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Introduction
Organizational Identification

Ashforth and Mael (1989) have based organizational identification on the basis of social identity
theory in their study. According to the social identity theory, individuals tend to classify themselves and
others according to various social categories such as religion, profession, gender, age group. Based on
this classification, individuals define themselves and others. A special form of social identification is also
an organizational identification. The most commonly used definition of organizational identification has
been made by Mael and Ashforth (1992, p.104). According to this definition, organizational
identification is “perception of oneness with or belongingness to an organization, where the individual
define him or herself in terms of the organizations in which he or she is a member”. Ashforth and Mael
(1989) have argued that identification is the three main outputs associated with the organization.
According to the first of these outputs, individuals show a coherent commitment to the organization
with which they identify themselves. The second is related to the group and it is adaptation,
cooperation, making sacrifices and positive evaluations of the group. Finally, identification leads the
individual to internalize group values and norms, thus demonstrating common attitudes and behaviors
within the organization. These outputs have been supported by numerous empirical studies in the past
years. For instance, the results of Riketta (2005)’s meta-analysis have been shown that, organizational
identification is highly associated with organizational commitment, commitment to work and working
group, job satisfaction and job retention, also it is associated with formal role performance and extra
role performance, with low and moderate level and negatively associated with the intention to quitting
job.

These findings show that it is important for organizations to have employees who identify with their
organizations. But of course, not every organization has employees at the same identity level. Ashforth
and Mael (1989) have argued that there are two basic antecedents of organizational identification. One
of these is the characteristics distinguishing the organization from the others, and the other one is
prestige of the organization. The researchers then classified and elaborated the antecedents of
organizational identification as individual and organizational antecedents in their subsequent work
(Mael & Ashforth, 1992). According to this classification, distinctive features of the organization (such as
historical legends, unique programs, socialization practices etc.) constitute the first one of organizational
antecedents.

Another antecedent is competition. The researchers handled organizational competition separately
as internal and external. According to this, the organization’s competition with other organizations
underscores the norm and values of the group and positively affects identification by providing
clarification of the distinction between us and others. In other respects, competition within the
organization will affect organizational identification negatively, as it will reduce inter-member harmony,
as opposed to the former. Last antecedent considered is organizational prestige. The relationship
between organizational identification and prestige is discussed in more detail below.

Perceived Organizational Prestige

Prestige means the social and economic situation that prevails in relation to an individual or group of
individuals or to other individuals or group of individuals (TDK, 2015). Since the concept has been used
as "prestige" in the studies conducted in Turkish national literature before, "prestige" expression has
been preferred in this study. In sociology and business management fields, numerous studies have been
carried out which consider the concept of prestige as an important variable. In these studies, different
words have been used to express the concept. Including March and Simon (1975) reputation, Mael and
Ashforth (1992) and Tak and Ciftcioglu (2009) perceived organizational prestige, Carmeli and Freund
(2002) perceived exterior prestige, Polat (2009) perceived external prestige, Goktepe (2012) external
prestige perception, various researchers have used different words and word groups. In this study, the
concept of "perceived organizational prestige" has been preferred to be used.

400



Elif Ozlem OZGUR, Ayse NEGIS ISIK— Pegem Egitim ve Ogretim Dergisi, 7(3), 2017, 399-420

The perceived organizational prestige is defined by Smidts, Pruyn and van Riel (2001) as an
individual’s interpretation and evaluation of the organization's prestige based on his/her own
knowledge. According to Carmeli and Freund (2002), organizational prestige is the evaluation of the
opinions of the outsiders about the organization by the employees of the organization. Dutton, Dukerich
and Harquail (1994, p.248) stated that the perceived organizational prestige constitutes a response to
the question "What do people in the outside world think about me because of my membership of this
organization?" and functions a powerful mirror as it reflects how the organization and its members'
behaviors are viewed from the outside.

Perceived organizational prestige is recognized as an important antecedent of organizational
identification (Ashforth & Mael, 1989; Dutton et al. 1994; Mael & Ashforth, 1992; March & Simon,
1975). Many researches have reached findings supporting this hypothesis (Carmeli, Gilat, & Waldman,
2007; Carmeli, Gilat, & Weisberg, 2006; Dukerich, Golden, & Shortell, 2002; lyer, Bomber, & Barefield,
1997; Karabey & iscan, 2007; Lipponen, Helkama, Olkkonen, & Juslin, 2005; Smidts et al. 2001). Dutton
et al. (1994) describes the relationship between prestige and identification with the self-esteem notion
of social identity theory. The individual’s self respect increases in cases the individual is a member of an
organization which is accepted as respectable and prestigious by the outside world causes. For this
reason, individuals often tend to identify themselves with the winners (Ashforth & Mael, 1989).

Perceived organizational prestige has also been associated with other attitudes and behaviors
towards work, apart from identification. For instance, staying at work (Hausknecht, Rodda, & Howard,
2009), turnover intention (Mignonac, Herrbach, & Guerrero, 2006; Unler-Oz & Bulutlar, 2009),
commitment (Carmeli, 2005; Ciftcioglu & Sabuncuoglu, 2011), job satisfaction (Ciftgioglu & Sabuncuoglu,
2011). In addition to these variables perceived organizational prestige has been related to employee
performance (Carmeli et al. 2007; Ocel, 2013) and organizational performance (Ali, Lynch, Melewar, &
Jin, 2015; Gatzert, 2015; Saeidi, Sofian, Saeidi, Saeidi, & Saaeidi, 2015).

Student Achievement

Student achievement is considered one of the indicators of the performance and effectiveness of the
school and the teacher (Balci, 2011; Edmonds, 1982). Despite the fact that organizational prestige
perception, organizational identification, and employee or organizational performance have been
studied before, the vast majority of these studies have been conducted on for profit institutions. When
the studies which sampled educational organizations are examined especially in Turkish literature, it is
seen that the relationship between identification and cynicism (Argon & Ekinci, 2016; Nartgiin & Kalay,
2014), organizational commitment (Cakinberk, Derin, & Demirel, 2011), organizational support (Nartgln
& Kalay, 2014; Ozdemir, 2010), organizational citizenship behavior (Balci, Baltaci, Fidan, Cereci, & Acar,
2012) are examined. In the studies related to perceived organizational prestige/image, not only the
image perceptions of pupils or parents regarding educational institutions at different levels (Bakioglu &
Bahgeci, 2010; Cerit, 2006; Nartgiin & Kaya, 2016; Ors, 2003) but also the relationship between
organizational prestige/image and intellectual capital (Basar, Sahin, & Akan, 2014), service quality
(Sonmez-Karapinar & Akgil, 2015) and ethical leadership (Erdogdu, Umurkan, & Kuru, 2013; Kursun,
2011) has been examined.

In the educational sample, there is no research which investigates the relationship between
teachers' perceived organizational prestige and student achievement. Demir6éz (2014) has found that
there is a meaningful relationship between teacher's perception of organizational image and student
achievement. Another study that investigated the relationship between perceived organizational image
and contextual performance has been carried out by Ocel (2013). As a result of this study carried out
with sample of academic staff, it has been observed that organizational image is related to contextual
performance and that this relationship has an intermediary role in affctive commitment.
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Considering the hypotheses of the theory of perceived organizational prestige and organizational
identification and the results of the researchs, teachers' perceived organizational prestige and levels of
organizational identification may be related to student achievement. For this purpose, the following
hypotheses were tested within the scope of the research.

H1. There is a significant positive correlation between organizational identification and student
achievement.

H2. There is a significant positive relationship between perceived organizational prestige and student
achievement.

H3. The moderating role of the perceived organizational prestige variable between organizational
identification and student achievement is significant.

Method
Research Design

In this research, it is aimed to determine the relationship between teachers' organizational
identification and student achievement and the moderating role of this perceived organizational
prestige in this relationship. The conceptual model of the research is given in Figure 1.

P. Organizational
Prestige

Organizational Student
Identification Achievement

Figure 1. The conceptual model of the research.

Participants

The sample of the research is composed of 517 state and 28 private secondary school teachers in
Konya province center districts (Karatay, Meram and Selcuklu) in 2014-2015 education year. The total
number of teachers working in these schools is 4537 (Konya Provincial Directorate of National Education
Department of Strategic Planning, 2014). Student success was taken into account in the first phase of
the sample selection process. For this purpose, the results of 2013-2014 TEOG (Transition from Basic
Education to Secondary Education) exam were requested from Konya Provincial Directorate of National
Education. 4 private schools and 25 state schools have been identified, considering the different student
achievement levels of the schools and the different educational districts in which they are located. In
the second phase, the scales have been randomly distributed among 800 teachers. From the 800 scales
distributed, 596 of them have been taken back as filled and the return rate is 74.50%. 65 of the 596
forms incompletely filled haven’t been included in analysis phase. In the analysis phase, 8 outliers have
been removed from the analysis. At the last phase, analyses of the research been made with the data
obtained from 523 teachers. The distribution of the research sample according to demographic variables
is given in Table 1.
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Table 1.

