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Introduction

In the world of living beings that surrounds us, language that gives a great advantage to humans over
the other creatures is also one of the greatest obstacles in communicating with their own kind. Although
physical characteristics differ based on biological taxonomy, most animals belonging to the same genus
and family can easily communicate with each other, but for full communication human beings have to
share the same language codes with others. While the diversity and complexity of the human language
creates a great barrier for communication, humans’ activities on earth have led them to know different
languages. As in the past, knowing more than one language today and having the ability to communicate
with people from different languages keep much of its significance. In the age of knowledge "the
prominence of knowing at least one foreign language has become evident" (Gomleksiz & Elaldi, 2011,
p.444).

Until recently, foreign language was used as a term to describe languages other than mother tongue,
but today the term "foreign language" is used to refer to "language that is learned to communicate with
people from other nations, or to read a book written in a foreign language or a scientific writing" (Stern,
1991, p.16). For situations where the term "foreign language" cannot be met, the second language term
is being used. The second language is the language that is learned after acquiring mother tongue, at the
new environment in which person settles for various reasons. "At the same time, the second language
also includes the third, fourth, fifth languages learned after the mother tongue” (Ellis, 2008, p.5). The
increase in interaction between languages has made it possible for foreign and second language learners
to spread globally independent of the geography. Learning a language as a foreign language or as a
second language is treated as a subset of cognitive and affective dimensions of human learning.
According to Tura (1983, p.15), language learning is closely linked to one's learning strategies and styles.
It is also related to learning a second culture. Learning a foreign language involves acquisition of a new
linguistic system composed of meanings and sounds; learning different styles of communication
functions and conversational rules appropriate and valid for this system.

Some factors deeply influence the success of learners’ language learning process. These factors
include the exposure to the language, the duration and extent of language teaching/learning, teacher
features, the choice of teaching method and the strategy, textbooks and equipment, environment and
the number of students. Besides, the individual characteristics and previous experiences of the person
make language learning different for each person. For this reason, "some characteristics of the student
should be known in order to ensure that the learning takes place in the most effective way" (Aktas,
2012, p.30). There are many views on the definition of the individual differences that language learners
have and the way in which the learning process is designed accordingly (Ellis, 2003; Robinson, 2002;
Skehan, 1989). However, there is no consensus regarding which individual characteristics of the person
affect the language learning process. There are two basic approaches to classify individual differences in
language teaching: hierarchical and sequential. The starting point of the hierarchical approach is how
individual differences lead to learning. This approach tends to treat the concept of individual difference
as a whole. The sequencing approach tries to identify individual differences and reveal the relationship
of these properties to each other. Ellis (2003), lists them as susceptibility, learning style, learning
strategy, personality, motivation, anxiety, volunteerism and belief.

Chastain (1988) examines individual differences under four headings: affective, cognitive, social, and
biological. According to him, affective differences include personality, attitude, effort, interests and
needs; cognitive differences cover knowledge of experiences, learning skills and strategies, tendency
and intelligence; social differences refer to social context, language and culture; and biological
differences are composed of sex and age. Similar to this view, Horwitz (2008) suggests that affective,
cognitive, and metacognitive differences constitute the individual character in language learning. In
addition to motivation, attitudes, tendencies, cognitive strategies, age, personality, intelligence, gender,
empathy, for individual differences of language learners, Cook (2001) also adds the person's mother
tongue and other languages in his or her repertoire.
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Whether the mother tongue or other languages that the person knows are influential in the learning
of a new language is a common research topic in educational science and linguistics. Each language
contains a system of thought. As the person learns a new language, he/she expects resemblance
between the patterns of his own language and the new language. The topics of why some people with
certain characteristics learn a certain language easier than others, or why a person can learn language A
more easily than language B, and the effect of the similarities between languages on language leaning
have been investigated by researchers (Dewale, 1998; Hammarberg, 1998; Ringbom, 1987).

Language typology research, which examines similarities and differences between languages,
classifies languages, and reveals universal rules about language structure, helps people understand how
they use both new language features and language features that they already know when they learn a
new language. According to Uzun (2013) some earlier prejudices about the ways that language typology
uses to explain such features have gained a considerable prevalence in language teaching environments:
some languages are easier or more difficult to learn than others; if foreign language is similar to the
mother tongue, it facilitates the learning of the new language.

The similarity between languages is sometimes hereditary, sometimes coincidental. Apart from
these, there are similarities between languages that have interacted with each other in the historical
process. According to the Ethnologue database, there are 152 separate language families in the world. A
language that is a member of any of these language families inherits similarities to other members of
the family. Languages that belong to the same language family have close word parallels, linguistic
knowledge, syntax and sound features. This can affect the individual's performance to learn the
language. The American Foreign Relations Service groups languages that can be learned easily by English
speakers in four groups. According to this grouping, it is easier for a person who speaks English to learn
the same root in English as Danish, Dutch and French, and in the first group of the same continental
circle, and in the fourth group of different roots such as Arabic, Chinese and Japanese.

The similarities and the differences that a language has with another language are expressed by the
concept of linguistic distance. The concept of linguistic distance creates a framework for grammatical
rules, meanings of the words, alphabets and writing rules, idioms and phrases. Crystal (1987, p.371),
defines linguistic distance as "one of the factors that can affect foreign language learning of the
structural similarities between languages". Corder (1978) associates the assumption that the linguistic
distance in language teaching is more advantageous in situations where there are a lot of similarities
between the foreign language (the learned language) and the mother tongue compared to when there
are few similarities. In the research carried out by Ringbom (1987), a group of students whose mother
tongues were Finnish and whose second languages were Swedish were asked to write English texts. It
has been seen that students use the meaning and function of Swedish words more in English text
production. In addition, Finnish as the mother tongue is determined to be a less beneficial language. At
the end of the study, it was revealed that the English language learning process was more influenced by
Swedish language, which is grouped in the same language family as English, than by students’ mother
tongue Finnish.

Cenoz (2001) found in her study on English learners who speak Spanish and Basque as a mother
language that linguistic distance is also influential in English learning like age, purpose and competence
and that learners transferred more from Spanish, which is linguistically closer to English than Basque
language. In their research on Jewish immigrants in Israel, Beenstock, Chiswick and Repetto (2001)
pointed out that those who speak Arabic have a higher level of competence in Hebrew than other
immigrant groups, which is linked to the linguistic distance between Arabic and Hebrew.

Elder and Davies (1998) found that the relationship between the success of the English certificate
exam results in Australia and the candidates' native languages does not fully support Corder's (1978)
hypothesis that the inter-language familiarity with language distance will accelerate language learning.
According to the results of the research, linguistic distance should be taken as an element considered
together with other variables rather than being a variable affecting language learning alone.
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If the linguistic distance is handled in the context of Turkish, it can be said that Turkish, as an Altaic
language interacting with many languages in the historical process, has common points with most
languages in terms of the origin, grammar, meaning and utterances. Turkish, like Mongolian, has similar
origins with the languages of Altaic language family. Apart from this, they are separated from each other
for various reasons and have deep ties with Turkish dialects that have formed their own written
language forms today. It can be said that there are common points with languages such as Serbian,
Hungarian, Greek, Russian, Bulgarian, Armenian as the languages belonging to different language
families but interacting with Turkish (Karaagag, 2009; Ozkan & Musa, 2004). Lots of words have been
transferred into Turkish language from Arabic, which is an Afro-Asiatic language, and Persian and French
as Indian-European languages. Eker (2011) points out that the terms and proverbs in Turkish, Arabic and
Persian have similar meanings. This indicates that there is not only word-level exchange with already
mentioned languages, but they also have similarities in terms of meaning.

The familiarity between languages and cultures continues in various fields today. Turkmenistan,
Azerbaijan, Iran, Afghanistan, Syria, Iraq, Greece, Kyrgyzstan, Kazakhstan and Kosovo rank among the
top ten countries which send the most number of students to Turkey in 2013-2014 (Kadioglu & Ozer,
2015). The students from these countries first learn Turkish at the Turkish Language Teaching Centers at
the universities and then continue to their education. Additionally, because of the political and
economic developments, it has been observed that recently Turkish Education has increased in remote
regions as well.

The increase in the teaching of Turkish as a foreign and second language has brought diversity in
course materials, teacher education programs and academic studies. Academic studies, which
previously identified Turkish learners as a homogenous population, have begun to become more and
more specialized in a way as to take into consideration learners’ countries, mother tongues and specific
needs. Master and doctoral theses related to the Turkish education of the individuals whose mother
tongue is Bosnian, Arabic, Persian, and Russian and so on are being conducted and special course
materials are being developed.

In this context, the concept of linguistic distance is defined as a feature that should be taken into
account when studies and developed materials are concerned. For example, the features of learning in
the case of a person who speaks Mongolian as the native language with deep historical ties with Turkish
and in the case a person whose mother tongue is Tagalog in the Philippines, where the Turkish language
has just arrived are different. In this context, it is necessary to reveal through academic research how
effective the mother tongue variable is in Turkish education. Despite the studies related to this issue
(Bolukbas, 2011; Er, Bicer & Bozkirli, 2012; Karababa, 2009; Kose, 2015; Subasi, 2010), the topic has not
been examined in the context of language families and linguistic distance. Accordingly, the aim of this
research is to examine the scores of the international students registered in the Turkish Language
Teaching Centres located at the Gazi and Hacettepe Universities in terms of age, gender, and language
family and region variables.

In order to reach the purpose of the research, the following questions have been answered:
1. How does the age, gender, language family and region variables predict the average score of Turkish
course completion test?

2. How does the age, gender, language family and region variables predict the writing score of Turkish
course completion test?

3. How does the age, gender, language family and region variables predict the speaking score of Turkish
course completion test?

4. How does the age, gender, language family and region variables predict the comprehension score of
Turkish course completion test?

5. How does the age, gender, language family and region variables predict the grammar score of
Turkish course completion test?
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Method

Research Design

This study, in which the total course final scores of the Turkish language learners are studied in terms
of the mother tongue variable, was carried out using the relational screening model in accordance with
the quantitative research. "The relational screening model is a research model aiming the determination
of the presence or degree of variance between two or more variables" (Karasar, 2009, p.81).

Study Group

The study group of this research consists of 280 international students registered at the Turkish
Language Teaching Centres located at the Gazi and Hacettepe Universities. All of the students reached
C1 level of Common European Framework of Reference for Languages in two semesters. 209 (74.60%) of
the students were registered to Gazi University and 71 (25.40%) to Hacettepe University Turkish
Language Teaching Centres. Along with this, 161 (57.50%) as scholarship students, 96 (34.3%) as private
students and 25 (8.20%) as guest students learn Turkish.

Age variable indicates that 1 (.3%) student is 16, 146 (52.10%) students are 17, 65 (23.20%) students
are 20, 1 (3.50%) student is 21, 1 (3.50%) student is 24, 11 (3.90%) students are 25, 6 (2.10%) students
are 26, 4 (1.40%) students are 27, 7 (2.50%) students are 28, 4 (1.40%) students are 29, 3 (1.00%)
students are 30,4 (1.40%) students are 31, 1 (.30%) student is 33 years old.

Table 1.

Demographic Characteristics of the Participants.
Variable f %
University
Gazi University 209 74.60
Hacettepe University 71 25.40
Type of Registration
Scholar 161 57.50
Private 96 34.30
Guest 25 8.20
Gender
Female 118 42.10
Male 162 57.90
Age
16 1 .30
17 146 52.10
18 65 23.20
19 10 3.50
20 15 5.30
21 1 .30
24 1 .30
25-33 41 14.60

The countries where students come from are grouped according to their geographical, political and
linguistic features in the scope of the study. Accordingly, 93 (33.2%) of the students come from the
Middle East, 67 (23.90%) from Africa, 36 (12.80%) from Central Asia, 18 (6.40%) from the Balkans, 18
(6.40%) from the Far East, 16 (5.70%) from South Asia, 15 (5.40%) from North Africa, 9 (3.20%) from
Eastern Europe, 4 (1.40%) from Western Europe, 2 (.70%) from the Caucasus, and 2 (.70%) are from
Oceania.
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Table 2.

