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Introduction

Being one of the oldest traditions of education system, school uniforms have survived the years by
improving and transforming. They first emerged in the Middle Ages in universities in the form of black
smocks with white collars. The instructors and scholarship students in universities used to wear
decorous clothes just like priests. Afterwards, non-ritual clothes of priests were accepted as academic
outfit by the Council of Oxford. Hence, such clothes of priests were accepted as academic clothes in
many universities (Hargreaves-Mawdsley, 1963; Cite in: Meseci-Grigoretti & Hesapg¢ioglu, 2009).

Religious clothes have been one of the most influential tools to equip people with religious morals.
Having such an effect, these clothes have been part of the education system for centuries and have
established themselves a fundamental place within the education system. The first uniforms, black
smocks with white collars, were made obligatory to be worn by university students to make them adopt
the lifestyles of Christian priests and monks. This tradition later spread and survived until today.

School dress codes may differ from country to country with variations even in the same country. For
instance, there is no general law or regulation on school uniform or dress code in the United Kingdom.
This is under the authority of school managements. Nevertheless, students of many schools in the
United Kingdom wear school uniforms, and schools have to pay attention to the cost of uniforms while
making a selection (Yavuz, 2013). Department of Education encourages school uniform practice as it is
assumed to make students acquire a sense of belongingness and support positive behaviors (UK
Department of Education, 2012).

In the USA, most public schools have free dress code while in certain provinces a great many of
schools impose uniform on students. Certain schools prefer having uniforms to ensure discipline. In the
USA, demand for school uniforms by school managers increased by 7.00% in a decade from 2000 to
2010 (Robers et al., 2012).

In Japan, students only wear hats or symbols for their schools to be distinguished in most public
elementary schools. However, uniforms are obligatory for middle schools. The changes in behaviors,
attitudes, and expectations in company with the dress code show the dignity of middle schools (Gedik,
2007).

In Turkey, the first regulations on dress code in education were made after the Edict of Gilhane in
1839 during the Ottoman period. The uniforms worn in Ottoman junior high schools and military schools
that were opened in 1776 were later accepted as uniforms for students during the Tanzimat period with
the influence of the French Revolution (Ergin, 1977). In this period, educational institutions that offered
modern education and were close to secularism were tried to be established (Akytiz, 1989; Ortayli,
1987).

From the mid-1800s onwards, the French schools established pioneered the modernization of
traditional education schools of the Ottoman Empire. In 1856, sisters from Notre Dame de Sion, who
were well-known for the education they gave in France, opened a school in Istanbul. The other French
schools that followed this school posed a model for Turkish education system both because of the
discipline they implemented and their stereo-typicality. These habits were maintained during the
Ottoman and early Republic periods. This traditional outfit became the student uniform in schools
during the Republic period (Meseci-Grigoretti & Hesapgioglu, 2009).

In the early Republic period, caps and berets were considered important as they symbolized
modernity; however, this importance was not attributed to student outfits due to poverty. “Elementary
Schools Regulation” (The Republic of Turkey Ministry of Culture, 1938) declared in 1929 explained the
details of school uniforms for girls and boys and requested a dress uniformity in a way that would not
put a burden on parents’ shoulders. The photographs showing the student outfit of the period show
that students did not wear a single uniform for long period of time (Gok, 1999). The code on caps and
berets was implemented until the 1970s (The Republic of Turkey Ministry of National Education [MoNE]
Department of Research and Development of Education [DRDE], 1997).
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With the elementary school regulation declared in 1981, wearing black smocks and white collars
became compulsory for students (MoNE, the circular letter dated 22 July 1981). In 1989, black smock
was announced to have a negative influence on students in pedagogical terms; therefore, uniforms with
different colors were tried in one rural and one urban school in each geographical region (MoNE, the
circular letter dated 17 August 1989). At the end of this trial period, it was stated in the circular letter
dated 9 February 1990 that elementary school students were allowed to wear warm colors such as dark
blue, grey, and navy-blue, either different colors for boys and girls or the same color for both groups
(MoNE, the circular letter dated 9 February 1990). This practice went on until the 2000s.

In a workshop dated 2009 on dress code, the Ministry of National Education accepted the proposal
suggesting free dress code on the basis of pedagogical and social reasons, and decisions having the
characteristics of recommendations such as abolishment of the obligation to wear a tie and
determination of the outfits according to climate and regional conditions by parent-teacher associations
were taken (MoNE, Workshop on the Evaluation of School Outfits dated 29 June 2009). It is possible to
say that these recommendations laid the basis to provide a limited freedom on dress code.

The regulation of the Ministry of National Education dated November 2012 introduced absolutely
free dress code and announced that Free Dress Code in Schools would be implemented from the
2013/2014 academic year on. This decision led to disputes in public. Due to these disputes, the
amendment made on 25 July 2013 ordered the dress code to be decided by parents. It was announced
to the public that if 51.00% of parents approved free dress code in a school, it would be implemented
there (MoNE, regulation dated 22 November 2012). Afterwards, the limitations of the free dress code
were determined by the circular letter issued on 28 August 2013. According to the circular letter, again,
parents’ views would be taken into account on the limitations of the free dress code. An extensive
research was conducted by a company to explore parents’ views regarding the issue. The study revealed
that a great majority of the parents (81.40%) opposed free dress code (A&G, 2013). It is important to
know how students and teachers approach and what they think about this controversial issue as it is
about students and teachers in the first place. In this sense, this study seeks to reveal what students and
teachers think about free dress code in schools.

Method
Research Model

The present study dealing with the assessment of free dress code in schools from students’ and
teachers’ perspectives employed mixed method combining qualitative and quantitative methods.
According to Creswell (2009), mixed method involves a harmonious combination of strong aspects of
qualitative and quantitative processes, which constitute two different aspects of research process and
seek answers to different questions. In the present study, qualitative and quantitative processes were
conducted with no specific order. That is, the structure used in the study is a concurrent nested design,
as suggested by Creswell (2009), interpreting qualitative and quantitative data together.

Quantitative part of the research is based on survey model and focuses on students. Data were
collected from the students via “Free Dress Code in Schools Assessment Questionnaire” and “Free Dress
Code in Schools Attitude Scale”.

Qualitative part of the research, on the other hand, is based on case study and focuses on teachers.
Case study allows the researcher to explore a special case in-depth without any concern for
generalization and proving (Yildinm & Simsek, 2008). Teacher views on free dress code in schools were
collected via semi-structured interview forms.
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Study Group

The study group was selected through stratified sampling. The groups were formed based on the
socio-economic categorization of students attending some high schools and middle schools in Gaziantep
and Kilis provinces of Turkey. Socio-economic categorization was made under three main titles
considering the social, cultural, and economic situations of the environments the schools were situated
in. Then the teachers participating in the study were asked to define the socio-economic levels of their
schools based on this categorization in order to crosscheck the data obtained. A total of 525 active
students studying in these provinces in the 2012-2013 academic year participated in the study.
However, only 500 students provided complete data.

Table 1.
Distribution of The Students according to Certain Variables.
Variables n %
Gender Female 295 59.00
Male 205 41.00
School Level High schools 195 39.00
Middle schools 305 61.00
School Type Public school 405 81.00
Private schools 95 19.00
Province Gaziantep 275 55.00
Kilis 225 45.00
Levels of Income Low 166 33.20
Medium 216 43.20
High 118 23.60

Data were collected from 11 educational institutions in Kilis (4 high schools, 7 middle schools) and 14
educational institutions in Gaziantep (6 high schools and 8 middle schools). 25 teachers working in these
schools reported their views on free dress code in schools.

60.00% of the teachers were male, while 40.00% were female. 24.00% of the teachers worked in an
environment with high level income, 40.00% in an environment with medium level income, and 36.00%
in an environment with low level income. 12.00% of the teachers had a work experience of 15 to 20
years, 20.00% a work experience of 10 to 15 years, 16.00% a work experience of 5 to 10 years, and
48.00% a work experience of 1 to 5 years.

Data Collection Tools

“Free Dress Code in Schools Assessment Questionnaire” and “Free Dress Code in Schools Attitude
Scale” were employed to collect data from the students while semi-structured interview forms were
used to collect data from the teachers.

Free Dress Code in Schools Assessment Questionnaire: Based on the literature review, a
questionnaire consisting 20 items was created. While preparing the pilot questionnaire form, an
assessment and evaluation expert and two educational sciences experts were consulted with regard to
the statements in the questionnaire. A pilot study was administered to a group of 15 people. Based on
the feedbacks, the sentences including two statements at the same time were corrected, thereby
making an attempt to ensure that each item would measure a single characteristic. Positive and
negative statements are listed in a mixed order in the questionnaire. The questionnaire is a 5-point
Likert-type scale. However, the options “I strongly agree” and “I agree” and the options “I strongly
disagree” and “I disagree” were combined while interpreting the data. Cronbach’s alpha reliability value
of the questionnaire was calculated to be .79. This result indicates that the questionnaire data yield
reliable results.
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Table 2.
Demographic Information of Participant Teachers.
Teacher Gender Branch Years of Socio-Economic  Situation
Experience of the Environment One
Works in

T1 Male Primary School Teacher 5to 10 years High income level

T2 Male School Counselor 10to 15years Medium income level
T3 Female English Teacher 5to 10 years Medium income level
T4 Female Mathematics Teacher 1to 5 years Medium income level
T5 Female Primary School Teacher 10to 15years Medium income level
T6 Female English Teacher 5 to 10 years Low income level

T7 Female English Teacher 1to 5years Medium income level
T8 Male Science and Technology Teacher 1to 5 years Low income level

T9 Female Physical Education Teacher 1to 5 years Medium income level
T10 Female English Teacher 1to 5 years Low income level

T11 Male Religious Education Teacher 5to 10 years Low income level

T12 Female Religious Education Teacher 1to 5years Low income level

T13 Male Science and Technology Teacher 1to 5 years Medium income level
T14 Male English Teacher 1to 5years High income level
T15 Male Physical Education Teacher 10to 15years Low income level
T16 Male School Counselor 1to 5 years Low income level

T17 Male History Teacher 15to 20 years Medium income level
T18 Female School Counselor 15to 20 years Medium income level
T19 Male School Counselor 1to 5 years Medium income level
T20 Female School Counselor 1to 5 years Low income level

T21 Male Social Sciences Teacher 1to 5 years Low income level

T22 Male Primary School Teacher 15to 20 years  High income level
T23 Male Primary School Teacher 10to 15years Highincome level
T24 Male Physical Education Teacher 10to 15years Highincome level
T25 Male School Counselor 15to 20 years  High income level

Free Dress Code in Schools Attitude Scale: There are 15 items in the scale developed to reveal
students’ attitudes towards free dress code. While preparing the pilot scale form, an assessment and
evaluation expert and two educational sciences experts were consulted with regard to the statements in
the questionnaire. A pilot study was administered to a group of 15 people. Of the scale items, 9 are
positive statements about free dress code, whereas 6 are negative statements about free dress code.
Positive and negative expressions in the scale are listed in a mixed order. This is a 5-point Likert-type

scale.

In the analysis process of the scale data, internal consistency coefficient was calculated for 15 items
within the scope of reliability analysis in the first place. Cronbach’s alpha value, the internal consistency
coefficient, was found to be .79 for the entire scale. Cronbach’s alpha values for the two equal halves
were found to be .88 and .77. These values indicate that the scale is reliable. Construct validity of the
scale was analyzed via explanatory factor analysis (EFA) within the scope of its validity study. To conduct
EFA, the data were initially subjected to KMO and Bartlett’s Test. It was seen that the data were fit for it.

