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Introduction

As foreign language teachers working at university, it is not uncommon to hear students in
preparatory class or first year who say, when encouraged to get to know other students from upper
classes in order to receive help with some language subjects: “But upper classes don’t know French (or
German, or English) better than us!” Or they convey that these students tell them: “your French is
better than ours, we have forgotten French!” Taken from one of the oral narratives for this study,
following example (1) illustrates well this situation. These utterances from a senior student seem to
verify what is told by students from lower classes:

1. ...une famille avoir une ...une petite enfant qui est .. une.. prob ..probleme son jambe. Il est avare
mais apreés une réve, il est aidé ..une famille. Il toujours ..compte. Vieil ..I'oncle vieil ...n’est pas
bon bonheur mais ..il devient ...un bon personne. Les bons sont toujours gagnent ; les méchants
sont toujours ..perdre (Y4P14)+

These utterances reflect morphological errors, simple in appearance but serious yet when we think
that these are errors by future teachers of French who are not very far from working in the field. We,
with our colleagues, are of the opinion that similar errors need to be dwelled on. In addition, there
should be no direct relationship between students' grades and the severity of their errors since students
with good grades in courses also fall into these errors. Even though these errors were corrected
incessantly when these students were in preparatory class and they cannot be able to graduate to first
grade without any optimal correction of all these errors, how is it that their linguistic level cannot
progress in upper classes? Or, if we say more clearly, do they really have a weaker linguistic level as they
approach the end of their studies? Discussions we make on the subject with colleagues from the field
not only of French language teaching but also of teaching of other foreign languages seem to require
positive answers to these questions. Obviously, other means are clearly needed to be able to perfectly
define this problem otherwise what have been told so far would remain hypothetical. All these
observations, increasing interest in research on foreign language learners’ interlanguages in terms of
verbal morphology and lack of cross-sectional studies that focus on verbal morphology of Turkish L1
learners of French as a foreign language led the researcher to carry out this study. Aiming also at
contributing to scientifically clarify relationship between progression and linguistic level at
undergraduate study as noted before, the present study is theoretically based to two hypotheses: the
aspect hypothesis in the context of tense, lexical and grammatical aspect and the discourse hypothesis in
the context of tense, aspect and narrative structure.

Providing within itself all the means to refer to time, the concept of temporality has always been an
important focus in second language acquisition research. Three concepts are worthy of attention when
it comes to acquisition of temporality expressing systems: tense, lexical aspect and grammatical aspect.
These concepts have taken part in many descriptive and pedagogical explanations about language.
Development of research in acquisition of temporality generally reflects development process of
research in second language acquisition as well (Bardovi-Harlig 2000).

Tense, Lexical Aspect and Grammatical Aspect

Tense is a deictic category that allows fixing a process on the time line. In French, Alexandre voit
Cécile and Alexandre a vu Cécile are utterances which indicate tense distinctions. Tenses not only convey
information about time but also express in what way we envisage the course of the process and its
mode of manifestation in time (Maingueneau 1991). This information is called grammatical aspect.

' Y4P14 (Year 4 Participant 14)
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Grammatical aspect is a system of rigorous oppositions instituted by verbal morphology like
oppositions of endings (Maingueneau 1991). It provides different ways of looking at situation types
(Comrie 1976; Dahl 1985; Smith 1983). In French, there are two forms of past: perfective and
imperfective. The passé composé (PC) expresses perfective aspect and situates the utterance in relation
to the utterer. The process is completed at the time of the enunciation. The imparfait (IMP), on the
other hand, expresses the imperfective aspect and situates the utterance in an indeterminate moment
before the moment of enunciation. This indeterminacy is likely to be interpreted as duration, repetition,
continuity or state (Maingueneau 1991). Utterances such as Alexandre a dormi (passé compose; simple
past) and Alexandre dormait (imparfait; past progressive) show an aspectual contrast although both are
in the past tense.

Although grammatical aspect and lexical aspect are two different linguistic categories, it is
nevertheless impossible to ignore one when discussing the other. The distribution and interpretation of
grammatical aspect are influenced by lexical aspect.

Lexical aspect differs from grammatical aspect. While the latter is essentially a grammatical category
like PC and IMP, the former is only lexical which refers to intrinsic temporal features of verbs and
predicates. A predicate may assume a process that has an inherent duration such as parler “speak” and
dormir “sleep”; a punctuality such as éclater “explode” and remarquer “notice”; both an inherent
specific duration and a specific endpoint such as contruire une maison “build a house” and peindre un
tableau “paint a picture” or a state such as vouloir “want” and aimer “like/love”. In literature, there are
two types of aspectual category that have been used in studies dealing with lexical aspect: binary and
quaternary categories.

Binary categories of lexical aspect contrast predicates in terms of simple features such as stativity vs
dynamicity, durativity vs punctuality or telicity vs atelicity. Static/dynamic opposition distinguishes
states (such as sembler’seem” and savoir “know”) from other predicates (e.g., jouer “play”, lire un livre
“read a book”, éclater “explode”). Durative/punctual opposition distinguishes predicates that can be
considered as instantaneous or insegmentables and which have no duration (éclater) from those with
duration (chanter “sing”, chanter une chanson “sing a song”). Telic/atelic opposition distinguishes
predicates with a specific endpoint (chanter une chanson) from those who do not (chanter)
(Maingueneau 1991).

Most of the early studies on aspect used binary distinctions (Housen 1993, 1994; Kaplan 1987;
Robison 1990). Binary distinctions have had some undesirable results like grouping of different predicate
types (Bardovi-Harlig 2000). For example, durative/punctual opposition distinguishes predicates that can
be considered as instantaneous from those with duration, but it also groups stative predicates with
dynamic ones in the non-punctual category.

Vendler (1967) proposed a quaternary classification, directly classifying verb processes into four
aspectual categories such as states, activities, accomplishments and achievements. Each category has
distinctive features.

States persist over time. They are not interruptible. They have no beginning, no end and no middle;
they assume neither agent nor change. They are not compatible either with punctual indications or with
en un + nom temporel asin (2) and (3):

2. *Léa est belle a midi
(Lea is beautiful at noon)
3. *Léa est belle en une heure (Maingueneau 1991, 52).

(Léa is beautiful in one hour)

511



Mustafa MAVASOGLU — Pegem Egitim ve Ogretim Dergisi, 7(4), 2017, 509-546

Sembler, savoir, vouloir, and étre (Alexandre est travailleur- Alexander is hardworking) are examples
of states. Vendler (1967) classifies habits among states, too.

Activities are processes with an inherent duration and without temporal closure because they
involve a space of time, such as dormir and nager. They do not have a specific ending, as in j’ai nagé
toute la matinée (I swam all morning). Activities do not combine with en un + nom temporel (4) but with
punctual indications as in (5):

4. *Il a nagé en une heure

(He swam in one hour)
5. Il a nagé a midi (Maingueneau 1991, 52).
(He swam at noon)

Pleuvoir “rain”, jouer, se promener “walk, go for a walk”, and parler “speak” are examples of
activities.

Achievements, as opposed to accomplishments and activities, are not segmentable, have no
duration (apercevoir “see, perceive”), and seize the beginning or end of an action (Mourelatos 1981).
They can be considered as reduced to a point (Andersen 1991). They combine with punctual indications
as in, Il a apercu Jean a 8 heures (He saw Jean at 8 o'clock) but little with pendant + syntagme nominal
as in * Il a apercu Jean pendant une minute (He saw John for a minute)(Maingueneau 1991, 52). Arriver
“arrive”, quitter “leave”, remarquer “notice”, reconnaitre “recognize” and s’endormir “fall asleep” are
examples for achievements.

Accomplishments are processes that have a specific endpoint (like achievements) and an inherent
duration (like activities). They are true only when the process has come to an end. Accomplishments are
hardly compatible with punctual temporal indications as in *il écrit une page a 8 heures, but associate
well with en un + nom temporel as in il écrit une page en un mois (Maingueneau 1991, 52). Construire
une maison and peindre un tableau can be given as examples of accomplishments.

Accomplishments and achievements can be grouped as telic predicates, known as "events"
(Mourelatos 1981). States and activities can be grouped as atelic predicates. Vendler’s categories can be
divided into three features: [+ punctual], [t telic] and [+ dynamic]. The [+ punctual] feature distinguishes
achievements from all other categories. The [+ telic] feature distinguishes predicates with a specific
endpoint (nager 400 métres “swim 400 meters”) from those who do not (jouer), and thus distinguishes
achievements and accomplishments from activities and states. The [+ dynamic] feature distinguishes
dynamic predicates (e.g., courir, lire un livre, se réveiller “wake up”) from static predicates (like sembler
and connaitre).

Andersen (1989) who used the quaternary classification postulated four stages in the acquisition of
perfective past (PC): from achievements to accomplishments, to activities, and finally to states.
Imperfective past (IMP) appears later than perfective past and spreads to four stages: from states to
activities, to accomplishments, and finally to achievements. Although imperfective past emerges after
perfective past, their stages overlap. Many studies have applied the principles established by Andersen
regarding the spread of verbal morphology to a variety of other languages (Bardovi-Harlig 2000).

Aspect Hypothesis

The aspect hypothesis is based on a theory of lexical or inherent aspect that differs from
grammatical aspect. While the latter is an essentially morphological category such as IMP and PC, the
former is only lexical which relates to the temporal structure of verbs and predicates.

512



Mustafa MAVASOGLU — Pegem Egitim ve Ogretim Dergisi, 7(4), 2017, 509-546

The aspect hypothesis asserts that at early stages in the acquisition of temporal reference, learners
associate lexical aspect with grammatical aspect. They tend to use verbal morphology to mark lexico-
aspectual distinctions (stative vs. dynamic events, durative vs. punctual events, telic v. atelic events)
rather than temporal distinctions. Andersen (1991) showed that achievement verbs are first marked in
perfective past (PC) before they gradually spread to accomplishment, to activity and finally to state
verbs. In contrast, verbs that are stative by nature are first marked with imperfective past (IMP) which
indicates durativity before they spread to activities, to accomplishments and finally to achievements.

Bardovi-Harlig (1998) used oral and written narratives in a study with learners of English to test the
aspect hypothesis. The oral data support this hypothesis better than the written data. The oral data
indicated a net increase in the simple past from achievements and accomplishments to activities even
though achievements and accomplishments were used with similar rates. Cloze tests already used by
Bardovi-Harlig, and Reynolds (1995) also showed no difference between these two verbal categories.

Robison’ study (1993) with Spanish-speaking learners of English also validated the aspect hypothesis.
Results obtained from oral interviews showed that the use of simple past was the highest with
achievements. The use of simple past with all aspect categories has increased as the language level
develops. In another study, Robison (1995) observed that the association of progressive marker with
activities is strengthened according to the linguistic level. The use of present tense with states has also
been observed in contexts requiring the imperfective past.

Salaberry (1999) argued that the effect of lexical aspect at early stages of L2 Spanish should not be as
widespread as at advanced stages. Nevertheless, a reanalysis of Salaberry's (1999) data by Bardovi-
Harlig (2000) showed that the data truly follow predictions of the aspect hypothesis. On the basis of
data obtained from intermediate and advanced Spanish learners by a cloze test, Salaberry (2002) found
that the effect of lexical aspect does not seem to be stronger among advanced learners than among
intermediate learners.

Discourse Hypothesis

According to Godfrey (as cited in Bardovi-Harlig 2000), the use of temporal morphology could not be
completely understood regardless of discourse. Cross-linguistic studies have pointed out that the
distinction between foreground (FG) and background (BG) is a universal feature of discourse (Bardovi-
Harlig 2000). An early study by Kumpf (as cited in Bardovi-Harlig 2000) found that there is a relationship
between the use of verbal morphology in interlanguage and narrative structure. The discourse
hypothesis predicts that learners use verbal morphology to distinguish FG from BG in their narratives
(Bardovi-Harlig 1994).

According to Hopper (as cited in Bardovi-Harlig 2000), FG implies events belonging to the dynamic
structure of discourse. For Dry (as cited in Bardovi-Harlig 2000), FG consists of clauses which succeed
one another and move narrative time forward. The most basic narratives of low-level learners consist
only of clauses in FG. The information provided in FG clauses must be new rather than given.

BG has different functions that support FG. Events reported in FG proposals are sequential while BG
events are often out of sequence with respect to FG. Hopper (as cited in Bardovi-Harlig 2000) claims that
BG does not contain main events but serves as a support that details or evaluates events in FG. BG also
reports events that precede the events in FG.

Dahl and Hopper Hopper (as cited in Bardovi-Harlig 2000) argue that the narrative context influences
temporal reference more than the tense itself. Dry (as cited in Bardovi-Harlig 2000) reports that FG
clauses are usually formed with perfective past (PC) or historical present while BG clauses include
imperfective past (IMP).
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Research into learners' narratives has shown that the narrative context influences the distribution of
temporo-aspectual morphology. Early studies on the effect of the narrative context were mainly case
studies (Flashner 1989; Housen 1994; Treviso 1987; Véronique 1987), while subsequent studies were
conducted with more learners.

European Science Foundation (ESF) carried out a project on the acquisition of temporality by
immigrant workers in European countries (Bhardwaj, Dietrich & Noyau 1988). The target languages were
English, German, Dutch, French and Swedish. The project focused not only on tense and aspect but also
on narrative structure. Although the objective of this project was not to test directly lexical aspect,
especially one of the results drew back attention to a situation emphasized in studies on the acquisition
of French. Although French has an aspectual distinction for past reference, there is no evidence in the
data which shows that even advanced learners acquire it. Results also showed that events in learner
narratives reported in FG presented an inherent boundary and BG events tended to be rather durative
and to appear at the same time as certain events reported in FG. This supports the discourse hypothesis
which predicts that learners distinguish FG from BG regardless of verbal morphology. Likewise,
Véronique (1987) claimed that the use of verbal morphology in the interlanguage of African workers was
not determined by FG and BG.

Harley (1992) who conducted a cross-sectional study to examine developmental patterns in the
acquisition of L2 French by Canadian English-speaking immersion students in terms of tense and aspect
within the framework of properties of French verbal system, found a relationship between tense chosen
and lexical aspect. PC was employed particularly with dynamic verbs while IMP was lexically limited to a
small number of durative verbs such as aimer, avoir, étre, pouvoir, savoir and vouloir. To express
temporality, students in this study, like participants in the ESF project, tended to rely on the discursive
context or time adverbials rather than on verbal morphology. This suggests an early stage of acquisition
that is universal where lexical and discursive means play a more important role than verbal morphology
(Fan 2005).

Bardovi-Harlig and Bergstrom (1996) tested the aspect hypothesis. Learners of English and French
were asked to retell an 8-minute excerpt from the silent movie Modern Times. Results revealed the
effects of lexical aspect on the acquisition patterns in both English and French. For French, IMP
appeared later than PC. IMP marking began with states spreading next to other verb classes while PC
had an early strong association with achievements, followed respectively by accomplishments, activities
and sates. As in Harley (1992), IMP was also found to be lexically restricted to some durative verbs (Fan
2005).

Kaplan (1987) conducted an error analysis in a study on patterns of development of PC and IMP
acquisition by freshman and sophomore learners of French at university. The results showed that the
use of PC has a higher accuracy rate than IMP. Indeed, learners produced PC verbs four times as much
as IMP verbs. IMP was often presented by présent (PR) while relatively few PR verbs were used for PC.
Kaplan also asserted that, in grammatical time marking, the precedence given to grammatical and not
lexical aspectual organization may be considered as a universal feature of language acquisition. If the
distinction is not temporal, it must be aspectual.

Salaberry (1998) conducted a study to examine the development of aspectual markers in English
speaking learners of French and native speakers of French in control group. Results obtained from a
written narration of a short film and a cloze test showed that the selection of past tense marking by
learners of French was in accord with that by native speakers in terms of the prototypical relations
between grammatical aspect and inherent semantic values of verbs. Data from the cloze test indicated
that learners had a different use of non-prototypical grammatical aspect in L2 French from that in native
speakers. As for the narrative task, the results showed that the use of PC and IMP between telic and
atelic verbs was significantly different for both groups. According to Salaberry, extensive use of PC by
learners in both tasks can be considered as evidence to see PC as a default past tense marker. The
written task revealed over-dependence in non-native speakers on the use of this potential default
marker of the past tense.
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Kihlstedt (2002) examined the acquisition of tense and aspect in advanced learners of French. The
results showed that lexical aspect did not influence the choice of PC and IMP by learners more than that
by native speakers. Kihlstedt indicated that form precedes function. When past inflexions begin to
spread to non-prototypical combinations (telic verbs in IMP or states in PC), they do not necessarily
express the same functions as those in the target language.

Howard (2004) tested the aspect and discourse hypotheses in a study with advanced English
speaking learners of French. The results of this study showed that neither narrative context nor lexical
aspect determine alone verbal morphology of the learners. The results also demonstrated that there are
interrelations between many other factors such as phonetic quality of verb (regular or irregular verbs),
syntactic context, and influence of other markers of temporality, such as adverbs of time.

