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Introduction

The rapid change and transformation in the scientific and technological field in this century have
influenced almost every moment of our life. Along with increasing knowledge, an overwhelming amount
of development has been experienced in industry, defense, economy, technology, art and education.
Our country has got ready to take place among the developed countries thanks to its recent rapid
development. The development in every field surely depends on the approach of education of high
quality. The educational approach involving specialized staff, keeping up with innovations and
internalizing these innovations affect other fields on one-to-one basis. The educational approach in our
country is required to keep up with the current conditions and to be open to change and
transformation. Some changes were underwent in our education system by abandoning the educational
approach employed in our country in past, but could not respond the conditions. It is certainly
impossible for today's individuals to develop and have characteristics meeting expectations of the
society through traditional, teacher-centered, method-limited curricula. Today the developed societies
expect new generations to question, be sensitive to problems, focus on seeking for solutions, be
creative and have higher-thinking skills such as critical thinking (Palanddkenlier, 2008). In our country,
the educational approach has changed and renewed through the constructive system since 2004. The
old approach involved an autocratic perspective and students were passive and only receivers. Teachers
were in the center of teaching and they were active. Teachers have become guides and students have
become active through the constructive system. Educational environments and materials used in these
environments are required to be appropriate for the constructive system in order to be able to achieve
the objectives in the new curriculum and to have students acquire the required skills. Thus, resources
used with aim of teaching are required to be prepared in a way relevant to the approach in the
curriculum (izmirligil, 2008). Teachers are given teachers' books and students are given both course
books and workbooks by Ministry of National Education at the beginning of each education year.
Workbooks are supplementary books centering on students and making teaching more efficient by
letting students be active. Teachers' books involve guidance on how to handle activities in workbooks
(ince, 2015). The Article 9 of the specification on preparing course books used in the elementary schools
under Ministry of National Education through competitions involves the following information regarding
workbooks:

e Workbooks include elements helping have students acquire knowledge and skills in accordance with
objectives in curricula and reinforcing learning.

e To make learning easier, workbooks include various examples attracting students' interest and
studies on subjects and supporting learning. They also include studies related to the everyday life.

e Workbooks include studies and evaluations measuring whether expected knowledge, skills, values
and attitudes have been acquired at the end of each subject according to characteristics of courses.

e Workbooks include various examples helping improve students' talents, activities, e-mail addresses
on handled subjects and units and resources for reading.

e Workbooks include charts on which results of practice and operations will be written according to
characteristics of subjects, information and data tables and materials supporting teaching such as
shapes, graphics, sketches, templates, maps, plans, pictures, plaques, photos, video tapes, voice
tapes, slides, CD, DVD, VCD, etc. (MEB, 2006).

Workbooks not only contribute to students' studies while preparing for courses and treating
subjects, but also can be used as teaching materials leading students' after-course studies (Kili¢ & Seven,
2006). Although, in practice, workbooks are thought as resources letting reviewing what has been learnt
after courses, they also have roles to guide students for their studies during the teaching period
(Demirel & Seferoglu, 2001). Furthermore, these books function as "books as notebooks" letting
students participate in learning process actively (Kabapinar, 2009).
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In general, Behavioral objectives, directions with which addressees should comply, activities making
learning easier and questions for evaluation are involved in workbooks. Moreover, illuminating pictures,
shapes and graphics are included in them (Erden, 1997). Activities in workbooks make it easy for
teachers to have students acquire knowledge, skills and attitudes (Komisyon, 2010).

Some studies on workbooks are available in literature. Dogu (2010), concluded in his study that
Turkish teachers are more indecisive about activities in workbooks. Based on this result, the author
found out that teachers do not make study of activities in workbooks enough and do not have enough
information about features activities are required to have. Baki (2012), found out in his study, in which
he examined the situation of the use of social studies workbooks for the 6™ and 7" graders according to
teachers' and students' opinions, that there are various problems faced in practice. It was revealed that
the workbooks for social studies are under-utilized in social studies courses in secondary schools. It was
found that although a good many of the teachers involved in the study stated they used the workbooks,
they did not use them in a way that led to active learning as the Ministry of National Education suggests.
The teachers were also revealed to have the activities assigned as homework. Some teachers were
found to think that some of the activities in workbooks were not related to the content items. In the
study by Educational Research and Development Department (2008), in which the available status of the
course books employed in the primary and secondary schools was evaluated according to the students'
and teachers' opinions, it was revealed that the teachers did not find the workbooks for social studies
employed in the secondary schools satisfactory in general. Palandtkenlier (2008), found out in her study
that most of the teachers involved in the research thought that activities in the workbooks for social
studies for the 4™ and 5™ graders influenced creative thinking positively. It was revealed that lack of
materials both in school and at home, lack of technological equipment and crowded classrooms caused
the activities in the workbooks not to be employed and evaluated. Some of the activities were found not
to be understood by the teachers and students. Akdag (2008), revealed in his study that the 6" and 7"
graders had negative opinions on the course books and workbooks for social studies. The students
expressing their negative opinions were revealed to think that the books were not understood easily
and the activities were difficult. It was found out that students could not comprehend the aim of the
workbook and did not enjoy doing the activities.

Celik and Katilmis (2010), determined in their study that in social studies teachers' opinion, negations
arising from the content and visuals of the course books and workbooks had negative influence on
students' success and this caused problems in terms of acquiring the acquisitions of the course. The
teachers involved in the study were revealed to have difficulty while planning because of redundant
activities. In their study in which they examined to what extent the workbooks for social studies for the
4th, Sth, 6th, and 7" graders could achieve the skills and values, Kaya, Artvinli and Onal (2007), concluded
that the activities for acquiring skills and values were not satisfactory in terms of the quality, quantity
and method. In his study in which he examined the workbooks for Turkish for the 4" graders according
to the teachers' opinions, Odabasi (2007), determined that the teachers had difficulty in employing
activities in the workbooks. The teachers were revealed to find activities in the workbooks
unsatisfactory and to think that revision was required. It was found out that the teachers frequently had
the activities done as homework by reasoning insufficiency of the course periods. The benefit expected
from workbooks depends on their use in classes. Thus, it is important to evaluate both workbooks'
content and their use cases. Except for the above studies, research on workbooks and course books for
different courses are available in literature. Glven (2010), examined workbooks and course books for
life sciences for students in primary schools according to teachers' opinions, Bakar, Keles and Kogakoglu
(2009), examined teachers' opinions on books sets for science and technology course for the 6" graders
by Ministry of National Education, Sonmez and Yildirm (2015), examined social studies teachers'
opinions on workbooks for Turkish Republic Revolution History and Kemalism course for the g™ graders,
Kulantas (2007), examined workbooks, course books and teachers' books for social studies course for
the 4™ and 5™ graders according to teachers', students' and students' parents' opinions, Hayirsever
(2010), evaluated workbooks, course books and teachers' books for social studies course in terms of the
basic skills in the curriculum for social studies course, Gomleksiz, Kiling and Ciiro (2011), examined
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influence of activities in workbooks on improving responsibility of learning, Demirci and Albuz (2010),
evaluated the application status of workbooks and teachers' books having been prepared based on the
curriculum for music course in 2006, Goger (2011), evaluated functionality of workbooks for Turkish
course for students in secondary schools, ince (2015), evaluated the use case of workbooks for science
and technology course for the 6" graders students in secondary schools according to teachers' and
students' opinions, Baran (2015), examined relevance of workbooks and teachers' books for Turkish
course for the 8" graders to the constructivism, izmirligil (2008), examined workbooks and course books
for Mathematics course for students in secondary schools according to the constructivist approach. In
this research, the 7" graders' perspective on the workbooks for social studies course and the application
status of the workbooks for social studies course were tried to be revealed. The aim of this study is to
reveal functionality of the workbook for social studies course for the 7" graders in practice based on
students' opinions. The 7t graders' perspective on workbooks, frequency of students' using workbooks
and students' perspective on activities in workbooks will be evaluated in the study.

Method
Research Design

Of the qualitative research designs, "the phenomenology design" appropriate for nature of the
research was used in this study. The phenomenology design focuses on facts we are aware of but we do
not have a profound and detailed understanding about (Buylkoztiirk, Cakmak, Akglin, Karadeniz &
Demirel, 2014). In the phenomenology research, data sources are individuals or groups experiencing the
fact the research focuses on and expressing or reflecting this fact (Yildirm & Simsek, 2006). In this study,
the phenomenology design was preferred because it was thought that the 7" graders having experience
of using the workbooks from the 5th grade to the 7t grade could express their opinions on these books
better. The interview is the main mean of data collection in this method. The 7" graders' views on the
workbook for social studies course were examined in this study. The data of the study were collected
through survey method. The purpose of survey method is to describe the existing state (Karasar, 2005).