The Distribution of the Research Sample According to Demographic Variables.

Variable Category Frequency %

Gender Woman 231 44.20
Man 292 55.80

Occupational Seniority 5 years and less 92 17.60
6—10vyears 138 26.40
11 -15 years 139 26.60
16 — 20 years 65 12.40
21 years and more 89 17.00

Education level Bachelor / Associate 447 85.50
Master 76 14.50

School Type Private 80 15.50
State 443 84.70

Mission Time at school Less than 1 year 173 33.00
1-5 years 265 51.00
6 years and more 85 16.00

Instruments

Two separate scales have been used to determine the level of organizational identification and
perceived organizational prestige of the teachers in the research. Detailed information of scales is given
below. Besides, to determine the students' success in research, TEOG achievement point means taken
from Provincial National Education Directorate have been used.

Organizational Identification Scale: The Organizational Identification Scale has been developed by
Mael and Ashforth (1992) and adapted into Turkish by Tak and Aydemir (2004) and the scale consists of
6 items and one factor. The scale’s items have been rated from (1) strongly disagree, to (5) strongly
agree. The Cronbach Alpha reliability coefficient of the original scale was calculated as .87 by Mael and
Ashforth (1992). Tak and Aydemir (2004) calculated the reliability of the scale to be .88 in the adaptation
study they performed. In this study, reliability of the scale was recalculated and found as .75. Tak and
Aydemir (2004) conducted an exploratory factor analysis to test construct validity of the Organizational
Identification Scale. As a result of the exploratory factor analysis, it has been seen that there is only one
sub-factor with more than one eigenvalue and the factor loadings of the items on the scale change
between .79 and .87. The total variance explained by the scale is 37.00%. Within the context of this
study, Organizational Identification Scale’ construct validity has been re-tested with confirmatory factor
analysis in the sample consisting of teachers. To evaluate the fit of the model, xz, xz/sd, Goodness of fit
index (GFI), The Root Mean Square Error of Approximation (RMSEA), Standardized Root Mean Square
Residual (SRMR), Confirmatory Fit Index (CFI) values have been used. Values of x*/df < 3.00, GFl, CFI
>.90, RMSEA, SRMRZ .08 are accepted as good fit measures of the model (Cokluk, Sekercioglu, & Oztiirk,
2010, p. 271). Before the analysis, the values of skewness (-.33) and kurtosis (-.17) have been examined
and KMO (.75) and Barlett Test (p=.00) have been calculated to determine the suitability of the data for
factor analysis and it has been determined that the values were suitable. Confirmatory factor analysis
has been revealed that the item factor loadings varied between .57 and .73. and model fit values; xz/df=
2.22, GFI= 99, AGFI= .97, CFl= .98, SRMR= .02, RMSEA= .05. When these values are taken into
consideration, it can be said that the one factor structure of the scale is in good fit.

Perceived Organizational Prestige Scale: In this study, Perceived Organizational Prestige Scale which
is developed by Mael and Ashforth (1992) has been used. The scale is consisted of eight items and one
factor, rated from (1) strongly disagree, to (5) strongly agree. The scale’s 4th, 6th, 7th and 8th items
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contain negative expressions and for this reason, it is necessary to perform reverse coding before taking
the scale averages. The Cronbach Alpha Reliability Coefficient of the scale was calculated as .77 by Mael
and Ashforth (1992). The adaptation of the scale to Turkish was done by Tak and Ciftgioglu (2009). Tak
and Ciftgioglu (2009) calculated the reliability of this scale as .84.

Tak and Ciftcioglu (2009) tested the construct validity of the scale with exploratory factor analysis, it
is seen that the eigenvalue of the scale is larger than 1 and consists of a single sub-factor. The factor
loadings of the items in the scale range from .63 to .86. The total variance explained by the scale is
49.00%. Tak and Ciftcioglu (2009) also conducted confirmatory factor analysis in their study and one-
factor structure has been shown to be in good fit (x%/df= 6.70, GFI= .90, AGFI= .82, CFI= .89, RMSR= .09,
RMSEA= .14).

In order to implement the Perceived Organizational Prestige Scale, which was not previously applied
in educational institutions, it has been necessary to do some regulations about the scale. 7th and 8th
items of the scale have been found hard to understand, and these items were re-expressed by
researchers and analyzed. The following steps have been followed in the process. First, the original
article by Mael and Ashforth (1992) has been examined and information about the education system of
the school and country where the research was conducted has been collected. The article’s title "Alumni
and Their Alma Mater" means male college graduates and male colleges or graduates and their schools.
This scale has been applied to male college graduates who provide religious education in the United
States. With the research it has been examined the effects of individual and organizational antecedents
on organizational identification. The hypothesis of "perceived organizational prestige is antecedent of
identification" was tested and as a result of the research it has seen a significant positive correlation
between these two variables. In this study it has been determined that school graduates who identified
themselves with their organizations encouraged others to register the same school. It is important to
note that in the country mentioned, which school you graduate from is perhaps as important as the
grade average. In other words, graduating from a prestigious school is a differentiating condition. The
discrimination of the group which is subjected to the research according to the other groups, the
difference compared to the other groups, the prestigious perception and the values of the organizations
have been identified as the antecedent of organizational identification. It is also stated that graduates
are considered by the school administration as financial supporters of these schools.

After making sufficient research on the subject, the following changes were made to the 7th and 8th
items. 7th item of the original scale is as follows; “A person seeking to advance his career in (conference
academia) should downplay his association with (name of school).”. In the US, two students who have
same grades from two different schools can present their transcripts to the same school, college. If one
of these students graduated from a a well-known high school with academic qualifications and the other
one graduated from a common high school, the schools they applied can interpret the grades
differently. Thereby it is important that students graduate from which school. This item can be
understood as "a person who wants to continue his education can advance without the name of the
school he graduated from, his work is more important than the prestige of the school where he
graduated". Because this item is directed to the teachers, it has been changed as follows; “When | want
to work in another school, it is not a positive reference to tell the others that | have worked in this
school.”.

The 8th item on the original scale is as follows; “When other (conference schools) are recruiting new
students, they would not want students from (name of school)”. Because this item is directed to the
teachers, it has been changed as follows; “Other schools do not choose students from my school.”

Within the scope of this study, the validity and reliability of the scale have been tested again after
these changes on the scale items. The cronbach alpha reliability coefficient of the Perceived
Organizational Prestige Scale in this study is .85. In addition, the construct validity of the scale has been
tested with confirmatory factor analysis. First, skewness (-.25) and kurtosis (-.36) values have been
calculated and KMO (.88) and Barlett (p =.00) test results have been examined to determine the
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suitability of the data for factor analysis and it has been seen that the data were appropriate for
analysis. Then, the one-factor structure of the scale has been tested with confirmatory factor analysis. It
has been seen that the factor loadings of the scale changed between .50 and .71. The values of fit
indices can be considered as good; x2/df= 3.07, GFl= .98, AGFl= .94, CFl= .98, SRMR= .03, RMSEA= .06
and confirm the one-factor structure of the scale in this study sample.

Procedure

Researchers have visited 29 school involved in the sample, the scale forms have been distributed to
teachers working in these schools and these forms have been collected by the researchers.

Data Analysis

Normal distribution assumption has been tested before the data analysis phase. For this purpose,
kurtosis and skewness coefficients are investigated. As a result of the analysis, Skewness -.33 and
Kurtosis -.17 have been determined for Organizational Identification. Skewness -.25, Kurtosis -.36 for the
perceived Organizational Prestige have been determined. These values provide evidence that the data
are normally distributed (Blytkoztiirk, 2011, p.40).

Confirmatory factor analysis has been conducted with the AMOS 16 program to test the construct
validity of the scales in the study. In order to test the relationship between the research variables,
correlation and multiple regression analyses have been carried out using SPSS 22 program.

Results

In the study, firstly mean and standard deviation values of the research variables and the correlation
between the variables have been calculated and the findings are given in Table 2. When the findings
examined, it has been observed that there was a significant positive intermediate correlation between
organizational identification and perceived organizational prestige (r = .33) and a significant positive low
level correlation between organizational identification and student achievement (r = .21). Similarly,
there is a significant positive moderate correlation between perceived organizational prestige and
student achievement (r = .54).

