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The purpose of this study was to determine the reflections of authentic task-based
learning environments upon students’ learning processes and attitudes regarding the
course of Life Science. In the study, which was designed in mixed model, the
embedded experimental design was used. The study was carried out in an elementary
school third-grade class and conducted in five weeks. The research data were collected
via the Attitude Scale for Life Science Course, observations and video records, and
semi-structured interviews held with the teacher, students and parents. In this
respect, the results demonstrated that authentic task-based learning environments
had positive influence on the students’ attitudes towards the course of Life Science. In
addition, it was found that in authentic task-based learning environments, the
students applied higher-order thinking skills, developed different viewpoints, shared
their real-life experiences, made related reflections, benefited from the primary
sources, studies cooperatively, maintained communication with their friends out of
class environment, undertook multiple roles, associated the authentic context with
their own lives, and made use of experts’ experiences in real life. Besides all, it was
concluded that the students and their parents generally reported positive views about
the use of authentic task-based learning environments and found the current
application effective.
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Bu arastirmanin amaci, Hayat Bilgisi dersinde otantik gorev temelli 6grenme
ortamlarinin  6grencilerin  derse yonelik tutumlarina ve Ogrenme slreglerine
yansimalarini belirlemektir. Karma modelle desenlenen arastirmada gomulu deneysel
desen kullaniimistir. Arastirma, bir ilkokulun Gglnci sinif subelerinden birinde bes
haftalik bir strede gergeklestirilmistir. Arastirma verileri Hayat Bilgisi Dersine Yonelik
Tutum Olgegi, gdzlem ve video kayitlari ile &gretmen, o6grenci ve velilerle
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dersine yonelik tutumlarini olumlu yénde etkiledigi belirlenmistir. Arastirmada otantik
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Introduction

In the 21st century, individuals are expected to be equipped with such knowledge and skills as
creativity, innovation, critical thinking, problem solving, entrepreneurship, cooperation and media
literacy. In this respect, in order to keep up with the current era, all these skills should be taught to
students at schools, which constitute an important component of the education system.

Considering the fact that students constitute one of the main components of an education system,
schools should provide students with opportunities to convey their own life experiences into their
classes, to deal with up-to-date issues, to learn by doing and living and to cope with real-life problems.
In other words, schools and classrooms should organize their learning environments in a way to let
students learn well and to allow them to interact with real life. Authentic task-based learning
environments designed in line with these purposes not only allow teachers to convey the real life into
classroom but also provide students with the opportunity to learn cooperatively via real contexts.

Authentic task-based learning environments can be used effectively for the organization of learning
experiences at all education levels ranging from elementary school to higher education. It is especially
important for elementary school teachers to use authentic tasks in their courses with the help of certain
education technologies (Herrington, Parker & Boase-Jelinek, 2014). Within the scope of the course of
Life Science, one of the important courses at elementary school level, the first steps are taken for
students to acquire certain qualifications which will allow self-actualization. Therefore, authentic task-
based learning environments are thought to be effective in terms of achieving the goals of the course of
Life Science and helping students achieve the expected learning outcomes since these environments
present student-centred and real-life activities. The reason is that in this approach, students are
assigned tasks covering real-life problems and asked to follow the instructions related to these tasks.
Students gather data from various sources to suggest solutions to the problems with the help of several
methods (preparing brochures, drama activities and so on) and ask their teacher and peers for guidance
when necessary. It is obvious that the learning outcomes of the course of Life Science are quite suitable
for creating such learning environments. While designing the teaching and learning processes within the
scope of this course, use of authentic task-based learning environments not only helps associate
activities with any authentic context and benefit from authentic tasks for the achievement of learning
outcomes but also helps teaching the related lessons in a way appropriate to the nature of the course of
Life Science by focusing on real-life problems as well as allows students to get knowledgeable about the
problems in their environment and to produce realistic solutions to these problems. When the literature
is examined, it is seen that the authentic learning is associated with Turkish lesson (Glner, 2016;
Hamurcu, 2016; Melanlioglu, 2013), mathematics (Dogan-Dolapg¢ioglu, 2015; Palm, 2008), science lesson
(Girdogan, 2014; Liljestréom, Enkenberg & Pollanen, 2015) and technology (Grece &Lee, 2014; Kearney
&Schuck, 2006; Lowrie, 2005; Smeets, 2005). However, there was no study associated with the Life
Science course. Therefore, it is important to determine how the learning processes in authentic task-
based learning environments in the course of Life Science are, what effects these environments have on
students’ attitudes towards the course and what the views of students, teachers and parents are about
the process. In line with this importance, the present study was designed. So, the results obtained in the
present study are expected to guide future related studies, to contribute to the related literature on
authentic task-based learning environments in the course of Life Science, to develop teachers’
viewpoints regarding how to design and apply teaching-learning processes and to help improve the
teaching-learning processes in the course of Life Science. In addition, the results are also considered to
be important in terms of revealing the positive influence of teaching the course effectively on students’
attitudes towards the course of Life Science.

The Course of Life Science and Its Scope and Content

Life Science is a course designed based on the collective teaching approach, which allows children to
develop real-life related basic skills and habits in a way appropriate to their developmental
characteristics and helps children recognize themselves and their environment contributing to their
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multi-faceted development (Glltekin, 2015). With the help of this course, which aims to prepare
children for life, children are expected not only to produce the best solutions to various problems in
their lives and to draw related conclusions regarding real-life events but also to learn and remember
their duties and responsibilities as citizens and members of the society (Akinoglu, 2002). As can be
understood from these definitions, Life Science is a course whose content covers real-life subjects,
events or problems and whose purpose is to facilitate a child’s adaptation to the society.

The course of Life Science aims to socialize the child (Akdag & Taskaya, 2016). For this reason,
everything related to real life could constitute the content of this course. In this respect, Life Science is a
comprehensive course which covers all the subjects related to children themselves, their families and
their social lives.

The course of Life Science, which tries to help students acquire and develop their knowledge,
behaviours and skills necessary to become good and effective citizens was included in all the elementary
school curricula in 1924, 1926, 1936, 1948, 1968, 1998 and 2005 (Gultekin, 2015).

The curriculum of Life Science put into practice in Turkey in the academic year of 2005-2006 was
made up of three parts: The first part presented general information about the Life Science Curriculum
and includes the sub-headings of an introduction, vision of the curriculum, its basic approach and
structure, the teaching and learning process, and assessment; and in the second part were the themes
of “My School Excitement”, “My Unique Home” and “Yesterday, Today and Tomorrow”, which were
common in the 1st, 2nd and 3rd grade classes and covered the three main learning areas of “Individual”,
“Society” and “Nature” and developed in line with the features explained in the first part of the Life
Science Curriculum. As for the third part, it presented the references (MEB, 2009, p.5).

In the Life Science Curriculum, the primary goal is to help students acquire basic life skills and to
develop positive personal qualifications. In line with this goal, students are expected to develop several
skills like critical and creative thinking, research, communication, problem solving and self-management
and such personal qualifications as self-esteem, self-confidence, sociality, sense of community and
faithfulness, and the curriculum is integrated with learning outcomes specific to such subsidiary
disciplines as entrepreneurship, special education, health culture and so on (Ministry of National
Education, 2009).

For the organization of the content in the curriculum, the spiral curriculum understanding and the
thematic approach were adopted (Gultekin, 2015). When the teaching and learning process is taken into
account, it is seen that the emphasis is on the importance of designing the process based on themes,
subsidiary disciplines, skills, personal qualifications and learning outcomes. In addition, in the
curriculum, the focus is on students’ active participation in the teaching and learning process as well as
on the requirement that teachers should consider intelligence domains and different learning styles of
students while organizing teaching and learning environments (Ministry of National Education, 2009).
Lastly, the assessment activities in the curriculum focused not only on the learning outcome but also on
the monitoring of the learning process, and the assessment process was regarded as a tool that aimed
to reveal what the students knew rather than what they did not know (Karabag, 2006).

The 2005 Life Science Curriculum was revised in 2009, and when the 2009 Life Science Curriculum
was in force, a new curriculum development attempt was initiated by the Head Council of Education and
Morality within the body of the Ministry of National Education, and the new curriculum was approved
on 29.07.2015. Finally, in 2018, some adjustments were made and the new program and it was accepted
as "Life Science Teaching Program (Primary School 1st, 2nd and 3rd Classes)".

As mentioned in the Life Science Curriculum, Life Science is a course covering students’ life-related
knowledge and skills. For this reason, the course should be taught in a way to help students acquire the
necessary knowledge and skills regarding life. Therefore, according to the 2009 Curriculum, it was
important for students to do the activities on their own in the teaching and learning process (Ministry of
National Education, 2009). The activities in the teaching and learning process should not lead to
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students’ passive learning without leaving their desks in class; instead, the activities should be those
which allow students to take active part in the process and to study in cooperation with their peers,
which arose their interest and encourage them to do research and which involve real-life experiences.
One approach which will allow creating a teaching and learning process with such qualities is the
method of authentic task-based learning.

Concept of Authentic

As a concept, “authentic” is defined in Great Turkish Dictionary (Turkish Language Association, 2017)
as “which has maintained the current qualities for long”. However, when the related literature is
examined, it is seen that the concept of authentic has various meanings. In general, the concept is used
to refer to correct, original or real things (Callison & Lamb, 2004; Wehlage, Newmann & Secada, 1996).
Slavkin (2004, p.7) defines authentic learning as “forming information within the context of sociality”.
According to Van Oers and Wardekker (1999), authenticity includes personal interest and social values.
Thus, authenticity is a quality which does not exist from birth but which should be acquired in the
process of social development. Stein, Isaacs and Andrews (2004) regard authenticity as reality and
define it as a concept that is a result of the need for discovering the nature of learning so that students
can contribute to certain fields and disciplines and that covers how students perceive or carry out their
applications. In addition, Albrecht (2012) states that common use of the concept of authenticity in the
teaching and learning processes is associated with certain dimensions of reality or with real contexts and
situations. Based on all these, authenticity can not only be defined in general as a specific concept
different from the existing ones but also as a concept in educational context based on sociality and
shaped within the framework of personal interests, needs and abilities.

Authentic Learning and Its Components

Neither the concept of “Authentic Learning” nor its use in education as a strategy is new to the field.
Authentic learning first appeared as a method used for training apprentices, but with the increase in the
number of apprentices to be trained, use of authentic learning was given up. Following this, the
approach was brought into the agenda by Brown, Collins and Duguid (1989) (Bektas & Horzum, 2012,
p.12). In the related literature, a number of definitions have been provided for authentic learning.
According to Borthwick, Bennett, Lefoe and Huber (2007), authentic learning is an approach that focuses
on abstract concepts/problems seemingly irrelevant to students’ daily lives and aims to help them
understand how to develop their social identities. Lombardi (2007) states that authentic learning is an
approach based on complex real-life problems and their solutions, role-playing, problem-oriented
activities, case studies as well as on the applications of these studies in virtual environment, while
Anderson and Anderson (2005) point out that authentic learning allows learners to gain different
perspectives and creates learning environments including contents formed depending on learners’ own
life experiences. In addition, Van Oers and Wardekker (1999) regard authentic learning as a dynamic
relationship of the processes of restructuring cultural activities and personality development for the
purpose of training authentic and independent individuals who can contribute to cultural activities via
their critical viewpoints. As can be seen, while defining authentic learning, researchers put emphasis on
the development of individuals’ social identities, their daily life problems and related solutions, their
real-life experiences and on the cultural context. Accordingly, authentic learning can be defined as an
approach which has a content covering learners’ daily life problems, is based on the context of sociality,
includes activities requiring learners to use higher-order thinking skills and allows producing realistic
solutions and making use of these solutions in daily life.

The process of authentic learning is based on obtaining in-depth information, and this information is
used for providing meaningful solutions to problems (Glatthorn, 1999). In this process, the information
is structured by individuals to respond to daily life problems (Grace & Lee, 2014). However, in the
process of structuring the information, it is not enough for students to deal only with daily life problems.
Authentic learning environments are formed by gathering different components. According to
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Herrington and Oliver (2000) and Herrington (2006), authentic learning has nine components: authentic
context, authentic task, the specialist model, multiple roles and viewpoints, cooperation, reflection,
clear statement, individual training, and authentic assessment. Newmann and Wehlage (1993) claim the
components of authentic learning to include higher-order thinking, in-depth knowledge, class-life
interaction, constant communication and social support. Callison and Lamb (2004) point out that
authentic learning should be based on student-centeredness, different sources, cognitive
apprenticeship, real research, life-long learning, multiple assessment and cooperation. As can be seen,
researchers generally mention similar concepts regarding the components of authentic learning.

In authentic learning, first of all, it is necessary to provide the authentic context. The most important
feature of authentic context is that it includes real-life problems and properties (Bektas & Horzum,
2012). Integration of authentic context into the teaching and learning process is achieved via authentic
tasks. Authentic tasks are those allowing students to cope with complex situations and to use what they
have learned at school in their daily lives (Rule, 2006). These tasks help students gain different
perspectives by encouraging them to make use of different sources (Borthwick et al. 2007; Herrington,
2006; Reeves, Herrington & Oliver, 2002).

In order to achieve authentic learning, students are expected to undertake all the roles required by
an authentic activity and to reflect these roles into their performances (Brown et al. 1989). In this
process, students are supposed to work in cooperation. The reason is that authentic learning requires
students to work cooperatively not only with their peers but also with the individuals in the society
(Strimel, 2014). In addition, if students make reflections by using their knowledge in new situations and
establish constant communication with their peers in class as well as with their teachers, the process of
authentic learning will then be conducted effectively. Authentic assessment which involves evaluation of
the process besides the product (Montgomery, 2002), is a way of evaluation to be applied in learning
environments in which the authentic learning approach is adopted. To sum up, in authentic learning
approach, students undertake multiple roles and apply higher-order thinking skills, while teachers act as
a role model for students and constantly interact with their students. Accordingly, in relation to a
learning environment, the learning environment could be referred to as authentic if that learning
environment includes one or more of these components.

Authentic Task-Based Learning Environments

The properties of learning environments are fairly important for good-quality education. In order to
create effective learning environments, activities should be authentic enough to establish a connection
between the school and the daily life and to include different contents and tasks (Smeets, 2005).

In authentic learning, students are provided with complex tasks that they will be able to cope with.
These tasks, also known as “authentic tasks”, allow students to cope with complex phenomena, to use
what they have learned at school in their real lives and to acquire the necessary knowledge and skills
(Rule, 2006). In another saying, authentic tasks are those helping students to form meanings in relation
to their own experiences within their own contexts of reality (Callison & Lamb, 2004).

The most important property of authentic tasks is that the context is related to real-life problems.
Young (1993, p.45) asserts that the real-life problems included in authentic tasks should meet the
following conditions:

¢ They should not be fully structured, and they should have a complex structure.

* They should provide the opportunity to determine the information depending on whether it is
related to the subject or not.

* They should include effective tasks which will allow solving, defining and exploring the problem.
¢ They should include students’ beliefs and values.

* They should allow taking part in interpersonal activities and working in cooperation.
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Besides all, the problems be those which cannot be solved easily, encourage learners’ participation,
are related to important contexts in the curriculum, allow students to acquire the skills necessary to
plan a research process (Levin, Carol & Pierce, 2001), do not have a single correct solution, and require
students to provide different comments and explanations (Glatthorn, 1999).

In its most general sense, authentic tasks should focus on the problems in students’ real lives as well
as on the related solutions. With the use of these tasks in the teaching and learning process, authentic
task-based learning environments can be established.

Authentic task-based learning environments are based on the interdisciplinary approach. In this
respect, environments evaluated with an interdisciplinary approach are not those which involve
teaching geometry or philosophy but those which include real-life phenomena such as governing a city,
constructing houses, flying a plane, planning the budget or solving a murder (Lombardi, 2007). Such
learning environments provide students with the opportunity to recognize the world outside the
classroom and to have the desire to discover the world. Lesson plans and related applications designed
in line with the authentic learning approach include cognitive approaches which will allow students to
learn independently by supporting their critical thinking skills and increasing their motivation. These
environments encourage students to work and learn cooperatively and allow them to draw reasonable
conclusions so that they can produce solutions to complex tasks (Borthwick et al. 2007).

In authentic task-based learning environments, students prove that they have the necessary
knowledge and skills to achieve the given task by dealing with authentic scenarios, roles, processes and
products related to the difficulties and complexity of daily life. In addition, students take active part in
the process of solving problems instead of choosing among the options in a passive manner (Chun,
2010). Also, students are encouraged to create their own learning processes and to produce innovative
solutions to daily life problems (Strimel, 2014).

Life Science Course and Authentic Task-Based Learning Environments

For the arrangement of the teaching-learning environments within the scope of the Life Science
Course, learning environments which include activities allowing students to undertake more than one
role and to develop different viewpoints, encourage them to work in cooperative with their peers, let
them put different higher-order thinking skills into practice in discussions processes, cause students to
face the problems in out-of-class life and aim to help students produce solutions to these problems.
Authentic task-based learning environment, one of such environments, involves authentic tasks which
focus on a problem in students’ daily lives and expect them to produce solutions to this problem. An
authentic task takes students out of class to let them discover the real life. In addition, it also expects
students to recognize the problems around them, to suggest solutions to these problems and to work in
cooperation with their friends in the process. In this respect, authentic tasks are designed as activities
that will allow students to acquire the life-long learning skills.

Authentic tasks are related to real life and are presented in interdisciplinary manner in relation to
different disciplines (Herrington, 2006; Reeves et al. 2002). Relationship with other courses is important
for preparing the content of the Life Science Course. Karabag (2009) states that the content of this
course is enriched with other courses not only because it is accepted as a core course but also because it
teaches children life as a whole. Subjects selected from the field social sciences and from nature
sciences are presented within the scope of the Life Science Course based on an interdisciplinary
understanding (Saglam, 2015). When the goals of the themes of My School Excitement, My Unique
Home and Yesterday-Today-Tomorrow in the Life Science Course are examined, it is seen that they are
presented in relation to students’ daily lives as well as to other courses. Presentation of these themes in
line with related authentic task-based activity plans may contribute to the improvement of the teaching-
learning processes of the Life Science Course.
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According to Demirel (2007), learning experiences should develop learners’ thinking skills and move
them towards critical, interrogative and creative thinking. Parallel to this view, authentic task-based
learning environments are supposed to develop and put higher-order thinking skills into practice
(Wehlage et al. 1996). In addition, the opportunities provided by authentic task-based learning
environments can be used for the arrangement of learning experiences in Life Science Course. This will
not only result in effective organization of learning experiences but also include different dimensions in
the teaching of the Life Science Course.

The purpose of this study was to determine the reflections of authentic task-based learning
environments into students’ attitudes towards the course of Life Science as well as into their learning
processes. In line with this overall purpose, the following questions were directed in the present study:

e What is the influence of teaching in authentic task-based learning environments in the course of Life
Science on students’ attitudes towards the course?

* How is the learning process in authentic task-based learning environments in the course of Life
Science?

¢ What are students’ views about the use of authentic task-based learning environments in the course
of Life Science?

e What are parents’ views about the use of authentic task-based learning environments in the course
of Life Science?

Method

Research Design

The study was carried out with the embedded mixed method research design, which involves
combined use of qualitative and quantitative methods. This method of research involves the use of both
qualitative and quantitative data collection and analysis methods together for the purpose of
understanding the research problem in a study (Creswell, 2005). As for the embedded mixed method, it
is in cases where a single data set is not sufficient and which require finding answers to different
questions. In other words, in this embedded mixed method research design, each question requires a
different data set (Creswell & Plano Clark, 2014), and the method is divided into two as embedded
experimental design and embedded relational design (Creswell & Plano Clark, 2007). In the present
study, the embedded experimental design model was used.

In embedded experimental design model, the quantitative data are used to respond to the primary
question of the experimental design, while the qualitative data (before, during or after the application)
are used to answer the secondary research question related to the experimental process (Creswell &
Plano Clark, 2014). In this study, the single group pretest-posttest design from weak experimental
design was used to determine the reflections of authentic task-based learning environments upon
learning processes. In this respect, the weak experimental process was conducted by doing quantitative
measurements before and after the experimental application in the research process, and the
experimental application process was supported with the qualitative data collected via observations and
interviews. The study started with the test video recording for the purpose of knowing more about the
students and making them accustomed to the video recording. Following this, the attitude scale was
applied in relation to the course of Life Science, and in-class applications were carried out. During these
in-class applications, the lessons were video-recorded. After these applications, the Life Science Course
attitude scale was applied as the post-test. In addition, interviews were held with the students, their
class teacher and their parents, and researcher’s diary was kept by the researcher throughout the
research process.
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Participants

In the study, the application was carried out with a total of 20 elementary school 3rd grade students
from middle socio-economic level in the city centre of Usak in the Fall Term of the academic year of
2015-2016. While determining the participants of the study, the criterion sampling method, one of
purposeful sampling methods, was used. In criterion sampling, the units (objects, events and so on)
meeting the criterion determined from the research sample are included in the sample (Buyukoztirk,
Kilig Cakmak, Akgiin, Karadeniz & Demirel, 2012). In this respect, while determining the participants of
the present study, such criteria as approval of the school principal, class teachers and parents, their
permission for video-recording in class, to be able to apply the activity plans of the selected classroom
and the parents’ voluntary participation in the research process were taken into account. Based on
these criteria, the school principal and the 3rd grade class teacher were interviewed. Consequently, one
of the 3rd grade classes at school found to meet all the criteria as a result of the interviews was included
in the study.

Of all the students in this 3rd grade class, 11 of them were male, and 9 of them were female. In
addition, most of the students had one brother or sister, which meant they had a four-member family.
The students’ parents were generally graduates of elementary school. Also, the parents of most of the
students had a monthly family income of 1300 TLs. Lastly, the students’ mothers were generally
housewives, and their fathers were generally blue-collar workers.

Data Collection Tools

In the study, the qualitative data were collected via in-class observations and interviews held with
the students and their parents, while the quantitative data were collected via the attitude scale. In this
respect, the research data that served the purpose of determining the influence of teaching in authentic
task-based learning environments in the course of Life Science on the students’ attitudes towards the
course were collected with the Life Science Course Attitude Scale. In order to determine how the
learning process was in authentic task-based learning environments, observations, audio and video
records, lesson plans, researcher’s diary and semi-structured interview forms were used. In addition, for
the purpose of determining the views of the students and their parents about the use of authentic task-
based learning environments, a semi-structured interview form was used.

Observation form: The qualitative data for determining the features of authentic task-based learning
environments in the course of Life Science and for determining how the instructional process was
carried out in these environments were collected via observations. In the study, the observation method
was used before the application to know more about the students and their class environment. As the
applications were conducted by the researcher, video-records were used to collect the observation-
based data.

In addition, during the activities carried out in class, the students worked in groups. Therefore, the
researcher an audio-recording device was used to record the students’ interactions and speeches during
their group works. In this respect, a total of four audio-recording devices were used.

In the first week of the Fall Term of the academic year of 2015-2016, test video-recordings were
done by the researcher in the class where the application would be carried out. These test video-
recordings lasted three class hours. After the test video-records were examined, the researcher decided
on where to place the video camera in class and what to focus on during the recordings. The purpose of
the test video-recordings was to make the students accustomed to video-recording during the lessons.

Following the test video-recordings, the application was carried out in a period of six weeks. In this
application process, a 600-minute observation was done in a total of 15 class hours. The researcher
herself taught the Life Science Course for five weeks. The sixth week of the research process was
allocated to a trip to a public food house.
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Interviews form: In the study, in order to determine the views of the students, their parents and
their class teacher about authentic task-based learning environments, a semi-structured interview form
was used. In this respect, six interview questions were prepared to reveal the views of the students,
their parents and their class teacher about the use of authentic task-based learning environments in the
course of Life Science. While interview questions were being prepared, opinions were taken from a class
teacher; investigations on authentic learning have been examined. This draft form of questions was
presented to two experts from the field of Life Science Teaching, two from the field of Elementary
School Teaching and one from the field of Turkish Language Teaching for their views. In line with the
feedback received from these experts, the question form was finalized. The interviews were held and
audio-recorded in the last two weeks of the Fall Term of the academic year of 2015-2016. In this
process, all the students and their class teacher were interviewed, while six of the parents refused to be
interviewed; as a result, a total of 14 parents were interviewed. All the interviews lasted 214.87
minutes. Some of the interview questions for the students are "What do you think about the process of
life science lesson in terms of real life problems? What do you think about activities we did in life
science lesson? What do you like about them? What do you think about activities that you did in your
child's life science lesson? What are the benefits of having your life science lesson with problems from
real life to your child? Did your child have any problems during this process? "

Activity plans: In the process of preparing the activity plans, first, the learning outcomes for the
themes of My School Excitement and My Unique Home in the course of Life Science were examined, and
a total of 13 learning outcomes were included in the scope of the present study. While determining
these 13 learning outcomes, the ones appropriate to the authentic tasks were selected. Following this,
an Authentic Task Directive to cover the 13 learning outcomes, to reflect the components of authentic
learning and to encourage students to work cooperatively was prepared. The subject of the Authentic
Task Directive was determined as “Helping poor people and supporting Usak Public Food House”. The
directive was prepared in a way not only to let the students meet the authentic tasks during the
application process and face any problem around them but also to provide them with the opportunity to
suggest solutions to this problem. Lastly, for the selected learning outcomes, the subject areas were
determined; the activity plans were prepared; and the lessons were taught in association with the
events in the Authentic Task Directive. The subject areas were determined as “Similarities and
Differences”, “Respect to Sensitivities and Relationships with Friends”, “School rules and use of
Classroom Objects”, “National festivals, special days and celebrations” and “honesty, group work and
accommodation”.

While preparing the plans, such criteria as appropriateness to students’ levels, active participation
and cooperation, social context and relationships with other courses were taken into account. While
teaching the lessons, the teaching-learning processes were enriched with various methods and
techniques. In this respect, the methods and techniques of question-and-answer, discussion, sample
case texts and role-play were used. In addition, during the lessons, up-to-date events, photos, cartoons
and other similar materials were brought into class environment from time to time, and power-point
presentations and worksheets were prepared for the students.

Personal information form: For the purpose of obtaining personal information about the students
and their parents included in the study, a personal information form was developed by the researcher.
While preparing this personal information form, expert views were used. The personal information form
aimed to reveal information about the students in relation to their gender, the number of their siblings,
the number of their family members, monthly average family income, their parents’ educational
backgrounds, and their parents’ jobs.

Researcher’s diary: The researcher kept a reflective diary before, during and after the application
and took notes regarding what she had done and would do, how the process functioned, the problems
she experienced in the process, and her suggested solutions to the problems. In addition, the data
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obtained from the researcher’s diary were not subjected to any specific analysis but used to support the
research findings with the help of direct quotations from the diary.

Life Science Course Attitude Scale: In the study, an attitude scale was used to determine the
attitudes of the 3rd grade elementary school students towards authentic task-based learning
environments in the course of Life Science. In this respect, the Life Science Course Attitude Scale
developed by Bektas (2007) was used in the study. The results of the validity study revealed that there
were 10 items in total with three factors and that the total variance explained by the factors was 51.00
%, while results of the reliability study demonstrated that the internal consistency coefficients for the
dimensions constituting the scale were .61, .54 and .36, respectively and that total reliability coefficient
of the scale was .63 (Bektas, 2007). The validity and reliability studies revealed that the scale was made
up of 10 items with three factors: “Enjoying the Life Science Course”, “Being Interested in Life Science
Course” and “Believing in the Need for Life Science Course”.

Experimental process: The experimental process in the study lasted six weeks in total. The last class
hour in the application process was allocated to the attitude scale regarding the course of Life Science.
The experimental process started with the application of the activity plans prepared by the researcher in
line with the authentic task directive. While preparing the activity plans, special attention was paid to
the following points: students’ active participation in class, supporting each lesson with visuals or videos,
and distributing worksheets to the students. In addition, the activity plans were prepared in a way to
carry out a different activity in each lesson. These activities were associated both with the learning
outcomes and with the authentic tasks. In this respect, the in-class activities were generally related to a
problem, and the students were expected to produce solutions to this problem. In this process, the
groups firstly mentioned not only the problem covered by the activity but also the causes and results of
this problem. Following this, the students suggested their solutions. In these activities, sometimes, the
groups were asked to make a presentation. During their presentations, the students were expected to
make related discussions and to criticize each other. In the assessment process, assessment forms
prepared by the researcher were distributed to the students at the end of each lesson. These forms
generally included self-assessment form, peer assessment form, open-ended questions, structured grid,
and observation form.

Data Analysis

For the purpose of determining the influence of teaching via authentic task-based learning
environments in the course of Life Science on students’ attitudes towards the course, the Life Science
Course Attitude Scale was used as the pre-test and post-test in the study. The data collected with this
scale were analysed using the package software of SPSS 17.0.