Participants

The working group of the research consisted of 93 7" graders in 3 secondary schools in the city
center of Adiyaman. The working group of the research was determined through the easy accessible
case sampling. The participants in the sampling volunteered for reliability of the research data. The 7"
graders were preferred for the research because it was thought that these students had 3-year
experience of the workbooks for social studies course.

Table 1.

Demographic Characteristics of the Working Group.
Gender f %
Female 42 45.16
Male 51 54.84
Total 93 100.00

Demographic information belonging to the students involved in the research is given in Table 1.
45.16 % of the students forming the research-working group are female and 54.84 % of the students are
male.
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Data Collection Tool

The research data was collected through the semi-structured interview form. In this technique, the
researcher prepares the interview protocol including questions s/he plans to ask in advance. However;
the researcher can influence the stream of the research using different questions or sub-questions and
can lead the person to explain and detail his or her answers (Tarnikll, 2000). The semi-structured
interview form was developed by the researcher to acquire data within the scope of the research from
the students involved in the working group. During the process of developing the semi-structured
interview form, the literature was scanned and the developed questions were made ready to be
submitted to the expert opinions for the content validity. The interview form was submitted to an
instructor specializing in the teaching of social studies, and to another instructor having studies in
assessment and evaluation.

After the instructors stated their opinions, the interview form was finalized by removing one
question from the interview form and correcting one question. The pre-application was carried out to 11
students in order to determine validity of the questions. After it was determined through the application
that the questions were understood and no other issues except for the content were handled, it was
carried out to the sample group. The students were asked 4 questions in total during the interview. The
obtained data was entered into the computer program by the researcher.

Data Collection and Data Analysis

Data collection in phenomenology research is reveals lives and meanings. In this research, the
descriptive analysis technique was used to analyze the data. The obtained data in the descriptive
analysis technique is summarized and interpreted according to the themes determined in advance. Data
can be organized according themes revealed through research questions or it can be presented by
considering questions or dimensions used in processes of interview and observation. In the qualitative
research, validity is the researcher's observation of the fact s/he searches as it is and objectively
(Yrildirnrm & Simsek, 2006). In this research, the students involved in the research were delivered the
interview forms consisting of open ended questions and they were asked to reply the questions within
two-course-duration after permission was taken from their teachers and school administrations. The
researcher was in the classroom and replied the students' questions in the process of data collection.
The process of data collection lasted 3 days. In this research, the students involved in the research were
evaluated as they were and objectively. In this research, the themes formed based on the obtained data
and the frequency of all expressions coming under the sub-themes was displayed in tables. Since
interviewees are used as the means of data collection in the interview technique, reliability was
examined depending upon interviewees (Tlrn(kld, 2000). In this case, researchers code same data set
and reach a reliability percent by comparing similarities and differences of revealed coding numerically
(Yildirm & Simsek, 2000). In this research, a frame was formed for analysis in the first step of the
descriptive analysis done separately by an instructor specializing in the field, who has qualitative studies,
except for the researcher. In the second step, the data was defined after conceptual codes were
determined. Miles & Huberman's reliability formula was used to calculate reliability of the research. 81%
agreement percentage was attained by comparing coding similarities and differences of the researcher
and the instructor by using “Reliability = ((Agreement) :( Agreement + Difference of Opinion)) x100”
(Miles & Huberman, 1994). The data was processed according to these agreeing codes. The attained
result was accepted reliable for the research. In the descriptive analysis, quotations were often
employed directly to reflect interviewees' opinions in a striking way. The aim of such an analysis is to
present obtained data in an organized and meaningful way for readers (Yildirim & Simsek, 2005). In this
research, sometimes interviewees' striking opinions were quoted directly. The interviewees' names used
in the quotations were the code names given by the researcher. "FS" was used for the female
interviewees and "MS" was used for the male interviewees.
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Results

The findings attained through the 7" graders' perceptions over the workbook for social studies are
given below.

Table 2.
The Students' Opinions on the Workbook for Social Studies Course for the 7" Grade.

Theme Sub-theme f

The students' perspective The ones having positive perspective
on the workbook It helps me reinforce the subjects 11

| believe the workbook is beneficial

It is good if the Ministry of National Education delivers

Studying the workbook is like revising the subjects

It leads researching

| can notice my lack

The ones having negative perspective

Its being given as homework is boring

| study for performance grades

Waste of time

| study it willingly if is test

The teacher would always use it if it were important

| don't take the workbook seriously

These books are not necessary even the

Teacher says it is unnecessary

It doesn't give additional information

These books are unnecessary

NP~ PO

= W
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The data obtained through the students' opinions on the workbook is given in Table 2. A great many
of the students involved in the research are seen to have negative perspective on the workbook for
social studies (total percentage of negative opinions is 73.24%). It can be said that the students do not
find the workbook beneficial and they consider it as a compulsory book. They do not study willingly
because the activities are given as homework and it helps them get high performance grades. The
student with the code MS 26 expressed his opinion by saying: "I do not believe that the workbook is
beneficial. It is easier to do tests in test books and other sources. To me, workbooks are nothing but
waste of time." Of the findings attained through the participants, expression of the student with the
code FS 21 as "Even the teacher says it is unnecessary" is the most interesting in terms of revealing the
seriousness of the situation. The student with the code FS 29 expressed her opinion by saying: “Our
teachers recommend us to buy books sold in bookshops. Thus, the workbooks must not be so
important. The activities are not asked in the exam we will take in the g™ grade, test questions are
asked. The ones doing more tests get high scores in the exam of TEOG (the exam applied to attend
secondary education).” Is important as it reflects teachers also have negative opinions on the workbook.
It is seen that the students having positive perspective on the workbook attach importance to its being
compatible with the course subjects and reinforcing the subjects they studied in the lessons. In this
sense, the student with the code MS 11 expressed his opinion by saying: “It helps me reinforce the
subject we studied in the lessons. Doing the activities is like revising the subjects.”

The data obtained through the students' opinions on frequency of their using the workbook for
social studies is given in Table 3. When the data for frequency of the research-involved-students' using
the workbook is evaluated, the rate of the students never using the workbook (20.43%) is in a not-
underestimated state. In this sense, the student with the code MS 36 expressed his opinion by saying:
“We never use the workbook during the lessons.
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Table 3.

Frequency of the Students' Using the Workbook for Social Studies for the 7' " Grade.

Theme Sub-Theme f

Frequency of the l use

students' using the We sometimes use in the lesson 12

workbook The teacher has the activities done regularly in the class 6
| do at home even if the teacher does not assign 1
I do not use
We never use 19

The teacher does not already check

It is at home pointlessly

They make us do in order not to leave us free

I do not bring with me at school if the teacher does not demand

N =

We often benefit from the supplementary books or we use the copies our teacher prepared.” That
the students do not use the workbook actively in the classroom is thought to be the most important
reason for the students' pushing the workbook into the background. The student with the code FS 8
expressed her opinion by saying: “Our teacher sometimes tells us: “Do this activity in 5 minutes!” After
we do it, the teacher lets us read our answers loudly one by one.Our teacher explains the questions we
could not answer correctly” reveals the case. The students using the workbook actively were found to
be the ones who use the workbook in the lesson. It can be said that the teachers' perspective on the
workbook is the main factor causing the students to have positive or negative perspective on this course
material. The student with the code MS 29 expressed his opinion by saying: “I never bring it with me if
the teacher does not tell so.” summarizes the case.

Table 4.

The Students' Opinions on Activities in the Workbook for Social Studies for the 7",

Theme Sub-theme f
The students' Beneficial

perspective on the They make it easy for me to understand the subjects 15
activities | do the activities willingly 13

They give me the opportunity to review the subjects
It is better to do them in the lesson

| enjoy learning new things

| do the enjoyable ones

Not beneficial

| get bored while doing the activities 23
The activities don't promote my interest in the course
| don't understand some of the activities

Some of the activities cannot be understood

The visuals are less, they do not attract my interest
Too much information is demanded

Waste of time

It will be better if it is test

[ ST

P NNNWWSS

The data obtained through the students' opinions on activities in the workbook for social studies is
given in table 4. It was revealed that a good many of the students involved in the research (54.81%) do
not want to do activities in the workbook for social studies due to various reasons or they do the
activities because of compulsory reasons (for fear for getting low grades). The student with the code FS
17 expressed her opinion on this case by saying: “l do them unwillingly as | find them rather boring. | can

7
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understand the subject when | do some of the activities eagerly. However, | have some difficulties for
that.” The students are understood to have negative perspective on the activities by coming up with
reasons such as getting bored with doing the activities, the activities' not attracting their interest, not
finding the activities enjoyable. The student with MS 39 code expressed his opinion by saying: “The
activities sometimes cause me to feel as if | knew nothing, for there are nonsense questions.” can be an
example for this situation. Apart from these students having negative perspective, it can be seen that
there are students finding activities in the workbook beneficial. It is understood through the obtained
data that these students using the workbook more consciously. These students were seen to make a
remark as the activities help them reinforce subjects, enable them to notice their lack and help them get
new information. The student with the code MS 31 expressed his opinion by saying: “It seems to me as if
| reviewed the subject when | do some of the activities.”