Distribution of the Participants by Region.

Region f %
Middle East 93 33.20
Africa 67 23.90
Central Asia 36 12.80
Balkans 18 6.40
Far East 18 6.40
South Asia 16 5.70
North Africa 15 5.40
Eastern Europe 9 3.20
Western Europe 4 1.40
Caucasus 2 .70
Oceania 2 .70

As for the language family, 128 (46.70%) students speak Afro-Asiatic, 78 students (27.80%) Indo-
European, 39 (13.90%) Altaic, 15 (5.30%) Bantu, 7 (2.50%) Sino-Tibetan, 7 (2.50%) Austronesian, 3
(1.00%) Tai-Kadai languages, 2 (.70%) Kartvelian, and lastly 1 (.30%) student speaks a language belonging
to Ural language family.

Table 3.

Distribution of Participants' Native Languages by Their Language Families.

Language Family f %
Afro-Asiatic 128 46.70
Indo-European 78 27.80
Altai, 39 13.90
Bantu 15 5.30
Sino-Tibetan 7 2.50
Austronesian 7 2.50
Tai-Kadai 3 1.00
Kartveli 2 .70
Ural 1 .30

Data Collection and Analysis

The data for this study were obtained from Turkish language course completion exams and personal
information forms. The course completion exam is the final exam at the end of each academic year at
the Turkish Language Teaching Centres at Gazi and Hacettepe Universities. Registered students continue
their education at university by getting a certification according to the score they get at the end of the
exam. These exams consist of speaking, writing, reading comprehension and grammar parts. The
average score of the students taken from these sections is considered as their grade. The data collected
for the research were gathered from the exams conducted in 2015 and 2016. Besides, personal
information forms included information on age, gender, country, mother tongue, enrolment type and
university information of the students.

Direct frequency analysis was utilized for the age, gender, and enrolment type and university
information obtained from personal information forms. The countries of the students were grouped in
terms of their geographical, cultural and linguistic characteristics, and their native languages were
grouped in terms of their language families and then subjected to frequency analysis.

Multiple regression analysis was conducted on the variables such as age, gender, language family
and region along with the speaking, writing, reading and grammar knowledge and average grades got in
Turkish language course final examinations by the international Turkish learners.
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In regression analysis, the dependent and independent variables must be continuous variables
measured in the same interval scale and should be in normal distribution. However, some might aim to
exceptionally examine the effects of the independent variables on the dependent variable included in
the classification scale. A classification variable in the analysis is created by forming a new artificial
variable called a dummy variable through excluding one of its levels produced by a subtraction of the
number of levels (G-1). That one of these new variables has a significant impact on the dependent
variable can be interpreted as an important effect of the independent variable on the dependent
variable (Buyukoztiirk, 2012, p.92).

In that sense, the discrete variables in the study were included in the regression analysis as a dummy
variable. The categorical variable was handled in eleven categories and the Balkans category was coded
as "0" to make a dummy variable. The variable for the language families is grouped into nine categories
and the Altaic category is coded as "0”, and dummy variable was formed. In the gender variable, the
female category was coded as "0" and made the dummy variable. Since Turkish language is belonged to
the Altaic language family, this language family was chosen as a reference.

There is no specific reason for the selection of the Balkans. Considering the gender variable, it is
taken into account that women might be more successful in Turkish language exams than men. Apart
from this, nothing has been carried out for discrete variables. After organizing the data, predictive ability
of the variables related to the scores of the students from the course completion exam was tried to be
determined through the multiple regression analysis.

Findings

The results of the multiple regression analysis that was done by using the collected data in the scope
of the research questions are presented below by dividing them into the categories such as mean scores
and skills of writing, speaking, reading and grammar.

Findings Related to Average Scores

The results of the multiple regression analysis that was conducted to determine how the variables
such as age, gender, language family and region predict the mean score of the Turkish language course
exams of the international students are presented in Table 4.

Table 4.

Results of Regression Analysis of the Factors Predicting Mean Scores.
Variable B Standard Error B t p
Constant 74.88 421 - 17.79 .00*
Austronesian -15.34 4.27 -.23 -3.59 .00*
Afro-Asiatic -9.85 2.41 -.47 -4.10 .00*
Bantu -11.45 3.45 -.25 -3.32 .00*
Sino-Tibetian -14.82 4.53 -.22 -3.26 .00*
Indo-European -7.5 2.49 -.33 -3.02 .00*
Eastern Europe 8.49 3.65 .14 2.33 .02*
Middle East .61 2.85 .02 21 .20
Far East 3.44 3.16 .08 1.09 .28
Africa 2.04 2.00 .08 1.02 31
Asia 1.33 2.89 .03 .46 .65
Central Asia .61 2.85 .02 .21 .83
Age 1.33 .16 .16 2.79 .0*
Gender -2.22 1.27 -11 -1.75 .08
R=.43, R°=.19, F366 = 4.72, p=.00

*p<.05
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As a result of the multiple regression analysis age, region (Eastern Europe) and, Austronesian, the
Afro-Asiatic, Bantu, Sino-Tibetan, Indo-European language variables were found to significantly predict
the mean score of the students.

It is clear that the correlation is R=.43 and variance is RZ?=.19 for this regression model
(F(13-266)=4.72, p<.01). The mentioned variables explain approximately 19.00% of the variation in the
average test scores. According to the standardized regression coefficients, Afro-Asiatic (=-.47) language
family appears to be the first when the relative importance of the predictive variables over the mean
scores is considered. When the t-test results related to the significance of the regression coefficients are
considered, it is obvious that Austronesian, the Afro-Asiatic, Bantu, Sino-Tibet, Indo-European language
families, Eastern Europe region and the mean scores of age are statistically significant predictors among
all predictive variables.

The equation for regression analysis is as follows: Mean Score= (74.88) + (-5.34x Austronesian) + (-
9.85xAfro-Asiatic) + (-11.45xBantu) + (-14.82x Sino-Tibetan) + (-7.51x Indo-European) + (8.49xEastern
Europe) + (.61xMiddle East) + (3.44xFar East) + ( 2.04xAfrica) + (1.33xAsia) + (.61xCentral Asia) +
(1.33xAge) + (-2.22xGender)

When the country, age and gender variables are balanced, the mean scores of the students who are
in the Afro-Asiatic (B=-9.85, B=-.47), Indo-European (B=-7.51, B=-.33) and Bantu (B=-11.45, B=-.25)
language families are lower when compared with the learners in Altaic language family.

Similarly, when the language family, age and gender variables are handled, the scores of students
from Eastern Europe (B = 8.49, $=.14) are higher than those students coming from the Balkans. Lastly, it
was seen that as the age of the students increased, their exam scores also increased in a statistically
significant way.

Findings Related to Writing Scores

The results of the multiple regression analysis for the writing scores of international students in the
Turkish course completion test are presented in Table 5.

Table 5.

The Results of Regression Analysis of the Factors Predicting Writing Scores.
Variable B Standard Error B T p
Constant 69.20 5.61 - 12.34 .00*
Austronesian -18.83 5.69 =21 -3.31 .00*
Afro-Asiatic -12.20 3.20 -.44 -3.81 .00*
Bantu -5.11 4.59 -.08 -1.12 .27
Sino-Tibetian -11.66 6.03 -13 -1.94 .05
Indo-Europe -6.00 3.31 -.20 -1.83 .07
Eastern European 4.01 4.85 .05 .83 .40
Middle East 1.02 2.49 .04 41 .68
Far East 6.15 4.20 A1 1.46 .15
Africa -3.00 2.67 -.09 -1.12 .26
Asia -2.05 3.85 -.03 -.53 .60
Central Asia -.87 3.79 -.02 -.02 .82
Age .78 21 21 21 .00*
Gender -2.45 1.69 -.09 -.09 .15
R= .43, R°=.19, Fi3.66 = 4.69, p=.00

*p<.05
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The results in Table 5 show that with the age, Austronesian and the Afro-Asiatic language families
were found to statistically predict the students' writing scores. It is seen that this regression model is
R=.44, R?=.19, (F(13-266)=4.96, p<.01). These variables explain almost 20.00% of the variation in writing
scores.

According to the standardized regression coefficients, when the relative importance of the predictive
variables over the writing scores is considered, the Afro-Asiatic (B=-.44) language family appears to be
the first, and it is followed by Austronesian (f=-.21) language family and age (f=.21). When the t-test
results on the significance of the regression coefficients are handled, it is apparent that age as a
predictive variable is a significant predictor over the writing scores of Austronesian and the Afro-Asiatic
language families.

The equation for regression analysis is as follows: Writing Score= (69.20) + (-18.83xAustronesian) + (-
12.20xAfro-Asiatic) + (-5.12xBantu) + (-11.66xSino-Tibetan) + (-6.06xIndo-European) + (4.01xEastern
Europe) + (1.02xMiddle East) + (6.15xFar East) + (-3.00xAfrica) + ( -2.05xAsia) + (-.88xCentral Asia) +
(.78xAge) + (-2.45xGender)

When the region, age and gender variables are under control, it is seen that writing scores of the
students from the Altaic language family are higher than the students from Afro-Asiatic (B= -12.20, B=-
.44) and Austronesian (B=-18.83, =-.21) As in the mean scores, age variable is also among the variables
that predict the students' writing scores.

Findings Related to Speaking Scores

The multiple regression analysis results for speaking scores from the Turkish language course exams
of the international students are presented in Table 6.

Table 6.

The Results of Regression Analysis of the Factors Predict Speaking Scores.
Variable B Standard Error B T p
Constant 101.55 4.82 - 21.09 .00*
Austronesia -20.10 4.89 -.26 -4.11 .00*
Afro-Asiatic -13.83 2.75 -.58 -5.03 .00*
Bantu -17.63 3.94 -.33 -4.47 .00*
Sino-Tibetian -15.15 5.18 -.20 -2.93 .00*
Indo-European -10.77 2.84 -40 -3.79 .00*
Eastern Europe 9.20 4.17 .10 2.21 .03*
Middle East 4.15 2.14 .16 1.94 .05
Far East 2.00 3.61 .04 .55 .58
Africa 2.98 2.30 .10 1.30 .20
Asia 2.89 3.31 .06 .87 .38
Central Asia -1.71 3.26 -.05 -.53 .60
Age -.58 .18 -.18 -3.24 .00*
Gender -.40 1.45 -.02 -.28 .78
R= .45, R°= .20, Fi3.66 = 5.23, p=.00

*p<.05

According to the results presented in Table 6, it is seen that along with the age variable, the
Austronesian, Afro-Asiatic, Bantu, Sino-Tibetan, Indo-European language families and Eastern Europe's
region variable's regression coefficients statistically significantly predicted speaking scores of the
students. It is seen that this regression model is R =.45, R’=.20 (F(13-266=5.23, p<.01).These variables
clarify 20.00% of the speaking scores. According to the standardized regression coefficients, when the
relative importance of predictive variables on speaking scores is examined, Afro-Asiatic (f=-5.03)
language family gets the first. Indo-European (B=-.40) and Bantu (B=-.33) language families follow that.
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When the t-test results for the significance of the regression coefficients are examined, it is seen that
the predictive variables of Austronesian, Afro-Asiatic, Bantu, Sino-Tibetan, Indo-European language
families are statistically significant predictors of Eastern Europe region and age speaking scores.