Taking the values of Kolmogorov Smirnov (p=.20) and Shapiro Wilk (p=.57) for the data and the
normal distribution curve into consideration, the data could be said to have a normal distribution. In this
respect, for the analysis of the data, the non-parametric test of t-test was applied.

The descriptive analysis was used in the analysis of qualitative data. The data collected via this
technique are summarized and interpreted based on previously determined themes. Descriptive
analysis consists of four phases (Yildinm & Simsek, 2011, p.224):

Creating a framework for descriptive analysis: From the research questions, from the conceptual
framework, or from the dimensions in the interview or observation, a framework is set up and the
themes are presented accordingly. In this research, the framework for the second question of the
research constitutes the components of authentic learning. The framework for the third and fourth
questions of the research constituted the dimensions of the semi-structured interview form.
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Processing of the data according to the thematic framework: At this stage, data were selected for
identification purposes, and logically assembled. In the study, first, the video-records were transcribed.
Following the observations, the researcher watched all the video records one by one and 385-minute
video-records were analysed. The data collected via this analysis were categorized under the themes
which formed the framework of the study. In order to confirm this process, an expert was asked to
computerize some of the video-records. Eventually, the transcription was found to be reliable as the
researcher and the expert agreed on most of the transcripts of the video-records. Similarly, the
interviews held with the students, their parents and their class teacher were transcribed and
categorized into themes depending on the dimensions found in the semi-structured interview forms.
Student products have also been examined in detail and associated with previously generated codes.

Identification of findings: At this stage, the data were defined and the necessary places were directly
supported by the quotations. In this study, direct quotations were made from observations, interviews,
student materials and researcher log to support the data.

Interpretation of findings: It is the phase in which the identified findings were explained, correlated,
and understood. The researcher made comments at this stage to explain the relationships between the
findings.

Validity and Reliability of the Study

Reliability refers to the fact that a tool produces similar results for any measurement (Balci, 2006),
while validity is related to the accuracy of the research results (Yildirim & Simsek, 2011). In the present
study, which involved qualitative and quantitative data collection processes together, the Life Science
Course Attitude scale developed by Bektas (2007) was used to collect the quantitative data. The
reliability of the scale was calculated using the data collected during the application. Accordingly, the
Cronbach Alpha coefficient was calculated, and the total reliability coefficient for the scale was found to
be .61. Based on this, the scale could be said to have a reliable structure.

In the phase of collecting the qualitative data in the study, the observation and interview techniques
were used. In related literature, since the quantitative and qualitative studies are based on different
assumptions, there are several views that the validity and reliability definitions of these two research
methods should be different. In this respect, Lincoln and Guba (1985) used the term ‘accuracy’ for the
validity and reliability of qualitative studies (cited in: Sencan, 2005) and stated that accuracy can be
achieved within the framework of four criteria such as credibility, transferability, consistency and
confirmability. In the present study, within the scope of credibility, the data collection process lasted
about three months to achieve long-term interaction. In this process, the researcher existing in the
environment established close relationships with the students and collected in-depth data. Using more
than one data collection tool in the data collection process, the researcher tried to have the data
support and confirm one another. In order to achieve transferability, all the phases of the study were
described in detail. While writing down her report, she used direct quotations to support the themes
and sub-themes she obtained via the observations and interviews. For the purpose of achieving
consistency, the data regarding the observation process were collected via video-recording. The
interview data were audio-recorded. Lastly, in order to achieve confirmability, first, the researcher
demonstrated an objective attitude throughout all the processes in the study. Some of the research data
were presented to other experts, and they were asked to analyse the data. In this process,
confirmability was achieved as the analyses conducted by the experts and those by the researcher
revealed parallel results.

Besides all, within the scope of the reliability study for the data collected via the semi-structured
interviews, 25.00 % of the data collected from the students and 25.00 % of the data collected from their
parents were taken and presented to a field expert who was asked to code the data and to categorize
these data into themes. Following this, in order to reach consensus, the researcher and the expert came
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together and discussed the themes they disagreed on. For the calculation of the consistency of the
themes, the agreement formula suggested by Miles and Huberman (1994) [(P= agreement/ agreement +
disagreement) x 100] was used. Accordingly, regarding the analysis of the interview data, a consensus of
.90 in relation to the students and a consensus of .93 in relation to the parents were reached. As a
result, in terms of the analysis of the interview data, reliability was achieved.

Throughout the experimental process in the study, the process was video-recorded. In order to
determine the reliability of the application, two field experts watched 200 minutes of the 600-minute
video-records and filled in the observation form individually. As it was found that the lessons scored by
the experts revealed similar results, the application was considered to be reliable.

Results

Findings Regarding the Influence of Authentic Task-Based Learning Environments on Students’
Attitudes towards Life Science Course

Life Science Course Attitude Scale was applied as the pre-test and post-test at the beginning and at
the end of the application, and the differences between the scores that the students received from the
scale were examined. For the purpose of determining whether the scores received by the students from
the scale were significant or not, t-test was used. The results can be seen in Table 1 below.

Table 1.

Attitude Scale Pretest and Posttest Scores of the Students.
Student Groups N X Sd t df p
Pre-test 20 2.33 12 -2.71 19 .01
Post-test 20 2.57 .28

As can be seen in Table 1, there was no significant difference between the pre-test and post-test
scores of the students. Based on this result, it could be stated that the authentic task-based learning
environments caused a positive increase in the students’ attitudes towards the course of Life Science.

Findings Regarding How the Learning Processes Were in Authentic Task-Based Learning Environments
in the Life Science Course

Application carried out regarding the subject areas of “similarities and differences” in authentic
task-based learning environments in life science course: During these two hour lessons, the researcher
focused on physical appearances of people and on similarities and differences between people.
Following this, the researcher associated the subject with daily life problems to draw the students’
attention to the authentic context. Within the scope of association of the lessons with the authentic
context, the researcher gave the students two photos of a child in wealth and in poverty to have them
face a real-life problem.

When the in-class and group discussion processes were examined, the following components of
authentic learning were revealed:
¢ Higher-order thinking
* Developing a different viewpoint
The researcher encouraged the students to do group work saying “Now, look at the photo together
with your friends. What happened to this child? Discuss why is the child in such a situation””

(V.K.,5.10.2015, 33.29). In this respect, the dialogues between the students during their discussions
involving the use of higher-order thinking skills were as follows:
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Adem:There was a war.
Researcher: How did the war influence the child?
Melih: Because of the war, their house was probably destroyed. (V.K., 6.10.2015, 21.43)

Melih thought that houses could be damaged during a war and thus made an explanation by
establishing a cause-effect relationship.

Adem: The child’s father was probably fired from his job. He failed to pay his bank debts, and he thus
lost all his goods at home. Also, they might have been dismissed from their home because they could
not pay the rent.

Seyda: Maybe, the child’s father is physically handicapped, and he is unemployed. Thus, he does not
earn any money. (V.K., 6.10.2015, 23.20)

Adem associated the child’s situation in the photo with his father’s dismissal from his job, while
Seyda attributed it to the child’s father’s physical handicap

In authentic task-based learning environments, students focus on different aspects of the problem
they deal with. In this respect, the dialogues regarding the students’ development of different
viewpoints in the discussion process were as follows:

Melih: I would have gone to another country. It would be so nice.
Adem: How can you go there without any money?

Melih: Well, | would hitchhike. It would be a different experience for me, and | would find a job
there.

Adem: It would be silly. | can never think of that (group audio-record, the third group, 6.10.2015)

In this dialogue, Melih’s suggestion for the solution to the problem was found different by Adem.
This situation was noted down in the researcher’s diary as follows:

“..It is really difficult to be a teacher. | really understand this better now. Of course, it is a pleasing
job, but children have quite different characteristics. They sometimes say very interesting things. They
have a great imagination. | think they are good at looking at a phenomenon from different perspectives.
When | look at their dialogues in the discussion process, | sometimes think “how did they reach this
result? It would never come into my mind...” (7.10.2015, researcher’s diary)

As mentioned in the researcher’s diary, the students were able to view an issue not from a single
perspective but from different perspectives. In this respect, it could be stated that the students
developed different viewpoints.

In the evaluation process of the lessons taught in relation to the subject areas of “Similarities and
Differences”, a self-assessment form was used. With the help of this form, the students evaluated
themselves. The researcher examined the self-assessment forms one by one and gave related feedback
to the students. Accordingly, it could be stated that the students achieved the learning outcomes in
general.

During the lessons taught in relation to the subject areas of “Similarities and Differences”, the
students faced a problem likely to occur in real life. In order to give meaning to the physical change the
child in the photo distributed by the researcher was exposed to, group discussion was held, and in the
processes of identifying the problem and suggesting solutions to the problem, the students applied
higher-order thinking skills, one component of authentic learning. In this respect, in the processes of
group work and discussion, they drew conclusions by establishing cause-effect relationships. During
these lessons, the students not only developed different perspectives in relation to the authentic task
assigned to them but also gave meaning to the problem in their own intellectual lives and took different
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dimensions of the problem into consideration. In this respect, they managed to develop different
viewpoints, which is one of the requirements of authentic learning.

Application carried out regarding the subject areas of “respect to sensitivities and relationships
with friends” in authentic task-based learning environments in life science course: During these two
hours’ lessons, first, the researcher showed the students a caricature related to respecting others’
sensitivities. The students made discussions regarding the caricature and shared their related thoughts
with each other. In relation to the association of the lessons with the authentic context, a food catering
activity was carried out, and the students prepared a leaflet. In this activity, the group’s first stated that
they wanted to establish a food catering company. Following this, they decided to introduce the
company to other people around them and to prepare a leaflet to pay attention to helpless people.

When the processes of class and group discussions were examined, it was seen that authentic
learning included the following components:

e Reflection
¢ Use of primary sources

An important characteristic of authentic task-based learning environments is that students acquire
the reflection skill, which allows using their knowledge in new situations. In this respect, one of the
dialogues between the students regarding reflection of thoughts was as follows:

Researcher: Before making friends with others, we should pay attention to their positive behaviours.
If they do not have any positive behaviours, then we will not make friends with them, will we? Now, let’s
think what these positive behaviours could be?

Seyda: Goodness.

Kadir: Sharing foods.

Yasemin: Spending time together to learn their interests.

Utku: Being good and honest and sharing foods.

Beyza: Getting on well and sharing something. (V.K.,19.10.2015, 16.30)

In this dialogue, what Kadir and Utku said was striking. Although there was nothing to do with
helpless people in the caricature the researcher showed on the whiteboard, Kadir and Utku reported
their thoughts within the framework of the authentic context they discussed in the previous lesson.

Another dialogue between the students regarding use of the primary source in the research process
was as follows:

Researcher: You were expected to do research about helpless people. What did you find?
Melis: Teacher, | have found a newspaper article.
Researcher: Well, let’s listen to Melis.

Melis: “According to the newspaper X, the presentation booklet prepared by the Ministry of Family
and Social Policies in 2015 demonstrates that 40.00 % of the population is poor. In this country, where
there are 52 million 695 thousands of registered voters, 10 million of them are in need of help....”

Researcher: How high the number of helpless people is in our country, right? Yes, Melis, go on,
please.

Melis: “According to the data, 39,80 % of the Turkish population is registered to inventory of
poverty. The Turkish population was 76 million 667 thousands in 2013. According to the poverty
inventory of Integrated Social Aid Services Information System, the number of helpless families was 8
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million last year, and the number of helpless people was 30,5 million. In Turkey, the number of
registered voters is 52 million 695 thousands.” (V.K.,19.10.2015, 05.40)

As can be seen in this sample dialogue, Melis made use of the primary source of newspaper. In the
evaluation process of the lessons, the peer assessment form prepared by the researcher was used. With
the help of this form, the students evaluated their friends in their own groups. The forms filled out by
the students included positive statements regarding the achievement of the learning outcomes.

During the lessons taught in relation to the subject areas of “Respect to Sensitivities and
Relationships with Friends”, the students prepared leaflets to raise awareness of helpless people living
in their close environment and distributed these leaflets to their neighbours. The students not only
worked in cooperation by doing group work within the context of authentic learning but also got
engaged with a real interesting experience. It was seen that some of the students associated the subject
with the authentic context while responding to the questions directed by the teacher independently of
the authentic context and that some other students mentioned the authentic context in the worksheets.
Therefore, it was revealed that the students were able to use their knowledge in different situations and
thus made reflections. The students also made use of primary sources like the newspaper in the process
of gathering and sharing the sources while doing their research assignment, and they thus had the
opportunity to reach the information and sources they needed. In this process, the students
experienced how to obtain information and how to do research. This situation contributed to the
development of their research skills.

”

Application carried out regarding the subject areas of “school rules and use of classroom objects
in authentic task-based learning environments in life science course: In these lessons where a single
hour was analysed, first, the students watched a presentation related to school rules. Following this,
within the scope of associating the lessons with the authentic context, the researcher had the students
face a real-life problem by showing photos of children who did not have a school building due to
financial difficulties. When the related class and group discussion processes were examined, it was seen
that authentic learning included the following components:

e Higher-order thinking
¢ Out-of-class communication

At the beginning of the lesson, the researcher showed photos of children who did not have a school
building due to financial problems and said “You are really luck children. You have a school, desks, a
computer and all other related materials and tools. The school is warm and hot though it is cold outside.
The central heating is running, and we never feel cold, do we? We are so luck, but some children are
not. For example, this photo of poor children shows that they take lessons in regions where there are no
school buildings.” (V. K., 11.11.2015, 02.25). The dialogues between the students involving use of their
higher-order thinking skills in the discussion process were as follows:

Hakan: They do not have shoes. How can they walk without wearing any shoes?

Derya: They do not have any school uniforms. | have a school uniform, but | wish | could come to
school without wearing it. | mean | wish | wore casual clothes at school.

Researcher: Well, they go to school in their casual clothes just because their parents cannot afford to
buy school uniforms for their children.

Hakan: Teacher, it is better to go to school without wearing this school uniform. | wish I did so.

Yasemin: When it is cold at night, we wear our coat, but they cannot because they do not have a
coat (V. K., 11.11.2015, 06.30)

In this dialogue, Yasemin made a comparison by giving examples for the two situations and shared
the situation in her mind with her friends.
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Thinking out of class and school environment and conveying the learning process out of class
constitute important components of the establishment of authentic task-based learning environments.
In this respect, the students wrote a letter to the President of Turkey regarding the transfer of
communication out of class. One related dialogue was as follows:

Derya: Teacher, compared to them, we have everything. Then, why don’t we do donation for them.
Why don’t the rich do so? Let’s donate.

Researcher: There are such poor children in Turkey as well as in all around the world. What can we
do for them?

Enes: We can send them pencils, notebooks and school bags.
Halil: Shoes, desks.
Melih: Teacher, we should send them the clothes we don’t wear.

Researcher: But it could be difficult for us to do so. What about telling it to a more authorized
person?

Hakan: The President of Turkey? (V. K., 11.11.2015, 15.45)

As can be seen in the dialogue, the students decided to write to the President to draw the attention
to poor children. Below are examples of the letters written by the students to the President:

“Dear President, there are many poor people around us, and we want to help them. But we need
your help to do it. If you help us, we can easily buy those desks, chairs, chalks, blackboards for them. As
you know well, no child wants to in their shoes. My friends, my teachers and | are all very sad. Please,
help us so that we can build schools for those children. We need your help so much” (the letter by
Melis).

“Dear President, we can help poor people. We can send them foods and clothes. Our teacher
showed us a photo. We got very sad. Let’s help these poor people. They don’t have clothes. We can
send them the clothes they need. In this way, they can attend classes. Also, they will not feel the cold
outside” (The letter by Hale)

In this activity, the purpose was to allow the students to make associations with the life out of class
and to transfer communication out of class. In this respect, they examined different photos involving
various problems, and in the end, they decided to inform the President about the situation by writing a
related letter to him. When the letters composed by the students were examined, it was seen that they
were not aware of such problems as they had not experienced any similar problems in their lives and
that they showed quite emotional reactions. In the evaluation process of these lessons, the researcher
talked to the students about certain problems she previously determined, and the students were asked
to produce related solutions to these problems. In this process, a discussion environment was created,
and the researcher provided instant feedback regarding each view of the students.

During the lessons taught in relation to the subject areas of “School Rules and Use of Classroom
Objects”, the photos related to the authentic context raised the students’ curiosity and encouraged
them to undertake related responsibilities. For example, Hakan offered to communicate with the
authorities to help children who did not have a school, and he thus fulfilled an important dimension of
authentic learning, which is the transfer of communication out of class. The students not only constantly
communicated with each other while examining the photos of children who did not have a school but
also asked their teacher about the issues they wondered and found surprising. In addition, it was found
that the students used higher-order thinking skills by making comparisons and by establishing cause-
and-effect relationships in the process.
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Application carried out regarding the subject areas of “national festivals, special days and
celebrations” in authentic task-based learning environments in life science course: In these lessons
where a two hours was analysed, the focus was on national festivals and special days. The students
talked about what they did during the national festivals as well as about how they celebrated the special
days, and they discussed alternative ways to celebrate these days. Following this, the researcher
showed the photo of a homeless person and made an association with the authentic context by asking
the students whether the person had special days and how, if any, that person celebrated the special
days. When the discussion processes were examined, it was seen that authentic learning included the
following components.

e Developing different viewpoints
e Undertaking multiple roles

The researcher directed the question of “Think about a poor lonely man who does not have home,
and think that he lives in streets. How can that man celebrate his birthday?” (V.K., 30.11.2015, 30.30).
One of the dialogues regarding the students’ development of different viewpoints was as follows:

Seyda: Teacher, does he have any money?
Researcher: No, he has no money. What does birthday mean to that man?
Can: Nothing.

Melis: But even though he doesn’t have any money, isn’t it enough to know his own birthday? | think
he will be happy to know that.

Melih: If he has some acquaintances, | mean for example, there might be some people giving him
foods. Then, he can tell them it is his birthday. And maybe, these people will make a surprise for him.

Adem: Teacher, he can celebrate his birthday in a public food house. (V.K., 30.11.2015, 31.00)

In this dialogue, it was seen that Melih and Adem generally provided concrete examples, while Melis
interpreted the situation from a different perspective. Therefore, it could be stated that Melis
developed different viewpoints while explaining the authentic context. One dialogue regarding the
students’ undertaking multiple roles in the learning process was as follows:

Can: Teacher, can | say something? Rich people never help such poor people. They even don’t have
any intention to help these poor people. There are a lot of helpless people.

Derya: Let’s help them. We can start an aid campaign.

Melih: For example, we can put one of those boxes in school hall and say “Please, put your clothes
you don’t wear in the box to help poor people” (V.K., 01.12.2015, 30.30)

In this dialogue, the students put forward suggestions regarding the problem in the authentic
context. In this respect, they suggested undertaking different roles; for example, Derya mentioned
organizing a campaign, and Melih talked about preparing an aid box. As it is known, it is important for
students to undertake different roles required by an authentic activity. For this reason, these behaviours
of the students could be associated with their undertaking multiple roles in the authentic learning
process. In the evaluation processes of these lessons, the researcher directed questions that she
prepared previously. She created a discussion environment in class, and the process was evaluated with
the question-and-answer technique.

During the lessons taught in relation to the subject areas of “National Festivals, Special Days and
Celebrations”, the students suggested undertaking different roles besides developing different
viewpoints. While sharing their thoughts about how homeless people can celebrate their special days,
the students mentioned undertaking multiple roles. In this way, the students made efforts to produce
realistic solutions to the problem. The authentic task drew the students’ attention, and they tried to be
an active participant in the solution process.
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”

Application carried out regarding the subject areas of “honesty, group work and accommodation
in authentic task-based learning environments in life science course: The researcher, in this two hour
courses, brought caricatures related to honesty into class, and the students made discussions regarding
honesty. Following this, the students reported their views about the roles they undertook during group
work and about their working in cooperation. Lastly, the researcher focused on the importance of
accommodation and showed the photo of a homeless man again that she distributed to the students in
previous weeks. By asking them questions to the students regarding the man’s problem in the photo,
the researcher aimed to help them define the problem and to reveal their suggestions for probable
solutions to the problem. In this way, the researcher associated the learning outcomes with the
authentic context. In this respect, the groups decided to organize a campaign and worked in
cooperation accordingly.

When the discussion process was examined, it was seen that authentic learning included the
following components:

e Cooperation
* Real-life experience
¢ Association with one’s own life

The students reported their views about working in cooperation. In this respect, the researcher
directed the following question to the students: “We have done group work since the beginning of this
course, and you have worked in cooperation. What do you think about that?” (V.K., 21.12.2015,
1/19.11). One of the related dialogues was as follows:

Kadir: At the beginning, | thought | would sit together with the girls (pointing to Melis and Ece), but
you came and told me to sit there. We did many activities, and they were all nice.

Melis: Teacher, before sitting together, we didn’t used to play like that, but later, we got accustomed
to each other. We started playing together during the break times.

Kadir: Yes, the girls started playing football with us. (V.K., 21.12.2015, 1/20.30)

As can be seen in this dialogue, the students’ working cooperatively depending on the group work in
the application process allowed male and female students to socialize and spend time together.

In relation to sharing real-life experiences, Burak, one of the students, said “Teacher, he didn’t have
anything. He was lying on the bench just like the man in the photo. He even didn’t have shoes.” (V.K.,
22.12.2015, 3/12.00), while another student, Ece, said “There was a duplex house near our apartment.
We saw that man every time we passed near that house. He was wearing slippers but no clothes on him.
| think he was mad. He was homeless, but he did something like that for himself. He used to sleep and
spend all his time there.” (V.K., 22.12.2015, 3/12.56). As can be understood from the students’ views,
they shared their real-life experiences by associating them with the authentic context.

One of the dialogues regarding the associations the students made with their own lives was as
follows:

Researcher: You feel yourself secure in your houses, right? Do you think the man in the photo feels
safe?

Students: No.
Researcher: He is open to all dangers, isn’t he?

Melis:Teacher, if we compare ourselves with that man, we should then be aware of our homes,
foods and all other things we own.

Ece: Teacher, for example, we have a number of pencils; thus, when we think of such men, it is not
fair for us to ask for other kinds of pencils that we like. (V.K., 22.12.2015, 3/08.45).
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As can be seen in the dialogue above, Ece and Melis associated a real-life problem with their own
experiences and drew a logical conclusion. Parallel to this thought, the class teacher said “The students
were considerably affected by that man. Later, we talked a lot about this issue. We went to the public
food house, and they witnessed many things there. Why do helpless people need aid? What are people
from other countries likely to experience? We talked about such issues in class. You know, today, there
is such a case in our country. They understood that they have to be more sensitive to such people.” This
situation was noted down in the researcher’s diary as follows:

“The thought of doing something for helpless people also allows the students to consider the
dimension of conscience. When they saw the photos | distributed in class and when they watched the
related videos, they put themselves in those helpless people’s shoes. They really felt very sorry for these
people. | also received positive feedback from some parents regarding this. They stated that their
children were not aware of such problems in the past and that thanks to the related lessons, they raised
their consciousness and started behaving more attentively.” (Researcher’s Diary, 23.12.2015)

As mentioned by the class teacher as well as by the researcher, the students raised their
consciousness of a real-life problem experienced by helpless people and got aware of how lucky they
were by associating their own lives with the things they had learned. In the evaluation process of the
lessons, the structured grid prepared by the researcher was used. The forms filled out by the students
were discussed in class one by one. Accordingly, it could be stated that the students achieved the
learning outcomes in general.

During the lessons taught in relation to the subject areas of “Honesty, Group Work and
Accommodation”, the students made use of the benefits of cooperative working. It was seen that the
students associated the authentic task with their own experiences. They raised their consciousness of
helpless people by comparing their own life styles with the case of the person in the photo. The
students also gave concrete examples from their own lives. During the lessons, it was seen that such
concepts as responsibility, sharing, honest and faithfulness became prominent.

Application carried out within the scope of the trip to the public food house within the framework
of the authentic context in the life science course: In the last week of the application, a trip was
organized to Usak Public Food House, which provided service as a foundation that aimed to meet the
food, clothing and accommodation needs of helpless and poor people. In the process of planning the
trip, first, the students, their parents, the class teacher and the school administrators were informed
about the trip to the public food house. In this respect, the written consents of the parents and of the
school administration were taken. Prior to the trip, the researcher informed the students about the
purpose of the trip, its scope and what to do during the trip. The students prepared the materials they
would take to the public food house, and they all brought these materials with them on the trip day. In
addition, the researcher asked the student groups to hold interview with the person in charge in the
public food house and to prepare related interview questions. In this respect, the students in each group
were asked to determine a spokesman and a note-taker for their own groups.

The trip to the public food house was organized in the last week of the application. A total of 19
students in class, the class teacher and the researcher participated in the trip. One of the students did
not participate in the trip because of his illness. The school buses arranged by the researcher were used
for transportation to Usak Public Food House was organized by the researcher. The school buses took
the students from the school and left them at school again at the end of the trip. In the trip process, the
students first visited the public food house and directed their questions to the person in charge.
Following this, they gave the materials and goods they brought with them, and they ate their lunch in
the public food house. After the lunch, the students talked to the people benefiting from the services
provided by the public food house and asked them several questions. The visit to the public food house
ended with the arrival of the school buses as planned. In relation to the visit to the public food house,
video records of 25 minutes in total were obtained. The videos were recorded by the researcher.
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While establishing authentic learning environments, experts from real life should be involved in the
learning process. In the present study, the purpose of the visit to the public food house was to involve
the experts from real life in the learning process and to allow the students to recognize real-life
problems by going out of class. For this reason, in the last week of the study, the dimension of involving
experts from real life in the learning process as one of the components of authentic learning became
prominent. One of the dialogues within the context of benefitting from experts from real life was as
follows:

Derya: How do you find the money?

Administrator: Thanks to the contributions of our citizens. It is not the government. Benevolent
people visit here. They give money due to their religious beliefs or for any other reasons just to help
these poor people. This foundation functions only with the help of our citizens and with their donations
and support.

Melih: What is the monthly expenditure of this foundation?
Administrator: It costs a lot. | mean it is more than one hundred Turkish Liras. It is a very big amount.
Derya: Does the local municipality give you any money?

Administrator: This building belongs to the municipality, but they don’t want any money from us. |
mean we don’t pay for it. The municipality allowed us to use this building as the public food house (V.K.,
11.01.2016, 10.08)

In this dialogue, it is seen that the students asked questions regarding how the public food house
was financed. Therefore, it could be stated that in the application process of the study, the students
benefitted from real-life experts in relation to a problem regarding the authentic context.

Following the trip to the public food house, the researcher asked the students to write down a diary
expressing their thoughts and feelings regarding the activity. Below is an example of what the students
wrote down in their diaries:

“Today, we went to the public food house. We saw poor people there. We talked to the
administrators of the public food house, and we asked some questions. We ate appetizers and meals.
We saw poor people waiting in a queue for food. We also visited the clothing section of the public food
house. We saw how poor people continued their lives. We saw poor people take clothes from the
clothing section. We took photos there. We saw poor people eating foods there. We met the cook in the
public food house. We saw how poor those people are. They go to the public food house to
accommodate and eat food. They like that place. The workers and the administrators in that place are
really doing good things to meet the demands of these poor people. When we went there, the poor
people looked at us. | was afraid at first, but then, | got used to it.” (Halil’s diary)

When the diaries of the students were examined, it was seen that the students had positive views
about the trip to the public food house. The trip was a new and different experience for them. The
students recognized what the authentic context of in the course of Life Science refers to in real life via
their related observations and the experts’ comments.

The trip to the public food house allowed the students to establish communication with other
people out of class. The students also understood the life styles of poor people thanks to the
information provided by the experts. As it is known, expert help is fairly important for the establishment
of authentic learning environments. Witnessing the subjects taught in the course of Life Science
throughout an academic term contributed to permanent and effective learning.
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Students’ Views about Use of Authentic Task-Based Learning Environments in the Course of Life
Science

The third research question was directed to determine the students’ views about the use of
authentic task-based learning environments in the course of Life Science. For this purpose, interviews
were held with the students. Figure 1 presents the views of the students.
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Figure 1. Students’ views about the authentic tasks.

As can be seen in Figure 1, the students expressed their thoughts about the authentic learning
process giving concrete examples. The students expressed their thoughts about the use of the Life
Science Course by making comparisons with the past applications and by making associations with their
own lives.