Table 3.

KMO and Bartlett’s Test Results.

Kaiser-Meyer-Olkin Measure of Sampling Adequacy .91

Bartlett's Test of Sphericity ~x 4056.64
df 91
p .00
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At the end of the principal components analysis, covariance values of the items were examined, and
the 8™ item with a factor covariance value smaller than .35 was excluded from the scale. Then attention
was paid to ensure that each item would have a high factor value only in one factor. In this sense, it was
taken as a criterion that there would be at least .10 differences between the loading value of an item
included in a factor in such factor and its loading value in any other factor (Blylkoztiirk, 2011). Table 4
shows the factor loading values of the items included in the scale and falling under two factors based on
the aforementioned criteria.

Table 4.
Factor Loadings of the Items in Free Dress Code in Attitudes Scale.
Factor 1 Loading Loading Values After Rotation

Item No Factor Covariance Values Factor 1 Factor 2
Item 3 .75 .84 .86
ltem 1 .73 .84 .85
Item 6 .70 .80 .83
Item 2 .69 .80 .83
Item 7 .69 .81 .83
Item 5 .64 77 .80
ltem 4 .56 72 .75
ltem 9 .55 73 74
ltem 15 77 .32 .87
ltem 13 .75 .34 .86
Item 14 .70 .33 .83
ltem 12 .54 .33 -.10 73
ltem 11 .39 .15 .62
Item 10 37 .26 .61
Variance Explained (Total: 63.08%) 37.87% 25.19%

As shown in table, 14 items falling under two factors explain 63.08% of total variance. Based on the
relations of the items, factor 1 was named as “positive aspects” while factor 2 was named as “negative
aspects”. However, no analysis was made on the sub-dimensions, and only the grand total was focused
on.

Semi-Structured Interview Form: A semi-structured interview form was prepared to reveal the
teachers’ views of free dress code. With this form, answers were sought to the following two questions
in general:

1. Should free dress code be implemented or not?

2. What are the positive and negative aspects of free dress code?

Data Analysis

The data obtained in the quantitative part of the research were entered in SPSS 20.0. Before the
data were analyzed, Kolmogorov-Smirnov test was carried out to determine whether they had a normal
distribution. Kolmogorov-Smirnov test is a normality test that is used when sample size is over 50
(Buyikoztiirk, 2011). The data obtained through the attitude scale (n=500, Statistic=1.72, p<.05) did not
have a normal distribution. Thus, non-parametric tests were used in the data analysis process.

The data obtained in the qualitative part of the research, on the other hand, were evaluated through
content analysis and open coding. The data obtained through the analysis were transferred to computer
environment. The texts obtained were coded by two different researchers. Then agreement between
the codes was checked without any mathematical operation. In general, the codes were determined to
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be in agreement. Afterwards, the codes were brought together, and their common points were
identified. By this means, the themes (categories) constituting relevance to the research aims were
detected.

Results
Students’ Assessments about Free Dress Code

Table 5 presents the frequencies, percentages, and modes of the responses to each questionnaire
item.

Table 5.
Frequency of Assessments about Free Dress Code.
| Disagree |1am Neutral |Agree
Item n % n % n % Mod

1.FDC will negatively influence education as socio- 198 39.60 84 16.80 218 43.60 Agree
economic differences between individuals will be

more apparent as a result of it.

2.FDC will improve tolerance and democracy in 215 43.00 94 18.80 191 38.20 Disagree
school.

3.FDC will reduce disciplinary problems in school. 249 49.80 82 16.40 169 33.80 Disagree
4.My success in lessons will improve with FDC. 232 4640 93 18.60 175 35.00 Disagree
5.FDC will lead to competition of clothing among 235 47.00 36 7.20 229 45.80 Disagree
students.

6.FDC will cause students to conflict with their 216 43.20 82 16.40 202 40.40 Disagree
parents.

7.FDC will make students more willing to go to school. 157 31.40 103 20.60 248 48.00 |Agree
8.FDC will diminish absenteeism. 218 43.60 95 19.00 187 37.40 Disagree
9.Uniforms block creativity. 185 37.00 111 22.20 204 40.80 Agree
10.FDC makes me worried that people will mock at 188 37.60 67 13.40 245 49.00 Agree
me.

11.1 may have to cut my spending to buy clothes 201 40.20 77 15.40 221 44.20 Agree
when FDC is put into effect.

12.1 may work in a job to buy clothes when FDCis put 186 37.20 61 12.20 253 50.60 Agree
into effect.

13.FDC may cause students that do not study in a 198 39.60 60 12.00 242 48.40 Agree
particular school to enter it and cause troubles there.

14.FDC will increase security problems in schools. 211 4220 64 12.80 224 44.80 Agree
15.FDC makes me feel freer. 139 27.80 72 14.40 288 57.60 Agree
16.FDC will cause me to spend more time preparing 221 44.20 50 10.00 229 45.80 Agree
for school.

17.FDC will cause me to be distracted in schooldueto 189 37.80 76 15.20 234 46.80 Agree
strange or obscene clothes worn by people.

18.FDC will make me more satisfied with my 160 32.00 104 20.80 236 47.00 Agree
appearance.

19.FDC will increase theft in schools. 191 38.20 88 17.60 221 44.20 Agree
20.FDC will make students who cannot dress as well 215 43.00 53 10.60 232 46.40 Agree
as their friends feel jealous and defective.

According to the table, most of the students think in relation to free dress code that socio-economic
differences between individuals will be more apparent; tolerance and democracy in school will not
improve; disciplinary problems in school will not diminish; success in lessons will not improve; there will
be no competition of clothing among students; students will not conflict with their parents; students will
be more willing to go to school; absenteeism will not decrease; uniforms block creativity; students get
worried that other students will mock at them; they may have to cut their spending to buy clothes; they
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may work in a job to buy clothes; students that do not study in a particular school may enter it and
cause troubles there; security problems in schools will increase; they feel themselves freer; students will
spend more time preparing for school; they will be distracted in school due to strange or obscene
clothes worn by people; they will be more satisfied with their appearance; theft will increase in schools;
and students who cannot dress as well as their friends will feel jealous and defective.

Students’ Attitudes towards Free Dress Code

A scale was developed and implemented to determine the students’ attitudes towards free dress
code. Based on the scale data, it was investigated whether the students’ attitudes towards free dress
code differed by gender, school type, and socio-economic situation. Whether the students’ attitudes
towards free dress code differed by gender was investigated via U test.

Table 6.

U Test Results of the Students’ Attitudes Based on Gender.
Gender n Mean Rank Sum of Ranks U p
Female 295 224.92 66352.50 22692.50 .00
Male 205 287.30 58897.50

According to the Mann-Whitney U test results, there was a significant difference between the
students’ attitude scores by gender (U=22692.50, p<.05). The male students had higher mean ranks
compared to the female students. This shows that the male students have a more positive attitude
towards free dress code than the female students. Whether the students’ attitudes towards free dress
code differed by school type was investigated via U test.

Table 7.

U Test Results of the Students’ Attitudes Based on School Type.
School type n Mean Rank Sum of Ranks U p
Public School 405 249.58 101080.50 18865.50 77
Private School 95 254.42 24169.50

According to the Mann-Whitney U Test results, there was no significant difference between the
students’ attitude scores by school type (U=18865.50, p>.05). This implies that the public school
students and the private school students have similar attitudes towards free dress code. Whether the
students’ attitudes towards free dress code differed by family income level was investigated via H test.

Table 8.

H Test Results of the Students’ Attitudes Based on Family Income Level.
Income Level n Mean Rank df X p
Low 166 229.43 2 5.39 .07
Medium 216 259.11
High 118 264.37

According to the analysis results, there was no significant difference between the students’ attitude
scores by family income level (X2 (df=2, n=500) = 5.39, p>.05). This shows that attitude towards free
dress code is not associated with family income level.

Teachers’ Views of Free Dress Code

This section presents findings obtained through the content analysis of the semi-structured interview
forms administered to the teachers. The findings are divided into two: (1) positive views of free dress
code; (2) negative views of free dress code. They are presented based on tables of frequency.
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Teachers’ preferences about free dress code: In response to the question “Should free dress code be
implemented or not?”, eight teachers gave affirmative responses while 15 teachers delivered negative
responses. Two teachers, on the other hand, stated that they were neutral.

Teachers’ negative responses about free dress code: Table 9 presents the teachers’ negative views
of free dress code. There are eight themes and 42 codes under these themes. These codes were
mentioned 78 times in total.

Table 9.

Teachers’ Negative Responses about Free Dress Code.

Themes Codes f Quotation

School Disciplinary problems may emerge 7 T16: As teachers may not understand who are

Discipline Security problems may emerge 7 students and who are not when free dress code is put

and Security Students and non-students may be 6 into effect, security problems may emerge. School
confused uniforms should be used to ensure discipline, equality,

and security in education.
T7: A big difficulty may be experienced in recognizing
students.

Economic Socio-economic differences may 2 T5: Class differences may become sharper.

Problems become apparent T12: Parents who normally do not have enough money
Class differences may become 3 to buy uniforms will now struggle more to buy
apparent different clothes as a result of free dress code.
Economic problems may emerge 1
School expenses may increase 1
It is not suitable for the economic 1
structure of the country

Student Poor students may feel defective 1 T3:Asfree dress code will make individuals’ socio-

Psychology  Brand obsession may emerge 4 economic situation more apparent, it may cause
Students may feel excluded 1 students to feel defective.

Students may mock at each other 1 T8: Free dress code may cause poor students to feel
Students may feel lowly 1 excluded among others.
Poor students may be mentally 1 T13:Itis very likely that students will mock at those
depressed students who come to school with the same clothes
Students may want to be like 1 every day and call them poor.
others T16: Students from low-income families may feel
Students may be jealous 1 lowly, which may negatively affect their psychology.
Stress in adolescence may increase 1
Academic Interest in lessons may decrease 2 T3:1think some will ignore school and lessons by
Success Education may be disrupted 1 thinking about clothes more.
Success may diminish 3
School quality may decrease 1

School Sense of belonging to school may 2 T2:1think school uniforms are important for students

Climate decrease to have a sense of belonging. This will also contribute
Unit and solidarity in school may 1 tothe sense of “We” in the school environment.
decrease T7: Education may stay in the background. Students
Students’ school perceptions may 1 may start to regard school as a different place, not
change school.

Absenteeism may increase 1 T24: Not every student may have a chance to wear a
Student relations may deteriorate 2  different cloth every day. This will lead to negative

approaches among students.
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Table 9.
Continue.
Themes Codes f Quotation
Physical Students may be too concerned 2 T12: A student having free dress option is likely to be
Appearance about what to wear in continuous competition with his/her friends by
Competition of clothing may come 4 thinking that s/he must be the most
out beautiful/smartest.
Poor students may just wear the 1 T7:1think students will not pay due attention to the
same thing cleanliness of clothes.
There may be a disorganized and 1 T19: Girls may grab attention due to their clothes.
untidy view
Problems about cleanliness of 1
clothes may come out
Attention-grabbing clothes may be 3
worn
Too much time is wasted to choose 1
clothes
Freedom- Freedoms may be abused under 1 T6: Free dress code may be abused as freedoms are
Belief- the monopoly of majority under the monopoly of those who are strong and
Ideology Conservative extremism may 1 make up majority.
appear T22: Ethical values may be violated if certain
It may be difficult to limit 1 limitations are not imposed.
Its limits may not be clear 1
Ethical values may not be observed 1
Individuals may go to extremes 1
Social In-family conflicts may be 2 T21: Our country’s background and socio-economic

Problems experienced situation are not suitable for free dress code as there
Income equality becomes apparent 1 isincome inequality and a big difference between the
It is not suitable for the structure of 2 standards of living of different classes.
the country

The theme on which the teachers focused most while delivering their negative responses about free
dress code was school discipline and security. Within this theme, the teachers used the codes of security
problems, discipline problems, and confusion of students with non-students.

