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Instructors who strive to do their job in the best way can experience loneliness due to
this perfectionist personality trait. That’s why, in this research, it was aimed to reveal
the relationship between the instructors’ perfectionism and loneliness levels. 123
volunteer instructors who were selected by random sampling method participated in
the research, which was designed in relational screening model. Descriptive and
provable statistical techniques were used in the research. As a result of the research, it
was found that general perfectionism of the instructors was relatively above average.
The instructors' self-oriented perfectionism was at the highest level. The instructors’
social emotional loneliness levels were relatively below average. The instructors’
perfectionism and loneliness levels did not differ according to demographic variables.
Positive, medium and high level relationships were found among the instructors'
perfectionism. There was a negative, low level relationship between the instructors’
perfectionism other than socially prescribed perfectionism and their social emotional
loneliness. It was found that the instructors’ other-oriented perfectionism levels
significantly predicted their loneliness. The studies that can support the findings
obtained can be conducted at different universities.
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isini en iyi sekilde yerine getirmek icin caba sarf eden &gretim elemanlari, bu
mikemmeliyetci kisilik 6zelliginden kaynakli yalnizlik yasayabilirler. Bu nedenle bu
arastirmada, ogretim elemanlarinin  mikemmeliyetgcilikleri ile yalnizhk dizeyleri
arasindaki iliskiyi ortaya cikarmak amaglanmistir. iliskisel tarama modeline goére
desenlenen arastirmaya tesadift 6rnekleme yontemi ile segilen gonalli 123 6gretim
elemani  katilmistir. Arastirmada betimsel ve kanitlamasal istatistik teknikleri
kullanilmigtir. Arastirma sonucunda 6gretim elemanlarinin genel mikemmeliyetgilikleri
gérece ortalamanin (zerinde bulunmustur. Ogretim elemanlarinin kendi odakh
mikemmeliyetgilikleri en yiiksek diizeydedir. Ogretim elemanlarinin sosyal duygusal
yalnizik  diizeyleri gérece ortalamanin  altindadir.  Ogretim  elemanlarinin
mikemmeliyetgilik ve vyalnizlik duzeyleri demografik degiskenlere goére farkhihk
gdstermemektedir. Ogretim elemanlarinin mikemmeliyetgilikleri arasinda pozitif
yénde, orta ve yiiksek diizeyde iliskiler tespit edilmistir. Ogretim elemanlarinin sosyal
odakh mukemmeliyetgiligi disindaki mikemmeliyetgilikleri ile sosyal duygusal yalnizlik
diizeyleri arasinda negatif yonde, diisik dizeyde iliskiler bulunmustur. Ogretim
elemanlarinin baskasi odakli mikemmeliyetgilik dizeyinin, yalnizligi anlamh sekilde
yordadigl tespit edilmistir. Ortaya ¢ikan bu bulgulari destekleyecek g¢alismalar farkli
Universitelerde yapilabilir.
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Introduction

Universities are the institutions that are at the top level of educational institutions and they are of
great importance as they take the role of shaping the students from the professional aspect. It is
important for educational institutions that will fulfil the task of shaping the students to know the
individual and psychological conditions of the instructors, who offer the required education for the
students, in order for the education to be achieve its goals. In addition to educating their students,
scientific productivity of the instructors is an undeniable fact. The academic staff at universities are
expected to offer a high level of training on the one hand and to conduct academic studies on the other.
Naturally, this leads to different situations both in the psychological and social sense of the instructors,
and they may have to exhibit different personality traits. An instructor who strives to do his job in the
best way may come across with various problems arising from this perfectionist personality trait. One of
the most important of these problems is probably experiencing social and emotional loneliness by
becoming distant from academic and social environment in which the person is. Perfectionism and
loneliness, as important personality traits, can be important variables that affect the lives of people,
especially the instructors. However, the fact that the instructors devote all of their efforts to make the
best of each task, the expectations of others in terms of doing the best, or the expectations of the
instructors from others in terms of best products or services may isolate themselves. While people's
perceptions of perfectionism are considered as good to a certain extent, they can become the obstacles
to academic development by causing problems at a certain point and becoming an inextricable
situation.

Although perfectionism was first studied by researchers such as Freud (1957), Adler (1956) and Ellis
(1962), it was in fact put forth by researchers such as Frost, Marten, Lahart and Rosenblate (1990) and
Hewitt and Flett (1991). Many different definitions of perfectionism have been revealed by different
researchers (Adler, 1956; Burns; 1980; Ellis, 1962; Freud, 1957; Horney, 1970; Missildine, 1963). When
these perfectionism definitions are analyzed, it can be concluded that previous studies (Ellis, 1962;
Freud, 1957; Missildine, 1963) addressed perfectionism in the negative and one-dimensional structure,
but subsequent studies (Frost et al., 1990; Hamachek, 1978; Hewitt & Flett, 1991; Kottman & Ashby,
2000) suggested that besides the negative side, perfectionism may also have positive sides, and they
regard perfectionism as a multi-dimensional structure. While perfectionism was especially regarded as
one-dimensional and as having a negative structure from the mid-1950s until the end of 1970s, such
researchers as Hamachek (1978) to begin with, and later on Frost et al., 1990, Hewitt and Flett (1991),
Slaney and Johnson (1992), and Slade and Owens (1998) began to study perfectionism extensively as a
multi-dimensional structure (Kiral, 2012). Positive perfectionism allows one to achieve his aims, whereas
negative perfectionism can create an exactly opposite situation and lead to various problems in the
individual (Stoeber & Becker, 2008). Besides, perfectionism can affect the lives of the individuals as an
important personality trait that holds both positive and negative situations inside with a multi-
dimensional perspective. While high performance, reaching high standards, superiority and
effectiveness point to positive and desired perfectionism, seeking the perfect and extreme effort and
ambition to reach it, an understanding of not accepting the outcomes other than the perfect point to
negative perfectionism. For this reason, perfectionism, at a certain point, reflects healthy, desired and
positive perfectionism that is at the optimal level, whereas it, after a certain point, reflects undesired,
negative, neurotic and unhealthy perfectionism.

In general, perfectionism can be seen as an effort by the individual to achieve high performance
standards that the individual creates for himself and others, and that others create for the individual.
Achieving or not achieving high performance standards set by the individual or others can lead to
positive or negative situations in the individual. Positive situations contribute the individuals to achieve
the goals by influencing the performance of the individual; negative situations can lead to various
problems both in the individual and in the people around him (Kiral, 2012). Furthermore, the
perspective of perfectionism put forth by Hewitt and Flett (1991) clearly reflects this situation. These
researchers handled perfectionism as; (1) self-oriented, (2) other-oriented, and (3) socially prescribed
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perfectionism. Self-oriented perfectionism is the practice of putting extremely high standards and
assessing oneself according to these standards. The challenge of putting specific targets and struggling
to achieve them is positive and desirable, whereas not being able to achieve them can lead to such
psychopathological situations as anxiety, stress, etc. (Flett, Panico & Hewitt, 2011; Kiral, 2012). Other-
oriented perfectionism is the practice of setting high standards for others and expecting them to adapt
to these standards. In other-oriented perfectionism, the individual expects others to achieve the high
standards set by the individual himself (Kiral, 2012). Therefore, the individual closely follows their
performances. While other-oriented perfectionism can lead to such positive situations as leading and
motivating people, it can also conduce towards the loneliness of the individual and family problems by
accusing those who do not meet the standards, not trusting them, bearing hostility towards them
(Burns, 1980). Socially prescribed perfectionism is the belief of the individual that the society has set
high standards for him and that he struggles to achieve these high standards. Believing that the
individual fulfils these high standards set for him and the approval of them by others motivating him,
the belief that these high standards will not be achieved can lead him to get furious, criticize himself and
feel depressed (Hewitt & Flett, 1991).

As can be seen, there is a belief and attitude of the individual in self-oriented perfectionism that
individual's expectation of perfectionism is directed towards himself, in other-oriented perfectionism
that individual's expectation of perfectionism is directed towards others, and in socially prescribed
perfectionism that others’ expectation of perfectionism is directed towards the individual (Kiral, 2012).
Naturally, extreme perfectionism expectations, beliefs and attitudes can lead to problems in the
individual himself and the people around them. As a matter of fact, analysing the studies in which
perfectionism is handled with different variables, it can be determined that perfectionism was studied
with various variables such as test anxiety (Uyanik, 2007), favourableness of child self-conception and
acceptance-rejection perception (Ozcicek, 2014), burnout (Comerchero, 2008), family attitude (Cook,
2012; Ogurlu, Yalin & Birben, 2015), student behaviours (Diteljan, 2012), rejection sensitivity and
subjective well-being (Erbas, 2012), life satisfaction (Albano, 2011), academic procrastination (Boysan &
Kiral, 2016a; Sarioglu, 2011), academic achievement (Polifroni, 2011) and locus of control (Boysan &
Kiral, 2016a; Boysan & Kiral 2016b; Kiral, 2012), but there are no studies encountered analysing the
instructors’ loneliness and perfectionism together. One's extreme perfectionism can move him away
from people and the individual can distance himself from others. Naturally, this can lead someone to be
separated from other people and become isolated. When a person struggles to achieve the perfect, he
may experience the concern, anxiety and stress of not being able to achieve it. Being stressful may
generally lead the individual to loneliness, too. One can sometimes cope with stressful elements and
sometimes experience such feelings as defeat, frustration, loneliness and burnout against stressful
situations (Kiral, 2016).

Loneliness is defined as a state of discomfort, feeling that something is missing, feeling that one is
separated from others, being alone and not being able to communicate with others, and feeling
senseless (Kirova-Petrova, 1996). However, loneliness can also be considered as a condition of human
life, as an experience to be able to sustain, expand and deepen his life (Moustakas, 1961, as cited in Yeh,
2002). As mentioned, loneliness is not fully expressed because there are many aspects of it. In fact,
loneliness is full of positive and negative associations. However, when loneliness is considered as a
creative, productive and maturing agent, it is accepted as positive; and when it is considered as physical,
affective, social alienation or as moving away from self and others, it is accepted as negative (Kaplan,
2011; Luanaigh & Lawlor, 2008; Octane, 2014; Uyanik, 2007; Van Baarsen, Snijders, Smit & van Duijn,
2001).

In general, the feeling of loneliness can show itself more in negative loneliness because loneliness is
considered to be a sign of affective, psychological and social isolation (Johnson, Lavoie, Spenceri &
Mahoney-Wernli, 2001; Karnick, 2005). Loneliness can be described as the perceptions of the individual
like values, beliefs, desires, concerns, anxieties, etc., and psycho-social and affective state with respect
to these. Together with the fact that loneliness is handled differently as mentioned, it can be dealt in
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two dimensions generally as social and emotional loneliness. In the previous studies on loneliness
(Clinton & Anderson, 1999; Olenik-Shemesh, Heiman & Eden, 2012; Salimi, 2011; Salimi & Bozorgpour,
2012; Sisman & Turan, 2004; Tan, 2000; Van Baarsen et al., 2001), these two dimensions were analysed.