Table 5.
Students' Remarks on Social Studies Teachers' Ways to Employ the Workbook.
Theme Sub-Theme f
Students' remarks on  In the classroom
social studies Our teacher always uses it during the lesson 7
teachers' ways to We sometimes use it 5
employ the The teacher has it done at the end of each unit 4
workbook The teacher has it done at the end of the term 1
Outside the classroom
It is assigned as homework 36

The teacher has it done for the performance grade

The teacher does not have it done as s/he regards it as unnecessary

The teacher sometimes hands out photocopies instead of the workbook
The teacher has it done so as not to leave it unfilled

R NN O

The data attained through the students' remarks on social studies teachers' ways to employ the
workbook is given in table 5. Regarding their teachers' ways to employ the workbook, the students
involved in the research were revealed to state that their teachers often assign the activities as
homework and do not employ the workbook in the lesson. The student with the code MS 47 expressed
his opinion by saying: “Our teacher assigns it as homework. That it is not being employed in the
classroom but being assigned as homework bothers me. | want the workbooks not to be included.” It
could be understood through the students' statements that some teachers employ activities in the
workbook as a tool to grade. The student with the code FS 7 expressed her opinion by saying: “Activities
for the subjects we studied in the classroom are assigned as homework. We bring the workbook to
school on determined days and our authorized friend checks them. Our teacher gives us performance
grades for the homework we did at the end of the term.” Rather than the activities, some teachers were
determined to assign photocopies of different sources as homework. It can be stated that this behavior
is one of the reasons causing the workbook to be regarded as unimportant. Some teachers were found
to employ the workbook during the course time and some were found out to employ it at the end of
each unit or subject. It is understood that the workbook is not used based on a suitable planning
although it is to be used in a compatible way with the course book. The student with the code FS 32
expressed her opinion by saying: “Our teacher doesn't usually employ the workbook. It may be so
because the teacher finds it unnecessary. | think it will not give something to us too much when we use
it. "The teachers can be said to misemploy the workbook in general and not to give due importance to it.
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Discussion, Conclusion and Suggestions

The findings of the research revealed that a good many of the 7" graders (75.24%) have negative
perspective on the workbook for social studies. It was concluded that the students do not think that the
workbook is a beneficial source. The students were also concluded to regard the workbook as a book
which they study because it is assigned as homework, which teachers use as a tool to give performance
grades and so, turns to an obligation which is studied unwillingly. Of the findings attained through the
participants, expression of a student as "Even the teacher says it is unnecessary" is the most interesting
in terms of revealing the seriousness of the situation. S6nmez and Yildirnm (2015), concluded in their
study that the workbook-activities' being assigned as homework is not relevant to the purpose and
philosophy of preparation of workbooks and that the impression of students' finding activities in the
workbook unimportant causes a different problem for use of the book. Aytekin and Pala (2013),
concluded in their study that that although a good number of the teachers involved in the study stated
they use the workbooks, they did not use them in the classroom in a way that let learning actively as the
Ministry of National Education suggests. The teachers were also revealed to have the activities done as
homework. Odabasi (2007), determined in her study that, instead of doing the activities with students in
the classroom, the teachers frequently had the activities done as homework by reasoning insufficiency
of the course periods.

ince (2015), concluded in his study that a good number of the teachers had activities in the
workbook done as homework. These results of the research in literature support this study. This
common result of the studies indicates that this important course material which is to be employed in
the classroom while handling subjects is constantly perceived as "a book for homework" because of the
teachers' negative perspectives expressed by them and drawing the students' attraction. In this study,
despite the students having negative perspective on the workbook, it was determined that there are
students finding the workbook beneficial. These students were revealed to do the activities willingly as
the activities are compatible with course subjects and reinforce the subjects they handle in the
classroom. However, that the rate of these students (34.38%) is less than the rate of the students having
negative perspective on the workbook reveals that the workbook is not fully adopted by the students.

The findings of the frequency of the students' using the workbook for social studies for the 7t grade
reveal that the students use the workbook more when it is assigned as homework. That the rate of the
students never using the workbook (20.43%) in a not-underestimated state draws attention. Students
cannot be expected to do what they are not interested in and what they do not give importance
willingly. It is not right to expect such a course material done unwillingly and perceived as drudgery to
be used often. Love is the basis of learning. Unpopular things are not interesting. Thus, books handed
out to students should lead them to enjoy and demand reading through their content, design and
presentation (Kayabasi, 2003). That the teachers do not use the workbook actively in the classroom is
thought to be the most important reason for the students' putting the workbook aside. Teachers are the
most significant role models for learners. If teachers attach importance to workbooks and employ them
in the classroom, this problem will disappear to a large extent. Sonmez and Yildirim (2015), determined
in their study that the teachers claim that reasons such as insufficiency of the course periods, some
activities' not meeting the acquisitions and some of the activities' requiring supplementary books cause
them not to employ the workbook actively. These results of the research support this study. In this
study, statements of the students involved in the study revealed that the students whose teachers
employ the workbook regularly in the classroom use the workbook actively. The statement in the
teachers' book for Turkish course prepared by the Ministry of National Education in 2006 as “the
activities prepared to help the determined items in the curriculum be acquired and are suggested to be
handled by applying a student-centered approach under the guidance of teachers" is significant in terms
of revealing that activities in the workbook are required to be handled under the guidance of the
teachers (MEB, 2006). Sonmez and Yildirrm (2015), concluded in their study that teachers' not
appreciating activities in the workbook is another problem for use of the book and this hinders sufficient
use of the workbook in the classroom.
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In this study, it was concluded that some of the students (24.73%) do not want to do activities in the
workbook for social studies course for the 7" graders and they get bored while doing these activities.
The students were determined to find the activities uninteresting in terms of their content and form. It
is understood that the teachers' negative statements towards the workbooks in the classroom cause the
students to have a negative perspective on the activities. Kulantas (2007), states that entertaining while
learning promotes students' motivation, boring and constantly re-used activities cause students to
become distracted and sleepy in courses. The researcher also states that students can keep their
attention on courses for a long time and providing students with both entertaining and informative
activities will increase their success. ince (2015), concluded in his study that the 6" graders get bored
with using the workbooks. Goger (2010), concluded in his study that relevance of activities included in
workbooks and to be handled by students to their aim and meaning should be checked but teachers do
not check duly. The statement of some students as "the teacher does not already check" in this study
indicates that both studies support each other from this aspect. Dogu (2010), concluded in his research
that Turkish teachers did not examine activities in the workbook, they did not have enough knowledge
on features the activities were to have and they could not express a clear opinion on the activities. The
students were also determined to find activities in the workbook for social studies course for the 7"
grade beneficial in this study. It is understood through the obtained findings that these students are the
ones using the workbook more consciously. The students having this opinion were determined to have
positive perspective on the workbook because the activities reinforce the subjects handled at school,
enable them to notice their needs and lead them to search for new information. Aykac (2007), states
that activities the basis of the constructive approach have positive influence on promoting motivation of
students for learning, activities motivate students and provokes curiosity, lead them to participate in the
learning process effectively and all of these provide permanent and influential learning.

Based on the findings of this research, it was revealed that social studies teachers do not employ the
workbook more in the classroom and generally make students do activities in the workbook as
homework. Some of the teachers were found out to use activities in the workbook as a tool to grade and
some were found out to hand out photocopies of different sources. That the teachers hand out
photocopies of different publications instead of employing the workbook which is to be used in a
compatible way with the course book in the classroom indicates that the workbook is not attached
importance by the teachers. Teachers' behaving in that way is likely to cause these significant course
materials to be regarded unimportant by students. From this point of view, it is revealed that the
workbook is not used based on a suitable planning. Odabasi (2007), concluded in her study that if
activities in workbooks are handled under the guidance of teachers in the classroom, this will have
positive influence on both permanent and influential learning and strong interaction in classroom.
Aytekin and Pala (2013), concluded that teachers do not use the workbook as the Ministry of National
Education suggests and that homework is given from this significant educational material which is to be
used in the classroom is the most important obstacle for benefit expected from the book. In this study,
based on students' opinions, some social studies teachers were concluded to employ the workbook
during the course time and some were concluded to employ it at the end of each unit or subject.