The equation for regression analysis is as follows: Speaking score= (101.55) + (-20.10xAustronesian)
+ (-13.83xAfro-Asiatic) + (-17.63xBantu) + (-15.15xSino-Tibetan) + (-10.77xIndo-European) +
(9.20xEastern Europe) + (4.15xMiddle East) + (1.72xFar East) + (2.98xAfrica) + (2.89xAsia) + (-
1.71xCentral Asia)+ (-.58xAge) + (-.40xGender)

When other variables' effects (age, gender, region) were examined, it is apparent that speaking
scores of Afro-Asiatic (B=-13.83, B=-.58), Indo-European (B=-10.77, $=-.40) and Bantu language families
(B=-17.63, B=-.33) are lower than those of the Altaic language family. Unlike the effect on writing and
mean scores, as the age increases, students' speaking scores decrease.

Findings on Reading Comprehension Scores

The results of the multiple regression analysis to determine the variables that predict the reading
comprehension scores of the international students in the Turkish language course completion exams
are given in Table 7.

Table 7.

Results of Regression Analysis of the Factors Predicting Reading Comprehension Scores.
Variable B Standard Error B T p
Constant 62.80 5.80 - 10.82 .00*
Austronesian -11.19 5.89 -.13 -1.90 .06
Afro-Asiatic -7.59 3.32 -27 -2.29 .02*
Bantu -13.89 4.75 -23 -2.92 .004*
Sino-Tibetian -16.65 6.24 -.19 -2.67 .01*
Indo-European -7.84 3.42 -.25 -2.29 .02%*
Eastern Europe 9.39 5.02 12 1.87 .06
Middle East .51 2.57 .02 .20 .84
Far East 3.66 4.35 .07 .84 .40
Africa 4.28 2.77 13 1.55 12
Asia 1.76 3.99 .03 44 .66
Central Asia 1.83 3.92 .04 47 .64
Age .82 .22 .22 3.78 .00*
Gender -1.99 1.75 -.07 -1.14 .26
R=.38, R°=.14, F(i3266 = 3.38, p=.00

*p<.05

According to these results, it was seen that age and region variables of the Afro-Asiatic, Bantu, Sino-
Tibetan and Indo-European languages families were statistically significant predictors of the students'
reading comprehension scores. This regression model was found to be R=.38, R2=.14(F(13_266)=3.38,
p<.01). These variables clarify 14.00% of the grammar scores. According to the standardized regression
coefficients, Afro-Asiatic language family (B=-.27) appears to be first when the relative importance of the
predictive variables over the reading comprehension scores is examined.

This is followed by Indo-European (B=-.25) and Bantu (B=-.23) language families. When the t-test
results for the significance of the regression coefficients are considered, it is seen that the predictive
variables, such as age and Austronesian, Afro-Asiatic, Bantu, Sino-Tibetan and Indo-European language
families are statistically significant predictors of reading comprehension scores.
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The equation for regression analysis is as follows: Reading Comprehension score= (62.80) + (-
11.19xAustronesian) + (-7.59xAfro-Asiatic) + (-13.89xBantu) + (-16.65xSino-Tibetan) + (-7.84xIndo-
European) + (9.39xEastern Europe) + (.51xMiddle East) + (3.66xFar East) + (4.28xAfrica) + (1.76xAsia) +
(1.83xCentral Asia) + (.82xAge) + (-1.99xGender)

When the values are constant for (Altaic language family from all language families, female sex from
gender, and the Balkans from all region), it is seen that Afro-Asiatic (B=-7.59, B=-.27), Indo-European
(B=-7.84, B=-.25) and Bantu (B=-13.89, B=-.23) language families have lower reading comprehension
scores. As in mean and writing scores, age variable is also among the predictive variables predicting
students' grammar scores.

Findings Related to Grammar Scores

The results of the multiple regression analysis to determine the variables that predict the grammar
scores of the students in the study group are given in Table 8.

Table 8.

The Results of Regression Analysis of the Factors Predicting Grammar Scores.
Variable B Standard Error B T p
Constant 71.27 6.31 - 11.29 .00*
Austronesian -14.49 6.23 -.16 -2.33 .02%*
Afro-Asiatic -6.72 3.56 -.23 -1.87 .06
Bantu -9.04 5.07 -.14 -1.78 .08
Sino-Tibetian -15.37 6.60 -17 -2.33 .02%*
Indo-European -7.04 3.73 =22 -1.89 .06
Eastern Europe 11.74 5.30 .14 2.21 .03*
Middle East 3.89 2.72 13 1.43 .15
Far East 1.72 4.59 .03 1.43 71
Africa 3.43 2.92 .10 1.17 24
Asia 5.37 4.21 .09 1.28 .20
Central Asia 4.25 4.29 -.10 .99 .32
Age 43 .23 -11 1.85 .07
Gender -3.56 1.85 -.01 -1.92 .06
R=.32, R°= .20, Fi3.66 = 2.38, p=.01

*p<.05

The results of the multiple regression analysis show that Austronesian, Sino-Tibetan language
families, Eastern Europe region variable statistically significantly predicted the grammar scores. It was
found out that this regression model is R=.32, R2=.10(F(13_266)=2.38, p<.01). These variables clarify
10.00% of the grammar scores.

According to the standardized regression coefficients, when the relative importance of the predictive
variables on grammar scores is examined. It is seen that the Sino-Tibetan (f=-.17) language family
appears to be first. This is followed by Austronesian (B=-.16) language family and Eastern Europe as
region variable (B=.14). When the t-test results on the significance of the regression coefficients are
considered, it is seen that there is a significant predictor on the Austronesian and Sino-Tibetan language
families and Eastern Europe region's grammar scores.

The equation for regression analysis is as follows: Grammar Score= (71.27) + (-14.49xAustronesian) +
(-6.72xAfro-Asiatic) + (-9.04xBantu) + (-15.37xSino-Tibetan) + (-7.04x Indo-European) + (11.74xEastern
Europe) + (3.90xMiddle East) + (1.72xFar East) + (3.43xAfrica) + (5.37xAsia) + (4.25xCentral Asia) +
(.43xAge) + (-3.56xGender)
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When the region, age and gender variables are handled, the grammar scores of Sino-Tibetan (B=-
15.37, B=-.17) and Austronesian (B=-14.49, f=-.16) language families are lower than the Altaic language
family.

Discussion, Conclusion & Implications

This study, which is based on the belief that mother tongue and its language family are effective in
the language learning of the individual, has investigated to what extent the mother tongue of the
international students who come to Turkey to learn Turkish has influenced their success. Within this
scope, the students' mother tongues were grouped according to their language families and multiple
regression analyses were carried out in order to show how effective the language families are on the
scores students get from the Turkish language course completion exam. Even though the results of this
study cannot be generalized universally, they give an idea of how the Turkish language learners are
influenced by the mother tongue variable.

In this study, all findings related to the language family were interpreted by basing onto the Altaic
language family. Accordingly, the mean scores that students get from the Turkish language course
completion exam are lower for the Afro-Asiatic, Indo-European, Bantu, Sino-Tibetan and Austronesian
language families than Altaic language family.

In terms of language skills and grammar scores of participants, the conclusions of the study: The
writing scores of the participants whose native language belongs to the Afro-Asiatic or Austronesian
language families are statistically lower than the ones which belong to the Altaic language family. As for
the speaking scores, they are lower for Austronesian and Sino-Tibetan languages, and mostly by Afro-
Asiatic, Indo-European and Bantu language families compared to Altaic language family. Also, it has
been found out that the reading comprehension scores of the participants whose mother tongue
belongs to the Afro-Asiatic, Indo-European, Bantu and Sino-Tibetan language families are negatively
affected more when compared to the students' scores whose native language belongs to the Altaic
language family. The grammar scores are lower for students coming from Sino-Tibetan and Austronesian
language families than the Altaic language family.

If the findings are interpreted in the context of the language families, the findings are similar to the
literature review which indicates that when compared to other language families, the Afro-Asiatic
language family has more influence on participants' writing, speaking and reading comprehension scores
they receive from the exams than the Altaic language family. Bolukbas (2011), Er, Biger and Bozkirli
(2012), Karababa (2009), Subasi (2010) remark that Arabic students have a great deal of problems in
writing because of the difference in alphabets and in speaking due to the sounds that don't exist in their
mother tongue. In addition to this, Kara (2010) points out that Arabic students have more problems in
reading and writing Turkish than other international students have.

Findings are consistent with the literature review; that is, speaking, reading comprehension, and
grammar scores of Sino-Tibetan language speakers, such as Chinese, are influenced negatively more
than Altaic language family speakers. Kose (2015) who states that Chinese students have difficulty in
distinguishing Turkish syllabus concluded that these students are mistaken in Turkish word stress and
cannot pronounce some sounds. Also, teachers have encountered some problems especially in the
teaching of Turkish compound tenses because the grammatical features of Turkish and Chinese are
different.

The fact that speaking and reading scores of the Indo-European language family participants are
affected negatively more than the ones in Altaic language family is similar to the findings gathered by
Tiim (2014) in the research on speaking skills of European students speaking a language belonged to this
family. The students have problems in Turkish sounds, which do not exist in their mother tongue.
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While it was observed that African students were successful in the grammar lessons, Kara (2010)
indicates that this achievement was not seen in speaking and writing lessons and also it was found out
that speaking and writing scores of the students of Bantu language family are affected negatively more
than the participants whose mother tongue belongs to the Altaic language family.

However, the lack of academic studies on the problems encountered in the teaching of Turkish to
the native speakers of Bantu languages makes it difficult to interpret the findings. Similarly, it is
necessary to conduct more academic research on the languages of the Austronesian languages, such as
Malay and Indonesian which have lots of speakers, and writing, speaking. Additionally, grammar scores
of Turkish by the students speaking those languages as native languages are negatively affected more
when compared to the Altaic language family.

Apart from the mother tongue, the age variable influences the mean score, writing, speaking and
reading scores except grammar scores. Participants' ages positively affect the writing, reading and mean
scores they got from the Turkish course completion exam, and on the other hand, it affects the speaking
scores negatively more than it affects the ones in the Altaic language family. In other words older
participants tend to have higher scores for writing, reading and mean scores, but younger participants’
tend to have higher speaking scores. This suggests that students starting language learning at very early
ages are more successful in speaking than the learners who start it late. Besides, gender and region
variable do not predict the success.

That the variance of the scores are not too high shows that language families are not the only
variable to explain the success of the students in Turkish language course completion exams, but it is a
factor affecting the success. This finding is too similar to the results of the research by Elder and Davies
(1998) that English learners' success in the certificate examinations cannot be explained only by the
mother tongue.

It was concluded in the study that there is a significant difference between the participants' writing,
reading, reading comprehension, grammar and mean scores from the Turkish language course
completion exam and the language families. In this context, the findings of the study are consistent with
the assumption of Corder (1978) that the case in which there are many similarities between the mother
tongue and the foreign language being learnt is more advantageous than the case where there is little
similarity. The findings of the study, which are thought to be preliminary studies, are needed to be
examined deeply with the future qualitative studies.
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Tiirkge Siiriim

Giris

Uzerinde yasadigimiz diinyay! kusatan canlilar 4leminde insana diger canlilar karsisinda biyiik bir
Gstinluk saglayan dil, ayni zamanda insanin kendi tlrdesleri ile iletisim kurmasindaki en buyik
engellerden biridir. Biyolojik taksonomiye gore fiziksel 6zellikleri farkli olsa da ayni cins ve aileye mensup
cogu hayvan, tirdesleri ile kolaylikla iletisim kurabilirken insanoglu tam bir iletisim icin Oncelikle
karsisindaki kisi ile ayni dil kodlarini paylasmak zorundadir. insan dilinin gesitliligi ve karmasikhigi, biyiik
bir iletisim engeli yaratirken insanin yeryuziindeki faaliyetleri onu farkli diller bilmeye yoénlendirmistir.
Gegmiste oldugu gibi glinimiizde de birden fazla dil bilmek, farkh dillerden insanlar ile iletisim kurabilme
becerisine sahip olmak éneminden bir sey kaybetmemistir. Bilgi caginda “en az bir yabanci dil bilmenin
o6nemi tartisilmayacak kadar belirginlesmistir” (Gomleksiz & Elaldi, 2011, p.444).