Social loneliness expresses the problem of not being able to become a member of a group that
shares common interests and actions (Weiss, 1993). There is no group in which the individual interacts.
Such a situation can be caused either by the individual or by the group he wants to be in. Therefore,
situations such as not feeling belonged to the place where the individual is, not being able to integrate
with people, not being appreciated, and having no reliable relationships can be a source of social
loneliness (Asher & Paquette, 2003; Clinton & Anderson, 1999; Weiss, 1993). Emotional loneliness is the
feeling of emptiness that the situation of not being able to set up intimate and sincere relationships with
the people around (Tan, 2000). Emotional loneliness can stem from such undesirable incidences as
divorce, abandonment, etc. (Clinton & Anderson, 1999; Gierveld and Van Tilburg, 2006; Weiss, 1973,
1989).

Loneliness is, in fact, an objective situation for some, subjective for others; and for some others, can
be expressed as an existential state. However, the common point of all these considerations is that
loneliness inflicts pain (Pamuk, Atli & Kis, 2015). When the literature on loneliness is reviewed, it can be
seen that such a painful phenomenon is studied with such variables as organizational citizenship
(Karaduman, 2013; Keser & Karaduman, 2014); organizational trust (Kaplan, 2011); integration into work
(Sezen, 2014); participation in recreational activities (Ekinci, Demirel, Demirel & Isik, 2015); self-esteem
(Softa et al., 2015); test anxiety (Uyanik, 2007); doing sports (Ozgelik, imamoglu, Cekin & Baspinar,
2015); social support (Oktan, 2014); health and drug addiction (Luanaigh & Lawlor, 2008; Yeh, 2002).
Together with that, loneliness is handled with children (Asher, Hymel & Renshaw, 1984; Kirova-Petrova,
1996; Uyanik, 2007), teachers (Kaplan, 2011; Karaduman, 2013; Keser & Karaduman, 2014; Sezen,
2014); students (Ekinci et al., 2015; Jabalameli, 1993; Oktan, 2014; Ozcelik et al., 2015; Softa et al., 2015;
Yeh, 2002); company employees (Erogluer & Yilmaz, 2015; Kaymaz, Eroglu & Sayilar, 2014) and older
people (Luanaigh & Lawlor, 2008). In general, together with the fact that there are no studies conducted
about the loneliness of the instructors, in the study by Selgukoglu (2001), the relationship between the
research assistants’ loneliness and burnout levels with their life satisfaction was investigated in terms of
various variables. Moreover, on account of the fact that there are no studies conducted about the
relationship between the instructors’ perfectionism and their loneliness levels, in the study by Uyanik
(2007), the relationship between the level of perfectionism, loneliness and self-esteem of the gifted
children with test anxiety was examined.

Researchers are prompted to conduct such a study by the fact that the loneliness and perfectionism
levels, and the relationship between the loneliness and perfectionism levels of the instructors who
undertake the task of professional formation of the students at university, which is at the top of the
education system, has not been analysed before. The research is important in terms of analysing the
two significant variables as perfectionism and loneliness and thus, revealing the current situation. They
both affect interpersonal relationships and the individual himself as well as the instructors that are one
of the most important elements of higher education. It is hoped that this research will also contribute to
future research.

The Purpose of the Research

The aim of this research is to analyse the relationship between the instructors’ perfectionism and
their loneliness levels. So as to achieve this aim, the answers to the questions below are sought for:

1. What is the perfectionism and loneliness levels that the instructors’ perceive?

2. Does the perfectionism and loneliness levels that the instructors’ perceive differ according to
demographic variables?
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3. Is there a significant relationship between the perfectionism and loneliness levels that the
instructors’ perceive?

4. Does the perfectionism of the instructors predict their loneliness levels?

Method
Research Model

This research, which aims to reveal the relationship between the instructors’ perfectionism and their
loneliness levels, was designed according to relational screening model (Balci, 2009; Tabachnick & Fidell,
2015). In the research, the existence of covariance among dependent variables was analysed and how
the instructors’ perfectionism levels predicted their loneliness levels was identified.

Study Group

The study group of the research was composed of 121 voluntary instructors who worked in a state
university selected by the researchers because of economic constraints and time lag via random
sampling method. Of the participants, 58 of the instructors participating in the research were male and
63 were female. The age of the participants ranged from 22 to 56 (X¥=35.46) .69 of the instructors were
married, 52 were single; 54 of them had an undergraduate degree, 35 of them had a master's degree
and 32 of them had a PhD degree.

Data Collection Tools

In order to collect data, "Multi-dimensional Perfectionism Scale" by Hewitt and Flett (1991) and
"Social Emotional Loneliness Scale" by Russell et al. (1984) were used as well as the personal
information form created by the researchers that included the independent variables considered to be
related with the dependent variables of the research.

Multi-dimensional Perfectionism Scale (MPS): The scale which was developed by Hewitt and Flett
(1991) and whose Turkish short form was developed by Kiral (2012) is a seven point Likert scale [l totally
disagree (1) - | totally agree (7)]. The scale is composed of a total of 24 items with three dimensions as
self-oriented, other-oriented, and socially prescribed perfectionism. In the scale, two items are reverse
coded. The statement of "l intend to be perfect in every task | do.", "l cannot stand seeing people
around making mistakes." and "People expect more than | can do." can be shown as examples to these
dimensions, respectively. In Kiral's (2012) study on school administrators, it was revealed that the short
form of the scale was a valid and reliable measurement tool. However, since the sample group of this
study is different, the reliability and validity analyses were conducted again. As a result of the analysis
using Satorra-Bentler adjustment and modification suggestions, Chi-square value with 247 degree of
freedom in a participation group of 121 people was found 449.05. This value, obtained as y2/degree of
freedom =449.05/247 =1.81, meets the excellent fit value (< 2) put forth by Tabachnick and Fidell
(2015). Root mean square error of approximation (RMSEA) value was .083; comparative fit index (CFl)
value was .91 and standardized root mean square residual (SRMR) value was found .095. When the
results are compared with the fact that the root mean square error of approximation (RMSEA) is below
.080 and comparative fit index (CFl) is over .90 means that there is good fit according to what Hu and
Bentler (1999) suggested, it can be concluded that there is good fit; when compared with the fact that
the value of standardized root mean square residual (SRMR) is .10 or below means that there is
moderate fit (Kline, 2005), it can be concluded that there is moderate fit. In the reliability analysis,
Cronbach Alpha reliability values were found to vary between .70 and .88 for general perfectionism and
the three dimensions of perfectionism. According to these results, it can be said that the short form of
MPS is a valid and reliable measurement tool for the sample of instructors.
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Loneliness Scale:The scale which was developed by Russell et al. (1984) and whose Turkish short
form was developed by Sisman and Turan (2004) is a five point Likert scale [I totally disagree (1) - |
totally agree (5] consisting of a total of 10 items. In the scale, 5 items are reverse coded. The statement
"I have close friends at university." can be given as an example. In the study conducted by Sisman and
Turan (2004) on a sample group of educational administrators, it was found that Cronbach Alpha values
of the scale were .75 and that the scale was a reliable measurement tool. Since the sample group is
different in this study and no confirmatory factor analysis has been conducted before, Chi-square value
with a 33 degree of freedom in a study group of 121 people was found 68.29. This value, obtained as
y2/degree of freedom =68.29/33 =2.06, meets the excellent fit value (< 2.5) put forth by Kline (2015).
Root mean square error of approximation (RMSEA) value was .094; comparative fit index (CFl) value was
.95 and standardized root mean square residual (SRMR) value was found .079. When the results are
compared with the fact that comparative fit index (CFl) is over .95 and the root mean square error of
approximation (RMSEA) is below .080 means that there is good fit according to what Hu and Bentler
(1999) suggested. It can be concluded that there is good fit; but when compared with the fact the root
mean square error of approximation (RMSEA) is .10 or below (Tabachnick & Fidell 2015), it means that
there is weak fit but still there is a fit. In the reliability analysis performed for this research, Cronbach
Alpha reliability values were found to be .84. According to these results, it can be said that social
emotional loneliness scale is a valid and reliable measurement tool for the sample of instructors.

Data Collection and Data Analysis

The data of the study was collected from the academic staff of a state university in 2015-2016
academic year. The measurement tools were applied by the researchers to the instructors, who
voluntarily participated in the research. 123 volunteer instructors participated in the research. The
analysis of the data was performed via SPSS 21 package programme. By looking at Box Plot and
Mahalanobis distances at first, two data collection tools with extreme values were excluded from the
analysis. Thus, the research was carried out through the data collection tools filled in by 121
participants. Measures of central tendency (mean, median and mode) were analysed so as to determine
whether the normality of the data was provided and it was seen that the measures were close to each
other. In addition, kurtosis and skewness coefficients of the data the normality of which was to be
tested were analysed, and it was found that they were between +1 and -1 (Can, 2015). Descriptive
statistics were used to determine the perfectionism and loneliness of the instructors. Whether the
instructors’ perfectionism and loneliness levels differed according to demographic variables (gender,
age, marital status, education), which were thought to be related with the instructors perfectionism and
loneliness levels, was tested with MANOVA. In order to determine the relationship between the
instructors’ perfectionism and loneliness levels, the Pearson correlation coefficient was examined. In the
evaluation, coefficient between .00 and .29 was interpreted as low; between .30 and .69 was
interpreted as moderate; and between .70 and 1.00 was interpreted as high (Blylikoztirk, 2007).
Whether the instructors’ perfectionism predicted their loneliness levels was tested with Multiple Linear
Regression Analysis (Tabachnick & Fidell, 2015).

Findings
Findings Related to the First Sub-problem

The mean scores and standard deviations of the responses that the participants gave so as to
determine the instructors’ perfectionism and loneliness levels were calculated, and the results obtained
are given in Table 1.

As can be seen in Table 1, the instructors showed self-oriented perfectionism at the highest level
(£=5.10; sd=.90); and then, other-oriented perfectionism (x=4.79, sd=.95) and socially prescribed
perfectionism (xX=4.61, sd=1.08), respectively. General perfectionism level was relatively above average
(X=4.92, sd=.78). Social loneliness perceptions of the instructors were relatively below average
(x€=2.25, sd=.56).
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Table 1.

Perfectionism and Loneliness Levels of the Instructors.
Variables x sd
Self-oriented Perfectionism (SOP) 5.10 .90
Other-oriented Perfectionism (OOP) 4.79 .95
Socially Prescribed Perfectionism (SPP) 4.61 1.08
General Perfectionism (GP) 4.92 .78
Social Emotional Loneliness (SEL) 2.25 .56

Findings Related to the Second Sub-problem

In order to analyse whether the instructors’ perfectionism and loneliness levels differed according to
each demographic variable (gender, age, marital status, education), MANOVA analysis was performed. It
was detected as a result of the analysis performed for gender variable that the findings met the
variance-covariance homogeneity necessary for multiple variance analysis (Box’s M=3.30, F=1.08, p>.05)
and the error variance equality for the scores of perfectionism (p=.90, p> .05) and loneliness (p=.09 p>
.05) in Levene test. As a result of MANOVA, it was found that perfectionism (Xfmae=4.97, s5=.77;
Xmale=4.86, $s5=.78) and social emotional loneliness (Xfemqe=2.14, 55=.60; Xmqe=2.36, 5s5=.50) scores of
male and female instructors together did not show any significant difference (Wilks’ A=.96, F 3115 =2.30,
p>.05, n2=.04).