Fan (2005) investigated the processes in the acquisition of tense-aspect morphology by Anglophone
learners of French and Chinese. Grammaticality judgement and cloze tests were used as data collection
instruments. The results of the data obtained from learners of French as well as those of Chinese
supported the prototype hypothesis. The distribution and accuracy of the use of temporo-aspectual
morphology in both languages was influenced by intrinsic semantic features of predicates.

Aiming to comparatively examine features of tense, aspect and narrative structure in oral narratives
of Turkish L1 learners of French as a foreign language and native speakers of French within the context
of aspect and discourses hypotheses, the present study attempts to provide answers to following
research questions:

e Do oral narratives of Turkish learners and native speakers of French share similarities in terms of
lexical/grammatical aspects and the use of verbal morphology?

e To what extent do oral narratives of Turkish learners and native speakers of French resemble each
other with respect to narrative structure (foregrounding /backgrounding) and the use of verbal
morphology?

® To what extent do lexical aspect and narrative structure influence the use of verbal morphology in
oral narratives by Turkish learners and native speakers of French?

Hypotheses

1. Learners use telic verbs with PC and atelic verbs with IMP at early stages of second language
acquisition. This is called lexical dependence. It loses its influence as learners’ level of proficiency
increases. If learners use PR verbs independently of telic / atelic properties, this shows that this effect
begins to decrease. In other words, the more the learners use verbs in PR the less the effect of lexical
dependence is strong. In this case, junior and senior students expected at more advanced language level
would use more PR verbs than freshman and sophomore ones.

2. Learners first use PC with mainly achievements at early stages of second language acquisition
before spreading PC use respectively to accomplishments, activities and finally to states as they improve
their linguistic level. They first use IMP with states before spreading it respectively to activities,
accomplishments and finally to achievements. In that case, compared to freshman and sophomore
students, junior and senior ones expected at more advanced language level would use, other than
achievements, more PC verbs with accomplishments, activities and states and other than states, more
IMP verbs with activities, accomplishments and achievements.

3. Within the context of narrative structure, learners at early stages of second language acquisition
use PC with telic verbs in FG and IMP with atelic verbs in BG. Learners get rid of the necessity of using PC
in FG and IMP in BG as their proficiency level increases. Using verbs in PR means disrupting the lexical
dependence above mentioned. In this case, junior and senior students expected at more advanced
language level would use, independently of telicity/atelicity, more PR verbs in FG and BG than freshman
and sophomore ones.
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Method
Research Design

The present study is cross-sectional. Cross-sectional design along with longitudinal one has been one
of the most commonly used research design since the earliest investigations on verbal morphology in
language learners (Bardovi-Harlig 2000). Thus the ESF project in which the acquisition of temporality by
immigrant workers was investigated in target languages such as English, German, Dutch, French and
Swedish had some cross-sectional studies beside longitudinal ones (Bhardwaj, Dietrich & Noyau 1988).
There are several cross-sectional studies in literature that focused on tense, grammatical and lexical
aspect and narrative structure (see, for example, Harley 1992; Hasbin 1995; Kaplan 1987; Salaberry
1999; Schlyter 1990).

Participants

Ninety three students in first, second, third and fourth years of French Language Teaching
Department at Cukurova University participated in the study. These students formed the experimental
group. With an age range of 19-24, they had German or French as selective foreign language course at
high school. Out of 93 participative students, 73 had German, 13 had French and 7 had no foreign
language course. The control group was formed by 16 native speakers of French, of whom 2 were in
their twenties, 12 in thirties and 2 others in forties. French participants were all university graduates.

Data Collection Tools

For investigations on grammatical and lexical aspect, there were mainly two types of data collection
instruments: written/oral narratives and cloze tests (Bardovi-Harlig & Reynolds 1995; Bergstrom, 1995;
Collins 1997, 1999). As data collection tool, the present study used a film retell task as part of oral
narrative. As the content is known by the researcher, this instrument allows the researcher to effectively
follow narrative elements related by participants and to compare students from the point of view of
their success in the transmission of these elements. When looking at movies chosen for film retell tasks
in literature, it is seen that these were mostly silent movies (e.g. Bhardwaj, Dietrich & Noyau 1988;
Chafe 1980; Dietrich, Klein, & Noyau 1995). The most important reasons for choosing silent movies as
data collection instruments were the pellucidity of action scenes and scene changes. The clarity of
action scenes provides advantages in correctly encoding verbs produced by participants within the
context of aspect hypothesis while the comprehensibility of scene changes provides advantages in
properly investigating FG/BG distinction made by participants within the context of discourse
hypothesis.

Two French dubbed versions of animated films produced by Walt Disney were used as data
collection tools in the present study. These are A Christmas Carol adapted in 1983 from the famous
novel by Charles Dickens and the 1994 Lion King movie. Participants had a certain familiarity with these
films. Both films have preponderantly more action scenes than conversations. From this aspect, it can be
said that they have a structure which resembles that of silent movies. It has been thought that the
abundance of action scenes would allow participants to produce as many verbs as needed in order to
investigate the aspect hypothesis. In the films, events as well as set and scene changes are clearly
distinctive. It was thought that this would provide convenience for participants to distinguish FG from
BG within the context of the discourse hypothesis and to facilitate data production.

Data Collection

The data of this study were collected out of course hours. The researcher carried out negotiations
with students to determine dates and to prepare a program both for film watching and retelling. In
these negotiations, students were kept informed of the study and its process steps. Students of French
first watched A Christmas Carol. Before starting to watch the movie, students were informed once more
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by the researcher about what to do after watching the movie. The movies were separately shown for
each class due to time lag. This prevented the researcher from performing film retell tasks immediately
after watching the movie. Students carried out film retell tasks approximately one week after watching
the film. Even if there was no time limit for film retell tasks, students averagely accomplished the task in
one to five minutes. Before viewing the film, students were given a few minutes so that they could ask
for words and structures they did not know or they wanted to remember. The same procedure was
followed for Lion King.

French participants only watched A Christmas Carol. This has two reasons. Firstly, native speakers of
French produced a greater number of utterances in their oral narratives than students. Indeed, the
number of utterances produced by students who presented data for both films is considerably lower
than that of native speakers. Secondly, the researcher had difficulties in finding native speakers of
French and convincing them to participate in the study during data gathering process. At the time of this
study, almost all French people said they had time problems and could only present data for only one
film.

Data Analysis

Compared to tests that present strict controls such as cloze tests, oral narratives (film retelling task)
is a data collection tool that ensures production of free utterances and allows participants to produce
their own texts. Oral narratives of participants were recorded with a voice recorder. Recorded data were
then saved on personal computer of the researcher to be later transcribed verbatim and coded for
analyses.

After being transcribed, verbs in participants' oral narratives were classified and coded according to
verbal morphology and lexico-aspectual categories. Tests previously used by Bergstrom (1995) and
Salaberry (1998) to determine lexico-aspectual categories were applied. These are étre en train de test
(Guenthner, Hoepelmann, & Rohrer 1978) and en X minutes test (Dowty 1979; Guenthner, Hoepelmann,
& Rohrer 1978; Nef 1980). The étre en train de test is used to distinguish states and achievements (that
cannot pass the test) from activities and accomplishments (that pass the test) while the en X minutes
test is used to distinguish accomplishments from all other verb types. All verb types (states, activities,
accomplishments and achievements) produced by participants were coded in terms of three
grammatical tense: PC, IMP and PR. Some researchers who conducted studies in tense-aspect literature
(Bardovi-Harlig & Bergstréom 1996; Bardovi-Harlig & Bofman 1989; Harley & Swain 1978; Kaplan 1987;
Trévise 1987) exhibited positive attitude towards incorrect verb types produced by participants and did
not leave them out of assessment. This was the case for the present study. Oral narratives were then
coded in terms of narrative structure in the light of discussions in literature (Dry 1981, 1983; Dowty
1986). Thus, clauses making it possible to convey events which succeed one another and move narrative
time forward were coded as FG clauses while others which do not have this narrative function were
coded as BG clauses.

Findings

Participants used four grammatical tenses: PR, PC, IMP and plus-que-parfait (PQP). PQP was
excluded from analyses because it was used very little, if any, and no participant, except one junior and
one senior, had recourse to this grammatical tense. Table 1 shows all verbs and predicates obtained
from participants through oral narratives. Total number of predicates produced by participants is 4913.
Students of French employed 4258 predicates while native speakers of French used 655.
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Table 1.
Distribution of Verbs in PR, PC and IMP by Participants.
Yearl Year2 Year3 Year4 French Participants Total
PR % 87.46 89.78 58.60 55.30 92.53 82.48
Occurrences (1688) (1159) (453) (146) (606) (4052)
PC % 8.50 7.51 21.74 31.44 3.66 10.91
Occurrences (164) (97) (168) (83) (24) (536)
IMP % 4.04 2.71 19.66 13.26 3.81 6.61
Occurrences (78) (35) (152) (35) (25) (325)
Total % 100.00 100.00 100.00 100.00 100.00 100.00
Occurrences (1930) (1291) (773) (264) (655) (4913)

The first notable thing about tense use of participants is the dominance of PR compared to other
tense types. Indeed, both students and native speakers of French used 4052 predicates in PR in their
oral narratives, which accounts for 82.48% of all predicates in the corpus.

Table 1 indicates that freshman students produced 87.46 % of overall predicates in PR, sophomores
89.78 %, juniors 58.60 % and seniors 55.30 %. This rate was 92.53 % for native speakers of French in
control group. Chi-square analysis showed a significant difference among students in PR use ()((26’4251)=
525.15, p = .00). These results revealed that freshman and sophomore students resemble to native
speakers in terms of PR choice more than junior and senior ones. This shows that, in contrast to the case
asserted in the first hypothesis, junior and senior students were influenced by lexico-aspectual
properties of verbs more than freshman and sophomore ones, and therefore, had a lower level of
language.

When verbs in PR were examined in the context of lexico-aspectual properties, it is seen that
achievements and states came to the fore. Table 2 gives the distribution of PR verbs in terms of lexico-
aspectual categories.

Table 2.

Distribution of PR according to Lexico-Aspectual Classes and Participants.

PR Yearl Year2 Year3 Yeard French Participants

States % 27.80 36.23 48.50 59.50 46.30
Occurrences (469) (420) (220) (87) (281)

Activities % 24.30 19.50 13.40 20.50 25.20
Occurrences (409) (226) (61) (30) (153)

Accomplishments % 11.40 7.50 5.50 10.90 3.40
Occurrences (193) (87) (25) (16) (212)

Achievements % 36.50 36.77 32.60 9.10 25.10
Occurrences (617) (426) (147) (23) (151)

Total % 100.00 100.00 100.00 100.00 100.00
Occurrences  (1688) (1159) (453) (146) (606)

As can be seen in Table 2, although sophomore students’ use of activities (36.23 %) was close to that
of achievements (36.77 %), achievements were used more than other verb types in freshmen and
sophomores (respectively 36.50 % and 36.77 %). The rate of use for state verbs in PR by junior and
freshman students was quite superior to other types of verbs (respectively 48.50 % and 59.50 %). As for
native speakers, it is seen that they also preferred states more than other lexico-aspectual classes (46.30
%).
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PC was the second most used tense by students and native speakers of French in the oral film retell
task. Total number of PC verbs produced by all participants is 536, which constitutes 10.91 % of all verbs
in corpus (see Table 1). When the use of PC verbs is examined among participants, we see that it is
senior students that used this tense the most (31.44 %), and sophomore students that used it the least
(7.51 %). This rate was 8.50 % in freshman students while it was 21.74 % in junior ones. French
participants had quite a little use of PC (3.66 %).

Andersen (1991) asserts that learners at early stages of second language acquisition use PC mainly
with achievement verbs before they gradually spread it to accomplishment, to activity and finally to
state verbs as their proficiency level increases. Likewise, Robison (1993) states that the use of PC in all
aspectual classes, that is to say, states, activities, accomplishments and achievements, is only possible as
long as one has an advanced linguistic level. On the basis of these theoretical considerations, as stated
in the second hypothesis, junior and senior students expected at more advanced language level would
use, other than achievements, more PC verbs with accomplishments, activities and states compared to
freshman and sophomore ones. Table 3 gives the distribution of PC verbs in terms of lexico-aspectual
categories.

Table 3.

Distribution of PC according to Lexico-Aspectual Classes and Participants.

PC Yearl Year2 Year3 Year4 French Participants

States % 4.20 10.20 10.10 4.80 29.10
Occurrences (7) (10) (27) (4) (7)

Activities % 19.50 9.30 17.20 20.40 37.50
Occurrences (32) (9) (29,) (17) (9)

Accomplishments % 14.00 9.30 7.10 3.60 0
Occurrences (23) (9) (12) (3) (0)

Achievements % 62.30 71.20 65.60 71.20 33.40
Occurrences (102) (69) (110) (59) (8)

Total % 100.00 100.00 100.00 100.00 100.00
Occurrences (164) (97) (168) (83) (24)

When examining PC verbs in the context of lexico-aspectual properties, it is seen that achievements
were dominant in oral narratives of French language students. It can be said that they used PC verbs
with achievements with close rates (71.20 % in sophomores and seniors, 62.30 % in freshmen and 65.60
% in juniors). Compared to native speakers, students used approximately twice as many PC verbs with
achievements. Although they used achievements with similar rates, Chi-square analysis revealed a
significant difference among students with respect to other verb types (xgg_sn) = 19.12, p = .02).
However, it is hard to say that, compared to freshman and sophomore students, junior and senior ones
distinctly used more PC verbs with other aspectual classes other than achievements. Thus, sophomore
and junior students used PC verbs with states (respectively 10.20 % and 10.10 %), freshman and senior
students used PC verbs with activities (respectively 19.50 % and 20.04 %) with close rates and even
freshman and sophomore students used more PC verbs with accomplishments than junior and senior
ones. In this case, it can be said that what is asserted in the second hypothesis was not fully supported.
French participants used three times more PC verbs with states and nearly twice as many with activities
than students. Although results indicated that students began to spread PC use to accomplishments,
activities and states, this spread was not as equal as in native speakers of French. French participants
used no PC verbs with accomplishments.

As regards IMP, students and native speakers of French made use of this tense in oral narratives for
325 verbs which constitutes 6.61 % of all verbs in the corpus (see Table 1). A between-participants
examination demonstrates that it is junior students that resorted to this tense the most (19.66 %), and
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sophomore students that used it the least (2.71 %). When looking at other students, it is seen that
seniors used this tense three times more than freshmen (respectively 13.26 % and 4.04 %). This rate was
3.81 % for native speakers in control group.

When looking at IMP verbs in the context of lexico-aspectual properties, it is seen that states were
more dominant than verbs of other aspectual classes. Table 4 gives the distribution of IMP verbs in
terms of lexico-aspectual categories. States constituted about three fifth of all IMP verbs (respectively
60.00 % and 57.14 %) in sophomore and senior students while this was more than half in freshmen and
juniors (respectively 51.20 % and 53.90 %).

Table 4.

Distribution of IMP according to Lexico-Aspectual Classes and Participants.

IMP Yearl Year2 Year3 Year4 French Participants

States % 51.20 60.00 53.90 57.10 72.00
Occurrences (40) (21) (82) (20) (18)

Activities % 29.40 28.50 23.60 17.10 24.00
Occurrences (23) (10) (36) (6) (6)

Accomplishments % 7.70 5.70 4.60 11.40 4.00
Occurrences (6) (2) (7) (4) (1)

Achievements % 11.70 5.80 17.90 14.40 0
Occurrences (9) (2) (27) (5) (0)

Total % 100.00 100.00 100.00 100.00 100.00
Occurrences (78) (35) (152) (35) (25)

Activities were the second most used tense with IMP after states in oral narratives of participants.
Thus, atelic verbs (states and activities) formed four fifth of IMP verbs in students while this was more
than four fifth in native speakers. As noted previously, learners at early stages of second language
acquisition use IMP mainly with states before they spread it to activities, to accomplishments and finally
to achievements. With reference to this theoretical assumption, as stated in the second hypothesis,
junior and senior students expected at more advanced language level would use, other than states,
more IMP verbs with activities, accomplishments, and achievements compared to freshman and
sophomore ones. However, Chi-square analysis revealed no significant differences among participants in
terms of IMP use with activities, accomplishments, and achievements ( ng’zgo) =8.06, p =.53).

Following the examination of tense-aspect properties of students and native speakers of French in
their oral narratives, discourse features were analyzed in what follows.

Table 5 gives the distribution of verbs in participants’ oral narratives in terms of discourse structure
(foregrounding/backgrounding). As is seen in the table, all participants used more BG verbs than FG
verbs. Three fifth of verbs produced by students of French in oral narratives were in BG. This was more
than four fifth in French participants (84.70 %).

Table 5.