Son vyillara kadar yabanci dil, bir terim olarak ana dilin disindaki dilleri belirtmek icin
kullaniimaktayken giinimuzde yabanci dil teriminin sinirlari daralarak daha ¢ok “turizm faaliyetleri, diger
uluslardan insanlarla iletisim kurmak, yabanci dilde yazilmis bir kitabi ya da bilimsel bir yaziyi okumak
icin 6grenilen dil” (Stern, 1991, p.16) olarak tanimlanmaktadir. Yabanci dil teriminin karsilamadig
durumlar igin ise ikinci dil terimi kullaniimaya baglanmustir. ikinci dil, ana dili ediniminin ardindan cesitli
sebeplerle yerlesilen yeni gevredeki dildir. “ikinci dil terimi ayni zamanda ana dilinden sonra 6grenilen
lclncl, dordincu, besinci dilleri de igine alir” (Ellis, 2008, p.5). Diller arasi etkilesimin artmasi yabanci ve
ikinci dil 6greniminin cografyadan bagimsiz bir sekilde diinya genelinde yayginlasmasini saglamistir. Bir
dili yabanci veya ikinci dil olarak 6grenmek, insan 6grenmesinin bilissel ve duyussal boyutlara sahip alt
kiimesi olarak ele alinir. Tura’ya (1983, p.15) gore “dil 6grenimi kisinin 6grenme stratejilerine ve
bicemlerine yakindan baglidir. ikinci bir kiiltir 8grenimiyle i icedir”. Yabanci dil 6grenimi, anlamlar ve
seslerden olusan yeni bir dilsel dizgenin edinimi, bu dizgeye iliskin konusma kurallari ile iletisim
islevlerinin degisik bicemlerinin 6grenilmesi, uygun ve gegerli olarak kullaniimasi demektir.

Dil 6grenen kisinin basariya ulasmasinda 6grenme sirecini derinden etkileyen birtakim etkenler s6z
konusudur. Kisinin dile maruz kalma durumu, dil 6gretiminin sliresi ve kapsami, Ogretici ozellikleri,
o6gretim yonteminin sec¢imi ve izlenen strateji, ders kitaplari ve diger tiim arag geregler, ortam ve diger
ogrencilerin sayisi bu etkenler arasinda sayilabilir. Bunun yaninda kisinin bireysel 6zellikleri ve 6nceki
deneyimleri dgrenme eylemini kisiye dzgii hale getirir. Bu nedenle “Ogrenmelerin en etkili sekilde
gerceklesmesini saglamak bakimindan 6grencinin kimi ozelliklerinin bilinmesi gerekir” (Aktas, 2012,
p.30). Dil 6grenen kisilerin sahip oldugu bireysel farkliliklarin tanimlanmasi ve 6grenme siirecinin buna
gore tasarlanmasi lzerine alan yazinda ¢ok sayida arastirma bulunmaktadir (Ellis, 2003; Robinson, 2002;
Skehan, 1989). Bunun yaninda kisinin bireysel 6zelliklerinin ne oldugu, bunlarin hangilerinin ne derecede
dil 6grenme siirecini etkiledigi konusunda heniiz fikir birligi yoktur. Dil 6gretiminde bireysel farkliliklarin
siniflandirilmasinda hiyerarsik ve siralama olmak Ulzere iki temel yaklasim bulunmaktadir. Hiyerarsik
yaklasimin ¢ikis noktasi bireysel farkhliklarin 6grenmeyi nasil yonlendirdigi sorusudur. Bu yaklasim,
bireysel farkhhk kavramini bir bitin olarak ele alma egilimi gosterir. Siralama yaklasimi ise bireysel
farkhhklari tanimlamaya ve bu 6zelliklerin birbirleri ile iliskisini ortaya koymaya calisir. Yaklasimlar
Gizerinden bireysel farkliliklarin neler oldugunu tanimlamaya c¢alisan Ellis (2003) bunlari yatkinlhk,
o6grenme stili, 68renme stratejisi, kisilik, motivasyon, kaygi, génlliiliik ve inang olarak siralar.

Chastain (1988) ise bireysel farkhliklari duyussal, bilissel, sosyal ve biyolojik olarak dort baslik altinda
inceler. Ona gore duyussal farkliliklar, kisilik, tutum, caba, ilgi ve ihtiyaclardan; bilissel farkhliklar
deneyimlere ait bilgiler, 6grenme becerisi ve stratejileri, egilim ve zekadan; sosyal farkliliklar toplumsal
baglam, dil ve kiltiirden; biyolojik farkhliklar ise cinsiyet ve yastan olusmaktadir. Bu gorise yakin olarak
Horwitz (2008) de duyussal, bilissel ve Ust bilissel farklilklarin dil 6grenmenin bireysel karakterini
olusturdugu goérusindedir. Dil 6grenen kisilerin sahip oldugu bireysel farkhliklari glidiilenme, tutum,
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egilim, bilissel stratejiler, yas, kisilik, zeka, cinsiyet, empati olarak siralayan Cook (2001) ise bunlara
kisinin ana dilini ve bildigi dilleri de ekler.

Kisinin ana dilinin ya da bildigi diger dillerin yeni bir dili 6grenmesinde ne derecede etkili oldugu,
egitim bilimi ile dil bilimin ortak arastirma konusudur. Her dil belirli bir dusince sistemini iginde
barindirir. Kisi yeni bir dil 6grenirken kendi diline ait kaliplar ile yeni dilin benzerlik géstermesini bekler.
Bir dilin hangi 6zelliklere sahip kisilere daha zor ya da kolay geldigi, ana dili A olan bir kisinin B dilini
ogrenirken gosterdigi basariyi neden C dilini 6grenirken gosteremedigi diller arasi benzerliklerin dil
o6grenimine etkisini arastiran ¢alismalarin (izerinde durdugu bir konudur (Dewale, 1998; Ringbom, 1987;
William & Hammarberg, 1998).

Dillerin benzerliklerini ve farkhliklarini inceleyen, dilleri siniflandiran, dilin yapisina iliskin evrensel
kurallari ortaya koymaya calisan dil tipolojisi arastirmalari, kisinin yeni bir dil 6grenirken hem bildigi
dillerden getirdigi 6zellikleri hem de yeni dile ait yapilari nasil kullandiginin anlasilmasina yardimci olur.
Uzun’a (2013) gore dil tipolojisinin agiklamaya c¢alistigi yonler hakkinda daha énceden olusmus bazi 6n
yargilar, aslinda, dil dgretimi ortamlarinda belirgin bir yayginlik kazanmistir. Ornegin bazi dilleri
o6grenmesi digerlerine gore daha kolay veya daha zordur; ana diline benzemesi, 6grenicinin yabanci dili
o0grenmesini kolaylastirir.

Diller arasi benzerlik kimi zaman kaltsal kimi zaman rastlantisaldir. Bunlarin disinda tarihi siireg
icerisinde birbiri ile etkilesime girmis olan diller arasinda da benzerlikler bulunmaktadir. Ethnologue veri
tabanina gore diinya Uzerinde 152 ayri dil ailesi bulunmaktadir. Bu dil ailelerinden herhangi birinin tyesi
olan bir dil, kalitimsal olarak ailenin diger Gyeleri ile benzerlikler barindirir. Ayni dil ailesinin Gyesi olan
diller yakin s6zciik dagarcigi, dil bilgisi, s6z dizimi ve ses 6zelliklerine sahiptir. Bu durum, bireyin dili
dgrenmek icin gosterecegi performansi etkileyebilir. Amerikan Dis iliskiler Servisi ana dili ingilizce olan
bir kisinin 6grenebilecegi dilleri kolaydan zora dogru 4 grup altinda toplamistir. Bu gruplandirmaya gore
ingilizce bilen bir kisinin Danca, Felemenkge ve Fransizca gibi ingilizce ile ayni kékene ve ayni kitasal
cevreye ait birinci gruptaki dilleri, Arapga, Cince ve Japonca gibi farkli kokene ait dérdinci gruptaki
dillere gére 6grenmesi daha kolaydir.

Bir dilin baska bir dil ile sahip oldugu benzerlikler ve farklliklar dilbilimsel uzaklik kavrami ile ifade
edilir. Dilbilimsel uzaklik kavrami ile dil bilgisi kurallari, kelimelerin sahip oldugu anlam degerleri, alfabe
ve yazim kurallari, deyimler ve kalip ifadeler ile iliskili genis bir cerceve cizilir. Crystal (1987, p.371), dil
bilimsel uzakhgi, “dillerin birbiri ile olan yapisal benzerliklerinin yabanci dil 6grenimini etkileyebilecek
etkenlerden biri” olarak tanimlar. Corder (1978), dil 6gretiminde dilbilimsel uzakligi, yabanci dil
(6grenilen dil) ile ana dili arasindaki benzerligin ¢cok oldugu durumlarin, benzerligin az oldugu durumlara
gore daha avantajli oldugu varsayimi ile iliskilendirir.

Ringbom (1987) tarafindan gerceklestirilen arastirmada ana dilleri Fince, ikinci dilleri ise isvecce olan
bir grup dgrenciden, ingilizce metinler yazmalari istenmistir. Ogrencilerin ingilizce metin (iretiminde
daha ¢ok isvecce kelimelerin anlam ve islev &ézelliklerinden yararlandiklari gériilmiistiir. Bunun yaninda
ana dilleri Fincenin ise kendisinden daha az yararlanilan dil oldugu tespit edilmistir. Arastirmanin
sonunda &grencilerin ingilizce dgrenimlerinin ingilizce ile ayni dil ailesini paylasan isvecceden ana dilleri
Finceye gore daha fazla etkilendikleri ortaya konulmustur.

Cenoz (2001) ise ispanyolca ve Baskga bilen kisilerin ingilizceyi 6grenimlerinde yas, amag ve dildeki
yetkinliklerinin yaninda dilbilimsel uzakhgin da etkili oldugu sonucuna ulastigl arastirmasinda, dilbilimsel
olarak ingilizceye yakin olan ispanyolcadan, uzak olan Baskcaya gére daha fazla aktarim yapildigini
belirlemistir.

Gégmenler {izerinde yapilan arastirmalarinda ise Beenstock, Chiswick ve Repetto (2001), israil’deki
Musevi gdg¢menlerden ana dili Arapga olanlarin, diger gé¢men gruplarina gdre ibranicede daha ileri
yetkinlige sahip oldugunu belirtirken bunu Arapga ve ibranice arasindaki dilbilimsel uzakligin az olmasina
baglamistir.