In relation to “making comparisons with the past applications”, during the face-to-face interviews
held with the students, Ece, one of the students, said “it was a typical course in the past. | mean it was
not different from others. We used to use a course book. But after you started teaching that course to us,
it became more entertaining. We always faced problems, but we solved them all.... Also, we discussed
and thought together. | never liked the Life Science Course in the past. | used to get bored, but we had
fun when you started teaching this course.”, while another student, Yasemin, sad “Teacher, we used to
read from the course book in class, and sometimes we read silently. But this year, we didn’t use the book
all the time. We always talked about the problems at school and about the problems of people in our
neighbourhood. For example, what can we do for the poor? ... we talked about problems like that. It was
really different for me, and | think it was nice this year.” Based on these views, it could be stated that
within the context of use of the authentic learning process in the course of Life Science, the students
found the authentic learning process more beneficial, effective and entertaining when compared with
the in-class applications carried out in previous years.
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In relation to “making associations with one’s own life”, during the face-to-face interviews held with
the students, Melih, one of the students, said “My parents always warned me not to go with anyone
who tells me that he or she knows my father. For example, | remembered what my parents said, but you
told me the same thing, too. Also, we saw in the video that the man really convinced and kidnapped the
children. Thus, | have become more conscious about that. | mean | take the necessary precautions now. |
am more careful now.”, while Ahmet, another student, said “We prepared leaflets for poor people, and
we helped them. We helped them because | wanted them to wear beautiful clothes and work like us. We
tried hard for this, and | think we succeeded.” Another student, Can, said “Teacher, when showed us the
photos, we identified and summarized the problems in those photos. We tried to find ways to solve their
problems, and we suggested related solutions. | always thought by putting myself in their shoes. It was
really saddening.” Based on these views, it could be stated that the students suggested realistic
solutions to the problems by associating the authentic tasks with their own lives.

The students expressed their views about the activities involving authentic tasks via cooperation and
associations with real-life problems.

In relation to “cooperation”, during the face-to-face interviews held with the students, Hakan, one of
the students, said “We worked well with my group friends. | worked really well with Kadriye. We shared
everything with each other. We gave to each other anything we didn’t have at that time. For example,
Yasemin gave me a pencil if | didn’t have it with me at that time. | gave a pencil to Can, and Hale let me
use her pastels.”, while another student, Enes, said “We discussed anything that came into our minds.
We talked about whether it was appropriate or not. Some of our group friends said it was appropriate,
and we then did it together.” Another student, Melih, said “To me, it was good to work in group. We did
nice things together based on all our thoughts.” Depending on all these views, it could be stated that
thanks to the authentic task-based activities, social context, an important component of authentic
learning process, was established; that the students did group work in cooperation; and that they
contributed to each other’s learning.

During the face-to-face interviews held with the students, Melis, one of the students, made
associations with “real-life problems” and said “What we did in the activities also occur in real life. | do
them all as | have learned them thanks to the lessons. For example, we helped the poor a lot. We gave
them clothes and shoes. We really helped them, and | got happy with this.”, while another student,
Beyza, said “I think the activities were good because we did something good. We helped poor people, |
felt sorry for those poor people when | put myself in their shoes. | really don’t want to be like them.”.
Another student, Adem, said “In the past, | didn’t think there were hungry people, but when | visited the
public food house, | learned that there are hungry people. For example, many people do not have a
house in real life. Some of them have a house, but some don’t. Some of them are hungry, and some of
them are not. | learned this in the lessons.”. Based on these views, it could be stated that authentic tasks
involving real-life problems raise students’ awareness of real-life problems.

The students expressed the difficulties they met in the authentic learning process under the
headings of group work process, assessment process and unusual problems.

During the face-to-face interviews held with the students, Dilek, one of the students, mentioned the
“group working process” saying “Sometimes, it was difficult because everyone wants different things.
Thus, we sometimes argued with each other. But we always tried to find a common way out.”, while
another student, Ahmet, said “Actually, when everybody started talking at the same time, we couldn’t
express our ideas well. Everyone had different ideas. One said it was nice, while another said just the
opposite. At that time, we got confused.” Based on these views, it could be stated that certain problems
can be experienced when group works conducted within the context of cooperation are administrated
by students, and these problems could be said to result from the fact that students are not accustomed
to group work but to individual working and learning.

During the face-to-face interviews held with the students, one of the students, Ahmet, mentioned
the assessment process saying “Teacher, you distributed something all the time at the end of each lesson
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and asked us to fill in them. We drew or wrote something there. At that time, | found it a little bit difficult
to do so.”, while another student, Seyda, said “Generally, we did the assignments at the end of the
lesson. We dealt with the papers you distributed to us. Sometimes, | didn’t even take a break. It was
really different. Well, you didn’t ask us to copy the texts in the course book into our notebooks. But to
me, it was difficult.” Depending on these views, it could be stated that the students were not
accustomed to alternative techniques in the assessment processes and that they thus experienced
difficulties.

During the face-to-face interviews held with the students, Adem, one of the students, mentioned
“unusual problems”, saying “Teacher, the activities were very different. We never did anything like that.
When [ first saw the activity, | didn’t know how to do the food catering activity. | didn’t understand how
to do it. | first thought about how to do it. It was difficult for me”, while another student, Halil, said “/
didn’t understand why did things all about helping poor people. Well, it was related to the Life Science
course, but we generally talked about their problems. | got a bit bored actually.” Based on these views, it
could be stated that some of the students had difficulty understanding authentic problems.

The students expressed their thoughts giving concrete examples within the context of associating
the authentic learning process with other courses.

During the face-to-face interviews held with the students, one of the students, Melis, said “/ think it
shouldn’t be used in other courses but just in the course of Life Science. For example, it should never be
applied in math”, while another student, Hakan, said “Sometimes, within the scope of the course of
Turkish Language, we learn what you teach us in the course of Life Science. Thus, it could also be used in
the course of Turkish Language”, while another student, Ece, said “To me, it would be nice in the course
of Science. We do experiments in Science, and we can do real-life things in the course of Science. We can
find useful solutions”. In addition, another student, Enes, said “/ think we can do activities regarding the
subject of helping poor people in the course of Turkish Language. It would really be nice because
everyone will learn about humanistic behaviours... For example, we can do activities like writing down
poems related to helping poor people”, while Derya, another student, said “For example, it would be nice
if our teacher had brought reading comprehension texts related to helping poor people in the course of
Turkish Language”. All these views revealed that most of the students thought real-life problems could
be used especially in the course of Turkish Language. Moreover, there were students giving concrete
examples regarding its use in the courses of Science and Math. Also, it was seen that some of the
students believed it would not be appropriate to use it especially in mathematical courses.

Parents’ Views about Use of Authentic Task-Based Learning Environments in the Course of Life Science

The fourth research question was directed to determine the parents’ views about the use of
authentic task-based learning environments in the course of Life Science. In this respect, interviews
were held with the parents. Figure 2 presents their related views.

Figure 2 demonstrates the parents’ views about the authentic learning process. The parents
expressed their views about the authentic learning process in association with activities, attitudes and
behaviours, and problems. During the face-to-face interviews held with the parents, Can’s parent
mentioned the activities saying “...for example, when he witnesses children in war places on TV, we
always tell him to see how difficult their lives are. He raised his consciousness of such children after he
did these activities together with you in class. He spent a great deal of time doing research via the
Internet regarding homeless children to prepare a leaflet about them. He found related photos, and
these photos influenced him a lot....”, while Yasemin’s parent said “What she saw there had great
influence on her. She told me that those people did not have a house to live in. | was happy for her
because she saw the reality about such people. They had never visited such places before...Previously, my
daughter did not understand me when | told her that there are a number of such poor and helpless
people, but now she understands it better thanks to these lessons. For example, she used to want us to
buy everything she wanted, but now she says to me that there are really poor people.....” In addition,

793



Asli GUNDOGAN, Mehmet GULTEKIN — Pegem Egitim ve Ogretim Dergisi, 8(4), 2018, 771-832

Hakan’s parent said “In the past, they didn’t do such different activities. They always used the course
book in class. For example, my son did not know what helping someone is. He knew nothing about public
food houses. But now, he knows about them. He wants us to help those people and to give them our
clothes that we no longer wear...” Based on these views, it could be stated that the parents had positive
views about authentic activities and that the parents thought their children developed values they had
never witnessed before in class such as working cooperatively, recognizing the fact, helping one another
and sharing.
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Figure 2. Parents’ views about the authentic learning process.

The parents expressed their views about the students’ attitudes and behaviours within the context
of family, friends and teachers. During the face-to-face interviews held with the parents, Kadriye’s
parent said within the context of family “previously, she used to buy something only for herself when we
gave her some money. She never thought about her brother. She never gave him what she had bought.
She always said it was hers. She learned to share thanks to the course of Life Science. She learned to help
others. She now does things she can do at home”, while Can’s parent said “He never cared about
anything. But he now understands me when | say we don’t have much money. He approves me, but he
didn’t have such a thought before this course... He now says he wants to do his homework with his elder
brother when he comes home. But in the past, he used to spend all his time in his room when he was
home”. These views revealed that the parents believed the students generally developed positive
behaviours thanks to the authentic learning process. Most of the parents with such a view stated that
the students began to demonstrate more attentive behaviours and paid more attention to sharing in
terms of their family relationships when compared to the past.

During the face-to-face interviews held with the parents, Kadriye’s parent said within the context of
friends “In the past, she didn’t used to talk to anyone in class. She had only one friend who she said was
her best friend. She was not good towards boys. | mean she even didn’t want to share her pencil-
sharpener with them. But now, she really has a good social circle. She says she plays games with boys
during breaks and shares her things with them. It doesn’t disturb her when a boy sits near her in class”,
while Dilek’s parent said “Dilek is already a quite well-mannered child. She always got on well with her
friends, and now she does, too”, while Can’s parent said “Can has a dominant character. In the past, he
sometimes had problems with his friends. He used to want his own decisions to be approved all the time.
He always argued with his friends. He always thought that he knew the best. But now, he doesn’t behave
in that way. He has really learned sharing”. According to these views, the parents thought there were
changes in their children’s relationships with their friends. Most of the parents reported that their
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children became more flexible and open to sharing and cooperation and started making friends with the
same and opposite sex when compared to the past, which the parents said they attributed to the
authentic learning process.

During the face-to-face interviews held with the parents, Kadriye’s parent said within the context of
teachers, “For example, in the course of Life Science, she says their teacher Asli taught them how to
socialize and help others. She now focuses more on her lessons. In the past, we had to force to study her
lessons, but now her self-confidence has increased thanks to these lessons.”, while Hakan’s parent said
“She always talks about you. When she comes home, she immediately starts telling us what she did
together with you in class that day. She loves you very much. She also loves her other class teachers”.
Based on these views, it could be stated that the parents thought the authentic learning process
improved their children’s relationships with their teachers.

The parents expressed their views about the problems their children experienced in the authentic
learning process within the context of family-based and student-based problems.

During the face-to-face interviews held with the parents, Melih’s parent said in relation to family-
based problems, “I really do not pay attention to her regarding her school life. She did not ever talk to
me about anything you did together with her in class. We leave home together in the morning. | come
home at eight o’clock in the evening. Sometimes, when | come home, | find her sleeping”, while Seyda’s
parent said “Generally, she studies her lessons with her mother. | have a bit aggressive character, and
she is afraid of me. So, we don’t have such a relationship at all.” In addition, Kadir’s parent said “This
year is really different. He came and talked to me about the things he did in class. | was sometimes
interested, but sometimes, | refused him saying | had a headache. At that time, | told him not to disturb
me. | mean, most of the time, it was like that.” According to these views, some of the parents were
generally indifferent to their children’s school lives, which they thought was a cause of the problems
their children experienced at school.

During the face-to-face interviews held with the parents, Seyda’s parent said in relation to student-
based problems, “my daughter is a naughty child. She can never get on well with her sister at home.
Also, she is sometimes jealous of her friends. | believe she usually does something wrong at school”,
while Beyza’s parent said “she does not talk to me at all. She never tells what happens at school even if |
ask her to talk about her school day. Also, she did not talk about what you did at school. She is a bit
introvert child. | can’t find a way out for that problem.” According to these views, few of the parents
stated that their children had problems, which they attributed to their children’s characters.

Conclusion

Authentic task-based learning environments had positive influence on the students’ attitudes
towards the course of Life Science. In the study, a significant difference was found between the
students’ pre-test scores they received from the Life Science Course Attitude Scale before the
application and their related post-test scores after the application. In this respect, the authentic task-
based learning environments created within the scope of the Life Science Course had positive influence
on the students’ attitudes towards the course.

In the learning processes in the authentic task-based learning environments created within the scope
of the Life Science Course, the students:

e Put higher-order thinking skills into practice. In this process. It was seen that the students mostly
made reasoning by establishing cause-and-effect relationships. In addition, they made comparisons
while producing solutions to problems.

¢ Developed different viewpoints. It was found that the students thought in multi-dimensional manner
by developing different viewpoints about the problem they dealt with. In the study, it was also seen
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that the students mostly made use of imagination while developing different viewpoints about the
problems.

* Frequently shared their real-life experiences. It was found that the authentic context raised their
curiosity and that they often shared their own experiences in class.

e Made reflections. It was revealed that the students made use of their new knowledge about the
authentic context in other situations and thus reflected their thoughts.

* Benefitted from primary sources. It was seen that the students used primary sources like
newspapers and magazines while doing research. It was thus found that the students made use of
more than one source while finding solutions to problems in authentic task-based learning
environments.

e Not only shared their tools in cooperation with one another but also contributed to each other’s
learning. In this respect, it was found that the students undertook responsibility for different tasks
during their group works.

e Conveyed communication out of class. In this respect, it was seen that the students made
associations with real life out of class regarding the solutions to the problems within the authentic
context during the activities.

e Undertook multiple roles. In this respect, it was found that they first undertook various roles and
contributed to the process via group work. Following this, it was seen that the students said they
could undertake different roles to find solutions to the problems.

* Frequently associated the authentic context with their own lives. It was revealed that the problem
within the authentic context triggered the students’ feeling of conscience. For this reason, it was
seen that they internalized the problems as they had been their own problems and that they
expressed their thoughts accordingly.

e Made use of experts’ real-life experiences. In this respect, they visited the public food house and
talked to the authorities there. It was seen that with the help of the experts, the students learned
about the competencies necessary to work for such a foundation in their future lives.

When the students’ views about the use of authentic task-based learning environments were
examined, four main themes were revealed: views about benefitting from Life Science Couse, views
about the activities involving authentic tasks, views about the difficulties encountered, and views
about the use of authentic task-based learning environments in other courses.

The theme of benefitting from the Life Science Course included two sub-themes: “comparison with
the past” and “association with one’s own life”. Regarding the sub-theme of “comparison with the
past”, it was seen that the students compared past applications with the Life Science Course taught
by creating authentic task-based learning environments. In relation to the sub-theme of “association
with one’s own life”, it was found that the students internalized the authentic problems explained
these problems by giving concrete examples from their own lives.

The theme of views about the activities involving authentic tasks was made up of two sub-themes:
“cooperation” and “real-life problems”. Regarding the sub-theme of “cooperation”, the students
were found to enjoy working together. They stated that being a member of a group with friends they
had never communicated before contributed to them a lot. In relation to the sub-theme of “real-life
experiences”, the students reported that in their real lives, they witnessed the authentic things
involved in the activities related to real-life problems.

The theme of views about the difficulties encountered included three sub-themes: “group work
process”, “assessment process”, and “unusual problems”. Regarding the sub-theme of “group work
process”, some of the students stated that they did not agree on the distribution of tasks in their
group and that they experienced difficulties while reaching a consensus. In relation to the sub-theme
of “assessment”, it was seen that the students were not accustomed to alternative assessment
techniques and that they thus experienced difficulties since the focus in previous years was not

much on the dimension of assessment. Regarding the sub-theme of “unusual problems”, the
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students pointed out that they had not met authentic tasks before and that they thus found these
tasks different.

¢ In relation to the theme of views about use of authentic task-based learning environments in other
courses, the students stated that real-life problems could be used especially in the course of Turkish
Language. In addition, some of the students gave concrete examples regarding use of these
authentic tasks in the courses of Science and Mathematics. On the other hand, some of the students
thought that especially mathematical courses are not appropriate for such activities.

When the parents’ views about the use of authentic task-based learning environments were
examined, three main themes were revealed: activities, attitudes and behaviours, and problems.

* Regarding the theme of activities, the parents found the activities nice and beneficial. In addition,
some of the parents reported that their children had not done any similar activity before, while some
of the parents stated that the activities carried out in the course of Life Science helped their children
develop certain positive values.

e The theme of attitudes and behaviours included three sub-themes: “family”, “friends” and
“teachers”. In relation to the sub-theme of “family”, the parents stated that the authentic learning
process generally caused positive behavioural changes in the students. Regarding the sub-theme of
“friends”, the parents stated that their children became more flexible and open to sharing and
cooperation and started making friends with the same and opposite sex when compared to the past,
which the parents said they attributed to the authentic learning process. In relation to the sub-
theme of “teachers”, the parents reported that their children talked more about their children at
home and had more positive relationships.

The theme of problems was made up of two sub-themes: “family-based problems” and “student-
based problems”. In relation to the sub-theme of “family-based problems”, it was seen that some of
the parents were indifferent to their children’s school lives and that some of these parents
attributed the problems their children experienced in the authentic learning process to their own
indifference. Regarding the sub-theme of “student-based problems”, it was found that some of the
parents believed that the problems their children experienced were due to their children’s
characters because these parents thought that their children were naught or introvert.

Discussion

At the end of the research process, the students’ attitudes towards the authentic task-based learning
environments created within the scope of the course of Life Science and reflections of these
environments into the learning processes were revealed via their experiences and the views of the
teachers and parents.

In the study, it was found that the authentic task-based learning environments created within the
scope of the elementary school third-grade course of Life Science had positive influence on the
students’ attitudes towards the course of Life Science. As it is known, identifying students’ attitudes
towards a course plays an important role in determining whether that course is taught effectively or not.
Identifying whether students have positive or negative attitudes towards a course allows taking the
necessary precautions during the application (Tavsancil, 2006). In a study carried out by Horzum and
Bektas (2012), it was revealed that authentic learning activities had positive influence on preservice
teachers’ attitudes towards the course of Community Service Practices. Similarly, in another study,
Karakus (2006) reported that constructive learning authentic assessment approaches to teaching the
course of Life Science had positive influence on students’ attitudes towards the course of Life Science.
Lee and Goh (2012), in their stud, pointed out that authentic task-based activities helped students in
early childhood period develop positive attitudes towards school. As can be seen, authentic task-based
learning environments have positive influence on students’ attitudes towards the course of Life Science.

In the study, it was seen that the students made use of higher-order thinking skills in the authentic
task-based learning environments created within the scope of the course of Life Science. Higher-order
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thinking skills allow students to process a thought or information by synthesizing, generalizing explaining
that thought or information and by putting forward related hypotheses, drawing conclusions, making
summaries and solving the problems (Collet-Klingenberg, Hanley-Maxwell & Stuart, 2000). In authentic
task-based learning environments, authentic tasks exposed to students are designed in a way to let
them apply a number of higher-order thinking skills. In one study conducted by Keskin (2006), it was
found that authentic learning environments and authentic assessment had positive influence on the
development of elementary school 6th grade students’ critical thinking skills. In another study, Dogan-
Dolapgioglu (2015) reported that the students developed their critical thinking skills and made use of
higher-order thinking skills in learning environments appropriate to authentic learning standards
developed within the scope of the elementary school 5th grade course of mathematics. In addition,
Kearney and Schuck (2006) revealed that authentic task-based activities developed elementary school
students’ higher-order thinking skills. In the present study, it was found that the students used higher-
order thinking skills in coping with the problems included in the authentic tasks. In this respect, this
result could be said to be consistent with the results of other studies reported in related literature.

Students develop different viewpoints rather than viewing a problem from a single perspective by
sharing what they understand from an authentic task (Xiao, Carroll, Clemson & Rosson, 2008). In the
study, it was seen that the students developed different viewpoints regarding the problems and related
solutions in authentic task-based learning environments. In a study carried out by Lowrie (2005) with
one student, it was reported that the authentic task-based games prepared by the researcher allowed
the student to develop different viewpoints. Similarly, the results of another study conducted by
Glrdogan (2014) demonstrated that students developed different viewpoints while dealing with
authentic tasks. In this respect, the findings of all these three studies show that authentic task-based
learning environments help students develop different viewpoints. Also, in the study, it was found that
the students mostly made use of imagination within the scope of developing different viewpoints
regarding the authentic task they dealt with as well as within the scope of multi-dimensional thinking.
On the other hand, according to the results of a study carried out by Akca and Ata (2009), teachers
reported that high school students did not use their imagination or creativity while filling in the
worksheets involving authentic tasks and that their students did not have the capacity of imagination
and creativity. This result does not support the related finding obtained in the present study.

Real-life experiences constitute an important component of authentic learning environments. In a
study conducted by Fox-Turnbull (2006), it was found that elementary school students empathized with
the authentic task, shared their real-life experiences and gave examples from their own lives regarding
the problem and the related solution involved in the authentic task. In another study, Palm (2008)
reported that elementary school students made use of their real-life experiences while suggesting
solutions to the problems involved in the authentic tasks. In the present study, it was seen that the
students frequently shared their own experiences regarding the authentic context. In this respect, the
research results could be said to be consistent with those reported in related literature.

Authentic tasks are considered to be fairly important for the development of students’ levels of
literacy in the course of mathematics as well as for their adapting what they have learned in this course
to their community (Pugalee, Douville, Lock & Wallace, 2002). According to the results obtained in the
present study, some of the students stated that authentic tasks could be used in the course of
mathematics, while some of them believed it would not be good to use these tasks in mathematical
courses. In literature, there are several studies associating authentic tasks with the course of
mathematics. In this respect, the related finding is partly consistent with those obtain in other studies
(Pugalee et al. 2002). Also, according to the results of the present study, most of the students believed
that real-life problems could be used in the course of Turkish Language. Parallel to this finding, Gliner
(2016) reported that elementary school 4th grade students had positive views about the course of
Turkish Language taught using authentic task-based materials. Therefore, the findings obtained in the
present study are parallel to those reported by Giiner (2016).
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In the study, it was revealed that the students found the authentic task-based activities more
entertaining and beneficial when compared to those carried out within the scope of the course of Life
Science in previous years. According to a similar finding reported by Gilrdogan (2014), preservice
teachers thought that authentic tasks made the learning process more entertaining. In this respect, the
results of these two studies are consistent with each other.

In terms of learning, gaining experience and doing observations regarding authentic situations out of
school, authentic task-based learning environments provide teachers and students with a number of
opportunities and complement the learning process effectively (Szczepanski, Malmer, Nelson &
Dahlgren, 2006). Going out of the school context like doing field trips allow learners to face activities
that will provide them with new opportunities (Braund & Reiss, 2006). In their study in which they
observed the behaviours of teachers and students in authentic learning environments, Stein, Isaacs and
Andrews (2004) reported that one of the students they interviewed said “The authentic tasks worked
well... because we joined the business world, and we had the opportunity to make use of the theories
we learned throughout the academic term. It was a good way of applying what we have learned at
school” (p.251). In another study, Szczepanski, Malmer, Nelson and Dahlgren (2006) pointed out that
dealing with authentic tasks rather than just reading the texts in the course book was more useful in
making associations with the real-life out of school. In addition, Fox-Turnbull (2006) reported in their
study that the authentic context requiring the participating students to come together with single-
armed individuals allowed the participants to observe the difficulties experienced by these individuals.
In another study, Hobart (2005) took students to the museums in the city within the scope of creating
authentic learning environments and conveyed learning out of school. In all these studies, the learners
not only established contact with experts and individuals in real life by conveying communication out of
school but also had the opportunity to observe or experience their theoretical knowledge in real life.
Parallel to these findings, in the present study, the students, their parents and the class teacher believed
that vising the public food house and communicating with the people who made use of the services of
the public food house contributed a lot to the students and that practicing what the students had
learned at school raised their awareness of the authentic context. In this study, the students conveyed
communication out of class, benefitted from the experiences of the experts in the public food house by
talking to them and found the opportunity to observe and talk to the people who made use of the
services of the public food house. Also, in the study, it was seen that the students suggested writing a
letter to the President of Turkey within the scope of conveying communication to out of class and going
out of school boundaries and that they wrote that letter. Al these findings could be said to be consistent
with those reported in literature.

In authentic learning environments, the teacher gathers students with different interests, abilities
and characters and allow them to work in small or big groups (Peterson, 2002). In one study carried out
by Fallon and Barnett (2009), the teachers reported that learners should come together and work
cooperatively for a real purpose while establishing authentic learning environments. In this process,
students can cope with the problems by learning what other students in their group understand from
the authentic task. In this way, learning in a group becomes more functional when compared to
individual learning (Blum, 2006). Also, Dennis and O’Hair, (2010) reported that teachers work in
cooperation with each other in the process of authentic teaching in class. In the present study, the
students worked cooperatively throughout the process in the authentic task-based learning
environments. In this respect, the students could be said to contribute to each other’s learning
processes by sharing not only their views and thoughts but also their tools and materials. On the other
hand, in the study, it was seen that some of the students experienced certain difficulties in the process
of group work in terms of cooperation and that some of them disagreed on the distribution of the roles
within the group and thus had difficulty making common decisions. Parallel to this finding, Dogan-
Dolapgioglu (2015) reported via in-class observations that one of the problems in authentic task-based
learning environments was related to social support, and the researchers, in their study, illustrated the
conflicts between the students during group work. This finding obtained by Dogan-Dolapcioglu (2015)
supports the related finding of the present study.
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Slavkin (2004) mentions certain key applications necessary for students to become effective
members of school. Within the scope of these applications, students, their parents and teachers
undertake the responsibility for the learning process together; teachers, administrators, parents and
community members help students with their learning processes rather than just providing them with
information; and teachers and parents not only develop activities to let students establish relationships
between the class and school community but also provide students with the opportunity to reflect their
knowledge and to develop their social identities. In this respect, it is seen that participation of parents is
as much important as that of teachers and students in the teaching and learning processes. According to
Horzum and Bektas (2012), for the development of authentic task-based learning environments,
comprehensive steps should be taken considering the views of teachers, administrators, inspectors and
parents. Parallel to this view, Deveci (2009) points out that activities carried out within the scope of the
course of Life Science will not contribute much to students’ learning unless supported by the family and
that the content of the Life Science Course should thus be supported with the participation of the
family. In this respect, in the present study, parents were asked for their views about the teaching and
learning processes in authentic task-based learning environments created within the scope of the course
of Life Science, and it was seen that the students participating in the study experienced certain problems
based on their parents in the process. These problems were found to be generally due to the parents’
indifference to their children’s education lives. Similarly, in a study carried out by Kilig (2010), it was
revealed that several difficulties were experienced in studies involving family participation within the
scope of the course of Life Science and that these difficulties resulted from lack of families’ support to
their children’s learning at school. This finding reported by Kili¢ (2010) supports the related finding
obtained in the present study.

Consequently, authentic tasks involve situations that students are likely to face constantly in their
real lives. In this respect, use of authentic tasks in the course of Life Science is thought to make the
teaching and learning process effective. The reason is that use of authentic task-based learning
environments in the course of Life Science develops such skills of students as higher-order thinking,
doing research, questioning and working in cooperation. Therefore, it is thought that authentic task-
based learning environments contribute to the objectives of the course of Life Science like helping
students adapt themselves to real life as well as helping them develop their related knowledge, skills
and behaviours.

Suggestions
Based on the findings obtained in the present study, the following suggestions could be put forward:

e The curriculum of the elementary school third-grade course of Life Science could include
explanations and activities regarding the use of authentic tasks in the teaching and learning
processes.

¢ Elementary school teachers could be encouraged to use the components of authentic learning in the
teaching and learning processes within the scope of the course of Life Science. In this respect, in-
service trainings could be given to elementary school teachers in relation to authentic learning. In
this way, teachers could design activities involving authentic tasks.

¢ Within the context of expert performance and model for the establishment of authentic learning
environments, experts could be invited to the class environment for students to benefit from their
knowledge and experiences.

¢ In order to raise parents’ awareness of authentic task-based learning environments, informative
meetings could be held by school administrators and teachers. In this way, it could be possible for
parents not only to take part in the teaching and learning processes but also to share the
responsibility for solving the problems involved in the authentic tasks.

¢ Within the scope of benefiting from the primary source of the students, the teachers should use the
teaching strategies, especially through the research-examination and invention, so that the students
can reach the main source by doing research.

800



Asli GUNDOGAN, Mehmet GULTEKIN — Pegem Egitim ve Ogretim Dergisi, 8(4), 2018, 771-832

Tiirkce Suiriim

Giris
21. ylzyilda bireylerin yaraticilik, yenilikcilik, elestirel diisinme, sorun ¢ézme, girisimcilik, isbirligi,
medya okur-yazarligi gibi bilgi ve becerilerle donatilmasi beklenmektedir. Bu baglamda, ¢aga uyum

saglamak icin egitim sisteminin 6nemli bir bileseni olan okullarda da 6grencilere bu becerilerin
kazandirilmasi hedeflenmektedir.