The following suggestions are submitted based on results of the research:

e Social studies teachers can be given an in-service training to actively use of the workbook for social
studies.

e Activities in the workbook can be made interesting and diversified.

e The workbook can be combined with the course book.

e The course period for social studies can be increased to leave more time for the workbook in the
classroom.

e The workbooks can be updated.
e Scientific studies on teachers' perspectives on workbooks can be done.

e Teachers should check activities assigned as homework regularly.
10



Hiiseyin EROL — Pegem Egitim ve Ogretim Dergisi, 7(1), 2017, 01-22

Tirkge Siiriim

Girig

Yasadigimiz yuzyillda bilimsel ve teknolojik alanda meydana gelen hizli degisim ve donlsim
hayatimizin neredeyse her anini etkilemektedir. Bilgi birikiminin artmasi ile birlikte sanayi, savunma,
ekonomi, teknoloji, sanat ve egitim alaninda bas déndiiriicii gelismeler yasanmaktadir. Ulkemiz 6zellikle
son dénemde yakaladigi gelisme hiziyla gelismis Ulkeler arasinda yerini almaya hazirlanmaktadir. Elbette
ki her alandaki degisimin temelinde kaliteli bir egitim anlayisi yatmaktadir. Uzman kadrolarin oldugu,
yeniliklere ayak uydurabilen ve bunlari igsellestirebilen bir bakis agisinin egitim diinyasinda olmasi diger
alanlari da birebir etkilemektedir. Ulkedeki egitim anlayiginin giiniin kosullarina ayak uydurabilmesi,
degisime ve dénisiime acik olmasi gerekir. Ulkemizde ge¢mis dénemlerde uygulanan ancak giiniin
kosullarina cevap veremeyen egitim anlayisindan uzaklasiimasiyla birlikte egitim hayatimizda birtakim
degisiklikler meydana gelmistir. Ginimdiz bireyinin geleneksel, 6gretmen merkezli, sinirh yéntemlere
bagh egitim programlariyla gelismesi ve toplum beklentisini karsilayacak ozelliklere sahip olabilmesi
siiphesiz imkansizdir. Bugiin gelismis toplumlarin yetisen bireylerden beklentisi sorgulayan, sorunlara
karsi duyarli olan, ¢6zim bulmaya odakl, yaratici ve elestirel dislinme gibi Gst diizey disinme
becerilerine sahip kisiler olmalari yéniindedir (Palanddkenlier, 2008). Ulkemizde bu dogrultuda 2004
yilindan itibaren egitim hayatimizda yerini almaya baglayan yapilandirmaci sistem ile birlikte egitim
anlayisi degisiklige ugramis ve kendisini yenilemistir. Eski anlayista otokratik bir bakis agisi bulunurken
dgrenci pasif ve sadece alici durumda yer aliyordu. Ogretmen ise 6gretim faaliyetinin tam merkezinde ve
aktif olarak yer aliyordu. Yapilandirmaci sistem ile birlikte 6gretmen rehber roliini Gstlenip 6grenci aktif
hale gelmistir. Yeni programda belirtilen amaclara ulasilabilmesi ve 6grencilere istenilen becerilerin
kazandirilmasi icin egitim ortamlarinin ve bu ortamlarda kullanilacak ara¢ gereglerin yapilandirmaci
yaklasima uygun olmasi gerekmektedir. Bu durumda, 6gretim amaciyla kullanilan kaynaklarin programda
belirtilen yaklasima uygun olarak hazirlanmasi gereklidir (izmirligil, 2008). Milli Egitim Bakanlg
tarafindan her o6gretim yili basinda 6gretmenlere kilavuz kitaplar, 6grencilere ise her ders igin ders
kitaplarinin yaninda calisma kitaplari verilmektedir. Ogrenci calisma kitaplari dgrenciyi merkeze alan
o6grencinin aktif katihmini saglayarak 6gretimi daha etkin hale getiren yardimci kitaplardir. Calisma
kitaplarinda yer alan etkinliklerin nasil kullanilacagiyla ilgili 6gretmen kilavuz kitaplarinda yénlendirmeler
ver almaktadir (ince, 2015). Milll Egitim Bakanligina bagh ilkégretim okullarinda okutulacak ders
kitaplarinin yarisma yoluyla hazirlatiimasina iliskin sartnamenin 9. maddesinde 6grenci ¢alisma kitabi ile
ilgili olarak su bilgilere yer verilmistir:

e Ogretim programlarinda yer alan amaclar dogrultusunda &grencilere bilgi ve beceri
kazandirilmasinda yardimci olacak ve 6grenmeyi pekistirecek unsurlara yer verilir.

o Ogrenmeyi kolaylastirmak amaciyla &grencinin ilgisini ¢ekecek cesitli drneklere, konularla ilgili
o6grenmeyi destekleyici ve giinliik hayatla ilgisini kurabilecegi ¢calismalara yer verilir.

e Dersin 0Ozelligine gore her konu islendikten sonra o konuda amacglanan bilgi, beceri, deger ve
tutumlarin kazandirilip kazandirilmadigini 6lgen galismalara ve degerlendirmelere yer verilir.

o Ogrencilerin yeteneklerini gelistirmede yardimci olacak cesitli 6rnek, alistirma, islenen konular ve
Unitelerle ilgili elektronik posta adresleri ve okuma kaynaklarina yer verilir.

e Dersin Ozelligine gore uygulama ve islem sonucunun yazilacagl cizelgelere, bilgi ve veri tablolarina,
sekil, grafik, kroki, sablon, harita, plan, resim, levha, fotograf, videokaseti, ses kaseti, slayt, CD, DVD,
VCD ve benzeri 6gretimi destekleyici materyallere yer verilebilir (MEB, 2006).

Ogrenci calisma kitaplari, derse hazirlik siirecinde ve konularin islenisi sirasinda 6grenci ¢alismalarina
katki sundugu gibi ayni zamanda ders sonrasi icinde 6grenci calismalarina yon verebilecek bir 6gretim
materyali olarak degerlendirilebilir (Kili¢ & Seven, 2006). Uygulamada 6grenci ¢calisma kitabi, ders sonrasi
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ogrenilenlerin tekrarini saglayan bir kaynak olarak gorilse de 6gretim sireci icerisinde Ogrencilere
¢alismalariyla ilgili rehberlik etme roli de bulunmaktadir (Demirel & Seferoglu, 2001). Bu kitaplar ayrica
ogrencilerin 6grenme surecine aktif olarak katilmalarina firsat veren bir “kitap-defter” islevi gormektedir
(Kabapinar, 2009). Calisma kitaplarinda genellikle davranigsal hedefler, kullanicinin uymasi gereken
yonergeler, 6grenmeyi kolaylastiracak etkinlikler ve degerlendirme sorulari yer alir. Ayrica aydinlatici
resimlere, sema ve grafiklere yer verilir (Erden, 1997). Calisma kitaplarinda yer alan etkinlikler bilgi,
beceri ve tutum kazandirma noktasinda 6gretmene kolaylik saglamaktadir (Komisyon, 2010).