33



Derya COBANOGLU AKTAN, Kayhan iINAN — Pegem Egitim ve Ogretim Dergisi, 8(1), 2018, 19-46

Elder ve Davies’in (1998) Avustralya’da yapilan ingilizce sertifika sinav sonuglarindaki basari durumu
ile adaylarin ana dilleri arasindaki iliskiyi inceledigi arastirmalarinda Corder’in (1978) dilbilimsel uzakhga
iliskin diller arasi yakinhgin dil 6gretimini hizlandiracagi hipotezini tam olarak desteklemedigi sonucuna
ulagilmistir. Arastirma sonucuna gore dilbilimsel uzaklik, tek bagina dil 6grenmeyi etkileyen bir degisken
olmaktan ¢ok diger degiskenlerle birlikte yorumlanan bir unsur olarak degerlendirilmelidir.

Dilbilimsel uzakhk Tiurkce baglaminda ele alinacak olursa tarihsel siireg icerisinde ¢ok sayida dil ile
etkilesime girmis bir Altay dili olarak Tirkgenin ¢ogu dil ile gerek kéken, gerek dil bilgisel, gerek anlam ve
s6z dagarcigl bakimindan ortakliklari oldugu soylenebilir. Tiirkce, basta Mogolca gibi Altay dil ailesine
mensup diller ile kdken benzerligine sahiptir. Bunun yani sira gesitli nedenler ile birbirinden ayrilarak
guniimizde kendi yazi dillerini olusturmus Tirk dilleri ile de derin baglara sahiptir. Ek olarak Sirpga,
Macarca, Yunanca, Rusca, Bulgarca, Ermenice gibi Tirkgeden farkli dil ailelerine mensup olan ancak
Tiirkge ile etkilesime girmis diller ile ortakliklarin bulundugu séylenebilir (Karaagag, 2009; Ozkan & Musa,
2004). Turkgeye Hint-Avrupa dili olan Farsca ve Fransizca ile Sami dili olan Arapg¢adan ¢ok sayida sézcik
alinmistir. Eker (2011), Tirkge, Arapca ve Farsca arasindaki terim ve atasoOzlerinin anlamca ortak
olduguna dikkat cekmektedir. Bu durum bahsi gecen diller ile sadece kelime diizeyinde bir alisverisin s6z
konusu olmadigini, bu dillerin anlam agisindan da benzerliklere sahip olduklarini géstermektedir.

Diller ve kilturler arasi yakinhk glinUimuzde de gesitli alanlarda siirmektedir. 2013-2014 yillarinda
Tirkiye’ye en cok &grenciyi gdnderen ilk on (ilke, Tirkmenistan, Azerbaycan, iran, Afganistan, Suriye,
Irak, Yunanistan, Kirgizistan, Kazakistan ve Kosova olarak siralanmaktadir (Kadioglu & Ozer, 2015). Bu
Ulkelerden gelen 6grenciler dncelikle Universitelerin Tiirkce 6gretim merkezlerinde Tiirkce 6grenmekte
ve daha sonra egitimlerine devam etmektedir. Bunun yaninda siyasi ve ekonomik gelismelere bagh
olarak Tirkgenin son yillarda uzak cografyalarda da 6gretiminin arttig1 gorilmektedir.

Tarkgenin yabanci ve ikinci dil olarak 6gretiminin artmasi ders materyali, 6gretmen egitimi ve
akademik calismalara da cesitlilik getirmistir. Daha 6nce Tiirkce 6grenenleri homojen bir kitle olarak
konumlandiran akademik ¢alismalar, yerini Tirkce 6§renmek isteyen kisilerin bulunduklari tlkeleri, ana
dillerini ve ihtiyaglarini gozetecek sekilde 6zellesmeye birakmistir. Ana dili Bosnakga, Arapca, Farsga,
Rusca vb. olan bireylerin Tirkce 6grenimleri ile ilgili ylksek lisans ve doktora tezleri hazirlanmakta, 6zel
ders materyalleri gelistirilmektedir.

Bu baglamda dil bilimsel uzaklik kavrami, yapilan ¢alismalar ve gelistirilen materyaller s6z konusu
oldugunda géz éniinde bulundurulmasi gereken bir ézellik olarak belirir. Ornegin Tiirkge ile derin tarihsel
baglara sahip Mogolcayi ana dili olarak konusan bir kisi ile Tiirk dilinin yeni yeni eristigi Filipinler'de ana
dili Tagalog olan bir kisinin kendi dillerinden getirecekleri 6zellikler farklidir. Bu baglamda ana dili
degiskeninin Tirkge 6greniminde ne kadar etkili oldugunun akademik arastirmalar ile ortaya konulmasi
gerekli gorilmektedir. Bununla ilgili cahismalar (Bolikbas, 2011; Er, Bicer & Bozkirli, 2012; Karababa,
2009; Koése, 2015; Subasi, 2010) yapilsa da konu dil aileleri ve dilbilimsel uzaklik baglaminda
incelenmemistir. Bundan hareketle bu arastirmanin amaci Gazi ve Hacettepe Universitelerinin
biinyesinde hizmet veren Tiirkce Ogretim Merkezlerine kayitli uluslararasi 6grencilerin Tirkce kurs
bitirme sinavindan aldiklari puanlari yas, cinsiyet, dil ailesi ve bélge degiskenleri agisindan incelemektir.

Arastirmanin amacina ulasmak igin asagidaki sorulara yanit aranmistir:

Ortalama puanina ait basariyi yas, cinsiyet, dil ailesi ve bolge degiskenlerinin yordama glicl nedir?
Yazma puanina ait basariyi yas, cinsiyet, dil ailesi ve bolge degiskenlerinin yordama glicli nedir?
Konusma puanina ait basariyi yas, cinsiyet, dil ailesi ve bolge degiskenlerinin yordama glicli nedir?

Anlama puanina ait basariyi yas, cinsiyet, dil ailesi ve bélge degiskenlerinin yordama gticli nedir?

vk wnN e

Dil bilgisi puanina ait basariyi yas, cinsiyet, dil ailesi ve bolge degiskenlerinin yordama giicl nedir?

Yontem
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Arastirmanin Modeli

Turkge 6grenen uluslararasi 6grencilerin Tlrkge kurs bitirme sinavindan aldiklari toplam puanlarin
ana dili degiskeni agisindan incelendigi bu arastirma nicel arastirmaya uygun olarak iliskisel tarama
modeline gére yapilandiriimistir. iliskisel tarama modeli, “iki ve daha ¢ok sayidaki degisken arasinda
birlikte degisim varligini veya derecesini belirlemeyi amaglayan arastirma modelleridir” (Karasar, 2009,
p.81).

Calisma Grubu

Bu arastirmanin ¢alisma grubunu Gazi Universitesi ve Hacettepe Universitesi biinyesinde hizmet
veren Tiirkce Ogretim Merkezlerine kayith 280 uluslararasi &grenci olusturmaktadir. Ogrencilerin
tamami adi gecen merkezlerde iki dénem iginde C1 diizeyine ulasmistir. Ogrencilerin 209’u (%74.60)
Gazi, 71'i (%25.40) Hacettepe Universitesi Tiirkge Ogretim Merkezine kayithdir. Bununla birlikte 161’i
(%57.50) burslu o6grenci, 96’si (%34.30) 6zel 6grenci, 25'i (%8.20) misafir 6grenci olarak Tirkce
o6grenmektedir.

Tablo 1.

Katilimcilarin Demografik Ozellikleri.
Degisken f %
Universite
Gazi Universitesi 209 74.60
Hacettepe Universitesi 71 25.40
Kayit Tiirii
Burslu 161 57.50
Ozel 96 34.30
Misafir 25 8.20
Cinsiyet
Kadin 118 42.10
Erkek 162 57.90
Yas
16 yas 1 .30
17 yas 146 52.10
18 yas 65 23.20
19 yas 10 3.50
20 yas 15 5.30
21 yas 1 .30
24 yas 1 .30
25-33 41 14.60

Yas degiskenine gore 1 (%.30) Ogrenci 16, 146 (%52.10) 6grenci 17, 65 (%23.20) 6grenci 18, 10
(%23.20) 6grenci 19, 15 (%5.30) 6grenci 20, 1 (%3.50) 6grenci 21, 1 (%3.50) 6grenci 24, 11 (%3.90)
Ogrenci 25, 6 (%2.10) 6grenci 26, 4 (%1.40) 68renci 27, 7 (%2.50) 6grenci 28, 4 (%1.40) 6grenci 29, 3
(%1.00) 68renci 30, 4 (%1.40) 6grenci 31, 1 (%.30) 6grenci 32, 1 (%.30) 6grenci 33 yasindadir.

Arastirma kapsaminda o6grencilerin geldikleri Ulkeler cografi, siyasi ve dilsel 0Ozelliklerine goére
bolgelere ayrilmistir. Buna gore, 6grencilerin 93’0 (%33.20) Orta Dogu’dan, 67’si (%23.90) Afrika’dan,
36’s1 (%12.80) Orta Asya’dan, 18’i (%6.40) Balkanlar'dan, 18’i (%6.40) Uzak Dogu’dan, 16’si (%5.70)
Gilney Asya’dan, 15’i (%5.40) Kuzey Afrika’dan, 9’u (%3.20) Dogu Avrupa’dan, 4G (%1.40) Bati
Avrupa’dan, 2’si (%.70) Kafkasya’dan, 2'i (%.70) Okyanusya’dan gelmektedir.
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Tablo 2.

Katihmcilarin Bélgelere Gére Dagilimi.

Bolge f %
Orta Dogu 93 33.20
Afrika 67 23.90
Orta Asya 36 12.80
Balkanlar 18 6.40
Uzak Dogu 18 6.40
Giney Asya 16 5.70
Kuzey Afrika 15 5.40
Dogu Avrupa 9 3.20
Bati Avrupa 4 1.40
Kafkasya 2 .70
Okyanusya 2 .70

Dil ailesi bakimindan ogrencilerin 128’'i (%46.70) Hami-Sami, 78’i (%27.80) Hint-Avrupa, 39'u
(%13.90) Altay, 15’i (%5.30) Bantu, 7’si (%2.50) Cin-Tibet, 7’si (%2.50) Avustronezya, 3’l (%1.00) Tai-
Kadai, 2’si (%.70) Kartveli, 1’i (%.30) ise Ural dil ailesine mensup bir dili ana dili olarak konusmaktadir.

Tablo 3.

Katihmcilarin Ana Dillerinin Dil Ailelerine Gére Dagilimi.

Dil Ailesi f %
Hami-Sami 128 46.70
Hint-Avrupa 78 27.80
Altay 39 13.90
Bantu 15 5.30
Cin-Tibet 7 2.50
Avustronezya 7 2.50
Tai-Kadai 3 1.00
Kartveli 2 .70
Ural 1 .30

Veri Toplama Araglari

Bu arastirmanin verileri Turkge kurs bitirme sinav kagitlari ve kisisel bilgi formlarindan elde edilmistir.
Kurs bitirme sinavi Gazi ve Hacettepe Universitelerinin Tiirkge Ogretim Merkezlerinde her egitim ve
6gretim yilinin sonunda yapilan kurs bitirme sinavlaridir. Kayitli 6grenciler, bu sinav sonunda aldiklari
puana gore sertifikalandirilarak yiksekdgretim kurumlarina gegebilmektedir. Sinavlar konusma, yazma,
anlama ve dil bilgisi bélimlerinden olusmaktadir. Ogrencilerin bu bélimlerden aldigi puanlarin
ortalamasi 6grencinin notu olarak kabul edilmektedir. Arastirma igin toplanan sinav verileri 2015 ve
2016 yillarina aittir. Kisisel bilgi formlari ise 6grencilerin yas, cinsiyet, llke, ana dili, kayit tiiri ve
Universite bilgilerini icermektedir.