Distribution of Foreground and Background Verbs according to Participants.
Yearl Year2 Year3 Year4d French Participants
Foreground % 43.80 44.80 40.40 39.40 15.30
Occurrences (846) (578) (314) (104) (100)
Background % 56.20 55.20 59.60 60.60 84.70
Occurrences  (1085) (713) (462) (160) (555)
Total % 100.00 100.00 100.00 100.00 100.00
Occurrences  (1931) (1291) (776) (264) (655)
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When considering narrative structure in terms of tense, it is seen that PR use was also dominant in
grounding. Participants used PR verbs in order to distinguish FG events from BG ones. An example about
this (6) is given below.

6.
FG BG

[1] lls sont dans un lieu dangereux comme un
caverne.
[2] Ici, il y @ un piege pour eux.
[3] Soudain, trois hyénes sortent,
[4] Simba et Nala courent
[5] mais des hyénes saisissent Zazou.
[6] Puis Zazou fuit,
[7] puis pere de Simba vient
[8] et les sauve (Y2P18)

Table 6 gives the distribution of PR verbs in FG and BG according to participants.

Table 6.
Distribution of PR Verbs and Grounding according to Participants.
PR Yearl Year2 Year3 Year4 French Participants
Foreground % 42.70 44.60 37.50 22.80 17.20
Occurrences (720) (519) (169) (33) (104)
Background % 57.30 55.40 62.50 77.20 82.80
Occurrences (968) (644) (282) (112) (501)
Total % 100.00 100.00 100.00 100.00 100.00
Occurrences (1688) (1163) (451) (145) (605)

As is shown in the table, all participants used more PR verbs in BG. More than half of PR verbs
produced by freshman and sophomore students were in BG (respectively 57.30 % and 55.40 %) while
this rate was about two third in junior and senior ones (respectively 62.50 % and 77.20 %). French
participants employed three fourth of PR verbs in BG (82.80 %). These data demonstrate that all
students, especially junior and senior ones, seem like native speakers regarding high incidence of PR
verbs in BG. However, Chi-square analysis revealed significant differences among participants with
respect to PR use in FG and BG ( xf3_3443) =29.41, p =.00). In the third hypothesis, it was asserted that,
independently of telicity/atelicity, junior and senior students would use more PR verbs in FG and BG
than freshman and sophomore ones. Although this hypothesis was supported with regard to PR use in
BG, it was not upheld in terms of PR use in FG because freshman and sophomore students produced
more PR verbs in FG (respectively 42.70 % and 44.60 %) than junior and senior ones (respectively 37.50
% and 22.80 %).

When analyzing FG and BG in the context of PC verbs, it is seen that, in contradiction to PR verbs,
participants used more PC verbs in FG than in BG. Table 7 gives the distribution of PC verbs in FG and BG
according to participants.

Freshman and sophomore students, as can be seen in the table, used two third of PC verbs
(respectively 67.10 % and 57.90 %) in FG while junior and senior students employed more than two third
(respectively 70.90 % and 75.00 %). Unlike students, native speakers of French predominantly used PC
not in FG but in BG (91.70 %). Although PC use in FG and BG differs among participants, Chi-square
analysis indicated that these differences were not statistically significant ( xf3,510) =7.02,p =.07).
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Table 7.
Distribution of PC Verbs and Grounding according to Participants.
PC Yearl Year2 Year3 Year4d French Participants
Foreground % 67.10 57.90 7090 75.00 8.30
Occurrences (112) (55) (119) (63) (2)
Background % 32.90 42.10 29.10 25.00 91.70
Occurrences (55) (40) (49) (22) (22)
Total % 100.00 100.00 100.00 100.00 100.00
Occurrences (167) (95) (168) (84) (24)

When dealing with oral narratives in the context of narrative structure and IMP, it is observed that
all participants dominantly employed IMP in BG. Indeed, as can be seen in Table 8, students used about
four fifth of IMP verbs in BG while French participants used more than four fifth. Although Chi-square
analysis showed no significant differences among participants in terms of IMP use in FG and BG ( X?3_295)
= .92, p = .82), it can be said that students resemble to native speakers of French regarding
predominance of IMP in BG.

Table 8.
Distribution of IMP Verbs and Grounding according to Participants.
IMP Yearl Year2 Year3 Year4 French Participants
Foreground % 19.20 15.10 17.00 22.80 7.70
Occurrences (15) (5) (26) (8) (2)
Background %  80.80 84.90 83.00 77.80 92.30
Occurrences (63) (28) (127) (27) (24)
Total % 100.00 100.00 100.00 100.00 100.00
Occurrences (78) (33) (153) (35) (26)

We present, in what follows, results aiming at understanding whether verbal morphology of
participants was affected by lexical aspect and narrative structure. Before going on to present detailed
answers to this question with results, let us recall the assertions of two hypotheses, namely the aspect
hypothesis and the discourse hypothesis, examined in the study in term of tense choice.

The aspect hypothesis asserts that learners at early stages of L2 are exposed to effects of lexical
properties of verbs and it is these properties which determine their use of verbal morphology. According
to this hypothesis, these learners use PC mainly with telic verbs and IMP with atelic verbs. For the
discourse hypothesis, it is rather narrative structure which is determinative in verbal morphology.
Accordingly, learners at early stages of L2 use PC with telic verbs in FG and IMP with atelic verbs in BG.
Both hypotheses also assume that the effects of lexical aspect and narrative structure in determining
the use of verbal morphology begin to lessen as learners’ proficiency level increases.

When looking at results within the context of the aspect and discourse hypotheses, the first notable
thing is again that participants structured their oral narratives considerably with PR. Table 9 gives the
distribution of PR verbs and PC/IMP verbs in both FG and BG. As is seen in the table, 82.44 % of verbs
were used in PR while 17.56 % of verbs in in PC and IMP.

The fact that participants structured their oral narratives largely with PR may be seen as an
indication that neither lexical aspect nor narrative structure is effective anymore in the use of verbal
morphology of participants.
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Table 9.
Distribution of PR and PC/IMP Verbs in Foreground and Background.
PR PC/IMP
Foreground % 31.44 Foreground 8.28
Occurrences (1545) (407)
Background % 51.00 Background 9.28
Occurrences (2507) (456)
Total % 82.44 Total 17.56
Occurrences (4052) (863)

Discussion, Conclusion and Implementation

This study aims to comparatively study features of grammatical and lexical aspect and narrative
structure in oral narratives of Turkish L1 learners of French as a foreign language and native speakers of
French and to investigate whether intrinsic semantic features of verbs and narrative structure influence
verbal morphology of participants.

Research Question 1

Do oral narratives of Turkish learners and native speakers of French share similarities in terms of
lexical/grammatical aspects and the use of verbal morphology?

When comparing participants with regards to temporo-aspectual properties, it is seen that both
students and native speakers of French formed their oral narratives substantially with PR. Having as
equivalents both the present tense (genis zaman) and the present continuous tense (simdiki zaman) in
Turkish, PR is one of the basic elements of French tense system. PR, as in Turkish again, may express
past and future events. PR conveys a past event in the following example (7):

7. Hier, je vais chez lui, sa mére veut que j’entre (Maingueneau, 1991, 65)
(Yesterday | go to his house, his mother wants me to enter)

Temporal information is generally conveyed by adverbs of time in such utterances. But PR is also
used to express past events without using any adverbs of time when the context is known to both
speakers and listeners. In the present study, participants also used PR to retell events in movies that
they watched and that should be told with past tenses (PC/IMP). They employed PR for these events
without any adverbs of time or having only recourse to some adverbs such as un jour (one day) or un
matin (one morning) in order just to show the course of time in narratives. Examples (8) and (9) are
about this:

8. Et un jour, il quitte euh ..cet endroit.... euh..Aprés cela, euh...deux animaux le trouvent (Y3P5)
“And one day, he leaves uh .. this place .... uh..After that, uh ... two animals find him”

9. Mais ..Simbat euh..se sent euh..coupable et ..s’enfuit ..il s’enfuit (Y4P5)

“But ..Simbat uh.. feels uh .. guilty and ... runs away.. he runs away”

When reviewing studies in tense-aspect literature, it is noticed that some researchers included PR
verbs in their works while others excluded them in order to focus only on past tenses. In a study with
controlled tasks, Hasbun (1995) told student participants to commence their narratives with habia una
vez (once upon a time) which allows beginning narration with past tenses. Likewise, Bergstrém (1995)
afforded a written prompt to students of French participating in her study in an effort to incite them to
structure their narratives with past tenses. The works of Robison (1995) and Bada and Geng (2007) may
be cited as examples of studies where tasks were not strictly controlled. During data collection, these

523



Mustafa MAVASOGLU — Pegem Egitim ve Ogretim Dergisi, 7(4), 2017, 509-546

researchers gave no instructions to the participants in order not to guide them with respect to tenses
they should use in their oral narratives. Few PR verbs, if any, are chosen in the case of studies with
strictly controlled tasks where participants are instructed to use of PC and IMP in their narratives at the
time of data collection. The use of PR verbs increases when these are not studies with controlled or
strictly controlled tasks. Consequently, the presence of numerous PR verbs in the present study can be
explained by the non-use of design with controlled or strictly controlled tasks during data collection.

Freshman and sophomore students resembled more to native speakers of French in terms of PR
choice density while higher lexical dependence was observed in junior and senior ones. Even if the fact
that junior and senior students approach native speakers with regard to the rate of use for states in PR
seems, at first glance, to contradict what has just been said, a closer examination would reveal that the
abundance of states in PR in native speakers arises from the fact that they have frequently used, in oral
narratives, presentational cleft constructions beginning with c’est (the c’est-cleft) which are very
common. Indeed, the great majority of states produced by native speakers are constituted by the verb
étre in presentational cleft constructions. The abundance of states in PR in junior and senior students is
not due to these constructions. The use of the verb étre in this context is considered non-lexical and
excluded from analyzes by some researchers (e.g. Bardovi-Harlig 1998). In the present study, all
occurrences of the verb étre, including that in presentational cleft constructions, were included in
analyses in order to obtain natural environment of utterances produced and to completely compare
students and native speakers of French. An example (10) of the verb étre in presentational cleft
constructions is given below:

10. C’est pas affreux c’est plutét euh ....c’est plus affreux que sympathique je trouve, c’est assez ...
. . . ’ . . k3
assez triste comme endroit -la maison d’Ebenezer Scrooge, Picsou en frangais (FP 1)

“It's not ugly it's rather uh ... it's more awful than friendly, | think, it's pretty ... pretty sad as place -
Ebenezer's house”

PR has been considered as default tense by some researchers in tense-aspect literature. Kaplan
(1987) noted that, before IMP, French learners used PC instead of IMP. It was also found that learners of
English (Bardovi-Harlig & Reynolds 1995; Robison 1995) and Danish (Housen 1993, 1994) used PR with
states. Some researchers indicated that PR was used to distinguish states from non-states (dynamic
verbs). In this sense, Kaplan (1987) stated that learners of French as a foreign language used PC to
report events (activities, accomplishments and achievements) and PR to report non-events (states).
Results of the present study revealed that students of French did not use PR to distinguish non-events
from events.

PC was most associated with achievements and employed with similar rates by students of French.
French participants interestingly had no recourse to accomplishments in PC. Rarity in accomplishments
was also a conspicuous point in Fan’s (2005) study but the researcher did not deal with probable causes
of this fewness. We think that the scarcity of accomplishments in the present study can be explained by
the fact that, in movies constituting a basis for oral narratives, there were few situations which required
this type of verb.

IMP was most associated with states and employed with close rates by students of French. French
participants used states in IMP with very high rates. The reason is that native speakers used
presentational cleft constructions with c’était (IMP) a lot in oral narratives.

*FP1 (French Participant 1)
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Research Question 2

To what extent do oral narratives of Turkish learners and native speakers of French resemble each
other with respect to narrative structure (foregrounding/backgrounding) and the use of verbal
morphology?

When comparing participants regarding verbal morphology and narrative structure, it is seen that
both students and native speakers of French composed their oral narratives with high incidence of PR in
FG and BG and all participants produced more predicates in BG. PC was most chosen in FG within the
context of narrative structure and used with similar rates by students of French.

Research Question 3

To what extent do lexical aspect and narrative structure influence the use of verbal morphology in
oral narratives by Turkish learners and native speakers of French?

When analyzing participants in terms of temporo-aspectual properties, it is found that both students
and native speakers of French formed their oral narratives with high frequency of PR.

Fan (2005) indicated that perfective/imperfective distinction in French disappears when verbs are
used in PR. In other words, although PR can express past events, it is not possible with PR to track the
distinction between perfective past (PC) and imperfective past (IMP) in French. That is, there is an
inversely proportional relationship between the density of choosing PR by student participants in their
oral narratives and being under the influence of intrinsic semantic properties of verbs in tense choosing.
We think that the disappearance of this distinction means that lexical aspect has no more influence on
the use of verbal morphology. For Maingueneau (1991), PR seems to be aspectually not very restrictive.
This aspectually unrestrictive character of PR also helps understanding that the influence of lexical
aspect was lost.

PC was most associated with achievements and produced with similar rates by students of French.
Although this gives the impression that lexical aspect continues to influence verbal morphology, the fact
that PC spread to other types of verbs, especially to activities and states, shows that this effect remains
only with a low level. This spread is more balanced in French participants, which means that they are not
exposed to the effect of lexical aspect.

IMP was most associated with states and used with close rates by students of French. French
participants used more states in IMP. Even though students of French who used the most states in IMP
made think that the effect of lexical aspect continues, the fact that IMP spread to other verbs types,
especially to achievements, reveals again that this effect goes on only with a low level.

We think that the fact that students of French used PR in FG and BG indicates that they are anymore
under the influence of lexical aspect and they also begin to get rid of the dependence of narrative
structure to determine verbal morphology. This interpretation is also in line with the results obtained
from immigrant workers in the project of ESF because it was discovered, in this project, that the
participants could distinguish FG from BG regardless of verbal morphology (Bhardwaj, Dietrich & Noyau
1988). Likewise, Véronique (1987) found that the use of verbal morphology in the interlanguage of
African workers was determined independently of discursive grounding.

Students of French used the most PC in FG and they produced PC in FG with similar rates. This gives
the impression that narrative structure influences verbal morphology within the assertions of the
discourse hypothesis. However, we believe that the abundance of PC in FG is not caused by narrative
structure but rather by the attitude of students of French who would like to minimize errors of language
use and to be careful by avoiding descriptive expositions and by putting utterances one after the other
that provide the progression in their oral narratives as if they make collages. French participants used PC
in BG with high rates. It was observed that French participants did not hasten to finalize their narratives,
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care about descriptive expositions instead of simply employing utterances that move narrative time
forward and, in this context, had frequently recourse to above mentioned presentational cleft
constructions with c’était.

Results of this study showed that students of French become more exposed to the effects of intrinsic
semantic properties of verbs and narrative structure towards the end of their university studies. This
indicates that as students move on to upper classes, their linguistic level decreases in inverse
proportion. The fact that, from the first year onwards, the number of courses which directly deal with
French decreases, and there are very few courses targeting French as such, if any, especially in the
fourth year, could be given as one of the reasons for which the language level of upper class students
weakens. It should also be noted that, outside of the courses, students are deprived of environments
and opportunities to practice French. Although they have one year of preparatory class, it must be taken
into consideration that students who choose to pursue their studies in French language teaching begin
with almost zero knowledge of French. Restructuring the undergraduate program so that there are
courses in each year that are directly relevant to French would contribute to the resolution of such
problems.

Another reason for the decrease of language level in upper class students, in particular junior and
senior ones, is that they feel more intensely a concern for the professional future and consequently lose
their enthusiasm and desire about foreign language learning and teaching. Indeed, almost no French
teachers have been nominated in recent years. This creates ambiguities in students’ professional future.
In order to support linguistic diversity, increasing the number of French language courses, especially in
secondary schools, the number of French teachers in teacher assignments would enhance the
enthusiasm and willingness of future French teachers in upper class.

This study was carried out with students enrolling in first, second, third and fourth years of French
Language Teaching Department, excluding preparatory class students from the corpus with the thought
that they were not at sufficient level of language during data collection. In order to properly investigate
and evaluate the fact that the linguistic level of students decreases as they progress to upper years,
future studies which would aim to test the aspect and discourse hypotheses with Turkish-speaking
students of French should also involve students towards the end of their preparatory year.

Data of the present study were obtained by film retell tasks. Future works that would use both oral
and written film retelling as data collection tools would provide a more complementary view of the
lexical and discursive properties of verbs in oral narratives of students.