Table 2.
Correlation Table of the Relationship between Organizational Identification, Perceived Organizational
Prestige and Student Achievement.

Variables X Sd 1 2 3

1. Organizational Identification 3.71 71 -

2. Perceived Organizational Prestige 3.67 .73 .33* -

3. Student Achievement 339.08 55.45 21* .54* -
*p=.00

After a significant correlation has been found between the research variables, hierarchical regression
analysis has been conducted to test the research hypotheses in the second phase (See Table 3). Prior to
the analysis, the data pattern was tested for multicollinearity. For this purpose, the tolerance value of
variance ratios, variance inflation factor (VIF) and confidence interval (C/) have been examined
(Tolerance> .20, VIF<10, CI<30) and it has been seen that there were no multicollinearity problem in the
data (Buyukozturk, 2011, p.100).
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Before the analysis, the z- values for the independent variables have been calculated and centralised
to determine moderating effects, and then included in the analysis. In the first phase of the hierarchical
regression analysis, the relationship between organizational identification and student achievement has
been tested and it has been seen that there was a significant positive relationship (8 = .21). In the
second phase, perceived organizational prestige has been included in the analysis and it has been found
there was a significant relationship to the student achievement (8 = .52). In the last phase, in order to
test the moderation impact of perceived organizational prestige between dependent and independent
variables, interaction of organizational identification and perceived organizational prestige variables
have been included in the analysis and it has been seen that the result was significant (8 = .16). This
result is evidence of the moderation effect of perceived organizational prestige.

Table 3.
Analysis of Hierarchical Regression Regarding Moderating Role of Perceived Organizational Prestige
between Organizational Identification and Student Achievement.

2

Variables 6 t R AR

Dependent variable: Student achievement

Phase 1

Organizational Identification (Ol) 21 4.98%** .04 .05**

Phase 2

Organizational Identification (Ol) .03 .98

Perceived Organizational Prestige (POP) .52 13.13** .29 24%%*

Phase 3

Organizational Identification (Ol) .06 1.50

Perceived Organizational Prestige (POP) .50 12.75**

Ol x POP .16 4.28%* 31 .02%*
** p=.00

In order to conduct a more detailed analysis of moderation role of the perceived organizational
prestige between organizational identification and student achievement, simple regression curves of
organizational prestige have been drawn for 1 standard deviation above and below of the mean in the
direction of Cohen, Cohen, West and Aiken’s (2003) implications (Figure 2).

500

450

400 __——1n

N

300 \

250 + Low POP

200 —B igheop
Low Ol High Ol

Figure 2. Moderating role of perceived organizational prestige in the relationship between student
achievement and organizational identification.
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As seen in Figure 2, the relationship between organizational identification and student achievement
is negatively significant when perceived organizational prestige is low (8= -.30, p=.00) and when the
perceived organizational prestige is high, it has a significant positive relationship (6= .22, p=.00).

Discussion, Conclusion & Implementation

In this research, the relationship between perceived organizational prestige, organizational
identification and student achievement has been examined in terms of teachers. In the research, firstly
the relationship between organizational identification of teachers and student achievement has been
examined (H1). As a result of regression analysis, organizational identification has been found to be a
significant predictor of student achievement. There is no direct study of the relationship between
organizational identification and student achievement. However, the findings of studies showing
positive effects of organizational identification on employee attitude, behavior and performance may
explain this relationship.

It is known that organizational identification is related to organizational commitment and cohesion
(Ashforth & Mael, 1989; Cakinberk et al. 2011; Deconinck, 2011; Riketta, 2005). There are also studies
showing that organizational identification is related to both in-role performance (Carmeli et al. 2007;
Cicero & Pierro, 2007; He & Brown, 2013; Lee, 1971; Walumbwa, Mayer, Wang, Wang, Workman, &
Christensen, 2011) and extra role performance -e.g. organizational citizenship behavior- (Balci et al.
2012; Dutton et al. 1994; Karabey & iscan, 2007; Riketta, 2005) of teachers. Employees who identify
themselves with their organizations personalize themselves according the organization (Celep, 2014)
and therefore for the reason that they see the goals of the school as their own goals they try to achieve
these goals (Argon & Ekinci, 2016). In this context, it can be said that the teachers who identify
themselves with the organization will have higher efforts to increase student achievement.

Another concept related to organizational identification is the turnover intention. The studies show
that individuals identifing themselves with the organization are more willing to stay in the organization
(DeConinck, 2011; Riketta, 2005). Rodfeldt, Loeb and Wyckoff (2013) have concluded after their eight
years of longitudinal research that turnover is related to student achievement. Considering turnover
rate of schools in Turkey with particularly adverse conditions, the importance of identification of
teachers with the institution comes to the forefront in terms of student achievement. Another point to
consider is the willingness to continue in the profession. Chang (2009), in a study of teachers burnout,
has indicated teachers' resign rates in developed countries. According to that research, 25.00% of
teachers in America leave their job in the first 3 years and 40.00% in the first 5 years. In Germany, the
number of teachers who continue to work until retirement is below 10.00%. Similarly, the number of
teachers who left work in the UK is more than the number of those who continue. In these countries,
the resign rates may be high because teachers can not make the necessary connections with their
institutions or professions. But then in Turkey, the vast majority of individuals who start their profession
as teachers retire as teachers. But unfortunately, explaining this situation with the teachers' professional
commintment or identification with the school would be an optimistic interpretation. In a study
conducted by Egitim-is (Education-Business) Union, 61% of the teachers in Turkey stated that they
would leave their profession if they found a job where they could earn better (Kolcu, 2015). In this
context, it can be said that it is important to develop policies that will enable teachers to identify with
their institutions and their professions.

In this research it has been also examined that the relationship between teachers' perceptions of
organizational prestige and student achievement (H2) and the moderating role of the perceived
organizational prestige between organizational identification and student achievement (H3). As a result
of the research, it has been found that organizational prestige perception is related to student
achievement and also has a moderation role between organizational identification and student
achievement. Like the findings of this study, Demir6z (2014) has concluded that there is a significant
relationship between teachers' organizational image perception and student achievement. Although
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there are few studies in the educational sample, it is possible to come across a number of studies that
examine the relationship between prestige, employee performance and organizational performance in
the field of business management. As a result of these studies, it has been found that organizational
prestige is related to organizational performance (Ali et al. 2015; Saeidi et al. 2015) as well as employee
contextual performance and extra role performance (Carmeli, 2005; Carmeli et al. 2007; Gatzert, 2015).
One important point to note regarding perceived organizational prestige and performance is that this
relationship is reciprocal. The performance that the organization has shown in the past increases
organizational prestige and the prestige improves organizational performance (Gatzert, 2015). Within
the scope of this study, it has been found that organizational prestige perception has a moderation role
between identification and student achievement, when the perceived organizational prestige is high,
the relationship between identification and student achievement is significant in the positive direction
and when the perceived organizational prestige is low, the relationship between identification with
student success is significant in negative direction. It is useful to assess the moderation effect of
perceived organizational prestige which has been found in the scope of this study in the context of the
reciprocal relationship. It should also be remembered that organizational prestige perception is one of
the important antecedents of organizational identification (Ashforth & Mael, 1989, Dutton et al. 1994,
Mael & Ashforth, 1992, March & Simon, 1975). It is noteworthy that the relationship between
organizational identification and student achievement is positive only in schools where perceived
organizational prestige is high. In a qualitative research on organizational culture and student
achievement, Negis-Isik (2010) has stated that the achievement that the school achieved in the previous
years motivates both teachers and students and teachers and students who tasted achievement before
try to achieve a similar achievement. In the study, it has been also stated that the high prestige
perception of the school also attracts successful teachers and students, which also plays a role in
increasing the achievement.