Kisisel bilgi formlarindan elde edilen yas, cinsiyet, kayit tiirl ve Gniversite bilgileri tizerinde dogrudan
frekans analizi yapilmistir. Ogrencilerin tlkeleri cografi, kiiltiirel ve dilsel &zellikler, ana dilleri ise dil
aileleri g6z 6niinde bulundurularak gruplandiriimis ve daha sonra frekans analizine tabi tutulmustur.

Tirkge 6grenen uluslararasi 6grencilerin yas, cinsiyet, dil ailesi ve bolge degiskenlerinin Tirkge kurs
bitirme sinavindan aldiklari konusma, yazma, anlama, dil bilgisi ve ortalama puanlarina ait basariyi ¢oklu
regresyon analizi yapiimistir.
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Regresyon analizinde bagimli ve bagimsiz degiskenlerin en az esit aralik 6lgeginde olgilen surekli
degiskenler olmalari ve normal dagilim gostermeleri gerekmektedir. Ancak bazi arastirmalarda istisna
olarak siniflama olgegine giren bagimsiz degiskenlerin de bagimli degisken Uzerindeki etkilerini
incelemek istenebilir. Analizde siniflamali degisken, dizeylerinden biri dista birakilarak diizey sayisinin
bir eksigi (G-1) kadar dretilen ve kukla (dummy) degisken olarak isimlendirilen yeni yapay degisken
olusturulur. Bu yeni degiskenlerden birinin bagimh degisken lizerinde anlamli bir etkiye sahip olmasi,
ilgili bagimsiz degiskenin bagimli degisken lzerinde anlamli bir etkiye sahip oldugu seklinde
yorumlanabilir (Blytikozturk, 2012, p.92).

Bu kapsamda arastirmada yer alan sireksiz degiskenler regresyon analizine kukla degisken olarak
kodlanarak dahil edilmistir. Bolge degiskeni on bir kategoride ele alinmis ve Balkanlar kategorisi “0”
olarak kodlanarak kukla degisken yapilmistir. Dil aileleri degiskeni ise dokuz kategoride ele alinmis ve
Altay kategorisi “0” olarak kodlanarak kukla degisken yapilmistir. Cinsiyet degiskeninde kadin kategorisi
“0” olarak kodlanarak kukla degisken yapilmistir. Tirkce Altay dil ailesinden oldugu icin bu dil ailesi
referans olarak secilmistir. Balkanlarin secilmesinin herhangi 6zel bir nedeni bulunmamaktadir. Cinsiyet
degiskeni goz 6ninde bulunduruldugunda ise kadinlarin erkeklerden Tiirk¢e sinavinda daha basarili
olmalari géz 6nidnde bulundurulmustur. Bunun disinda siireksiz degiskenler icin herhangi bir islem
yapilmamistir.

Verilerin diizenlenmesinin ardindan ¢oklu regresyon analizi ile 6grencilerin kurs bitirme sinavindan
aldiklari puanlara iliskin degiskenlerin yordama gtict belirlenmeye calsiimistir.

Verilerin Toplanmasi ve Analizi

Bu arastirmanin verileri Turkge kurs bitirme sinav kagitlari ve kisisel bilgi formlarindan elde edilmistir.
Kurs bitirme sinavi Gazi ve Hacettepe Universitelerinin Tirkce Ogretim Merkezlerinde her egitim ve
o6gretim yilinin sonunda yapilan kurs bitirme sinavlaridir. Kayitli 6grenciler, bu sinav sonunda aldiklari
puana gore sertifikalandirilarak yliksekdgretim kurumlarina gegebilmektedir. Sinavlar konusma, yazma,
anlama ve dil bilgisi bélimlerinden olusmaktadir. Ogrencilerin bu bélimlerden aldigi puanlarin
ortalamasi 6grencinin notu olarak kabul edilmektedir. Arastirmada icin toplanan sinav verileri 2015 ve
2016 vyillarina aittir. Kisisel bilgi formlari ise 6grencilerin yas, cinsiyet, llke, ana dili, kayit tiria ve
Universite bilgilerini icermektedir.

Kisisel bilgi formlarindan elde edilen yas, cinsiyet, kayit tiiri ve Gniversite bilgileri Gzerinde dogrudan
frekans analizi yapilmistir. Ogrencilerin Ulkeleri cografi, kiiltiirel ve dilsel 6zellikler, ana dilleri ise dil
aileleri goz 6nunde bulundurularak gruplandiriimis ve daha sonra frekans analizine tabi tutulmustur.
Tirkce 6grenen uluslararasi 6grencilerin yas, cinsiyet, dil ailesi ve bolge degiskenlerinin Tiirkge kurs
bitirme sinavindan aldiklari konusma, yazma, anlama, dil bilgisi ve ortalama puanlarina ait basariyi ¢coklu
regresyon analizi yapilmistir.

Regresyon analizinde bagimli ve bagimsiz degiskenlerin en az esit aralik olgeginde olglilen surekli
degiskenler olmalari ve normal dagilim gostermeleri gerekmektedir. Ancak bazi arastirmalarda istisna
olarak siniflama olgegine giren bagimsiz degiskenlerin de bagimli degisken (zerindeki etkilerini
incelemek istenebilir. Analizde siniflamali degisken, diizeylerinden biri dista birakilarak diizey sayisinin
bir eksigi (G-1) kadar dretilen ve kukla (dummy) degisken olarak isimlendirilen yeni yapay degisken
olusturulur. Bu yeni degiskenlerden birinin bagimh degisken (izerinde anlamli bir etkiye sahip olmasi,
ilgili bagimsiz degiskenin bagimli degisken (izerinde anlamli bir etkiye sahip oldugu seklinde
yorumlanabilir (Blylikozturk, 2012, p.92).

Bu kapsamda arastirmada yer alan sireksiz degiskenler regresyon analizine kukla degisken olarak
kodlanarak dahil edilmistir. Bolge degiskeni on bir kategoride ele alinmis ve Balkanlar kategorisi “0”
olarak kodlanarak kukla degisken yapilmistir. Dil aileleri degiskeni ise dokuz kategoride ele alinmis ve
Altay kategorisi “0” olarak kodlanarak kukla degisken yapilmistir. Cinsiyet degiskeninde kadin kategorisi
“0” olarak kodlanarak kukla degisken yapilmistir. Turkce Altay dil ailesinden oldugu i¢in bu dil ailesi
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referans olarak secilmistir. Balkanlarin secilmesinin herhangi 6zel bir nedeni bulunmamaktadir. Cinsiyet
degiskeni goz 6niinde bulunduruldugunda ise kadinlarin erkeklerden Tiirkge sinavinda daha basarili
olmalari géz 6nidnde bulundurulmustur. Bunun disinda stireksiz degiskenler icin herhangi bir islem
yapilmamistir. Verilerin diizenlenmesinin ardindan c¢oklu regresyon analizi ile 6grencilerin kurs bitirme
sinavindan aldiklari puanlara iliskin degiskenlerin yordama glicl belirlenmeye ¢ahsiimistir.

Bulgular

Arastirma sorusu kapsaminda toplanan veriler kullanilarak yapilan ¢oklu regresyon analizi sonuglari,
sinava ait ortalama puan ve beceriler (yazma, konusma, anlama ve dil bilgisi) seklinde alt basliklara
ayrilarak asagida sunulmustur.

Ortalama Puanlarina iligkin Bulgular

Uluslararasi 6grencilerin yas, cinsiyet, dil ailesi ve bdlge degiskenlerinin Tirkce kurs bitirme
sinavlarindan aldiklari ortalama puanlarini yordama giiclini belirlemek igin yapilan g¢oklu regresyon
analizinin sonuglari Tablo 4’te verilmistir.

Tablo 4.

Ortalama Puanlarini Yordayan Faktérlerin Regresyon Analizi Sonuglari.
Degisken B Standart Hata B t p
Sabit 74.88 421 - 17.79 .00*
Avustronezya -15.34 4.27 -.23 -3.59 .00*
Hami-Sami -9.85 2.41 -.47 -4.10 .00*
Bantu -11.45 3.45 -.25 -3.32 .00*
Cin-Tibet -14.82 4.53 -.22 -3.26 .00*
Hint-Avrupa -7.5 2.49 -33 -3.02 .00*
Dogu Avrupa 8.49 3.65 .14 2.33 .02*
Orta Dogu .61 2.85 .02 21 .20
Uzak Dogu 3.44 3.16 .08 1.09 .28
Afrika 2.04 2.00 .08 1.02 31
Asya 1.33 2.89 .03 46 .65
Orta Asya .61 2.85 .02 .21 .83
Yas 1.33 .16 .16 2.79 .0*
Cinsiyet -2.22 1.27 -11 -1.75 .08

R= .43, R°=.19, Fi366 = 4.72, p=.00

Tablo 4’te ortalama puanlar Uzerinde etkisi oldugu distndlen, cinsiyet, yas, boélge ve ana dili
degiskenlerinin 6grencilerin ortalama puanlarini ne sekilde yordadigini ortaya koymaya yonelik olarak
yapilan ¢oklu regresyon analizi sonucunda, yas degiskeni ile birlikte, dil ailelerinden Avustronezya, Hami-
Sami, Bantu, Cin-Tibet, Hint-Avrupa; boélgelerden Dogu Avrupa degiskenlerinin regresyon katsayilarinin
ogrencilerin ortalama puanlarini istatistiksel olarak anlamli bir bicimde yordadigi gérilmustir. Kurulan
bu regresyon modelinin korelasyon R=.43 ve agiklanan varyans degerinin R’=.19 oldugu gorilmistir
(F(13-266=4.72, p<.01). S6z konusu degiskenler ortalama sinav puanlarindaki varyans degisimin yaklasik
%19.00’unu aciklamaktadir. Standartlastiriimis regresyon katsayilarina gore, yordayici degiskenlerin
ortalama puanlari Gzerindeki goreli 6nemine bakildiginda ilk sirada Hami-Sami (B=-.47) dil ailesinin
oldugu gorilmektedir. Bunu Hint-Avrupa (B=-.33), Bantu (B=-.25) ve Avustronezya (B=-.23) dil aileleri
izlemektedir. Regresyon katsayilarinin anlamliigina iliskin t-testi sonuclarina bakildiginda yordayici
degiskenlerden Avustronezya, Hami-Sami, Bantu, Cin-Tibet, Hint-Avrupa dil ailelerinin; Dogu Avrupa
bolgesinin ve vyasin ortalama puanlarinin istatistiksel olarak anlamli birer yordayicilari oldugu
gorilmektedir.
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Regresyon analizine iliskin denklem su sekildedir: Ortalama Puan= (74.88) + (-5.34xAvustronezya) + (-
9.85xHami-Sami) + (-11.45xBantu) + (-14.82xCin-Tibet) + (-7.51xHint-Avrupa) + (8.49xDogu Avrupa) +
(.61xO0rta Dogu) + (3.44xUzak Dogu) + ( 2.04xAfrika) + (1.33xAsya) + (.61xOrta Asya) + (1.33xYas) + (-
2.22xCinsiyet)

Bolge, yas ve cinsiyet degiskenleri kontrol altinda tutuldugunda, Altay dil ailesinden olan 6grencilere
gore Hami-Sami (B=-9.85, B=-.47), Hint-Avrupa (B=-7.51, B=-.33) ve Bantu (B=-11.45, B=-.25) dil
ailelerinden olan 6grencilerin ortalama puanlari daha dusliktir. Benzer bigcimde dil ailesi, yas ve cinsiyet
degiskenleri kontrol altinda tutuldugunda, Balkanlardan gelen 6grencilere gore Dogu Avrupa’dan gelen
Ogrencilerin puanlari (B=8.49, B=.14) daha yuksektir. Son olarak 6grencilerin yasi arttikga puanlarinin
istatistiksel olarak anlamli bir bicimde yikseldigi gozlenmistir.