Teachers’ positive responses about free dress code : Table 10 presents the teachers’ positive views of
free dress code. There are four themes and 25 codes under these themes. These codes were mentioned
39 times in total.

The theme on which the teachers focused most while delivering their positive responses about free
dress code was freedom-comfort. Within this theme, the teachers used the codes of dressing to one’s
heart’s content, freedom, comfort, decrease in pressure, getting rid of uniformity, getting rid of military
discipline, freedom of expression, freedom of preference and choice, democracy, getting rid of
stereotypes, convenience for parents, getting rid of uniform problem, increased self-confidence, and
modern appearance.
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Table 10.
Teachers’ Positive Responses about Free Dress Code.
Themes Codes f Quotation
Freedom- Dressing to one’s heart’s content 2 T1: Everybody should dress the way they feel
Comfort Freedom 4 comfortable.
Comfort 6 T16: Students will be more comfortable in
Decrease in pressure 2 classrooms in the school environment.
Getting rid of uniformity 4 T8: 1 have always thought that students going to
Getting rid of military discipline 1 school are exposed to military discipline. In my
Freedom of expression 1 opinion, it is wrong to bring up young children with
Freedom of preference and choice 1 such a pressure. Free dress code may save them
Democracy 1 from this pressure.
Getting rid of stereotypes 1 T3:If people are free, they can express themselves
Convenience for parents 1 more easily.
Getting rid of uniform problem 1 T24: Children can go to school in a more self-
Increased self-confidence 2 confident way.
Modern appearance 1
Social- Decrease in class discrimination 1 T12: Students going to school with free dress get
Economic Self-confident generation 1 more self-confident. In this way, a self-confident
Benefits Just like students do not have any 1 generation comes out.
dressing problem in private T22: They can notice the social status of students
teaching institutions, they will not wearing the best.

have any dressing problem in their
regular schools
Learning the difference of statusin 1

the society

Economic differences not made 1

apparent
Academic Permanent learning T14: As children feel comfortable, learning becomes
Success Sound learning more permanent and sound.

Increased success
Progress in education
Education in European standards

T12: Free dress code will be a step for education in
European standards in Turkey.

[ T =S S SN

School Students with more positive T8: Uniforms cause students to think while going to

Climate attitudes towards school school that they are going to a space outside the
life. Free dress code can make students feel that
school is a space inside the life.

Conclusion, Discussion, and Recommendations

This study aimed to reveal students’ and teachers’ views of free dress code through a mixed research
design. To this end, data were collected from the students via quantitative method and from the
teachers via qualitative method. The students’ responses to the questionnaire show the following:

Most of the students think in regard to the negative aspects of free dress code that socio-economic
differences between individuals will be more apparent; students get worried that other students will
mock at them; they may have to cut their spending to buy clothes; they may work in a job to buy
clothes; students that do not study in a particular school may have an access to school and cause
troubles there; security problems in schools will increase; students will spend more time preparing for
school; they will be distracted in school due to strange or obscene clothes worn by people; theft will
increase in schools; and students who cannot dress as well as their friends will feel jealous and
defective.
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Most of the students think in regard to the positive aspects of free dress code that there will be no
competition of clothing among students; they will not conflict with their parents; they will be more
willing to go to school; uniforms block creativity; they feel freer; and they will be more satisfied with
their appearance.

Apart from all these positive and negative aspects of free dress code, majority of the students think
that tolerance and democracy in school will not improve; disciplinary problems in school will not
diminish; success in lessons will not improve; and absenteeism will not decrease. In other words,
according to the students, positive effects aimed with free dress code will not come true.

Although the students have some positive views of free dress code, they mostly have negative views.
In addition, they believe that free dress code will not accomplish the positive effects it aims. Their
attitudes towards free dress code do not differ by school type (i.e. attending a public school or a private
school) and socio-economic level; however, there is a difference between student attitudes by gender.
The male students have higher attitudes towards free dress code. That is to say, while the students have
similar attitudes towards free dress code regardless of family income level or school type, the male
students are more positive about it compared to female students.

As to the teachers, the majority of them are not positive about free dress code. Through qualitative
data analysis, four themes and 25 codes within these themes were detected in relation to the teachers’
positive views about free dress code. They mentioned these codes 39 times in total. On the other hand,
eight themes and 42 codes within these themes were identified in relation to the teachers’ negative
views about free dress code. They mentioned these codes 78 times in total. The fact that the codes and
frequencies of negative views doubled those of positive views can be seen as a proof of that the
teachers generally have negative views of free dress code. The teachers expressed the biggest number
of positive views about free dress code under the theme of freedom-comfort, whereas the theme
focused on most while delivering negative views was school discipline and security. This indicates that
school discipline and security should be given particular importance in the implementation process of
free dress code.

In Kiran (2001), the students stated that free dress code would disrupt the order of classrooms and
schools. Likewise, in a study exploring student security in the USA before and after free dress code,
school security was found to be 46.00% when free dress code was in effect and 75.00% when it was
abolished and uniforms were adopted (NAESP, 1998). In MoNE DRDE (1997), half of the students said
that they obeyed the rules more when they wore a uniform.

The students do not think that free dress code will improve success and attendance. Similarly, in
MoNE DRDE (1997), the item “obligation to wear a uniform negatively influences my success in lessons”
was included in the questionnaire administered to the students; however, 64.20% of the students did
not agree with this item. In that study, while 21.60% of the students noted that uniforms caused them
to be more passive in lessons, 60.30% of them just told the contrary. There are also studies showing that
free dress has no direct relationship with academic success (Brunsma, 2004; Yeung, 2008). According to
Brunsma and Rockmquemore (1998), uniforms reduce absenteeism, though slowly, and improve
student behaviors.

It was found out in the present study that free dress code raises students’ economic concerns. In
Kiran (2001), the students stated that free dress code would put families in economic difficulty. It is also
argued that adoption of uniforms in the USA will diminish students’ school expenses by 80.00%, and the
total cost of all these clothes will be lower than the cost of a branded jean (Cohn & Siegel 1996; U.S.
Department of Education, 1996).

The students stated that free dress code makes them free and fond of school. Dees (2002) also
reports that uniforms will lead to uniformity and reduce individuality. Similarly, Wade and Standford
(2003) argue that uniforms may decrease self-respect as they limit students’ ability to express
themselves. In MoNE DRDE (1997, 62.00% of the students disagreed with the questionnaire item ‘I feel
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freer in uniforms’. In that study, 52.00% of the students disagreed with the questionnaire item
“uniforms cause me to go to school reluctantly”. In Kiran (2001), the item stated by the students most
frequently was “I dislike going to school with the same clothes every day”.

The students do not think that free dress code will deteriorate relations with friends or parents. In a
similar vein, in MoNE DRDE (1997), a great majority of the students stated that they would not be
disturbed by that everybody would come to school with different clothes in case of the implementation
of free dress code. However, in Kiran (2001), the students stated that free dress code would cause an
unnecessary wish to be like others among students and deteriorate family relations.

The students have various worries about free dress code such as being mocked at, being distracted
by clothes worn by others, and spending too much time preparing for school. In Tucker (1999), it was
stated that uniforms will decrease mocking and thus increase self-respect among students. Alspach
(2007) reports that especially female students reduce sleeping and studying time as they spend too
much time on getting dressed.

The students disagree with that free dress code will improve democracy and tolerance in school. In a
study exploring school climate before and after uniforms, school climate was found to be 60.00% when
free dress code was in effect and 82.00% when uniforms were adopted (NAESP, 1998).

The students think that free dress code will make socio-economic differences between students
apparent. Dees (2002) found out that as uniforms do not lead to a difference between clothes, they
create a more positive interaction environment for students having different socio-economic levels.

The male students were found to have higher attitudes towards free dress code scores compared to
the female students. In other words, the male students are more positive about free dress code. In
MoNE DRDE (1997) also, a significant difference was found between the attitude scores of the females
and those of the males by gender. The males were seen to have higher attitude scores than the females.
However, Kiran (2001) did not detect any significant difference between the females and the males.
Another study dealing with this issue compared Turkish and American educational practices. A great
majority of the students stated that they did not want classical uniforms and were more positive about
new dress code involving free dress. Only 20.00% stated that uniforms were more appropriate. The fact
that the female students within this small group deemed uniforms appropriate implies a similar result
(Cimen, 2012).

Investigating the relationship between attitude towards free dress code and socio-economic level
and grade, Kiran (2001) determined that attitudes differed by socio-economic level, but no significant
difference was found between the attitudes by grade. The students from low income group were seen
to have higher attitudes towards uniforms compared to the students from other groups.

The negative responses delivered by the teachers in regard to free dress code in schools mostly
involve the effects of free dress code on students’ psychology, its effects on school discipline and
security, and students’ concerns about their physical appearances as a result of free dress code. Such
concerns were about students not having good economic conditions. The teachers stated that such
students would feel low, be mentally depressed, withdraw, lose their self-confidence, and thus have
lower success. Gentile and Imberman (2011) also indicated that free dress code may lead to
deterioration of relations among students and down mood, withdrawal, loneliness, loss of self-
confidence, and low self-respect among students with low income level.

The teachers also stated that as students and non-students may not be distinguished, security
problems may emerge and that free dress code may give rise to discipline problems. The literature
contains studies that support these findings (Brunsma, 2002; Cohn, 1996; Hughes, 2006; Pate, 2006).

The positive responses delivered by the teachers in regard to free dress code in schools mostly
involve freedom and comfort to be offered by free dress. Among all the themes (i.e. both positive and
negative themes), the theme of freedom-comfort turned out to be the most frequently mentioned
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theme with a total frequency of 53 times. Expressions such as dressing to one’s heart’s content,
freedom of expression, getting rid of uniformity, comfort, getting rid of military discipline, freedom of
choice, decrease in pressure, freedom, and democracy were used within this theme. According to King
(1998), free dress code in schools is a way of expressing oneself for students and reflects their
psychological worlds.

Considering all these findings, it is clear that the teachers and the students mostly have negative
views of free dress code. Hence, it is safe to say that free dress code will not be as successful as
expected. It can be said that any attempt to put any process like free dress that directly concerns
students and teachers into practice without taking the opinions of stakeholders will cause certain
troubles. On the other hand, the results of this study are limited as only Gaziantep and Kilis provinces
were included in the study. Whether there are differences in other provinces and regions should be
investigated. In this regard, future research may provide more comprehensive and clear findings about
free dress code.
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Tirkge Siiriim

Girig

Egitim sisteminin en eski geleneklerinden biri olan okul Gniformalari zaman iginde geliserek ve
donugerek glinumiize kadar gelmistir. Okul Uniformalan ilk olarak Ortagag’da, Universitelerde siyah
onliik beyaz yaka seklinde ortaya ¢ikmistir. Universitelerde dgretmenler ve burslu dgrenciler, papazlar
gibi agirbasl giysiler giymislerdir. Daha sonra papazlarin ayinsel olmayan giysisi Oxford Konseyi'nde
akademik giysi olarak kabul edilmistir. Boylece papazlarin bu kiyafetleri bircok lniversitede akademik
giysi olarak kabul edilmistir (Hargreaves-Mawdsley, 1963; Cite in: Meseci-Grigoretti &
Hesapgioglu,2009).