Of course, not every school has equal conditions for student achievement, many schools are located
in more disadvantaged areas and working with disadvantaged students. Unfortunately, day by day
schools are considered only in terms of their potential to ensure students pass the exams, and their
successes and failures are evaluated only on the basis of the exam success criteria, and their prestige is
perceived in parallel with exam success. However, the researches show that the only source of
organizational prestige is not performance (Carmeli, 2005; Carmeli et al. 2007). For instance, Carmeli et
al. (2007) has stated that organizational prestige is a multi-dimensional concept and these dimensions
are social responsibility, profitability and business relations. In the mentioned study, the relationship
between organizational performance and social responsibility and organizational identification,
adaptation and employee performance have been examined and it has been concluded that social
responsibility perceived by employees is related to identification, but organizational performance is not
related. Researchers have pointed out that from the findings of these studies, the employees are more
concerned about the social responsibility of the organization, enrichment of the outputs and services
they provide than organizational performance (Carmeli, 2005; Carmeli et al. 2007). In the light of this
information, in order to ensure the teachers identification with schools, especially those with
disadvantaged students, the social responsibility of the school the profession and the values can be
foregrounded. Beginning with the preservice teacher training process, it may be advised to conduct
activities that will increase the identification of teachers not only with their institutions but also with
their professions.
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Tiirkge Siiriim

Giris
Orgiitsel Ozdeslesme

Ashforth ve Mael (1989) calismalarinda orglitsel 6zdeslesme kavramini sosyal kimlik kuramina dayali
olarak temellendirmislerdir. Sosyal kimlik kuramina gore bireyler kendilerini ve digerlerini gesitli sosyal
kategorilere gore siniflandirma egilimindedir; 6rnegin din, meslek, cinsiyet, yas grubu gibi. Bu
siniflandirmaya dayali olarak bireyler hem kendilerini hem de digerlerini tanimlamaktadir. Sosyal
dzdeslesmenin 6zel bir formu da &rgiitsel 6zdeslesmedir. Orgiitsel dzdeslesmenin en sik kullanilan
tanimi Mael ve Ashforth (1992, p. 104) tarafindan yapilmistir. Bu tanima gore orglitsel 6zdeslesme,
“bireyin Uyesi oldugu ve kendini ona bagh olarak tanimladigi érgiite yonelik birlik ve aidiyet algisidir”.
Ashforth ve Mael (1989) 6zdeslesmenin orgitle iliskili Gg¢ temel ciktisi oldugunu ileri sirmuslerdir.
Bunlardan ilki bireylerin ézdeslestikleri 6rgiite baglhk géstermesidir. ikincisi grup ile iliskilidir ve gruba
uyum, isbirligi, fedakarlik yapma ve gruba ydnelik olumlu degerlendirmelerde bulunmadir. Son olarak
0zdeslesme, bireyin grup degerlerini ve normlarini igsellestirmesini, béylece 6rgit icinde ortak tutum ve
davranislar sergilemesini saglamaktadir. One siiriilen bu giktilar ilerleyen yillarda pek cok ampirik ¢alisma
bulgusu ile desteklenmistir. Ornegin, Riketta (2005) yaptigi meta-analiz galismasi sonucunda &rgiitsel
o6zdeslesmenin, orgitsel baglilik, ise ve ¢alisma grubuna baglanma, is tatmini ve ise tutulma ile yiksek
diizeyde iliskili oldugu, ayni zamanda bicimsel rol performansi ve ekstra rol performansi ile distik ve orta
diizeyde ve isi birakma niyeti ile negatif yonde iliskili oldugu sonucuna ulasmistir.

Elde edilen bu bulgular 6rgiitl ile 6zdeslesmis galisanlara sahip olmanin, érgitler agisindan énemini
gostermektedir. Ancak slphesiz her o6rgit, ayni diizeyde kendisi ile 6zdeslesmis calisanlara sahip
degildir. Ashforth ve Mael (1989) orglitsel 6zdeslesmenin iki temel 6ncili oldugunu 6ne strmustir.
Bunlardan ilki orgiti digerlerinden ayirt eden 6zellikleri, diger ise orglitin prestijidir. Arastirmacilar
daha sonra yaptiklari ¢alismalarinda orgltsel 6zdeslesmenin dncillerini bireysel ve orgiltsel onciller
olarak siniflandirmis ve ayrintilandirmislardir (Mael & Ashforth, 1992). Bu siniflandirmaya gore, érgitsel
oncillerden ilkini orgitlin ayirt edici 6zellikleri (6rnegin, tarihsel efsaneler, kendine 6zgli programlari,
sosyallesme uygulamalari gibi) olusturmaktadir.

Bir diger oncil ise rekabettir. Arastirmacilar orgiit ici ve digi rekabeti ayri ayri ele almiglardir. Buna
gore orgltin diger orgutlerle rekabeti, grubun norm ve degerlerinin altinin gizilmesini, biz ve digerleri
arasindaki ayrimin netlesmesini saglayarak 6zdeslesmeyi olumlu etkilemektedir. Diger taraftan, orgit
icindeki rekabet, bunun tam tersine lyeler arasi uyumu azaltacagi icin, o6rgilitsel 6zdeslesmeyi olumsuz
yonde etkileyecektir. Son olarak ele alinan 6ncil ise orglitsel prestijdir. Asagida orglitsel 6zdeslesme ve
prestij iliskisi daha ayrintili ele alinmaktadir.

Algilanan Orgiitsel Prestij

Prestij, bireye ya da bir toplumsal kiimeye baska birey ya da kiimelerle olan iliskilerinde Gstiinlik
saglayan toplumsal ve ekonomik durum (TDK, 2015) anlamina gelmektedir. Ulusal literatlirde yapilan
calismalarda kavram “prestij” olarak kullanildigi icin bu ¢alisma kapsaminda da “prestij” ifadesi tercih
edilmistir. Sosyoloji ve isletme alaninda, prestij kavramini 6énemli bir degisken olarak ele alan pek ¢ok
calisma yapilmistir. Bu ¢alismalarda kavrami ifade etmek igin birbirinden farkli kelimeler kullanilmistir.
March ve Simon (1975) itibar, Mael ve Ashforth (1992) ve Tak ve Ciftcioglu (2009) algilanan orgitsel
prestij, Carmeli ve Freund (2002) algilanan dis prestij, Polat (2009) algilanan dissal prestij, Goktepe
(2012) dissal prestij algisi kelime gruplarini kullanmiglardir. Bu ¢alismada ise “algilanan orgiitsel prestij”
kavrami tercih edilmistir.
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Algilanan orgltsel prestij, Smidts, Pruyn ve van Riel (2001) tarafindan, bireyin 6rgitin prestijini kendi
edindigi bilgilere dayanarak yorumlamasi ve degerlendirmesi olarak tanimlanmistir. Carmeli ve Freund’a
gore (2002) ise orgutsel prestij, disaridakilerin 6rgltiin itibarina iliskin yorumlarinin 6rgiit ¢alisanlari
tarafindan degerlendilmesidir. Dutton, Dukerich ve Harquail (1994, p.248) algilanan orgtsel prestijin
“bu 6rglte lyeligimden dolayi disaridakiler benim igin ne dislinliyor?” sorusuna yanit olusturdugunu ve
orgltin ve orglt Gyelerinin davranislarinin disaridan nasil gérildigliini yansitan glicli bir ayna islevi
gordugina belirtmistir.

Algilanan orgltsel prestij, orglitsel 6zdeslesmenin 6nemli bir 6ncili olarak kabul edilmektedir
(Ashforth & Mael, 1989; Dutton et al. 1994; Mael & Ashforth, 1992; March & Simon, 1975). Yapilan pek
¢ok arastirma sonucu da bu varsayimi destekleyen bulgulara ulasmistir (Carmeli, Gilat, & Waldman,
2007; Carmeli, Gilat, & Weisberg, 2006; Dukerich, Golden, & Shortell, 2002; lyer, Bomber, & Barefield,
1997; Karabey & iscan, 2007; Lipponen, Helkama, Olkkonen, & Juslin, 2005; Smidts et al. 2001). Dutton
vd. (1994) prestij ve Ozdeslesme arasindaki iliskiyi sosyal kimlik kuraminin 6z-saygi kavrami ile
acikladigini belirtmistir. Bireyin Uyesi olan 6rgitin dis diinya tarafindan saygin ve prestijli olarak kabul
edilmesi, onun 6z saygisinin da artmasina neden olmaktadir. Bu nedenle bireyler ¢cogunlukla kendilerini
kazananlarla tanimlama egilimindedir (Ashforth & Mael, 1989).

Algilanan oOrgltsel prestij 0zdeslesme disinda, diger ise yonelik tutum ve davraniglarla da
iliskilendirilmistir. Ornegin; is yerinde kalmaya devam etme (Hausknecht, Rodda, & Howard, 2009),
kurumdan ayrilma niyeti (Mignonac, Herrbach, & Guerrero, 2006; Unler-Oz & Bulutlar, 2009), baglilik
(Carmeli, 2005; Ciftcioglu & Sabuncuoglu, 2011), is tatmini (Ciftcioglu & Sabuncuoglu, 2011). Bu
degiskenlerin yani sira orgiitsel prestij algisi, calisan (Carmeli et al. 2007; Ocel, 2013) ve 6rgiit
performansi (Ali, Lynch, Melewar, & lJin, 2015; Gatzert, 2015; Saeidi, Sofian, Saeidi, Saeidi, & Saaeidi,
2015) ile de iliskilendirilmistir.