At the time of data collection, tasks with strict controls were not used. This allowed participants to
form their oral narratives more freely with regards to verbal morphology. In order to ideally evaluate
the assertions of aspect and discourse hypotheses with respect to language level and lexical / discursive
effects, it would be appropriate to design a study of mixed type, in the future, which would also involve
tasks with strict controls.
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Tiirkge Siiriim

Giris
Yabanci diller egitimi bolim{ hocalari olarak hazirlik sinifi ya da birinci sinif 6grencilerinin zaman
zaman soyle dediklerini duyariz: “iist siniflar Fransizcayr (Almancayi, ingilizceyi) bizden daha iyi
bilmiyorlar ki!”. Ya da Ust siniflarin kendilerine: “ sizin Fransizcaniz bizden daha iyi, biz Fransizcayi
unuttuk!” dediklerini aktarirlar. Asagida Fransizca 6grencilerinden alinan sézel anlati verilerinden biri yer
almaktadir (1). Fransizca dordiinci sinif 6grencilerinden birisine ait olan bu sozceler alt siniflarin
aktardiklarini dogrular niteliktedir:

1. ...une famille avoir une ...une petite enfant qui est .. une.. prob ..probléme son jambe. Il est avare
mais aprés une réve, il est aidé ..une famille. Il toujours ..compte. Vieil ..I'oncle vieil ...n’est pas bon
bonheur mais ..il devient ...un bon personne. Les bons sont toujours gagnent ; les méchants sont
toujours ..perdre (S4K14)§

Goriunuste yalnizca yalin bicimbilimsel hatalar dikkat ¢ekiyor gibi goriinse de aslinda alanda galismasi
pek de uzak olmayan, gelecegin Fransizca 6gretmenleri s6z konusu oldugu igin meslektaslarimizca da
benzerleri sikga aktarilan bu tiir hatalar tizerinde diistiniilmesi gerektigi kanisindayiz. Ayrica, 6grencilerin
basari notlari ile bu hatalar arasinda da her zaman dogrudan bir iliski kurulamayacagi da agiktir zira iyi
not alan 6grenciler de benzer tiirde hatalar yapabilmektedirler. Bu tir hatalarin 6grenciler daha hazirlik
sinifinda iken sirekli dizeltildigi, aksi durumda bu 6grencilerin birinci sinifa gecemedikleri bilindigi halde
nasil oluyor da st siniflarda s6z konusu 6grencilerin dil diizeyleri ilerlemiyor? Ya da, daha acik bir
anlatimla soylersek, acaba 6grenciler lisans 6grenimlerinin sonuna yaklastikca dil diizeylerinde gergekten
bir gerileme mi oluyor? Yalnizca Fransiz dili egitimi degil yabanci diller egitimi alaninda ¢alisan
meslektaslarimizla yaptigimiz konu ile ilgili tartismalar da bu sorulara evet yaniti gerektiriyor gibidir.
Kuskusuz bu sorunun net bicimde ortaya konmasi gerekir aksi durumda séylenenler varsayimsal kalmaya
devam edecektir. Tim bu goézlemler, yabanci dil 6grenenlerin aradillerini (interlangue) eylem bigimbilimi
acisindan inceleyen arastirmalara giderek artan ilgi ve alanyazinda Fransizca 6grenen Tirklerin eylem
bicimbilimine odaklanan ozellikle kesitsel calismalarin azhigr bizi bu c¢alismayi gerceklestirmeye
yoneltmistir. Ayrica, yukarida degindigimiz lisans 6grenimi diizeyinde ilerleme-dil diizeyi arasindaki iliski
konusunun bilimsel agidan netlestirilmesine katki sunmasi da beklenen mevcut c¢alisma kuramsal
cergeve olarak iki hipoteze dayanmaktadir: dilbilgisel zaman-goriinus-kilinis iliskileri baglaminda kilinis
hipotezi (hypothése de la primauté de I'aspect) ve dilbilgisel zaman-gorinis-anlati yapilari baglaminda
séylem hipotezi (hypothése discursive-fonctionnelle).

Zamana génderme yapmanin tiim araglarini biinyesinde barindiran zamansallik kavrami ikinci dil
edinimi arastirmalarinda hep 6énemli bir odak noktasi olmustur. Dilbilgisel zaman, goriintis ve kilinis
kavramlari dil ile ilgili betimsel ve egitsel bircok agiklamada yer almistir. Zamansallik edinimi
konusundaki arastirmalarin gelisimi genel olarak ikinci dil edinimi arastirmalarinin gelisme siireglerini de
yansitmaktadir (Bardovi-Harlig 2000). Zamansallik anlatim dizgelerinin edinimi s6z konusu oldugunda (i¢
onemli kavram 6ne cikar: dilbilgisel zaman, gorinis ve kilinis.

Dilbilgisel Zaman, Goriiniis ve Kilinig

Dilbilgisel zaman, bir olusu (procés) zaman gizgisine yerlestirmeye yarayan gosterici bir ulamdir.
Fransizcada, Alexandre voit Cécile ve Alexandre a vu Cécile sozceleri dilbilgisel zaman ayrimi gosterir.
Dilbilgisel zaman vyalnizca zamana deggin bilgiler tasimaz, “olusun hangi bicimde tasarlandigl”
(Maingueneau 1991, 50) ve zamanda ortaya cikis bicimi ile ilgili bilgiler de iletir. Bu bilgiler goriunus
(aspect grammatical) olarak adlandirilir.

$54K14 (Sinif 4 Katiimer 14): Bitiincedeki 4. siniflardan 14. no'lu katilimci
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Gorunus, cekim ekleri karsitliklar gibi, eylem bigimbilimi tarafindan olusturulan siki karsithklar
dizgesidir (Maingueneau 1991). Hal tiirlerine bakisin degisik bigimlerini verir (Comrie 1976; Dahl 1985; C.
Smith 1983). Fransizcada bitmislik gériinisli ve bitmemiglik gériintsli olmak Gzere iki tiir gegmis zaman
vardir. Passé composé (PC) bitmislik bakis agisi (aspect perfectif) sunar ve sézceyi, sézceleme 6znesine
gore konumlandirir. Olus, sOzceleme zamaninda tamamlanmistir. Buna karsihk imparfait (IMP)
bitmemislik bakis agisi (aspect imperfectif) sunar ve sézceyi, sozceleme dncesi belirsiz bir zaman dilimine
yerlestirir. Bu belirsizlik siire olarak da yorumlanabilir, yinelenme, sireklilik ya da durum olarak da kabul
gorebilir (Maingueneau 1991). Alexandre a dormi ve Alexandre dormait sdzcelerinin her ikisi gecmis
zamanda olsa da aralarinda goriinissel bir farklilik s6z konusudur.

Gorunus ve kilinig dilbilimsel agidan iki farkl ulam olsa da birinden s6z ederken digerine deginmemek
olasi degildir. Kilinig ulami, gériintis ulaminin dagihm ve yorumlanmasini etkilemektedir.

Kilinis goranasten farklidir. Gorlints, IMP ve PC'de oldugu gibi, temel olarak dilbilgisel bir ulam iken
kilinis, eylemlerin ve ylklemlerin ickin zamansal nitelikleriyle ilgili yalnizca s6zciiksel olan bir ulamdir. Bir
ylklem, parler ve dormir eylemlerinde oldugu gibi, dogasi geregi belirli bir sire; éclater ve remarquer
eylemlerinde oldugu gibi anlik olus; contruire une maison ve peindre un tableau s6zcelerinde oldugu gibi
hem ickin bir siire hem de bir ugnokta; vouloir ve aimer de oldugu gibi bir durum icerebilir. Alanyazinda,
kilinisi inceleme konusu yapan galismalarin ikili siniflama ve doértli siniflama olmak tzere iki tir kilinig
siniflama dizgesi kullandig1 gériilmektedir.

ikili kihnis siniflamasinda eylemler, duragan eylemler/devingen eylemler; siirerlik eylemleri/anlik olus
eylemleri; hedefte-bitisli eylemler/hedefte-bitissiz eylemler gibi yalin 6zellikleri baglaminda birbirleriyle
karsitlanirlar. Duragan/devingen (statif/dynamique) karsithigi, durum eylemlerini (sembler ve savoir gibi)
oteki eylem tirlerinden ayirir (6rnegin, jouer, lire un livre, éclater). Surerlik /anlk olus (duratif/ponctuel)
karsithgi, dogasi geregi anlik ve bélinemez olan, siire icermeyen eylemleri (6rnegin, éclater) siire igeren
eylemlerden ayirir (chanter, chanter une chanson). Hedefte-bitisli /hedefte-bitissiz (téliques/atélique)
karsithgi, ugnoktal eylemleri (chanter une chanson) ugnoktali olmayan eylemlerden ayirir (chanter)
(Maingueneau 1991).

ikili kilinis siniflamasi, gériiniis alanindaki ilk calismalarin cogunda kullanilmistir (Housen 1993, 1994;
Kaplan 1987; Robison 1990). ikili kilinis siniflamasinin birbirinden farkli eylem tirlerinin birlikte
degerlendirilmesi gibi bir takim istenmeyen sonuglari olmustur (Bardovi-Harlig 2000). Ornegin, ickin
ozellikleri bakimindan anlik ve boliinemez olan, siire icermeyen eylemleri siire iceren eylemlerden ayiran
strerlik /anlik olus karsithginda, durum eylemleri surerlik ortak paydasinda karsiti olan devingen
eylemlerle birlikte 6beklenmek durumunda kalmistir.

Vendler (1967), eylemlerdeki olusu dogrudan dort 6bege ayirarak dortlu kilinis siniflamasi 6nermistir:
durum, edim, tamamlama ve erisim eylemleri. Her bir kilinis 6beginin kendine 6zgl nitelikleri s6z
konusudur.

Zamana kapali olan durum eylemleri, ne devingendirler ne de bdlimlenebilirler. Baslangiglari,
ortalari, sonlari yoktur, degisiklik de gostermezler. (2) ve (3)'te oldugu gibi, ne noktasal zaman
ifadeleriyle ne de en un + nom temporel zaman formili ile uyusumludurlar:

2. *Léa est belle a midi
3. *Léa est belle en une heure (Maingueneau 1991, 52).

Sembler, savoir, vouloir, ve étre (Alexandre est travailleur) durum eylemi érnekleridir. Vendler (1967)
aliskanliklari da durum eylemleri arasinda gosterir.

Edim eylemleri, ickin olarak siire barindiran oluslardir, zamansal kapaliliklari s6z konusu degildir zira
dormir ve nager eylemlerinde oldugu gibi zamana yayilirlar. J’ai nagé toute la matinée s6zcesinde oldugu
gibi ucnoktali da degildirler. Edim eylemleri en un + nom temporel zaman formdili ile uyusumsuz (4)
ancak noktasal zaman ifadeleriyle uyusumludur (5).
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4. *Il a nagé en une heure
5.1l a nagé a midi (Maingueneau 1991, 52).

Pleuvoir, jouer, se promener, ve parler edim eylemi 6rnekleridir.

Erisim eylemleri, edim ve tamamlama eylemlerinin aksine, bolimlenebilir degildirler, zamana
yayllmazlar (apercevoir gibi) ve bir olusun basi ya da sonunu yakalarlar (Mourelatos 1981). Bir noktaya
indirgenmeleri de olasidir (Andersen 1991). Il a apergu Jean a 8 heures so6zcesindeki oldugu gibi noktasal
zaman ifadeleriyle uyusumlu ancak *II a apercu Jean pendant une minute sbzcesinde oldugu gibi
pendant + syntagme nominal formll ile uyusumlu degildir (Maingueneau 1991, 52). Arriver, quitter,
remarquer, reconnaitre ve s’endormir erisme eylemi drnekleridir.

Tamamlama eylemleri ugnoktali olan oluslardir (erisim eylemleri gibi) ve ickin olarak siire
barindirirlar (edim eylemleri gibi). Olus ancak sonuna vardiginda gergeklesmis olurlar. Tamamlama
eylemleri *il écrit une page a 8 heures sozcesinde oldugu gibi noktasal zaman ifadeleriyle uyusumlu
degildirler ama il écrit une page en un mois sdzcesindeki gibi en un + nom temporel formila ile
uyusumludurlar (Maingueneau 1991, 52). Construire une maison ve peindre un tableau tamamlama
eylemlerine 6rnek gosterilebilir.

Tamamlama ve erisim eylemleri olay olarak adlandirilan hedefte-bitisli eylemler olarak 6beklenebilir
(Mourelatos 1981). Durum ve edim eylemleri de hedefte-bitissiz eylemler olarak gruplanabilir.
Vendler’in siniflandirmasi lg 6zellige boltnebilir: [+ anhk olusumlu], [thedefte-bitisli] ve [ £ devingen]. [+
anhk olugumlu] 6zelligi, erisim eylemlerini diger tim kilinigsal eylem tirlerinden ayirir. [thedefte-bitisli]
ozelligi, ugnoktali eylemleri (nager 400 metres gibi) ugnoktasiz eylemlerden (jouer), baska deyisle, erisim
ve tamamlama eylemlerini, durum ve edim eylemlerinden ayirir. [ + devingen] 6zelligi ise devingen
eylemleri (6rnegin, courir, lire un livre, se réveiller) duragan eylemlerden (sembler, connaitre) ayirir.

Dortla kihinig  siniflamasi kullanan Andersen (1989), bitmislik gortnisli ge¢mis zaman (PC)
ediniminde, erisim eylemlerinden baslayip sirasiyla tamamlama, edim ve durum eylemlerine varan dort
evre saptamistir. Bitmislik goriintsli gegmis zamandan daha geg ortaya ¢ikan bitmemislik goriinisli
gegcmis zaman (IMP), 6nce durum eylemleriyle kullaniimakta daha sonra da sirasiyla edim, tamamlama
ve erisim eylemlerine yayilmaktadir. Andersen (1989) tarafindan denencelestirilmis, birbirinden ters
yonde ilerleyen bu sekiz evre, eylem bigcimbilimine goriiniis ve kilinis penceresinden bakan bir¢ok
calismada kullaniimis ve test edilmistir.

Kilinis Hipotezi

Kilinis hipotezi, sozliksel goriiniise dayanir. Dilbilgisel gorinis, IMP ve PC'de oldugu gibi, temel
olarak dilbilgisel bir ulam iken kilinis, eylemlerin ve yiklemlerin ickin zamansal nitelikleriyle ilgili yalnizca
sozciksel olan bir ulamdir.

Kilinis hipotezi, zaman gonderiminin erken evrelerinde, 06grenenlerin kilinisi gorinls ile
iliskilendirdiklerini 6ne sirmektedir. S6z konusu Ogrenenler eylem bicimbilimini dilbilgisel zaman
ayrimlarindan daha ¢ok goriints-kilinissal ayrimlari (duraganlik/devingenlik; stirerlik/anlik olus; hedefte-
bitislilik/hedefte-bitissizlik) gerceklestirmek Gzere kullanmaktadirlar. Andersen (1991) erisim
eylemlerinin once bitmislik gortintsli gegmis zamanda (PC) ¢cekimlendigini, daha sonra kademeli olarak
sirastyla tamamlama, edim ve durum eylemlerine yayildigini gostermistir. Durum eylemleri de, tersine
olarak, 6nce bitmemislik goriiniislii gegmis zamanda (IMP) ¢ekimlenmekte, daha sonra kademeli olarak
siraslyla edim, tamamlama ve erisim eylemlerine yayilmaktadir.

Bardovi-Harlig (1998) kilinis hipotezini test etmek icin ingilizce dgrenenlerden sézIii ve yazili anlatilar
elde etmistir. Sozli veriler kilinis hipotezini yazili verilerden daha ¢ok dogrulamistir. S6zli verilerde
simple past net bicimde en ¢ok erisim eylemleriyle, sonra da sirasiyla tamamlama ve edim eylemleriyle
kullanilmistir. Yazili verilerde ise erisim ve tamamlama eylemleri simple past ile birbirine yakin oranlarda
cekimlenmistir. Bardovi-Harlig ve Reynolds (1995) tarafindan daha 6nce kullanilan tiimce tamamlama
testlerinde de erisim ve tamamlama eylemlerinin kullanim oranlari arasinda fark bulgulanmamistir.
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Anadili ispanyolca olan ingilizce 6grenenlerden sézlii veri toplayan Robison (1993)'un ¢alismasi da
kilinis hipotezini dogrulamaktadir. Veriler erisim eylemlerinin en ¢ok simple past ile ¢ekimlendigini
gostermektedir. Ogrenenlerin dil diizeyi arttikga simple past kilinig siniflamasindaki tim eylem tirleriyle
kullanilmigtir. Robison (1995) ayrica bitmemislik gérinusli gegmis zaman kullanimi  gerektiren
baglamlarda durum eylemlerinin present tense ile kullanildigini saptamistir.

Salaberry (1999) ikinci dil olarak ispanyolcanin erken evrelerinde kilinis etkisinin ileri evrelerdeki
kadar yaygin olmadigini 6ne sirmustir. Ancak, Salaberry’nin verilerini yeniden ¢6ziimleyen Bardovi-
Harlig (2000) s6z konusu verilerin kilinis hipotezinin dngorilerini butlinliyle karsiladigini gostermistir.
Salaberry (2002) daha sonra, orta ve ileri diizeydeki ispanyolca 6grenenlerden tiimce tamamlama
testleriyle elde ettigi verilerden yola g¢ikarak kilinis etkisinin ileri diizeydeki 6grenenlerde orta
dizeydekilerden daha gligli olmadigini gdzlemlemistir.