Dini ahlakin kazandiriimasinda en etkili araglardan birisi olan dini kiyafet, yizyillarca egitim sisteminin
icinde barindirilmis ve bircok egitim sisteminde temel bir 6ge olarak yer edinmistir. ilk (iniforma olarak
kabul edilen siyah onlik ve beyaz yakanin dogusu, Hiristiyan rahip ve kesislerinin hayat tarzlarini
benimsemeleri amaciyla, Gniversite 6grencilerine giydirilmis ve sonrasinda yayilarak ginimize kadar
gelmistir.

Okul kiyafeti uygulamalari farkli (lkelerde farklilasabildigi gibi ayni (lke icerisinde dahi farkh
uygulamalara rastlanilabilmektedir. Ornegin ingiltere’de okul Giniformasi ve kilik kiyafet ile ilgili genel bir
yasa bulunmamakla beraber bu yetki okul yénetim kurullarina birakilmistir. Ama yine de; ingiltere’de
okullarin gogunlugunda 6grenciler okul Gniformasi giyerler ve okul Gniforma segcerken maliyetine dikkat
etmek durumundadirlar (Yavuz, 2013). Egitim Bakanligi 6grencilerin okula aitlik duygusu kazandiracagini
diistindtgi ve olumlu davranislarini destekledigi icin okul Gniformasi uygulamasini desteklemektedir (UK
Department of Education, 2012).

ABD’de devlet okullarinin cogunda serbest kiyafet uygulanirken, bazi sehirlerde devlet okullarinin
biylik cogunlugunda ogrenciler (iniforma giymektedirler. Bazi okullar disiplini saglamak amaciyla
Uniforma kullanmayi tercih etmektedirler. ABD’de 2000 yilindan 2010 yilina kadar 10 yillik stirede okul
mudrlerinin okullarinda tiniforma talep etme oranlari % 7.00 artmistir (Robers et al., 2012).

Japonya’da devlet ilkokullarinin gogunda 6grenciler okullarinin ayirt edilebilmesi icin sadece sapka
veya sembol tasimaktadirlar. Fakat ortaokullarda kilik kiyafetleri diizenlenmekte, tGniforma mecburi
tutulmaktadir. Kilik kiyafetle birlikte davranis, tutum ve beklentilerde gérilen degisiklikler ortaokullarin
ciddiyetini gostermektedir (Gedik,2007).

Turkiye'ye bakildiginda; egitimde kilik kiyafet konusunda ilk dizenlemeler, Osmanl Devleti
zamaninda 1839 Tanzimat Fermani ile yapilmistir. Osmanli Devletinde 1776’da aclilan riistiye ve askeriye
okullarinin Gniformalari  Fransiz ihtilalinin etkisiyle daha sonra Tanzimat Ddnemi talebelerinin
tiniformalari olarak kabul edilmistir (Ergin,1977). Bu donemde modern egitim veren, laik nitelige yakin
egitim kurumlari olusturulmaya cahsilmistir (Akytiz,1989; Ortayh,1987).

1800°'lt yillarin ortalarindan itibaren kurulan Fransiz okullari, Osmanli’nin geleneksel egitim
kurumlarinin modernlesmesine dncilik etmisledir. 1856 yilinda Fransa’da egitimleriyle (in salmis Notre
Dame de Sion rahibelerinin istanbul’da actiklari okul ve daha sonra acilan Fransiz okullari Tiirk egitim
sisteminin olusturulmasina hem uyguladiklari disiplin hem de tek tiplikleri agisindan model olmuslardir.
Bu aliskanliklar Osmanli’da ve Cumhuriyet’in ilk yillarinda strdirilmistir ve bu geleneksel kiyafet
Cumhuriyet Doneminde okullarda 6grencilerin kiyafetlerini olusturmustur (Meseci-Grigoretti &
Hesapg¢ioglu,2009).

Cumbhuriyetin ilk yillarinda okullarda modernlik semboli olarak kabul edilen kep ve berelere 6nem
verilmis; fakat bu &nem fakirlik nedeniyle 6grenci kiyafetlerine gdsterilmemistir. 1929’da yayinlanan “ilk
Mektepler Talimatnamesinde (Kultir Bakanhgi, 1938) kiz ve erkek 6grenciler i¢in okul kiyafetlerinin nasil
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olmasi gerektigi anlatilmistir ve velilere agirlik vermemek sartiyla kiyafet birliginin saglanmasi istenmistir.
Doénemin 6grenci kiyafetleri fotograflardan incelendiginde, 6grencilerin uzun bir dénem tek tip kiyafet
giymedikleri gorilmektedir (Gok, 1999). Kep ve bere uygulamasi ise 1970’li yillara kadar strdirialmustar
(MEB EARGED 1997).

1981 yilinda yayinlanan ilkokul yonetmeligi ile okullarda siyah onliik giyme ve beyaz yaka takma
zorunlu hale getirilmistir (MEB, 22 Temmuz 1981 tarihli genelge). 1989 yilinda ise siyah 6nligin
ogrencileri pedagojik agidan olumsuz etkiledigi belirtilerek her bir cografi bolgede, bir kdy ve bir sehir
okulunda farkli renkte forma giyilmesi denenmis (MEB, 17 Agustos 1989 tarihli genelge) ve bu deneme
sonucunda 9 Subat 1990 tarihli genelgeyle ilkokulda 6grencilerin lacivert, gri ve deniz mavisi gibi sicak
renkleri, beraber veya erkek, kiz ayri ayr giyebilecegi belirtilmistir (MEB, 9 Subat 1990 tarihli genelge).
Bu uygulama 2000’li yillara kadar devam etmistir.

Milli Egitim Bakanhginin, 2009 yilinda kilik kiyafet konusunda yaptigi calistay da okul kiyafetlerine
pedagojik ve toplumsal gerekceler nedeniyle serbestlik getirilmesi dnerisi kabul edilmis ve kiyafetlerin
iklim ve vyoresel sartlara gore okul aile birliklerince belirlenebilmesi, kravat zorunlulugunun
kaldirilabilmesi gibi 6neri niteliginde kararlar alinmistir. (MEB, 29 Haziran 2009 tarihli Okul Kiyafetlerini
Degerlendirme Calistayi). Bu oneriler ile kilik kiyafet konusunda sinirli bir 6zgirlik saglanabilmesi icin bir
zemin hazirlandigi séylenebilir.

Milli Egitim Bakanhginin Kasim 2012’deki yonetmeliginde ise, kilik kiyafet konusunda tamamen
ozglrlige gidilmis ve 2013-2014 egitim 06gretim yilindan itibaren Okullarda Serbest Kiyafet
Uygulamasina gececegi duyurulmustur. Bu karar kamuoyunda tartismalara sebep olmustur. Bu
tartismalarin da etkisiyle 25 Temmuz 2013 tarihinde yapilan degisiklikle kihk kiyafet degisikliginin
velilerin kararina birakilacagl ve okullarda %51.00 oraninda oy saglanirsa serbest kiyafete gecilebilecegi
kamuoyuna duyurulmustur (MEB, 22 Kasim 2012 tarihli yonetmelik). Sonrasinda 28 Agustos 2013
tarihinde yayinlanan genelge ile de serbest kiyafet uygulamasinin sinirlari belirlenmistir. Genelgede yer
alan ifadelere gore Serbest Kiyafet uygulamasi icin yine benzer sekilde velilerin gorislerinin dikkate
alinacagi 6ne gikmaktadir. Velilerin konu hakkinda neler disiindiiklerini arastiran bir sirketinin yaptigi
genis capli arastirmaya gore ise; velilerin blylk ¢ogunlugunun (%81.40) serbest kiyafete karsi olduklari
anlasilmaktadir (A&G, 2013). Bu tartismali konunun ilk olarak 6grenci ve 6gretmenleri ilgilendirdigi
distintldigiinde, bu konuya 6grenci ve 6gretmenlerin nasil yaklastiklari ve neler distindikleri 6nem arz
etmektedir. Bu baglamda; bu arastirmada okullarda serbest kiyafet uygulamasina yénelik olarak
Ogrencilerin ve 6gretmenlerin neler disiindiikleri belirlenmeye galisiimistir.

Yontem

Yontem kisminda arastirmanin modeli c¢alisma grubu, veri toplama araglari ve verilerin analiz
kisimlari aciklanacaktir.

Arastirma Modeli

Okullarda serbest kiyafet uygulamasinin 0Ogrenci ve 06gretmen goéziinden degerlendirilmesini
kapsayan arastirma, nitel ve nicel yontemlerin bir arada kullanildigi karma desende yurutilmastdr.
Karma desen Creswell (2009) tarafindan; nitel ve nicel sireglerin glgcli yanlarinin uyumlu bir
kombinasyonu olarak ifade edilmektedir. Bu calismada nitel ve nicel siregler sira gozetilmeksizin
ylrGtilmustdr. Nitel ve nicel stregler arastirma siirecinin farkli ayaklarini olusturmakla beraber, farkli
sorulara cevap aramaktadirlar. Bu bakimdan g¢alismada kullanilan yapi Creswell (2009) tarafindan ortaya
konulan “Eszamanh Gomili Desen”e denk gelmektedir. Arastirma sonucunda nitel ve nicel veriler
birlikte yorumlanmiglardir.
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Arastirmanin nicel kismi tarama modelindedir. Arastirmanin nicel olan bu bolima o6grenciler ile
yiritilmustir. Ogrencilerden veriler “Okullarda Serbest Kiyafet Uygulamasi Degerlendirme Anketi” ve

ey

“Okullarda Serbest Kiyafet Uygulamasi Tutum Olgegi” araclari araciligi ile toplanmistir.

Arastirmanin 6gretmenler ile yiritilen nitel kismi ise bir durum ¢alismasi niteligindedir. Durum
calismasi yontemi genelleme ve ispatlama kaygisi tasimaksizin 6zel durum Uzerinde derinlemesine
inceleme yapma imkani saglar (Yildirm & Simsek, 2008). Calismanin bu bolimiinde de okullarda
uygulanan serbest kiyafet uygulamasina iliskin 6gretmen goérisleri yari yapilandirilmis gériisme formu
aracihigi ile toplanmistir.

Calisma Gurubu

Calisma gurubu, “Tabakali Orneklem Secimi” yoluyla belirlenmistir. Gruplar, Gaziantep ve Kilis
illerinde bulunan lise ve ortaokul seviyesindeki bazi egitim kurumlarinin hitap ettigi 6grenci grubunun
sosyoekonomik diizeylerine gore siniflandiriimasiyla olusturulmustur. Sosyoekonomik siniflama, okulun
bulundugu ortamin toplumsal, kiltiirel ve ekonomik durumu géz 6niinde bulundurularak 3 ana bashk
altinda toplanmistir. Sonrasinda bu siniflamalara iliskin calismaya katilan 6gretmenlere okullarinin
sosyoekonomik dizeylerini nasil tanimladiklari sorularak eldeki verilerin saglamasi yapilmistir.
Arastirmaya, 2012-2013 egitim-6gretim yili icerisinde bu illerde 6grenim goren toplam 525 aktif 6grenci
katilmistir. Ancak eksiksiz olarak 500 6grenciden veri toplanabilmistir.