It was detected as a result of the analysis performed for age variable that the findings met the
variance-covariance homogeneity necessary for multiple variance analysis (Box’s M=4.12, F=.67, p> .05)
and the error variance equality for the scores of perfectionism (p=.62, p> .05) and loneliness (p=.57,
p>.05) in Levene test. As a result of MANOVA, it was found that the perfectionism (X< yeqrs 01g=4.92,
55=.84; X31.35 years ola=4.94, 55=.75; X> 36 years 0la=4.90, 55=.74) and loneliness (X<3o years 01a=2.25, 55=.56; X3;.35
vears old=2.30, §5=.62; X 36 years 0la=2.18, 55=.50) perceptions of the instructors who were 30 years old and
below, between 31-35 years old, and who were 36 years old and above together did not show any
significant difference (Wilks’ A=.99, F 3, 117=.26, p> .05, n2=.00).

It was identified as a result of the analysis performed for marital status variable that the findings met
the variance-covariance homogeneity necessary for multiple variance analysis (Box’s M=3.07, F=1.00, p>
.05) and the error variance equality for the scores of perfectionism (p=.09, p> .05) and loneliness (p=.35
p> .05) in Levene test. As a result of MANOVA, it was found that perfectionism (X,rieq=4.85, s5=.71;
Xsingle=5.01, 55=.86) and loneliness (Xpmarieq=2.30, $5=.86; Xsjnge=2.18, s5=.52) perceptions of married and
single instructors together did not show any significant difference (Wilks’ A=.98, F;115=1.05, p> .05,
n2=.02).

It was found as a result of the analysis performed for education variable that the findings met the
variance-covariance homogeneity necessary for multiple variance analysis (Box’s M=3.04, F=.49, p> .05)
and the error variance equality for the scores of perfectionism (p=.69, p> .05) and loneliness (p=.17,
p>.05) in Levene test. As a result of MANOVA, it was found that perfectionism (Xundergraduate=4.95; 55=.78;
Xmaster=4.95, 55=.84; Xpyp=4.83, s5=.73) and loneliness (X ngergraduate=2.14, 55=.52; Xpgster=2.23, $5=.53;
Xpnp=2.44, ss=.65) perceptions of the instructors with an undergraduate, postgraduate and PhD degree
together did not show any significant difference (Wilks’A=.95, F3 117=1.39, p>.05; n2=.02).

Findings Related to the Third Sub-problem

Correlation test results in terms of the relationship between the instructors’ perfectionism and
loneliness levels were given in Table 2.
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Table 2.
Pearson Product-Moment Correlation Coefficient Results in Terms of The Relationship between the
Instructors’ Perfectionism and Loneliness Levels.

2 3 4 5
1.50P

2.00P 66 1

3.5PP 337 327 1

4.GP 93" 81" 60" 1

5.SEL 26" 2297 .02 24" 1
** pe 01

As can be seen in Table 2, it was found that self-oriented perfectionism of the instructors had a
positive moderate significant relationship with other-oriented perfectionism (r=.66) and socially
prescribed perfectionism (r=.33); a positive high level of significant relationship with general
perfectionism (r=.93); and a negative low level of significant relationship with social emotional loneliness
(r=-.26). It was detected that other-oriented perfectionism had a positive moderate significant
relationship with socially prescribed perfectionism (r=.32); positive high level of significant relationship
with general perfectionism (r=.81); and a negative low level of significant relationship with social
emotional loneliness (r=-.29). It was also found that socially prescribed perfectionism had a positive
moderate significant relationship with general perfectionism (r=.60); and general perfectionism had a
negative low level of significant relationship with social emotional loneliness (r=-.24).

Findings Related to the Fourth Sub-problem

In order to determine whether the sub-dimensions of perfectionism predicted the instructors’ social
emotional loneliness, multiple regression analysis was performed and the results of this analysis are
given in Table 3.

Table 3.
The Results of Multiple Regression Analysis in Terms of Whether the Instructors’ Perfectionism Predicts
Social Emotional Loneliness.

Variables B se B t p
Constant 3.05 .32 - 9.63 .00
Self-oriented Perfectionism -.09 .07 -.14 1.20 .23
Other-oriented Perfectionism -.15 .07 -.25 2.09 .04
Socially Prescribed Perfectionism .08 .05 .15 1.58 12

R=.33, R’=.11, Fj3.117=4.87, p< .01

As can be seen in Table 3, it was found that the dimensions of perfectionism significantly predicted
social emotional loneliness (R=.33; RZ=.11) [Fi3.117=4.87, p< .01]. The sub-dimensions of perfectionism
explained 11.00% of the instructors’ social emotional loneliness. Besides, when t value was examined, it
was seen that only other-oriented perfectionism (8=-.25; t;1,0=2.09; p< .05) was the significant predictor
of social emotional loneliness. According to the results of regression analysis, the regression equation in
terms of the prediction of social emotional loneliness is as follows:

SEL=(3.05) + (-.15 x OOP)

In accordance with the model mentioned above, a unit of increase in other-oriented perfectionism
brings about .15 unit of decrease in social emotional loneliness. Therefore, it can be stated that as
other-oriented perfectionism increases, the level of social emotional loneliness decreases.
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Discussion, Conclusion & Suggestions

The research was conducted in order to reveal the relationship between the instructors’
perfectionism and social emotional loneliness levels. The perfectionism levels of the instructors
participating in the research in general and in terms of the dimensions of perfectionism were relatively
above average. The instructors had self-oriented perfectionism at the highest level. The social emotional
loneliness of the instructors was relatively below average. It can be said that as the perfectionism of the
instructors was relatively higher than the average, such a level of perfectionism is not a problem for the
instructors. Hence, extremely high perfectionism can cause such undesired situations as concern,
anxiety, loneliness, etc.; perfectionism that can be controlled can lead to desired situations like
achieving personal goals, self-efficacy, etc. (Shafran, Cooper & Fairburn, 2002; Stoeber & Otto, 2006;
Terry-Short, Owens, Slade & Dewey, 1995). The fact that the instructors’ self-oriented perfectionism was
relatively above average can be an important indicator that they set high standards for themselves and
strive to achieve these standards. Indeed, the fact that the instructors perform their tasks in the best
way or that they strive for such a goal can provide advantages not only for themselves but also for the
university they work for. On account of the fact that the instructors determine high standards, do their
best to reach these standards within the bounds of possibility, and confine themselves with what they
have got, they can easily achieve the goals of both their own and the university. According to Hamachek
(1978), it is a healthy desired condition that perfectionism does not put pressure on the individual. The
fact that the instructor's self-oriented perfectionism was relatively above average can be expressed as
an important indicator of the desired healthy perfectionism.

While perfectionism expectations of the instructors from the individuals around them and letting
them feel it may motivate the others at a certain point; exaggeration of this perfectionism expectation,
surveillance and looking for defects in every task to be performed may lead to various problems (such as
lack of effort, frustration, departure, etc.) in them (Klibert, Langhinrichsen-Rohling & Saito, 2005;
Stoeber & Otto, 2006). An instructor with an excessively high perception of other-oriented
perfectionism may experience frustration or anger when this expectation is not met or is met
moderately. The instructor who thinks that the perfectionism expectation of others from him, that is,
the socially prescribed perfectionism expectation is extremely high, will either make too much effort to
fulfil this expectation or do nothing for fear of making mistakes and failing (Klibert, Langhinrichsen-
Rohling & Saito, 2005). There are also studies, albeit in different fields, that are similar to the
conclusions of the present study (Alden, Bieling & Wallace, 1994; Bardone-Cone, 2007; Hewitt, Flett &
Ediger, 1995; Kiral, 2012; Ustiin & Akdag, 2015). In the study conducted by Kiral (2012) with the sample
of school administrators, it was determined that perfectionism perceptions of school administrators
were above average and that their self-oriented perfectionism was relatively higher than other
dimensions of perfectionism.

That social emotional loneliness levels of the instructors was low is a positive situation. This positive
situation may be a significant indicator that the instructors do not feel lonely, that they interact with the
people in their surroundings, and that they live in peace with themselves. There are also studies, albeit
with different participation groups, that are similar to the conclusions of the present study (Kaymaz et
al., 2014; Softa et al., 2015; Sisman & Turan, 2004; Uyanik, 2007). Uyanik (2007) found that the
loneliness levels of gifted children; Softa et al. (2015) found that the loneliness levels of university
students were relatively low.

It was found that the perfectionism and social emotional loneliness levels of the instructors
participating in the research did not differ significantly according to gender, age, marital status and
education variables. Similarly, in the studies of Polifroni (2011), Leana-Tascilar, Ozyaprak, Giigyeter,
Kanli and Camci-Erdogan (2014), Acuner, Camadan and Turkan (2014), Ogurlu et al. (2015) and Disbudak
(2016), it was revealed that the participant's perfectionism; in the studies of Selgukoglu (2001), Yiimaz
and Aslan (2013), Orug (2013), Sezen (2014) and Ekinci et al. (2015), the participants’ loneliness levels
did not differ according to the gender variable. It was also revealed that in the studies of
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Selgukoglu(2001), Orug (2013), Sezen (2014) and Softa et al. (2015), the participants’ loneliness levels; in
the studies of Benk (2006), Stoeber and Stoeber (2009) and Kiral (2012), the participants perfectionism
levels did not show any significant difference according to age variable. It was found that in the studies
of Sezen (2014) and Tanriseven (2014), the teachers' loneliness levels; in the study of Disbudak (2016),
the perfectionism of the instructors in the dimensions of organization, family expectations and criticism;
and in the study of Alug (2013), the participants’ self-oriented and other-oriented perfectionism did not
differ according to marital status variable. It was also found that in the studies of Kiral (2012),
Karaduman (2013) and Alug (2013), the participants’ perfectionism levels; and in the study of Tanriseven
(2014), the participants’ loneliness levels did not show any significant difference according to education
variable.

Another finding obtained from the research is that there was a significant positive relationship
between general perfectionism and the dimensions of perfectionism, which are self-oriented, other-
oriented and socially prescribed perfectionism. These results can be regarded as a sign that the
perfectionism of the instructors positively affects each other. Similarly, in the studies of Kiral (2012),
Ugar (2012) and Stoeber and Stoeber (2009), it was found that there were significant positive
relationships between the dimensions of perfectionism. It was found that other dimensions of
perfectionism and general perfectionism, except for social emotional loneliness and socially prescribed
perfectionism dimension, showed negative low level of relationships. Similar findings were found in the
study of Karayel (2011) conducted on the sample of adolescents and of Ugar (2012) conducted on the
sample of university students.