Soylem Hipotezi

Godfrey’e gore (Bardovi-Harlig 2000’de belirtildigi tGzere), sdyleme basvurmadan eylem bigimbilimi
kullanimini anlamak olasi degildir. Diller arasi yiiriitiilen calismalar &n plan-arka plan (OP-AP) ayriminin
sdylemin evrensel niteligi oldugunu gostermistir (Bardovi-Harlig 2000). Kumpf (Bardovi-Harlig 2000’de
belirtildigi Gizere), aradilde eylem bigimbilimi kullanimi ile séylem planlari arasinda bir iliski oldugunu
bulgulamistir. Séylem hipotezi 6grenenlerin eylem bicimbilimini anlatilarinda OP’yi AP’den ayirmak icin
kullandiklarini 6ne siirmektedir. (Bardovi-Harlig 1994).

Hopper’ e gore (Bardovi-Harlig 2000’de belirtildigi iizere), OP, sdylemin dinamik yapisina ait olan
olaylari igerir. Dry’a gére ise (Bardovi-Harlig 2000’de belirtildigi (izere), OP séylemde anlatiyi ileri gbtiiren
dnermelerden olusur. Diisiik dil diizeyinde bulunan 6grenenlerin en temel anlatilari yalnizca OP’de
dnermeler igerir. OP’de aktarilan bilgiler anlatida daha 6nceden bilinen bilgiler degil, yeni bilgilerdir.

AP, degisik islevlerle OP’yi destekler. OP’deki dnermelerde aktarilan olaylar ardisik iken AP’de verilen
olaylar ardisik degildir. Hopper (Bardovi-Harlig 2000°de belirtildigi zere), AP’nin anlatinin temel
olaylarini icermedigini, OP’deki olaylari ayrintilamaya ya da degerlendirmeye destek oldugunu soyler.
AP, OP’deki olaylardan &nce gerceklesen olaylari da aktarir.

Dahl ve Hopper’a gore (Bardovi-Harlig 2000’de belirtildigi izere), anlati baglami, zamansal gonderimi
dilbilgisel zamandan daha g¢ok etkilemektedir. Dry (Bardovi-Harlig 2000’de belirtildigi iizere) OP’deki
onermelerin genellikle bitmislik goriinisli gegmis zaman (PC) ya da genis zamanda ¢ekimlenirken AP’nin
bitmemislik gérlintsli gegmis zamanda (IMP) 6nermeler igerdigini belirtir.

Ogrenenlerin anlatilarina dayali olarak yiritiilen calismalar anlati baglaminin zaman-gériinissel
bicimbilimi dagilimini etkiledigini ortaya koymustur. Anlati baglaminin etkisi ile ilgili ilk cahsmalar
agirhkta katihmci sayisinin az oldugu boylamsal calismalar iken (Flashner 1989; Housen 1994; Trévise
1987; Véronique 1987) sonraki calismalar sayica daha kalabalik katilimci icermistir.

Avrupa Bilim Vakfi (ESF), Avrupa’daki gécmen isgilerin ingilizce, Fransizca, Almanca, Isvecce,
Felemenkge hedef dillerindeki zamansallik edinimlerini inceleyen bir proje gergeklestirmistir (Bhardwaj,
Dietrich & Noyau 1988). Bu projede yalnizca dilbilgisel zaman ve gorlinls degil soylem yapilari da
inceleme konusu olmustur. S6z konusu projenin amaci dogrudan kilinis hipotezini test etmek olmasa da
bulgulardan 0Ozellikle bir tanesi Fransizcanin edinimi ile ilgili kimi calismalarda alti gizilen bir durumu
veniden dikkatlere sunmustur. Elde edilen verilerden hig¢ biri Fransizca gecmis zamandaki goriiniissel
ayrimin 6grenenlerce, ileri diizeydekiler de dahil olmak tizere, edinildigini kanitlayamamaktadir. Bulgular
ayrica, 6grenen anlatilarinin OP’sinde aktarilan olaylarin ickin bir sinirlama getirdigini, AP’de aktarilan
olaylarin ise siirerlik gdériinisi sunma ve OP’de aktarilan kimi olaylarla eszamanl ortaya ¢ikma
egiliminde oldugunu ortaya koymustur. Bu durum, eylem bicimbilimi ne olursa olsun égrenenlerin OP’yi
AP’den ayrimlayabildiklerini 6ne slren sdylem hipotezinin savina uygundur. Ayni bicimde, Véronique
(1987) de Fransizcayi ikinci dil olarak edinen Afrikali iscilerin aradillerindeki eylem bicimbiliminin OP ve
AP tarafindan belirlenmedigini 6ne stirmustdir.
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Kesitsel bir ¢alismada ingilizce anadili konusuru Kanadali yatilh 6grencilerin Fransizca edinimindeki
gelisimlerini incelemeye alan Harley (1992) segilen dilbilgisel zaman ile kilinis arasinda bir baginti
oldugunu bulgulamistir. PC neredeyse yalnizca devingen eylemlerle kullanilirken IMP, dogasi geregi
duragan olan aimer, avoir, étre, pouvoir, savoir ve vouloir gibi eylemlerle sinirlanmistir. Zamansallik
aktarimi icin ilk gruptaki Ogrenciler, Avrupa Bilim Vakfi projesindeki katilimcilar gibi, eylem
bicimbiliminden daha ¢ok séylem yapisina ya da zaman belirteglerine yaslanmislardir. Bu da sozliiksel ve
sdylemsel araglarin eylem bigimbiliminden daha 6nemli bir rol oynadigi evrensel bir edinim evresini
imlemektedir.

Bardovi-Harlig ve Bergstrdm (1996) kilinis hipotezini test etmislerdir. ingilizce ve Fransizca 6grenenler
Charlie Chaplin’in Modern Times adli sessiz filmini izleyip anlatmiglardir. Bulgular ingilizce ve Fransizca
edinim evrelerinde kilinigin etkili oldugunu géstermistir. IMP, PC'den daha geg ortaya ¢ikmistir. IMP dnce
durum eylemleri ile baslamis, sonra oteki eylem tirlerine yayilmistir. PC, erisim eylemleri ile ¢ok giicla
bicimde iliskilendirilmis, sonra sirasiyla tamamlama, edim ve durum eylemlerine genisletilmistir. Ancak,
Harley (1992)’in de daha 6nce bulguladigi gibi, IMP agirlikta stirerlik eylemleri ile sinirh kalmistir.

Kaplan (1987) Fransizca Ogrenen universite birinci ve ikinci siniflarin ge¢cmis zaman edinimi
gelisimlerini incelemistir. Bulgular PC’'de isabetli kullanim oraninin IMP’den daha fazla oldugunu
gostermistir. Ogrenenlerin tretimlerinde IMP az sayida eylem ile temsil edilmis, PC'de IMP’den dort kat
fazla eylem turt kullanilmistir. IMP siklikla présent (PR) ile temsil edilirken PC yerine az sayida PR
kullanilmigtir. Kaplan, dilbilgisel zaman g¢ekiminde énceligin kilinisa degil de gorinusin dizenlenmesine
verilmesinin dil ediniminin evrensel niteligi olarak kabul edilebilecegini de savlamistir. Ogrenenlerin PRyi
PC yerine degil de IMP yerine kullanmasi bu savi desteklemekte ve 6grenenlerin PC-IMP ayrimini
gercekten edindigini ortaya koymaktadir. Ayrim, dilbilgisel zaman ile belirmiyorsa gortintissel olarak
belirleniyor olmalidir (Fan 2005).

Salaberry (1998) ingilizce anadili konusuru Fransizca 6grenenler ile kontrol grubunda yer alan
Fransizca anadili konusurlarindan olusan bir galisma grubuyla PC-IMP gelisimini incelemistir. Timce
tamamlama testi ve yazili kisa film anlatimi yoluyla elde ettigi veriler Fransizca 6grenenler ile Fransizca
anadili konusurlarinin eylemlerin ickin anlamsal degerleri ile goriiniis arasindaki prototipik iliskiler (kilnis
ile gorinls arasindaki uyum) baglaminda PC-IMP secimlerinin benzestigini gostermistir. Timce
tamamlama testi, prototipik olmayan iliskiler (kilinis ile gorinids arasindaki uyumsuzluk) bakimindan
Fransizca 6grenenlerin Fransizca anadili konusurlarindan farklilastigini ortaya koymustur. Kisa film
anlatimi yazilarinda ise PC ile IMP’nin hedefte-bitisli eylemler (erisme eylemleri) ile hedefte-bitigsiz
eylemlerde (durum ve edim eylemleri) kullanimlari bakimindan iki grup arasinda anlamli farkhhklar
bulgulanmistir. Salaberry’ye gore Fransizca 6grenenlerin iki veri toplama aracinda da PC’yi yaygin olarak
kullanmalari bu dilbilgisel zamanin varsayilan ge¢cmis zaman oldugunu kanitlamaktadir. Kisa film anlatimi
yazilari Fransizca 6grenenlerdeki bu varsayilan ge¢mis zamana asiri bagimliligi gozler éniine sermistir.

Kihlstedt (2002) ileri dizeydeki Fransizca 6grenenlerde zaman ve gorinis edinimini incelemistir. Elde
edilen bulgular, Fransizca 6grenenlerin PC-IMP secimlerinde kilinis etkisinin genel olarak Fransizca
anadili konusurlarininkinden daha fazla olmadigini gostermistir. Kihlstedt’e gore bigim, islevin dniline
gecmistir. Gegmis zaman kullanimlari prototipik olmayan baglamlara (hedefte-bitisli eylemlerin IMP’de
ya da durum eylemlerinin PC'de kullanimi gibi) yayilmaya basladiginda hedef dildeki islevlerini siirdirme
zorunluluklari ortadan kalkabilir.

Howard (2004) ingilizce anadili konusuru olan ileri diizeydeki Fransizca 6grenenlerde kilinis ve séylem
hipotezlerini test etmistir. Calismanin bulgulari, ne kilinisin ne de anlatisal baglamin tek basina eylem
bicimbilimini belirlemedigini gostermistir. Ayrica, eylemlerin ses 6zelliklerinin (duzenli/diizensiz
eylemler), sozdizimsel baglam, zaman belirtegleri gibi baska zamansallik 6gelerinin etkileri tlriinden
bircok etkenin birbirleriyle iliskileri de eylem bigimbiliminin belirlenmesinde dnemli rol oynamaktadir.
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Fan (2005) ingilizce anadili konusuru olan Fransizca ve Cince 6grenenlerde zaman ve goriinis
bigimbiliminin edinim sureglerini incelemistir. Dilbilgisel dogruluk ve tlimce tamamlama testlerinin veri
toplama araglari olarak kullanildigi ¢alismanin bulgulari hem Fransizca hem de Cince 6grenenlerin
dilbilgisel zaman segimlerinin eylemlerin ickin anlam 6zelliklerinden etkilendigini ortaya koymustur.

Fransizca 6grenen Tiirk 6grencilerin ve Fransizca anadil konusurlarinin sézel anlatilarindaki dilbilgisel
zaman, gorlnils, kilinis ve sdylem ozelliklerini, kilinis ve sdylem hipotezleri etkilesimi baglaminda
karsilastirmal olarak incelemek ve katilimcilardaki eylem bigimbiliminin eylemlerin ickin anlam
ozelliklerinden ve séylem yapisindan etkilenip etkilenmediklerini arastirmaya déniik olan bu ¢alisma
asagidaki sorulara yanit arayacaktir:

e Sézel anlatilarindaki dilbilgisel zaman, gériiniis ve kilinis 6zellikleri bakimindan Fransizca 6grencileri
ile Fransizca anadili konusurlari ne élgiide birbirlerine benzemektedirler?

e fransizca égrencileri ile Fransizca anadili konusurlarinin sézel anlatilarindaki séylem yapilari (6n
plan/arka plan) dilbilgisel zaman baglaminda birbirlerine ne 6lgiide benzemektedirler?

e Eylemlerin kilinis Gzellikleri ve sézel anlati yapilari Fransizca 6grencileri ile Fransizca anadili
konusurlarinin sézel anlatilarindaki dilbilgisel zaman segimlerini ne éi¢tide etkilemektedir?

Denenceler

1. Dil 6greniminin erken evrelerindeki 6grenenler hedefte-bitisli eylemleri PC’'de, hedefte-bitissiz
eylemleri ise IMP’de kullanirlar. Kilinis bagimhhgi (dépendance lexico-aspectuelle) denilen bu durum
Ogrenenler dil dizeylerinde ilerledikge etkisini vyitirir. Eylemlerin hedefte-bitislilik/bitissizlik
ozelliklerinden bagimsiz olarak PR’de gekilmesi bu etkinin kirlldiginin gostergesidir. Yani, PR kullanimi ne
kadar ¢ok ise tersine olarak eylemlerin kilinis 6zellikleri etkisinin glicii o kadar az olacaktir. Bu durumda,
daha ileri dil diizeylerinde olmalari beklenen Gglincii ve dordinci siniflar PR’yi birinci ve ikinci siniflara
oranla daha ¢ok kullanacaklardir.

2. Dil 6greniminin erken evrelerindeki 6grenenler PC'yi agirlikli olarak dncelikle erisim eylemleriyle
kullanirlar, dil diizeylerinde ilerledikge sirasiyla tamamlama, edim ve durum eylemlerine yayginlastirirlar.
IMP’yi ise o©ncelikle durum eylemleri ile kullanirlar sonra sirasiyla edim, tamamlama ve erisim
eylemlerine yayginlastirirlar. Bu durumda, daha ileri dil diizeylerinde olmalari beklenen Uglinci ve
dordinci siniflar PC'yi, erisme eylemleri disinda, tamamlama, edim ve durum eylemleriyle; IMP’yi de,
durum eylemleri disinda, edim, tamamlama ve erisme eylemleriyle birinci ve ikinci siniflara oranla daha
fazla kullanacaklardir.

3. Séylem planlari baglaminda dil greniminin erken evrelerindeki &grenenler séylem OP’sinde
hedefte-bitisli eylemleri PC'de; séylem AP’sinde ise hedefte-bitissiz eylemleri IMP’de kullanirlar.
Ogrenenler dil diizeylerinde ilerledikce OP’de PC; AP’de IMP kullanma zorunlugundan kurtulurlar.
Eylemlerin PR’de c¢ekilmesi bu kilinis ve soylem bagimliiginin etkilerinin kirilldiginin gostergesidir. Bu
durumda, daha ileri dil dizeylerinde olmalari beklenen glinci ve dordinci siniflar hedefte-
bitislilik/bitissizlik 6zelliklerinden bagimsiz olarak séylem 6n ve arka planlarinda PR eylemleri birinci ve
ikinci siniflara oranla daha ¢ok kullanacaklardir.

Yontem
Arastirma Modeli

Mevcut calisma kesitsel (étude transversale) bir calismadir. Kesitsel calismalar yabanc dil
o6grenenlerde eylem bicimbilimi incelemelerinin basladigl en erken donemlerden bu yana boylamsal
calismalarla (études longitudinales) birlikte en ¢ok kullanilan arastirma modelidir (Bardovi-Harlig 2000).
Nitekim Avrupa Bilim Vakfi (ESF)'nin, Avrupa’daki gogmen iscilerin ingilizce, Fransizca, Almanca, isvecge,
Felemenkge hedef dillerindeki zamansallik edinimlerini inceledikleri proje, boylamsal ¢alismalar yaninda
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bir dizi kesitsel ¢alismalar da icermektedir (Bhardwaj, Dietrich & Noyau 1988). Alanyazinda, odak
noktasini dilbilgisel zaman, gériinus, kilinis ve sdylem 6zelliklerinin olusturdugu birgok kesitsel ¢alisma
bulunmaktadir (6rnegin, bkz. Harley 1992; Hasbun 1995; Kaplan 1987; Salaberry 1999; Schlyter 1990).

Katilimcilar

Calismaya Cukurova Universitesi Egitim Fakiiltesi Fransiz Dili Egitimi Anabilim Dalinda birinci, ikinci,
liciinct ve dordinci sinifta 6grenim goren 93 6grenci katilmistir. S6z konusu 6grenciler deney grubunda
yer almiglardir. 19-24 yas araliginda olan 6grenciler, lisede segmeli ikinci yabanci dil olarak Almanca ya
da Fransizca dersleri almiglardir. 93 katilimci 6grenciden lisede Fransizca dersi alanlarin sayisi 13, hig
yabanci dil dersi almayan 6grenci sayisi 7, Almanca dersi alanlarin sayisi ise 73’tlir. Kontrol gurubu ise
anadili Fransizca olan 16 Fransiz katihmcidan olusmustur. Hepsi Universite mezunu olan Fransiz
katilimcilardan iki tanesi yirmili, 12 tanesi otuzlu, iki tanesi de kirkli yaslardadir.