Tablo 1.
Ogrencilerin Bazi Dediskenlere Gére Dagilimlari.
Degiskenler n %
Cinsiyet Kiz 295 59.00
Erkek 205 41.00
Okul Dlzeyi Liseler 195 39.00
Ortaokullar 305 61.00
Okul Tura Devlet Okulu 405 81.00
Ozel Okul 95 19.00
Bulundugu il Gaziantep 275 55.00
Kilis 225 45.00
Gelir Dusuk 166 33.20
Dizeyleri Orta 216 43.20
Yiiksek 118 23.60

Kilis ilinde bulunan 11 egitim kurumundan (4 lise, 7 ortaokul), Gaziantep ilinde bulunan 14 egitim
kurumundan (6 lise, 8 ortaokul) veri toplanmistir. Bu kurumlarda ¢alisan 25 6gretmen Okullarda Serbest
Kiyafet Uygulamasina yonelik gorislerini bildirmislerdir.

Ogretmenlerin %60.00"1 erkek, %40.00"1 kadindir; %24.00’'U yiiksek gelir seviyesinde, %40.00’1 orta
gelir diizeyinde, %36.00’sI dusik gelir diizeyinde bir egitim kurumunda ¢alismaktadir; %12.00’si 15-20
yil, %20.00’si 10-15 yil, %16.00’s1 5-10 yil, %48.00'i 1-5 yil arasi ¢alisma deneyimine sahiptir.
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Tablo 2.
Ogretmenlere Ait Demografik Veriler.

Ogretmen  Cinsiyeti  Bransi Cahistigi Yil  Calistigi Cevrenin Sosyoekonomik Durumu
01 Erkek Sinif O. 5-10 yil Yiiksek Gelir
02 Erkek Rehber O. 10-15 yil Orta Gelir
03 Kadin ingilizce O 5-10 yil Orta Gelir
04 Kadin Matematik O.  1-5yIl Orta Gelir
05 Kadin Sinif O. 10-15 yil Orta Gelir
06 Kadin ingilizce O 5-10 yil Disiik Gelir
07 Kadin ingilizce O 1-5yil Orta Gelir
08 Erkek FenveT. 0. 1-5yil Dusik Gelir
09 Kadin BedenE. 0. 1-5 yil Orta Gelir
010 Kadin ingilizce O 1-5yil Dusik Gelir
011 Erkek Din K. O. 5-10 yil Disiik Gelir
012 Kadin Din K. O. 1-5 yil Disiik Gelir
013 Erkek FenveT.O. 1-5 yil Orta Gelir
014 Erkek ingilizce O 1-5yil Yiksek Gelir
015 Erkek BedenE. 0. 10-15 yil Dusik Gelir
016 Erkek Rehber O. 1-5yil Dusik Gelir
017 Erkek Tarih O. 15-20 yil Orta Gelir
018 Kadin Rehber O. 15-20 yIl Orta Gelir
019 Erkek Rehber O. 1-5 yil Orta Gelir
020 Kadin Rehber O. 1-5 yil Disiik Gelir
021 Erkek Sosyal B. O. 1-5 yil Disiik Gelir
022 Erkek Simif O. 15-20 yil Yiiksek Gelir
023 Erkek Simif O. 10-15 yil Yiiksek Gelir
024 Erkek BedenE. 0. 10-15 yil Yiiksek Gelir
025 Erkek Rehber O. 15-20 yIl Yiiksek Gelir

Veri Toplama Araglari

Arastirma slrecinde “Okullarda Serbest Kiyafet Uygulamasi Degerlendirme Anketi” ve “Okullarda
Serbest Kiyafet Uygulamasi Tutum Olgegi” ile dgrencilerden; serbest kiyafet uygulamasina iliskin yari
yapilandiriimis gériisme formu ile de 6gretmenlerden veriler toplanmistir.

Okullarda Serbest Kiyafet Uygulamasi Degerlendirme Anketi: Literatlir taramasl sonucunda elde
edilen bilgiler dikkate alinarak toplam 20 maddeden olusan bir anket olusturulmustur. Anketin deneme
formunun hazirlanmasi asamasinda, yazilan ifadeler igin bir lgme ve degerlendirme uzmanindan ve iki
egitim bilimleri alan uzmanindan goriis alinmistir. Ayrica 15 kisilik bir gruba pilot uygulama yapilmistir.
Alinan dondtler sonucunda iki ifadeyi ayni anda iceren climleler diizeltilerek her bir maddenin tek bir
ozelligi 6lgmesi amaglanmistir. Ankette olumlu ve olumsuz ifadeler karisik olarak siralanmigtir. Anket 5’li
likert tipinde derecelenmistir. Ancak veriler yorumlanirken sorulara verilen tamamen katiliyorum ve
katiliyorum cevaplari ile tamamen katilmiyorum ve katilmiyorum cevaplari birlestirilmistir. Uygulanan
ankete iliskin Cronbach’s Alpha Glvenirlik Katsayisi ise .79 olarak hesaplanmistir. Bu veri anket
verilerinin glivenilir sonuglar icerdigi yoniinde yorumlanabilir.

Okullarda Serbest Kiyafet Uygulamasi Tutum Olgegi: Ogrencilerin serbest kiyafete iliskin tutumlarini
belirlemek amaciyla gelistirilen 6lgekte toplam 15 madde bulunmaktadir. Olgegin deneme formunun
hazirlanmasi asamasinda, yazilan ifadeler icin bir 6lgme ve degerlendirme uzmanindan ve iki egitim
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bilimleri alan uzmanindan gériis alinmistir. Ayrica 15 kisilik bir gruba pilot uygulama yapilmistir. Olgek
maddelerinin dokuzu serbest kiyafetle ilgili olumlu, altisi ise serbest kiyafetle ilgili ters maddeleridir.
Olgekte olumlu ve olumsuz ifadeler karisik olarak siralanmistir. Olgek 5'li likert tipinde hazirlanmistir.

Olgege iliskin verilerin ¢dziimlenmesinde ilk olarak 6lgekte yer alan 15 madde igin giivenirlik analizi
baglaminda i¢ tutarlilik katsayisi incelenmistir. Olcegin tamamu icin ig tutarhlik katsayisi olan Cronbach’s
Alpha Katsayisi .79; iki esdeger yariya iliskin Cronbach’s Alpha Katsayilari ise .88 ve .77’dir. Bu degerler
olgegin glivenilir oldugunu géstermektedir.

Okullarda Serbest Kiyafet Uygulamasi Tutum Olgegi’nin gegerlik calismasinda kapsaminda Acimlayici
Faktor Analizi (AFA) ile 6lgcegin yapi gecerliligi incelenmistir. AFA yapabilmek igin veriler 6ncelikle KMO ve
Bartlett's Testine tabi tutulmus ve verilerin AFA icin uygun olduguna karar verilmistir.

Tablo 3.

KMO ve Bartlett Testi Sonuglari.

KMO Ornekleme Yeterliligi Olciisti 91

Bartlett Sphericity Testi ~x 4056.64
sd 91
p .00

Yapilan temel bilesenler analizi sonucunda; maddelerin faktor ortak varyans degerleri incelenmis ve
faktor ortak varyans degeri .35’in altinda olan 8. madde olgekten gikarilmistir. Sonrasinda ise her
maddenin sadece bir faktorde yiksek faktor degerine sahip olmasina dikkat edilmistir. Bu bakimdan
herhangi bir faktorde yer alan maddenin baska bir faktérdeki yik degeri ile en az .10 fark olmasi olgit
olarak kabul edilmistir (Blyukoztiirk, 2011). Bu kistaslar géz 6niinde bulunduruldugunda iki faktor
altinda toplanan ve Olgekte kalmasina karar verilen maddelere ait faktoér yik degerleri Tablo 4’te
gosterilmigtir.

Tablo 4.
Serbest Kiyafet Uygulamasi Tutum Olgedinin Maddelerinin Faktér Yiikleri.

Dondiirme Sonrasi Yiik Degerleri

Madde No Faktor Ortak Varyansi  Faktor 1 Yiik Degeri Faktor 1 Faktor 2
Madde3 .75 .84 .86

Maddel 73 .84 .85

Madde6 .70 .80 .83

Madde2 .69 .80 .83

Madde?7 .69 .81 .83

Madde5 .64 77 .80

Madde4d .56 72 .75

Madde9 .55 73 74

Maddel5 77 .32 .87
Maddel3 .75 34 .86
Maddel4 .70 .33 .83
Maddel2 .54 .33 -.10 .73
Maddell .39 .15 .62
Maddel0 .37 .26 .61
Aciklanan Varyans (Toplam: % 63.08) % 37.87 % 25.19

Tablo incelendiginde iki faktoér altinda toplanan 14 madde toplam varyansin %63.08’ini agikladig
goriilmektedir. Maddeler arasi iliskiler incelendiginde faktér 1 “olumlu yonleri”; faktér 2 ise “olumsuz
yonleri” olarak adlandirilmistir. Fakat analiz slirecinde alt boyutlara iliskin bir inceleme yoluna gidilmeyip
o6lcegin genel toplamina iliskin incelemeler yapilmistir.
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Yari Yapilandirilmis Gériisme Formu: Ogretmenlerin serbest kiyafete yonelik gorislerini ortaya
koymak amaciyla yari yapilandiriimis goérisme formu hazirlanmistir. Formda genel olarak iki soruya
cevap aranmistir.

1. Serbest kiyafet uygulamasina gegilmeli mi gecilmemeli mi?

2. Serbest kiyafet uygulamasinin olumlu ve olumsuz yonleri nelerdir?

Verilerin Analizi

Arastirmanin nicel kisminda toplanan veriler SPSS 20.0 programina girilmistir. Veri analizleri
yapilmadan o6nce verilerin normal dagihm gosterip géstermedigini belirlemek amaciyla Kolmogorov-
Smirnov Testi yapilmistir. Kolmogorov-Smirnov Testi 6rneklem buyikliginin 50°den bayik oldugu
durumlarda kullanilan normallik testidir (BUylukoztirk, 2011). Calismada kullanilan tutum olgegi verileri
(n=500, Statistic=1.72, p<.05) normal dagilim géstermemektedir. Bu bulgu neticesinde verilerin analizi
surecinde non-parametrik testler kullanilmistir.

Nitel kisminda ise, elde edilen verilerin degerlendirilmesinde igerik analizi yapilarak agik kodlama
yontemine bagvurulmustur. Analiz sirasinda elde edilen veriler bilgisayar ortamina aktariimis olup olusan
metinler iki farkli arastirmaci tarafindan kodlanmis ve kodlar arasi uyuma bakilmistir. Kodlarin
uyumunun belirlenmesi sirecinde matematiksel bir islem yapilmamis olup genel olarak belirlenen
kodlarin uyumlu olduguna karar verilmistir. Daha sonra kodlar bir araya getirilerek ortak yonleri
bulunmus, boylece arastirma bulgularinin ana hatlarini olusturacak temalar (kategoriler) ortaya
cikarilmstir.

