2012 yilinda MEB Yenilik ve Egitim Teknolojileri Genel Mudirlugi (YEGITEK)
248065 sayili karar ile formatér 6gretmen gorevlendirmesi sonlandiriimig, yerine yeni “BT Rehber
Ogretmen” gorevlendirmesi getirilmistir. BT 6gretmenleri bu yeni gérevlendirme ile gérev ve
sorumluluklarda 6nemli degisiklikler beklese de birkag kiiglik degisiklikle ayni gérevler farkh bir isimle BT
6gretmenlerine yeninden sunulmustur. Cevrimici ortamdaki tartismalara gore, yeni BT rehber 6gretmen
gorevlendirmesi ile ilgili resmi yazilarda daha fazla yoruma acgik ifadelerin bulunmasi, okullardaki
uygulama siirecinde yasanilan farkliliklar ve belirsizlikler, okul yoneticilerinin resmi yazilar kendilerine
gore yorumlayarak uygulamalari, yoneticilerin BT 6gretmenlerinden istekleri ve baskilari yasanilan
sorunlari daha da arttirmistir. BT Rehber Ogretmen olarak gérevlendirme nedeni ile yasanilan sorunlar,
BT 6gretmenlerinin benlik ve deger algilari ile birlikte mesleki bagliliklarina da zarar vermeye baslamistir.
Bazi BT 6gretmenleri ise artik mesleki gidulenmelerinin kalmadigini ve kendilerine duyduklari saygiyi
yitirmeye basladiklarini belirtmistir. BT 6gretmenlerinden Ugd, tartisma forumunda bu durumu soyle
ifade etmistir:

“Artik bu yasananlari kafaya takmaktan, insanlarin haksiz yorumlarina maruz kalmaktan ve bir sey
yapamamaktan ve gelecegimi dislinmekten sinirsel kaynakh bir rahatsizhiga yakalandim. Bas
agrilarima artik dayanamiyorum ve cildirasim geliyor. Gencecik yasimizda bizi meslegimizden
soguttular ve bunalima ittiler.” (M-17812)

“Istifa etmek cok zor, maddi olarak calismam sart. Ben teknisyenligi adam yerine konmamayi ve 8- 17
mesai saatlerini kaldiramayacagim. Tikendim. Neden bu hale geldik? Kim getirdi? Sesimizi neden
kimse duymuyor? Ben Ogretmen olamayacaksam memur teknisyen karisimi olacaksam neden bu

“Fotografcilik (e-okul, web sitesi icin vb.), amelelik (kablo ¢ekimi, kanal montaji, masa, koltuk
tamirleri vb.), tamircilik (kasalardaki arizalar, format, program yuklemeleri vs.)... Her tarli isi
yaplyorum ama 6gretmenlik disinda. Aksamlari da taksiye ¢ikmayi diisiiniyorum.” (M-17819)

2010-2012 yillari arasinda BT 6gretmenlerini etkileyen bir diger onemli karar BT derslerinin ders
saatleri ile ilgilidir. 2010 yilinda TTKB, 75 sayili karari ile ders ¢izelgesinde diizenleme yapilmistir. Bu
diizenleme ile BT dersi 4 ve 5. siniflardan kaldirilmis ve yalnizca 6-8. siniflarda haftada bir ders saati
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se¢meli ders olarak gizelgeye eklenmistir. Ders saatlerinin artmasini beklerken yapilan bu diizenleme BT
O0gretmenlerini olduk¢a olumsuz etkilemistir. Dersle ilgili dizenlemenin ardindan g¢evrimigi ortamdaki
tartismalara BT 6gretmenlerinin tikenmislik duygusu, degersiz hissi ve mesleki baghlik sorunlari daha
fazla yansimistir. Ote yandan, BT dersi zorunlu ders olmadik¢a yasanan olumsuzluklarin ¢éziilecegine de
inanmadiklarini belirten bazi BT 6gretmenleri gelecek beklentilerini kaybettigini dile getirmistir.