These results indicate that the perceived pressure of perfectionism does not have any relationship
with the social emotional loneliness of the instructors but that the self-oriented and other-oriented
perfectionism of the instructors is healthy, desired and positive (Stoeber & Otto, 2006). Moreover, this
positive perfectionism naturally shows a negative relationship with the social emotional loneliness of
the instructors. In the opposite case, that is to say, when the individual cannot reach the extremely high
standards expected from himself, and when such undesired situations as frustration, disappointment,
resentment, procrastination, abandonment and alienation (Jadidi, Mohammadkhani & Tajrishi, 2011;
Klibert, et al., 2005; Saddler & Sacks, 1993) are revealed by the unrealistic perfectionism expectation of
the others from the individual underestimating their competences can lead to an increase in the social
emotional loneliness of both in the person himself and in the people around.

The last finding of the research is that the perfectionism of the instructors predicted their social-
emotional loneliness levels. However, it was detected that only other-oriented perfectionism, which is
one of the sub-dimensions of perfectionism, was a meaningful predictor of social emotional loneliness.
Accordingly, when other-oriented perfectionism increases, the social emotional loneliness level
decreases. It can be said that the perfectionism expectation of the instructors from the people around
them motivate these people in the positive way and that other-oriented perfectionism perception is
desired and healthy. However, the fact that the expectation of perfectionism is healthy and that their
interaction with others is good have led to a decrease in the social emotional loneliness levels of the
instructors (Chang, Sanna, Chang & Bodem, 2008; Wang, Yuen & Slaney, 2009). Naturally, this can cause
them to feel lonely if the instructors feel responsible, expect others to be perfect as well and strive to
achieve this. When the relevant literature was reviewed, it was found that, together with the fact that
there are no studies revealing the relationship between the instructors’ perfectionism and loneliness,
perfectionism and loneliness were studied with adolescents (Karayel, 2011) and with different concepts
separately (Akkaya, 2007; Bardone-Cone, 2007; Clinton & Anderson, 1999; Comerchero, 2008; Hart,
Frank, Gilner, Handal & Gfeller, 1998; Kaplan, 2011; Karaduman, 2013; Kiral, 2012; Stoeber, Feast &
Hayward, 2009; Wang, Fink & Cai, 2008). Similar with the present study, Karayel (2011) revealed in his
research that perfectionism predicted loneliness at the low level.

In conclusion, the perfectionism of the instructors was relatively above average and the loneliness of
the instructors was relatively below average. The instructors do not feel themselves lonely in the social
emotional respect. This is a desirable, healthy and positive situation. The increase in the instructors’
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other-oriented perfectionism levels causes a decrease in their social emotional loneliness. Catch-up
work can be performed for the instructors about other-oriented perfectionism. In order to increase the
perfectionism of the instructors expected from others in the desired, healthy and positive way, they can
be told what level of perfectionism they should expect from others by taking their competencies into
account. As the reasons underlying the perfectionism of the instructors are not deeply explained, this
can be studied in depth through qualitative research. The studies that can support the findings of the
present study can be conducted at different universities.
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Tiirkce Suiriim

Giris

Universiteler, egitim kurumlari arasinda en (st basamakta bulunan kurumlar olup, &grencileri
mesleki yénden bicimlendirme roliinii Gstlendikleri icin biyiik dnem arz etmektedirler. Ogrencilerin
bicimlendirilmesi gorevini yerine getirecek egitim kurumlarinda, 6grencilerin ihtiya¢ duyduklari egitimi
veren 6gretim elemanlarinin iginde bulunduklari bireysel ve psikolojik durumlarinin bilinmesi verilecek
egitimin basariya ulasabilmesinde énemlidir. Ogretim elemanlarinin dgrencileri yetistirmelerinin yaninda
bilimsel (retkenlikleri de géz ardi edilemez bir gercekliktir. Ogretim elemanlarindan bir yandan st
dizeyde egitim vermeleri, diger yandan da akademik ¢alismalar yapmak icin caba sarf etmeleri
beklenmektedir. Dogal olarak bdyle bir durum da 6gretim elemanlarinda hem psikolojik hem de sosyal
anlamda farkh durumlara yol agmakta ve 6gretim elemanlari farkli kisilik 6zellikleri sergilemek durumda
kalabilmektedir. Oyle ki isini en iyi sekilde yerine getirmek igin ¢aba sarf eden bir égretim eleman, bu
mikemmeliyetgi kisilik 6zelliginden kaynakh cesitli sorunlarla karsi karsiya kalabilir. Bu sorunlarin en
onemlilerinden biri belki de kisinin i¢cinde bulundugu akademik ve sosyal cevreden uzaklasarak sosyal ve
duygusal yalnizlik yasamasidir. Gerek mikemmeliyetgilik gerekse yalnizlik 6nemli kisilik 6zellikleri olarak
insanlarinin yasamlarini 6zellikle de 6gretim elemanlarinin yasantilarini etkileyen énemli degiskenler
olabilir. Nitekim 6gretim elemanin her isi en iyi yapmak icin asiri gaba harcamasi, baskalari tarafindan en
iyisinin onun tarafindan yapilacagi beklentisi veya 6gretim elemanlarinin baskalarindan da kendisi gibi en
ivi sekilde (iriin ya da hizmet beklentisi onlari yalnizlastirabilir. insanlarin milkemmeliyetgilik algilari belli
bir noktaya kadar iyi olarak kabul edilirken, belli bir noktada sorunlara yol agarak icinden ¢ikilmaz bir
sorun haline gelerek 6zellikle akademik anlamda gelismenin éniinde engel olabilir.

Mikemmeliyetgilik 6ncelikle Freud (1957), Adler (1956), Ellis (1962) gibi arastirmacilar tarafindan
cahisilmis olsa da esasinda mikemmeliyetcilik Frost, Marten, Lahart ve Rosenblate (1990) ve Hewitt ve
Flett (1991) gibi arastirmacilar tarafindan o6ne c¢ikanilmistir. Mikemmeliyetcilik ile ilgili farkl
arastirmacilar (Adler, 1956; Burns, 1980; Ellis, 1962; Freud, 1957; Horney, 1970; Missildine, 1963) farkli
pek cok tanim ortaya koymuslardir. Mikemmeliyetcilik ile ilgili bu farkli tanimlar incelendiginde 6nceki
¢alismalarinin (Ellis, 1962; Freud, 1957; Missildine, 1963) mukemmeliyetgiligi olumsuz yonde ve tek
boyutlu bir yapi olarak ele aldiklari ancak sonraki ¢alismalarin (Frost et al., 1990; Hamachek, 1978;
Hewitt & Flett, 1991; Kottman & Ashby, 2000) ise mikemmeliyetgiligin olumsuzlugu yaninda olumlu
taraflarinin da olabilecegine isaret ettigi ve milkemmeliyetciligi cok boyutlu bir yapi olarak ele aldiklari
goriilmektedir. Ozellikle mikemmeliyetgilik 1950 yillarinin ortalarindan itibaren 1970 yillarinin sonlarina
kadar olumsuz bir yapi olarak tek boyutlu olarak ele alinmisken; Hamachek (1978) ile baslayan Frost vd.,
1990, Hewitt ve Flett (1991), Slaney ve Johnson (1992) ve Slade ve Owens (1998) gibi arastirmacilarla
yaygin bir sekilde ¢ok boyutlu bir yapi olarak galisiimaya baslanmistir (Kiral, 2012). Esasinda olumlu
mikemmeliyetgilik kisinin amaglarini gergeklestirmesini saglarken, olumsuz mikemmeliyetcilik bunun
tam tersi bir durum yaratabilmekte ve kiside gesitli sorunlara yol agabilmektedir (Stoeber & Becker,
2008). Oyle ki mikemmeliyetcilik cok boyutlu bakis agisi ile igerisinde hem olumlu hem de olumsuz
durumlari barindiran énemli bir kisilik 6zelligi olarak bireylerin yasamini etkileyebilmektedir. Yiksek
performans gosterme, yilksek standartlara ulasma, Ustlnlik gosterme ve etkililik olumlu istenen
mikemmeliyetciligi isaret ederken; kusursuz arayisi ve ona ulasmak igin asiri caba ve hirs, miikemmelin
disindaki sonuglari kabul etmeme anlayisi olumsuz mikemmeliyetgilige isaret etmektedir. Bu nedenle
mikemmeliyetgilik bir noktaya kadar optimal dizeydeki; saglikh, istenen, olumlu mikemmeliyetgiligi
yansitirken, bir noktadan sonra ise istenmeyen olumsuz, nevrotik, sagliksiz mikemmeliyetciligi
yansitmaktadir.

494



Erkan KIRAL, Baris CAVUS — Pegem Egitim ve Ogretim Dergisi, 7(3), 2017, 483-508

Genel olarak mikemmeliyetgilik; bireyin kendisi ve digerleri igin, digerlerinin birey igin
olusturduguyiiksek performans standartlarina ulagma c¢abasi olarak gorilebilir. Birey ya da digerleri
tarafindan ortaya konulan yiiksek performans standartlarina ulasilmasi ya da ulasilmamasi bireyde
olumlu ya da olumsuz durumlara yol agabilir. Olumlu durumlar bireyin performansina etki ederek
amagclarin gerceklesmesine katki saglarken; olumsuz durumlarda hem bireyde hem de etrafindaki
insanlarda gesitli sorunlara yol agabilir (Kiral, 2012). Nitekim Hewitt ve Flett (1991) tarafindan ortaya
konan mikemmeliyetcilige iliskin bakis agisi da bu durumu net bir bicimde yansitmaktadir. S6z konusu
arastirmacilar mikemmeliyetgiligi; (1) kendi, (2) baskasi ve (3) sosyal odakl miikemmeliyetgilik seklinde
lic boyutta ele almislardir. Kendi odakli mikemmeliyetgilik; kisinin kendi igin asiri yiksek standartlar
koymasi ve kendini bu standartlari elde etmesine gore degerlendirmesidir. Kisinin belirli hedefler
koymasi ve buna ulagmak icin cabalamasi olumlu istenen bir durumken, bu hedeflere ulasamamasi onda
endise kaygi, stres gibi psikopatolojik durumlara da yol acabilir (Flett, Panico & Hewitt, 2011; Kiral,
2012). Baskasi odakli mikemmeliyetgilik; kisinin baskalari i¢in ylksek standartlar koymasini ve onlardan
bu standartlara uymasini beklemesidir. Baskasi odakli mikemmeliyetgilikte kisi kendisinin koydugu
yuksek standartlarin digerleri tarafindan yerine getirecegini beklemektedir (Kiral, 2012). Béylece onlarin
performanslarini yakindan takip etmektedir. Baskasi odakli miikemmeliyetgilik kisilere liderlik etme ve
onlari motive etme gibi olumlu durumlara yol agabildigi gibi, standartlari yerine getirmeyenleri suglama,
onlara glivenmeme, onlara karsi diismanlik besleme gibi durumlara da yol agarak kisinin yalnizlagmasina,
ailevi sorunlar yasamasina da vesile olabilmektedir (Burns, 1980). Sosyal odakh mikemmeliyetgilik ise
bireyin toplum tarafindan kendi icin yiksek standartlar konulduguna inanmasi ve onu gergeklestirmek
icin cabalamasidir. Kisinin kendisi icin konulmus bu ylksek standartlari yerine getirdigine inanmasi ve
digerleri tarafindan onaylanmasi onu motive ederken bunlari yerine getiremeyecegine olan inanci
ofkelenmesine, kendini elestirmesine ve depresyona yol agabilmektedir (Hewitt & Flett, 1991).