Ogrencinin, egitim sisteminin ana bilesenlerinden biri oldugu disiinildiigiinde; okullarin, 6grencilere
kendi yasam deneyimlerini sinifa tasiyabilecekleri, giincel konularla ugrasabilecekleri, yaparak ve
yasayarak 6grenecekleri, gercek yasam sorunlariyla ugrasabilecekleri olanaklar sunmasi gerekmektedir.
Baska bir deyisle okullarin, dolayisiyla siniflarin, 6grencilerin en iyi bicimde 6grenmelerini saglayacak
nitelikte donatilmasi; 6grenme ortamini onlarin gercek yasamla etkilesimini ve bag kurmalarini
saglayacak bicimde diizenlenmesi beklenmektedir. Bu anlayisi gerceklestirmede yararlanilan otantik
gorev temelli 6grenme ortamlari, 6gretmene gergek yasami sinifa getirme ve 6grencilerin isbirligi icinde
gercek baglamlar yoluyla 6grenmelerini saglama firsati sunmaktadir.

Otantik gorev temelli 6grenme ortamlari, ilkokuldan yuksekogretime kadar egitim kademelerinin
timiinde dgrenme yasantilarinin diizenlenmesinde etkili olarak kullanilabilmektedir. Ozellikle ilkokul
o6gretmenlerinin derslerde otantik gorevleri kimi egitim teknolojilerinden de yararlanarak kullanmasi,
dénemli bir is olarak goriilmektedir (Herrington, Parker & Boase-Jelinek, 2014). ilkokulda &nemli
derslerden biri olan Hayat Bilgisi dersi ile 6grencilerin kendini gerceklestirmelerine olanak saglayan
temel nitelikler kazanmalari yoniinde ilk adimlar atilmaktadir. Dolayisiyla otantik gérev temelli 6§renme
ortamlarinin, Hayat Bilgisi dersinin amaclarinin gergeklestirilmesi ve 6ngorilen kazanimlarin 6grencilere
kazandirilmasinda, ©6grenci merkezli ve yasamla baglantil etkinlikler sunmasi bakimindan etkili
olabilecegi diistintilmektedir. Clinki bu yaklasimda, 6grencilere gercek yagam sorunlarini iceren gérevler
verilmekte ve oOgrencilerden bu goérevlere yonelik yonergeleri yerine getirmeleri beklenmektedir.
Ogrenci, karsi karsiya kaldigi soruna yodnelik ¢dziim &nerileri Giretmek igin cesitli kaynaklardan veri
toplamakta, topladigi verilerden yararlanarak degisik yontemlerle (brosir hazirlama, tiyatro etkinligi,
vb.) soruna ¢b6ziim Uretmeye calismakta; gereksinim duydugunda 6gretmenin ve diger arkadaslarinin
yonlendirmelerine basvurmaktadir. Hayat Bilgisi dersinde bu tiir 6grenme ortamlarinin olusturulmasinda
dersin kazanimlarinin oldukga elverisli oldugu anlasiilmaktadir. Hayat Bilgisi dersinde 6gretme-6grenme
suregleri tasarlanirken, otantik gérev temelli 6grenme ortamlarindan yararlanilmasi; gerek etkinlikleri
herhangi bir otantik baglamla iliskilendirmek ve kazanimlarin edinilmesinde otantik goérevlerden
yararlanmak, gerek Hayat Bilgisi dersinin dogasina uygun bicimde, gercek yasam sorunlarini konu
edinerek islemek gerekse 6grencilerin ¢evrelerindeki sorunlar hakkinda bilgi sahibi olmalari ve sorunlarin
¢6ziimine yonelik gercekgi oneriler getirebilmelerine katkida bulunmaktadir.

Alanyazin incelendiginde otantik 6grenmenin Tirkce dersi (Glner, 2016; Hamurcu, 2016;
Melanhoglu, 2013), Matematik dersi (Dogan-Dolapgioglu, 2015; Palm, 2008), Fen bilimleri dersi
(Gurdogan, 2014; Liljestrom, Enkenberg & Pdllanen, 2015) ve teknolojiyle (Grece &Lee, 2014; Kearney
&Schuck, 2006; Lowrie, 2005; Smeets, 2005) iliskilendirildigi calismalar goériilmektedir. Ancak, Hayat
Bilgisi dersiyle iliskilendirilen bir calismaya rastlaniimamistir. Buna dayali olarak, Hayat Bilgisi dersinde
otantik gorev temelli 6grenme ortamlarindaki 6grenme sireglerinin nasil gergeklestiginin, bu ortamlarin
ogrencilerin derse yonelik tutumlarini nasil etkilediginin ve bu slrecte 6grenci, 6gretmen ve veli
gorislerinin  neler oldugunun belirlenmesine gereksinim duyulmustur. Bu arastirma, bu temel
gereksinimlerden yola gikilarak tasarlanmistir. Dolayisiyla arastirmadan elde edilecek sonuglarin bundan
sonra yapilacak arastirmalara yol géstermesi ve Hayat Bilgisi dersinde otantik gérev temelli 6grenme
ortamlarina yonelik arastirma birikimine katki getirmesi; 6gretmenlerde, 6gretme-6grenme siireglerini
nasil tasarlayacaklarina ve uygulayacaklarina yonelik bakis acisi gelistirmesi ve Hayat Bilgisi dersinin
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o0gretme-6grenme sireglerinin iyilestirilmesine katki saglamasi beklenmektedir. Ayrica arastirma, dersin
etkili olarak islendiginde 6grencilerin Hayat Bilgisi dersine yonelik tutumlarini olumlu yénde etkiledigini
ortaya koymasi bakimindan énemli gériilmektedir.

Hayat Bilgisi Dersi, Kapsam, igerigi

Hayat Bilgisi toplu 6gretim yaklasimina dayal olarak olusturulmus, cocuklara gelisim oOzelliklerine
uygun bicimde yasamla ilgili temel beceri ve aliskanlklar kazandiran, ¢ocuklarin kendilerini ve gevresini
tanimasina yardim eden ve onlarin ¢ok yonli gelismelerini saglayan bir yasam dersidir (Giltekin, 2015).
Bu ders gocugun, yasaminda karsilasabilecegi cesitli sorunlara karsi en uygun secenekleri ortaya
koyabilmesi i¢in onu yagsama hazirlamayi, yasamin iginden olaylarla bu olaylardan hangi sonuglari
¢ikarmasi gerektigini, sosyal insan ve vatandas olarak gorev ve sorumluluklarini hatirlatmakta ve
ogretmektedir (Akinoglu, 2002). Bu tanimlardan da anlasilacagi gibi Hayat Bilgisi, icerigini gercek
yasamdaki konu, olay veya sorunlarin olusturdugu, cocugun icinde bulundugu topluma uyum
saglamasini  kolaylastirmayr amaglayan bir yasam dersidir. Hayat Bilgisi dersi, ¢ocugun
toplumsallasmasini amaglamaktadir (Akdag & Taskaya, 2016). Dolayisiyla gercek yasamla ilgili olan her
sey, bu dersin igerigini olusturabilmektedir. Bu yoniiyle Hayat Bilgisi cocugun, gerek kendisi, gerek ailesi
ve gerek toplumsal yasantisiyla ilgili konulari iceren kapsamli bir derstir.

Ogrencilerin iyi ve etkili vatandas olmalari icin gereksinim duyulan bilgi, beceri ve davranislari
kazanmalarini amaglayan Hayat Bilgisi dersi, 1924, 1926, 1936, 1948, 1968, 1998 ve 2005 ilk6gretim
programlarinin timiinde yer almis (Giltekin, 2015), Hayat Bilgisi dersinin amaglarini gerceklestirmek igin
de ayni yillarda programlar hazirlanmis ve uygulanmistir.

Tirkiye’de 2005-2006 6gretim yilinda uygulamaya konulan Hayat Bilgisi Ogretim Programi g
bélimden olusmaktadir: Birinci béliimde Hayat Bilgisi Ogretim Programi hakkinda genel bilgilere ve giris,
programin vizyonu, temel yaklasimi ve yapisi, 6gretme-6grenme sireci, 6lcme ve degerlendirme alt
basliklarina yer verilmistir. ikinci béliimde; Hayat Bilgisi Ogretim Programi’nin ilk bélimiinde agiklanan
ozelliklere uygun olarak gelistirilen, "birey”, “toplum” ve “doga” olarak belirlenen i¢ ana 6grenme
alanini ayni anda kusatabilen ve birinci, ikinci ve igiinct siniflarda ortak olan “Okul Heyecanim”, “Benim
Essiz Yuvam” ve “Dln, Bugtin, Yarin” temalari, Gglincii bolimde ise kaynakga yer almaktadir (MEB, 2009,
p.5).

Hayat Bilgisi Ogretim Programinda amag, oncelikle &grencilerin temel yasam becerilerini
kazanmalarina ve olumlu kisisel nitelikler gelistirmelerine yardimci olmak olarak belirlenmistir. Bu amag
dogrultusunda, 6grencilerde elestirel ve yaratici diislinme, arastirma, iletisim, sorun ¢ézme, 6z yonetim
vb. beceriler ve 6z saygl, 6z gliven, toplumsallik, dogruluk vb. kisisel niteliklerin gelistirilmek gelistirilmesi
beklenmekte ve program, girisimcilik, 6zel egitim, saghk kalttrt vb. ara disiplinlere 6zgl kazanimlarla
bitunlestirilmektedir (MEB, 2009).

Programda igerigin duzenlenmesinde sarmal program anlayisi ve tematik yaklagim benimsenmistir
(Giiltekin, 2015). Ogretme-d6grenme siirecine bakildiginda; siirecin temalar, ara disiplinler, beceriler,
kisisel nitelikler ve kazanimlar dikkate alinarak tasarlanmasinin éneminin vurgulandigi gorilmektedir.
Ayrica programda Ogrencilerin 6gretme-6grenme siirecine etkin katiliminin Gzerinde durulmus ve
ogretmenlerin 6gretme-6grenme ortamlarini diizenlerken 6grencilerin sahip olduklari degisik 6grenme
stillerinin ve zeka alanlarinin dikkate alinmasinin gerekliligi aciklanmistir (MEB, 2009). Son olarak
programdaki degerlendirme etkinliklerinde yalnizca Uriiniin degil, 6grenme sirecinin izlenmesi lzerinde
durulmus ve degerlendirme 6grencinin bilmediklerini degil bildiklerini ortaya ¢ikarmayi amaglayan bir
arag olarak dustinilmustir (Karabag, 2006).

2005 Hayat Bilgisi Ogretim Programi 2009 yilinda yeniden diizenlenmis; 2009 Hayat Bilgisi Ogretim
Programi yarirlikteyken, Milli Egitim Bakanhgi Talim Terbiye Kurulu Baskanligi tarafindan yeni bir
program gelistirme calismasi baslatilmis ve yeni program, 29.07.2015 tarihinde yurirlGge girmis; son
olarak ise kimi diizeltmeler yapilarak 2018 yilindaki yeni program, “Hayat Bilgisi Dersi Ogretim Programi
(ilkokul 1., 2. ve 3. Siniflar)” adiyla kabul edilmistir.
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Hayat Bilgisi Ogretim Programinda da vurgulandig gibi Hayat Bilgisi, 6grencinin yasamina ydnelik
bilgi ve becerileri iceren bir derstir. Dolayisiyla bu dersin 6grencilere yasamla ilgili bilgi ve beceriler
kazandiracak bigimde islenmesi gerekmektedir. Nitekim 2009 Programinda 06gretme-6grenme
sureclerinde, 6grencinin etkinliklere yonelik deneyim kazanmasi 6nemli gorilmustir (MEB, 2009).
Ogretme-6grenme siirecindeki etkinliklerin, 6grencinin sirasindan kalkmadan pasif bicimde 6grendigi
degil, strece etkin katihmini ve arkadaslariyla isbirligi icerisinde c¢alismasini saglayan, o6grenciyi
arastirmaya sevk eden ve onda merak duygusu uyandiran, gercek yasam deneyimleri sunan nitelikte
olmasi gerekmektedir. Bu niteliklere sahip ©Ogretme-6grenme sireci olusturmayl saglayacak
yaklasimlardan biri ise otantik gorev temelli 6grenmedir.

Otantik Kavrami

Bir kavram olarak “otantik”, Biaylk Tirkce Sozlik’te (TDK, 2017) “eskiden beri mevcut olan
ozelliklerini tastlyan” anlamina gelmektedir. Ancak ilgili alanyazina bakildiginda otantik kavramina farkli
anlamlar yiklendigi gortlmektedir. Otantik kavrami genel anlamda dogru, 6zgiin ya da gercek olan
seylerin ifade edilmesinde kullaniimaktadir (Callison & Lamb, 2004; Wehlage, Newmann & Secada,
1996). Slavkin (2004, p.7) otantik 6grenmeyi “bilginin sosyallik baglaminda olusturulmasi” olarak tek
ciimleyle tanimlamaktadir. Van Oers ve Wardekker’e (1999) gore otantiklik kisisel ilgi ve sosyal degerleri
icermektedir. Buna gore otantiklik, insanin var olusundan beri olmayan, ancak sosyal gelisimi surecinde
edinilmesi gereken bir niteliktir. Stein, Isaacs ve Andrews (2004) gerceklik olarak gordukleri otantikligi,
ogrencilerin bazi alan ve disiplinlere katki saglamalari icin 6grenmenin dogasini kesfetme ihtiyacglarindan
dogan ve onlarin uygulamalarini nasil anladigi ya da gercgeklestirdigini iceren bir kavram olarak
tanimlamiglardir. Albrecht (2012) ise otantik kavraminin 6gretme-6grenme sireglerindeki yaygin
kullaniminin gergekligin kimi boyutlariyla ya da gergek baglam ve durumlarla iliskili oldugunu belirtmistir.
Tim bunlara dayali olarak genel baglamda otantiklik, mevcut olanlardan farkl ve kendine 6zgi olan;
egitsel baglamda ise, sosyallik temeline dayanan ve bireysel ilgi, gereksinim, yetenek ve 6zellikler
cercevesinde bicimlenen bir kavram olarak tanimlanabilir.

Otantik Ogrenme ve Bilesenleri

“Otantik 6grenme” kavrami ve bu kavramin bir strateji olarak 6gretimde kullanimi yeni bir durum
degildir. Otantik 6grenme, cirak yetistirmede kullanilan bir yontem olarak ortaya ¢ikmis; ancak
yetistirilmesi gereken ¢irak sayisinin artmasiyla terk edilmek zorunda kalinmis; daha sonra ise Brown,
Collins ve Duguid’in (1989) calismalariyla tekrar glindeme gelmis bir yaklagimdir. (Bektas & Horzum,
2012). Alanyazinda otantik 6grenmeye yonelik pek cok tanim yapiimistir. Borthwick, Bennett, Lefoe ve
Huber’e (2007) gore otantik 6grenme, 6grencilerin giinlik yasamlariyla iliskisiz gibi gériinen soyut
kavramlar/sorunlar Uzerine yogunlasan ve sosyal kimliklerini nasil gelistireceklerini anlamalarini
amaglayan bir yaklasimdir. Lombardi (2007), otantik 6grenmenin karmasik gercek yasam sorunlarina ve
¢6zimlerine, rol yapma, sorun temelli etkinliklere, durum ¢alismalarina ve bunlarin sanal ortamdaki
uygulamalarina dayal bir yaklasim oldugunu belirtirken, Anderson ve Anderson (2005) ise otantik
0grenmenin Ogrenenlere farkli bakis agilar kazandirdigini ve igerigini Ogrenenlerin kendi yasam
deneyimlerinin olusturdugu 6grenme ortamlari yarattigini belirtmektedir. Yine, Van Oers ve Wardekker
(1999) ise otantik 6grenmeyi, kiiltiirel etkinliklere elestirel bir bakis acisiyla katki getirebilen otantik ve
ozerk bireylerin vyetistirilmesinin amaclandigi, kisilik gelisimi ve kdltiirel etkinliklerin yeniden
yapilandiriimasi sireclerinin dinamik bir iliskisi olarak gormektedirler. Goralduga gibi arastirmacilar
otantik 6grenme tanimini yaparken, bireyin sosyal kimliginin gelistirilmesine, giinliik yasam sorunlari ve
¢o6zimlerine, gercek yasam deneyimlerine ve kiltlrel baglama vurgu yapmislardir. Tim bunlara dayali
olarak otantik 6grenme, igerigini 6grenenin gercek yasamindaki sorunlarin olusturdugu, sosyallik
baglami temeline dayali, 6grenenin Ust dizey diisinme becerilerini kullanmasini gerektiren etkinlikleri
iceren ve gercekci ¢oziimler (iretme ve bu ¢oziimlerden ginliik yasamda yararlanabilmeyi saglayan bir
yaklasim olarak tanimlanabilmektedir.
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Otantik 6grenme siireci derinlemesine bilgi edinimine dayal bir surectir ve bu bilgi sorunlarin anlamh
bicimde ¢6ziimiinde kullaniimaktadir (Glatthorn, 1999). Bu siirecgte bilgi, gercek yasam sorunlarina yanit
vermek icin birey tarafindan yapilandiriimaktadir (Grace & Lee, 2014). Ancak, bilgiyi yapilandirma
sirecinde 6grencinin yalnizca gercek yasamdan sorunlarla ilgilenmesi yeterli degildir. Otantik 6grenme
ortamlari farkl bilesenlerin bir araya gelmesiyle olusturulmaktadir. Herrington ve Oliver (2000) ile
Herrington’a (2006) gore otantik 6grenmenin otantik baglam, otantik gérev, uzman modeli, coklu roller
ve bakis agilari, isbirligi, yansitma, agik bicimde dile getirme, birebir yetistirme ve otantik degerlendirme
olmak Uzere dokuz temel bileseni bulunmaktadir. Newmann ve Wehlage (1993) otantik 6grenmenin
bilesenlerini Ust diizey diisinme, derinlemesine bilgi, sinif-yasam etkilesimi, stirekli iletisim ve sosyal
destek olarak agiklamaktadir. Callison ve Lamb (2004) ise, otantik 6grenmenin 6grenci merkezli, farkh
kaynaklar, bilissel giraklik, gergek arastirmalar, yasam boyu 6grenme, ¢oklu degerlendirme ve isbirligine
dayali olmasi gerektiginden s6z etmistir. Gortldigi gibi arastirmacilar, otantik 6grenmenin bilesenlerine
iliskin olarak genelde benzer kavramlara vurgu yapmislardir.

Otantik 6grenmede 6ncelikle otantik baglamin saglanmasi gerekmektedir. Otantik baglamin en temel
niteligi gercek yasam sorunlarini ve ozelliklerini icermesidir (Bektas & Horzum, 2012). Otantik baglamin
Ogretme-6grenme slirecine entegrasyonu, otantik gorevler ile saglanmaktadir. Otantik gorevler,
ogrencilerin karmasik durumlari ¢ézmelerine ve okulda 6grendiklerini gergcek yasamda kullanmalarina
olanak saglayan gorevlerdir (Rule, 2006). Bu gorevler 6grencileri farkli kaynaklardan yararlanmaya tesvik
ederek onlara farkh bakis acilari kazandirmaya yoneliktir (Borthwick et al. 2007; Herrington, 2006;
Reeves, Herrington & Oliver, 2002).

Otantik 6grenmenin gerceklesmesinde, 6grencinin bir otantik etkinligin gerektirdigi tum rolleri
Ustlenmesi ve bunu performansina yansitmasi olduk¢a 6nemli gorilmektedir (Brown et al. 1989). Bu
slirecte Ogrencilerin isbirligi icinde ¢alismalar beklenmektedir; ¢linkii otantik 6grenme, hem 6grencinin
arkadaslariyla isbirligi icinde c¢alismasini hem de toplumdaki bireylerle isbirligini saglamasini
gerektirmektedir (Strimel, 2014). Yine, 6grencilerin 6grendikleri bilgileri yeni durumlarda kullanarak
yansitma yapmalari ve gerek sinif arkadaslariyla gerekse 6gretmenleriyle sirekli iletisimi saglamalari,
otantik 8grenme siirecinin etkili bicimde gerceklemesine olanak saglamaktadir. Uriiniin yani sira siirecin
de degerlendirilmesini iceren otantik degerlendirme (Montgomery, 2002), otantik 6grenme yaklasiminin
benimsendigi 6grenme ortamlarinda basvurulmasi gereken degerlendirme bicimidir. Ozet olarak, otantik
o6grenme yaklasiminda ogrenciler c¢oklu roller Ustlenmekte; Ust dizey disinme becerilerini ise
kosmakta; o©gretmenler ise Ogrencilere model olmakta ve Ogrencilerle sirekli etkilesim iginde
bulunmaktadir. Buna gore, bir 6grenme ortamina yonelik olarak; 6grenme ortami bu bilesenlerden ne
kadarini barindiriyorsa, o kadar otantiktir denilebilir.

Otantik Gorev Temelli Ogrenme Ortamlan

Ogrenme ortamlarinin ozellikleri, 6gretimin nitelikli bicimde gerceklesmesinde olduk¢a &nemlidir.
Etkili 6grenme ortamlarinin olusturulmasinda, etkinliklerin okul ve gercek yasam arasinda bag kurmada
olabildigince otantik olan, farkli igerikler ve gorevlerden olusan yapida sunulmasi gerekmektedir
(Smeets, 2005).

Otantik 6grenmede 0Ogrenciye bas edebilecegi karmasik gorevler sunulmaktadir. “Otantik gorev”
olarak adlandirilan bu gorevler, 6grencilerin karmasik olaylarin (stesinden gelmelerinde ve okulda
ogrendiklerini gercek yasamda kullanabilme ve gereksinim duyduklari bilgi ve becerileri kazanmalarina
olanak saglamaktadir (Rule, 2006). Baska bir ifadeyle otantik gorevler, 6grencilerin kendi deneyimlerine
yonelik anlamlar olusturmalarina yardimci olan gerceklik baglaminda ¢evrelenmis gorevlerdir (Callison &
Lamb, 2004).

Otantik gorevlerin en temel 6zelligi baglamin gercek yasam sorunlariyla ilgili olmasidir. Young (1993,
p.45), otantik gorevlerin icerdigi gercek yasam sorunlarinin su kosullari saglamasi gerektigini ileri
surmektedir:
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e Tam yapilandiriilmamig, karmasik yapili olmahdir.

* Bilgiyi, konuyla iliskili olup olmamasina gore belirleme firsati sunmalidir.

e Sorunu ¢ézmenin yani sira onu tanimlama ve kesfetmeyi saglayan etkin gorevler icermelidir.
e Ogrencilerin inang ve degerlerini igermelidir.

* Kisilerarasi etkinliklere katilma ve isbirligiyle calisma olanagi vermelidir.

Bunlarin yani sira, sorunlar kolay ¢6ziilemeyen, 6greneni zorlayan, 6gretim programindaki dnemli
baglamlarla iligkili olan ve 6grencilere bir arastirma planlama surecinde gereksinim duyacaklari temel
becerileri kazandiran (Levin, Carol & Pierce, 2001), tek bir dogru cevabi olmayan ancak 6grencilerin farkh
yorumlar ve agiklamalar yapmalarini gerektiren (Glatthorn, 1999) nitelikte olmalidir.

En genel anlamiyla otantik gorevler, cocugun gergek yasamindaki sorunlara ve bunlarin ¢dziimlerine
odaklanmaktadir. Bu goérevlerin 6gretme-6grenme sireglerinde kullaniimasiyla otantik gorev temelli
o6grenme ortamlari olusturulmaktadir.

Otantik gorev temelli 6§renme ortamlari disiplinlerarasi yaklasimi temel almaktadir. Bu baglamda
disiplinlerarasi bir anlayisla ele alinan ortamlar, geometri ya da felsefe 6gretilen ortamlar degil; sehrin
yonetildigi, evin insa edildigi, ucagin uguruldugu, biitcenin planlandigl ya da bir cinayetin ¢oézlildugi
gercek yasam olaylarinin konu edildigi 6grenme ortamlaridir (Lombardi, 2007). Bu tir 6grenme
ortamlari, 6grencinin sinif disinda da bir diinya oldugunu fark etmesine ve o diinyay kesfetme istegi
duymasina olanak vermektedir. Otantik 6grenme yaklasimi dogrultusunda olusturulan ders planlari ve
uygulamalari, 6grencilerin elestirel diisinme ve gidilenmelerini destekleyerek bagimsiz 6grenmelerine
olanak saglayan bilissel yaklasimlari icermektedir. Bu ortamlar, 6grencileri isbirligi icerisinde galisma ve
o0grenmeye tesvik etmekte ve karmasik gorevlere ¢ozimler Uretmelerini saglayacak mantiksal gikarimlar
yapmalarini saglamaktadir (Borthwick et al. 2007).

Otantik gorev temelli 6grenme ortamlarinda 6grenciler gercek yasamin karmasasi ve zorluklariyla
iliskili tum0 otantik olan senaryolar, roller, siirecler ve Urinlerle ugrasarak kendilerine verilen gorevi
basariyla tamamlayacak bilgi ve beceriye sahip olduklarini kanitlamaktadirlar. Bunun yani sira 6grenciler,
pasif olarak yanitlari segmek yerine etkin bigimde sorun ¢ézme siirecine katilmaktadirlar (Chun, 2010).
Yine, 6grenciler kendi 6grenme sireglerini olusturmak ve gergek yasamla iliskili olan sorunlara yenilikgi
¢Ozlimler Uretmek igin cesaretlendirilmektedirler (Strimel, 2014).

Hayat Bilgisi Dersi ve Otantik Gérev Temelli Ogrenme Ortamlari

Hayat Bilgisi dersinin, 6gretme-6grenme ortamlarinin dizenlenmesinde; 6grencileri okul disindaki
yasamda var olan sorunlarla karsilastiran ve bu sorunlara gergekgi ¢éziimler Gretmelerini amaglayan,
tartisma sireglerinde (st diizey diisinme becerilerini ise kosmalarina olanak veren, arkadaslariyla
isbirligi icinde galismaya yonlendiren, birden fazla roller (stlenip farkh bakis acilari gelistirmelerini
saglayan etkinlikler iceren 6grenme ortamlarindan yararlanilabilir. Bu tiir ortamlardan biri olan otantik
gorev temelli 6grenme ortamlari, 6grencinin gercek yasamindaki bir sorunu konu edinen ve buna
¢O6zimler Uretmelerini saglayan otantik gorevlerden olusmaktadir. Otantik bir gérev, 6grenciyi sinif
disina gikararak gercek yasami kesfetmesini saglamaktadir. Yine 6grencinin yasadigi yerdeki sorunlari
fark etmesini, bu sorunlara ¢ézimler 6nermesini ve bu silrecte arkadaslariyla isbirligi icerisinde
calismasini gerektirmektedir. Bu yonlyle otantik gorevler, 6grencilerin yasam boyu 6grenme becerilerini
kazanacaklari nitelikteki etkinlikler olarak tasarlanmaktadir.

Otantik gorevler, gercek yasamla ilgili olup, farkh disiplinleri ilgilendiren disiplinler arasi bigimde
sunulmaktadir (Herrington, 2006; Reeves et al. 2002,). Hayat Bilgisi dersinin igeriginin olusturulmasinda
diger derslerle iliskili olma boyutu olduk¢a 6nem tasimaktadir. Karabag (2009,) bu dersin iceriginin hem
mihver ders olarak kabul edilmesi hem de ¢ocuklara yasami bir biitlin olarak 6gretmesi baglaminda diger
derslerle zenginlestirildigini belirtmektedir. Nitekim sosyal bilimlerden ve doga bilimlerinden secilen
konular disiplinler arasi bir anlayisa dayali olarak Hayat Bilgisi dersi ile sunulmaktadir (Saglam, 2015).
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Hayat Bilgisi dersindeki Okul Heyecanim, Benim Essiz Yuvam ve Diin Bugiin Yarin temalarinin amaglarina
bakildiginda, gerek 6grencinin gunlik yasamiyla ilgili oldugu gerekse diger derslerle iliskili bigimde
sunuldugu gorilmektedir. Bu temalarin otantik gérev temelli etkinlik planlari hazirlanarak islenmesi,
Hayat Bilgisi dersinin 6gretme-6grenme sireclerinin iyilestiriimesine katkida bulunabilecek nitelige sahip
gorinmektedir.

Demirel’e (2007) gore 6grenme yasantilari, 6grenenlerin dislinme becerilerini gelistirmeli, onlari
elestirel, sorgulayici ve yaratici disinmeye sevk edebilmelidir. Bu disiinceye paralel olarak, Ust diizey
disiinme becerilerinin gelistirilmesi ve ise kosulmasi, otantik gérev temelli 6grenme ortamlarinin énemli
gerekliliklerindendir (Wehlage et al. 1996). Hayat Bilgisi dersindeki 6grenme vyasantilarinin
diizenlenmesinde, otantik gorev temelli 6§renme ortamlarinin olanaklarindan yararlanilabilir. Bu sayede
gerek 6grenme yasantilar etkili bicimde diizenlenebilir gerekse Hayat Bilgisi dersinin igleyisine farkh
boyutlar kazandirilabilir.