2012 yilinda TTKB, 69 sayili karari ile ders cizelgesinde yeni bir diizenleme daha yapilmistir. Bu
diizenleme ile BT dersi programa 5-8. siniflarda iki ders saati segmeli olarak yeninden eklenmis ve dersin
O0gretim programi yeniden vyapilandirilmistir. Ancak, yillar iginde dersle ilgili (st Uste yasanilan
olumsuzluklar nedeni ile kendilerini artik 6gretmen gibi hissedemeyen pek c¢ok BT &6gretmeni ders
saatinin arttinldigi bu karardan yeterince mutlu olmamis, aksine gelecege yonelik Umitlerini
kaybettiklerini belirtmislerdir. Clnkii BT 0Ogretmenlerine gore mesleklerini huzurlu bir bigimde
ylratmeleri igin derslerin zorunlu olmasi gerekmektedir, ancak MEB bu gergegi hicbir zaman fark
edemeyecektir. BT 6gretmeninden ikisi, tartisma forumunda bu durumu séyle ifade etmistir:

“Anlatacak ¢ok sey var ama anlatacak azim kalmadi tiikendi. Korkarim ki bu durum diizelmeyecek ve
50 yasinda da hala kasa koltuk altinda gezecegiz... Agikgasi ben artik bittim tikendim. Artik buraya
kadar. Ben goktan vazgectim...” (M-16741)

“Arkadaslar ben agikgasi artik okuldaki haysiyetimi; 6nemimi falan disinmiyorum, bunlardan ¢oktan
vazgectim... Su derslerimizi versinler ve kendi okulumda 15 saatimi doldurayim yeter...ama bunu da
yapmayacaklarini  biliyorum...Yani 6gretmenligimin daha 5inci senesinde tim umutlarimi;
beklentilerimi; ve hayallerimi yitirdim...” (M-41807)

Zorunlu formatdér oOgretmen gorevlendirmesinin yapildigi ayni dénemde, BT 0&gretmenleri
istemeyerek formator 6gretmen gorevlendirmesini kabul etmek ya da ders saatini doldurmak igin birden
fazla okulda gorev almak zorunda kalmiglardir. Ders saatini dolduramayan BT &gretmenleri, norm kadro
sorunu nedeni ile istekleri dogrultusunda bagska okullara atanmaya baglamistir. Yasanilan bu
olumsuzluklara ek olarak, 2010 ve 2012 yillarinda iki diizenleme daha yapilmis ve BT 6gretmenlerinin
yasadiklari sorunlari daha da arttirmistir. Oncelikle, 2010 yilinda 27657 sayili resmi gazetede yayinlanan
“Millt Egitim Bakanligi Ogretmenlerinin Atama ve Yer Degistirme Yonetmeliginde Degisiklik Yapiimasina
Dair Yonetmelik” ile ders saatini okullarinda dolduramayan BT 6gretmenlerinin istekleri disinda herhangi
bir okula goérevlendirilmesine karar verilmistir. Bu kararin ardindan, 2012 yilinda 28360 sayili Resmi
Gazetede yayinlanan “Milli Egitim Bakanligi Ogretmenlerinin Atama ve Yer Degistirme Yénetmeliginde
Degisiklik Yapilmasina Dair Yonetmelik”te norm fazla atamalarin yillin belirli bir donemi degil herhangi
bir doneminde yapilabilmesinin 6ni acilmistir. Pes pese yapilan bu dizenlemelerin ardindan, BT
o6gretmenleri her an baska bir okula gorevlendirilme korkusu yasamaya baslamistir. BT 6gretmenlerinin
yasadig! bu korku, onlari 6z-saygi, giidiilenme ve deger boyutlarinda oldukca olumsuz etkilemistir. Ote
yandan, bu donemde yasanilan sorunlara; okul yoneticilerinin norm hesaplama yanlisliklari, normlarin
sisteme gec girilmesi, BT dersinin segmeli ders olarak secgilmemesi, okul yoneticilerinin tehditleri ve
baskilari da eklenince BT 6gretmenleri 6z-saygilarini yitirmeye, tikenmeye ve bu meslegi daha fazla
sirdirmek istememeye baslamislardir. BT 6gretmenlerinden (¢, tartisma forumunda bu durumu soyle
ifade etmistir:

“Kendimi hi¢ bu kadar garesiz hissetmemistim, asagi tikirsem sakal, yukari tikirsem biyik. MEB bir
yandan, okul yonetimi bir yandan, bir kurtulamadilar bizden. Ne yapacagiz arkadaslar, kapana
kisildik” (M-15940)

“Artik daha ¢ok calisacakmisim bana llUtfedip ders vermisler, bunun hakkini verecekmisim, yoksa
dersi alirlarmis (laboratuvarimda bir tane PC bile bozuk degil, temizligini ben yaparim, cebimden para
veririm) dilenciye dondiim nefret ettim bélimiimden, 6gretmenlik vasfim kalmadi, kendime saygim
da” (M-18593)

“..Ne olacaksa olsun artik. Biktim adimin norm fazlasi listesinde c¢ikmasindan artik. Uciincii defa
dilekge aldilar. Yeterdir, kafidir, biktim artik. Ne olacaksa olsun. Olmayacaksa bir 6gretmenin
psikolojisiyle bu kadar oynanmaz. Biktim ben, tikendim ben, sagligimi kaybettim ben. Ha ne olacak.
Bir okula atayacaklar simdi. Seneye orada da norm fazlasi olacagim. Olacagi bu. ®” (M-21406)
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2010-2012 yillar arasinda BT 6gretmenlerinin gevrimici ortamda tartistiklari bir baska konu, FATIH
Projesidir. FATIH Projesi, 2010 yilinda imzalanan protokollerle BiT’in siniflarda etkin ve verimli
kullanilmasi amaci ile ortaya ¢ikan bu projenin daha ilk yillardan itibaren pek ¢ok BT &6gretmenini
olumsuz etkiledigi belirlenmistir. Tartismalarda, BT 0&gretmenleri projeyi belirli bir 6n hazirlik
yapilmadan, bilimsel ¢alismalarla desteklenmeden ve gereksinimler belirlenmeden, bosa yapilan bir
yatirm olarak gormuslerdir. Proje ile gorev ve sorumluluklarinin daha da artacagini belirten BT
ogretmenleri 6zellikle akilli tahtalar ve tabletlerle birlikte 6gretimsel gorevlerden ¢ok teknik gorevlerinin
artacagini vurgulamislardir. Nitekim BTR olarak gérevlendirilen 6gretmenlere; FATIH projesi kapsaminda
kurulan BT destekli siniflarin ve BT sinifinin agik tutulmasi gorevi, rehberlik, komisyon ve ders sirasindaki
sorunlara ¢6zim bulunmasi gibi gérevler verilmesi 6gretmenlerin bu dusincelerini dogrulamistir. Bu
sorunlar, BT dgretmenlerinin &z-yeterliklerini ve gérev algilarini olumsuz etkilemistir. Ote yandan, BT
ogretmenleri proje ile artan sorumluluklari nedeni ile artik kendilerini “hademe”, “coban”, “maskara”,
“gariban”, “joker”, “bakici”, “fotografcl”, “maymun”, “kurban”, “dilenci”, “kapicl”, “etkisiz eleman”,
“bekei” gibi roller icinde daha fazla gérmeye baslamislardir. Kendilerine MEB tarafindan artik deger
verilmedigine inan BT 6gretmenleri kendilerinin proje ile tamamen 6gretmenlikten c¢ikarildiklarini, 6z-
saygilarini  yitirdiklerini ve gelecek ile ilgili beklentilerinin kalmadigini belirtmislerdir. BT
o6gretmenlerinden (g, tartisma forumunda bu durumu soyle ifade etmistir:

“Ogretmenler odasindaki fotokopi makinesi bozulur, hocam bir baksana fotokopi ¢cekemedim. Okul
zil sesinde sorun cikar, hocam bir bakar misin amfi cihazdan ses gelmiyor. Dersinde projeksiyon
baglantisini yapamaz, kosarak gelir hocam bir tirli gérinti gelmiyor der. Tableti, etkilesimli tahtasi
da cabasi. Okula teknolojiyle, elektronikle ilgili bir yazi gelir, okul miidiirii sana havale eder... e-okul,
e-Kurs, Mebbis, EBA ve buna benzer internet ortamlarindaki sorunlarda ilk siz ¢agrilirsiniz... Ve
bunlara benzer bir siri is isin tabiri caizse ‘Stipermen’ gibi goriniriz... Ama sorsan okulun en
degersiz bransina sahip 6gretmen gibi gérindriz...” (M-26425)