Alan yazinda 6grenci calisma kitaplar ile ilgili bazi galismalar bulunmaktadir. Dogu (2010), yaptig
¢alismada Turkge 6gretmenlerinin 6grenci calisma kitabindaki etkinliklerin 6zellikleri hakkinda daha g¢ok
kararsiz kaldiklari sonucuna ulagsmistir. Yazar bu bulgudan hareketle 6gretmenlerin ¢alisma kitabinda
verilen etkinlikleri yeterince incelemediklerini ve etkinliklerin tasimalari gereken ozellikler hakkinda
yeterli bilgiye sahip olmadiklarini tespit etmistir. Baki (2012), ilkogretim 6. ve 7. sinif sosyal bilgiler
o6grenci calisma kitaplarinin kullanim durumunu 6gretmen ve 6grenci gorlslerine goére inceledigi
calismasinda uygulamada karsilasilan gesitli sorunlar oldugunu tespit etmistir. ilkégretim Il. kademede
sosyal bilgiler dersinde galisma kitabinin gerektigi sekilde kullanilmadigi, calismaya katilan 6gretmenlerin
buyuk bir boéliminiin ¢alisma kitaplarini kullandiklarini ifade etmis olmalarina ragmen ¢alisma
kitaplarinin MEB’in 6nerdigi sekilde aktif 6grenmeyi saglamaya yonelik olarak kullanmadiklari, etkinlikleri
daha c¢ok ev ddevi olarak yaptirdiklar tespit edilmistir. Ogretmenlerin bir kisminin calisma kitaplarinda
yer alan etkinliklerin bazilarinin kazanimlarla iligkili olmadigini dislindikleri tespit edilmistir. Egitimi
Arastirma ve Gelistirme Dairesi Baskanhgi (2008), tarafindan ilkogretim dlzeyinde okutulan ders
kitaplarinin mevcut durumunun 6grenci ve Ogretmen gorislerine gére degerlendirildigi calismada
ilkégretim 1l. kademe sosyal bilgiler 6grenci calisma kitaplarinin 6gretmenler tarafindan genel olarak
yeterli gorilmedigi ortaya cikmistir. Palanddkenlier (2008), yaptigl calismada arastirmaya katilan
O0gretmenlerin ¢ogunlugunun 4. ve 5. sinif sosyal bilgiler ¢alisma kitaplarindaki etkinliklerin yaratici
diisinmeyi olumlu yénde etkiledigi goriisinde olduklarini tespit etmistir. Ogretmenlerin bir kisminin
gerek okulda gerekse evde materyal sikintisi, teknolojik yetersizlikler ve sinif mevcutlarinin kalabalik
olmasinin ¢alisma kitaplarindaki etkinliklerin uygulanmasini ve etkinliklerin degerlendirilmesini
engelledigi, kimi etkinliklerinde 6gretmen ve 6grenciler tarafindan anlasilamadigi ortaya ¢ikmistir. Akdag
(2008), yaptigi calismada ilkogretim 6. ve 7. sinif 6grencilerinin sosyal bilgiler ders kitabi ve 6grenci
calisma kitabi konusunda olumsuz goruslere sahip olduklarini tespit etmistir. Olumsuz goéris bildiren
Ogrencilerin kitaplarin anlasilirhgini disik buldugu, etkinliklerdeki sorulari zor bulduklari tespit
edilmistir. Ogrencilerin ¢alisma kitabinin amacini kavrayamadiklari ve etkinlikleri yapmayi sevmedikleri
ortaya ¢ikmistir.

Celik ve Katilmis (2010), yaptiklari calismada sosyal bilgiler 6gretmenlerinin ders ve calisma
kitaplarindaki icerik ve gorsellerden kaynaklanan olumsuzluklarin 6grenci basarisi tzerinde olumsuz
etkileri oldugunu bunun da derse yonelik kazanimlarin edindirilmesi noktasinda sikintilar yarattig
goriisiinde olduklarini tespit etmistir. Calismaya katilan 6gretmenlerin etkinliklerin fazla sayida olmasi
nedeniyle dersi planlama noktasinda sikintilar yasadiklari ortaya ¢ikmistir. Kaya, Artvinli ve Onal (2007),
4., 5., 6. ve 7. sinif sosyal bilgiler 6grenci galisma kitaplarinin beceri ve degerleri gerceklestirebilme
diizeylerini inceledikleri calismalarinda galisma kitaplarindaki beceri ve deger kazandirmaya yonelik olan
etkinliklerin nicelik, nitelik ve yontem bakimindan yeterli olmadigi sonucuna ulagsmistir. Odabasi (2007),
4. sinif Turkce dersi 6grenci calisma kitaplarini 6gretmen goriislerine gore inceledigi calismasinda
o6gretmenlerin calisma kitabinda yer alan etkinlikleri uygulamada giigliikler yasadiklarini tespit etmistir.
Ogretmenlerin calisma kitaplarindaki etkinlikleri yetersiz bulduklari ve bazi diizeltmeler yapilmasi
gerektigini disundikleri ortaya cikmistir. Ogretmenlerin ders saatlerinin yetersizligini gerekge
gostererek etkinlikleri cogu zaman ev 6devi olarak verdikleri ortaya ¢cikmistir. Calisma kitaplarindan
beklenen faydanin saglanabilmesi etkili bir sekilde sinif igcinde kullaniimasina baglidir. Buradan hareketle
calisma kitaplarinin hem igeriginin hem de kullanim durumlarinin degerlendiriimesi 6nem arz
etmektedir. Literatiirde yukarida belirtilen ¢alismalarin disinda farkh branslarda 6grenci calisma kitaplari
ve ders kitaplari ile ilgili arastirmalar bulunmaktadir.
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Guven (2010), ilkdgretim hayat bilgisi dersi ders ve 6grenci ¢alisma kitaplarini 6gretmen gorislerine
gore incelemis, Bakar, Keles ve Kogakoglu (2009), 6gretmenlerin MEB 6. sinif fen ve teknoloji dersi kitap
setleriyle ilgili gorislerini, Sbnmez ve Yildirim (2015), 8. sinif T.C. inkilap tarihi ve Atatiirkglilik dersi
Ogrenci calisma kitabi hakkinda sosyal bilgiler 6gretmenlerinin gorislerini incelemis, Kulantas (2007), 4.
ve 5. sinif sosyal bilgiler dersinde kullanilan 6grenci ders ve galisma kitaplari ile 6gretmen kilavuz
kitaplarini, 6gretmen, 6grenci ve veli gérislerine gore incelemis, Hayirsever (2010), sosyal bilgiler ders
kitabi, 6gretmen kilavuz ve 6grenci ¢alisma kitaplarini sosyal bilgiler 6gretim programinda kazandirilmasi
hedeflenen temel beceriler agisindan degerlendirmis, Gomleksiz, Kiling ve Ciiro (2011), 6grenci ¢alisma
kitaplarinda yer alan etkinliklerin 6grenme sorumlulugunu gelistirmeye etkisini incelemis, Demirci ve
Albuz (2010), 2006 ilkogretim muzik dersi 6gretim programina dayali olarak hazirlanan 6gretmen kilavuz
ve Ogrenci ¢alisma kitaplarinin uygulamadaki goriinimini, Goger (2011), ilkdgretim ikinci kademede
kullanilan Tiirkge &grenci calisma kitaplarinin islevselligini, ince (2015), ortaokul fen ve teknoloji
ogretiminde kullanilan ¢alisma kitaplarinin kullanim durumunu 6gretmen ve 06grenci gorisleri
dogrultusunda degerlendirmis, Baran (2015), 8. siniflarda okutulan Tirkce dersi 6gretmen kilavuz
kitaplari ve dgrenci ¢alisma kitaplarinin yapilandirmaciliga uygunlugunu, izmirligil (2008), ilkdgretim
matematik ders ve 6grenci ¢alisma kitaplarini yapisalci yaklasim agisindan incelemistir. Bu arastirmada
ise 7. sinif 6grencilerinin sosyal bilgiler dersi ¢alisma kitaplarina iliskin bakis agisi ve sosyal bilgiler dersi
dgrenci ¢alisma kitaplarinin (Bundan sonra OCK olarak bahsedilecektir.) uygulamadaki durumu ortaya
konulmak istenmistir.

Yontem

Calismanin bu bélimiinde arastirma modeli, calisma grubu, veri toplama araglari ve verilerin analizi
kisimlarina yer verilmistir.

Arastirma Modeli

Bu calismada, nitel arastirma desenlerinden arastirmanin dogasina uygun olan “olgubilim deseni”
kullaniimistir. Olgubilim deseni farkinda oldugumuz ancak derinlemesine ve ayrintili bir anlayisa sahip
olunmayan olgulara odaklanmaktadir (Buyukoztlirk, Cakmak, Akgiin, Karadeniz & Demirel, 2014).
Olgubilim arastirmalarinda veri kaynaklari arastirmanin odaklandigi olguyu yasayan ve bu olguyu disa
vurabilecek veya yansitabilecek bireyler veya gruplardir (Yildirnm & Simsek, 2006). Bu ¢alismada 6grenci
calisma kitaplarini 5. siniftan 7. sinifa kadar g yil sire ile kullanma tecriibesine sahip olan 7. sinif
ogrencilerinin bu kitaplarla ilgili fikirlerini daha iyi ifade edebilecekleri dusunilerek olgubilim deseni
tercih edilmistir. Bu ydontemde kullanilan baslica veri toplama araci ise gorismedir. Bu ¢alismada 7.
sinifta 6grenim gérmekte olan 6grencilerin sosyal bilgiler dersi 6grenci ¢alisma kitabina iliskin gorisleri
incelenmistir.

Katilimcilar

Arastirmanin ¢alisma grubunu Adiyaman il merkezinde 3 ortaokulda 7. sinifta 6grenim goren 93
ogrenciden olusturmaktadir. Arastirmanin ¢alisma grubu kolay ulasilabilir durum oOrneklemesi
yontemiyle belirlenmistir. Bu arastirmadaki verilerin givenirligi acgisindan 6rneklemde yer alan
katilimcilarin gonilli olmasina 6zen gosterilmistir. Arastirmada 7. sinif 6grencilerinin secilmesinin sebebi
ise bu o6grencilerin sosyal bilgiler 6grenci calisma kitaplarini 3 yil kullanip bu konuda tecriibe sahibi
olduklari dislintilmustar.