Bu arastirmanin amaci, Hayat Bilgisi dersinde otantik gorev temelli 6grenme ortamlarinin
ogrencilerin derse yonelik tutumlarina ve 6grenme sireglerine yansimalarini belirlemektir. Bu genel
amag dogrultusunda arastirmada su sorulara yanit aranmistir:

e Hayat Bilgisi dersinde otantik gorev temelli 6grenme ortamlarinda gerceklestirilen 6gretimin,
Ogrencilerin Hayat Bilgisi dersine yonelik tutumlarina etkisi nedir?

» Hayat Bilgisi dersinde olusturulan otantik gorev temelli 6grenme ortamlarindaki 6grenme sireci nasil
gerceklesmigtir?

e Ogrencilerin, Hayat Bilgisi dersinde otantik gérev temelli 6grenme ortamlarindan yararlanilmasina
yonelik gorusleri nelerdir?

e Velilerin, Hayat Bilgisi dersinde otantik gorev temelli 6grenme ortamlarindan yararlanilmasina
yonelik gorusleri nelerdir?

Yontem
Arastirmanin Deseni

Arastirma, nitel ve nicel yontemlerin birlikte kullanildigi karma yontem desenlerinden gomili karma
yontem deseni ile tasarlanmistir. Karma yontem, tek bir arastirmaya yonelik arastirma problemini
anlamada hem nitel hem de nicel veri toplama ve analiz etme yontemlerinin kullanilmasi olarak
tanimlanmaktadir (Creswell, 2005). Gomiili karma yéntem deseni ise, tek veri setinin yeterli olmadigi,
farkh sorularin yanitlanmasi gerektigi ve her farkh tipteki sorunun farkh veri seti gerektirdigi durumlarda
kullaniimakta (Creswell & Plano Clark, 2014) ve gomlii deneysel ve gémiili iliskisel desen olmak lzere
ikiye ayrilmaktadir (Creswell & Plano Clark, 2007). Bu arastirmada, gomili deneysel desen modeli
benimsenmistir.

GOmiuli deneysel desen modeline nicel veriler deneysel desenin temel sorusuna, nitel veriler ise
(uygulama 6ncesi, sonrasi ya da sirasinda) deneysel siirecle baglantili olan arastirmanin ikincil sorusuna
yanit aranmasinda kullanilmaktadir (Creswell & Plano Clark, 2014). Bu arastirmada da zayif deneysel
desenlerden tek grup ontest-sontest desen kullaniimistir. Bu kapsamda arastirma siirecinde denel islem
oncesinde ve sonrasinda nicel Olglimler yapilarak zayif deneysel sireg¢ gercgeklestirilmis, denel islem
sireci ise gozlem ve gorlismelerden elde edilen nitel verilerle desteklenmistir. Arastirmaya, 6grencileri
tanimak ve kameraya alismalarini saglamak amaciyla deneme c¢ekimlerinin yapilmasiyla baslanmistir.
Daha sonra Hayat Bilgisi dersine yonelik tutum olgegi uygulanmis ve sinif i¢ci uygulamalar
gerceklestirilmistir. Sinif ici uygulamalar sirasinda dersler kamera ile kayit altina alinmistir. Hayat Bilgisi
dersinde gerceklestirilen uygulamalarin ardindan Hayat Bilgisi dersine yonelik tutum olgegi son test
olarak uygulanmistir. Ogrenciler, sinif dgretmeni ve veliler ile gdriismeler yapilmis, arastirma siireci
boyunca arastirmaci tarafindan arastirmaci glinligu tutulmustur.
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Katilimailar

Arastirmanin uygulama asamasi, 2015-2016 Ogretim yili giiz doneminde Usak ilinde orta sosyo-
ekonomik duzeydeki bir okulun 3-A sinifinda 6grenim goren toplam 20 6grenci ile gergeklestirilmistir.
Arastirmanin katilimcilarinin belirlenmesinde amagli 6rnekleme yontemlerinden olgit 6rnekleme
yontemi kullanilmistir. Olgiit drneklemede drneklem igin belirlenen &lciiti karsilayan birimler (nesneler,
olaylar, vb.) 6rnekleme alinmaktadir (Blyukoztirk, Kilic Cakmak, Akgiin, Karadeniz & Demirel, 2012). Bu
baglamda, arastirmada katihmcilarin belirlenmesinde; okul miudiri, sinif 6gretmeni ve velilerin
arastirmaya sicak bakmasi ve sinifta video kaydi alinmasina izin vermesi, velilerin ve 0Ogrencilerin
arastirma sirecine katilmaya goniilli olmasi, segilen sinif mevcudunun etkinlik planlarini uygulamaya
elverigli olmasi Olgutleri temel alinmistir. Bu o&lgltler dikkate alinarak okul mudiriyle ve 3. sinif
O0gretmenleriyle goriuslilmus, 6lgltlerin timand 3-A sinifinin karsiladigi anlagilinca arastirma 3-A sinifinda
gerceklestirilmistir.

Arastirmanin yapildigi siniftaki 6grencilerin 11’i erkek, 9’u kizdir. Ogrencilerin biylk cogunlugu 2
kardes olup, ailede 4 kisi yasamaktadirlar. Ogrencilerin anne ve babalari genellikle ilkokul mezunudur.
Ogrencilerin ¢ogunun ailesi 1300 TL gelire sahiptir. Arastirmaya katilan 6grencilerin anneleri genellikle ev
hanimi, babalari ise genellikle isgidir.

Veri Toplama Araglari

Gozlem formu: Hayat Bilgisi dersinde otantik gérev temelli 6g§renme ortamlarinin 6zelliklerinin ve bu
ortamlarda Ogretimin nasil gergeklestiginin belirlenmesine yonelik nitel veriler goézlem vyoluyla
toplanmistir. Ayrica sinifta yapilan etkinlikler sliresince 6grenciler grup halinde ¢alismislardir. Dolayisiyla
arastirmaci, 6grencilerin grup calismasindaki etkilesimini ve konusmalarini eksiksiz bicimde kaydetmek
icin ses kayit cihazi kullanmistir. Bu kapsamda arastirmada toplam dort ses kayit cihazi kullanilmistir.

2015-2016 egitim-6gretim yili gliz doneminin ilk haftasinda uygulamanin gerceklestirilecegi sinifta
arastirmaci tarafindan sabit kamera ile deneme gekimleri yapilmistir. Deneme ¢ekimleri 3 ders saatinde
gerceklestirilmistir. Yapilan deneme c¢ekimleri incelenerek kameranin nerede durmasi ve nelere
odaklanilmasi gerektigi kararlastirilmistir. Deneme ¢ekimleri ile 6grencilerin ders sirasinda video kaydi
alinmasina alismalari ve dogal ortamin saglanmasi amaclanmistir.

Deneme cekimleri tamamlandiktan sonra 6 haftalik strecte uygulama gerceklestirilmistir. Asil
uygulama siirecinde toplam 15 ders saati olmak tzere toplam 600 dakika gdzlem yapilmistir.

Goriisme formu: Bu arastirmada 6grencilerin, velilerin ve sinif 6gretmeninin otantik gorev temelli
o6grenme ortamlarindaki 6gretimin nasil gercgeklestirildigine yonelik gorislerinin belirlenmesinde yari
yapilandiriimis gorisme formundan yararlanilmistir. Bu baglamda Ogrencilerin, velilerin ve sinif
O0gretmeninin Hayat Bilgisi dersinde otantik gérev temelli 6grenme ortamlarindan yararlanilmasina
yonelik gorislerini ortaya cikarabilecek olan 6 gorisme sorusu yazilmistir. Gorisme sorulari
hazirlanirken bir sinif 6gretmeninden goérts alinmis; otantik 6grenmeyle ilgili yapilan arastirmalar
incelenmistir. Taslak olarak hazirlanan formlar Hayat Bilgisi Egitimi alanindan 2, Sinif Ogretmenligi
alanindan 2 ve Tirkge Egitimi alanindan bir uzmana goénderilmistir. Uzmanlardan gelen donditler
dogrultusunda formlara son bigimi verilmistir. Gorlismeler, 2015-2016 egitim-6gretim yili gliz déneminin
son iki haftasinda gergeklestirilmis ve ses kayit cihazi ile kayit altina alinmistir. Bu siiregte sinif 6gretmeni
ve 6grencilerin timiyle gorisiilmis; velilerden 6 tanesi gorismeyi kabul etmemis ve toplamda 14 veli
ile gorisiilmistir. Gergeklestirilen gériismeler toplam 214.87 dakika siirmistiir. Ogrencilere yénelik
gorisme sorularindan bazilari “Hayat Bilgisi dersinin gercek yasamdan sorunlarla islenmesine yonelik
olarak ne dislinliyorsun?, Hayat Bilgisi dersinde yaptigimiz etkinliklere iliskin ne dlslnlyorsun?
Hangileri hosuna gitti? Hangileri gitmedi?” ve velilere yo6nelik gorisme sorularindan bazilarn
“Cocugunuzun Hayat Bilgisi Dersinde yaptigi etkinliklerle ilgili ne distinliyorsunuz?, Hayat Bilgisi dersinin
gercek yasamdan sorunlarla islenmesinin ¢ocugunuza ne gibi yararlari oldu? Bu siiregte ¢cocugunuz sorun
yasadi mi?” bigcimindedir.
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Etkinlik planlari: Etkinlik planlarinin hazirlanmasi sirecinde ©ncelikle Hayat Bilgisi dersinin Okul
Heyecanim ve Benim Egsiz Yuvam temalarindaki kazanimlar incelenerek toplam 13 kazanimin arastirma
kapsamina alinmasina karar verilmistir. Daha sonra belirlenen kazanimlari kapsayacak, otantik
o6grenmenin bilesenlerini yansitacak ve 6grencileri isbirligi icinde calismaya sevk edecek bir Otantik
Gorev Yonergesi yazilmistir. Otantik Gorev Yonergesinin konusu “Yardima muhtac insanlara yardim etme
ve Usak Asevi‘ne destek olma” olarak belirlenmistir. Yonerge 6grencileri uygulama siireci boyunca
otantik gorevlerle karsi karsiya getirecek, yakin ¢evrelerinde bir sorunla yiizlesme ve ¢6ziim Onerileri
getirmelerine olanak saglayacak nitelikte hazirlanmistir. Son olarak segilen kazanimlar igin konu alanlari
belirlenmis; etkinlik planlari yazilmis ve dersler Otantik Gorev Yonergesindeki olayla iliskilendirilerek

» u

islenmistir. Konu alanlari; “benzerlikler ve farkhiliklar”, “duyarliliklara saygi ve arkadas iliskileri”, “okul

kurallari ve sinif esyalarinin kullanimi”, “milli bayramlar, 6zel gilinler ve kutlamalar” ve “dirustlik, grup
calismasi ve barinma” olarak belirlenmistir.

Planlar hazirlanirken 6grenci dizeyine uygunluk, etkin katihm ve isbirliginin saglanmasi, sosyal
baglam, diger derslerle iliskili olma gibi oOlgltler géz 6niinde bulundurulmustur. Dersler islenirken
ogretme-6grenme siiregleri cesitli yontem ve tekniklerle zenginlestirilmis; bu kapsamda tartisma, 6rnek
olay metinleri, rol yapma, soru-yanit vb. yontem ve tekniklerden yararlanilmistir. Ayrica dersler boyunca
zaman zaman glincel olaylar, fotograflar, karikatiirler vb. materyaller de sinif ortamina getirilmis, power-
point sunulari ve 6grenciler igin calisma kagitlari hazirlanmistir.

Kisisel bilgi formu: Arastirmaya katilan 6grencilerin ve velilerin kisisel 6zelliklerini ortaya koymak igin
arastirmaci tarafindan kisisel bilgi formu hazirlanmistir. Kisisel bilgi formunun hazirlanmasinda uzman
gorislerinden yararlanilmistir. Form o6grencilerin cinsiyetlerine, kardes sayilarina, ailedeki birey
sayllarina, aylik ortalama gelirlerine, anne ve babalarinin 6grenim durumlari ve mesleklerine yonelik
bilgileri belirlemeye yonelik olarak hazirlanmistir.

Arastirmaci giinliigii: Arastirmaci uygulama 6ncesi, uygulama sirasi ve uygulama sonrasinda yansitici
ginlik tutmustur. Gunlikte yapmay planladigi ve yaptig ¢alismalardan, siirecin nasil islediginden,
yasadigl sorunlardan ve bu sorunlara yonelik ¢dziim onerilerinden bahsetmistir. Arastirmaci glinligiin
bulgularin desteklenmesi amaciyla kullanilmistir.

Hayat Bilgisi Dersine Yénelik Tutum Olgedi: Arastirmada Hayat Bilgisi dersinde otantik gérev temelli
o6grenme ortamlarinin olusturulmasinin 3. Sinif 6grencilerinin tutumlarina etki edip etmediginin
belirlenmesinde tutum 6lgeginden yararlaniimistir. Bu kapsamda, arastirmada Bektas (2007) tarafindan
gelistirilen Hayat Bilgisi Dersine Yonelik Tutum Olgegi kullaniimistir. Gegerlik ¢alismasi sonunda toplam
10 maddenin yer aldigi 3 faktérden olusan ve faktoérlerin agikladiklari toplam varyansin % 51.00 oldugu
bulunmus; glvenirlik galismasi kapsaminda ise 6lgegi olusturan boyutlarin sirasiyla .61, .54 ve .36 i¢
tutarhhk katsayisina sahip oldugu, bunun yaninda 6lgegin toplam glivenirlik katsayisinin ise .63 oldugu
bulunmustur (Bektas, 2007). Gegerlik ve glivenirlik calismalari sonunda 6lcegin “Hayat Bilgisi Dersinden
Zevk Alma”, “Hayat Bilgisi Dersi ile ilgilenme” ve faktér “Hayat Bilgisi Dersinin Gerekliligine inanma”
olmak tizere 3 faktor ve toplam 10 maddeden olustugu belirlenmistir.

Denel islem

Arastirmanin denel islem siireci toplam 6 hafta sirmustir. Uygulamanin son bir saati ise Hayat Bilgisi
dersine yonelik tutum o6lgeginin uygulanmasina ayrilmistir. Denel islem siireci arastirmaci tarafindan
otantik gorev yonergesine uygun olarak hazirlanan etkinlik planlarinin uygulanmasiyla baslamistir.
Etkinlik planlari hazirlanirken 6grencilerin derste etkin olmasina 6zen gosterilmis, her ders mutlaka
gorseller ya da videolarla desteklenmis, calisma kagitlari dagitilmistir. Etkinlik planlari, her derse farkl bir
etkinlik gerceklestirmeye yonelik olarak hazirlanmistir. Bu etkinlikler hem kazanimlarla hem de otantik
gorevlerle iliskilendirilmistir. Bu baglamda sinif i¢i etkinlikler genellikle bir soruna ve 6grencilerin bu
soruna yonelik ¢ézimler Gretmeleri icin hazirlanmistir. Bu siirecte gruplar éncelikle etkinlige yonelik
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sorunu, nedenlerini ve sonuglarini belirlemisler daha sonra ise ¢6ziim Onerileri sunmusglardir. Bu
¢alismalarda kimi zaman gruplardan sunum yapmalari istenmistir. Yapilan sunumlarda gruplarin
birbirlerini elestirmeleri saglanmig ve tartisma etkinliklerine yer verilmistir. Degerlendirme siireci her
dersin sonunda arastirmaci tarafindan hazirlanan degerlendirme formlarinin 6grencilere dagitiimasiyla
gerceklestirilmistir. Bunlar genellikle 6z degerlendirme formu, akran degerlendirme formu, acik uglu
sorular, yapilandiriimis grid, gézlem formundan olusmustur.

Verilerin Analizi

Arastirmada Hayat Bilgisi dersinde otantik gorev temelli 6grenme ortamlarinda gergeklestirilen
o6gretimin, 6grencilerin Hayat Bilgisi dersine yonelik tutumlarina etkisini belirlemek amaciyla Hayat Bilgisi
dersine yonelik tutum 6lgegi 6n test-son test olarak uygulanmistir. Bunun sonucunda, elde edilen veriler
SPSS 17.0 paket programindan yararlanilarak analiz edilmistir. Verilerin, Kolmogorov Smirnov (p=.20),
Shapiro Wilk (p=.57) degerleri goz o6ninde bulunduruldugunda ve normal dagilim egrisi dikkate
alindiginda, normal dagildigi belirlenmistir. Bu baglamda, verilerin analizinde parametrik testlerden olan
t testinden yararlaniimistir.

Nitel verilerin analizinde ise betimsel analiz teknigi kullanilmistir. Bu yaklasima gore elde edilen
veriler, daha dnceden belirlenen temalara goére 6zetlenmekte ve yorumlanmaktadir. Betimsel analiz dort
asamadan olusmaktadir (Yildirm & Simsek, 2011):

Betimsel analiz igin bir ¢erceve olusturma: Arastirma sorularindan, kavramsal cerceveden ya da
gorisme ya da gozlemde yer alan boyutlardan yola ¢ikilarak bir ¢ergeve olusturulmakta ve buna gore
verilerin hangi temalar altinda sunulacagi belirlenmektedir. Bu arastirmada arastirmanin ikinci sorusuna
yonelik olan cergeveyi, otantik 6grenmenin bilegenleri olusturmaktadir. Arastirmanin Uglinci ve
dordiinci sorusuna yonelik olan gerceveyi ise yari yapilandiriimis goriisme formundaki boyutlar
olusturmustur.

Tematik cerceveye gére verilerin islenmesi: Bu asamada verilerin tanimlama amaciyla segilmesi,
anlamli ve mantikli bicimde bir araya getirilmesi s6z konusudur. Arastirmada 6ncelikle video kayitlarinin
dokimi yapilmistir. Gézlemlerden sonra video kayitlari arastirmaci tarafindan tek tek izlenmis; 865
dakikalik video kaydinin dokimi yapilarak analize alinmistir. Bu analizlerden elde edilen veriler,
arastirmanin cergevesini olusturan temalarin altina yerlestirilmistir. S6z konusu islemin dogrulugunu
sinamak igin bir uzmandan yardim alinmig, uzmanin video kayitlarinin bir bélimiini bilgisayar ortamina
gecirmesi istenmistir. Arastirmaci ve uzman tarafindan yapilan doékimlerin ¢ogunlukla uyusmasi
sonucunda dokiim isleminin giivenilir bicimde gerceklestirildigi belirlenmistir. Benzer bicimde 6grenci,
sinif 6gretmeni ve velilerle gorismeler de dokilmis ve yari yapilandirilmis gériisme formlarinda yer alan
boyutlara gére temalandirilmistir. Ogrenci riinleri de ayrintili olarak incelenmis ve daha &nceden
olusturulan kodlarla iliskilendirilmistir.

Bulgularin tanimlanmasi: Bu asamada veriler tanimlanarak gerekli yerler dogrudan alintilarla
desteklenmektedir. Bu arastirmada da verileri desteklemek amaciyla goézlem, gériisme, Ogrenci
materyalleri ve arastirmaci glinliglinden dogrudan alintilar yapilmistir.

Bulgularin yorumlanmasi: Tanimlanan bulgularin agiklandigi, iligkilendirildigi ve anlamlandirildig
asamadir. Arastirmaci bu asamada bulgular arasindaki iligkileri agiklamak amaciyla yorumlar yapmistir.

Arastirmanin Gegerligi ve Giivenirligi

Glvenirlik, bir aracin her 6lgmede birbirine yakin sonuglar vermesiyle (Balci, 2006) gegerlik ise
arastirma sonugclarinin dogruluguyla ilgilidir (Yildinm & Simsek, 2011). Nitel ve nicel veri toplama
sureclerinin birlikte gerceklestirildigi bu arastirmada nicel verilerin toplanmasinda Bektas (2007)
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tarafindan gelistirilen Hayat Bilgisi Dersine Yoénelik Tutum Olgegi kullaniimistir. Olgegin giivenirligi,
uygulama sirasinda elde edilen verilerle hesaplanmistir. Buna yodnelik Cronbach Alpha katsayisi
hesaplanmis, 6lgegin toplam glvenirlik katsayisinin ise .61 oldugu bulunmustur. Buna dayali olarak
olcegin glivenilir bir yapiya sahip oldugu séylenebilir.

Arastirmada nitel verilerin toplanmasi asamasinda gozlem ve gorisme tekniklerinden
yararlanilmistir. Alanyazinda nicel ve nitel arastirmalarin temele aldiklari varsayimlarin birbirinden farkh
olmasindan dolayi, bu iki arastirma yonteminin gecerlik ve givenirlik tanimlarinin da farkli olmasi
gerektigine yonelik gorusler vardir. Bu baglamda, Lincoln ve Guba (1985), nitel arastirmalarin gegerlik ve
guvenirligi icin ‘dogruluk’ terimini kullanmis (cite in: Sencan, 2005) ve dogrulugun ise inandiricilik,
aktarilabilirlik, tutarhhk ve teyit edilebilirlik olmak Uzere dort kriter gergevesinde saglanabilecegini
belirtmistir. Bu arastirmada inandiricilik kapsaminda uzun siireli etkilesimi saglamak icin yaklasik 3 aylik
bir veri toplama stireci gercgeklestirilmistir. Bu slirecte arastirmaci ortamda bulunarak 6grencilerle yakin
iliskiler kurulmus ve derinlemesine bilgi toplanmistir. Veri toplama sirecinde birden fazla veri toplama
araci kullanarak elde ettigi verilerin birbirini desteklemesi ve dogrulamasini saglamistir. Aktarilabilirligin
saglanmasi amaciyla arastirmanin tiim asamalari ayrintili bicimde betimlenmistir. Arastirmaci arastirma
raporunu yazarken gozlem ve goriismelere yonelik elde ettigi temalar ve alt temalari dogrudan alintilarla
desteklemistir. Tutarlili§in saglanmasi amaciyla gdzlem siirecine yonelik veriler, video kaydi alinarak elde
edilmistir. Gorlismeye yonelik veriler ses kayit cihaziyla kayit altina alinmigtir. Son olarak teyit
edilebilirligin saglanmasi amaciyla d6ncelikle arastirmaci arastirmanin tiim siireclerinde yansiz bir tavir
sergilemistir. Arastirma verilerinin bir kismi baska uzmanlara verilmis ve analiz yapmalari istenmistir.
Uzmanlarin yaptiklari analizlerle arastirmacinin yaptigi analizlerin paralellik gbstermesi sonucunda teyit
edilebilirlik saglanmistir.

Tim bunlara ek olarak arastirmada yari yapilandirilmis gérismelerden elde edilen verilerin glvenirlik
¢alismasi kapsaminda, 6grencilere ve velilere yonelik verilerin her birinden ayri ayri % 25.00’lik bir bolim
alinmis; bu bolimler bir uzmana sunulmus ve bu verileri kodlayarak temalastirmasi istenmistir. Uzman
gorisl alindiktan sonra arastirmaci ve uzman bir araya gelerek gérus ayriligi yasadiklari temalar Gizerinde
tartismis ve gorus birligine varmistir. Temalarin tutarliliginin hesaplanmasi icin Miles ve Huberman'in
(1994) gorus birligi formlu [(P= gorus birligi/ goris birligi + gorus ayriligl) x 100] kullanilmistir. Buna gére
gorisme verilerinin analizinde 6grencilere yonelik olarak .90, velilere yonelik olarak ise .93 oraninda
goris birligine varilmistir. Boylece goriisme verilerinin analizinde givenirlik saglanmistir.

Arastirmada denel islem boyunca, denel islem sireci video kamera ile kayit altina alinmistir.
Uygulamanin glvenilirligini belirlemek igin, iki alan uzmani 600 dakikalk video kayitlarindan 200
dakikasini izleyerek hazirlanan goézlem formunu ayri ayri doldurmuslardir. Uzmanlarin puanladiklar
derslerin benzer sonuclar gosterdigi ortaya ciktigindan yapilan uygulama glvenilir olarak kabul
edilmistir.

Bulgular

Otantik Gorev Temelli Ogrenme Ortamlarinin Ogrencilerin Hayat Bilgisi Dersine Yonelik Tutumlarina
Etkisine Yonelik Bulgular

Hayat Bilgisi Dersine Yénelik Tutum Olgegi uygulamanin basinda ve sonunda 6n test- son test olarak
uygulanmis, égrencilerin dlgekten aldiklar puanlardaki farklilasmaya bakilmistir. Ogrencilerin 8lcekten
aldiklari puanlarin anlamh olup olmadiginin belirlenmesinde t testinden yararlanilmistir. Elde edilen
bulgular Tablo 1.’de sunulmustur.

Tablo 1.

Ogrencilerin Tutum Olgedine Yénelik On-test ve Son-test Puanlari
Ogrenci Gruplan N X Ss t Sd p
On test 20 233 .12 -2.71 19 .01
Son test 20 2.57 .28
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Tablo 1.'de gorildigi gibi 6grencilerin 6n-test ve son-test puanlari arasinda anlamli bir farklilik
gorulmektedir. Buna gore otantik gérev temelli 6grenme ortamlarinin, 6grencilerin Hayat Bilgisi dersine
yonelik tutumlarini olumlu yénde arttigi sylenebilir.

Hayat Bilgisi Dersinde Olusturulan Otantik Gorev Temelli Ogrenme Ortamlarindaki Ogrenme
Siireglerinin Nasil Gergeklestigine Yonelik Bulgular

J)

Hayat Bilgisi dersindeki otantik gérev temelli 6grenme ortamlarinda “benzerlikler ve farkhliklar
konu alanlarina yénelik gergeklestirilen uygulama: 2 saatlik bu derslerde arastirmaci fiziksel 6zellikler,
insanlar arasindaki benzerlikler ve farklliklar Gizerinde durmustur. Daha sonra konuyu gergek yasamdan
sorunlarla iliskilendirerek 6grencilerin dikkatini ¢ekmis ve onlari otantik bir baglam ile karsi karsiya
getirmistir. Derslerin otantik baglamla iliskilendirilmesi kapsaminda arastirmaci, 6grencilere bir cocugun
varlik ve yoksulluk icindeki iki fotografini dagitarak, onlari gercek yasamdan bir sorun ile karsilastirmistir.

Gergeklestirilen sinif ve grup tartismasi siiregleri incelendiginde, otantik 6grenmenin su bilesenlerinin
ortaya c¢iktig1 gérialmustir:

o Ust diizey diisiinme
e Farkh bakis agisi gelistirme

Arastirmaci “Gocuklar size dagittigim fotografi grup arkadaglarinizla birlikte inceleyin. Bu ¢ocuk neler
yasamista bu duruma gelmis, bunu tartisin” (V.K.,5.10.2015, 33.29) diyerek 6grencileri grup ¢alismasina
yonlendirmistir. Bu baglamda 6grencilerin tartisma sidrecinde lst dizey disiinme becerilerini ise
kosmalarina yonelik olarak gerceklesen diyaloglar su sekildedir:

Adem : Savas ¢ikmis.
Arastirmaci: Nasil etkilemis savas?
Melih : Savas oldugunda evlerine falan zarar gelmistir. (V.K., 6.10.2015, 21.43)

Melih, savas durumunda evlerin zarar gorebilecegini séylemis dolayisiyla neden-sonug iliskisi kurarak
aciklamigtir.

Adem: Babasi isyerinden kovulmus olabilir. Bankadaki borglarini 6deyememis ve evlerindeki
malzemeleri almislardir belki 6gretmenim. Evden atilmis olabilirler. Kiracilarsa kirayl 6deyememislerdir.

Seyda: Babasi engellidir belki. Calisamamistir, para kazanamamistir. (V.K., 6.10.2015, 23.20)

Adem, fotograftaki cocugun durumunu babasinin isten kovulmasiyla iliskilendirerek; Seyda ise
babasinin engelli olmasina baglayarak agiklamistir.

Otantik gorev temelli 6grenme ortamlarinda 6grenciler ilgilendikleri sorunun farkli noktalarina
odaklanmaktadirlar. Bu baglamda, 6grencilerin tartisma sirecinde farkh bakis agilari gelistirmelerine
yonelik olarak gerceklesen diyaloglar su sekildedir:

Melih: Ben olsam baska bir llkeye giderdim ne gizel.
Adem: Nasil gideceksin paran olmadan?
Melih: Otostop cekerek giderdim, degisiklik olur hem. Orada ¢alisirdim. is bulurum elbet.