Gorildugi gibi kendi odakli mikemmeliyetcilikte kisinin mukemmeliyetgilik beklentisinin kisinin
kendisine yonelik olduguna; bagkasi odakli miikemmeliyetgilikte kisinin mikemmeliyetgilik beklentisinin
baskalarina yonelik olduguna ve sosyal odakh mikemmeliyetgilikte ise kisinin baskalarinin kendisinden
mikemmeliyetcilik beklentisi icerisinde olduguna dair bir inanci ve tutumu vardir (Kiral, 2012). Dogal
olarak asiri diizeydeki mikemmeliyetcilik beklentisi, inanci ve tutumu, kisinin kendisinde ve etrafinda
bulunan insanlarda sorunlara yol acabilir. Nitekim, mikemmeliyetgciligin farkli degiskenlerle ele alindig
¢alismalar incelendiginde mikemmeliyetgiligin sinav kaygisi (Uyanik, 2007), ¢ocuk benlik kavraminin
olumlulugu ve kabul red algisi (Ozgicek, 2014), tikenmislik (Comerchero, 2008), aile tutumu (Cook, 2012;
Ogurlu, Yalin & Birben, 2015), 6grenci davraniglari (Diteljan, 2012), red duyarliligi ve 6znel iyi olus (Erbas,
2012), yasam doyumu (Albano, 2011), akademik erteleme (Boysan & Kiral, 2016a; Sarioglu, 2011);
akademik basari (Polifroni, 2011), kontrol odagi (Boysan & Kiral, 2016a; Boysan & Kiral, 2016b; Kiral,
2012) gibi cesitli degiskenlerle incelendigi ancak Ogretim elemanlarinin vyalnizlik duygusu ile
mikemmeliyetgiliklerinin birlikte ele alindigi calismalara rastlanmadigi tespit edilmistir. Oyle ki kisinin
asiri mikemmeliyetciligi onu insanlardan uzaklastirabilir ve kisi, kendisi ile baskalari arasina mesafe
koyabilir. Dogal olarak bu durumda kisinin diger kisilerden ayri kalmasina ve yalnizlasmasina neden
olabilir. Kisi milkemmeli elde etmek icin ¢abalarken bunu basaramamanin endisesini, kaygisini ve stresini
yasayabilir. Genellikle kisinin stresli olma durumu da onu yalnizlastirabilmektedir. Oyle ki kisi stres verici
unsurlarla kimi zaman bas edebilmekte; kimi zamansa stres verici durumlar karsisinda yenilmislik,
yilginlik, yalnizlik, tikenmislik gibi duygulari yasayabilmektedir (Kiral, 2016).

Yalnizlik bir konforsuzluk hali, bir seylerin eksik oldugu duygusunu yasama, digerlerinden ayri
oldugunu hissetme, yalniz olma ve digerleriyle iletisim icinde olamama duygusunu yasama ve kendini
anlamsiz hissetme olarak tanimlanmistir (Kirova-Petrova, 1996). Bununla birlikte yalnizlik insan hayati
icin bir kosul, yasamini stirdurebilmesi, genisletebilmesi ve derinlestirebilmesi igin bir deneyim olarak da
ele alinabilir (Moustakas, 1961; akt. Yeh, 2002). Goraldugu gibi yalnizligin bircok yoni oldugu igin
yalnizlik tam olarak ifade edilememistir. Esasinda yalnizlik pozitif ve negatif cagrisimlarla doludur. Ancak
yalnizlik ne zaman vyaratici, lretken ve olgunlastirici olarak ele alinmissa pozitif;, ne zaman fiziksel,
duygusal veya sosyal yabancilasma veya kendisinden ve baskalarindan uzaklasma olarak ele alinmissa
negatif olarak kabul edilmistir (Kaplan, 2011; Luanaigh & Lawlor, 2008; Oktan, 2014; Uyanik, 2007; Van
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Baarsen, Snijders, Smit & vanDuijn, 2001). Genel olarak yalnizlik hissi negatif yalnizlikta daha ¢ok kendini
gosterebilmektedir. Glnku yalnizlik, duygusal, psikolojik ve sosyal soyutlanmanin gostergesi olarak
diistinilmektedir (Johnson, Lavoie, Spenceri & Mahoney-Wernli, 2001; Karnick, 2005). Yalnizlik; kisinin
degerleri, inanglari, istekleri, kaygilari, endiseleri. gibi algilari ve bunlara iliskin psiko-sosyal ve duygusal
durumu seklinde ifade edilebilir. Gortldugi gibi yalnizlik farkh sekilde ele alinmakla birlikte genel olarak;
sosyal ve duygusal ve yalnizlik olmak lizere iki boyutta ele alinabilir. Yalnizlik konusunda yapilan dnceki
calismalarda (Clinton & Anderson, 1999; Olenik-Shemesh, Heiman & Eden, 2012; Salimi, 2011; Salimi &
Bozorgpour, 2012; Sisman & Turan, 2004; Tan, 2000; Van Baarsen et al., 2001) bu boyutlar incelenmistir.

Sosyal yalnizlik; ortak ilgi ve eylemleri paylasan bir grubun Gyesi olamamaktan kaynakli sikintiyi ifade
etmektedir (Weiss, 1993). Bireyin icinde etkilesim icerisinde oldugu bir grubu yoktur. Boyle bir durum
bireyden ya da icinde olmak istedigi gruptan kaynakli olabilmektedir. Nitekim insanlarin kendini
bulundugu yere ait hissetmemesi, insanlarla biitinlesememesi, yaptiklarinin takdir edilmemesi, giivenilir
iliskisi olmamasi gibi durumlar sosyal yalnizhginin kaynagi olabilmektedir (Asher & Paquette, 2003;
Clinton & Anderson, 1999; Weiss, 1993). Duygusal yalnizlik ise, iliski icinde olunan insanlarla igten ve
samimi bir iliski kuramamanin verdigi bosluk duygusudur (Tan, 2000). Duygusal yalnizlik; bosanma, terk
etme/edilme vb. gibi arzu edilmeyen baz olaylar sonucu olabilmektedir (Clinton & Anderson, 1999;
Gierveld & Van Tilburg, 2006; Weiss, 1973; 1989).

Esasinda yalnizlik bazilari igin nesnel, bazilari igin 6znel kosullari olan bir durum; bazilari igin ise
varolugsal bir durum olarak ifade edilebilmektedir. Ancak ortaya konan tim bu dusuncelerin ortak
noktasi ise yalnizligin insana aci verdigidir (Pamuk, Atli & Kis, 2015). Yalnizlikla ilgili literatr
incelendiginde insana aci veren boyle bir olgunun; orgiitsel vatandaslik (Karaduman, 2013; Keser &
Karaduman, 2014); orgltsel gliven (Kaplan, 2011); isle bitinlesme (Sezen, 2014); rekreasyonel
etkinliklere katihm (Ekinci, Demirel, Demirel & Isik, 2015); benlik kaygisi (Softa et al., 2015); sinav kaygisi
(Uyanik, 2007); spor yapma (Ozcelik, imamoglu, Cekin & Baspinar, 2015); sosyal destek (Oktan, 2014);
saglik ve madde bagimliigi (Luanaigh ve Lawlor, 2008; Yeh, 2002) gibi degiskenlerle calisildig
gortlmustur. Bununla birlikte yalnizlik; ¢cocuklar (Asher, Hymel & Renshaw, 1984; Kirova-Petrova, 1996;
Uyanik, 2007), 6gretmenler (Kaplan, 2011; Karaduman, 2013; Keser & Karaduman; 2014; Sezen, 2014);
dgrenciler (Ekinci et al., 2015; Jabalameli, 1993; Oktan, 2014; Ozgelik et al., 2015; Softa et al., 2015; Yeh,
2002); sirket calisanlari (Erogluer & Yilmaz, 2015; Kaymaz, Eroglu & Sayilar, 2014) ve yashlar (Luanaigh &
Lawlor, 2008) gibi farkh degiskenlerle de ele alinmistir. Genel olarak 6gretim elemanlarinin yalnizligina
iliskin calisma olmamakla birlikte Selgukoglu (2001) tarafindan arastirma gorevlilerinin yalnizlik ve
tikenmislik diizeyleri ile yasam doyumlari arasindaki iliski gesitli degiskenler acgisindan incelenmistir.
Ogretim elemanlarinin mikemmeliyetgilik ve yalnizlik diizeyleri arasindaki iliski inceleyen calismalara
rastlanilmamis olmakla birlikte Uyanik (2007) tarafindan Gstiin yetenekli ¢cocuklarin mikemmeliyetgilik,
yalnizlik ve kendine saygi diizeyinin sinav kaygisi ile olan iliskisi incelenmistir.

Egitim sisteminin en Ust basamagi olan lniversitelerde 6grencilerinin mesleki olarak bigimlendirme
gorevini Ustlenen 6gretim elemanlarinin gerek mikemmeliyetgiliklerinin gerek yalnizliklarinin, gerekse
mikemmeliyetgilik ve yalnizhk dizeyleri arasindaki iliskinin incelenmemis olmasi arastirmacilari bu
konunun ¢alisiimasina sevk etmistir. Arastirma, mikemmeliyetcilik ve yalnizlik gibi hem kisilerarasi
iliskileri hem de kisinin kendisini etkileyen iki 6nemli degiskenin ylksekdgretimin en Onemli
unsurlarindan biri olan 6gretim elemanlari Gzerinde ¢alisiimasi ve mevcut durumun ortaya konulmasi
acisindan 6nemlidir. Bununla birlikte calismanin, yapilacak diger arastirmalara da katki saglayacagi
umulmaktadir.

Aragtirmanin Amaci

Arastirmanin amaci; 6gretim elemanlarinin mikemmeliyetgilik ile yalnizlik diizeyleri arasindaki iliskiyi
incelemektir. Bu amaci gerceklestirmek icin asagidaki sorulara cevap aranmistir.
1. Ogretim elemanlarinin algiladiklari milkemmeliyetcilik ve yalnizlik diizeyleri nedir?

2. Ogretim elemanlarinin algiladiklari mikemmeliyetcilik ve vyalmizlik diizeyleri demografik
degiskenlere gore anlamli farklilik gostermekte midir?
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3. Ogretim elemanlarinin algiladiklar miikkemmeliyetcilik ve yalnizlik diizeyleri arasinda anlamli iligki
var midir?

4. Ogretim elemanlarinin mikemmeliyetcilikleri yalnizlik diizeylerini yordamakta midir?

Yontem

Calismanin bu béliimiinde arastirma modeli, calisma grubu, veri toplama araglari, deneysel uygulama
ve verilerin analizi kisimlarina yer verilmistir.

Arastirma Modeli

Ogretim Uyelerinin mikemmeliyetcilikleri ve yalnizliklari arasindaki iliskinin ortaya cikarilmasini
amaglayan arastirma, iliskisel tarama modeline gbre desenlenmistir (Balci, 2009; Tabachnick & Fidell,
2015). Arastirmada bagimli degiskenler arasindaki birlikte degisimin varligi bulunmus; 6gretim Gyelerinin
mikemmeliyetgilik dizeylerinin, onlarin yalnizligini ne diizeyde yordadigi ortaya gikarilmistir.