Ogrenci Basarisi

Ogrenci basarisi, okul ve dgretmenin performansinin ve etkililiginin gdstergelerinden biri olarak kabul
edilmektedir (Balci, 2011; Edmonds, 1982). Orgiitsel prestij algisi, rgiitsel 6zdeslesme ve calisan ya da
orgut performansi arasindaki iliskiyi inceleyen calismalar olmasina ragmen bu calismalarin buyik
cogunlugu kar amaci giiden kuruluslar tizerinde yapilmistir. Ozellikle yurt ici literatiirde, egitim 6rgiitleri
ornekleminde yapilan ¢alismalar incelendiginde, 6zdeslesme ile sinizm (Argon & Ekinci, 2016; Nartgiin &
Kalay, 2014), orgtitsel baghhk (Cakinberk, Derin, & Demirel, 2011), 6rgitsel destek (Nartgiin & Kalay,
2014; Ozdemir, 2010), orgiitsel vatandaslik davranisi (Balci, Baltaci, Fidan, Cereci, & Acar, 2012)
arasindaki iligkilerin incelendigi gorilmustir. Algilanan orglitsel prestij/imaj ile ilgili yapilan galismalarda
ise, farkli kademelerdeki egitim kurumlarina iliskin 6grencilerin veya velilerin imaj algilarini inceleyen
(Bakioglu & Bahceci, 2010; Cerit, 2006; Nartgiin & Kaya, 2016; Ors, 2003) calismalarla birlikte, érgiitsel
prestij/imajin entelektiel sermaye (Basar, Sahin, & Akan, 2014), hizmet kalitesi (S6nmez-Karapinar &
Akgdl, 2015), etik liderlik (Erdogdu, Umurkan, & Kuru, 2013; Kursun, 2011) ile iliskisi incelenmistir.

Egitim Ornekleminde 6gretmenlerin orgitsel imaj algilari ve Ogrenci basarisi arasindaki iliskiyi
inceleyen bir arastirmaya rastlanmistir. Bu arastirmada, Demirdz (2014) 6gretmenlerin 6rgltsel imaj
algisi ile 6grenci basarisi arasinda anlamli iliski oldugu sonucuna ulagsmistir. Algilanan 6rgitsel imaj ile
baglamsal performans arasindaki iliskiyi inceleyen bir diger arastirma Ocel (2013) tarafindan yapilmistir.
Akademik personel érnekleminde yapilan bu ¢alisma sonucunda, 6rgltsel imajin baglamsal performans
ile iliskili oldugu ve bu iliskide duygusal baghligin araci rolt oldugu gézlenmistir.

Algilanan orglitsel prestij ve orglitsel Ozdeslesmeye iliskin kuramin varsayimlari ve vyapilan
arastirmalarin sonuglar dikkate alindiginda Ogretmenlerin o6rgitsel prestij algilarinin ve orgitsel
o6zdeslesme diizeylerinin 6grenci basarisi ile iliskili olabilecegi dusinilmustir. Bu amagla arastirma
kapsaminda asagida belirtilen hipotezler test edilmistir.
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H1. Orgiitsel 6zdeslesme ile 8grenci basarisi arasinda pozitif ydnde anlamli iliski vardir.
H2. Algilanan &rgutsel prestij ile 6grenci basarisi arasinda pozitif yénde anlamli iligki vardir.
H3. Orgiitsel 6zdeslesme ve dgrenci basarisi arasindaki iliskide algilanan &rgiitsel prestij degiskeninin
diizenleyici rolt anlamlidir.
Yontem
Arastirmanin Modeli

Bu arastirmada 6gretmenlerin orgiitsel 6zdeslesmesi ve 6grenci basarisi arasindaki iliski ve bu iliskide
algilanan o6rgitsel prestijin dizenleyici rolinin belirlenmesi amaglanmistir. Arastirmanin kavramsal
modeli Sekil 1'de verilmistir.

Algilanan
Orgiitsel Prestij

Orgiitsel
Ozdeslesme

A\ 4

Ogrenci Basarisi

Sekil 1. Arastirmanin kavramsal modeli.

Evren ve Orneklem

Arastirmanin evrenini, 2014-2015 egitim Ogretim yilinda Konya ili merkez ilgelerinde (Karatay,
Meram ve Selguklu) bulunan 517 devlet ve 28 6zel ortaokulda gorev yapan brans 6gretmenleri
olusturmaktadir. Bu okullarda gérev yapan toplam brans 6gretmeni sayisi 4537’dir (Konya M.E.M
Stratejik Planlama Bé&liimii, 2014). Orneklem segimi siirecinin ilk asasinda dgrenci basarisi dikkate
alinmistir. Bu amagla 2013-2014 TEOG sonuglari Konya il Milli Egitim Muduarligid’nden talep edilmistir.
Okullarin farkh 6grenci basari diizeyleri ve bulunduklari farkli egitim bélgeleri dikkate alinarak 4 6zel okul
ve 25 devlet okulu belirlenmistir. ikinci asamada belirlenen bu okullarda ¢alismakta olan ve rastlantisal
olarak belirlenen 800 6gretmene olgekler dagitilmistir. Dagitilan 800 6lgekten 596 tanesi doldurulmus
olarak geri alinmistir, geri doniis orani % 74.50’dir. Elde edilen 596 formdan 65’i ise eksik dolduruldugu
icin analize dahil edilmemistir. Analiz asamasinda ise 8 kisiye ait veri u¢ degerlere sahip oldugu igin
analizden cikarilmistir. Son asamada 523 brans 6gretmenine ait veri Uzerinden arastirmanin analizleri
yapilmistir. Arastirma érnekleminin demografik degiskenlere gore dagilimi Tablo 1’de verilmistir.

Veri Toplama Araglari

Arastirmada 6gretmenlerin 6rgiitsel 6zdeslesme diizeylerini ve algiladiklar 6rgltsel prestij diizeyini
belirlemek amaciyla iki ayri 6lgek kullaniimistir. Olgeklere iliskin ayrintili bilgi asagida verilmistir.
Arastirmada ayrica dgrenci basarisini belirlemek tzere, il Milli Egitim Mudurliigi’nden alinan TEOG
basari puan ortalamalari kullaniimistir.

Orgiitsel Ozdeslesme Olgedi: Mael ve Ashforth (1992) tarafindan gelistirilen ve Tak ve Aydemir
(2004) tarafindan Tiirkge’ye cevrilen Orgiitsel Ozdeslesme Olcegi 6 madde ve tek boyuttan olusmaktadir.
Olgek maddeleri, (1) kesinlikle katilmiyorum, (5) kesinlikle katiliyorum seklinde 5’li derecelendirmeye
sahiptir.
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Tablo 1.

Arastirmaya Katilan Ogretmenlerin Demografik Degiskenlere Gére Dagihmi.

Degisken Kategori Frekans %

Cinsiyet Kadin 231 44.20
Erkek 292 55.80

Mesleki Kidem 5 yil ve az 92 17.60
6—10yil 138 26.40
11-15wyl 139 26.60
16 -20 yil 65 12.40
21 yil ve fazla 89 17.00

Egitim Dizeyi Lisans / On lisans 447 85.50
Lisansustiu 76 14.50

Calistigi Okul Tiri Ozel 80 15.50
Devlet 443 84.70

Okuldaki Gorev Suresi 1yildan az 173 33.00
1-5yil 265 51.00
6 yil ve Gzeri 85 16.00