Veri Toplama Araglari

Yabanci dil 6gretimi alaninda goriiniis ve kilinis ¢alismalari icin agirlikta iki tir veri toplama araci
tercih edilmektedir. Bunlar, yazili ve s6zlU anlatilar ile tiimce tamamlama testleridir (Bardovi-Harlig &
Reynolds 1995; Bergstrom, 1995; Collins 1997, 1999). Bu galisma veri toplama araci olarak s6zIi anlati
tiriine giren film anlatma teknigini kullanmistir. icerik, arastirmaci tarafindan da bilindigi icin, séz
konusu teknik, arastirmaciya katilimcilarin aktarmaya ¢alistiklari anlati 6gelerini etkili izleme ve bu
ogeleri aktarmadaki basarinin 6grenciler arasinda karsilastirmasini yapabilme olanagi sunmaktadir.
Alanyazinda film anlatma teknigi icin secilen filmlere bakildiginda, tercih edilen film tlrinin agirlikta
sessiz filmler oldugu gorilmektedir (6r. Bhardwaj, Dietrich & Noyau 1988; Chafe 1980;Dietrich, Klein, &
Noyau 1995). Sessiz filmlerin veri toplama araci olarak tercih edilmesinin en 6nemli nedenleri, aksiyon
sahnelerinin ve sahne degisimlerinin oldukg¢a anlasilir olmasidir. Aksiyon sahnelerinin kolay anlasilirlig
kilinis  hipotezi baglaminda katilimcilarca Uretilen eylemlerin isabetli kodlanmasinda; sahne
degisimlerinin kolay anlasiirigi da sdylem hipotezi cercevesinde katilimcilarca belirlenen OP/AP
ayrimlarinin saglikli incelenmesinde avantaj saglar.

Walt Disney yapimi iki ¢izgi sinema mevcut ¢alismada veri toplama araci olarak belirlenmistir. Bunlar,
Charles Dickens’in Gnli romani Christmas Carol’dan 1983 yilinda uyarlanan Bir Noel Sarkisi ve 1994
yapimli Aslan Kral’dir. Her ikisi de yaklasik bir saat sliren bu filmler katilimcilarca bilinen ve bircoklarinca
da daha 6nce izlenen filmlerdir. Her iki filmde de aksiyon sahneleri konusma sahnelerinden baskin bir
bicimde daha fazladir. Bu yoniyle s6z konusu filmlerin sessiz filmlerin yapisina benzer bir yapi sundugu
soylenebilir. Aksiyon sahnelerinin bollugu katiimcilarda kilinis hipotezinin incelenmesi igin gereken
eylem (retme islemini verimli duruma getirecegi distnilmustir. Filmlerde olaylar birbirinden net
bicimde ayrilabilmekte, sahne ve dekor degisimleri de kolaylikla secilebilmektedir. Bu durumun film
anlatma isleminde séylem hipotezi cercevesinde OP ve AP belirlemede katilimcilarin veri Gretimlerini
esenlikli duruma getirecegi diistiniilmustdr.

Verilerin Toplanmasi

Calismanin verileri ders saatleri disinda toplanmistir. Arastirmaci her siniftaki 6grencilerle hem film
izleme hem de film anlatma tarihlerini belirlemek ve program yapmak icin gériismelerde bulunmustur.
Bu gortismelerde katilimcilar ¢alisma ve ¢alismada izlenecek islem basamaklari konusunda
bilgilendirilmislerdir. Fransizca 6grencileri ilk dnce Bir Noel Sarkisi adli filmi, izlemislerdir. Filmi izlenmeye
baslamadan 0Once, arastirmaci film izlendikten sonra yapilacaklarla ilgili bilgilendirmeyi bir kez daha
yapmistir. Zaman darlig1 dolayisiyla filmler her sinifa ayri ayri izletilmistir. Bu durum arastirmacinin film
anlatma islemini film izlendikten hemen sonra gerceklestirmesine engel olmustur. Ogrenciler
anlatimlarini filmi izledikten ortalama bir hafta sonra yapmislardir. Film anlatimlari icin zaman siniri
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konulmamistir. Ancak oOgrencilerin film anlatim sireleri ortalama bir ila bes dakika arasinda
gerceklesmistir. Film anlatimina baslamadan Once 06grencilere bilmedikleri ya da anlamlarini
animsayamadiklari s6zciik ve yapilari sormalari igin birkag¢ dakikalik stire taninmistir. Aslan Kral filmi igin
de ayniislemler s6z konusu olmustur.

Fransiz katihmcilar yalnizca Bir Noel Sarkisi filmini izlemislerdir. Bu durumun iki nedeni vardir.
Birincisi, Fransizca anadili konusurlarinin film anlatimlarinda Fransizca 6grencilerinden ¢ok daha fazla
sayida sOzce Uretmeleridir. Gergekten de iki film icin veri sunan 6grencilerin sozel anlatilarindaki sdzce
sayilar tek film anlatisi sunan Fransiz katilimcilarin sézce sayilarindan énemli 6lglide azdir. ikincisi,
arastirmacinin veri toplama surecinde Fransiz katiimci bulmakta ve bulunanlari galismaya katilmaya ikna
etmekte yasadigl zorluklardir. Arastirmanin yirituldigi dénemde kendilerine ulasilan Fransizlarin
hemen hepsi zaman ile ilgili sorunlar yasamakta olduklarini, dolayisiyla yalnizca bir film igin veri
sunabileceklerini bildirmislerdir.

Verilerin Analizi

Timce tamamlama testleri gibi siki kontrol sunan testlerle karsilastirildiginda, sézel anlati (film
anlatimi), serbest sézce Uretimi saglayan ve katilimcilara kendi metinlerini olusturma olanagi sunan bir
veri toplama aracidir. Katilimcilarin sozel anlatilari ses kayit cihazi araciligiyla kaydedilmis, kaydedilen
veriler gevriyazilarinin yapilmasi igin arastirmacinin kisisel bilgisayarina aktariimistir.

Cevriyazilari tamamlandiktan sonra katiimcilarin sézel anlatilarindaki eylemler, eylem bigimbilimi ve
gorunis-kilinis ulamlari ¢ergevesinde siniflandirilarak kodlanmistir. Gorlinls-kihinis ulamlarini belirlemek
icin Bergstrom (1995) ve Salaberry (1998)'nin kullandiklari testlerden yararlaniimistir. Bunlar étre en
train de testi (Guenthner, Hoepelmann, & Rohrer 1978) ve en X minutes testidir (Dowty 1979;
Guenthner, Hoepelmann, & Rohrer 1978; Nef 1980). Etre en train de testi durum ve erisme eylemlerini
edim ve tamamlama eylemlerinden ayirt etmekte kullanihr. En X minutes testi de tamamlama
eylemlerini tim diger eylem tirlerinden ayirmak igin kullanilir. Katihmcilarca kullanilan tim eylem tirleri
de (durum, edim, tamamlama ve erisme eylemleri) dilbilgisel Gi¢ zaman gergevesinde kodlanmistir: PC,
IMP ve PR. Alanyazinda gorinis ve kilinis calismalari yiriten kimi arastirmacilar (Bardovi-Harlig &
Bergstrom 1996; Bardovi-Harlig & Bofman 1989; Harley & Swain 1978; Kaplan 1987; Trévise 1987)
katilimcilarin drettikleri yanlis eylem bicimlerine karsi olumlu tutum sergilemis ve bunlari degerlendirme
disinda tutmamislardir. Bu tutum mevcut ¢alisma icin de gecerli olmustur. Sozel anlatilar daha sonra
soylem planlari bakimindan alanyazindaki tartismalar 1s1i8inda kodlanmistir (Dry 1981, 1983; Dowty
1986). Boylelikle, anlatida birbiri ardi sira gelen olaylarin aktarilmasini saglayarak anlati olay ¢izgisini
ilerleten 8nermeler OP &nermeleri, bu islevi olmayan tiimceler ise AP 6nermeleri olarak kodlanmustir.

Bulgular

Katilimcilar sozel anlatilarinda dort dilbilgisel zamana basvurmuslardir: PR, PC, IMP ve plus-que-
parfait (PQP). PQP yok denecek kadar az kullanildigi, birinci ve lglnci siniftan birer 6grenci disinda
hicbir katihmci sézel anlatisinda bu zamana basvurmadigl icin inceleme disi tutulmustur. Tablo 1
katiimcilardan film anlatisi yoluyla elde edilen tim eylemleri/eylemli yiiklemleri géstermektedir. Tim
katilimcilarca dretilen toplam eylem sayisi 4913’dir. Sozel anlatilarda, Fransizca 6grencisi katilimcilar
4258, Fransizca anadili konusuru katilimcilar ise 655 eylem kullanmuglardir.

Katilimcilarin dilbilgisel zaman kullanimlari incelendiginde ilk dikkat ¢eken nokta, diger zamanlarla
karsilastinildiginda PR kullaniminin baskinhgidir. Gergekten de Fransizca 6grencileri ve Fransizca anadili
konusurlari film anlatilarinda toplamda 4052 eylemi PR’de kullanmislardir, bu da butincedeki tim
eylemlerin % 82.48'ini olusturmaktadir.
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Tablo 1.
PR, PC, IMP’de Kullanilan Eylemlerin Katilimcilara Gére Dagilimi.

1. Sinif 2. Sinif 3. Sinif 4. Sinif  Fransiz Katilimcilar Toplam

PR % 87.46 89.78 58.60 55.30 92.53 82.48
Siklik (1688) (1159) (453) (146) (606) (4052)
PC % 8.50 7.51 21.74 31.44 3.66 10.91
Siklik (164) (97) (168) (83) (24) (536)
IMP % 4.04 2.71 19.66 13.26 3.81 6.61
Siklik (78) (35) (152) (35) (25) (325)
Toplam % 100.00 100.00 100.00 100.00 100.00 100.00
Siklik (1930) (1291) (773) (264) (655) (4913)

Tablo 1’e yakindan bakildiginda, Gretilen toplam eylemlerin birinci siniflarda % 87.46s1, ikinci
siniflarda, % 89.78'i, Uglincl siniflarda % 58.60’1 ve dordiincl siniflarda % 55.30’u PR’de kullaniimistir.
Kontrol grubundaki Fransiz katilimcilarda ise bu oran % 92.53’tlirr. Ki Kare analizi siniflar arasi GZ
kullanimlarinda anlamli bir fark oldugunu gostermistir (X?6,4251) = 525.15, p = .00). Bu bulgular sozel
anlatilarda PR sec¢imi baglaminda, birinci ve ikinci siniflarin Fransizca anadili konusurlarina tglincl ve
dordinci siniflara oranla daha g¢ok benzedigini ortaya koymaktadir. Bu da, ilk denencede savlanan
durumun aksine, tglnci ve dordiincu siniflarin eylemlerin kilinig 6zelliklerinden birinci ve ikinci siniflara
gore daha ¢ok etkilendiklerini, dolayisiyla, dil diizeylerinin de s6z konusu 6grencilere gére daha disiik
oldugunu gostermektedir.

PR’de kullanilan eylemler kilinis 6zellikleri baglaminda incelendiginde, erisme ve durum eylemlerinin
o6ne ciktigi gorilmektedir. Tablo 2, PR’de kullanilan eylemlerin kilinis tirlerine goére dagihmini
vermektedir.

Tablo 2.
PR’de Kullanilan Eylemlerin Kilinis Siniflarina ve Katilimcilara Gére Dagihmi.
PR 1. Sinif 2. Sinif 3. Sinif 4. Sinif  Fransiz Katimcilar
Durum % 27.80 36.23 48.50 59.50 46.30
Siklik (469) (420) (220) (87) (281)
Edim % 24.30 19.50 13.40 20.50 25.20
Sikhk (409) (226) (61) (30) (153)
Tamamlama % 11.40 7.50 5.50 10.90 3.40
Sikhk (193) (87) (25) (16) (22)
Erisme % 36.50 36.77 32.60 9.10 25.10
Stklik (617) (426) (147) (13) (151)
Toplam % 100.00 100.00 100.00 100.00 100.00
Siklik  (1688) (1159) (453) (146) (606)

Goruldugu gibi, ikinci siniflarda durum eylemlerinin kullanim orani (% 36.23) erisme eylemlerine
yakin olsa da, birinci ve ikinci siniflarda erisme eylemleri diger eylem tiirlerine oranla PR’de daha yiiksek
oranda gerceklesmistir (sirasiyla % 36.50 ve % 36.77). Ucilincii ve dérdiincii siniflarda ise durum
eylemlerinin PR’de gergeklesme oranlari diger eylem tirlerinin oldukg¢a Ustiindedir (sirasiyla % 48.50 ve
% 59.50). Fransiz katilimcilara gelince, onlarin da PR’de durum eylemlerini diger kilinis tiirlerine oranla
daha ¢ok tercih ettikleri gériilmektedir (% 46.30).

PC, Fransizca 6grencileri ve Fransizca anadili konusurlarinin film anlatimlarinda en ¢ok basvurduklari
ikinci dilbilgisel zamandir. S6zel anlatilarda PC’'de tim katilimcilarca Uretilen toplam eylem sayisi 536’dir.
Bu sayi bitiuncedeki eylemlerin % 10.91’ine denk gelmektedir (bkz. Tablo 1). PC kullanimlari katilimcilar
arasi incelendiginde, bu zamani en ¢ok dordinci siniflarin (% 31.44), en az da ikinci siniflarin (% 7.51)
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kullandigi gorilmektedir. Birinci siniflarda bu oran % 8.50, lglnci siniflarda ise % 21.74’tlr. Fransiz
katilimcilar PC kullanimina oldukga az basvurmuslardir (% 3.66).

Andersen (1991) dil 6greniminin erken evrelerindeki 6grenenlerin PC'yi agirlikh olarak oncelikle
erisim eylemleriyle kullandiklarini, dil dizeylerinde ilerledikge sirasiyla tamamlama, edim ve durum
eylemlerine yayginlastirdiklarini soyler. Robison (1993) da PC’nin durum, edim, tamamlama ve erisim
eylemlerinin hepsinde birden kullaniminin ancak dil diizeylerinde ilerledikge olanakh oldugunu belirtir.
Bu kuramsal bilgilerden hareketle, iki numarali denencede dile getirildigi gibi, daha ileri dil diizeylerinde
bulunmalari beklenen giincii ve dérdinci sinif 6grencilerinin birinci ve ikinci sinif 6grencilerine oranla
PC'de erisme eylemleri disinda daha fazla sayida tamamlama, edim ve durum eylemleri Gretmeleri
beklenir. Tablo 3, PC’'de kullanilan eylemlerin kilinis tiirlerine gére dagilimini vermektedir.

Tablo 3.

PC’de Kullanilan Eylemlerin Kilinis Siniflarina ve Katilimcilara Gére Dagihmi.

PC 1. Sinif 2. Sinif 3. Sinif 4. Sinif  Fransiz Katihmcilar

Durum % 4.20 10.20 10.10 4.80 29.10
Sikhik (7) (10) (17) (4) (7)

Edim % 19.50 9.30 17.20 20.40 37.50
Sikhk (32) (9) (29,) (17) (9)

Tamamlama % 14.00 9.30 7.10 3.60 0
Sikhik (23) (9) (12) (3) (0)

Erisme %  62.30 71.20 65.60 71.20 33.40
Sikhk (102) (69) (110) (59) (8)

Toplam % 100.00 100.00 100.00 100.00 100.00
Siklik (164) (97) (168) (83) (24)

PC’de kullanilan eylemler kilinis 6zellikleri bakimindan incelendiginde Fransizca 6grencilerinin sozel
anlatilarinda erisme eylemlerinin baskin oldugu gériilmektedir. Ogrencilerin erisme eylemlerini PC’'de
birbirine yakin oranlarda kullandiklari séylenebilir (ikinci ve dordinci siniflarda % 71.20, birinci siniflarda
% 62.30, lcilincii siniflarda ise % 65.60). Ogrenciler erisme eylemlerini PC'de Fransiz katiimcilardan
yaklasik iki kat fazla kullanmiglardir. Erisme eylemlerini birbirine yakin oranlarda kullansalar da Ki Kare
analizi kullandiklari diger eylemler bakimindan 6grenciler arasinda anlaml bir fark oldugunu ortaya
koymustur (X%9,511) =19.12, p = .02). Ancak, lglnci ve dordiinci siniflarin erisme eylemleri disindaki
eylemleri PC'de birinci ve ikinci siniflardan belirgin olarak daha fazla kullandigini séylemek zordur.
Nitekim durum eylemlerinde ikinci ve Uglinci siniflar (sirasiyla % 10.20 ve % 10.10); edim eylemlerinde
birinci ve dordiinci siniflar (sirasiyla % 19.50 ve % 20.40) birbirine yakin oranda PC kullanmiglar, hatta
birinci ve ikinci siniflar tamamlama eylemlerini Uglinci ve dordincia siniflardan daha fazla
kullanmiglardir. Bu durumda iki no’lu denencede savlanan durumun tiimiyle dogrulanmadig
soylenebilir. Fransiz katilimcilar PC'de durum eylemlerini 6grencilerden yaklasik U¢ kat, edim eylemlerini
de ortalama iki kat fazla kullanmuslardir. Bulgular, 6grencilerde PC kullaniminin tamamlama, edim ve
durum eylemlerine yayildigini gésterse de bu yayginlik Fransiz katilimcilardaki kadar dengeli bir gériiniim
sunmamaktadir. Fransiz katilimcilar PC'de tamamlama eylemlerine hi¢ basvurmamislardir.