Calisma Grubu

Arastirmanin galisma grubunu arastirmacilarinin ekonomik kisithk ve zaman darligi gibi nedenlerden
dolayi sectikleri bir devlet Universitesinde goérevli olan arastirmaya tesadifi 6rnekleme yontemi ile
gonulli olarak katilan 121 6gretim elemani olusturmaktadir. Arastirmaya katilan 6gretim elemanlarinin
58’i erkek, 63’( kadindir. Katiimcilarin yaslari 22 ile 56 arasinda degismektedir (¥=35.46). Ogretim
elemanlarinin 69’u evli, 52’si bekar olup; 54’ lisans, 35’i yiiksek lisans ve 32’si ise doktora mezunudur.

Veri Toplama Araglari

Arastirmada; veri toplamak igin arastirmanin bagimli degiskenleri ile iliskisi oldugu distnilen
bagimsiz degiskenlerin oldugu arastirmacilar tarafindan olusturulan kisisel bilgi formu ile Hewitt ve
Flett'in (1991) “Cok Boyutlu miikemmeliyetgilik Olcegi” ve Russellvd.’nin (1984) “Sosyal Duygusal
Yalnizlik Olgegi” kullanilmistir.

Cok Boyutlu Miikemmeliyetgilik Olcedi ((BMO):Hewitt ve Flett (1991) tarafindan gelistirilen Tiirkce
kisa formu Kiral (2012) tarafindan olusturulan 6lgek, 7’li Likert tipinde [Hi¢ katiimiyorum (1)- Tamamen
katiliyorum (7)] bir 6lgektir. Olcek; kendi, baskasi ve sosyal odakli mikemmeliyetgilik seklinde g
boyuttan ve toplam 24 maddeden olusmaktadir. Olcekte iki madde ters kodludur. “Yaptigim her iste
mitkemmel olmayi amaglarim”, “Cevremdeki kisilerin hata yapmasini gérmeye katlanamam” ve “insanlar
benden yapabilecegimin fazlasini beklerler” ifadeleri sirasi ile belirtilen boyutlara 6rnek ifadeler olarak
gosterilebilir. Kiral'in (2012) okul yoneticileri izerinde yaptigi calismada 6lgegin kisa formunun gegerli ve
glvenilir bir 6lgme araci oldugu ortaya konulmustur. Ancak bu calismada 6rneklem grubu farklh oldugu
icin Olcegin tekrar gecerlik ve glvenirlik calismasi yapilmistir. Satorra—Bentler dizeltmesi ve
modifikasyon onerileri kullanilarak yapilan analizin sonucunda 121 kisilik katihmci grubunda 247
serbestlik dereceli ki kare degeri 449.05 bulunmustur. x2/serbestlik derecesi =449.05/247 =1.81 olarak
elde edilen bu deger Tabachnick ve Fidell (2015) tarafindan ortaya konan miikemmel uyum degerini (<
2) karsilamaktadir. Yakinligin kareler ortalamasinin karekokid (RMSEA) degeri .083; karsilastirmali uyum
indeksinin (CFl) degeri .91 ve standardize edilmis artik ortalamalarin karekokiiniin (SRMR) degeri ise .095
olarak bulunmustur. Bulunan sonuglar Hu ve Bentler (1999) tarafindan miikemmel gecerlik diizeyleri icin
onerilen yakinhgin kareler ortalamasinin karekékinin (RMSEA) .08 veya altinda degeri ile, karsilastirmali
uyum endeksinin (CFl) .90 veya lzerinde degeri ile karsilastirildiginda iyi uyum; standardize edilmis artik
ortalamalarin karekoki (SRMR) .10 veya altindaki degeri (Kline, 2005) ile karsilastirildiginda ise orta
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uyum gosterdigi tespit edilmistir. Guvenirlik calismasinda ise Cronbach Alpha guvenirlik degerlerinin g
boyut ve genel mikemmeliyetgilik igin .70 ile .88 arasinda degistigi bulunmustur. Elde edilen bu
sonuglara gére CBMO’nin kisa formunun da égretim elamanlarinda kullanilabilir, gecerli ve giivenilir bir
olgme araci oldugu sdylenebilir.

Yalnizlik Olgegi:Russell vd. (1984) tarafindan gelistirilen Tiirkce formu Sisman ve Turan (2004)
tarafindan olusturulan olgek; besli Likert tipinde [Hi¢ katiimiyorum (1)- Tamamen katiliyorum (5)] bir
dlcek olup, toplam 10 maddeden olusmaktadir. Olgekte 5 madde ters kodludur. “Universitede samimi
arkadaslarim var” ifadesi s6z konusu 0lgek icin 6rnek ifade olarak gosterilebilir. Sisman ve Turan (2004)
tarafindan egitim yoneticileri lizerinde yapilan galismada 6lgegin Cronbach Alpha degerlerinin .75 oldugu
bulunmusg ve guvenilir bir 6lgme araci oldugu ortaya konulmustur. Bu ¢alismada 6rneklem grubu farkl
oldugu ve daha 6nce 6lgegin dogrulayici faktér analizi yapiimadigi icin Satorra—Bentler diizeltmesi ve
modifikasyon o6nerileri kullanilarak yapilan DFA analizi sonucunda 121 kisilik ¢alisma grubunda 33
serbestlik dereceli ki kare degeri 68.29 bulunmustur. %2 /serbestlik derecesi =68.29/33 =2.06 olarak elde
edilen bu deger (Kline, 2005) tarafindan ortaya konan kiiglik 6rneklemlerde mikemmel uyum degerini (<
2.5) karsilamaktadir. Yakinligin kareler ortalamasinin karekokii (RMSEA) degeri .094; karsilastirmali uyum
indeksinin (CFl) degeri .95 ve standardize edilmis artik ortalamalarin karekokiniin (SRMR) degeri ise .079
olarak bulunmustur. Elde edilen bu sonuglar, Hu ve Bentler (1999) tarafindan mikemmel gecerlik
dazeyleri icin 6nerilen, karsilastirmali uyum endeksinin (CFl) .95 veya lzerinde degeri karsilastirildiginda
mikemmel uyum; standardize edilmis artik ortalamalarin karekéki (SRMR) .080 veya altindaki degeri ile
karsilastirildiginda ise iyi uyum, ancak Tabachnick ve Fidell (2015) tarafindan énerilen yakinligin kareler
ortalamasinin karekokinidn (RMSEA) .10 veya altinda degeri ile karsilastirildiginda ise zayifta olsa bir
uyum gosterdigi tespit edilmistir. Bu arastirma icin yapilan givenirlik ¢calismasinda ise 6lgegin Cronbach
Alpha degerlerinin .84 oldugu bulunmustur. Ortaya ¢ikan bu sonuglara gore sosyal-duygusal yalnizlik
oOlgeginin 6gretim elemanlarinda kullanilabilir, gegerli ve glivenilir bir 6lgme araci oldugu séylenebilir.

Verilerin Toplanmasi ve Analizi

Arastirmanin verileri, 2015-2016 egitim 6gretim yilinda bir devlet Universitesinde calisan 6gretim
elemanlarindan toplanmistir. Olgme araglari arastirmaya goéniilli olarak katilmak isteyen &gretim
elemanlarina arastirmacilar tarafindan uygulanmistir. Arastirmaya gonidlli 123 6gretim elemani
katilmistir.  Verilerin  analizi  SPSS 21 programi ile vyapilmistir. Oncelikle Box Plot ve
Mahalanobisuzakliklarina bakilarak ug¢ deger olan iki katihmcinin doldurdugu veri toplama araci
uygulamaya alinmamistir. Boylece arastirma 121 katilimcinin doldurdugu veri toplama araci lzerinden
yurutlilmistir. Verilerin normallik kosullarini saglanip saglanmadigina iliskin merkeze egilim olgilerine
(ortalama, ortanca ve tepe deger) bakilmis, ortaya cikan olgilerin birbirine yakin oldugu gérilmistir.
Ayrica normalligi test edilecek verilerin basiklik ve ¢arpiklik katsayina bakilmis bu degerlerin de +1 ile -1
arasinda oldugu gorilmiistiir (Can, 2015). Ogretim elemanlarinin mikemmeliyetgilik ve yalnizliklarini
belirlemek amaciyla betimsel istatistikler kullanilmistir. Ogretim Gyelerinin mikkemmeliyetgilik ve
yalnizlik dizeylerinin iliskili oldugu dustinilen demografik degiskenlere (cinsiyet, yas, medeni durum,
egitim durumu) gére farklilasma durumu MANOVA ile test edilmistir. Ogretim Gyelerinin
mukemmeliyetgilik ve yalnizlik duzeyleri arasindaki iliskilerin belirlenmesi amaciyla Pearsonkorelasyon
katsayisina bakilmistir. Degerlendirmede korelasyon katsayisinin, .00-.29 arasinda olmasi ise disik; .30-
.69 arasinda olmasi orta ve. 70-1.00 arasinda olmasi ise yiiksek olarak yorumlanmistir (Buyukoztiirk,
2007). Ogretim (yelerinin mitkemmeliyetciliklerinin onlarin yalnizlik diizeylerini yordama durumu ise
Coklu Dogrusal Regresyon analizi ile test edilmistir (Tabachnick & Fidell, 2015).
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Bulgular
Birinci Alt Probleme iliskin Bulgular

Ogretim elemanlarinin mitkkemmeliyetcilik ve yalnizlik diizeylerini belirlemek icin katiimcilarin
olceklere verdikleri cevaplarin ortalama ve standart sapmasi hesaplanmis ve elde edilen sonugclar
Tablo1’de verilmistir.

Tablo 1.

Odretim Elemanlarinin Mitkemmeliyetcilik ve Sosyal-Duygusal Yalnizlik Diizeyleri.

Degiskenler X ss
Kendi Odakli Mikemmeliyetgilik (KOM) 5.10 .90
Baskasi Odakh Miikkemmeliyetgilik (BOM) 4.79 .95
Sosyal Odakh Mikemmeliyetgilik (SOM) 4.61 1.08
Genel Mikemmeliyetgilik (GM) 492 .78
Sosyal Duygusal Yalnizlik (SDY) 2.25 .56

Tablo 1'de gorildigi gibi 6gretim elemanlari en yiksek diizeyde kendi (x=5.10; ss=.90), sonra sirasi
ile bagkasi (x=4.79, ss=.95) ve sosyal (x=4.61, ss=1.08) odakh mikemmeliyetgiligi géstermistir. Genel
mikemmeliyetgilik diizeyi ise gdrece ortalamanin lizerindedir (£=4.92, ss=.78). Ogretim elemanlarinin
sosyal yalnizlik algisi gorece ortalamanin altindadir (x=2.25, ss=.56).

ikinci Alt Probleme iliskin Bulgular

Ogretim elemanlarinin  mikemmeliyetgilik ve sosyal duygusal yalnizlik diizeylerinin ayri ayri
demografik degiskenlere (cinsiyet, yas, medeni ve egitim durumu) gore farklilasma durumunu test
etmek Gzere MANOVA analizi yapilmistir. Cinsiyet degiskeni icin yapilan analiz sonucunda elde edilen
bulgularin, ¢oklu varyans analizi igcin gerekli olan varyans—kovaryans homojenligini (Box’s M=3.30,
F=1.08, p> .05) ve Levene testinde miikemmeliyetgilik (p=.90, p> .05) ve yalnizlik (p=.087, p> .05)
puanlari i¢in hata varyanslarinin esitligini karsiladigi tespit edilmistir. MANOVA sonucunda kadin ve
erkek ogretim elemanlarinin mikemmeliyetcilik, (Xiqn=4.98, $5=.77; Xenex=4.86, 55=.78) ve sosyal
duygusal vyalmizhk (Xeqn=2.14, 55=.61; Xe4ex=2.36, ss=.50) puanlarinin birlikte anlamh farklilik
gostermedigi bulunmustur (Wilks” A=.96, F,, 115=2.30, p> .05, n2=.04).