Bulgular
Ogrencilerin Serbest Kiyafet Uygulamasina Yonelik Degerlendirmeleri

Bu boéliimde her bir anket maddesine verilen cevaplarin frekansi, yiizdesi ve en ¢ok tekrar eden cevap
(mod) Tablo 5’te verilmistir. Tabloya gore 6grencilerin ¢ogunlugu OSKU (Okullarda serbest kiyafet
uygulamasi) ile; sosyoekonomik farklarin daha da agiga cikacagini, okulda hosgori ve demokrasinin
artmayacagini, okuldaki disiplin sorunlarinin azalmayacagini, derslerde basarilarinin artmayacagini,
ogrenciler arasinda bir kiyafet yarisinin baslamayacagini, 6grencilerin aileleri ile ¢catismayacagini, okula
gelmeyi daha ¢ok isteyeceklerini, okula devamsizliginin azalmayacagini, formalarin yaraticilig
engelledigini, kendisiyle dalga gecilebilecegi endisesi tasidiklarini, kiyafet alabilmek igin
harcamalarimdan kismak zorunda kalabileceklerini, kiyafet alabilmek i¢in okul disinda bir iste
calisabileceklerini, okul disindan 6grencilerin okula girip sorun gikarabileceklerini, okullarin giivenlik
problemlerinin artacagini, kendilerini daha 6zgir hissettiklerini, okula hazirlanmak i¢in daha ¢ok zaman
harcayacaklarini, acayip yahut acik secik kiyafetler yuzinden dikkatlerinin dagilacagini, dis
gorinimlerinden daha fazla memnun kalacaklarini, okullarda hirsizlik olaylarinin artacagini ve
arkadaslarina gore iyi giyinemeyen 6grencilerin kiskanghk ve eksiklik yasayacaklarini vurgulamaktadirlar.
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Tablo 5.
Serbest Kiyafete iliskin Dederlendirmeler Frekans Tablosu.

Katilmiyorum Kararsizim Katiliyorum
Madde n % n % n % Mod
1.0SKU ile sosyoekonomik farklar daha da 198 39.60 84 16.80 218 43.60 Katiliyorum
aciga  cikacagl igin,  egitimi  olumsuz
etkileyecegini distiniyorum.
2.0SKU’nun okulda hosgorii ve demokrasiyi 215 43.00 94 18.80 191 38.20 Katilmiyorum
artiracagini dasliniyorum.
3.0SKU’'nun  okuldaki disiplin  sorunlarini 249 49.80 82 16.40 169 33.80 Katilmiyorum
azaltacagini diislintiyorum.
4.0SKU ile derslerde basarimin artacagini 232 46.40 93 18.60 175 35.00 Katilmiyorum
disiniyorum.
5.0SKU’nun o6grenciler arasinda bir kiyafet 235 47.00 36 7.20 229 45.80 Katilmiyorum
yarisl baslatacagini distinliyorum.
6.0SKU ylzinden ogrencilerin aileleri ile 216 43.20 82 16.40 202 40.40 Katilmiyorum
catisacagini distintiyorum.
7.0SKU sayesinde o6grenciler okula gelmeyi 157 31.40 103 20.60 248 48.00 Katiliyorum
daha ¢ok isteyeceklerdir.
8. OSKU ile okula devamsizliginin azalacagini 218 43.60 95 19.00 187 37.40 Katilmiyorum
distniyorum.
9.Formalarin(tek tip kiyafetlerin), yaraticilig 185 37.00 111 22.20 204 40.80 Katiliyorum
engelledigini disintdyorum.
10.0SKU yilzinden benle dalga gecilebilecegi 188 37.60 67 13.40 245 49.00 Katilyorum
endisesi taglyorum.
11.0SKU baslatildiginda kiyafet alabilmek igin 201 40.20 77 15.40 221 44.20 Katiiyorum
harcamalarimdan kismak zorunda kalabilirim.
12.0SKU baslatildiginda kiyafet alabilmek igin 186 37.20 61 12.20 253 50.60 Katiliyorum
okul disinda bir iste ¢calisabilirim.
13.0SKU ile okul disindan 6grenciler okula 198 39.60 60 12.00 242 48.40 Katihyorum
girip sorun gikarabilir.
14.0SKU  sonucunda okullarin  guvenlik 211 4220 64 12.80 224 44.80 Katilyorum
problemlerinin artacagini distiniyorum.
15.0SKU ile kendimi daha Ozgur 139 27.80 72 14.40 288 57.60 Katiliyorum
hissediyorum.
16.0SKU ile okula hazirlanmak icin daha ¢ok 221 44.20 50 10.00 229 45.80 Katiliyorum
zaman harcayacagimi disintiyorum.
17.0SKU ile okulda acayip yahut acgik segik 189 37.80 76 15.20 234 46.80 Katiliyorum
kiyafetler yliziinden dikkatimin dagilacagini
distniyorum.
18.0SKU ile dis gorinimimden daha fazla 160 32.00 104 20.80 236 47.00 Katiliyorum
memnun kalacagim.
19.0SKU  vylziinden  okullarda  hirsizlik 191 38.20 88 17.60 221 44.20 Katihyorum
olaylarinin artacagini dislintGyorum.
20.0SKU vyuziinden arkadaslarina gore iyi 215 43.00 53 10.60 232 46.40 Katiliyorum

giyinemeyen 6grencilerin kiskanclik ve eksiklik
yasayacagini disliniiyorum.
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Ogrencilerin Serbest Kiyafet Uygulamasina Yonelik Tutumlari

Ogrencilerin serbest kiyafet uygulamasina yonelik tutumlarini belirlemek amaciyla bir 6lgek
gelistirilmis ve uygulanmistir. Olcek verilerine dayanarak dgrencilerin serbest kiyafet uygulamasina iligkin
tutumlarinin cinsiyetlerine, okul tiirlerine ve sosyo-ekonomik durumlarina gore farklilagip farklilagmadigi
incelenmistir. Ogrencilerin serbest kiyafet uygulamasina iliskin tutumlarinin cinsiyetlerine gére farklilasip
farkhlasmadigi U testi ile analiz edilmistir.

Tablo 6.

Ogrencilerin Tutumlarinin Cinsiyete Gére incelenmesine lliskin U Testi Sonuglari.
Cinsiyet n Sira Ortalamasi Sira Toplami U p
Kiz 295 224.92 66352.50 22692.50 .00
Erkek 205 287.30 58897.50

Mann Whitney U testi sonuglarina gore 6grencilerin cinsiyetlerine tutum puanlari arasindaki fark
anlamhdir (U=22692.50, p<.05). Sira ortalamalari dikkate alindiginda erkek 6grencilerin kiz 6grencilere
gore daha ylksek bir sira ortalamasina sahip olduklari gorilmektedir. Bu durum, erkek ogrencilerin
serbest kiyafet uygulamasina daha sicak baktigini gostermektedir. Ogrencilerin serbest kiyafet
uygulamasina iliskin tutumlarinin okul tirlerine gore farklilasip farklilasmadigi U testi ile analiz edilmistir.

Tablo 7.

Odrencilerin Tutumlarinin Okul Tiirlerine Gére incelenmesine iliskin U Testi Sonuclari.
Okul Tiiri n Sira Ortalamasi Sira Toplami U p
Devlet Okulu 405 249.58 101080.50 18865.50 77
Ozel Okul 95 254.42 24169.50

Mann Whitney U testi sonuglarina gore 6grencilerin okul tirlerine gére tutum puanlari arasinda
anlaml bir farkhlik yoktur (U=18865.50, p>.05). Bu durum devlet okulu ve 6zel okullarda 6grenim géren
ogrencilerin  serbest kiyafet uygulamasina iliskin benzer tutumlara sahip olduklari seklinde
yorumlanabilir. Ogrencilerin serbest kiyafet uygulamasina iliskin tutumlarinin ailelerinin gelir diizeylerine
gore farkhlasip farkhlasmadigi H testi ile analiz edilmistir.

Tablo 8.

Ogrencilerin Tutumlarinin Ailelerinin Gelir Diizeylerine Gére H Testi Sonuglari.
Gelir Diizeyi n Sira Ortalamasi sd X p
Dusuk gelir 166 229.43 2 5.39 .07
Orta gelir 216 259.11
Yiiksek gelir 118 264.37

Analiz sonuglari 6grencilerinin tutumlarinin ailelerinin gelir diizeylerine gére anlamh bir sekilde
farkhlagsmadigini  géstermektedir (X* (sd=2, n=500) = 5.39, p>.05). Buna gore serbest kiyafet
uygulamasina iliskin tutumun ailenin gelir diizeyi ile iliskili olmadigi séylenebilir.

Ogretmenlerin Serbest Kiyafet Uygulamasina iliskin Goriisleri

Bu boéliimde 6gretmenlere uygulanan yari yapilandiriimis gériisme formundan elde edilen verilerin
icerik analizinden elde edilen bulgular sunulmustur. Bulgular serbest kiyafete iliskin olumlu ve olumsuz
gorisler olmak Gzere ikiye ayrilmis ve frekans tablolari ile verilmistir.
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Ogretmenlerin serbest kiyafete iliskin tercihleri: Ogretmenlere serbest kiyafete gecilmeli mi
gecilmemeli mi sorusuna verilen yanitlar soyledir; 6gretmenlerin 8 tanesi serbest kiyafete gegilmeli, iki
tanesi kararsizim, 15 tanesi ise serbest kiyafete gegilmemeli ydniinde géris bildirmistir.

Ogretmenlerin serbest kiyafete iliskin olumsuz tepkileri: Tablo 9’da dgretmenlerin serbest kiyafet
konusundaki olumsuz duslnceleri verilmistir. Toplam sekiz tema ve bu temalara bagh 42 kod
bulunmaktadir bu kodlar toplam 78 kez soylenmistir.

Tablo 9.
Ogretmenlerin Serbest Kiyafet Uygulamasina Yénelik Olumsuz Tepkiler.
Temalar Kodlar f Alinti
Okul Disiplin sorunlari olusur 7 016: Ogretmenler, serbest kiyafet uygulamasi basladiginda,
Disiplinive  Guvenlik sorunlari olusur 7 Ogrenci olani ve olmayani anlayamayacag igin glivenlik
Glvenligi Ogrenci-sivil karigir 6 sorunlari ortaya cikabilir. Egitimde disiplin, esitlik ve glivenlik
icin okul formalari kullaniimalidir.
07: Ogrencileri tanimakta ok zorluk gekilir.
Ekonomik  Sosyoekonomik farklar 2 05: Sinif ayrimlari daha da kesin olarak ortaya cikar.
Problemler aciga ¢ikar 012: Onceden 6nlitk almak igin parasi olmayan aileler
Sinif ayrimlari olugur 3 serbest kiyafet uygulamasi sonrasi farkli kiyafet almak igin
Maddi sikinti dogurur 1 c¢abalayip duracaklar
Okul masraflari artar 1
Ulke ekonomik yapisi uygun 1
degil
Ogrenci Fakir 6grencide eksiklik 1 03: Serbest kiyafet kisilerin sosyoekonomik durumunu daha
Psikolojisi ~ duygusu olusur gorunlr hale getireceginden, 6grencilerin kendilerini daha
Marka takintisi olusturur 4 eksik hissetmelerine sebep olacagini distintiyorum
Dislanmishk duygusu olusur 1 08: Maddi olanaklari farkli olan égrenciler arasinda, fakir
Ogrenciyle dalga gegilebilir 1 6grencilerin, kendilerini dislanmis hissetmelerine neden
Eziklik duygusu olusur 1 olabilir
Fakir 6grencinin psikolojisi 1 013: Her giin ayni kiyafeti giyip gelen 6grenciyle dalga
bozulabilir gecilme, fakir-yoksul denme ihtimali ¢cok fazla
Ozenti olusturur 1 016: Dar gelirli ailelerin ¢ocuklari okullarda ezilebilir; bu da
Kiskanglik dogurabilir 1 c¢ocuklarin psikolojisini olumsuz yonde etkileyebilir.
Ergenlik stresi artar 1
Akademik Derslere ilgi azalir 2 03: Kimilerinin daha cok kilk kiyafeti disiiniip, okul ve
Basari Egitim-Ogretim aksar 1 dersleriihmal edecegi kanaatindeyim.
Basari disebilir 3
Okul kalitesinde disls 1
yasanabilir
Okul iklimi  Okula aidiyet duygusu azalir 2 02: Ogrencilerde okula aidiyet duygusunun olusmasinda
Okulda birlik-beraberlik 1 okul Gniformalarinin énemli oldugunu distinliyorum. Ayrica
azalr bu durum okul c¢evresinde ‘Biz Duygusuna’ katki
Ogrencilerin okul algisi 1 saglayacaktir.
degisir 07: Egitim 6gretim arka planda kalmaya baslar. Ogrenciler
Okula devamsizlikta artis 1 okulu farkh bir yer olarak algilamaya baslarlar.
meydana gelir 024: Her cocugun her giin farkli bir kiyafet giymeye durumu
Ogrenci iliskilerinde 2 olmayabilir. Bu da arkadaslar arasinda olumsuz yaklasimlar