Adem: Sagmalama oglum ya. Benim hi¢ akhma gelmez vallahi. (grup ses kaydi, Uglincu grup,
6.10.2015)

Bu diyalogda Melih’in sorunun ¢6ziimiine yonelik olarak getirdigi oneri, Adem tarafindan farkl
bulunmusgtur. Bu durum arastirmaci giinliigiinde s6yle belirtilmistir:

“..Ogretmenlik yapmak gercekten zor bir ismis. Bunu simdi daha iyi anliyorum. Keyifli tabi ki ama
cocuklarin ¢ok farkli ozellikleri var. Cok degisik seyler sdyleyebiliyorlar. Sasirip kaliyorum. Hayal gigleri
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¢ok genis. Bir olaya farkli agilardan bakma konusunda iyi olduklarini diistinllyorum. Tartisma sirecinde
birbirleriyle olan diyaloglarina bakiyorum. “bu sonuca nasil vardi ki? Benim bile aklima gelmezdi” diye
daslniyorum kimi zaman...” (7.10.2015, arastirmaci guinlig)

Arastirmaci glnlGginde belirtildigi gibi 06grenciler, bir konuya tek bir boyuttan degil, farkl
noktalardan bakabilmislerdir. Bu baglamda 6grencilerin farkli bakis acilari gelistirdikleri séylenebilir.

“Benzerlikler ve Farkhhklar” konu alanlarina yonelik olarak islenen derslerin degerlendirme siirecinde
6z degerlendirme formu kullanilmistir. Bu form ile 6grenciler kendilerini degerlendirmislerdir. Formlar,
arastirmaci tarafindan tek tek incelenmis ve 6grencilere doniitler verilmistir. Buna gore genel olarak
ogrencilerin kazanimlari edindikleri soylenebilir.

“Benzerlikler ve Farkliliklar” konu alanlarina yonelik olarak islenen derslerde 6grenciler gergek
yasamda olabilecek bir sorunla karsi karsiya gelmislerdir. Arastirmacinin dagittigi fotograftaki ¢ocugun
fiziksel degisimi anlamlandirmak icin grup tartismasi yapmis; sorunu belirleme ve ¢oziime yonelik
oneriler gelistirme sireglerinde otantik 6grenmenin temel bilesenlerinden olan Ust dizey disiinme
becerilerini ise kosmuslardir. Bu kapsamda grup ¢alismasi ve tartisma sireclerinde neden-sonug iliskisi
kurarak ¢ikarimda bulunmuslardir. Bu derslerde 6grenciler karsilastiklar otantik goreve yonelik farkl
bakis acilari gelistirmis, sorunu kendi zihinsel yasamlarinda anlamlandirmis ve sorunun degisik
boyutlarini ele almislardir. Bu baglamda otantik 6grenmenin gerekliliklerinden biri olan farkli bakis agilari
gelistirmede basarili olmuslardir.

Hayat Bilgisi dersindeki otantik gérev temelli 6Ggrenme ortamlarinda “duyarhiliklara saygi ve arkadas
iliskileri” konu alanlarina yénelik gergeklestirilen uygulama: 2 saatlik bu derslerde 6ncelikle arastirmaci
dgrencilere baskalarinin duyarliliklarina saygili olmakla alakali olan bir karikatiir géstermistir. Ogrenciler
karikatur ile ilgili tartismislar ve dislincelerini birbirleriyle paylasmislardir. Derslerin otantik baglamla
iliskilendirilmesi kapsaminda ise yemek fabrikasi etkinligi yapmislar ve el brosiirii hazirlamislardir. Bu
etkinlikte gruplar oncelikle neden bir yemek fabrikasi kurmak istediklerini anlatmiglardir. Daha sonra
kuracaklari fabrikayi yasadiklari ¢cevredeki diger insanlara tanitmak ve yardima muhtag insanlara dikkat
cekmek icin el brostirii hazirlamaya karar vermislerdir.

Gergeklestirilen sinif ve grup tartismasi sirecleri incelendiginde, otantik 6grenmenin su bilesenlerinin
ortaya ciktig1 gérialmustir:

® Yansitma

e Birincil kaynaktan yararlanma

Otantik gorev temelli 6grenme ortamlarinin énemli 6zelliklerden birisi, 6grencilerin 6grendikleri
bilgileri yeni durumlarda kullanabilmelerini saglayan yansitma becerisini edinmeleridir. Bu kapsamda
ogrencilerin diistincelerini yansitmasi baglaminda gerceklesen bir diyalog su sekildedir:

Arastirmaci: Biriyle arkadaslik etmeden 6nce olumlu davranislarinin olmasina 6zen gosterecegiz. Eger
olumlu davranislari yok ise onunla arkadaslik etmeyecegiz cocuklar degil mi? Hadi bakalim biraz disinin
olumlu davranislar neler olabilir?

Seyda: lyilik.

Kadir: Yemekleri paylagsmak.

Yasemin: Beraber vakit gegirip ilgi alanlarini 6grenmek.

Utku: lyi olmak, diiriist olmak, yemek paylasmak.

Beyza: iyi gecinmek, paylasimci olmak. (V.K.,19.10.2015, 16.30)

Bu diyalogda Kadir'in ve Utku’nun soyledikleri dikkat ¢ekmektedir. Her ne kadar arastirmacinin
tahtaya yansittigl karikatiirde yardima muhtag insanlarla ilgili bir durum olmasa da Kadir ve Utku
dusincelerini, gecen ders lzerinde durduklari otantik baglam ¢ergevesinde degerlendirmislerdir.
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Ogrencilerin arastirma siirecinde birincil kaynaktan yararlanmasina yénelik olarak gerceklesen bir
diyalog su sekildedir:

Arastirmaci: Cocuklar yardima muhtag insanlarla ilgili arastirma yapacaktiniz. Neler buldunuz?
Melis: Ogretmenim ben bir gazete haberi buldum.
Arastirmaci: Cocuklar Melis’i dinliyoruz.

Melis : “X gazetesinin haberine gore Aile ve Sosyal Politikalar Bakanligi 2015 buitgesi sunum kitapcigi
nifusun yizde 40'inin yoksul oldugunu ortaya koydu. 52 milyon 695 bin kayith segmenin bulundugu
ilkede 10 milyon segmen yardimlara muhtag....”

Arastirmaci: Cocuklar ne kadar ¢ok yardima muhtag insan varmis ilkemizde dyle degil mi? Evet Melis,
devam et.

Melis : “Verilere gore Tirkiye nifusunun ylzde 39,8'i yoksulluk envanterine kayith. 2013 Tirkiye
nifusu 76 milyon 667 bin olarak belirtilmis durumda. Bitiinlesik Sosyal Yardim Hizmetleri Bilgi Sistemi
yoksulluk envanterinde gecen sene muhtag hane sayisi 8 milyon, kisi sayisi da 30,5 milyon oldu.
Tirkiye'de kayitl segmen sayisi 52 milyon 695 bin.” (V.K.,19.10.2015, 05.40)

Bu ornekte gorildugl gibi Melis, arastirma yaparken birincil kaynak olan gazeteden yararlanmistir.
Derslerin degerlendirme sirecinde ise, arastirmaci tarafindan hazirlanan akran degerlendirme formu
kullanilmigtir. Bu form ile Ogrenciler, ayni grupta yer aldiklari arkadaslarini degerlendirmislerdir.
Ogrencilerin doldurduklari formlar, kazanimlarin edinilmesine yénelik olumlu ifadeleri barindirmaktadir.

“Duyarliliklara Saygi ve Arkadas iliskileri” konu alanlarina yénelik islenen derslerde &grenciler yakin
cevrelerinde yasayan yardima muhtag insanlar hakkinda farkindalik yaratmak icin el brostri hazirlamis
ve hazirladiklari brosiirleri komsularina dagitmislardir. Ogrenciler, otantik 6grenme baglaminda gerek
grup calismasi yaparak isbirligi icinde ¢alismis gerekse ilgilerini ceken gercek bir deneyimle mesgul
olmuslardir. Kimi 6grencilerin, 6gretmenin otantik baglamdan bagimsiz olarak sordugu sorulari
yanitlarken, konuyu otantik baglamla iliskilendirdigi gorilmus; kimi 6grencilerin ise ¢alisma kagidinda
otantik baglamdan soz ettigi belirlenmistir. Dolayisiyla 6grencilerin 6grendiklerini baska durumlarda
kullanabildigi; boylelikle yansitma yaptigi ortaya cikmistir. Ogrenciler, arastirma 6devini yaparken
kaynaklarin toplanmasi ve paylasilmasi siirecinde gazete gibi asil kaynaklardan yararlanmislar; boylelikle
gereksinim duyduklari bilgi ve kaynaklara ulasma imkani bulmuslardir. Bu siirecte 6grenciler nasil bilgi
toplanacagini ve arastirma yapilacagini deneyimlemislerdir. Bu durum arastirma becerilerinin
gelismesine katki saglamistir.

Hayat Bilgisi dersindeki otantik gérev temelli 6grenme ortamlarinda “okul kurallari ve sinif esyalarinin
kullanimi” konu alanlarina yénelik gerceklestirilen uygulama: Tek saati analiz edilen bu derste 6ncelikle
ogrenciler okul kurallarinin neler oldugu anlatan bir sunu izlemislerdir. Daha sonra derslerin otantik
baglamla iliskilendirilmesi kapsaminda arastirmaci, 6grencilere okulu ve sinifi olmayan, imkansizhklar
icinde 6grenim goren ogrencilerin fotograflarini gostererek, onlari gercek yasamdan bir sorun ile
karsilastirmistir. Gergeklestirilen sinif ve grup tartismasi siiregleri incelendiginde, otantik 6grenmenin su
bilesenlerinin ortaya ciktigi gorilmustdr:

o Ust diizey diisiinme
o Sinif disindaki iletisim

Dersin basinda arastirmaci 6grencilere okulu olmayan ¢ocuklarin fotograflarini géstererek “Cocuklar
siz cok sanslisiniz. Okulunuz var. Masalariniz, siralariniz var. Bilgisayariniz var. Bir slirl arag-gereciniz var.
Okula geldiginizde disarisi soguk olsa bile icerisi sicacik. Kalorifer yaniyor hig Gisiimiiyoruz. Oyle degil mi?
Biz cok sansliyiz ama kimi cocuklar dyle degil. Mesela bu fotograf, fakir olan ¢ocuklarin, okul olmayan
yerlerdeki cocuklarin dersleri nasil isledigini gésteriyor” (V. K., 11.11.2015, 02.25) biciminde agiklama
yapmistir. Ogrencilerin tartisma siirecinde iist diizey diisiinme becerilerini ise kosmalarina yonelik olarak
gerceklesen diyaloglar su sekildedir:
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Hakan: Ayakkabilari yok. Ayakkabi giymeden nasil yurtyorlar?

Derya: Onlikleri de yok. Bizim var ama ben de énliiksiiz gelmek isterdim okula. Onlar gibi serbest
giyinerek.

Arastirmaci: Ama onlar istedikleri icin degil onlikleri olmadigi icin dyle geliyorlar.
Hakan: Ogretmenim burasi daha iyi bence ya ne giizel serbest giyinip geliyorlar. Ben de dyle isterdim.

Yasemin: Aksam hava sogudugunda onlar yine o kiyafetlerle duruyorlar ama biz {zerimize
montumuzu giyiyoruz. ikisi ayni sey degil. (V. K., 11.11.2015, 06.30)

Bu diyalogda Yasemin, iki durum icin de somut 6rnekler vererek karsilastirma yapmis ve kendi
zihninde olusturdugu durumu arkadaslariyla paylasmistir.

Sinif ve okul duvarlarini agsma, iletisimi ve 6grenme siirecini sinif disina tagima otantik gorev temelli
0grenme ortamlarinin olusturulmasinda 6nemli bilesenlerdendir. Bu kapsamda 6grenciler iletisimi sinif
disina tasima baglaminda cumhurbaskanina mektup yazmislardir. Buna yonelik olarak soyle bir diyalog
gerceklesmistir:

Derya: Ogretmenim onlara bakinca, bizim her seyimiz var. O zaman biz onlara neden bagis
yapmiyoruz? Olanlar neden yapmiyor? Yapalim bence.

Arastirmaci: Diinyanin ve Tiirkiye'nin her yerinde bdyle imkansizliklar iginde olan g¢ocuklar var. Peki,
biz bunlar igin ne yapabiliriz?

Enes: Ogretmenim kalem, defter, canta génderelim onlara.

Halil: Ayakkabi, sira gondermeliyiz.

Melih: Ogretmenim giymedigimiz kiyafetleri gondermeliyiz.

Arastirmaci: Cocuklar ama bizim bunu yapmamiz zor olabilir. Daha yetkili birine soylesek?
Hakan: Cumhurbaskani. (V. K., 11.11.2015, 15.45)

Diyalogda goriuldigu gibi 6grenciler, ihtiyaci olan gocuklara dikkat ¢ekmek icin cumhurbaskanina
mektup yazmaya karar vermislerdir. Asagida 6grencilerin yazdiklari mektuplardan érnekler verilmistir:

“Sayin cumhurbagkanim, bizim yakinlarimizda ¢ok fakirler var. Ve biz bu insanlara yardim etmek
istiyoruz. Ama yardim etmek icin size ihtiyacimiz var. Eger siz de yardim ederseniz, hep birlikte biyuk bir
kuvvetle o siralari, sandalyeleri, tebesirleri, tahtalari olmayan insanlara verebiliriz. Bilirsiniz ki hicbir
cocuk bu insanlarin yerinde olmayi istemez. Ben, arkadaslarim, 6gretmenlerim c¢ok ziiliyoruz. Ne olur
bize yardim edin ki, o fakirlere okul yapalim. Size ¢ok ihtiyacimiz var” (Melis’in yazdigi mektup)

“Sayin cumhurbaskanim, fakir olanlara yardim edelim. Onlara yemek, kiyafet gdnderelim.
Ogretmenimiz bize fotograf gdsterdi. Biz ¢ok Uziildiik. Onlara yardim edelim. Onlarin giyecek elbisesi
yok. Biz onlara gonderelim. Boylece kolayca ders dinleyebilirler. Hem disarida tsimezler” (Hale’nin
yazdigi mektup)

Bu etkinlikle, 6grencilerin sinif disindaki yasam ile baglanti kurmalari ve iletisimi sinifin disina
tasimalari amaclanmistir. Bu baglamda pek ¢ok sorun iceren degisik fotograflari incelemisler ve sonunda
cumhurbaskanina mektup yazip durum hakkinda cumhurbaskanini bilgilendirmeye karar vermislerdir.
Ogrencilerin yazdiklari mektuplara bakildiginda daha &nceden &grencilerin imkansizliklar dolayisiyla
sikinti yasayabileceklerinden haberdar olmadiklari ve oldukga duygusal tepkiler verdikleri gériilmektedir.
Bu derslerin degerlendirme siirecinde arastirmaci 6grencilere 6nceden hazirladigl sorunlari sormus ve
¢O6zUm oOnerileri Giretmelerini istemistir. Bu sliregte tartisma ortami yaratilmig, arastirmaci her bir 6grenci
goriisiine aninda donutler vermistir.

“Okul Kurallari ve Sinif Esyalarinin Kullanimi” konu alanlarina yonelik islenen derslerde otantik
baglamla iliskili olan fotograflar, 6grencilerde merak duygusu uyandirmis; onlari sorumluluk almalari
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bakimindan cesaretlendirmistir. Ornegin Hakan, okulu olmayan ¢ocuklara yardim etmek icin yetkililerle
iletisim kurmay: teklif etmis; bu noktada otantik 6grenmenin oldukga 6nemli gorilen iletisimi sinif digina
tasima boyutu gerceklesmistir. Ogrenciler, okulu olmayan c¢ocuklarini fotograflarini incelerken
birbirleriyle surekli iletisim kurmuslar; fotograflarda gorup, sasirdiklari ve merak ettikleri noktalari
o6gretmene sorarak bilgi edinmislerdir. Ayrica 6grencilerin bu slrecte neden-sonug iliskisi kurarak ve
karsilastirma yaparak Ust diizey diisinme becerilerini kullandiklari gérilmastir.

Hayat Bilgisi dersindeki otantik gérev temelli 6grenme ortamlarinda “milli bayramlar, é6zel giinler
ve kutlamalar” konu alanlarina yénelik gergeklestirilen uygulama: 2 saati analiz edilen bu derslerde
milli bayramlar ve 6zel giinler {izerinde durulmustur. Ogrenciler milli bayramlarda neler yaptiklarini ve
ozel gunleri nasil kutladiklarini, alternatif olarak nasil kutlayabileceklerini tartismislardir. Daha sonra
arastirmaci, 6grencilere evsiz bir kisinin fotografini dagitmis ve fotograftaki kisinin 6zel ginlerinin olup
olmadigini, var ise nasil kutluyor olabilecegini sorarak konuyu otantik baglamla iliskilendirmistir.
Gergeklestirilen tartisma siregleri incelendiginde, otantik 6grenmenin su bilesenlerinin ortaya ciktigi
goralmustar:

 Farkh bakis agisi gelistirme

e Coklu roller tstlenme

Arastirmaci 6grencilere “Cocuklar bir adam diisinlin ki, fakir ve evi yok. Kimsesi yok. Sokakta yasiyor.
Bu adam dogum giiniinii nasil kutlayabilir?” (V.K., 30.11.2015, 30.30) sorusunu ydneltmistir. Ogrencilerin
farkli bakis agisi gelistirmelerine yonelik olan gergeklesen bir diyalog su sekildedir:

Seyda: Ogretmenim parasi var mi?
Arastirmaci: Hayir parasi da yok. Onun i¢cin dogum giini ne ifade eder acaba?
Can: Hicbir sey.

Melis: Ama dgretmenim parasi pulu olmasa da kendi dogum giinii oldugunu bilmesi yetmez mi? Oyle
mutlu olur bence.

Melih: Bazi insanlari taniyorsa, mesela ona yemek veren insanlar olabilir, onlara bugiin benim dogum
glinim der ve onlarda siirpriz yapabilirler belki.

Adem: Ogretmenim asevinde kutlayabilir. (V.K., 30.11.2015, 31.00)

Bu diyalogda Melih ve Adem’in genellikle somut 6rnekler verdigi, ancak Melis’in durumu farkli bir
acidan bakarak yorumladigi goérilmektedir. Dolayisiyla Melis’in otantik baglami aciklarken farkli bakis
acilari gelistirdigi séylenebilir. Ogrencilerin 6grenme siirecinde ¢oklu roller tistlenmelerine yonelik olarak
gerceklestirilen bir diyalog su sekildedir:

Can: Ogretmenim, bir sey sdyleyebilir miyim? Zenginler, parasi olan insanlar hi¢ b&yle yoksullara
yardim etmiyor. Hig Oyle bir niyetleri yok bence. Bir stirli yoksul insan var.

Derya: Ogretmenim biz yardim edelim. Yardim kampanyasi yapalim.

Melih: Mesela o kartonlardan birini koridora koyup “litfen buna giymediklerinizi koyun, yoksullara
yardim edecegiz” diyebiliriz. (V.K., 01.12.2015, 30.30)

Bu diyalogda 6grencilerin otantik baglamin icerdigi soruna yonelik éneriler sundugu gorilmektedir.
Bu baglamda arastirmaciya farkl roller tGstlenmeyi teklif etmisler; Derya, bir kampanya olusturmaktan,
Melih ise bir yardim kutusu hazirlamaktan s6z etmistir. Bilindigi gibi 6grencilerin otantik bir etkinligin
gerektigi farkh rolleri istlenmeleri olduk¢a dnemlidir. Dolayisiyla 6grencilerin séz konusu davraniglari
otantik 6grenme surecinde g¢oklu roller lstlenmeleriyle iligkilendirilebilir. Bu derslerin degerlendirme
sirecinde arastirmaci 6nceden hazirladigi sorulari 6grencilere yoneltmistir. Sinifta bir tartisma ortami
olusturulmus; soru-yanit teknigi ile stire¢ degerlendirilmistir.
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“Milli Bayramlar, Ozel Giinler ve Kutlamalar” konu alanlarina yonelik islenen derslerde égrenciler,
farkli bakis acilari gelistirmenin yaninda coklu roller Ustlenmeyi de dnermislerdir. Ogrenciler, evi
olmayan bir kisinin 6zel glinlerini nasil kutlayacagina yonelik digtincelerini paylasirken g¢oklu roller
Gstlenebileceklerinden s6z etmisler; bu baglamda otantik gorevlerin, 6grencileri farkli roller Gistlenmeye
yonlendirecek nitelikte olma boyutu gerceklestirilmistir. Boylece 6grenciler soruna yonelik gercekgi
¢6zimler Uretme arayislarina girmislerdir. Otantik goérev 6grencilerin ilgisini ¢cekmis; 6grenciler, etkin
bicimde ¢6zUm siirecinin bir pargasi olmak icin cabalamislardir.

Hayat Bilgisi dersindeki otantik gérev temelli 6grenme ortamlarinda “Diiriistliik, Grup Calismasi ve
Barinma” konu alanlarina yénelik gergeklestirilen uygulama: Arastirmaci, 2 saatlik islenen bu derslerde
oncelikle dirustlik ile ilgili hazirladigi karikatiirleri tahtaya asmis ve 6grenciler bunun Uzerinde
tartismiglardir. Daha sonra o6grenciler, grup calismalarinda Ustlendikleri roller ve isbirligi icinde
calismalarina yonelik olarak gorislerini ifade etmislerdir. Son olarak arastirmaci barinmanin éneminin
lizerinde durmus; daha 6nceki haftalarda 6grencilere dagittigi evsiz bir adamin fotografinin oldugu
gorseli tahtaya yansitmis ve 6grencilere sorular sorarak fotograftaki sorunun tanimlanmasina ve ¢6zim
onerilerine yonelik fikirlerini ortaya cikarmistir. Arastirmaci boylelikle kazanimlari otantik baglam ile
iliskilendirmistir. Bu kapsamda gruplar bir kampanya diizenlemeye karar vermisler ve buna yonelik
olarak isgbirligi icinde caligmislardir.

Gergeklestirilen tartisma siregleri incelendiginde, otantik 6grenmenin su bilesenlerinin ortaya ¢iktigi
goralmustar:
e isbirligi
* Gergek yasam deneyimi
¢ Kendi yasamiyla iliskilendirme
Ogrenciler, isbirligi iginde calismalarina yénelik olarak gérislerini ifade etmislerdir. Bu baglamda
arastirmaci 6grencilere “Bu dersin basindan itibaren hep grup ¢alismasi yaptik ve isbirligi icinde ¢alistiniz.

Dersimizi boyle isledik. Buna yonelik olarak neler dasuniyorsunuz?” (V.K., 21.12.2015, 1/19.11)
sorusunu yoneltmistir. Buna yonelik gerceklesen diyaloglardan biri soyledir:

Kadir: Ben ilk baslarda kizlarla (Melis ve Ece’yi kastederek) oturacagimi sanmiyordum ama siz
geldiniz, oturttunuz. Bir suirli etkinlik yaptik. Guzel gegti.

Melis: Ogretmenim biz beraber oturmadan dnce bdyle pek oynamazdik ama sonra alistik birbirimize.
Beraber oynamaya basladik teneffiislerde.

Kadir: Evet, kizlar bizimle futbol oynamaya basladi. (V.K., 21.12.2015, 1/20.30)

Bu diyalogda goruldugi gibi 6grencilerin uygulama siirecinde grup ¢alismasina baglh olarak isbirligi
icinde ¢alismalari, kiz ve erkek 6grencilerin birbirleriyle kaynasmasini ve sosyallesmesini saglamistir.

Ogrencilerin gercek yasam deneyimlerini paylasmalarina yénelik olarak &grencilerden Burak
“Ogretmenim higbir seyi yoktu. Bankin lizerine yatmisti. Ayni fotograftaki gibiydi. Ayakkabisi bile yoktu”
(V.K., 22.12.2015, 3/12.00), 6grencilerden Ece “Bizim evin yakinlarinda dubleks bir ev var. Biz annemle
gelip gecerken her giin o adami gériiyoruz. Adamin ayaginda terlik vardi. Uzerinde hicbir sey yoktu.
Adam deliydi sanirm. Evi yok ama boyle bir yer yapmis kendisine. Orada yatip kalkiyordu.” (V.K.,
22.12.2015, 3/12.56), biciminde goriisiini ifade etmistir. Ogrenci gorislerinden de anlasilacagi gibi
ogrenciler gercek yasamlarinda karsilastiklari durumlari, otantik baglamla iliskilendirerek paylasmislardir.

Ogrencilerin kendi yasamlariyla iliskilendirmelerine yénelik olarak gerceklesen bir diyalog séyledir:

Arastirmaci: Cocuklar siz evlerinizde kendinizi giivende hissediyorsunuz degil mi? Peki fotograftaki
adamin glivende oldugunu diisiinliyor musunuz?

Ogrenciler: Hayir.
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Arastirmaci: Butiin tehlikelere agik degil mi?

Melis: Ogretmenim, simdi biz bu adamla kendimizi karsilastirirsak, bizim evimizin yemegimizin her
seyimizin kiymetini bilmemiz gerekir.

Ece: Ogretmenim mesela bizim bir siiri kalemimiz varken, baska kalemlerin modellerini begenip
istememiz olmaz boyle insanlari dislntnce. (V.K., 22.12.2015, 3/08.45).

Diyalogda gorildugi gibi Ece ve Melis gergek yasamdaki bir sorunu kendi yasamlariyla iliskilendirmis
ve mantikli bir sonuca varmistir. Bu disilinceye paralel olarak sinif 6gretmeni “Yani ondan c¢ok
etkilendiler biz sonrasinda bu konu {izerinde de konustuk. Yani asevine gidildi, orada gordikleri olaylar.
Yardim alan kisiler neden aliyorlar. Bunlarin tizerinde konusmalar sinifta gerceklesti. Ulke disindan gelen
insanlarin neler yasayabildikleri konusunda. Biliyorsunuz giinimiizde bdyle bir durum var. Gelen kisiler
hakkinda da daha duyarli davranmalari gerektigini anladilar.” bigciminde gorusiuni ifade etmistir. Bu
durum, arastirmaci giinliglinde soyle belirtilmistir:

“Yardima muhtag insanlarla ilgili bir seyler yapma diisiincesi bir yandan da o6grencilerin vicdani
boyutta diisiinmelerine yardimci oluyor. Derslerde dagittigim fotograflari gérdiklerinde ve konuyla ilgili
videolar: izlediklerinde kendilerini onlarin yerlerine koyuyorlar. Uziiliiyorlar. Bu konuyla ilgili birkag
veliden de olumlu donit aldim. Veliler, cocuklarinin daha 6nceden boyle sorunlari bilmedigini ama bu
ders sayesinde farkindalik kazandiklarini ve daha dikkatli davrandiklarini belirttiler.” (arastirmaci
gunligi, 23.12.2015)

Hem sinif 6gretmeninin hem de arastirmacinin ginliigiinde belirttigi gibi 6grenciler gergek yasamdan
bir sorun olan yardima muhtag insanlara yonelik farkindalik kazanmislar ve 0Ogrendiklerini kendi
yasamlariyla iliskilendirerek aslinda ne kadar sansli olduklarinin farkina varmislardir. Derslerin
degerlendirme sirecinde arastirmaci tarafindan hazirlanan yapilandinimis  grid  kullanilmistir.
Ogrencilerin doldurduklari formlar sinifta tek tek tartisiimistir. Buna gore genel olarak 6grencilerin
kazanimlari edindikleri séylenebilir.

“Durustluk, Grup Galismasi ve Barinma” konu alanlarina yonelik islenen derslerde 6grenciler, isbirligi
ile calismanin olanaklarindan yararlanmislardir. Ogrencilerin otantik goérevi kendi yasamlariyla
iliskilendirdigi gorilmustir. Fotograftaki kisinin durumu ile kendi yasayislarini kiyaslayip ders
cikarmislardir. Kendi yasamlarindan somut érnekler vermislerdir. Bu derslerde sorumluluk, paylasma,
durustliik, dogruluk gibi kavramlarin 6n plana ¢iktigi gérilmastir.

Hayat Bilgisi dersindeki otantik baglam c¢ercevesinde gerceklestirilen asevi gezisi kapsamindaki
uygulama: Uygulamanin son haftasinda, yardima muhtag ve fakir insanlarin yiyecek, giyecek ve barinma
gereksinimlerini karsilamayr amaglayan bir vakif olarak hizmet veren Usak Asevi'ne bir gezi
gerceklestirilmistir. Gezi planlama sirecinde dncelikle okul idaresi, sinif 6gretmeni, 6grenciler ve veliler
asevi gezisi konusunda bilgilendirilmistir. Bu kapsamda velilerden ve okul idaresinden yazili izin
alinmistir. Arastirmaci, gezi gerceklesmeden énce 6grencilere gezinin amaci, kapsami ve neler yapilmasi
gerektigine yonelik bilgiler vermistir. Ogrenciler asevine gétiirecekleri malzemeleri 6nceden
hazirlamislar ve gezinin gergeklesecegi gin yanlarinda getirmislerdir. Ayrica arastirmaci gruplarin
asevindeki yetkiliyle réportaj yapmalarini ve gruplardan goriisme sorulari hazirlamalarini istemistir. Bu
baglamda her grubun bir s6zcl ve bir yazici segmesini istemistir.