Yas degiskeni icin yapilan analiz sonucunda elde edilen bulgularin ¢oklu varyans analizi icin gerekli
olan varyans—kovaryans homojenligini (Box’s M=4.11, F=.67, p> .05) ve Levene testinde
mikemmeliyetgilik (p=.62, p> .05) ve yalnizlik (p=.57, p> .05) puanlari igin hata varyanslarinin esitligini
karsiladigi tespit edilmistir. MANOVA sonucunda yaslari; 30 yas ve altinda, 31-35 yas arasinda ve 36 ve
lizerinde olan 6gretim elemanlarinin milkkemmeliyetgilik (X<30 yas=4.92, 55=.84; X31.35 yos=4.94, 55=.75; X
36 yas=4.90, 55=.74) ve yalmzlik (X<39 ygs=2.25, $5=.56; X31.35 yas=2.30, 55=.63; X 36 y4s=2.18, 55=.50) algilarinin
birlikte anlamli farklilik géstermedigi ortaya ¢ikmistir (Wilks” A=.99, F3 117=.26, p> .05, n2=.00).

Medeni durum degiskeni icin yapilan analiz sonucunda elde edilen bulgularin ¢oklu varyans analizi
icin gerekli varyans—kovaryans homojenlik (Box’s M=3.07, F=1.00 p> .05) ve Levene testinde
mukemmeliyetgcilik (p=.09; p> .05) ve yalnizlik (p=.36, p> .05) puanlari i¢in hata varyanslarin esitligini
karsiladigi tespit edilmisti. MANOVA sonucunda evli ve bekar olan 06gretim elemanlarinin
mikemmeliyetgilik (X,,;=4.85, $5=.71; Xperar=5.01; s5=.86) ve yalnizlk (X,,;=2.30, 55=.86; Xpexor=2.18;
ss=.52) algilarinin birlikte anlamli farklihk géstermedigi ortaya ¢ikmistir (Wilks” A=.98, F;, 115=1.05, p>.05;
n2=.02).

Egitim durumu degiskeni icin yapilan analiz sonucunda elde edilen bulgularin ¢oklu varyans analizi
icin gerekli varyans—kovaryans homojenlik (Box’s M=3.04; F=.49; p> .05) ve Levene testinde
mikemmeliyetgilik (p=.69; p> .05) ve yalnizlik (p=.17, p> .05) puanlari igin hata varyanslarin esitligini
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karsiladig tespit edilmistir. MANOVA analizi lisans, lisansiistii ve doktora egitim seviyesi olan 6gretim
elemanlarinin mikemmeliyetgilik (Xjisans=4.95; $5=.78; Xyisek lisans=4-95; 55=.84; Xyoktora=4.83; 55=.73) ve
yalnizlik (Xjsgns=2.14; $5=.52; Xyisek fisans=2.23; $5=53; Xgoktora=2.44; $5=.65) algilarinin birlikte anlamli
farklihk géstermedigi sonucunu ortaya koymustur (Wilks” A=.95, F3 117=1.39, p>.05; n2=.02).

Ugiincii Alt Probleme iliskin Bulgular

Ogretim elemanlarinin mikkemmeliyetgilik ve yalnizlik diizeyleri arasindaki iliskiye ydnelik korelasyon
testi sonuglari Tablo 2’de verilmistir.

Tablo 2.
Ogretim Elemanlarinin Miikemmeliyetcilik Ve Yalnizlik Diizeyleri ArasindakilliskilginPearson Momentler
Carpim Korelasyon KatsayisiSonuglari

1 2 3 4 5
1.KOM

2.BOM 66 1

3.50M 337 32" 1

4.GM 92" 81" 60"

5.SDY 26" 2297 .02 24" 1
** p< 01

Tablo 2’de goruldigu gibi 6gretim elemanlarinin kendi odakh mikemmeliyetgiliginin; baskasi (r=.66)
ve sosyal (r=.33) odakli mikemmeliyetgilikle orta; genel (r=.93) mikemmeliyetgilikle yiuksek diizeyde ve
pozitif yonde; sosyal duygusal yalnizlikla (r=-.26) disik dizeyde ve negatif yonde anlamli iliskilerinin
oldugu tespit edilmistir. Baskasi odakli mikemmeliyetgiligin; sosyal (r=.32) odakli mikemmeliyetgilikle
orta, genel (r=.81) mikemmeliyetcilikle yiksek diizeyde, pozitif yonde ve sosyal duygusal yalnizlikla
(r=.29) dusiik dizeyde ve negatif yonde anlamh iliskilerinin oldugu tespit edilmistir. Sosyal odakli
mikemmeliyetgiligin; genel (r=.60) mikemmeliyetcilikle orta diizeyde; genel mikemmeliyetciliginde,
sosyal duygusal yalnizlikla (r=-.24) negatif yonde dusik duzeyde iliskilerinin oldugu bulunmustur.

Dordiincii Alt Probleme iliskin Bulgular

Ogretim elemanlarinin  sosyal duygusal vyalnizigini, mikemmeliyetciligin alt boyutlarini
yordayipyordamadigini belirlemek amaciyla ¢oklu regresyon analizi yapilmis ve bu analizin sonuglar
Tablo 3’de verilmistir.

Tablo 3.
Ogretim Elemanlarinin Miikemmeliyetgiliklerinin Sosyal Duygusal Yalmzhgi Yordamasinalliskin Coklu
Regresyon Analizi Sonuglari

Degiskenler B sh B t p
Sabit 3.05 .32 - 9.63 .00
Kendi Odakh Mikemmeliyetcilik -.09 .07 -.14 1.20 .23
Baskasi Odakli Mikemmeliyetgilik -.15 .07 -.25 2.09 .04
Sosyal Odakh Mikemmeliyetgilik .08 .05 .15 1.58 12

R=.33, R’=.11, Fj3.117=4.87, p< .01

Tablo 3’de goruldigu gibi miikkemmeliyetgiligin boyutlarinin, sosyal duygusal yalnizligi anlamli bir
bicimde yordadigi (R=.33; R’=.11) bulunmustur [F(3.117=4.87, p< .01]. Milkemmeliyetgiligin alt boyutlari
Ogretim elemanlarinin sosyal duygusal yalnizliginin %11.00’ini agiklamaktadir. Bununla birlikte t degerleri
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incelendiginde ise sadece baskasi odakli miikemmeliyetgiligin (8=-.25; t/120=2.09; p< .05) sosyal duygusal
yalnizligin anlamli yordayicisi oldugu goriilmektedir. Regresyon analizi sonuglarina gore sosyal duygusal
yalnizligin yordanmasina iliskin regresyon esitligi asagida verilmistir.

SDY=(3.05) + (-.15 x BOM)

Yukarida ortaya ¢ikan modelde gorildiigu gibi; baskasi odakli mikemmeliyetcilikteki bir birimlik
artisin sosyal duygusal yalnizlikta .15 birimlik bir azalisa neden oldugu ortaya ¢ikmistir. Buna gore baskasi
odakli mikemmeliyetcilik artik¢a sosyal duygusal yalnizlik diizeyinde azalma olacagi soylenebilir.

Tartisma, Sonug ve Oneriler

Arastirma, Ogretim elemanlarinin mikemmeliyetgilikleri ile sosyal-duygusal yalnizlik duzeyleri
arasindaki iliskiyi ortaya ¢ikarmak amaciyla yapilmistir. Arastirmaya katilan &6gretim elemanlarinin
boyutlar bazinda ve genel olarak mikemmeliyetcilik diizeyleri gérece ortalamanin tizerindedir. Ogretim
elemanlari en yiiksek diizeyde kendi odakli milkemmeliyetcilige sahiptir. Ogretim elemanlarinin sosyal-
duygusal yalnizligi ise gorece ortalamanin altindadir. Ogretim elemanlarinin milkkemmeliyetcilikleri
ortalamadan gorece biraz yiksek oldugu icin bu diizeyde bir miikemmeliyetgiligin 6gretim elemanlarina
sorun yaratmayacak sekilde oldugu soylenebilir. Nitekim kisilerin asiri yiiksek mikemmeliyetciligi; kaygi,
endige, yalnizlik vb. gibi istenmeyen durumlara yol agabilirken; kontrol edilebilen bir miikemmeliyetgilik
ise kisisel hedeflere ulasma, 6z yeterlik vb. gibi istenen olumlu durumlara yol agabilmektedir (Shafran,
Cooper & Fairburn, 2002; Stoeber & Otto, 2006; Terry-Short, Owens, Slade & Dewey, 1995). Ogretim
elemanlarinin kendi odakh mikemmeliyetciliklerinin gorece ortalamadan yiliksek olmasi ise onlarin
kendileri icin ylUksek standartlar koyduklarinin ve bu standartlari gerceklestirmek icin ¢abaladiklarinin
onemli gostergesi olabilir. Nitekim 6gretim elemanlarinin yaptiklari faaliyetleri en iyi sekilde yapmalari ya
da boyle bir hedef igin ¢abalamalari hem kendilerine hem de bulunduklari {niversiteye fayda
saglayabilir. Ogretim elemanlarinin yiiksek standartlar belirleyip o standartlara ulasmak icin elinden
gelenin en iyisini imkanlar olglsiinde yapmalari ve elde ettikleri ile mutlu olmalari hem kendilerinin
koyduklari hedeflere hem de Universitenin hedeflerine daha kolay ulasmalarini saglayabilir. Hamachek’e
gore kisinin Gzerinde mikemmeliyetgiligin baski yaratmamasi saglikh istenen bir durumdur (1978).
Ogretim elemanlarinin kendi odakli mikemmeliyetgiliginin gérece ortalamadan yiiksek olmasi da
istenilen saglikh mikemmeliyetciligin 6nemli gostergesi seklinde ifade edilebilir.