bozulmalar olabilir

doguracaktir.
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Tablo 9.
Devami.
Temalar Kodlar f Alnti
Fiziksel Buglin ne giysem telasl 2 012: Serbest kiyafet giyen bir 6grenci en giizel ben
Gorinim yasanir olmaliyim, en sik ben olmaliyim gibi dislinerek arkadaslar
Kiyafet rekabeti dogar 4 ile surekli rekabet iginde olur.
Fakir 6grenci hep ayni seyi 1 0O7: Serbest kiyafet sonucunda kilik kiyafet temizligi
giyer konusunda Ogrencilerin gereken 0zeni gostermeyecegini
Dizensiz tertipsiz gériinim 1 dUslindyorum.
ortaya cikar 019: Kizlarin kiyafeti yiiziinden dikkat g¢ekmesi sorun
Kiyafet temizliginde 1 olusturur.
stkintilar olusur
Dikkat ¢ekici kiyafetler giyilir 3
Kiyafet segiminde zaman 1
kaybi yasanir
Ozgiirluk-  Ozgiirliikler cogunluk 1 06: Ozgirliklerin giiglilerin ve ¢ogunluk kiiltiiriin tekelinde
inang- tekelinde kotlye olmasi sebebiyle kdtiye kullanilabilecek bir uygulama.
ideolojik kullanilabilir 022: Belirli simirlliklar olmazsa etik degerler gignenebilir.
Muhafazakar yonde agiriik 1
yasanabilir
Sinirlamasi zor 1
Sinirlari belli degil 1
Etik degerlere uyulmayabilir 1
Serbestlikte abartiya 1
kagilabilir
Toplumsal  Aile ici gatismalar yasanir 2 021: Ulkemizin alt yapisi ve sosyoekonomik durumu serbest
Problemler Gelir dengesizligi sorunu 1 kiyafet uygulamasi igin uygun degildir. Gelir dagihmindaki
Ulke yapisina uygun degil 2 dengesizlik, siniflar arasi yasam standartlarini arasindaki

ucurum gerekge gosterilebilir.

Ogretmenlerin serbest kiyafete iliskin olumsuz tepkilerinde, en ¢ok bahsedilen tema, okul disiplini ve
givenligi temasi olmustur. Ogretmenler bu temanin iginde giivenlik sorunlari, disiplin sorunlari ve
ogrenci sivil karisir kodlarini kullanmislardir.

Ogretmenlerin serbest kiyafete iliskin olumlu tepkileri: Tablo 10’da dgretmenlerin serbest kiyafet
konusundaki olumlu distinceleri verilmistir. 4 tema, bu temalara bagh 25 kod bulunmaktadir ve toplam
39 kez soylenmistir. Ogretmenler serbest kiyafet uygulamasinin olumlu taraflarinda en ¢ok 6zgiirliik
rahatlk temasinda gorus bildirmislerdir. Bu temanin iginde diledigince giyim, 6zgrlik, rahatlik, baskinin
azalmasi, tek tipten kurtulus, askeri disiplinden kurtulus, ifade 6zglirligu, tercih ve se¢im 6zglrlUgu,
demokratik, kaliplardan kurtulma, ailelere kolaylk, forma sikintisindan kurtulus, 6zglven artisi, cagdas
goriiniim kodlari bulunmaktadir.
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Tablo 10.
Ogretmenlerin Serbest Kiyafet Uygulamasina Yénelik Olumlu Tepkileri.
Temalar Kodlar Frekans Alinti
Ozgiirlik- Diledigince giyim 2 01: Herkes nasil rahat ediyorsa dyle giyinmeli
Rahatlik Ozgiirlik 4 016: Ogrenciler okul ortaminda, siniflarda daha rahat
Rahatlik 6 olacaklardir.
Baskinin azalmasi 2 08: Ogrencilerin okula gelirken askeri bir disiplin
Tek tipten kurtulus 4 altinda olduklarini diistintrdiim hep ve kigik yastaki
Askeri disiplinden kurtulus 1 cocuklarin boyle bir baskiyla bliylimesinin yanlis
ifade &zgurligi 1 oldugu kanisindayim. Serbest kiyafet bu baskidan
Tercih ve segim 6zgurligu 1 kurtulmalarini saglayabilir.
Demokratik 1 03: insanlarin her konuda 6zgiir olusu kendilerini
Kaliplardan kurtulma 1 daha rahat ifade etmelerini saglayacaktir.
Ailelere kolaylik 1 024: Cocuklarin daha dzgiiven sahibi olarak okula
Forma sikintisindan 1 gelmelerini saglayabilir.
kurtulug
Ozgiiven artis! 2
Cagdas gorinim 1
Toplumsal-  Sinif ayriminin azalmasi 1 012: Serbest kiyafet ile okula gelen 6grenciler
Ekonomik  Kendine glivenli nesil 1 kendilerine olan 6zglivenleri artar. Bu sekilde kendine
Faydalar Dershanede giyim sikintisi 1 glvenen bir nesil yetisir.
yasamayan okulda da 022: En giizel giyinen dgrencilerin toplumdaki
yasamaz statlsliniin farkina varirlar.
Toplumdaki stati farkini 1
Ogrenirler
Ekonomik farklari agiga 1
¢ikarmaz
Akademik  Kalici 6grenme 1 014: Cocuklar rahat hissettiklerinden 6grenme daha
Basari Saghkh 6grenme 1 saghkl ve kalici olur.
Basarida artis 1 012: Serbest kiyafet uygulamasi, Tiirkiye’de Avrupa
Egitimde ilerleme 1 standartlarinda bir egitim i¢cin adim olur.
Avrupa standartlarinda 1
egitim
Okul iklimi ~ Ogrencileri okula 1 08: Yasama yakinlik ilkesine gére diisiindiigiimiiz
yakinlastiriyor zaman, niforma 6grencinin hayatin diginda bir

mekana geldigi dislincesine yol agiyordu. Serbest
kiyafet ile okulun, hayatin iginde bir mekan oldugu
hissi 6grencide uyanabilir.

Sonug, Tartisma ve Oneriler

Calismada; 6gretmen ve Ogrencilerin serbest kiyafet uygulamasina iliskin gortslerini karma desende
bir arastirma siireci ile ortaya koymak amacglanmistir. Bu baglamda 6grencilerden nicel, 6gretmenlerden
ise nitel yontemlerle veriler toplanmis ve verilerin sonuglari degerlendirilmistir. Ogrencilerin ankete
verdikleri cevaplara gore;

Ogrencilerin ¢cogunlugu OSKU’nun olumsuz yonleri ile ilgili olarak; sosyoekonomik farklarin daha da
aciga cikacagini, kendisiyle dalga gecilebilecegi endisesi tasidiklarini, kiyafet alabilmek igin
harcamalarindan kismak zorunda kalabileceklerini, kiyafet alabilmek igin okul disinda bir iste
calisabileceklerini, okul disindan 6grencilerin okula girip sorun gikarabileceklerini, okullarin giivenlik
problemlerinin artacagini, okula hazirlanmak icin daha ¢ok zaman harcayacaklarini, acayip veya acik
secik kiyafetler yuziinden dikkatlerinin dagilacagini, okullarda hirsizlik olaylarinin artacagini ve
arkadaslarina gore iyi giyinemeyen 6grencilerin kiskanghk ve eksiklik yasayacaklarini diisinmektedirler.
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Diger taraftan o6grencilerin ¢ogunlugu OSKU’nun olumlu yoénlerine iliskin; 6grenciler arasinda bir
kiyafet yariginin baslamayacagini, 6grencilerin aileleri ile gatismayacagini, okula gelmeyi daha ¢ok
isteyeceklerini, formalarin vyaraticili§i engelledigini, kendilerini daha 0zgur hissettiklerini, dig
goriinimlerinden daha fazla memnun kalacaklarini, vurgulamaktadirlar.

OSKU’'nun olumlu ve olumsuz yonlerine ek olarak 6grencilerin ¢ogunlugu okulda hosgori ve
demokrasinin artmayacagini, okuldaki disiplin sorunlarinin azalmayacagini, derslerde basarilarinin
artmayacagini, okula devamsizliginin azalmayacagini disinmektedirler. Yani Ogrenciler OSKU ile
hedeflenen olumlu etkilerin gergceklesmeyecegini diisinmektedirler.

Ogrencilerin serbest kiyafet uygulamasina iliskin olumlu diisiinceleri bulunmakla birlikte daha fazla
olumsuz gorise sahip olduklari gorilmektedir. Ayrica; 6grencilerin diisiincelerine gére OSKU’nun
beklenen olumlu etkileri ortaya ¢ikaramayacagi anlasiimaktadir. Serbest kiyafete iliskin 6grenci tutumlari
ise; o6grencilerin devlet okulu ya da Ozel okulda 6grenim goérmelerine ve ailelerin sosyo-ekonomik
diizeylerine gore degismezken, erkeklerin bu uygulamaya yoénelik tutumlari daha ylksektir. Yani
ogrencilerin ailelerinin gelir diizeyleri ya da okul tirleri fark etmeksizin serbest kiyafete benzer tutumlar
gelistirirken, erkekler siirece daha sicak bakmaktadirlar.