Ozgiin 6lgegin Cronbach Alfa Giivenirlik Katsayisi Mael ve Ashforth (1992) tarafindan .87 olarak
hesaplanmistir. Tak ve Aydemir (2004) yaptiklari uyarlama calismasinda ise 6lgcegin glvenirligini .88
olarak hesaplamistir. Bu calisma kapsaminda olgegin glvenirligi yeniden hesaplanmis ve .75
bulunmustur. Orgiitsel Ozdeslesme Olgegi’'nin yapi gegerliligi sinamak igin Tak ve Aydemir (2004)
acimlayici faktér analizi yapmistir. Agimlayici faktér analizi sonucunda 6zdegeri birden buyuk tek alt
boyut oldugu, 6lgekte yer alan maddelerin faktér yiklerinin .79 ile .87 arasinda degistigi bulunmustur.
Olgegin agikladig toplam varyans ise %37.00’dir. Orgiitsel Ozdeslesme Olgegi’nin bu ¢alisma kapsaminda
o6gretmen o6rnekleminde yapi gecerligi dogrulayici faktor analizi ile yeniden sinanmistir. Modelin
uyumunu degerlendirmek amaci ile X%, X*’nin serbestlik dercesine orani (xz/sd), iyilik uyumu indeksi (GFI),
yaklasik hatalarin ortalama karekoki (RMSEA), standardize edilmis artik ortalamalarin karekoki (SRMR),
karsilastirmali uyum iyiligi (CFI) degerleri kullanilmistir. Modelin iyi uyum &lgiitleri olarak x°/df < 3.00,
GFI, CFl 2.90'a, RMSEA, SRMR< .08 degerleri kabul edilmistir (Cokluk, Sekercioglu, & Oztiirk, 2010, p.
271). Analiz 6ncesinde verilerin faktor analizine uygunlugunu belirlemek amaciyla garpikhk (-.33) ve
basiklik (-.17) degerlerine bakilmis ve KMO (.75) ve Barlett testi (p=.00) incelenmis, degerlerin uygun
oldugu gorilmdistir. Yapilan dogrulayici faktor analizi sonucunda madde faktor yikleri .57 ile .73
arasinda ve olcegin uyum iyiligi degerleri; xz/df= 2.22, GFI= .99, AGFI= .97, CFl= .98, SRMR= .02, RMSEA=
.05, olarak bulunmustur. Bu degerler dikkate alindiginda Olcegin tek faktorli yapisinin iyi uyum
gosterdigi soylenebilir.

Algilanan Orgiitsel Prestij Olcegi: Bu calismada Mael ve Ashforth (1992) tarafindan gelistirilen
Algilanan Orgiitsel Prestij Olgegi kullanilmistir. Sekiz madde ve tek boyuttan olusan 6lgek (1) kesinlikle
katiimiyorum, (5) kesinlikle katiliyorum olmak Uzere derecelendirilmektedir. Olcegin 4., 6., 7. ve 8.
maddeleri olumsuz ifadeler icermektedir bu nedenle olgek ortalamalari alinmadan once ters
kodlamalarinin yapilmasi gerekmektedir. Olgcegin cronbach alfa giivenirlik katsayisi Mael ve Ashforth
(1992) tarafindan .77 olarak hesaplanmistir. Olgegin Tirkce’ye uyarlanmasi Tak ve Ciftcioglu (2009)
tarafindan yapilmistir. Tak ve Ciftcioglu calismalarinda bu 6lgegin glivenirligini .84 olarak hesaplamistir.

Tak ve Ciftgioglu (2009) oOlgegin yapi gecerligini agimlayici faktor analizi ile sinamis, yapilan analiz
sonucunda dlcegin dzdegeri (eigenvalue) 1’den bilyiik tek bir alt boyuttan olustugu gériilmiistir. Olcekte
yer alan maddelerin faktor yiikleri .63 ile .86 arasinda degismektedir. Olcegin agikladig toplam varyans
% 49.00’dur. Tak ve Ciftcioglu (2009) bu calismada ayrica 6lgegin dogrulayici faktér analizini de yapmis
ve tek faktérli yapinin iyi uyum gosterdigi gérilmistir (x%/df= 6.7, GFI= .90, AGFI= .82, CFI= .89, RMSR=
.09, RMSEA= .14).

412



Elif Ozlem OZGUR, Ayse NEGIS ISIK— Pegem Egitim ve Ogretim Dergisi, 7(3), 2017, 399-420

Daha ©nce egitim kurumlarinda uygulanmayan Algilanan Orgiitsel Prestij Olceginin egitim
kurumlarinda uygulanmasi &lcekle ilgili bazi diizenlemeler yapilmasini gerektirmistir. Olgegin 7. ve 8.
maddeleri anlasilmasi zor maddeler oldugu goriilmis bu maddeler arastirmacilar tarafindan yeniden
ifade edilmis ve analiz calismalari yapilmistir. Siirecte su asamalar izlenmistir. Oncelikle Mael ve Ashforth
(1992)’un olgegi kullandigi orijinal makalesi incelenmis, arastirmayi yaptigi okul ve tlkenin egitim sistemi
hakkinda bilgi toplanmistir. Makalenin basligi “Alumni and Their Alma Mater” erkek kolejinin mezunlari
ve onlarin mezun olduklari erkek koleji veya mezunlar ve okullari anlamina gelmektedir. Bu 6lcek ABD’de
dini egitim veren bir erkek koleji mezunlarina uygulanmistir. Arastirma ile bireysel ve orgitsel 6ncillerin
orgitsel Ozdeslesme Uzerindeki etkileri incelenmistir. Arastirmada algilanan o6rgutsel prestij
o0zdeslesmenin 6ncillerindendir hipotezi test edilmis ve arastirma sonucunda bu iki degisken arasinda
pozitif yonde anlamli iligki bulunmustur. Bu arastirmada orgutleriyle 6zdeslesen okul mezunlarinin, ayni
okula baskalarini da kayit yaptirmasi icin tesvikte bulunduklari belirlenmistir. Sunu da belirtmek gerekir
ki, adi gecen lilkede hangi okuldan mezun olundugunun not ortalamasi kadar belki de daha fazla 6nemi
vardir. Baska bir ifadeyle prestijli bir okuldan mezun olmak ayirt ediciligi olan bir durumdur. Arastirmaya
konu olan grubun diger gruplara gore ayirt ediciligi, diger gruplara gore farkliligi, prestijli algilanmasi ve o
orgutin degerleri orgitsel 6zdeslesmenin 6nciili olarak tespit edilmis. Ayrica mezunlarin bu okullarin
mali destekgisi olarak okul yonetimi tarafindan 6nemsendikleri de belirtilmistir.

Konu ile ilgili yeterli arastirma yapildiktan sonra 7. ve 8. maddeler igin su yorumlarda bulunarak su
degisiklikler yapilmistir. Orijinal 6lgegin 7. maddesi soyledir; “A person seeking to advance his career in
(conference academia) should downplay his association with (name of school)”. ABD’de ayni okula -
Universite veya koleje- iki farkli okulu bitirmis not ortalamalari ayni olan iki 6grenci not cizelgelerini
sunabilir. Bu 6grencilerden biri genel liseden mezun, digeri akademik zorlugu olan taninmis bir liseden
mezunsa, basvurduklari okul not ortalamalarini farkli yorumlayabilmektedir. Dolasiyla 6grencilerin hangi
okuldan mezun olduklari 6nemli olmaktadir. Bu madde, egitimine devam etmek isteyen bir kisi mezun
oldugu okulun adi olmadan da ilerleyebilir, kendi ¢alismalari mezun oldugu okulun prestijinden daha
onemlidir seklinde anlagilabilir. Belirtilen bu madde 6gretmenlere yoneltilecegi icin “Bir baska okulda
calismak istedigimde bu okulda calistigimi séylemek bana olumlu bir referans olmaz.” seklinde
degistirilerek ifade edilmistir.

Orijinal 6lgekte yer alan 8. madde ise soyledir; “When other (conference schools) are recruiting new
students, they would not want students from (name of school).” Bu madde Tirkce'ye su sekilde
cevrilebilir; “Diger okullar 6grenci alirken bu okuldan gelen 6grencileri istemezler.” Bu madde
ogretmenlere yoneltilecegi icin, “Diger okullar benim okulumdan gelen 6grencileri tercih etmezler.”
seklinde dlgekte yer almistir.

Olgek maddeleri izerinde yapilan bu calismalardan sonra, bu calisma kapsaminda 6lgegin gegerlik ve
givenirligi yeniden sinanmistir. Algilanan Orgiitsel Prestij, dlgegin bu calisma kapsaminda hesaplanan
Cronbach Alfa glvenirlik katsayisi .85’tir. Ayrica 6lgegin yapi gecerligi dogrulayici faktor analizi ile
sinanmistir. Oncelikle verilerin faktér analizine uygunlugunu belirlemek amaciyla carpiklik (-.25) ve
basiklik (-.36) degerleri hesaplanmis ve ayrica KMO (.88) ve Barlett (p=.00) test sonuglari incelenmis,
analize uygun oldugu gorilmistlir. Daha sonra 6lgegin tek faktorli yapisi dogrulayici faktor analizi ile
sinanmistir. Analiz sonucunda madde faktor yiklerinin .50 ile .71 arasinda degistigi gorilmustir. Elde
edilen uyum iyiligi degerleri; Xz/df= 3.07, GFI= .98, AGFI= .94, CFl= .98, SRMR= .03, RMSEA= .06 bu
arastirma ornekleminde de olgegin tek faktorll yapisini dogrulamistir.