Asevi gezisi uygulamanin son haftasinda gergeklestirilmistir. Geziye siniftaki 6grencilerin 19’u, sinif
dgretmeni ve arastirmaci katilmistir. Ogrencilerden biri hasta oldugu icin geziye katilamamistir. Usak
Asevine ulagim, arastirmaci tarafindan ayarlanan okul servisleriyle saglanmistir. Servisler, 6grencileri
okuldan almis ve gezi tamamlandiktan sonra okula geri birakmistir. Gezi slirecinde 6grenciler éncelikle
asevini gezmisler ve yetkili kisiyle goriiserek ona daha 6nceden hazirladiklari sorulari sormuslardir. Daha
sonra beraberlerinde getirdikleri esyalari teslim etmisler ve 6gle yemegini asevinde yemislerdir.
Yemekten sonra 6grenciler, asevi hizmetlerinden yararlanan insanlarla konusmuslar ve merak ettikleri
sorulari sormuslardir. Planlanan saatte servislerin gelmesiyle asevi gezisi sonlanmistir. Asevi gezisine
yonelik olarak toplam 25 dakikalik video kaydi alinmistir. Kayitlar, arastirmaci tarafindan yapilmistir.
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Otantik 6grenme ortamlarinin olusturulmasinda 6grenme siirecine gergek yasamdan uzmanlarin
dahil olmasi gerekmektedir. Bu arastirmada, gerceklestirilen asevi gezisi ile 6grenme siirecinde gergek
yasamdan uzmanlarin yer almasi ve 6grencilerin gergek yasam sorunlarini sinif disina gikarak gérmesi
amaclanmistir. Dolayisiyla arastirmanin son haftasinda otantik 6grenme bilesenlerinden gercek
yasamdan uzmanlarin égrenme siirecine dahil olmasi boyutu &n plana ¢ikmistir. Ogrencilerin, gergek
yasamdan uzmanlardan yararlanmasi baglaminda gerceklestirilen diyaloglardan bir 6rnek séyledir:

Derya: Parayi nerden buluyorsunuz?

Mudir: Vatandaslarimizin katkilariyla oluyor bu arkadaslar. Devletten degil. Hayirsever vatandaslar
getiriyorlar buraya. Zekat veriyor fitre veriyor. Sadaka veriyor ya da herhangi bir sekilde geliyor para
veriyor. Bu garipleri doyurun diye. Yani bizim vatandaslardan aldigimiz bagislarla katkilarla ve desteklerle
ylrayor bu kurulus.

Melih: Buranin aylik harcamasi ortalama kag para?
Mudir: Cok para. YUz bin liradan fazla yani. Cok para.
Derya: Peki belediye veriyor mu size?

Mudir: Bu bina belediyenin. Belediyenin kiracisiyiz ama belediye kira almiyor bizden. Kurulusundan
beri belediye burayi asevine tahsis etmis yani vermis. Miilk belediyenin ama bizden kira almiyor bina
bizim degil. (V.K., 11.01.2016, 10.08)

Bu diyalogda 6grencilerin, asevinin finansmaninin nasil saglandigini merak ettikleri ve buna yodnelik
sorular sorduklari gorilmektedir. Dolayisiyla arastirmanin uygulama siirecinde, 6grencilerin otantik
baglamla ilgili olan bir soruna yénelik olarak ger¢cek yasamdan uzmanlardan yararlandiklari séylenebilir.

Asevi gezisi tamamlandiktan sonra arastirmaci 6grencilerden gerceklestirdikleri etkinligine yonelik
duygularini ve diusiincelerini anlatan bir glinlik yazmalarini istemistir. Asagida 6grencilerin giinliiklerine
yazdiklarindan bir 6rnek verilmistir:

“Buglin biz asevine gittik. Orada fakir insanlari goérdiik. Oranin yoneticileriyle konustuk. Sorular
sorduk. Orada cerez ve yemek yedik. Orada fakir insanlarin yemek sirasina gegctigini gordik. Asevinin
giyecek boélimiini gordik. Fakir insanlarin nasil halde olduklarini gérdiik. Giyecek boliminden fakir
insanlarin giyecek aldiklarini gordiik. Orada fotograf cekildik. Fakir insanlarin icerde yemek yediklerini
gordik. Oranin ascisini gordiik. Ne kadar yardima ihtiyaclari oldugunu gordik. Fakir insanlar barinmak ve
yemek icin asevine gidiyorlar ve dylece yasiyorlar ve asevini seviyorlar. Oranin galisanlari yoneticileri
blylUk bir sevaba girmisler. Oranin galisanlari fakir insanlarin isteklerini yapiyorlar. Asevine gidince
oradaki fakir insanlar bize bakti. Ben korkmustum ama geri alistim.” (Halil'in glinlGgi)

Ogrencilerin giinliiklerine yazdiklarina bakildiginda, asevi gezisine yénelik olumlu diisiincelere sahip
olduklari gériilmektedir. Asevi gezisi onlar icin yeni ve farkli bir deneyim olmustur. Ogrenciler,
arastirmacinin Hayat Bilgisi dersinde lzerinde durdugu otantik baglamin gercek yasamdaki karsihginin,
gozlemleyerek ve uzmanlardan dinleyerek, farkina varmislardir.

Asevi gezisiyle 6grenciler, sinif disindaki insanlarla iletisim kurma olanagi bulmuslardir. Ogrenciler,
uzmanlardan edindikleri bilgiler sayesinde yardima muhtag¢ insanlarin durumlarini anlamis; nasil bir
yasam siUrdurdiklerini gormislerdir. Boylelikle otantik gorev temelli 6grenme ortamlarinin
olusturulmasinda 6nemli olan uzmanlardan yararlanma boyutu gergeklesmistir. Bir donem boyunca
Hayat Bilgisi dersinde isledikleri konulari gercek yasamda goérmek, kalici ve etkili 6grenmenin
gerceklesmesini kolaylastirmistir.
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Hayat Bilgisi Dersinde Otantik Gérev Temelli Ogrenme Ortamlarindan Yararlanilmasina Yénelik
Ogrenci Goriisleri

Arastirmanin Uglincl sorusunda 6grencilerin Hayat Bilgisi dersinde otantik gorev temelli 6grenme
ortamlarindan yararlanilmasina yonelik gorislerinin  belirlenmesi amaclanmistir. Bu baglamda
dgrencilerle gériisme yapilmistir. Ogrencilerin gorisleri Sekil 1.’de verilmistir.

Garisler
Kendi Yasamiyla
Iliskilendirme

OTANTIK OGRENME
sORec

Grup Galhgmas Siireci

Kargilagilan Zorluklara
Yonelik Gorlgler

Bagka Derslerde ~
Kullamlmasina Yonelik
Gordgler

Sekil 1.0grencilerin otantik gdrevlere yénelik goriisleri.

Sekil 1’de goruldagi gibi 6grenciler otantik 6grenme siirecine yonelik gorislerini somut drneklerle
ifade etmislerdir. Ogrenciler, hayat bilgisi dersinden yararlanmaya yénelik olarak gérislerini gecmis
uygulamalarla karsilastirarak ve kendi yasamlariyla iliskilendirerek agiklamislardir.

Ogrencilerle yapilan vyiiz yiize gériismelerde, 6grencilerden Ece, “gecmis uygulamalarla
karsilastirmaya” yonelik olarak, “énceden normal bir dersti. Normal isliyorduk yani. Kitaptan. Ama siz
girdikten sonra daha eglenceli oldu. Hep sorunlar oldu ve biz onlari ¢6zdiik....sonra tartisma, diisiinme,
birlikte diisiinmeler yaptik. Ben hayat bilgisi dersini hic sevmezdim, ¢ok sikilirdim ama siz geldikten sonra
daha eglenceli oldu.”, 6grencilerden Yasemin, “Ogdretmenim biz eskiden kitaptan okumalar yapiyorduk.
Bazen de igimizden okuyorduk. Ama bu sene kitaptan islemedik. Hep mahalledeki iste okuldaki sorunlari
falan insanlarin dertlerini konustuk. Fakirlere yardim igin neler yapariz... Onlari konustuk. Cok degisik
oldu yani bence. Giizel gegti bu yillmiz.” bigiminde gorislerini ifade etmislerdir. Bu gorislerden yola
cikilarak Hayat Bilgisi dersinde otantik 6grenme siirecinden yararlanma baglaminda, 6grencilerin otantik
6grenme silrecini gegcmis yillardaki sinif i¢i uygulamalara gore daha yararli, etkili ve eglenceli bulduklari
soylenebilir.

Ogrencilerle yapilan yiiz yiize gériismelerde, égrencilerden Melih, “kendi yasamiyla iliskilendirme”
baglaminda, “Ailem beni hep uyarirdl. Disarida sana babani taniyorum falan derseler bile sakin gitme
onlarla derlerdi. Mesela ben yine onlari diisiinliyordum ama siz de aynisini dediniz. Bir de videoda
gordiydiik ya. Adam cocuklari kandirip kagiriyordu gercekten. O yiizden daha bilinglendim. Onlemimi
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aldim mesela. Bunlar i¢in daha dikkatli oldum.”, 6grencilerden Ahmet, “Fakirler igin brostirler yaptik,
onlara yardim ettik. Onlarin da béyle bizim gibi giizel elbiseler giyip ¢alismasi icin yardim ettik. Cok
ugrastik ve sonucumuza vardik.” ve 6grencilerden Can “6gretmenim siz bize resimler gésterdiginizde biz
o resimdekilerin hangi sorunlari var onlari bulduk, ézetledik. Onlarin sorunlarini gidermek icin ¢6ziim
yollari aradik ve bulduk. Ben hep kendimi onlarin yerine koyarak diisiindiim. Gergekten ¢ok (iziictiydi.”
biciminde gorls bildirmislerdir. Bu goriislerden yola cikilarak Ogrencilerin otantik gorevleri kendi
yasamlariyla iliskilendirdikleri ve dolayisiyla sorunlara yonelik olarak daha gergekgi ¢oziim onerileri

getirebildikleri soylenebilir.

Ogrenciler, otantik gorevler iceren etkinliklere yénelik gorislerini ishirligi ve gercek yasam
sorunlariyla iliskilendirerek agiklamiglardir.

Ogrencilerle yapilan yiiz ylize goriismelerde, dgrencilerden Hakan, “ishirligi” baglaminda, “Grup
arkadaslarimla cok giizel ¢alistik. Kadiriye ikimiz ¢ok giizel ¢calistik. Her seyi paylastik. Birimizin bir seyi
olmayinca birbirimize verdik. Yasemin mesela benim kalemim olmayinca bana verdi. Ben Can’a verdim.
Hale simli boyalarini kullanmamiza izin vermisti.”, 6grencilerden Enes, “Oyle aklimiza gelen bilgileri
tartisiyorduk. Olur mu diyorduk olmaz mi diyorduk. Grup arkadaslarimizdan bazilari olur diyordu. Olur
dediklerini de séyliiyorduk.”, 6grencilerden Melih, “Grupla ¢alismak iyi oldu bence. Arkadaslarimin
fikirleriyle hepimizin fikirlerini birlestirip gtizel seyler yaptik.” bigciminde gorislerini ifade etmislerdir. Bu
goruslerden yola cikilarak otantik gorev temelli etkinliklerle, otantik 6grenme sirecinin 6nemli
bilesenlerinden biri olan sosyal baglamin saglandigi, 6grencilerin grup calismasi esliginde isbirligi

icerisinde calistigl ve birbirlerinin 6grenmelerine katki getirdigi séylenebilir.

Ogrencilerle yapilan yiiz yiize gériismelerde, 6grencilerden Melis, “gercek yasam sorunlariyla”
iliskilendirerek, “Etkinliklerde yaptiklarimiz ger¢cek yasamda da karsima ¢ikiyor yani. Onlari isledigimiz
icin, bildigim icin yapiyorum hepsini. Mesela fakirlere ¢ok yardim ettik. Kiyafet, ayakkabi verdik. Onlara
yardimci olduk. Bu konuda ¢ok mutlu oldum.”, 6grencilerden Beyza, “Etkinliklerin iyi oldugunu
diisiiniiyorum. Giinki iyi bir sey yaptik. Fakirlere yardim ettik. Ben kendimi onlarin yerine koyunca
tziildiigimi hissettim. Onlarin yerinde olmayi hic istemezdim.”, ve 6grencilerden Adem, “Eskiden pek a¢
insan oldugunu diisiinmezdim ama asevine gidince a¢ insanlar oldugunu gérdiim. Mesela gercek hayatta
bir siirii insanin evi yok. Bazilarinin var bazilarinin yok. Bazilari a¢ yatiyor, bazilari tok. Onu égrendim bu
derste.” biciminde gorislerini ifade etmislerdir. Bu gorislerden yola cikilarak gergcek yasam sorunlarini
iceren otantik etkinliklerin ogrencilerde ger¢cek yasam sorunlarina yonelik farkindalik uyandirdig
soylenebilir.

Ogrenciler, otantik 6grenme siirecinde karsilastiklari zorluklari grup ¢alismasi siireci, degerlendirme
siireci ve alisiimamis sorunlar basliklari altinda acgiklamislardir.

Ogrencilerle yapilan yiiz yiize gériismelerde dgrencilerden Dilek, “grup calismasi siireci’ne yénelik
olarak, “Bazen zor oldu ¢iinkii biri sunu istiyor, biri bunu istiyor, biri ébliriinii istiyor. Tartismalarimiz oldu
bu yiizden. Ama ortak yolu bulmaya ¢alistik hep.”, 6grencilerden Ahmet “simdi herkes ayni anda
konusunca fikirlerimizi dogru diizgiin veremedik. Herkes bir fikir séyliiyor. O olur diyor ébiirii olmaz diyor.
O zaman kanisikliklar oldu bazen” bigiminde goris bildirmislerdir. Bu gorislerden yola gikilarak isbirligi
kapsaminda gergeklestirilen grup ¢alismalarinin 6grenciler tarafindan yodnetilmesinde kimi sorunlarin
yasanabilecegini soylemek olanaklidir. Bu sorunlarin ise 6grencilerin grup ¢alismasina alisik olmadiklari,
bireysel olarak calismaya ve 6grenmeye alisik olduklarindan kaynaklandigi soylenebilir.

Ogrencilerle yapilan yiiz yiize gériismelerde dgrencilerden Ahmet, “degerlendirme siireci”’ne yonelik
olarak, “Ogretmenim siz her dersin sonunda bir seyler daditiyordunuz. Kdaditlari doldurmamizi
istiyordunuz. Biz bir seyler ¢izip yaziyorduk oralara. O zamanlar zorlandim biraz.”, 6grencilerden Seyda,
“Bu derste 6devleri genelde dersin sonunda yaptik. Siz bize kdgit dagittiniz onlari yaptik. Hatta ben bazen
teneffiise bile ctkmamistim. Degisik oldu yani, éyle ddev defterimize kitaptaki yazilari falan gegirmedik
hi¢. Ama bence daha zordu” bigiminde goris bildirmislerdir. Bu gorislerden yola gikilarak 6grencilerin
degerlendirme sureglerindeki alternatif tekniklere aliskin olmadiklari ve bu ylizden zorlandiklari
soylenebilir.

820



Asli GUNDOGAN, Mehmet GULTEKIN — Pegem Egitim ve Ogretim Dergisi, 8(4), 2018, 771-832

Ogrencilerle yapilan yiiz yiize gdériismelerde 6grencilerden Adem, “alisiimamis sorunlar’a yonelik
olarak, “Ogretmenim etkinlikler cok dedisikti. Daha 6nceden hic yapmamustik. llk basta etkinligi gériince
mesela yemek fabrikasi etkinligini nasil yapacagimizi bilemedim. Anlamadim. Nasil yapilir diye
diistindiim. Orada zorlandim ama.”, 6grencilerden Halil, “Ben niye fakirlere yardimla ilgili yaptik her seyi
anlamadim. Tamam, hayat bilgisi dersiyle ilgiliydi ama genelde onlarla ilgili sorunlar iizerinde konustuk.
Biraz sikildim agikgasi.” biciminde goris bildirmislerdir. Bu gorislerden yola gikilarak bazi 6grencilerin
otantik sorunlari anlamakta zorlandiklari séylenebilir.

Ogrenciler, otantik dgrenme siirecini baska derslerle iliskilendirme baglaminda gérislerini somut
orneklerle ifade etmislerdir.

Ogrencilerle yapilan yiiz yiize gériismelerde, égrencilerden Melis, “Baska derslerde olmasin bence.
Yalnizca hayat bilgisinde olsun. Hele matematikte hi¢ olmasin.”, 6grencilerden Hakan, “Sizin hayat
bilgisinde anlattiklarinizi biz Tiirkce dersinde de gériiyoruz bazen. O yiizden Tiirkcede de olabilir.”,
ogrencilerden Ece, “Bence fende ¢ok giizel olur. Orda deneyler yapiyoruz ya, gercek yasamdan bir seyleri
o deneylerle yapabiliriz. ¢6ziimler buluruz, yararh oluruz.”, 6grencilerden Enes, “Bence Tiirkge’de
etkinliklerde yardima muhta¢ insanlara yardim konusu islenebilir. lyi olur herkes insanca davranislar
6grenir... Mesela yardima muhtag insanlara yardim etmekle ilgili siirler yazilir, konular hazirlanir.”,
Ogrencilerden Derya, “Tiirk¢e’de okudugumuzda mesela bizim kendi 6gretmenimiz o kitaplarda
yoksullara yardim etmekle ilgili seyler yazsaydi ya da dyle okuma pargalari getirseydi bize, glizel olurdu
bence.” biciminde goruslerini ifade etmislerdir. Bu gorlslerden yola cikilarak 6grencilerin ¢ogunun
gercek yasam sorunlarinin ozellikle Tirkce dersinde kullanilabilecegini diisindikleri gérilmistir. Yine,
Fen Bilimleri ve Matematik dersinde de kullaniimasina yoénelik somut o6rnekler veren 6grenciler
bulunmaktadir. Bununla birlikte bazi 6grencilerin de o6zellikle sayisal derslerin bu tir etkinlikler
gerceklestirmede uygun olmadigini distindiikleri gorilmastdr.

Hayat Bilgisi Dersinde Otantik Gorev Temelli Ogrenme Ortamlarindan Yararlanilmasina Yonelik Veli
Gorusleri

Arastirmanin dordinct sorusunda velilerin Hayat Bilgisi dersinde otantik gorev temelli 6grenme
ortamlarindan yararlaniimasina yénelik gorislerinin belirlenmesi amacglanmistir. Bu baglamda velilerle
gorisme yapilmistir. Veli gorusleri Sekil 2.’de verilmistir.

Etkinlikler
Tutumve
davraniglar
OTANTIK

OGRENME
SURECI

Sorunlar

Sekil 2. Velilerin otantik 6grenme siirecine yonelik gorusleri.
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Velilerin otantik 6grenme sirecine yonelik gorusleri Sekil 2.’de goértlmektedir. Veliler, otantik
0grenme sirecine yonelik olarak gorislerini etkinlikler, tutum ve davraniglar ile sorunlarla
iliskilendirerek agiklamiglardir.

Velilerle yapilan yiiz yiize gorismelerde, Can’in velisi, etkinliklere yonelik olarak, “...mesela biz ona
zaten siirekli séyliiyoruz. Televizyonda savas alanindaki ¢ocuklari gérdiigiinde, iste oglum bak ne kadar
zor durumdalar diye. Bunu bir de bilerek ve gérerek sizinle yaptiktan sonra daha ¢ok farkina vard.
Ozellikle bu kimsesiz ¢ocuklar icin afis hazirlarken baya bir arastirma yapti internetten. Fotograflar buldu.
O fotograflardan ¢ok etkilendi....”, Yasemin’in velisi, “Orada gérdiiklerinden ¢ok etkilenmis. Anne oradaki
insanlarin yatacak yerleri yok. imkénlari dar dedi. Orayi gérdiidii icin mutlu oldum acik¢asi, ¢iinkii daha
6nceden bdyle yerlere hi¢ gitmemislerdi...Kizim bir siirii yoksul var ihtiyaci olan insanlar var dedigimde
anlamiyordu énceden ancak simdi gordigi icin daha iyi anlyor. Mesela her seyi almak istiyordu,
yaptirmak istiyordu. Simdi ise anne bizden de diiskiinler var diyor.....”, Hakan’in velisi, “Daha 6nceden
béyle degisik etkinlikler yapmiyorlardi. Kitaptan isliyorlardi. Mesela benim oglum yardimlasmanin ne
oldugunu bilmiyordu. Asevini bilmiyordu. Simdi bunlari 6grendi. Oradaki insanlara yardimci olmamizi,
bize kiiciik gelen kiyafetleri onlara vermemizi istiyor suan...” biciminde gorislerini ifade etmistir. Bu
gorislerden yola cikilarak velilerin otantik etkinliklerle ilgili olumlu gorislere sahip olduklari, ¢ocuklarda
paylasma, yardimlasma, gergegin farkinda olma, birlikte galisma gibi daha énceden sinif igi etkinliklerde
sikga kargilasmadiklari degerleri gelistirdiklerini dustndikleri séylenebilir.

Veliler, 6grencilerin tutum ve davranislarina yonelik gorislerini aile, arkadas ve Ggretmen
baglaminda agiklamislardir. Velilerle yapilan yiz yize goriismelerde, Kadiriye'nin velisi, aile baglaminda,
“6nceden mesela para verdigimizde yalnizca kendisine has bir seyler alirdi. Kardesini hi¢ diisiinmezdi.
Vermezdi aldigini, benim derdi. Hayat bilgisi dersinde paylasmay: 6grendi, yardimci olmayi 6grendi. Evde
yapabilecegi isleri yapiyor artik.”, Can’in velisi, “Var yok umurunda degildir. Ama suan bunu ona
soyledigimde oglum bak paramiz yok dedigimde bunu anhyor. Kabul ediyor. Ama dersten énce béyle bir
duygusu yoktu...Simdi eve bir geliyor ben édevimi adabeylerimle yapmak istiyorum diyor ama énceden
eve gelince odasina bir kapanirdi bir daha ¢ikmazdi.” bigimde goris bildirmislerdir. Bu gorislerden yola
cikilarak velilerin otantik 6grenme siirecinin 6grencilerde genelde olumlu yonde davranis degisikligine
yol actigini belirttikleri gorilmektedir. Bu yonde goris bildiren velilerin ¢ogu, O6grencilerin aile
iliskilerinde ge¢mis yasantilarina goére daha dikkatli, paylasima 6zen gosteren bicimde davrandiklarini
belirtmislerdir.

Velilerle yapilan yiiz yiize gériismelerde, Kadiriye’nin velisi, arkadas baglaminda, “Onceden sinifta
kimseyle konusmazd.. Bir tane arkadasi vardi yalnizca. Kankam diyordu ona. Hele erkeklerle, affedersiniz
cok yabani duruyordu. Bir kalemtiras bile paylasmak istemiyordu. Ama simdi arkadas cevresi ¢ok iyi.
Erkeklerle teneffiiste oyun oynuyorum, esyalarimi onlarla paylasiyorum diyor. Yanina bir erkek oturdugu
zaman rahatsiz olmuyor”, Dilek’in velisi, “Dilek zaten ¢ok uyumlu bir ¢ocuk. Arkadaslariyla hep
anlasiyordu. Yine anlasiyor.”, Can’in velisi, “baskin bir karakterdir Can. Onceden 6yle arkadas ortaminda
sikinti yasardi. illa benim dedigim olacak ben karar verecedim gibi diisiiniirdii. Direk kavga tartisma
yasardi. Iste her seyi ben bilirim ben yaparim edasindaydi. Ama suan onu yapmiyor. Paylasmayi
6grenmis” biciminde goruslerini ifade etmislerdir. Bu gorlslerden yola cikilarak velilerin 6grencilerin
arkadaslariyla olan iliskilerinde degisiklikler oldugunu soyledikleri gorilmektedir. Cogu veli, 68rencinin
eski yasantilarina gére daha esnek, paylasmaya ve yardimlasmaya daha acik, kiz ya da erkek fark
etmeden arkadaslk kurabilen bir anlayisa sahip olduklarini ve bunu otantik 6grenme siirecine
bagladiklarini séylemislerdir.

Velilerle yapilan yiiz yliize gériismelerde, Kadiriye'nin velisi, 6gretmen baglaminda, “Hayat Bilgisi
dersinde mesela Asli 6gretmenimiz bize sosyallesmeyi yardimlasmayi gretti diyor. Derslerini daha yogun
yapiyor. Onceden bizim zorumuzla yapan ¢ocuk, hayat bilgisi dersinden sonra kendine olan 6zgiiveni
artti.”, Hakan’in velisi “Hocam dilinden sizi diislirmiiyor. Eve gelince hemen anne Asli 6gretmen sunu
yaptirdi, Asl 6gretmen béyle degisik bir sey yaptirdi diye anlatiyor. Sizi ¢cok seviyor. Sinif 6gretmenini de
cok seviyor.” biciminde gorls bildirmislerdir. Bu goruslerden yola cikilarak velilerin otantik 6grenme
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surecinin 6grencilerin 6gretmenleriyle olan iligkilerini daha da iyilestirdigini duslindiklerini sdylemek
olanaklidir.

Veliler, 6grencilerin otantik 6grenme silrecinde yasadiklari sorunlara yonelik goériglerini aile ve
o6grenciden kaynaklanan sorunlar baglaminda agiklamislardir.

Velilerle yapilan yiiz yiize goriismelerde Melih’in velisi, aileden kaynaklanan sorunlara yonelik olarak,
“Okulla ilgili gercekten benim hi¢ onunla ilgim yok. Yaptiginiz higcbir seyden de bahsetmedi bana. Sabah
beraber ¢ikiyoruz evden. Ben aksam 8 gibi ancak geliyorum. Ben geldigimde uyumus oluyor bazen.”,
Seyda’nin velisi, “Annesiyle ¢alisir genelde. Ben sinirliyim biraz. Benden korkar. Oyle pek bir iliskimiz yok”,
Kadir’in velisi, “Bu sene degisik oldu tabi baya. Geldi bana anlatti anne sunlari istedi égretmen. Bunlari
yapacadiz falan diye ama bazen ilgileniyordum bazen de oglum git basim agriyor diyorum. Beni rahatsiz
etme diyorum. Yani béyle gecti.” bigiminde gorus bildirmislerdir. Bu gorislerden yola cikilarak velilerin
bir kisminin genel olarak 6grencilerin okul hayatina yonelik ilgisiz olduklari ve 6grencilerin yasadiklari her
hangi bir sorunu buna bagladiklari gérilmektedir.

Velilerle yapilan yiiz ylize gorismelerde Seyda’nin velisi, 6grenciden kaynaklanan sorunlara yonelik
olarak, “benim kizim simarik bir ¢ocuk. Evde kardesiyle de anlasamaz. Cekememezlik oluyordu
arkadaslariyla aralarinda hep. Yine olmustur muhakkak”, Beyza’'nin velisi, “konusmaz benim kiz. Bir sey
anlatmaz ki. Sorsam da anlatmaz sormasam da. Hi¢ bahsetmedi bana neler yaptiklarinizdan. igine
kapanik bir ¢ocuk. Bu da bdyle ne yapayim.” biciminde goris bildirmislerdir. Bu goriislerden yola
cikilarak velilerin azinligi o6grencilerin sorun vyasadigini ve bunu karakterlerine bagladiklarini
belirtmislerdir.

Sonug

Otantik gorev temelli 6grenme ortamlari, 6grencilerin Hayat Bilgisi dersine yonelik tutumlarini
olumlu yénde etkilemistir. Ogrencilerin Hayat Bilgisi Dersine Yonelik Tutum Olgeginden uygulama
oncesinde aldiklari 6n-test puanlari ile uygulama sonrasinda aldiklari son-test puan ortalamalari arasinda
anlamli bir farklilik bulunmustur. Bu baglamda, Hayat Bilgisi dersinde olusturulan otantik gérev temelli
o6grenme ortamlari, 6grencilerin Hayat Bilgisi dersine yonelik tutumlarini olumlu yonde etkilemistir.