Ogretmenlerin diisiincelerine bakildiginda dgretmenlerin gogunlugu serbest kiyafet uygulamasina
gecise sicak bakmamaktadir. Ayrica nitel veri analizi neticesinde; O6gretmenlerin serbest kiyafet
konusundaki olumlu distincelerine iliskin 4 tema, bu temalara bagh 25 kod bulunmaktadir ve kodlardan
toplam 39 kez bahsedilmistir. Diger taraftan; 6gretmenlerin serbest kiyafet konusundaki olumsuz
distncelerine iliskin 8 tema ve bu temalara bagh 42 kod bulunmaktadir ve bu kodlardan toplam 78 kez
bahsedilmistir. Olumsuz yonlere iliskin kod ve frekanslarin, olumlu yonlere iliskin olanlarin 2 kati olmasi
dgretmenlerin genel disiincelerinin olumsuzluguna bir kanit olarak sunulabilir. Ogretmenler serbest
kiyafet uygulamasinin olumlu taraflarinda en ¢ok 0Ozgirliik-rahatlik temasinda goris bildirirlerken;
olumsuz tepkilerinde en ¢ok bahsedilen tema, okul disiplini ve giivenligi temasi olmustur. Bu durumda,
uygulama sirecinde okul disiplin ve glivenliginin 6n planda tutulmasi gerektigi soylenebilir.

Literatlrdeki galismalara baktigimizda; Kiran’in (2001) bu konudaki ¢alismasinda 6grenciler serbest
kiyafetin sinif ve okul diizenini bozacagini dile getirmistir. Benzer olarak Amerika’da serbest kiyafet
oncesi ve sonrasinda 6grenci givenliginin arastirildigl calismada serbest kiyafet varken okul glivenligi
%46.00, Uniformaya gecilince okul givenligi %75.00 olmustur (NAESP,1998). MEB EARGED (1997)
arastirmasinda ise 6grencilerin yarisi forma giydiklerinde kurallara daha fazla uyduklarini belirtmislerdir.

Ogrenciler serbest kiyafetin basariyi ve okula devami artiracagini diisinmemektedirler. Benzer olarak
MEB EARGED (1997) arastirmasinda 6grencilere uygulanan ankette ‘forma giyme zorunlulugu derslerde
basarimi olumsuz etkiler’ maddesine yer verilmis ve 6grencilerin %64.20’si bu maddeye katilmamistir.
Ayni arastirmada o6grencilerin %21.60"1 formanin derslerde daha pasif olmalarina neden oldugu
gorusiindeyken, %60.30’u aksi yonde goris bildirmistir. Serbest kiyafetin akademik basariyla dogrudan
iliskisi olmadigini gosteren calismalar da vardir (Brunsma, 2004; Yeung,2008). Yine Brunsma ve
Rockmquemore’un (1998) calismasinda Gniformalarin az da olsa okul devamsizligini azalttigi ve 6grenci
davranislarinda gelisme sagladigi bulunmustur.

Calisma sonucunda, serbest kiyafet uygulamasinin 6grencilerin ekonomik kaygilarini artiracagi
sonucu elde edilmistir. Kiran’in (2001) calismasinda da Ogrenciler serbest kiyafetin ailelerini ekonomik
olarak zorlayacagini belirtmislerdir. Ayrica, ABD’de tek tip kiyafetin 6grencilerin okul masraflarini %80.00
azaltacagi ve bu kiyafetlerin tamaminin markal bir kottan daha ucuz olacagi 6ne slrilmustir (Cohn &
Siegel 1996; U.S. Department of Education, 1996).

Ogrenciler serbest kiyafetin kendilerini 6zgiirlestirdigini ve okulu daha cok sevdirdigini ifade
etmislerdir. Dees (2002) tek tip kiyafetin tekdiizelik yaratacagi ve bireyselligi azaltacagini séylemistir.
Wade ve Standford’in (2003) arastirmalari da Uniformalarin, 6grencilerin kendilerini ifade edebilme
becerilerini kisitladigl icin benlik saygisini azaltabilecegini 6ne siirmektedir. MEB EARGED (1997)
arastirmasinda 6grencilere uygulanan ankette ‘forma igcinde kendimi daha 6zgir hissediyorum’ maddesi
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verilmis ve 6grencilerin %62.00’si bu maddeye katilmamistir. Ayni ¢alismada ‘forma isteksizce okula
gelmeme neden oluyor’ maddesine 6grencilerin% 52.00’si katilmamistir. Kiran’in (2001) ¢alismasinda ise
ogrencilerin en ¢ok soyledigi madde ‘her giin okula ayni kiyafetle gelmekten hoglanmiyorum’ maddesi
olmugtur.

Ogrenciler serbest kiyafetin arkadas veya aile iliskilerini bozacagini diisinmemektedirler. Benzer
bicimde MEB EARGED (1997) arastirmasinda o6grencilerin biyik bir kismi serbest kiyafet olmasi
durumunda herkesin degisik kiyafetlerle okula gelmesinin kendilerinde bir rahatsizlik uyandirmayacagini
belirtmislerdir. Ancak Kiran’in (2001) calismasinda 6grenciler, serbest kiyafetin 6grenciler arasinda
gereksiz bir 6zenti baslatacagini ve arkadaslik iliskilerini bozacagini ifade etmislerdir.

Ogrenciler serbest kiyafetle ilgili dalga gecilme ihtimali, dikkat dagitici kiyafetler giyilmesi ve hazirhk
icin ¢ok zaman harcanmasi gibi cesitli kaygilar yasamaktadirlar. Tucker'in (1999) arastirmasinda
tniformalarin 6grenciler arasinda daha az dalga gecilme ve bunun sonucu olarak daha yiiksek benlik
saygisi saglayacagi belirtilmistir. Alspach (2007) ise ozellikle kizlarin giyinmek icin uyku ve ders calisma
gibi slirelerden galdigini ve giyinmek icin saatlerini harcadigini belirtmistir.

Ogrenciler serbest kiyafetin okulda demokrasiyi ve hosgoriyli artiracagina katilmamuislardir.
Uniforma éncesi ve sonrasi okul ikliminin arastirildigi calismada okul iklimi serbest kiyafet varken %60.00
Uniformaya gegildiginde %82.00 olarak tespit edilmistir (NAESP,1998).

Ogrenciler serbest kiyafetin &grenciler arasindaki sosyoekonomik farklari acgiga ¢ikardigini
disinmektedir. Bu konuda Dees’in (2002) yaptigl galismada, Uniformalarin, kiyafetler arasinda bir
farkhhk yaratmadigi icin, farkli sosyoekonomik diizeydeki 6grenciler arasinda daha olumlu bir etkilesim
ortami yarattig1 ortaya ¢ikmistir.

Serbest kiyafete iliskin tutumlara bakildiginda, erkeklerin tutum puani kizlarin tutum puanindan
yiiksek ¢cikmistir. Yani erkekler serbest kiyafet uygulamasina daha sicak bakmaktadirlar. MEB EARGED’in
(1997) arastirmasinda cinsiyete gore tutumlarda kizlarla erkekler arasinda anlamh bir fark ortaya
¢ikmistir ve erkeklerin tutum puani kizlarin tutum puanindan daha yiksek ¢ikmistir. Ancak Kiran’in
(2001) gahismasinda kizlarla erkekler arasinda anlamh bir fark ortaya ¢tkmamistir. Bu konuda, baska bir
arastirmada ise Turk ve Amerikan egitim uygulamalari karsilastirilmis ve okullarda serbest kiyafet
uygulamasi konusunda o6grencilerin blylk bir kismi klasik tek tip Gniformayi istemediklerini, serbest
kiyafetten olusan yeni okul kilik kiyafete daha olumlu yaklastiklarini belirtmislerdir. Tersine, 6grencilerin
% 20.00’lik kiiglik bir bolumu tek tip okul kiyafetinin daha uygun oldugunu ifade etmislerdir. Bu kiiguk
grup icerisinde kadin 6grencilerin tek tip kiyafetin uygun oldugunu belirtmesi benzer bir sonug olarak
karsimiza ¢ikmaktadir (Cimen,2012).

Kiran (2001), Okullarda Serbest Kiyafet Uygulamasina yonelik tutumlarda sosyoekonomik diizey ile
gidilen okul diizeyi arasindaki iliskiyi arastirdigi c¢alismasinda, sosyoekonomik diizeye gore tutumlar
farklilagsmis; gidilen okul diizeyine gore tutumlarda anlaml bir farklihk bulunamamistir. Sonuglarda alt
gelir diizeyinde bulunan 6grencilerin, diger gruplara goére formaya olan tutumlari daha yiliksek ¢tkmistir.

Ogretmenler tarafindan sergilenen olumsuz tepkiler serbest kiyafetin dgrenci psikolojisine olan
etkileri, okul disiplinine ve givenligine olan etkileri ve serbest kiyafet sonucu O6grencilerin fiziksel
gorunumleri ile ilgili kaygilar olarak karsimiza ¢ikmaktadir. Maddi giicl yerinde olmayan 6grenciler igin
kaygl gozlemlenmistir. Onlarin, zengin 6grenciler karsisinda ezilecegi, psikolojilerinin bozulacagi, icine
kapanacagi, dzgiivenlerini yitirecegi, bunlarin sonucunda da basarilarinin disecegi belirtilmistir. Gentile
ve iImberman da (2011) OSKU sonucunda dgrenciler arasi iliskilerin bozulmasi, diisiik gelirli 6grencilerde
eziklik, icine kapanma, yalmizlik, 6zgiven kaybi, distk benlik algisi gibi duygular olusabilecegini
belirtmistir.

Ayrica O0gretmenler; okula girip c¢ikan Ogrencilerin ayit edilemeyecegi icin glivenlik problemleri
olusacagi ve kiyafet serbestliginden dolayi disiplin problemleri olusacagi yoniinde tepkiler vermislerdir.
Alanyazinda bu bulgulari destekleyen ¢alismalar (Brunsma, 2002; Cohn,1996; Hughes, 2006; Pate,2006)
bulunmaktadir.
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Okullarda Serbest Kiyafet Uygulamasi’na 6gretmenlerce sergilenen olumlu yaklasim ise genellikle
serbest kiyafetin 6grenciye 6zglrlik ve rahatlik sunacagl yoniindedir. Olumlu, olumsuz tim temalar
icinde 6zgurliik-rahathk temasi 53 kez séylenerek en ¢ok séylenen tema olmustur. Bu temada diledigince
giyim, ifade 6zgurlugu, tek tipten kurtulus, rahatlik, askeri disiplinden kurtulus, se¢im 6zgurliga, baskinin
azalmasi, 6zglr, demokratik ortam sunmasi gibi ifadeler kullaniimistir. King (1998) Okullarda Serbest
Kiyafet Uygulamasi’nin 6grencilerin kendilerini ifade etmelerinin bir yolu oldugunu ve onlarin psikolojik
diinyasini yansittigini sdylemistir.

BUtln bulgu ve sonuglar genel olarak degerlendirildiginde; 6gretmen ve Ogrencilerin uygulamaya
iliskin olumsuz distincelerinin yogun oldugu anlasilmaktadir. Bu baglamda sirecin basariyla
surdirilemeyecegini sdylemek ¢ok yanlhs bir yaklasim olmayacaktir. Buradan hareketle serbest kiyafet
veya benzeri direkt olarak 6grenci ve 6gretmenleri ilgilendiren bir siirecin paydaslardan fikir alinmadan
uygulanmaya calisiimasinin aksakliklara neden olacagini sdylemek mimkindir. Ayrica serbest kiyafet
uygulamasina iliskin bu calismadan elde edilen sonuglar, Gaziantep ve Kilis illerini kapsamasi bakimindan
sinirhdir. Diger bolgelerde farkli durumlarin olup olmadiginin kontrol edilmesinde fayda vardir. Yapilacak
olan arastirma sonuglarinin da elde edilmesi ile serbest kiyafet uygulamasina iliskin daha kapsamli ve net
bulgular elde edilebilecektir.
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