Yazma Puanlarina iliskin Bulgular

Uluslararasi 6grencilerin yas, cinsiyet, dil ailesi ve bdlge degiskenlerinin Tirkge kurs bitirme
sinavlarindan aldiklari yazma puanlarini yordama glicini belirlemek icin yapilan ¢oklu regresyon
analizinin sonuglari Tablo 5’te verilmistir.

Tablo 5.

Yazma Puanlarini Yordayan Faktérlerin Regresyon Analizi Sonuglari.
Degisken B Standart Hata B T p
Sabit 69.20 5.61 - 12.34 .00*
Avustronezya -18.83 5.69 -.21 -3.31 .00*
Hami-Sami -12.20 3.20 -.44 -3.81 .00*
Bantu -5.11 4.59 -.08 -1.12 .27
Cin-Tibet -11.66 6.03 -13 -1.94 .05
Hint-Avrupa -6.00 3.31 -.20 -1.83 .07
Dogu Avrupa 4.01 4.85 .05 .83 .40
Orta Dogu 1.02 2.49 .04 41 .68
Uzak Dogu 6.15 4.20 A1 1.46 .15
Afrika -3.00 2.67 -.09 -1.12 .26
Asya -2.05 3.85 -.03 -.53 .60
Orta Asya -.87 3.79 -.02 -.02 .82
Yas .78 21 21 21 .00*
Cinsiyet -2.45 1.69 -.09 -.09 .15

R= .43, R°= .19, F(i366 = 4.69, p=.00

Tablo 5’teki sonuglara gore, c¢oklu regresyon analizi sonucunda vyas degiskeni ile birlikte,
Avustronezya ve Hami-Sami dil ailelerinin, 6grencilerin yazma puanlarini istatistiksel olarak anlamli bir
bicimde yordadigi gorilmistir. Kurulan bu regresyon modelinin R=.44, R2=.19oldugu gdrilmistir
(F(13-266)=4.96, p<.01). S6z konusu degiskenler yazma puanlarindaki degisimin yaklagik %20.00’sini
aciklamaktadir. Standartlastirilmis regresyon katsayilarina gére, yordayici degiskenlerin yazma puanlari
Uzerindeki goreli dGnemine bakildiginda ilk sirada Hami-Sami (B=-.44) dil ailesinin oldugu gorulmektedir.
Bunu Avustronezya (B=-.21) dil ailesi ve yas (B=.21) izlemektedir. Regresyon katsayilarinin anlamliligina
iliskin t-testi sonuglarina bakildiginda yordayici degiskenlerden yas ile Avustronezya ve Hami-Sami dil
ailelerinin yazma puanlari tizerinde anlaml bir yordayici oldugu gérilmektedir.

Regresyon analizine iliskin denklem su sekildedir: Yazma Puani= (69.20) + (-18.83xAvustronezya) + (-
12.20xHami-Sami) + (-5.12xBantu) + (-11.66xCin-Tibet) + ( -6.06xHint-Avrupa) + (4.01xDogu Avrupa) +
(1.02x0Orta Dogu) + (6.15xUzak Dogu) + (-3.00xAfrika) + ( -2.05xAsya) + (-.88x0rta Asya) + (.78xYas) + (-
2.45xCinsiyet)
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Bolge, yas ve cinsiyet degiskenleri kontrol altinda tutuldugunda, Altay dil ailesinden olan 6grencilere
gére Hami-Sami (B=-12.20, B=-.44) ve Avustronezya (B=-18.83, B=-.21) dil ailelerinin yazma puanlari
daha dislktir. Ortalama puanlarda oldugu gibi yas degiskeni de 6grencilerin yazma puanlarini yordayan
degiskenler arasindadir.

Konusma Puanlarina iliskin Bulgular

Uluslararasi 6grencilerin yas, cinsiyet, dil ailesi ve bdlge degiskenlerinin Tirkge kurs bitirme
sinavlarindan aldiklari konusma puanlarini yordama giiclinii belirlemek icin yapilan g¢oklu regresyon
analizinin sonuglari Tablo 6’da verilmistir.

Tablo 6.

Konusma Puanlarini Yordayan Faktérlerin Regresyon Analizi Sonuglari.
Degisken B Standart Hata B T p
Sabit 101.55 4.82 - 21.09 .00*
Avustronezya -20.10 4.89 -.26 -4.11 .00*
Hami-Sami -13.83 2.75 -.58 -5.03 .00*
Bantu -17.63 3.94 -.33 -4.47 .00*
Cin-Tibet -15.15 5.18 -.20 -2.93 .00*
Hint-Avrupa -10.77 2.84 -40 -3.79 .00*
Dogu Avrupa 9.20 4.17 .10 2.21 .03*
Orta Dogu 4.15 2.14 .16 1.94 .05
Uzak Dogu 2.00 3.61 .04 .55 .58
Afrika 2.98 2.30 .10 1.30 .20
Asya 2.89 3.31 .06 .87 .38
Orta Asya -1.71 3.26 -.05 -.53 .60
Yas -.58 .18 -.18 -3.24 .00*
Cinsiyet -.40 1.45 -.02 -.28 .78

R= .45, R°= .20, Fi366 = 5.23, p=.00

Tablo 6’daki sonuglara gore, yas degiskeni ile birlikte, Avustronezya, Hami-Sami, Bantu, Cin-Tibet,
Hint-Avrupa dil aileleri ve bolge degiskeninden Dogu Avrupa’nin regresyon katsayilarinin 6grencilerin
konusma puanlarini istatistiksel olarak anlamli bir bigimde yordadigi goriilmustir. Kurulan bu regresyon
modelinin R=.45, R’=.20 oldugu gorulmustir (F13.266=5.23, p<.01). S6z konusu degiskenler, konusma
puanlarinin  %20.00’sini acgiklamaktadir. Standartlastirilmis regresyon katsayilarina goére, yordayici
degiskenlerin konusma puanlari tizerindeki géreli Gnemine bakildiginda ilk sirada Hami-Sami (B=-5.03) dil
ailesinin oldugu goérilmektedir. Bunu Hint-Avrupa (p=-.40) ve Bantu (B=-.33) dil aileleri izlemektedir.
Regresyon katsayilarinin anlamhligina iliskin t-testi sonuglarina bakildiginda yordayici degiskenlerden
Avustronezya, Hami-Sami, Bantu, Cin-Tibet, Hint-Avrupa dil aileleri, Dogu Avrupa bdlgesi ve yasin
konusma puanlarini istatistiksel olarak anlamli bir bicimde yordadigi goériilmektedir.

Regresyon analizine iliskin denklem su sekildedir: Konusma Puani= (101.55) + (-20.10xAvustronezya)
+ (-13.83xHami-Sami) + (-17.63xBantu) + (-15.15xCin-Tibet) + (-10.77xHint-Avrupa) + (9.20xDogu
Avrupa) + (4.15xOrta Dogu) + (1.72xUzak Dogu) + (2.98xAfrika) + (2.89xAsya) + (-1.71xOrta Asya) + (-
.58xYas) + (-.40xCinsiyet)

Diger degiskenlerin (yas, cinsiyet, bolge) etkisi kontrol edildiginde Hami-Sami (B=-13.83, p=-.58),
Hint-Avrupa (B=-10.77, B=-.40) ve Bantu (B=-17.63, f=-.33) dil ailelerinin konusma puanlar Altay dil
ailesinden olanlara gore daha dlstktir. Yazma ve ortalama puanlardaki etkisinden farkli olarak yas
arttikca 6grencilerin konusma puanlari dislis gostermektedir.
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Anlama Puanlarina iliskin Bulgular

Uluslararasi 6grencilerin Turkge kurs bitirme sinavlarindan aldiklari anlama puanlarini yordayan
degiskenleri belirlemek icin yapilan ¢oklu regresyon analizinin sonuglari Tablo 7'de verilmistir.

Tablo 7.

Anlama Puanlarini Yordayan Faktérlerin Regresyon Analizi Sonuglari.
Degisken B Standart Hata B T ¢}
Sabit 62.80 5.80 - 10.82 .00*
Avustronezya -11.19 5.89 -.13 -1.90 .06
Hami-Sami -7.59 3.32 -27 -2.29 .02*
Bantu -13.89 4.75 -.23 -2.92 .004*
Cin-Tibet -16.65 6.24 -.19 -2.67 .01*
Hint-Avrupa -7.84 3.42 -.25 -2.29 .02*
Dogu Avrupa 9.39 5.02 12 1.87 .06
Orta Dogu .51 2.57 .02 .20 .84
Uzak Dogu 3.66 4.35 .07 .84 .40
Afrika 4.28 2.77 13 1.55 12
Asya 1.76 3.99 .03 44 .66
Orta Asya 1.83 3.92 .04 47 .64
Yas .82 .22 .22 3.78 .00*
Cinsiyet -1.99 1.75 -.07 -1.14 .26

R=.38, R°= .14, Fi3.66 = 3.38, p=.00

Tablo 7’ye gore, 68rencilerin anlama puanlarini, yas degiskeni ile birlikte Hami-Sami, Bantu, Cin-Tibet
ve Hint-Avrupa dil aileleri degiskenlerinin istatistiksel olarak anlamli bir bicimde yordadigi gorilmustar.
Kurulan bu regresyon modelinin R=.38, R’=.14 oldugu gérilmiistir (F(13-266)=3.38, p<.01). S6z konusu
degiskenler dil bilgisi puanlarinin %14.00’Gn0 agiklamaktadir. Standartlastiriimis regresyon katsayilarina
gore, yordayici degiskenlerin anlama puanlari Gzerindeki géreli 6nemine bakildiginda Hami-Sami (B=-.27)
dil ailesinin ilk sirada oldugu gorulmektedir. Bunu Hint-Avrupa (B=-.25) ve Bantu (B=-.225) dil aileleri
izlemektedir. Regresyon katsayilarinin anlamliligina iliskin t-testi sonuglarina bakildiginda yordayici
degiskenlerden Avustronezya, Hami-Sami, Bantu, Cin-Tibet ve Hint-Avrupa dil aileleri ile yasin anlama
puanlarini istatistiksel olarak anlamli bir bicimde yordadig gériilmektedir.

Regresyon analizine iliskin denklem su sekildedir: Anlama Puani= (62.80) + (-11.19xAvustronezya) + (-
7.59xHami-Sami) + (-13.89xBantu) + (-16.65xCin-Tibet) + (-7.84xHint-Avrupa) + (9.39xDogu Avrupa) +
(.51xOrta Dogu) + (3.66xUzak Dogu) + (4.28xAfrika) + (1.76xAsya) + (1.83xOrta Asya) + (.82xYas) + (-
1.99xCinsiyet)

Dil ailelerinden Altay, boélgelerden Balkanlar ve cinsiyetten kadin degiskenlerine ait degerler sabit
tutuldugunda Hami-Sami (B=-7.59, B=-.27), Hint-Avrupa (B=-7.84, B=-.25) ve Bantu (B=-13.89, p=-.23) dil
ailelerinin anlama puanlari daha disuktir. Ortalama ve yazma puanlarinda oldugu gibi yas degiskeni de
o6grencilerin dil bilgisi puanlarini yordayan degiskenler arasindadir.