Verilerin Toplanmasi

Arastirma orneklemine dahil olan 29 okul arastirmaci tarafindan ziyaret edilmis, bu okullarda gorev
yapmakta olan 6gretmenlere bilgi verilerek olgek formlari dagitilmis ve yine arastirmaci tarafindan bu
formlar toplanmuistir.

413



Elif Ozlem OZGUR, Ayse NEGIS ISIK— Pegem Egitim ve Ogretim Dergisi, 7(3), 2017, 399-420

Verilerin Analizi

Veriler analiz edilmeden normal dagilima uygunlugu test edilmistir. Bu amagla basiklik ve g¢arpikhk
katsayilari incelenmistir. Yapilan analiz sonucunda, Orgiitsel Ozdeslesme icin Skewness -.33, Kurtosis -
.17, Algilanan Orgiitsel Prestij icin ise Skewness -.25, Kurtosis -.36 hesaplanmistir. Elde edilen bu degerler
verilerin normal dagilim gosterdigine iliskin kanit teskil etmektedir (Bliylkoztirk, 2011, p.40).

Arastirmada 6lgeklerin yapi gecerligini sinamak amaciyla dogrulayici faktér analizi AMOS 16 programi
ile yapilmistir. Arastirma degiskenleri arasindaki iliskiyi test etmek amaciyla yapilan korelasyon ve ¢oklu
regresyon analizlerinde ise SPSS 22 programi kullaniimistir.

Bulgular

Arastirmada oncelikle arastirma degiskenlerine iliskin aritmetik ortalama ve standart sapma degerleri
ve degiskenler arasi korelasyon hesaplanmis ve elde edilen bulgular Tablo 2’de verilmistir. Bulgular
incelendiginde orgitsel 6zdeslesme ile algilanan oOrgltsel prestij (r=.33) arasinda orta dizeyde ve
orgitsel 6zdeslesme ile 6grenci basarisi arasinda (r=.21) dusik diizeyde pozitif yonde anlamh iliski
oldugu gorulmektedir. Benzer sekilde algilanan 6rgitsel prestij ile 6grenci basarisi arasinda da (r=.54)
orta diizeyde pozitif yonde anlamli iligki vardir.

Tablo 2.
Orgiitsel Ozdeslesme, Algilanan Orgiitsel Prestij ve Odgrenci Basarisi Arasindaki iliskiyi Gésteren
Korelasyon Tablosu.

Degiskenler X Ss 1 2 3

1.0rgitsel Ozdeslesme 3.71 71 -

2.Algilanan Orgiitsel Prestij 3.67 73 .33%* -

3. Ogrenci Basarisi 339.08 55.45 21% .54* -
*p=.00

Arastirma degiskenleri arasinda anlamli korelasyonun oldugu gorildikten sonra ikinci asamada
arastirma hipotezlerini test etmek amaciyla hiyerarsik regresyon analizi yapiimistir (bkz. Tablo 3). Analiz
oncesinde veri deseninde ¢oklu baglanti olup olmadigi test edilmistir. Bu amagla varyans oranlarinin
tolerans degeri, varyans buyutme faktori (VIF) ve durum indeksi (C/) incelenmis (Tolerans> .20, VIF<10,
CiI<30) ve verilerde ¢oklu baglanti problemi olmadigi gorilmustir (Bayukoztiirk, 2011, p.100).

Tablo 3.
Orgiitsel Ozdeslesme ve Odrenci Basarisi Arasindaki iliskide Algilanan Orgiitsel Prestijin Diizenleyici
Roliine lliskin Hiyerarsik Regresyon Analizi.

2

Degiskenler 8 t R AR

Bagimli degisken: Ogrenci basaris

1. Asama

Orgiitsel Ozdeslesme (00) 21 4,98%* .04 .05**

2. Asama

Orgiitsel Ozdeslesme .03 .98

Algilanan Orgiitsel Prestij (AOP) .52 13.13%* .29 24%*

3. Asama

Orgiitsel Ozdeslesme .06 1.50

Algilanan Orgiitsel Prestij .50 12.75**

00 x AOP .16 4.28%** 31 .02%*
** p=.00
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Analiz 6ncesinde, diizenleyici etkileri belirlemek amaciyla bagimsiz degiskenler (6rgiitsel 6zdeslesme
ve algilanan orgiitsel prestij) icin z- degerleri hesaplanarak merkezilestirilmis, daha sonra analize dahil
edilmistir. Hiyerarsik regresyon analizinin ilk asamasinda orgutsel 6zdeglesme ile 6grenci basarisindaki
iliski sinanmis ve pozitif yénli anlamli iligki (8=.21) oldugu gériilmustir. ikinci asamada algilanan érgiitsel
prestij analize dahil edilmis ve 6grenci basarisiyla anlamli diizeyde iliskili (6= .52) oldugu gorilmistir.
Son asamada bagimh ve bagimsiz degisken arasindaki iliskide algilanan orgiitsel prestijin dizenleyici
etkisini test etmek amaciyla orgiitsel 6zdeslesme ve algilanan orgltsel prestij degiskenlerinin etkilesimi
analize dahil edilmis ve sonucun anlamli (8=.16) oldugu goérilmistir. Elde edilen bu sonug algilanan
orgltsel prestijin dlizenleyici etkisine iligkin kanit teskil etmektedir.

Algilanan orgutsel prestijin orgiitsel 6zdeslesme ve 6grenci basarisi arasindaki iliskideki diizenleyici
rolini iliskine iliskin daha detayli inceleme yapmak amaciyla Cohen, Cohen, West ve Aiken’in (2003)
onerileri dogrultusunda orgitsel prestijin ortalamadan 1 standart sapma (istii ve alti icin basit regresyon
egrileri cizilmistir (Sekil 2).

500

450

400

350 \

300

250 —@— disik AOP
— @ - yiksek AOP

200

Diisiik 00 Yiksek 00

Sekil 2. Ogrenci basarisi ve 6rgiitsel 6zdeslesme iliskisinde algilanan érgiitsel prestijin diizenleyici rolii.

Sekil 2'de gorildigi gibi orglitsel 6zdeslesme ile 6grenci basarisi arasindaki iligki algilanan 6rgutsel
prestij disiik oldugu zaman negatif yonde anlamh (6=-.30, p=.00), algilanan orgltsel prestij yiksek
oldugunda ise pozitif yonde anlamh (8=.22, p=.00) iliskiye sahiptir.

Tartisma, Sonug ve Oneriler

Bu arastirmada, 6gretmenler tarafindan algilanan 6rgitsel prestij, 6rgltsel 6zdeslesme ile 6grenci
basarisi arasindaki iliski incelenmistir. Arastirmada oncelikle 6gretmenlerin 6rgiitsel 6zdesleme dizeyleri
ile 6grenci basarisi arasindaki iliski incelenmistir (H1). Yapilan regresyon analizi sonucunda o6rgitsel
dzdeslesmenin dgrenci basarisinin anlamli bir yordayicisi oldugu gérilmistir. Orgiitsel zdeslesme ve
o6grenci basarisi arasindaki iliskiyi dogrudan inceleyen c¢alisma bulunmamaktadir. Ancak 6rgitsel
6zdeslesmenin, g¢alisan tutum, davranis ve performansi izerindeki olumlu etkisini gésteren ¢alismalarin
bulgulari bu iliskiyi aciklayabilir.