Tablo 1’de arastirmaya katilan 6grencilere ait demografik bilgilere yer verilmistir. Arastirmanin
calisma grubunu olusturan 6grencilerin %45.16's1 kiz; %54.84'U erkek 6grencilerden olusmaktadir.
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Tablo 1.

Calisma Grubunun Demografik Ozellikleri.

Cinsiyet f %
Kiz 42 45.16
Erkek 51 54.84
Toplam 93 100.00

Veri Toplama Araci

Arastirma verileri yari yapilandirilmig goriisme yontemi ile toplanmistir. Bu teknikte, arastirmaci
onceden sormayi planladigi sorulari iceren goriisme protokoliinii hazirlar. Buna karsin arastirmaci
gorismenin akisina bagli olarak degisik yan ya da alt sorularla goériismenin akisini etkileyebilir ve kisinin
yanitlarini agmasini ve ayrintilandirmasini saglayabilir (TUrndkla, 2000). Calisma grubunda yer alan
ogrencilerden arastirma kapsami dahilinde verilerin elde edilmesi i¢in yari yapilandiriimis goriisme
formu arastirmaci tarafindan gelistirilmistir. Yari yapilandirilmis goériisme formunun olusturulmasi
surecinde alan yazin taranmig ve gelistirilen sorular kapsam gecerliligi icin uzman goérislerine sunulacak
hale getirilmistir. Gorlisme formu sosyal bilgiler 6gretimi alaninda uzman bir 6gretim lyesine, 6lgme
degerlendirme alaninda galismalari bulunan bir baska dgretim tyesine sunulmustur. Ogretim {yelerinin
gorusleri alindiktan sonra gértisme formundan 1 soru ¢ikartilip 1 soruda da degisiklik yapilarak forma son
sekil verilmistir. Sorularin gecerliligini belirmek amaciyla 6rneklem disindaki 11 6grenci ile 6n uygulama
yapilmistir. Uygulamada sorularin anlasilip icerigi disinda bir konuya deginmedigi belirlendikten sonra
orneklem grubuna uygulanmistir. Gorismede o6grencilere toplam 4 soru yodneltilmistir. Elde edilen
veriler daha sonra arastirmaci tarafindan bilgisayar ortamina aktarilmistir.

Verilerin Toplanmasi ve Analizi

Olgubilim arastirmalarinda veri analizi, yasamlari ve anlamlari ortaya c¢ikarmaya yoneliktir. Bu
arastirmada verilerin ¢ézimlenmesinde betimsel ¢6ziimleme teknigi kullanilmistir. Betimsel ¢ézimleme
tekniginde elde edilen veriler, daha 6nceden belirlenen temalara gére 6zetlenir ve yorumlanir. Veriler
arastirma sorularinin ortaya koydugu temalara gore dizenlenebilecegi gibi gorisme ve gozlem
sireglerinde kullanilan sorular ya da boyutlar dikkate alinarak da sunulabilir. Nitel arastirmalarda
gegerlik, arastirmacinin arastirdigl olguyu oldugu bigimiyle ve yansiz olarak gézlemesidir (Yildirm &
Simsek, 2006). Bu calismada arastirmaya katilan 6grencilere acik uclu sorulardan olusan gorisme
formlari dagitilmis 6gretmenlerden ve okul idarelerinden izin alinarak 6grencilerin sorulara iki ders saati
icerisinde cevap vermeleri istenmistir. Verilerin toplanmasi asamasinda arastirmaci sinifta bulunarak
ogrencilerin sorularina cevap vermistir. Verilerin toplanmasi islemi 3 glin sirmistiir. Bu calismada
arastirmaya katilan 6grencilerin gorisleri oldugu gibi ve yansiz olarak degerlendirilmistir. Bu arastirmada
elde edilen verilerden yola c¢ikilarak olusturulan temalar ve alt temalarin altina giren tim ifadelerin
frekans ve yizdeleri alinarak tablolar halinde gosterilmistir.

Gorisme tekniginde veri toplama araci olarak gorismeci kullanildigindan gilvenirlik, gériismeciye
bagh olarak incelenir (TUrndkll, 2000). Bu durumda arastirmaci ayni veri setini kodlar ve ortaya c¢ikan
kodlama benzerliklerini ve farkliliklarini sayisal olarak karsilastirarak bir giivenirlik ylzdesine ulasilir
(Yildirnrm & Simsek, 2000). Bu g¢alismada arastirmaci disinda nitel ¢alismalari bulunan alanda uzman bir
ogretim Uyesi tarafindan ayri ayri yapilan betimsel analizin ilk adiminda analiz igin bir gergeve
olusturulmus, ikinci adimda ise kavramsal kodlar belirlenerek verilerin tanimlanmasi saglanmistir.
Arastirmanin gilivenirlik hesaplamasi icin Miles & Huberman’in givenirlik formala kullanilmigtir.
Arastirmaci ve 6gretim lyesinin kodlama benzerlikleri ve farkhliklari “Glvenilirlik=((Gorus Birligi):(Gorus
Birligi + Gorus Ayrihg))x100” (Miles & Huberman, 1994). Formill ile karsilastirilarak %81.00 uyusum
ylzdesine ulasiimistir. Veriler, uyusum gosteren bu kodlara gore islenmistir. Burada elde dilen sonug
arastirma igin glivenilir kabul edilmistir. Betimsel ¢oziimlemede, goriisilen bireylerin goruslerini carpici
bir bicimde yansitmak amaciyla dogrudan alintilara sik sik yer verilir. Bu tir analizde amag, elde edilen
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bulgulari diizenlenmis ve yorumlanmis bir bicimde okuyucuya sunmaktir (Yildirrm & Simsek, 2005). Bu
¢alismada yer yer goriismecilerin garpici olan goériislerinden dogrudan alintilar yapilmistir. Alintilarda
kullanilan gériismeci isimleri aragtirmaci tarafindan verilen kod isimlerdir. Kiz 8grenciler icin “K0”; erkek
dgrenciler icin “EQ” kodlari kullanilmistir.

Bulgular

Ortaokul 7. sinif 6grencilerinin sosyal bilgiler dersi 6grenci ¢alisma kitabina iliskin algilarindan elde
edilen bulgular asagida verilmistir.

Tablo 2.
Ogrencilerin 7. Sinif Sosyal Bilgiler Dersi OCK’ya iliskin Gériisleri.

Tema Alt Tema f

Ogrencilerin OCK’ya  Olumlu bakis agisina sahip olanlar
bakis agisi Konulari pekistirmeme yardimci oluyor 11
OCK’nin faydali olduguna inaniyorum
MEB verdiyse iyidir
OCK’y1 yapmak konu tekrar gibi oluyor
Arastirmaya yonlendiriyor
Eksikligimi fark edebiliyorum
Olumsuz bakis agisina sahip olanlar
Surekli 6dev olarak verilmesi sikici 31
S6zIU notu igin yapryorum 16
Zaman kaybi
Test olsa isteyerek yaparim
Onemli olsa 6gretmen siirekli kullanirdi
OCK’y1 ciddiye almiyorum
Bu kitaplar gerekli degil Ogretmen bile gereksiz diyor
Ek bilgi vermiyor
Bu kitaplar gereksiz

NP PO

P RPN WSRO

Tablo 2’de 6grencilerin OCK’ya iliskin goériislerinden elde edilen veriler yer almaktadir. Arastirmaya
katilan 6grencilerin biyik bir boliminin (olumsuz goruslerin toplam ylzdesi %73.24) sosyal bilgiler
OCK’ya karsi olumsuz bir bakis acisina sahip olduklari gériilmektedir. Ogrencilerin OCK’ya faydali bir
kaynak goziyle bakmadiklari, 68retmenlerinin verecegi s6zIli notunun yiksek olmasi veya 6dev olarak
verildigi icin zorunluluktan kaynakli ve istemeden etkinliklerini yaptiklari bir kitap olarak gordukleri
sdylenebilir. Bu anlamda EQ 26 kodlu dgrencinin goriisi su sekildedir: “Ogrenci calisma kitabinin faydali
olduguna inanmiyorum. Test kitaplarindan ve diger kaynaklardan soru ¢ézmek daha kolay oluyor.
Calisma kitaplari bence zaman kaybi baska bir sey degil.” katilimcilardan elde edilen verilerden en ilgi
cekici olani ise KO 21 kodlu &grencinin “Ogretmen bile gereksiz gérdiigiinii séyliyor.” ifadesi durumun
vehametini ortaya koymasi acgisindan énemlidir.