Dil Bilgisi Puanlarina iliskin Bulgular

Calisma grubundaki 6grencilerin dil bilgisi puanlarini yordayan degiskenleri belirlemek icin yapilan
coklu regresyon analizinin sonuglari Tablo 8’de verilmistir. Dil bilgisi puanlari {izerinde etkisi oldugu
dislnilen, cinsiyet, yas, bolge ve ana dili degiskenlerinin 6grencilerin yazma puanlarini ne sekilde
yordadigini ortaya koymaya yonelik olarak yapilan ¢oklu regresyon analizi sonucunda Avustronezya ve
Cin-Tibet dil aileleri ile birlikte bolge degiskeninden Dogu Avrupa’nin regresyon katsayilarinin
ogrencilerin ortalama puanlarini istatistiksel olarak anlamli bir bicimde yordadigi gorilmustir. Kurulan
bu regresyon modelinin R=.32, R’=.10 oldugu gorilmustlr (F(3.266) =2.38, p<.01). S6z konusu degiskenler,
dil bilgisi puanlarinin %10.00’unu agiklamaktadir.

41



Derya COBANOGLU AKTAN, Kayhan iINAN — Pegem Egitim ve Ogretim Dergisi, 8(1), 2018, 19-46

Tablo 8.

Dil Bilgisi Puanlarini Yordayan Faktérlerin Regresyon Analizi Sonuglari.
Degisken B Standart Hata B T ¢}
Sabit 71.27 6.31 - 11.29 .00*
Avustronezya -14.49 6.23 -.16 -2.33 .02*
Hami-Sami -6.72 3.56 -.23 -1.87 .06
Bantu -9.04 5.07 -.14 -1.78 .08
Cin-Tibet -15.37 6.60 -17 -2.33 .02*
Hint-Avrupa -7.04 3.73 -.22 -1.89 .06
Dogu Avrupa 11.74 5.30 .14 2.21 .03*
Orta Dogu 3.89 2.72 13 1.43 .15
Uzak Dogu 1.72 4.59 .03 1.43 71
Afrika 3.43 2.92 .10 1.17 .24
Asya 5.37 421 .09 1.28 .20
Orta Asya 4.25 4.29 -.10 .99 .32
Yas .43 .23 -11 1.85 .07
Cinsiyet -3.56 1.85 -.01 -1.92 .06

R=.32, R°= .20, Fi3.266 = 2.38, p=.01

Standartlastiniimis regresyon katsayilarina gore, yordayici degiskenlerin dil bilgisi puanlari Gzerindeki
goreli 6nemine bakildiginda Cin-Tibet (B=-.17) dil ailesinin ilk sirada oldugu goérilmektedir. Bunu
Avustronezya (B=-.16) dil ailesi ve Dogu Avrupa (B=.14) bolgesi izlemektedir. Regresyon katsayilarinin
anlamhligina iliskin t-testi sonuclarina bakildiginda yordayici degiskenlerden Avustronezya ve Cin-Tibet
dil aileleri ile Dogu Avrupa bolgesinin dil bilgisi puanlari Gzerinde anlamli bir yordayici oldugu
gorilmektedir.

Regresyon analizine iliskin denklem su sekildedir: Dil Bilgisi Puani= (71.27) + (-14.49xAvustronezya) +
(-6.72xHami-Sami) + (-9.04xBantu) + (-15.37xCin-Tibet) + (-7.04xHint-Avrupa) + (11.74xDogu Avrupa) +
(3.90x0Orta Dogu) + (1.72xUzak Dogu) + (3.43xAfrika) + (5.37xAsya) + (4.25xOrta Asya) + (.43xYas) + (-
3.56xCinsiyet)

Bolge, yas ve cinsiyet degiskenleri kontrol altinda tutuldugunda Cin-Tibet (B=-15.37, B=-.17) ve
Avustronezya (B=-14.49, B=-.16) dil ailelerinin dil bilgisi puani Altay dil ailesine gore daha duslktr.

Tartisma, Sonug ve Oneriler

Ana dili ve ana dilinin Gyesi oldugu dil ailesinin bireyin dil 6greniminde etkili olabilecegi
dislincesinden yola ¢ikan bu arastirma, Tirkiye’'ye egitim gérmek Uzere gelen uluslararasi 6grencilerin
ana dillerinin Tilrkce 6grenimlerinde gosterdikleri basariyl ne derece etkiledigini aciklamaya ¢alismistir.
Bu kapsamda 6grencilerin belirttikleri ana dilleri, Gyesi olduklari dil ailelerine gore gruplandiriimis ve
belirlenen dil ailelerinin 6grencilerin Turkge kurs bitirme sinavindan aldiklari puanlar {izerinde ne kadar
etkili oldugunu ortaya koymak amaciyla ¢oklu regresyon analizi yapilmistir. Bu ¢alismada elde edilen
regresyon analizi sonuglari her ne kadar evrene genellenemese de Tirkge 6grenen kitlenin ana dili
degiskeninden ne sekilde etkilendiginin ortaya konulmasi bakimindan fikir vermektedir.

Arastirmada elde edilen dil ailesine yonelik bltliin bulgular Altay dil ailesi referans alinarak
yorumlanmistir. Buna goére, katihmcilarin Hami-Sami, Hint-Avrupa, Bantu, Cin-Tibet ve Avustronezya dil
ailelerinden bir ana diline sahip olmalari, Tiirkce kurs bitirme sinavindan aldiklari ortalama puanlari Altay
dil ailesindekilere gore negatif yonde etkilemektedir. Dil becerileri ve dil bilgisi puanlarina yonelik
sonuglara bakildiginda ise ana dili Hami-Sami ve Avustronezya dil ailesinden olan katilimcilarin yazma
puanlarinin Altay dil ailesindekilere gore negatif yonde etkilendigi gorilmektedir. Konusma puanlari
Gizerinde ise daha ¢ok Hami-Sami, Hint-Avrupa ve Bantu dil aileleri olmak lizere Avustronezya ve Cin-
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Tibet dil ailelerinden bir dili ana dili olarak konusmanin Altay dil ailesindekilere gére negatif yonde etkisi
bulunmaktadir. Ana dili Hami-Sami, Hint-Avrupa, Bantu ve Cin-Tibet dil ailesi igerisinde yer alan
katimcilara ait anlama puanlarinin Altay dil ailesindekilere goére negatif yénde etkilendigi bulgusuna
ulagilmistir. Dilbilgisi puanlarinin Cin-Tibet ve Avustronezya dil ailelerine mensup dillerden Altay dil
ailesindekilere gore negatif yonde etkilendigi sonucunda ulasilimistir.

Bulgular, dil aileleri baglaminda yorumlanacak olursa arastirmada elde edilen Hami-Sami dil ailesinin
diger dil ailelerine gore katilimcilarin sinavdan aldiklari yazma, konusma ve anlama puanlarini Altay dil
ailesindekilere gore negatif yonde daha fazla etkilemesine yonelik bulgu alan yazin ile benzesmektedir.
Boliikbas (2011), Er, Biger ve Bozkirh (2012), Karababa (2009), Subasi (2010) Arap 6grencilerin yazma
becerisinde alfabe farkhhg olmak uzere yaptiklari olumsuz aktarimlarindan kaynakh olarak konusma
becerisinde ise ana dillerinde bulunmayan seslerin sesletiminden kaynakl olarak buyilk sorun
yasadiklarina dikkat cekmektedir. Buna ek olarak Kara (2010) da Arap 6grencilerin Tirkce okuma ve
yazmada yasadiklari sorunlarin diger uluslararasi 6grencilerden daha fazla olduguna isaret etmektedir.

Cince gibi Cin-Tibet dil ailesinden bir dili konusan katilimcilarin konusma, anlama ve dil bilgisi
puanlarinin Altay dil ailesindekilere gére negatif yonde etkilenmesi ile alan yazindaki bulgular tutarlilik
gostermektedir. Cince konusan 6grencilerin Tiirkge heceleri ayirt etmekte zorlandiklarini belirten Kése
(2015), 68rencilerin Cincenin ses yapisindan kaynakli olarak Tirkge kelime vurgusunda yanhsa distikleri
ve bazi sesleri yuttuklari sonucuna ulagsmis; Turkge ve Cincenin dil bilgisi 6zelliklerinin farkl olmasindan
dolayi 6zellikle Tirkge bilesik zamanlarin 6gretiminde sorunlarla karsilagildigina dikkat ¢ekmistir.

Hint-Avrupa dil ailesinden bir dili konusan katilimcilarin konusma ve anlama puanlarinin Altay dil
ailesindekilere gore negatif yonde etkilenmesi Tim’liin (2014) bu aileden bir dili konusan Avrupall
ogrencileri ile ilgili konusma becerisine yonelik arastirmasinda elde ettigi bulgulara benzemektedir.
Ogrenciler &zellikle ana dillerinde bulunmayan Tiirkce seslerde sorun yasamaktadir. Afrikali 6grencilerin
dilbilgisi derslerindeki oyunlarda basarili oldugu gozlemlenirken, ayni basari konusma ve yazma
derslerinde gorilmedigini belirten Kara’nin (2010), bulgusuna benzer olarak ana dili Bantu dil ailesinden
olan katilimcilarin konusma ve anlama puanlarinin Altay dil ailesindekilere gore negatif yonde etkilendigi
bulgusuna ulasilmistir. Ancak Bantu dillerini konusucularinin ana dillerinden kaynakli olarak Tirkge
ogretiminde karsilastiklari sorunlar ile ilgili akademik c¢alismalarin yetersiz olmasi bulgularin
yorumlanmasini zorlastirmaktadir. Benzer sekilde yazma, konusma ve dil bilgisi puanlarinin Altay dil
ailesindekilere goére negatif yonde etkilendigi Malayca ve Endonezce gibi ¢ok konusuru olan
Avustronezya dilleri Gzerine akademik arastirmalarin yapilmasi bir ihtiya¢ olarak belirmektedir. Bunun
yaninda ana dilinden ayri olarak yas degiskeninin dil bilgisi hari¢ ortalama, yazma, konusma ve anlama
puanlarini etkiledigi goriilmektedir. Katilimcilarin bliylk yasta olmasi, Tirkge kurs bitirme sinavindan
aldiklari ortalama, yazma ve anlama puanlarini olumlu yénde; konusma puanlarini ise Altay dil
ailesindekilere gore negatif yonde etkilemektedir. Bu durum erken yaslarda dil 6grenenlerin konusma
becerisinde ileriki yaslarda baslayanlardan daha basarili oldugunu géstermektedir. Ek olarak cinsiyet ve
bolge degiskeninin basariyi yordamadigi gorilmastir.

Puanlara ait varyanslarin ylksek ¢itkmamasi dil ailelerinin 6grencilerin Tlrkge kurs bitirme sinavinda
gosterdikleri basariyi agiklamada tek degisken olmadigini ancak basariyi etkileyen bir unsur oldugunu
ortaya koymaktadir. Bu bulgu, Elder ve Davies'in (1998) ingilizce &grenenlerin sertifika sinavinda
gosterdikleri basarinin sadece ana dili ile agiklanamayacagina yonelik arastirma sonuglarina
yaklasmaktadir.

Arastirmada dil aileleri ile katilimcilarin Tirkge kurs bitirme sinavindan aldiklari yazma, okuma,
anlama, dil bilgisi ve ortalama puanlari arasinda anlamli bir farkhlik oldugu sonucuna varilmistir. Bu
kapsamda Corder’in (1978) 6grenilmekte olan yabanci dil ile ana dili arasindaki benzerligin ¢ok oldugu
durumlarin, benzerligin az oldugu durumlara goére daha avantajli oldugu varsayimi ile arastirma bulgular
belirli diizeyde tutarlihk gostermektedir. Konu ile ilgili 6ncli bir calisma oldugu disinilen arastirma
kapsaminda ulasilan bulgularin bundan sonra yapilacak nitel ¢alismalar ile derinlemesine arastiriimasina
ihtiya¢ duyulmaktadir.
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