Orgiitsel 6zdeslesmenin 6rgiitsel baglilik ve uyum (Ashforth & Mael, 1989; Cakinberk et al. 2011;
Deconinck, 2011; Riketta, 2005) ile iliskili oldugu bilinmektedir. Ayrica g¢alisanin hem baglamsal
performansi (Carmeli et al. 2007; Cicero & Pierro, 2007; He & Brown, 2013; Lee, 1971; Walumbwa,
Mayer, Wang, Wang, Workman, & Christensen, 2011) hem de ekstra rol performansi, 6rn. orgitsel
vatandashk davranisi, (Balci et al. 2012; Dutton et al. 1994; Karabey & iscan, 2007; Riketta, 2005) ile de
iliskili oldugunu gosteren calismalar bulunmaktadir. Orgiitleri ile 6zdeslesen calisanlar kendilerini 6rgiitle
kisisellestirmekte (Celep, 2014), okulun amagclarini kendi amaclari gibi gérmekte bu nedenle de bu
amaglari gerceklestirmek icin caba sarf etmektedir (Argon & Ekinci, 2016). Bu baglamda 6rgitu ile
O6zdeslesmis Ogretmenlerin 6grenci basarisi arttirmaya yonelik cabalarinin da daha yiiksek olacagi
soylenebilir.
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Orgiitsel 6zdeslesme ile iliskili bir diger kavramda isten ayrilma niyetidir. Yapilan galismalar
sonucunda orgiti ile 6zdeglesen bireylerin 6rgilitte kalmaya daha fazla istekli olduklarini géstermektedir
(DeConinck, 2011; Riketta, 2005). Rodfeldt, Loeb ve Wyckoff (2013), sekiz yil siren boylamsal
arastirmalari sonucunda 6gretmenlerin is devrinin 6grenci basarisi ile iligkili oldugu sonucuna ulagmistir.
Ulkemizde &zellikle olumsuz kosullara sahip okullardaki is devri hizi distiniildigiinde, dgrenci basarisi
acisindan 6gretmenlerin kurum ile 6zdeslesmelerinin 6nemi 6n plana ¢ikmaktadir. Dikkate alinmasi
gereken bir diger nokta da meslege devam etmeye istekliliktir. Chang (2009), 6gretmenlerin tikenmisligi
lizerine yaptigi calismasinda, gelismis Ulkelerdeki, 6gretmenlerin is birakma oranlarini belirtmistir. Buna
gore Amerika’da 6gretmenlerin %25.00°i ilk 3 yilinda %40.00"1 ise ilk 5 yilinda 0Ogretmenligi
birakmaktadir. Almanya’da ise emeklilige kadar meslegi devam ettiren 6gretmen sayisi %10.00'un
altinda kalmaktadir. ingiltere’de de benzer bir bicimde isi birakan 6gretmenlerin sayisi devam
ettirenlerden fazladir. Bu (lkelerde kurumlari ya da meslekleri ile gerekli bagi kuramadiklari igin
dgretmenlerin is birakma oranlari yiiksek olabilir. Ulkemizde ise &gretmen olarak meslege baslayan
bireylerin blyik cogunlugu 6gretmen olarak emekli olmaktadir, ancak ne yazik ki bu durumu
o6gretmenlerin meslege baghhg! ya da okul ile 6zdeslemeleri ile agiklamak iyimser bir yorum olacaktir.
Egitim-is sendikasinin yaptigi bir arastirmada Tirkiye’deki &gretmenlerin %61.00’'i daha iyi para
kazanabilecekleri bir is bulmalari halinde meslegi birakacaklarini belirtmistir (Kolcu, 2015). Bu baglamda,
O0gretmenlerin hem kurumlari hem de meslekleri ile 6zdeslesmelerini saglayacak politikalarin
gelistirilmesinin 6nem arz ettigi sdylenebilir.

Arastirmada ayrica 6gretmenlerin orgitsel prestij algilari ve 6grenci basarisi arasindaki iliski (H2) ve
orgitsel 6zdeslesme ve 6grenci basarisi arasindaki iliskide algilanan 6rgiitsel prestijin diizenleyici roli de
(H3) incelenmistir. Arastirma sonucunda, orgtitsel prestij algisinin 6grenci basarisi ile iliskili oldugu ayrica
orgitsel 6zdeslesme ve 6grenci basarisi arasindaki iliskide diizenleyici rolii oldugu gorilmistir. Demirdz
(2014), bu galismada elde edilen bulgulara benzer sekilde, 6gretmenlerin orgiitsel imaj algisi ile 6grenci
basarisi arasinda anlamli iliski oldugu sonucuna ulasmistir. Egitim 6rnekleminde konuyu ele alan az
sayida ¢alisma olmasina ragmen isletme alaninda prestij ile ¢alisan performansi ve 6rgiit performansi
arasindaki iliskiyi inceleyen ¢ok sayida calismaya rastlamak mimkindir. Bu ¢alismalarin sonucunda
orgitsel prestijinin hem c¢alisanin baglamsal performansi ve ekstra rol performansi (Carmeli, 2005;
Carmeli et al. 2007; Gatzert, 2015) ile hem de 6rglt performansi (Ali et al. 2015; Saeidi et al. 2015) ile
iliskili oldugu gorilmdistlr. Algilanan orgutsel prestij ve performans iliskisinde dikkat edilmesi gereken
onemli bir nokta bu iliskinin ¢ift yonli olmasidir. Gegmise doniik olarak 6rgltin gostermis oldugu
performans oOrglitsel prestijin arttirmakta, prestij ise gelecege donik olarak c¢alisan ve orgit
performansini arttirmaktadir (Gatzert, 2015). Bu ¢alisma kapsaminda o6rgltsel prestij algisinin
o6zdeslesme ve Ogrenci basarisi arasinda diizenleyici roli oldugu, algilanan orglitsel prestij yiksek
oldugunda 6zdeslesme ile 6grenci basarisi arasinda iliskinin pozitif yonde anlaml, distik oldugun da ise
negatif yonli anlamli oldugu gorilmiustir. Algilanan 6rglitsel prestijin bu ¢alisma kapsaminda bulunan
dizenleyici etkisinin belirtilen cift yonla iliski baglaminda degerlendirilmesinde fayda vardir. Ayrica
orgutsel prestij algisinin orgitsel 6zdeslesmenin énemli oncillerinden biri oldugu da unutulmamalidir
(Ashforth & Mael, 1989; Dutton et al. 1994; Mael & Ashforth, 1992; March & Simon, 1975). Orgiitsel
o6zdeslesme ve Ogrenci basarisi arasindaki iliskinin sadece algilanan o6rgitsel prestijin ylksek oldugu
okullarda pozitif yonli olmasi dikkat cekici bir bulgudur. Negis-lsik (2010) 6rgit kiltiiri ve ogrenci
basarisi izerine yaptigl nitel arastirmada, hem velilerin hem de 6gretmenlerin okulun daha Onceki
yillarda yakalamis oldugu basarinin hem oOgretmenleri hem de 06grencileri motive ettigini, basari
duygusunu tatmis 6gretmen ve 6grencilerin benzer bir basariyl yakalamaya calistiklarini belirtmistir.
Belirtilen bu galismada ayrica okula iliskin ylksek prestij algisinin basarili 6gretmen ve 6grencileri de
kendine ¢ektigini, bu durumun da basarinin artmasinda rol oynadigi belirtilmistir.

Ancak sliphesiz her okul 6grenci basarisi agisindan esit kosullara sahip degildir, pek ¢ok okul daha
dezavantajli bolgelerde bulunmakta ve dezavantajli 6grencilerle galismaktadir. Ne yazik ki her gegen giin
okullar sadece sinav kazandirabilme potansiyelleri agisindan ele alinmakta, basari ve basarisizliklari
sadece sinav basarisi 6l¢itil ile degerlendiriimekte, buna dayali olarak prestijleri algilanmaktadir. Oysaki
yapilan arastirmalar orgitsel prestijin tek kaynaginin performans olmadigini gostermektedir (Carmeli,

416



Elif Ozlem OZGUR, Ayse NEGIS ISIK— Pegem Egitim ve Ogretim Dergisi, 7(3), 2017, 399-420

2005; Carmeli et al. 2007). Ornegin, Carmeli vd. (2007) calismalarinda érgiitsel prestijin cok boyutlu bir
kavram oldugu ve bu boyutlarin sosyal sorumluluk, karhlik ve is iliskileri oldugunu belirtmistir. Orgit
performansi ve sosyal sorumluluk ile 6rgltsel 6zdeslesme, uyum ve galisan performansi arasindaki iligkiyi
inceledikleri arastirmalarinda galisanlar tarafindan algilanan sosyal sorumlulugun 6zdeslesme ile iligkili
oldugunu ancak orgit performansinin iliskili olmadigi sonucuna ulasmislardir. Arastirmacilar elde
ettikleri bu bulgulardan yola ¢ikarak, calisanlarin 6rgiit performansindan daha g¢ok Orgiitiin sosyal
sorumlulugu, ortaya koydugu Uriin ve hizmetlere kattigi degeri 6nemsediklerini belirtmislerdir (Carmeli,
2005; Carmeli et al. 2007). Bu bilgiler 1s1ginda Ogretmenlerin 6zellikle dezavantajli 6grencilerin
bulundugu okullarla 6zdeslesmelerini saglamak igin, okulun ve meslegin sosyal sorumlulugu, degerleri 6n
plana gikarilabilir. Aday 6gretmen yetistirme siirecinden baslayarak égretmenlerin sadece kurumlari ile
degil, meslekleri ile de 6zdeslesmelerini arttiracak faaliyetlerin yapiimasi énerilebilir.

Bilgilendirme

Bu calisma ikinci yazarin danismanliginda yiratilen yiksek lisans tezinden tretilmistir.
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