KO 29 kodlu 6grencinin “Ogretmenlerimiz kirtasiyelerde satilan kitaplari almamizi neriyor. Demek ki
ogrenci ¢alisma kitaplari cok da 6nemli degil. 8. sinifta girecegimiz sinavda etkinlikler sorulmuyor ki test
soruluyor. TEOG sinavlarinda daha ¢ok test ¢dzen yiiksek puan aliyor.” Goriisii 6gretmenlerinde OCK
hakkinda olumsuz gériise sahip olduklarini ortaya koymasi agisindan dnemlidir. OCK’ya karsi olumlu
bakis agisina sahip olan 6grencilerin ¢alisma kitabinin ders konulariyla ortlismesi ve sinifta isledikleri
konulari pekistirmesi yoniyle dnemsedikleri gériilmektedir. Bu anlamda EO 11 kodlu égrencinin gérisi
su sekildedir: “isledigimiz konulari pekistirmeme yardimci oluyor. Etkinlikleri yapmak konularin tekrari
gibi oluyor.”
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Tablo 3.

Ogrencilerin 7. Sinif Sosyal Bilgiler Dersi OCK’yi Kullanma Sikliklari.

Tema Alt Tema f

Ogrencilerin OCK’y1  Kullaniyorum

kullanma sikliklari Derste bazen kullaniyoruz 12
Ogretmen sinifta etkinlikleri diizenli yaptiriyor 6

[any

Ogretmen vermese de kendim evde yapiyorum
Kullanmiyorum

Hi¢ kullanmiyoruz 19
Ogretmen zaten kontrol etmiyor

Evde bir kdsede 6ylece duruyor

Tatillerde bizi bos birakmamak igin yaptiriyorlar
Ogretmen séylemezse okula hi¢ getirmem

N =

Tablo 3’te 6grencilerin sosyal bilgiler dersi OCK’y1 kullanma sikliklarina iliskin gériislerinden elde
edilen veriler yer almaktadir. Arastirmaya katilan &grencilerin sosyal bilgiler OCK’yi kullanim sikliklarina
iliskin veriler degerlendirildiginde OCK’yi  hic kullanmayan &grencilerin  oraninin  (%20.43)
azimsanmayacak diizeyde oldugu dikkat cekmektedir. Bu anlamda EO 36 kodlu 6grencinin goriisii su
sekildedir. “Ders sirasinda OCK’y1 hi¢ kullanmiyoruz. Cogunlukla kaynak kitaplardan faydalaniyoruz ya da
dgretmenimizin hazirladig fotokopileri kullaniyoruz.” égrencilerin OCK’yi ders sirasinda etkin bir sekilde
kullanmamalarinin OCK’nin &grencilerin gdziinde ikinci plana atilmasindaki en biyiik sebep oldugu
diistinilmektedir. KO 8 kodlu &grencinin “Bazen ders sirasinda dgretmenimiz bize “5 dakikada surayi
¢6zun” diyor. Cozdlkten sonra teker teker kaldiriyor. Bazi sorulari yanls yaptigimizda 6gretmenimiz
acikhyor.” gorisii durumu ortaya koymaktadir. OCK’yi etkin bir sekilde kullanan 6grencilerin dersin
islenisi sirasinda OCK’yi kullanan &grenciler oldugu tespit edilmistir. Ogrencilerin bu 6énemli ders
materyaline bakis agisinin olumlu veya olumsuz olmasinda asil faktériin gretmenlerin OCK’ya bakis acisi
oldugu sdylenebilir. EQ 29 kodlu &grencinin “Ogretmen sdylemezse okula hi¢ getirmem.” gériisii durumu
Ozetlemektedir.

Tablo 4.
Ogrencilerin Sosyal Bilgiler 7. Sinif OCK’da Yer Alan Etkinliklere iliskin Gériisleri.

Tema Alt Tema f

Ogrencilerin Faydali
etkinliklere bakis agilari Konulari anlamami kolaylastiriyor 15
Etkinlikleri isteyerek yapiyorum 13
Konulari tekrar etmemi sagliyor
Ders sirasinda yapinca daha iyi oluyor
Yeni seyler 6grenmek hosuma gidiyor
Eglenceli olanlari yapiyorum
Faydasi yok
Etkinlikleri yaparken sikiliyorum 23
Etkinlikler derse olan ilgimi artirmiyor
Bazi etkinlikleri anlamiyorum
Bazi etkinlikler anlasiimiyor
Gorsel 6geler az, ilgimi gekmiyor
Bir siir bilgi isteniyor
Zaman kaybi
Test olsa daha iyi olur

[T,

P NNNDNWWDS
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Tablo 4’te dgrencilerin sosyal bilgiler OCK’da yer alan etkinliklere iliskin gériislerinden elde edilen
veriler yer almaktadir. Arastirmaya katilan 6grencilerin 6nemli bir kisminin (%54.81) sosyal bilgiler
OCK’da yer alan etkinlikleri cesitli sebeplerle yapmak istemedikleri veya zorunlu sebeplerden (not
korkusu) yaptiklari ortaya ¢ikmistir. Bu durum ile ilgili KO 17 kodlu égrencinin goriisii su sekildedir: “Cok
sikici buldugum igin istemeyerek yapiyorum. Bazi etkinlikleri severek yapinca konuyu anlayabiliyorum;
ama onun disinda biraz zorlaniyorum.” 6grencilerin etkinlikleri yapmaktan sikilmalari, etkinliklerin
ilgililerini cekmemesi, etkinlikleri eglendirici bulmamalari gibi sebepler 6ne sirerek etkinliklere karsi
olumsuz bir bakis agisina sahip olduklari anlasilmaktadir. EQ 39 kodlu 6grencinin “Etkinlikler bazen bana
higbir sey bilmiyorum hissi uyandiriyor; ¢linkli sagma sorular var.” gorusi bu duruma 6rnek olarak
gosterilebilir. Bu olumsuz bakis agisina sahip olan dgrencilerin disinda OCK’da ki etkinlikleri faydali bulan
dgrencilerin de oldugu gorilmektedir. Bu dgrencilerin OCK'yi daha bilingli kullanan égrenciler oldugu
elde edilen verilerden anlasiimaktadir. Bu goriise sahip 6grenciler etkinliklerin konulari pekistirmede
onlara yardimci oldugu, eksikliklerin farkina varmalarini sagladigi ve yeni bilgiler edinmelerine yardimci
oldugu seklinde degerlendirme yaptiklari goriilmistir. EQ 31 kodlu &grencinin goriisii su sekildedir:
“Bazi etkinlikleri yapinca konuyu tekrar etmis gibi oluyorum.”

Tablo 5.
Ogrencilerin Sosyal Bilgiler Ogretmenlerinin OCK’yi Kullanma Bicimlerine iliskin Degerlendirmeleri.
Tema Alt Tema f
Ogrencilerin Derste
dgretmenlerinin OCK’y Ogretmenimiz derste siirekli kullaniyor 7
kullanma bigimlerini Ara sira kullaniyoruz 5
degerlendirmeleri Unite bitince 6gretmen yaptiriyor 4
Dénem sonu yaptiriyor 1
Ders disinda
Odev olarak veriliyor 36

S6zIU notu igin yaptiriyor

Ogretmende gereksiz oldugunu bildigi icin kullandirtmiyor
Ogretmen OCK yerine bazen fotokopi veriyor