IMP dilbilgisel zamanina gelince, Fransizca 6grencileri ve Fransizca anadili konusurlari sozel
anlatilarinda bitincedeki eylemlerin % 6,61'ini olusturan toplamda 325 eylemi bu zamanda
cekimlemislerdir (bkz. Tablo 1). Katilimcilar arasi inceleme, bu zamana en ¢ok Uglinci siniflarin (% 19.66),
en az da ikinci siniflarin (% 2.71) basvurdugunu gostermektedir. Diger Fransizca Ogrencilerine
bakildiginda, doérdinci siniflarin bu zamani birinci siniflardan yaklasik G¢ kat fazla kullandig
gorilmektedir (sirasiyla, % 13.26 ve % 4.04). Kontrol grubundaki Fransiz katihmcilarda ise bu oran %
3.81'dir.
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IMP’de kullanilan eylemler kilinis 6zellikleri bakimindan incelendiginde, durum eylemlerinin kilinis
siniflamasindaki diger eylemlerden daha baskin oldugu gorulmektedir. Tablo 4, IMP’de kullanilan
eylemlerin kilinis tirlerine gére dagihmini vermektedir. ikinci ve dérdiincii siniflarda durum eylemleri
IMP’de kullanilan tiim eylemlerin yaklasik beste liglini (sirasiyla % 60.00 ve % 57.14), birinci ve Uglinci
siniflarda ise yarisindan fazlasini olusturmaktadir (sirasiyla % 51.20 ve % 53.90).

Tablo 4.
IMP’de Kullanilan Eylemlerin Kilinis Siniflarina ve Katilimcilara Gére Dagilimi.
IMP 1. Sinif 2. Sinif 3. Sinif 4. Sinif  Fransiz Katihmcilar
Durum % 5120 60.00 53.90 57.10 72.00
Siklik (40) (21) (82) (20) (18)
Edim % 29.40 28.50 23.60 17.10 24.00
Sikhik (23) (10) (36) (6) (6)
Tamamlama % 7.70 5.70 4.60 11.40 4.00
Siklik (6) (2) (7) (4) (1)
Erisme % 11.70 5.80 17.90 14.40 0
Siklik 9) (2) (27) (5) (0)
Toplam % 100.00 100.00 100.00  100.00 100.00
Siklik (78) (35) (152) (35) (25)

Edim eylemleri, durum eylemlerinden sonra, katilimcilarin sézel anlatilarinda IMP’de en fazla
basvurduklar ikinci dilbilgisel zaman olmustur. Boylece, hedefte-bitissiz eylemler (durum ve edim
eylemleri) Fransizca 6grencisi katilimcilarin IMP’de gekimledikleri eylemlerin beste dordini, Fransiz
katilimcilarda ise beste dortten fazlasini olusturmaktadir. Daha 6nce de sdylendigi gibi, dil 6greniminin
erken evrelerindeki 6grenenler IMP’yi oncelikle durum eylemleri ile kullanirlar sonra sirasiyla edim,
tamamlama ve erisim eylemlerine yayginlastirirlar. Bu kuramsal bilgiden hareketle, iki numarali
denencede dile getirildigi tGzere, daha ileri dil diizeylerinde bulunmalari beklenen Gglincli ve dordiinci
sinif 6grencilerinin birinci ve ikinci sinif 6grencilerine oranla IMP’de durum eylemleri disinda daha fazla
sayida edim, tamamlama ve erisme eylemleri Giretmeleri beklenir. Ancak Ki Kare analizi sonuglari edim,
tamamlama ve erisme eylemleri kullanimlari bakimindan katiimcilar arasinda anlamh bir fark
bulunmadigini géstermektedir ( X%Q‘ZQO) =8.06, p =.53).

Fransizca Ogrencileri ile Fransizca anadili konusurlarinin sozel anlatilarindaki dilbilgisel zaman,
goriints ve kihnis ozelliklerinden sonra takip eden boélimde sdylem o6zellikleri incelemek amaciyla
¢Oozlimlenmistir.

Tablo 5, katiimcilarin sézel anlatilarindaki eylemlerin séylem planlarina (OP/AP) gére dagilimlarini
vermektedir. Goriildigi gibi, tim katilimcilar, AP’”de OP’den daha fazla sayida eylem kullanmislardir.
Fransizca Ogrencisi katiimcilar sézel anlatilarinda Grettikleri eylemlerin ortalama beste lgilini AP’de
kullanmislardir. Bu oran Fransiz katilimcilarda ise beste dortten fazladir (% 84.70).

Tablo 5.
Séylem Planlarinin Katimcilara Gére Dagilimi.

1. Sinif 2. Sinif 3. Sinif 4. Sinif  Fransiz Katiimcilar

On plan % 43.80 44.80 40.40  39.40 15.30
Siklik  (846) (578) (314)  (104) (100)
Arka plan %  56.20 55.20 59.60  60.60 84.70
Siklik  (1085) (713) (462)  (160) (555)
Toplam % 100.00  100.00  100.00  100.00 100.00
Siklik  (1931) (1291) (776)  (264) (655)
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Soylem planlarina dilbilgisel zaman iliskileri baglaminda bakildiginda ise yine baskin olarak PR
kullanimi ile karsilagilmaktadir. Katihmcilar PR eylemleri OP ve AP’deki olaylari birbirlerinden ayirt etmek
amaciyla kullanmiglardir. Asagida bununla ilgili bir 6rnek yer almaktadir (6).

6.
op AP

[1] lls sont dans un lieu dangereux comme
un caverne.
[2] Ici, il y @ un piege pour eux.

[3] Soudain, trois hyénes sortent,

[4] Simba et Nala courent

[5] mais des hyénes saisissent Zazou.

[6] Puis Zazou fuit,

[7] puis pere de Simba vient

[8] et les sauve (S2K18)

Tablo 6, OP ve AP’de PR’de kullanilan eylemlerin katimcilara gére dagilimini vermektedir.

Tablo 6.
PR’de Kullanilan Eylemlerin S6ylem Planlarina ve Katiimcilara Gére Dagilimi.
PR 1. Sinif 2. Sinif 3.Smif  4.Sinif  Fransiz Katilimcilar
On plan % 42.70 44.60 37.50 22.80 17.20
Siklik (720) (519) (169) (33) (104)
Arka plan % 57.30 55.40 62.50 77.20 82.80
Siklik (968) (644) (282) (112) (501)
Toplam % 100.00 100.00 100.00 100.00 100.00
Siklik (1688) (1163) (451) (145) (605)

Goruldugu Gzere, tim katilimcilar AP’de daha fazla PR eylemleri kullanmislardir. Birinci ve ikinci
siniflarda bu oran Uretilen eylemlerin yarisindan fazla iken (sirasiyla % 57.30 ve % 55.40) lglncl ve
dordunci siniflarda tgte ikisi kadardir (sirasiyla % 62.50 ve % 77.20). Fransiz katihmcilar da PR eylemlerin
dortte Gglint AP’de kullanmislardir (% 82.80). Bu veriler tiim siniflarin, 6zellikle de dérdiincii ve Gglincu
siniflarin AP’de ylksek oranda PR eylem kullanmalari bakimindan Fransizca anadili konusurlarina
benzediklerini géstermektedir. Ki Kare analizi PR kullanimi baglaminda OP ve AP’de katilimcilar arasinda
anlamli bir fark oldugunu ( xf3‘3443) = 29.41, p = .00) ortaya koymustur. U¢ no’lu denence, Uglincii ve
dérdiinct siniflarin hedefte-bitislilik/bitissizlik 6zelliklerinden bagimsiz olarak sdylem OP ve AP’sinde PR
eylemleri birinci ve ikinci siniflara oranla daha ¢ok kullanacaklarini 6ngérmiistii. S6z konusu denence
AP’de PR kullanimi agisindan dogrulansa da OP’de PR kullanimi bakimindan dogrulanmamaktadir. Zira
birinci ve ikinci siniflar (sirasiyla % 42.70 ve % 44.60) OP’de iigiincii ve dérdiincii siniflardan (sirasiyla %
37.50 ve % 22.80) daha fazla sayida PR’li 6nerme tretmislerdir.

Séylem 6n ve arka planlari PC eylemler bakimindan incelendiginde, bu kez OP’nin AP’ye gére daha
fazla PC’de kullanilan eylem barindirdigi gériilmektedir. Tablo 7, OP ve AP’de PC kullanilan eylemlerin
katilimcilara gore dagilimini vermektedir.

Gorildugi gibi, birinci ve ikinci siniflar OP’de kullandiklari eylemlerin yaklasik Gigte ikisini (sirasiyla %
67.10 ve % 57.90), Uglincl ve dérdiinci siniflar ise Ggte ikisinden fazlasini PC'de kullanmislardir (sirasiyla
% 70.90 ve % 75.00). Fransiz katilimcilar ise, Fransizca 6grencilerinin aksine, OP’de degil AP’de ¢ok baskin
bicimde PC kullanmislardir (% 91.70). Katilimcilar arasi OP ve AP’de PC kullanimi farklilik gdsterse de Ki
Kare analizi bu farkhhklarin anlamh olmadigini isaret etmektedir. ( X?3,51o) =7.02, p =.07).
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Tablo 7.
PC’de Kullanilan Eylemlerin Séylem Planlarina ve Katilimcilara Gére Dagilimi.
PC 1. Sinif 2. Sinif 3. Sinif 4. Sinif  Fransiz Katilimcilar
On plan % 67.10 57.90 7090 75.00 8.30
Siklik (112) (55) (119) (63) (2)
Arka plan % 32.90 42.10 29.10 25.00 91.70
Sikhk (55) (40) (49) (21) (22)
Toplam % 100.00 100.00 100.00 100.00 100.00
Siklik (167) (95) (168) (84) (24)

Sozel anlatilar, séylem planlari ve IMP baglaminda ele alindiginda, tiim katilimcilarin AP’de IMP
eylemleri baskin olarak kullandiklari gézlenmektedir. Gergekten de Tablo 8'de de gorilebilecegi gibi,
Fransizca O0grencileri AP’de yer alan eylemlerin ortalama beste dordind, Fransiz katilimcilar ise beste
dérdiinden fazlasini IMP’de kullanmislardir. Ki Kare analizi OP ve AP’de IMP kullanimi bakimindan
katihmcilar arasinda anlamli bir fark géstermese de ( Xf&zgs) = .92, p = .82) IMP eylemlerin AP’deki
baskinligi cercevesinde, Fransizca 6grencilerinin Fransizca anadili konusurlarina benzedikleri sdylenebilir.

Tablo 8.
IMP’de Kullanilan Eylemlerin S6ylem Planlarina ve Katilimcilara Gére Dagihmi.
IMP 1.Sinif 2. Sinif 3. Sinif 4. Sinif Fransiz Katihmcilar
On plan % 19.20 15.10 17.00 22.80 7.70
Sikhik (15) (5) (26) (8) (2)
Arka plan %  80.80 84.90 83.00 77.80 92.30
Siklik (63) (28) (127) (27) (24)
Toplam % 100.00 100.00 100.00 100.00 100.00
Sikhk (78) (33) (153) (35) (26)

Sonraki bélimde, katilimcilarin kullandiklari eylemlerin kilinis 6zellikleri ve (irettikleri s6zel anlatilarin
soylem yapilarinin dilbilgisel zaman sec¢imlerine etkileri konusunda bulgular sunulmustur. Bulgularla bu
sorunun yanitinin ayrintili sunumuna gegmeden 6nce, ¢alismaya konu olan iki hipotezin, kilinig ve sdylem
hipotezlerinin, dilbilgisel zaman segimi konusundaki savlarini animsayalim.

Kilinis hipotezi yabanci dil 6grenenlerin, dil 6greniminin erken evrelerinde, eylemlerin kilinig
ozelliklerinin etkilerine agik olduklarini, dilbilgisel zaman segimlerinde de bu 6zelliklerin belirleyici
oldugunu savunmaktadir. Buna gore, sdz konusu 6grenenler anlatilarinda hedefte-bitisli eylemleri PC'de,
hedefte-bitissiz eylemleri de IMP’de kullanacaklardir. Séylem hipotezi ise dil 6greniminin erken
evrelerinde bulunan yabanci dil 6grenenlerin dilbilgisel zaman secimlerinde séylem yapilarinin belirleyici
oldugunu 6ne siirmektedir. Bdylece, séz konusu dgrenenler séylem OP’sinde hedefte-bitisli eylemleri
PC'de; soylem AP’sinde de hedefte-bitissiz eylemleri IMP’de kullanacaklardir. Ayrica, her iki hipotez de
ogrenenler dil dizeylerinde ilerledikge sdylem yapilarinin ve eylemlerin kilinis 6zelliklerinin dilbilgisel
zamani belirlemedeki etkilerinin azalacagini séylemektedir.

Calismada elde edilen bulgulara kilinis ve séylem hipotezleri ¢cercevesinde bakildiginda, yine ilk dikkat
ceken sey katilimcilarin sézel anlatilarini blylik oranda PR ile yapilandirdiklaridir. Tablo 9 katilimcilarin
sdzel anlatilarindaki eylemlerin OP ve AP’de genis zaman ve gecmis zaman olarak dagilimlarini
vermektedir. Gorildigi lizere, eylemlerin % 82.44'i genis zamanda, % 17.56’de gec¢mis zamanda
kullaniimigtir. Sézel anlatilarin ¢ok biliylik oranda PR ile yapilandiriimis olmasi katilimcilarin dilbilgisel
zaman secimlerinde sdylem vyapilarinin ve eylemlerin kilinis 6zelliklerinin  etkili olmadigini
gostermektedir.
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Tablo 9.
Genis Zaman ve ge¢mis Zamanda Séylem Planlarinin Dagilimi.
Genig Zaman Gegmis Zaman
On plan % 31.44 On plan 8.28
Siklik  (1545) (407)
Arka plan % 51.00 Arka plan 9.28
Sikhk  (2507) (456)
Toplam % 82.44 Toplam 17.56
Sikhik  (4052) (863)

Tartisma, Sonug ve Oneriler

Bu calismanin amaci Fransizca 6grenen Tirk 6grencilerin ve Fransizca anadil konusurlarinin soézel
anlatilarindaki dilbilgisel zaman, gorlnus, kilinis ve sdylem 6zelliklerini karsilastirmali olarak incelemek
ve katilimcilardaki eylem bicimbiliminin eylemlerin ickin anlam o6zelliklerinden ve séylem yapisindan
etkilenip etkilenmediklerini arastirmaktir.

Arastirma Sorusu 1

Sézel anlatilarindaki zaman, gériiniis ve kilinis 6zellikleri bakimindan Fransizca &grencileri ile
Fransizca anadili konusurlari ne élgiide birbirlerine benzemektedirler?

Katihmcilar s6zel anlatilarindaki zaman-goriiniissel 6zellikleri bakimindan (kilinis hipotezi)
karsilastirildiginda, hem Fransiz katilimcilarin hem de Fransizca 6grencilerinin s6zel anlatilarini ¢ok
yiiksek oranda PR kullanarak yapilandirdiklari goriilmistir. Tirkce esdegeri hem simdiki zaman hem de
genis zaman olarak karsilanan PR, Fransiz dilbilgisel zaman dizgesinin temelini olusturmaktadir. PR, yine
Tirkcede oldugu gibi, gecmis zaman ve gelecek zaman bildirme 6zelligine de sahiptir. PR, asagidaki
ornekte (7) ge¢cmis zaman bildirmektedir:

7. Hier, je vais chez lui, sa meére veut que j’entre (Maingueneau, 1991, 65)

Bu tur sozcelerde zaman bilgisini agirlikta zaman belirtegleri tasimaktadir. Ancak, baglam hem
konusucu hem de dinleyici tarafindan bilindiginde PR, zaman belirtecleri olmaksizin da ge¢mis zaman
anlatimi igin kullanilabilmektedir. Bu g¢alismada da katilimcilar izledikleri filmlerdeki ge¢gmis zamanla
anlatilmasi beklenen olaylari s6zel anlatilarinda gegmis zaman belirteci kullanmadan -ya da yalnizca
zamanin ilerleyisini gosterebilmek bakimindan un jour (glnlerden bir giin); un matin (bir sabah) gibi
belirteglere basvurarak- PR ile aktarmislardir. Asagida bu durumla ilgili 6rnekler, (8), (9), yer almaktadir:

8. Et un jour, il quitte euh ..cet endroit.... euh..Aprés cela, euh...deux animaux le trouvent (S3K5)
9. Mais ..Simbat euh..se sent euh..coupable et ..s’enfuit ..il s’enfuit (S4K5)

Alanyazindaki ¢alismalar incelendiginde, bazi arastirmacilarin PR’de kullanilan eylemleri ¢alismalarina
dahil ettigi, diger baska arastirmacilarin ise yalnizca gecmis zamanlara odaklandiklari gorilmektedir.
Hasbun (1995) siki kontrol uyguladigi calismasinda katilimci grubu 6grencilerinden anlatilarina habia una
vez (bir varmis bir yokmus- ispanyolcada anlatilamaya ge¢cmis zamanda baslamak icin kullanilan formiil.
Fransizca esdegeri: il était une fois) ile baslamalarini istemistir. Benzer bicimde, Bergstrom (1995) de
Fransizca 6grencisi olan katilimcilarina anlatilarini gegmis zamanda yapilandirmalarini saglayacak yazil
bir kontrol timcesi vermistir. Siki kontrol uygulanmayan desenlere Robison (1995) ile Bada ve Geng
(2007)’in galismalari 6rnek gosterilebilir. Bu arastirmacilar veri toplama sireglerinde katilimcilarina
anlatilarini hangi dilbilgisel zaman ile aktarmalari gerektigi konusunda bir yonerge sunmamislardir. Veri
toplama asamasinda katilimcilara, anlatilarinda yalnizca PC ve IMP kullanma yoénergelerinin verildigi siki
kontrolli ¢alismalar s6z konusu ise PR’li eylemler ya hig¢ kullanilmamakta ya da sayilari diismektedir.
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Boylesi kontroller olmadiginda ya da siki bir kontrol uygulanmadiginda ise PR’de ¢ekilen eylemlerin sayisi
artmaktadir. Mevcut ¢alismada PR ile gekimlenen eylemlerin sayica bollugu veri toplamada siki kontrolli
yonerge uygulanmamis olmasi ile agiklanabilir.