Ogretim elemaninin etrafindakilerden yani baskalarindan miikemmeliyetgilik beklentisi icerisinde
olmasi ve bunu onlara hissettirmesi etrafindakileri belli bir noktaya kadar motive edebilirken; bu
mukemmeliyetgilik beklentisinin asiriya kagmasi, onlari gézetim altinda tutmasi, yapilan iste kusur
aramasl onlarda cesitli sorunlara (caba sarf etmeme, bikkinlk, uzaklasma vb) yol acabilir (Klibert,
Langhinrichsen-Rohling & Saito, 2005; Stoeber & Otto, 2006). Baskalarina yonelik mikemmeliyetgilik
algisi asin yiksek olan 6gretim elemanin bu beklentisi karsilanmadigi ya da vasat sekilde yerine getirildigi
zaman hayal kirikligi, 6fke gibi sorunlar yasayabilir. Etrafindaki kisilerin kendisinden miikemmeliyetgilik
beklentisinin yani sosyal odakli mikemmeliyetgilik beklentisinin asiri yiiksek oldugunu disiinen 6gretim
elemani bu beklentiyi gerceklestirmek igin ¢ok fazla gaba harcayabilecek ya da hata yaparim, basarisiz
olurum dusuncesi ile higbir ise kalkismayabilecektir (Klibert et al., 2005). S6z konusu arastirmanin
sonuglarina farkli alanda olmakla birlikte benzer ¢alismalarda (Alden, Bieling & Wallace, 1994; Bardone-
Cone, 2007; Hewitt, Flett & Ediger, 1995; Kiral, 2012; Ustiin & Akdag, 2015) bulunmaktadir. Kiral'in
(2012) okul yoneticileri ile yaptigl arastirmada okul yoneticilerinin mikemmeliyetcilik algilarinin
ortalamanin Uzerinde oldugu ve kendi odakli mikemmeliyetciliklerinin diger miikemmeliyetcilik
boyutlarindan gorece yiksek oldugu tespit edilmistir.

Ogretim elemanlarinin sosyal-duygusal yalnizlik diizeyinin distk ¢ikmasi olumlu bir durumdur. Bu
olumlu durum 0Ogretim elemanlarinin kendilerini yalniz hissetmediklerinin cevrelerindeki insanlarla
etkilesim icinde olduklarinin ve kendileri ile barisik bir hayat strdiklerinin 6nemli bir gostergesi olabilir.
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S6z konusu arastirmanin sonuglarina katilimci grubu farkli olmakla birlikte benzer galismalarda (Kaymaz
et al., 2014; Softa et al., 2015; Sisman & Turan, 2004; Uyanik, 2007) bulunmaktadir. Uyanik (2007), Gstln
yetenekli g¢ocuklarin; Softa vd. (2015), Universite 6grencilerin yalnizlik dizeylerinin goérece dusik
oldugunu tespit etmislerdir.

Arastirmaya katilan 0Ogretim elemanlarinin  miikemmeliyetcilik ve sosyal-duygusal yalnizlik
dizeylerinin; cinsiyet, yas, egitim ve medeni durum degiskenlerine gore farkhlasmadigi ortaya ¢ikmistir.
Benzer sekilde, Polifroni (2011), Leana-Tascilar, Ozyaprak, Giigyeter, Kanli ve Camci-Erdogan (2014),
Acuner, Camadan ve Turkan (2014), Ogurlu vd. (2015), Disbudak (2016) tarafindan yapilan ¢alismalarda
katiimcilarin mikemmeliyetgiliklerinin; Selgukoglu (2001), Yilmaz ve Aslan (2013), Orug (2013), Sezen,
(2014) ve Ekinci vd. (2015), tarafindan yapilan ¢alismalarda katihmcilarin yalnizlik diizeylerinin cinsiyet
degiskenine gore farklilasmadigi ortaya ¢ikmistir. Selgukoglu (2001), Orug (2013), Sezen (2014) ve Softa
vd. (2015) tarafindan yapilan arastirmalarda da katilimcilarin yalnizlik diizeylerinin; Benk (2006), Stoeber
ve Stoeber (2009) ve Kiral (2012) tarafindan yapilan ¢alismalarda mikemmeliyetcilik diizeylerinin yas
degiskenine gore anlamli bir farklilik gostermedigi tespit edilmistir. Sezen, (2014) ve Tanriseven (2014)
tarafindan yapilan arastirmalarda, 6gretmenlerin yalnizlik dlzeylerinin; Disbudak (2016) tarafindan
yapilan calismada ise diizen, aile beklentileri ve elestiri boyutlarinda 6gretim elemanlarinin
mikemmeliyetgiliklerinin, Alug’'un (2013) calismasinda da katiimcilarin kendi ve baskasi odakli
mikemmeliyetgiliklerinin medeni durum degiskenine gore degismedigi bulunmustur. Kiral (2012),
Karaduman (2013) ve Alug (2013) tarafindan yapilan arastirmalarda da katilimcilarin mikemmeliyetgilik
dizeylerinin, Tanriseven, (2014) tarafindan yapilan g¢alismada ise yalnizlik dizeylerinin egitim durumu
degiskenine gore anlamli bir fark gostermedigi tespit edilmistir.

Arastirmadan elde edilen diger bir bulgu ise, genel mikemmeliyetgilik ile mikemmeliyetgiligin
boyutlari olan kendi, baskasi ve sosyal odakli mikemmeliyetgilikler arasinda pozitif yonde anlamh
iliskilerin oldugudur. Elde edilen bu sonuglar 6gretim elemanlarinin milkemmeliyetgiliklerinin birbirini
olumlu yoénde etkilediginin gostergesi olarak ele alinabilir. Benzer sekilde, Kiral (2012), Ugar (2012) ve
Stoeber ve Stoeber’in (2009) calismalarinda da mikemmeliyetciligin boyutlari arasinda pozitif yonde
anlamli iliskilerin oldugu tespit edilmistir. Sosyal duygusal yalnizlik ile sosyal odakli miikemmeliyetcilik
hari¢ diger mikemmeliyetcilik boyutlarinin ve genel mikemmeliyetgiligin negatif yonde disik dizeyde
iliskiler gosterdigi tespit edilmistir. Karayel’in (2011) ergenler ile Ugar’in (2012) Gniversite 6grencileri ile
yaptigi calismada da benzer bulgulara ulasiimistir.

Elde edilen bu sonuglar gevreden hissedilen mikemmeliyetgilik baskisinin 6gretim elemanlarinin
sosyal duygusal yalnizligi ile herhangi bir iliski géstermedigini ancak 6gretim elemanlarinin kendisi igin
koydugu mikemmeliyetciligin  ve  etkilesim icerisinde oldugu baskalarindan  bekledigi
mikemmeliyetgiligin saglikh, istenen, olumlu yonde olduguna isaret etmektedir (Stoeber & Otto, 2006).
Nitekim bu olumlu mikemmeliyetgilik dogal olarak 6gretim elemanlarinin sosyal duygusal yalnizligi ile
negatif bir iliski gdstermektedir. Bunun tam tersi bir durumda ise yani kisinin kendisinden bekledigi asiri
ylksek standartlara ulasamamasi ve baskalarindan onlarin yeterliklerini dikkate almadan bekledigi
gercekei olmayan mikemmeliyetgilik beklentisinin bu kisiler tarafindan yerine getirilememesinin ortaya
¢ikaracagi bikkinlik, hayal kirikligi, kiiskiinliik, erteleme, terk etme, uzaklasma (Jadidi, Mohammadkhani
& Tajrishi, 2011; Klibert, et al., 2005; Saddler & Sacks, 1993) gibi istenmeyen durumlar hem kisinin
kendisinin hem de etrafindaki baskalarinin sosyal duygusal yalnizliginda artmaya yol agabilir.

Arastirmanin son bulgusu ise 0Ogretim elemanlarinin mikemmeliyetgiliklerinin onlarin sosyal-
duygusal yalnizhk dizeylerini yordadigi seklindedir. Ancak mikemmeliyetciligin alt boyutlarindan
yalnizca baskasi odakli mikemmeliyetgiligin sosyal-duygusal yalnizligin anlamli yordayicisi oldugu tespit
edilmistir. Buna gore, baskasi odakh muikemmeliyetcilik artikga sosyal-duygusal yalnizlik diizeyinde
azalma olmaktadir. Ogretim elemanlarinin etrafindaki insanlardan milkkemmeliyetgilik beklentisinin bu
insanlari olumlu yonde motive ettigi ve baskalarindan bekledigi mikemmeliyetgilik algisinin istenen,
saglikh yonde oldugu soylenebilir. Nitekim bu mikemmeliyetcilik beklentisinin saglikh olmasi
etrafindakiler ile etkilesiminin iyi olmasi 6gretim elemanlarinin sosyal duygusal yalnizlik dizeyinde
azalmaya yol acmistir (Chang, Sanna, Chang & Bodem, 2008; Wang, Yuen & Slaney, 2009). Ogretim
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elemanlari kendisini sorumlu hissedip kendi gibi baskalarinin da mikemmel olmasini bekliyor ve bunun
icin ¢aba sarf ediyorsa dogal olarak bu durum onlarin kendilerini yalniz hissetmemelerine neden olabilir.
ilgili alanyazin incelendiginde, égretim elemanlarinin milkemmeliyetgilik ile yalnizliklari arasindaki iligkiyi
ortaya cikaran bir calisma olmamakla birlikte, ergenlerde mikemmeliyetcilik ve yalmzhgin calisildigi
(Karayel, 2011) mikemmeliyetgilik ve yalnizhgin ayri ayrn bazi kavramlarla g¢alisilmis (Akkaya, 2007;
Bardone-Cone, 2007; Clinton & Anderson, 1999; Comerchero, 2008; Hart, Frank, Gilner, Handal &
Gfeller, 1998; Kaplan, 2011; Karaduman, 2013; Kiral, 2012; Stoeber, Feast & Hayward, 2009; Wang, Fink
& Cai, 2008) oldugu da gorulmektedir. Karayel (2011) de c¢alismasinda bu arastirmada oldugu gibi
mikemmeliyetgiligin, yalnizhg diisiik derecede yordadigini tespit etmistir.

Sonug olarak égretim elemanlarinin mitkemmeliyetgilikleri gérece ortalamanin tizerindedir. Ogretim
elemanlarinin yalnizliklari ise gérece ortalamanin altindadir. Ogretim elemanlari kendilerini sosyal
duygusal ydnden yalnizlik hissetmemektedirler. Bu durum istenen, saglkli olumlu bir durumdur. Ogretim
elemanlarinin baskasi odakh mikemmeliyetgilik dizeylerinin artmasi onlarin sosyal duygusal
yalnizliklarinin azalmasina neden olmaktadir. Ogretim elemanlarina baskasi odakli mikemmeliyetgilik
konusunda bilgilendirme c¢alismasi vyapilabilir. Ogretim elemanlarinin baskalarindan bekledikleri
mikemmeliyetgiligi istenen, saglikli, olumlu yonde artirmak icin baskalarindan onlarin yeterliklerini de
dikkate alarak hangi diizeyde miikemmeliyetcilik beklemeleri gerektigi anlatilabilir. Ogretim
elemanlarinin mikemmeliyetgiliginin altinda yatan nedenler tam olarak ortaya konulamadigi igin nitel
arastirma yontemiyle derinlemesine ¢alisilabilir. Ortaya ¢ikan bu bulgulari destekleyecek ¢alismalar farkli
iniversitelerde yapilabilir.
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