Hayat Bilgisi dersinde olusturulan otantik goérev temelli 6grenme ortamlarindaki 6grenme
sureclerinde 6grenciler;

e Ust diizey diisiinme becerilerini ise kosmuslardir. Bu siirecte dgrencilerin en ¢cok neden-sonug iliskisi
kurarak akil yirattikleri gorGlmistir. Bunun yani sira soruna yoénelik ¢6zim onerileri Gretmede
karsilastirma yapmislardir.

e Farkli bakis acilari gelistirmislerdir. Ogrencilerin, ilgilendikleri soruna yénelik farkli bakis acilari
gelistirerek ¢ok boyutlu distndukleri bulunmustur. Arastirmada, 6grencilerin soruna yonelik farkli
bakis acilari gelistirmelerinde en ¢ok hayal glicinden yararlandiklari belirlenmistir.

¢ Siklikla gercek yasam deneyimlerini paylasmislardir. Otantik baglamin, 6grencilerde merak duygusu
uyandirdigi ve derslerde siklikla kendi deneyimlerini paylastiklari belirlenmistir.

e Yansitma yapmislardir. Ogrencilerin, otantik baglamla ilgili olan &grendikleri yeni bilgileri, baska
durumlarda kullandiklari dolayisiyla diisiincelerini yansittigi belirlenmistir.

e Birincil kaynaklardan yararlanmiglardir. Ogrencilerin arastirma siirecinde gazete, dergi gibi birincil
kaynaklari kullandigi; boylece otantik gorev temelli 6g§renme ortamlarinda sorunlarin ¢éziminde
birden fazla kaynaktan yararlandigi ortaya ¢ikmustir.

e Ishirligi icerisinde calisarak hem arag-gereclerini paylasmislar hem de birbirlerinin 6grenmelerine
katki getirmislerdir. Bu baglamda 06grencilerin grup i¢i ¢alismalarda farkli gorevler Ustlenerek
sorumluluk aldiklari bulunmustur.
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e lletisimi sinif disina tasimiglardir. Bu baglamda 6grencilerin gergeklestirdikleri etkinliklerde otantik
baglamin icerdigi sorunun ¢éziimiine yonelik olarak sinif disindaki gergek yasamla iletisim kurduklari
belirlenmistir.

¢ Coklu roller Ustlenmislerdir. Bu baglamda oncelikle grup ¢alismasi yaparak degisik roller edindikleri
ve silirece katki getirdikleri belirlenmistir. Daha sonra ise soruna yénelik ¢6zim Onerileri sunmada
farkh roller Gstlenebileceklerinden soz ettikleri gérilmusgtur.

e Otantik baglami siklikla kendi yasamlariyla iliskilendirmislerdir. Otantik baglamin icerdigi sorunun,
ogrencilerde vicdan duygusunu harekete gecirdigi belirlenmistir. Bu nedenle yonergedeki sorunlari
sanki kendi sorunlariymis gibi igsellestirdikleri ve bu dogrultuda duslincelerini ifade ettikleri
gorulmugtur.

* Gergek yasamdan uzmanlarin deneyimlerinden yararlanmislardir. Bu baglamda asevine gitmisler ve
oradaki yetkililerle gériismuslerdir. Ogrencilerin, ileriki yasamlarinda bdyle bir kurumda ¢alismak igin
hangi yeterliliklere sahip olmalari gerektigini uzmanlardan yararlanarak 6grendikleri gérilmustur.

Ogrencilerin, otantik temelli 6grenme ortamlarindan yararlanilmasina yonelik gériislerine bakildiginda
dort ana temanin ortaya ¢iktig gortlmistiir. Bunlar; Hayat Bilgisi dersinden yararlanmaya yonelik
gorisler, otantik gorevleri iceren etkinliklere yonelik gorisler, karsilasilan zorluklara yénelik gorisler
ve baska derslerde kullaniimasina yonelik gérusler olarak belirlenmistir.

Hayat Bilgisi dersinden yararlanmaya yoénelik gorisler temasi; “gecmisle karsilastirma” ve “kendi
yasamiyla iliskilendirme” olmak Uzere iki alt temadan olusmustur. “Gegmisle karsilastirma” alt
temasinda Ogrencilerin otantik gérev temelli 6grenme ortamlari olusturularak islenen Hayat Bilgisi
dersini ge¢mis uygulamalarla karsilastirdiklari belirlenmistir. “Kendi yasamiyla iliskilendirme” alt
temasinda 6grencilerin otantik sorunlari i¢sellestirdikleri ve kendi yasamlarindan somut &rnekler
vererek acikladiklar gérilmustir.

Otantik gorevleri iceren etkinliklere yonelik gortsler temasi; “isbirligi” ve “gercek yasam sorunlari”
olmak (izere iki alt temadan olusmustur. “isbirligi” alt temasinda 6grencilerin birlikte ¢alismaktan
keyif aldiklari ortaya c¢ikmistir. Ogrenciler daha &nceden iletisim kurmadiklari arkadaslariyla ayni
grupta yer almanin onlara biyik katkilar getirdiginden s6z etmislerdir. “Gercek yasam deneyimleri”
alt temasinda 6grenciler otantik etkinliklerin gercek yasam sorunlariyla iliskili olmasina yonelik olan
disunceleri baglaminda, etkinliklerde yaptiklariyla gercek yasamda karsilastiklarini belirtmislerdir.

Karsilasilan zorluklara yonelik gortsler temasi; “grup calismasi sireci”, “degerlendirme sireci” ve
“alisiimamis sorunlar” olmak tizere Ug alt temadan olusmustur. “Grup calismasi siireci” alt temasinda
ogrencilerden kimileri grup icinde gérev dagilimi yaparken anlasamadiklarini ve ortak karar vermede
sikintilar yasadiklarini  belirtmislerdir. “Degerlendirme” alt temasinda 0Ogrencilerin alternatif
degerlendirme tekniklerine aliskin olmadiklari ve daha 6nceki yillarda degerlendirme boyutunun
Uzerinde fazla durulmadigi, bu nedenle zorluk yasadiklarini belirttikleri gérilmustir. “Alhsilmamig
sorunlar” alt temasinda Ogrenciler, daha onceden otantik gorevlerle karsilasmadiklarini ve bu
nedenle onlara farkli ve degisik geldigini belirtmislerdir.

Baska derslerde kullanilmasina yonelik goriisler temasinda 6grenciler, gergcek yasam sorunlarinin
Ozellikle Turkge dersinde kullanilabilecegini belirtmiglerdir. Yine kimi 6grenciler, Fen Bilimleri ve
Matematik dersinde de kullanilabilecegine yonelik somut 6rnekler vermislerdir. Bunun yani sira kimi
ogrencilerin de o6zellikle sayisal derslerin bu tiir etkinlikler gerceklestirmede uygun olmadigini
diisindikleri anlasilmistir.

Velilerin, otantik temelli 68renme ortamlarindan yararlaniimasina yonelik gorislerine bakildiginda g
ana temanin ortaya ciktigr gérilmistir. Bunlar; etkinlikler, tutum ve davranislar ile sorunlar olarak
belirlenmistir.

e Etkinlikler temasinda velilerin, etkinlikleri glizel ve yararli buldugu sonucuna ulagilmistir. Velilerin
kimisi cocuklarinin daha énceden bdyle degisik etkinlikler yapmadiklarini belirtmislerdir. Kimi veli de
Hayat Bilgisi dersinde gergeklestirilen etkinliklerin cocuklarinda bazi olumlu degerleri gelistirdigine
vurgu yapmistir.
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e Tutum ve davraniglar temasi; “aile”, “arkadas” ve “Ogretmen” olmak Uzere lg¢ alt temadan
olusmustur. “Aile” alt temasinda veliler otantik 6grenme sirecinin 6grencilerde genelde olumlu
yonde davranis degisikligine yol actigini belirtmislerdir. “Arkadas” alt temasinda velilerin 6grencinin
eski yasantilarina gore daha esnek, paylasmaya ve yardimlasmaya daha acik, kiz ya da erkek fark
etmeden arkadaslk kurabilen bir anlayisa sahip olduklarini ve bunu otantik 6grenme sirecine
bagladiklari belirlenmistir. “Ogretmen” alt temasinda veliler, 6grencilerin gretmeninden daha cok
soz ettikleri ve iliskilerinin olumlu yonde degistigini belirtmislerdir.

e Sorunlar temasi “aile kaynakli sorunlar” ve “6grenci kaynakli sorunlar” olmak tzere iki alt temadan
olusmustur. “Aile kaynakli sorunlar”a yonelik olarak velilerin kimisinin 6grencilerin okul hayatlarina
yonelik ilgisiz olduklari gbzlemlenmistir. Bu nedenle velilerden kimisinin, 6grencinin otantik 6grenme
siirecinde vyasadigl sorunlari velinin kendi ilgisizligine bagladigi belirlenmistir. “Ogrenciden
kaynaklanan sorunlar”a yonelik olarak velilerin bir kisminin, ¢cocuklarinin yasadiklari sorunlari onlarin
simarik, asiri hassas ya da igine kapanik olmasina bagladiklari belirlenmistir.

Tartisma

Arastirma sonucunda, 6grencilerin Hayat Bilgisi dersinde olusturulan otantik gérev temelli 6grenme
ortamlarindaki tutumlari ve s6z konusu ortamlarin 6grenme sureglerine yansimalari, onlarin
deneyimleri, 6gretmen ve veli gérusleri ile ortaya konmustur.

Arastirmada lglUnct sinif Hayat Bilgisi dersinde olusturulan otantik goérev temelli 6grenme
ortamlarinin, 6grencilerin Hayat Bilgisi dersine yonelik tutumlarini olumlu yénde etkiledigi sonucuna
ulasiimistir. Bilindigi gibi, bir dersin etkili olarak islenip islenmediginin belirlenmesinde 6grencilerin o
derse karsi olan tutumlarinin belirlenmesi énemli rol oynamaktadir. Tutumlarin olumlu ya da olumsuz
oldugunun belirlenmesi, uygulama sirasinda gerekli 6nlemlerin alinmasini saglamaktadir (Tavsanclil,
2006). Horzum ve Bektas (2012) tarafindan gergeklestirilen arastirmada, otantik 6grenme etkinliklerinin
o6gretmen adaylarinin Topluma Hizmet Uygulamalari dersine yonelik tutumlarini olumlu yonde etkiledigi
bulgusuna ulasiimistir. Bu sonuca benzer olarak Karakus (2006) tarafindan gergeklestirilen arastirmada
Sosyal Bilgiler 6gretiminde yapici 6grenme ve otantik degerlendirme yaklasimlarinin 6grencilerin Sosyal
Bilgiler dersine yonelik tutumlarini olumlu yonde etkiledigi bulunmustur. Lee ve Goh (2012),
arastirmalarinda otantik gorev temelli etkinliklerin, erken cocukluk dénemindeki 6grencilerin okula
yonelik olumlu tutum gelistirmelerine olanak sagladigini bulmuslardir. Gorildigi gibi otantik gorev
temelli 6grenme ortamlari, 6grencilerin derse yonelik tutumlarini olumlu yonde etkilemektedir.

Arastirmada Hayat Bilgisi dersinde olusturulan otantik goérev temelli 6grenme ortamlarinda,
dgrencilerin (st diizey diisinme becerilerini ise kostuklari gdrilmiistiir. Ust diizey diisiinme &grencilerin
bir bilgi ya da duslinceyi sentezleyerek, genelleyerek, aciklayarak, hipotezler olusturarak, sonuclar
cikararak, 6zetleyerek ve sorunlar ¢ozerek islemesi anlamina gelmektedir (Collet-Klingenberg, Hanley-
Maxwell & Stuart, 2000). Otantik gérev temelli 6grenme ortamlarinda 6grencilerin karsilastiklari otantik
gorevler, onlarin pek ¢ok Ust dizey disinme becerilerini ise kosmalarina olanak saglayacak bicimde
tasarlanmaktadir. Keskin (2006) tarafindan gergeklestirilen arastirmada altinci sinif 6grencilerinin
elestirel distinme becerilerinin  gelistiriimesinde otantik 6grenme ortamlarinin ve otantik
degerlendirmenin olumlu yonde etkisi oldugu bulunmustur. Dogan-Dolapgioglu (2015) gerceklestirdigi
arastirmasinda besinci sinif matematik dersinde olusturdugu otantik 6grenme standartlarina uygun
o6grenme ortamlarinda 6grencilerin elestirel disinme becerilerinin gelistigi ve Ust dizey dusinme
becerilerini kullandiklari sonucuna ulasmistir. Kearney ve Schuck (2006) tarafindan gerceklestirilen
arastirmada otantik gorev temelli etkinliklerin ilkokul 6grencilerinin Ust diizey diisinme becerilerini
gelistirdigi bulunmustur. Bu arastirmada da, otantik goérevlerin igerdigi sorunlarla basa ¢ikmada
ogrencilerin Ust dizey dusinme becerilerini kullandiklari sonucuna ulasiimistir. Bu baglamda bu
sonucun, alanyazindaki diger arastirma sonuglariyla 6rtiistiigii séylenebilir.
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Ogrenciler otantik gérevden ne anladiklarini birbirleriyle paylasarak, soruna tek bir acidan bakmak
yerine farkli bakis agilari gelistirmektedirler (Xiao, Carroll, Clemson & Rosson, 2008). Arastirmada
ogrencilerin otantik gorev temelli 6grenme ortamlarinda sorun ve sorunun ¢6ziimiine yonelik olarak
farkh bakis acilari gelistirdikleri belirlenmistir. Lowrie (2005) tek 06grenciyle gerceklestirdigi
arastirmasinda otantik gorev temelli olarak hazirladigi oyunlarin, 6grencide farkli bakis acilari
gelistirdigini bulmustur. Benzer bicimde Girdogan (2014) tarafindan gercgeklestirilen arastirmada da
ogrencilerin otantik gorevlerle ugrasirken farkli bakis acilari kazandiklari sonucuna ulasilmistir. Bu
baglamda, bu (g arastirma bulgusu otantik gérev temelli 6grenme ortamlarinin 6grencilerde farkli bakis
acilan gelistirdigini ortaya koymaktadir. Yine, arastirmada 6grencilerin ugrastiklari otantik goreve yonelik
farkli bakis agilarn gelistirme ve ¢ok boyutlu digsiinme kapsaminda en ¢ok hayal glglerinden
yararlandiklari sonucuna ulasiimistir. Ancak, Akca ve Ata (2009) tarafindan gergeklestirilen arastirmada
ogretmenlerin, lise 6grencilerinin otantik etkinlikler iceren calisma kagitlarini doldururken hayal
giclerinden ve yaraticiliklarindan yararlanmadiklarini ve bu baglamda 6grencilerin yaraticilik ve hayal
glclerini eksik bulduklarina yénelik bulgusu, bu arastirmanin bulgusuyla értiismemektedir.

Gergek yasam deneyimleri, otantik 6grenme ortamlarinin énemli bilesenlerindendir. Fox-Turnbull
(2006) gergeklestirdigi arastirmada ilkokul 6grencilerinin otantik géreve yonelik empati yaptiklarini,
gercek yasam deneyimlerini paylastiklarini, otantik gorevin icerdigi sorun ve ¢dzimine yonelik kendi
yasamlarindan érnekler verdigini belirtmistir. Palm (2008) tarafindan gergeklestirilen arastirmada ilkokul
ogrencilerinin otantik gorevlerin icerdigi sorunlara ¢6zim Onerileri getirirken gercek yasam
deneyimlerinden yararlandiklari sonucuna ulasilmistir. Bu arastirmada da 6grencilerin siklikla otantik
baglamla ilgili olarak kendi yasadiklarini paylastiklari goérilmistiir. Bu yoniyle arastirma sonuglarinin
alanyazinla benzerlik gosterdigi séylenebilir.

Otantik gorevler, 6grencilerin matematik dersine yonelik okur-yazarlk seviyelerini gelistirmede ve bu
derste 6grendiklerini icinde bulunduklari topluma uyarlamalarinda olduk¢a 6nemli gorulmektedir
(Pugalee, Douville, Lock & Wallace, 2002). Bu arastirmada, 6grencilerden kimilerinin otantik gorevlerin
matematik dersinde de kullanilabilecegini belirttikleri kimilerinin ise otantik goérevlerin sayisal derslerde
kullanilmasinin  uygun olmadigini belirttikleri bulunmustur. Bu baglamda, 6grenci goéruslerinin,
alanyazinda otantik gorevlerin diger derslerde kullanilmasi baglaminda matematik dersiyle
iliskilendirilebilecegine yonelik bulgusu Pugalee ve digerlerinin (2002) gorusiyle kismen ortlismektedir.
Yine, arastirmada 6grencilerinin ¢cogunun gercek yasam sorunlarinin Tirkge dersinde kullanilabilecegine
yonelik gorus bildirdikleri ortaya ¢ikmistir. Bu bulguya paralel olarak Glner (2016) gergeklestirdigi
arastirmada ilkokul dordinci sinif 6grencilerin otantik gorev temelli otantik materyaller araciligiyla
ylratilen Tirkge derslerine yonelik olumlu gorislere sahip olduklarini belirlemistir. Dolayisiyla
arastirmadan elde edilen bu bulgu, Glner’in (2016) ortaya koydugu bulguyla ortismektedir.

Arastirmada 6grencilerin otantik gorevleri iceren etkinlikleri, daha 6nceki yillarda Hayat Bilgisi dersi
kapsaminda yaptiklari etkinliklerden daha eglenceli ve yararli bulduklari sonucuna ulasiimistir. Benzer
bicimde, Gurdogan (2014) tarafindan gergeklestirilen arastirmada da 68retmen adaylarinin, otantik
gorevlere yonelik olarak 6grenme siirecini daha eglenceli hale getirdigini dislindikleri belirlenmistir. Bu
baglamda, bu iki arastirma bulgusunun birbirleriyle 6rtistigi gorilmektedir.

Okul diginda 6grenme, otantik durumlara yonelik gdzlem yapma ve deneyimler edinme noktasinda,
ogretmenlere ve 6grencilere pek cok firsatlar saglayarak egitim siirecinin tamamlayici ve butiincil
bicimde gergeklesmesini saglamaktadir (Szczepanski, Malmer, Nelson & Dahlgren, 2006). Okul baglami
disina ¢ikma, 6rnegin alan gezileri gerceklestirme, 6grenenlerin yeni olanaklar elde edebilecekleri
etkinliklerle karsi karsiya getirmektedir (Braund & Reiss, 2006). Stein, Isaacs ve Andrews, (2004) otantik
o6grenme ortamlarindaki 6gretmen ve 6grenci davranislarini gézlemledikleri arastirmalarinda, gériisme
yaptiklari 6grencilerden birinin “ Otantik goérevler ise yaradi... Clinkl is diinyasina atildik ve bir dénem
boyunca 6grendigimiz teorileri kullanma firsati bulduk. Okulda 6grendiklerimizi uygulamanin guzel bir
yolu oldu.” (p.251) biciminde goérusini ifade ettigini belirtmislerdir. Szczepanski ve digerlerinin (2006,
p.9) gerceklestirdikleri arastirma sonucunda okul disindaki yasamla baglanti kurmada, kitaptaki bilgileri
okumak yerine otantik gorevlerle ugrasmanin daha yararl bir yol oldugunu belirlemislerdir. Yine, Fox-
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Turnbull (2006) gergeklestirdigi arastirmada 6grencileri otantik baglam kapsaminda tek kolu olmayan
bireylerle bir araya gelerek onlarin yasadiklari zorluklari gérmelerini saglamistir. Hobart (2005),
gerceklestirdigi arastirmada otantik 6grenme ortamlarinin olusturulmasi kapsaminda 0Ogrencileri
sehirdeki mizelere gotirmis ve 6grenmeyi okul disina tasimistir. Tim bu arastirmalarda 6grenenler
hem iletisimi sinif disina tasiyarak gercek yasamdaki bireyler ve uzmanlarla baglanti kurmuslar hem de
okulda o6grendikleri kuramsal bilgileri, gercek ortaminda gozlemleme ya da deneyimleme firsati
bulmuslardir. Bu bulgulara paralel olarak bu arastirmada da 6grencilerin, sinif 6gretmeninin ve velilerin
ogrencilerin asevine gidip oranin hizmetlerinden yararlanan insanlarla konusmanin onlara biiyiik katkilar
sagladigindan, okulda 6grendiklerini uygulamali olarak gérmelerinin onlarda otantik baglama yonelik
farkindalik yarattigindan soz ettikleri goriilmustiir. Bu arastirmada da 6grenciler iletisimi sinif digina
tasimislar; asevindeki uzmanlarla goériserek onlarin deneyimlerinden vyararlanmiglar ve asevi
hizmetlerinden yararlanan insanlari gozlemleme ve onlarla konusma firsati yakalamiglardir. Ayrica
arastirmada o6grencilerin iletisimi sinif disina tasima ve okul sinirlarint asma kapsaminda
cumhurbaskanina mektup yazmayi 6nerdikleri ve bunu gerceklestirdikleri gorilmistlir. Tim bunlara
dayali olarak otantik gérev temelli 6grenme ortamlarinin olusturulmasinda temel bilesenlerden olan
iletisimi sinif disina tasima ve slirece gergcek yasamdan uzmanlarin dahil olmasina yonelik ulasilan
arastirma bulgularinin alanyazindaki diger arastirma bulgulariyla paralellik gésterdigi sdylenebilir.

Otantik 6grenme ortamlarinda 6gretmen farkli ilgi, yetenek ve 6zelliklere sahip 6grencileri kuglik ya
da buyik gruplar halinde eslestirerek birlikte calismalarini saglamaktadir (Peterson, 2002). Buna paralel
olarak Fallon ve Barnett (2009) arastirmalarinda, 6gretmenlerin otantik 6grenme ortamlarinin
olusturulmasinda o6grenenlerin gergcek bir amacg icin bir araya gelerek isbirligi icinde calismalari
gerektigini belirttikleri sonucuna ulasmislardir. Bu siregte Ogrenciler birlikte calisarak diger grup
arkadaslarinin otantik gérevden ne anladigini 6grenmekte ve sorunun Ustesinden gelebilmektedirler.
Dolayisiyla grupla 6grenme, bireysel 6grenmeye gore daha islevsel olmaktadir (Blum, 2006). Yine, Dennis
ve O’Hair, (2010) gergeklestirdikleri arastirmada, o6gretmenlerin siniflarinda otantik 6gretimi
gerceklestirme sirecinde birbirleriyle isbirligi icinde calistiklarini belirlemislerdir. Bu arastirmada
olusturulan otantik gorev temelli 6grenme ortamlarinda 6grenciler, slirecin basindan sonuna kadar
isbirligi icinde calismislardir. Bu baglamda, arastirmada 6grencilerin gerek fikir ve dislincelerini gerekse
arag-gere¢ ve malzemelerini paylasarak bir anlamda birbirlerinin 6grenme siireglerine katki
getirmislerdir. Ancak arastirmada, kimi 6grencilerin de isbirligi kapsaminda grup ¢alismasi siirecinde kimi
sikintilar yasadigl; bu baglamda kimilerinin grup icinde gérev dagilimi yaparken anlasamadiklarini ve
ortak karar vermede sorunlar yasadiklari anlagilmigtir. Arastirmanin bu bulgusuna paralel olarak Dogan-
Dolapcioglu (2015), gerceklestirdigi arastirmasinda sinif ici gozlemlerden yola cikarak otantik gorev
temelli 6grenme ortamlarindaki sorunlardan birinin sosyal destek oldugu sonucuna ulasmis; bunu ise
ogrencilerin grup calismasi sirasinda yasadiklari ¢atismalarla 6rneklendirerek sunmustur. Dolayisiyla
arastirmadan elde edilen bu bulgu, Dogan-Dolapg¢ioglu’nun (2015) ortaya koydugu bulguyla benzerlik
gostermektedir.

Slavkin (2004), 6grencilerin okulun etkili birer tiyesi olmalari noktasinda kimi anahtar uygulamalarin
gerceklestirilmesi gerektiginden s6z etmektedir. Bu uygulamalar; 6grencilerin, velilerin ve 6gretmenlerin
0grenme sirecinin sorumlulugunu birlikte Ustlenmeleri; 6gretmenlerin, velilerin, yodneticilerin ve
toplumun Gyelerinin 6grencilere yalnizca bilgiyi asilamak yerine onlara 6grenme sireclerinde yardimci
olmalari; 6gretmenlerin ve velilerin 6grencilerin sinif ve okul toplumu arasinda iliski kurabilecekleri
etkinlikler olusturarak hem onlarin 6grendiklerini yansitabilmelerini hem de sosyal kimliklerinin
gelismelerini saglamalari bicimde acgiklanmaktadir. Bu dogrultuda Ogretme-6grenme sireglerinde
o6gretmen ve 6grenci kadar veli katihminin da oldukga 6nemli oldugu gérilmektedir. Horzum ve Bektas’a
(2012) gore otantik goérev temelli 68renme ortamlarinin olusturulmasinda 6gretmen, yonetici, mifettis
ve ailelerin gorisleri dikkate alinarak genis kapsamli katilimla olusturulmus adimlar atiimalidir. Bu
dusiinceye paralel olarak Deveci (2009), Hayat Bilgisi dersi kapsaminda gerceklestirilen etkinliklerin aile
tarafindan desteklenmedik¢e cocukta 6grenmenin gerceklesmesinin glic olacagindan, bu baglamda
Hayat Bilgisi dersi iceriginin aile katihmi calismalariyla desteklenmesi gerektiginden s6z etmektedir. Bu
dogrultuda, arastirma kapsaminda velilerin, Hayat Bilgisi dersinde olusturulan otantik gorev temelli
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6grenme ortamlarindaki 6gretme-6grenme siireclerinde yonelik goriislerine basvurulmus ve arastirma
katilimcilar olan 6grencilerin bu siiregte velilerden kaynaklanan kimi sorunlar yasadiklari bulunmustur.
Bu sorunlarin genelde velilerin gocuklarinin egitim yasantilarina ilgisiz kaldiklarindan kaynaklandigi
belirlenmistir. Benzer bicimde, Kili¢ (2010) tarafindan gergeklestirilen arastirmada, Hayat Bilgisi dersinde
gerceklestirilen aile katihmi ¢calismalarda kimi zorluklar yasandigi; bunlarin ailelerin ¢ocuklarin okuldaki
o6grenmelerini evde desteklememesinden kaynaklandigi bulgusuna ulasilmistir. Arastirmanin bu bulgusu,
Kilig’in (2010) arastirma bulgusuyla 6rtiismektedir.

Sonug olarak, otantik gorevler 6grencilerin gercek yasaminda sirekli karsilasabilecegi durumlardan
olusmaktadir. Bu baglamda, Hayat Bilgisi dersinde otantik gorevlerin kullanilmasinin egitim-6gretim
surecini etkili kildigi anlagiimaktadir. Clinki Hayat Bilgisi dersinde otantik gorev temelli 6grenme
ortamlarindan yararlanilmasi, 6grencilerin lst duzey duslinme, arastirma, sorgulama, isbirligi iginde
calisma becerilerini gelistirmektedir. Dolayisiyla otantik gérev temelli 6grenme ortamlarinin, Hayat Bilgisi
dersinin 6grencileri gercek yasama uyum saglamalarina yardimci olma ve onlara gerekli bilgi, beceri ve
davranislari kazandirma amaglarina katki sagladigi anlasiimaktadir.

Oneriler
Arastirma sonuglarina dayali olarak su dneriler gelistirilmistir:

e ilkokul Ggiinci simif Hayat Bilgisi dersi dgretme-6grenme siireclerinde otantik gorevlerin
kullanilmasina yonelik olarak 6gretim programinda agiklamalara ve etkinliklere yer verilebilir.

e Sinif O6gretmenleri Hayat Bilgisi dersinde otantik 6grenme bilesenlerinin 6gretme-6grenme
sureglerinde kullanmasi konusunda tesvik edilebilir. Bu baglamda sinif 6gretmenlerine otantik
O0grenmeye yonelik hizmet ici egitimler verilebilir. Bu yolla 6gretmenlerin otantik gorevler iceren
etkinlikler tasarlamasi saglanabilir.

e Otantik 6grenme ortamlarinin olusturulmasinda uzman performansi ve modeli baglaminda uzmanlar
sinif ortamina getirilerek 6grencilerin onlarin bilgi ve deneyimlerinden yararlanmasi saglanabilir.

e Velilerin, otantik gorev temelli 6grenme ortamlarina yonelik farkindaliklarini arttirma baglaminda
okul yénetimi ve 6gretmenler tarafindan bilgilendirme toplantilari yapilabilir. Bu kapsamda velilerin
hem 6gretme-6grenme slirecine katilimlari hem de otantik gorevlerin igerdigi sorunlarin ¢dziimiine
yonelik olarak 6grencilerle birlikte sorumluluk almalari saglanabilir.

* Ogrencilerin birincil kaynaktan yararlanmalari kapsaminda, 6gretmenlerin derste dzellikle arastirma-
inceleme ve bulus yoluyla Ogretim stratejilerini kullanmalari, bu sayede 6grencilerin arastirma
yaparak asil kaynaga ulasmalari saglanabilir.
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