Sozel anlatilarda PR tercihi yogunlugu bakimindan birinci ve ikinci siniflar Fransizca anadil
konusurlarina daha ¢ok benzemis, lGglincii ve dérdinci siniflarda kilinis bagimhhgi daha yiksek ¢ikmistir.
Ugilincii ve dérdiinci siniflarin durum eylemlerini PR’de kullanim oranlariyla Fransiz katilimcilara
yaklasmalari ilk bakista bu durumla celisiyor gibi gériinse de veriler daha yakindan incelendiginde Fransiz
katilimcilarda PR’li durum eylemlerinin fazlaliginin onlarin sézel anlatilarinda takdim ifadesi (présentatif)
olan c’est kalibina sik¢a basvurmalarindan, kaynaklandigi anlagiimaktadir. Gergekten de s6z konusu
katimcilarca uretilen durum eylemlerinin biiyik g¢ogunlugu bu takdim ifadesinde yer alan étre
eyleminden olusmaktadir. Uglincii ve dérdiincii siniflarda durum eylemlerinin ¢oklugu takdim ifadesi
olan c’est kalibi kullanimi ile ilgili degildir. Etre eyleminin bu baglamda kullanimi bazi arastirmacilar
tarafindan sozciksel gorinis olarak kabul edilmemis (non-lexical) ve ¢oziimleme disi birakilmistir
(6rnegin Bardovi-Harlig 1998). Mevcut calismada ise Uretilen sozcelerin dogal gériintimlerini elde etmek
ve Fransizca Ogrencileri ile Fransizca anadili konusurlarini birbirleriyle battnlikla karsilastirabilmek
amaciyla étre eyleminin takdim ifadesi de dahil olmak lzere tim kullanimlari ¢dziimlenmistir. Asagida
étre eyleminin takdim ifadesi olarak kullaniminin bir 6rnegi (10) yer almaktadir:

10. C’est pas affreux c’est plutét euh ....c’est plus affreux que sympathique je trouve, c’est assez ...

assez triste comme endroit -la maison d’Ebenezer Scrooge, Picsou en frangais (FK 1)**

PR alanyazindaki bazi arastirmacilarca yalin dilbilgisel zaman olarak kabul gérmustir. Kaplan (1987)
Fransizca &grencilerinin IMP’yi edinmeden &nce IMP yerine PR’yi kullandiklarini saptamustir. ingilizce
ogrencilerinin (Bardovi-Harlig & Reynolds 1995; Robison 1995) ve Danca 6grencilerinin (Housen 1993,
1994) PR’yi durum eylemleri ile kullandiklari bulgulanmistir. Alanyazindaki kimi arastirmalar PR’nin
durum eylemlerini olay eylemlerinden ayirt etmek igin kullanildigini aktarmaktadir. Bu baglamda, Kaplan
(1987) Fransizcayi yabanci dil olarak 6grenen 6grencilerin olaylari (événements; edim, tamamlama,
erisme eylemleri) aktarmak icin PC; olay-olmayanlari (non-événements; durum eylemleri) aktarmak igin
de PR kullandiklarini belirtmistir. Mevcut ¢alismanin bulgulari katilimci Fransizca 6grencilerinin PR’yi
durum eylemlerini olay eylemlerinden ayirt etmek i¢in kullanmadiklarini ortaya koymustur.

PC, Fransizca 6grencileri tarafindan en c¢ok erisme eylemleriyle iliskilendirilmis ve tim siniflarca
benzer oranda kullaniimistir. Fransiz katilimcilar PC'de tamamlama eylemlerine hi¢ basvurmamislardir.
Tamamlama eylemlerinin azhgi Fan (2005)’in ¢alismasinda da dikkat ¢eken bir konudur ancak arastirmaci
bu durumun nedenine deginmemistir. Mevcut ¢alismadaki tamamlama eylemleri azliginin ise sozel
anlatilara dayanak olusturan filmlerde bu eylem tiriini gerektiren durumlarin azligi ile agiklanabilecegini
disiinmekteyiz.

IMP, Fransizca Ogrencilerince en ¢ok durum eylemleriyle iliskilendirilmis ve tim siniflarca yakin
oranda kullanilmistir. Fransiz katilimcilar IMP’yi durum eylemleriyle ¢ok daha yiliksek oranda
kullanmisglardir. Bu durumun nedeni c’est takdim ifadesinin ve IMP ¢ekimli bicimi c’était’nin Fransizca
anadil konusurlarinca anlatilarda ¢ok kullaniimasidir.

Arastirma Sorusu 2

Fransizca égrencileri ile Fransizca anadili konusurlarinin sézel anlatilarindaki séylem yapilari (OP/AP)
dilbilgisel zaman baglaminda birbirlerine ne 6i¢iide benzemektedirler?

" EK1 (Fransiz Katilimei 1): Blttincedeki Fransizca anadili konusuru olan 1. no'lu katilimci
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Katihmcilar sézel anlatilarindaki eylem bicimbilimi ve séylem yapisi iliskileri bakimindan (sdylem
hipotezi) karsilastirildiginda, hem Fransiz katiimcilarin hem de Fransizca égrencilerinin séylem OP ve
AP’lerini cok yiiksek oranda PR kullanarak yapilandirdiklari ve tim katiimcilarin séylem AP’sinde daha
¢ok eylem urettikleri gériilmustir. S6ylem yapilari baglaminda PC, Fransizca 6grencileri tarafindan en
cok séylem OP’sinde yeglenmis ve tiim siniflarca benzer oranlarda kullanilmistir.

Arastirma Sorusu 3

Eylemlerin kilinis ézellikleri ve sézel anlati yapilari Fransizca 6dgrencileri ile Fransizca anadili
konusurlarinin sézel anlatilarindaki dilbilgisel zaman segimlerini ne éi¢tide etkilemektedir?

Katihmcilar s6zel anlatilarindaki zaman-goriinissel 6zellikler diizleminde (kilinis hipotezi)
karsilastirildiginda, Fransiz katilimcilarin da Fransizca 6grencilerinin de sézel anlatilarinin g¢ok yiiksek
oranda PR kullanilarak yapilandirildiklari bulgulanmistir.

Fan (2005), Fransizcadaki bitmislik/bitmemislik goriinisi ayriminin (aspect perfectif/imperfectif)
eylemler PR ile ¢ekimlendiklerinde ortadan kalktigini belirtmektedir. Diger bir deyisle, her ne kadar
gecmis zaman bildirme 6zelligine sahip olsa da, eylemler PR ile cekimlendiginde, Fransizcadaki bitmislik
gorlintsli gegmis zaman (PC) ve bitmemislik goriinisli gegmis zaman (IMP) ayriminin izini siirmek
olanakli degildir. Yani, katilimci 6grencilerin sézel anlatilarinda dilbilgisel zaman olarak PR tercih etme
yogunluklari ile dilbilgisel zaman segimlerinde eylemlerin igkin anlam &zelliklerinin etkisi altinda
bulunmalari arasinda ters oranti vardir. Bu ayrimin ortadan kalkmasinin, eylemlerin dilbilgisel zamanini
belirlemede kilinis 6zelliklerinin etkisinin kalmadig anlamina geldigini dislinmekteyiz. Maingueneau
(1991)’'ya gore PR kilinigssal anlamda sinirlayici bir dilbilgisel zaman degildir. PR’deki bu sinirlanmama
durumu bize gore vyine eylemlerin kilinis 06zelliklerinden kaynaklanan etkilerini vyitirdiklerini
gostermektedir.

PC, Fransizca 6grencileri tarafindan en ¢ok erisme eylemleriyle iliskilendirilmis ve tim siniflarca yakin
oranlarda dretilmistir. Bu durum kilinigsal etkinin strdigi goérinimi verse de PC’'nin oOteki eylem
tirlerine, 6zellikle edim ve durum eylemlerine yayilmis olmasi bu etkinin ancak diisiik diizeyde devam
ettigini gostermistir. Fransiz katilimcilarda bu dagilm daha dengelidir, bu da onlarin kilinis etkilerine
kapaliliklarinin gostergesidir.

IMP, Fransizca 6grencilerince en ¢ok durum eylemleriyle baglantilanmis ve tim siniflarca birbirlerine
yakin oranlarda kullanilmistir. Fransiz katiimcilarda IMP durum eylemleriyle ¢ok daha yilksek oranda
kullanilmigtir. Fransizca 6grencilerinin IMP’yi en ¢ok durum eylemleriyle kullanmalari kilinis etkisinin
devam ettigini disindirse de IMP’nin diger eylem tiirlerine, 6zellikle erisim eylemlerine yayilmis olmasi
bu etkinin ancak diisiik diizeyde sirdiglini ortaya koymustur.

Séylem planlarindaki eylemlerin agirlikta PR ile ¢ekimlenmis olmalarinin Fransizca 6grencilerinin
eylemlerin dilbilgisel zamanini belirlemede soylem 0&zelliklerinin etkisi altinda kalmadigi ve eylem
secimlerinde soyleme bagimhliktan kurtulmaya basladiklari  biciminde yorumlanabilecegini
diistinmekteyiz. Bu yorum, Avrupa Bilim Vakfi (ESF)'nin projesinde gé¢cmen iscilerde ulasilan bulgulara da
uygundur. Zira bu projede eylem bicimbilimi ne olursa olsun katiimcilarin OP’yi AP’den
ayrimlayabildikleri bulgulanmistir (Bhardwaj, Dietrich & Noyau 1988). Benzer bigcimde, Véronique (1987)
de Fransizcayi ikinci dil olarak edinen Afrikali iscilerin aradillerindeki eylem bigimbiliminin OP ve AP’den
bagimsiz olarak belirlendigi sonucuna ulagsmistir.

Fransizca dgrencileri sdylem OP’sinde en ¢ok PC dilbilgisel zamanini kullanmayi se¢cmis ve OP’de PC'li
onermeleri birbirlerine yakin oranlarda (iretmislerdir. Bu durum, soylem hipotezinin savlari
dogrultusunda, eylem sec¢imlerinde sdylem planlari etkisinin var oldugu izlenimi vermektedir. Ancak,
OP’de PC kullaniminin fazlaliginin séylem planlarinin etkisinden daha ¢ok, dil kullanim yanlislarini en aza
indirmek ve kontrolli olmak isteyen 6grencilerin anlatilarinda betimsel serimlemelerden kaginmalari ve
anlatida ilerlemeyi saglayan sozceleri, kolaj yapar gibi arka arkaya siralamalarindan kaynaklandigini
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disinmekteyiz. Fransiz katilimcilar PC'yi ¢ok ylksek oranda soylem arka planinda kullanmayi
yeglemislerdir. Fransiz katilimcilarin anlatilarini sonuca vardirmada aceleci davranmadiklari, anlati
zamaninda ilerleme saglayan sozceler kullanmak yerine betimsel serimlemeleri 6nemsedikleri, bu
baglamda da, yukarida sozu edilen, c’était takdim ifadesini oldukga fazla kullandiklari gézlemlenmistir.

Mevcut calismanin verileri Fransizca 6grencilerinin (niversite 6grenimlerinin sonuna yaklastik¢a
eylemlerin ickin anlam 6zellikleri ve séylem yapilarinin etkilerine daha agik duruma geldiklerini ortaya
koymustur. Bu durum, oOgrencilerin Gst siniflara yikseldikge, ters orantili olarak, dil dizeylerinin
distligune isaret eder. Dogrudan Fransizcanin 6gretimini hedef alan ders sayisinin birinci siniftan
itibaren giderek azalmasi, 6zellikle dordiinct sinifta bu tir derslerin yok denecek kadar az olmasi, Ust
siniflardaki 6grencilerin dil diizeylerindeki bu gerilemenin olasi nedenlerinden birisi olarak gosterilebilir.
Ogrencilerin dersler disinda Fransizcay! kullanma ortam ve olanaklarindan yoksun bulunmalari da not
edilmesi gereken onemli bir durumdur. Bir yil hazirhk egitiminden gegseler de ylksekégrenimini
Fransizca 6gretmenliginde yapmayi secen Ogrencilerin neredeyse sifir Fransizca bilgisi ile bolime
basladiklari géz onlinde bulundurularak Fransizca 6gretmenligi lisans programini her sinifta dogrudan
Fransizca ile ilintili dersler bulunacak sekilde yeniden yapilandirmak sorunun ¢6ziimine katkida
bulunacaktir.

Ust siniflardaki 6grencilerin dil diizeylerindeki gerilemenin olasi nedenlerinden bir baskasi da 6zellikle
Uglincu ve dordunci siniftaki 6grencilerin mesleki gelecek kaygilarini daha yogun hissederek dil 6grenimi
ve 6gretimi konusundaki cosku ve heveslerini giderek yitirmeleridir. Gergekten de son yillarda Fransizca
o6gretmeni atamasi neredeyse hi¢ yapilmamakta, bu da 6grencilerin mesleki geleceklerinde belirsizlikler
yaratmaktadir. Bu bakimdan, o6zellikle ortadgretimde ikinci yabanci dil cesitliligini desteklemek adina
Fransizca derslerinin sayisi ve buna bagl olarak atamalarda Fransizca 6gretmeni sayisinin artirilmasi st
siniflardaki mustakbel Fransizca 6§retmenlerinin cosku ve istekliliklerini ylikseltecektir.

Bu calisma Fransizca 6gretmenligi lisans programinin birinci, ikinci, Gglnci ve dordiinci siniflarinda
okuyan oOgrencilerle gergeklestirilmis, verilerin toplanmasi sirasinda yeterli dil diizeyinde olmadiklari
dislncesiyle hazirlik sinif 6grencileri bitiinceye dahil edilmemistir. Mevcut ¢alismanin sonuglariyla
ulasilan, st siniflara ilerledikge Ogrencilerdeki dil dizeyinin gerilemesi olgusunun daha saghkli
sorgulanmasi adina, kilinis ve séylem hipotezlerinin Tlrkge konusuru Fransizca 6grencileri biinyesinde
test edilmesine yonelik gelecekte yapilacak bir calismanin hazirhk egitimlerinin sonuna yaklasan
ogrencileri de kapsamasi s6z konusu olgunun batinlikli degerlendirilmesi bakimindan yerinde olacaktir.

Mevcut calismanin verileri katilimcilardan s6zlii film anlatimi yoluyla elde edilmistir. ileride yapilacak
baska calismalarin hem sézIi hem yazili film anlatimini veri toplama araci olarak birlikte kullanmasi
Ogrenci anlatilarindaki eylemlerin kilinigsal ve sdylemsel 6zelliklerine daha bitlinsel bir bakis olanagi
sunacaktir.

Calismanin verileri toplanirken siki kontrol sunan testler kullanilmamis, bu da eylem bigcimbilimi
bakimindan katilimcilara sézel anlatilarini daha 6zir yapilandirmalari olanagini vermistir. Kilinis ve
soylem hipotezlerinin dil dizeyleri ile kilinissal-séylemsel etki savlarini daha net gérebilmek bakimindan,
gelecekte, siki kontrol sunan testlerin de dahil edilecegi karma nitelikli bir calisma tasarlanmasi isabetli
olacaktir.

Bilgilendirme

Bu makale Cukurova Universitesi Fransiz Dili Egitimi Anabilim Dal’nda tamamladigim “Etude des
caractéristiques temporo-aspectuelles et discursive fonctionnelles dans les récits oraux des locuteurs
natifs et non natifs du francais” (Anadili Fransizca olanlarla yabanci dili Fransizca olanlarin sozel
anlatilarindaki dilbilgisel zaman, kilinis, goriinis ve séylem yapilarinin incelenmesi ) baslikli doktora
tezimin hafifce gbzden gecirilmis bigimidir.
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