“MEB’in bize saygisi yok... Saygin bir meslek mi yapiyoruz? Artik degil. Utaniyorum artik bilgisayar
o6gretmeniyim demeye” (M-27337)

“Kistilrilen BT o6gretmenleri bu projenin neresinde? Kistirilen BT O6gretmenleri projenin esegi
konumunda olacak. Semeri sirtimiza vuracaklar. Ortada BT 6gretmenligi falan da kalmayacak. Biz
mutsuz, 6nemsiz, degersiz, ayakgilar olacagiz.” (M-18330)

2013-2015 yillar1 arasinda alinan kararlar ve bu kararlarin BT 6gretmenlerinin mesleki kimlik
yapilari iizerindeki etkisi: 2013-2015 yillari arasinda g¢evrimici tartisma ortaminda, BT 6gretmenlerinin
mesleki kimlikleri ile ilgili yaptiklari tartismalarin sayisi azalmistir. Bu donemde, mesleki kimlik ile ilgili
yapilan tartismalar toplam tartismalarin % 22.60’ini olusturmaktadir. Ancak, bu dénemlerde diger yillarin
aksine politik degisimlerin mesleki kimlik Gzerindeki olumlu etkisi giindeme gelmistir. Bu olumlu
gelismenin en blylk nedenlerinden biri 2013 yilinda TTKB, 22 sayili karari ile BT dersinin 5. ve 6.
siniflarda zorunlu dersler arasinda yerini almasidir. BT 6gretmenlerine goére, yillardir derslerin segmeli
olmasi nedeni ile yasanilan sorunlar 2013 yilinda BT dersinin zorunlu olmasi ile son bulmustur.
Tartismalarda, derslerin zorunlu olmasi ile birlikte 6z-saygilarinin arttigi gozlenen BT 6gretmenleri,
slirecte yasanabilecek pek ¢ok sikintiya karsin ilk defa kendilerini 6gretmen gibi hissettiklerini ifade
etmeye baslamiglardir. Bazi BT 6gretmenleri ise uzun bir aradan sonra kendilerini degerli ve 6gretmen
gibi hissettiren bir karar alindigini vurgulamis, gelecege artik Gmitle baktiklarini ve daha giizel kosullarda
ogretmenlik meslegini yapabilecekleri yoninde inanglarinin arttigini belirtmistir. Ancak, bazi BT
ogretmenleri politik degisimlerle yasanilan olumlu gelismelere karsin, MEB'in sirekli karar degistirmesi
nedeni ile bir yil 6nce glncellenen gizelgenin bir yil sonra yeniden gilincellenebilecegi olasiligini
distinerek MEB’e glivenmediklerini ve gelecekten halen korktuklarini dile getirmistir. BT
6gretmenlerinden ikisi, tartisma forumunda bu durumu soyle ifade etmistir:

“Guzel glnler bizi bekliyor insallah. Karanlik sona erdi, inaniyorum ki her sey daha da iyi olacak.” (M-
65110)
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“Yilladir istedigimiz sey gerceklesti arkadaslar... Ve ben ilk kez kendimi bu kadar 6gretmen gibi
hissediyorum. Ne kadar da giizel bir duyguymus bu” (M-65325)

2013-2015 vyillan arasinda, FATIH projesi ile ilgili alinan kararlarin fazlaligi dikkati cekmektedir.
YEGITEK'in 2494212 sayili “FATIH Projesi Bilisim Teknolojilerinin ve internetin Bilingli ve Givenli
Kullanimi Semineri”, 433392 sayili “Kabul islemleri”, 506176 sayili “ET kesif yonergesi” ve 06178 sayili
“Tablet dagitimi” yazilari alinan kararlardan bazilaridir. Alinan kararlar, bu yillarda 6gretmen egitimleri,
etkilesimli tahtalarin kurulumu, internet alt yapisinin olusturulmasi, tablet bilgisayarlarin dagitimi