Kitap bos kalmasin diye yaptiriyor

P NN O

Tablo 5’te 6grencilerin OCK’yi kullanma bicimlerine iliskin gérislerinden elde edilen veriler yer
almaktadir. Arastirmaya katilan 6grenciler 6gretmenlerinin OCK’y1 kullanma bicimlerine ilgili olarak
etkinliklerin daha ¢ok ddev olarak verildigini, dersin islenisi sirasinda OCK’y1 kullanmadiklarini belirttikleri
ortaya gikmustir. EQ 47 kodlu 6grencinin goriisii su sekildedir: “Ogretmenimiz 6dev olarak veriyor. Derste
kullaniimayip 6dev olarak verilmesi benim canimi sikiyor. Calisma kitaplarinin kaldirilmasini istiyorum.”
bazi 6gretmenlerin OCK’da yer alan etkinlikleri not vermek igin kullandiklari égrenci ifadelerinden
anlasilmaktadir. KO 7 kodlu 6grencinin bu konudaki gériisii su sekildedir: “Derste isledigimiz konunun
etkinligi odev olarak veriliyor. Belirlenen bir giinde okula getiriyoruz gorevli olan arkadaslarimiz kontrol
ediyor. Ogretmenimizde dénem sonunda yaptigimiz 6devlerle ilgili bize s6zlii notu veriyor.” baz
ogretmenlerin etkinlikler yerine farkh kaynaklardan fotokopiler vererek 6grencileri 6devlendirdikleri
tespit edilmistir. Bu davranisin OCK’y1 6grencilerin gdziinde dnemsiz hale getiren sebeplerden biri oldugu
ileri surilebilir. Bazi 6gretmenlerin dersin islenisi sirasinda OCK’yi kullandiklari, bazilarinin konu veya
inite bitimi sirasinda kullandiklari ortaya ¢ikmistir. Ders kitabi ile uyumlu olarak kullaniimasi gereken
dgrenci calisma kitabinin uygun bir planlama ile kullaniimadigi anlasilmaktadir. KO 32 kodlu 8grencinin
gorisi su sekildedir: “Ogretmenimiz genelde kullanmiyor. Gereksiz buldugu icin olabilir. Kullandigimiz
zamanda bence bize ¢ok fazla bir sey kazandirmayacak.” 6gretmenlerin genel olarak OCK’yi amaci
disinda kullandiklari ve OCK’ya gereken dnemi vermedikleri séylenebilir.
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Tartisma, Sonug ve Oneriler

Arastirmadan elde edilen bulgular 7. sinif 6grencilerinin biyik bir boliminin (%75.24) sosyal bilgiler
dersi Ogrenci calisma kitabi ile ilgili olumsuz bir bakis agisina sahip oldugunu ortaya cikarmistir.
Ogrencilerin OCK’y1 faydal bir kaynak olarak gérmedikleri, kendilerine 6dev olarak verilmesi veya
ogretmenlerinin verecegi sozlii notunun yiksek olmasi gibi zorunluluktan kaynakh ve etkinliklerini
istemeden yaptiklari bir kitap olarak degerlendirdikleri sonucuna ulasiimistir. Elde edilen verilerden en
ilgi cekici olani ise bir 6grencinin “Ogretmen bile gereksiz gérdugiini soyliyor.” ifadesi durumun
vehametini ortaya koymasi agisindan onemlidir. S6nmez ve Yildirim (2015), yaptiklari calismada 6grenci
¢alisma kitabindaki etkinliklerin ev 6devi seklinde 6grencilere verilmesinin ¢alisma kitaplarinin hazirlanis
amag ve felsefesine uygun olmadigini ve 6grencilerin ¢alisma kitabindaki etkinlikleri 6nemsiz buldugu
izleniminin kitabin kullanimi agisindan farkli bir probleme de sebep oldugu sonucuna ulagsmistir. Aytekin
ve Pala (2013), yaptiklari ¢alismada 6gretmenlerin biylk bir bélimiinin 6grenci ¢alisma kitaplarini
kullandiklarini ifade etmis olmalarina ragmen OCK’yi MEB’in &nerdigi sekilde sinif icinde aktif 8grenmeyi
saglamaya yonelik olarak kullaniimadiklarini bunun yerine ¢alisma kitabindaki etkinlikleri daha ¢ok ev
odevi olarak yaptirdiklari sonucuna ulasmistir. Odabasi (2007), yaptigi ¢calismada 6gretmenlerin ders
saatlerinin yetersizligini gerekge gostererek etkinlikleri sinifta 6grencilerle birlikte yapmak yerine ev
odevi olarak verdiklerini tespit etmistir.

ince (2015), yaptigi calismada 6gretmenlerin biiyiik cogunlugun OCK’da yer alan etkinlikleri ev devi
olarak verdigi soncuna ulasmistir. Alan yazindaki arastirmalardan c¢ikan bu sonuglar bu calismayi
desteklemektedir. Calismalarda ortaya c¢ikan bu ortak sonug sinif icinde konu islenirken kullanilmasi
gereken bu 6nemli ders materyalinin 6gretmenlerin sozlerine yansiyan ve 6grencilerin de dikkatini ceken
olumsuz bakis agilari nedeniyle OCK’nin 6grencilerin géziinde siirekli bir “6dev yaptirma kitab1” gibi
algilandigini gdstermektedir. Bu arastirmada OCK’ya karsi olumsuz bakis agisina sahip olan égrencilerin
yaninda OCK’y1 faydali bir kaynak olarak géren égrencilerinde oldugu tespit edilmistir. Bu &grencilerin
etkinlikleri ders konulariyla ortismesi ve sinifta isledikleri konulari pekistirmesi yoniyle isteyerek
yaptiklari ortaya ¢ikmistir. Ancak bu dgrencilerin oraninin (%34.38) OCK’ya olumsuz bakan dgrencilerden
az olmasi OCK’nin &grenciler tarafindan tam olarak benimsenmedigini ortaya koymaktadir.

Bu arastirmaya katilan égrencilerin 7. sinif sosyal bilgiler OCK’y1 kullanim sikliklarina iliskin bulgular
dgrencilerin OCK’y1 daha ¢ok &dev verildiginde kullandiklari ortaya koymaktadir. OCK’yi hi¢ kullanmayan
dgrencilerin oraninin (%20.43) azimsanmayacak diizeyde oldugu géze ¢arpmaktadir. Ogrencilerin ilgi
duymadigi, 5nemsemedigi seyleri isteyerek yapmalari beklenemez. Bu sekilde isteksiz yapilan ve angarya
olarak algilanan bir ders materyalinin sik sik kullaniimasini beklemek dogru degildir. Ogrenmenin
temelinde sevgi yatar. Sevilmeyen seylere ilgi duyulmaz. Bu nedenle 6grencilere verilen kitaplar igerik,
tasarim ve sunus yontemleri ile okumayl sevmeye ve istemeye yonlendirmelidir (Kayabasi, 2003).
Ogretmenlerin OCK’y1 ders islenisi sirasinda etkin bir sekilde kullanmamalarinin calisma kitabinin
ogrencilerin gozinde ikinci plana atilmasindaki en biyik sebep oldugu dusiinilmektedir. Cocuk igin en
onemli rol model 6gretmenidir.

Ogretmenler calisma kitaplarini dnemseyici tavirlar sergilerse ve derste OCK’yi olmasi gerektigi
sekilde kullanirlarsa bu sorun biyulk 6lciide ortadan kalkacaktir. Sonmez ve Yildirim (2015), yaptiklari
calismada ogretmenlerin calisma kitabini etkin olarak kullanmamalarina gerekce olarak ders saatinin
yetersizligini, bazi etkinliklerin kazanimlari karsilamamasini, etkinliklerin bazilarinin ek kaynak
gerektirmesi gibi sebepler ileri stirdiiklerini tespit etmistir. Arastirmalardan ortaya ¢ikan bu sonuglar bu
calismay! destekleyici niteliktedir. Bu calismada OCK’yi etkin bir sekilde kullanan 6grencilerin
dgretmenlerinin de derste OCK’y1 olmasi gereken sekilde kullandiklari ¢alismaya katilan dgrencilerin
ifadelerinden ortaya ¢cikmistir.

Milli Egitim Bakanhgi’'nin 2006 yilinda hazirlamis oldugu Tirkce dersi 6gretmen kilavuz kitabinda
“programda belirlenen kazanimlarin edinilmesine yonelik hazirlanan etkinliklere, 6gretmenin
rehberliginde, dgrenciyi merkeze alan bir yaklasimla islenmek (izere yer verilmistir.” ifadesi OCK’da yer
alan etkinliklerin 6gretmen rehberliginde yapilmasinin gerekliligini ortaya koymasi acisindan dnemlidir
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(MEB, 2006). Sonmez ve Yildirnnm (2015), yaptiklari ¢alismada 6gretmenlerin 6grenci ¢alisma kitabindaki
etkinlikleri begenmemelerinin kitabin kullanimindaki bir bagka sorun oldugunu bu durumun da kitabin
derste gerektigi gibi kullanilmasini engelledigi sonucuna ulagmistir.

Bu calismada 6grencilerin bir kisminin (%24.73) 7. sinif sosyal bilgiler OCK’da yer alan etkinlikleri
yapmak istemedikleri bu etkinlikleri yaparken sikildiklari sonucuna ulasilmistir. Ogrencilerin etkinlikleri
icerik ve gorsel acidan ilgi gekici bulmadiklari tespit edilmistir. Ogretmenlerin derslerde ¢alisma kitaplari
ile ilgili olumsuz ifadeler kullanmalarinin 6grencilerin etkinliklere karsi olumsuz bir bakis agisina sahip
olmalarina sebep oldugu anlasiimaktadir. Kulantas (2007), 6&grenirken eglenmenin G6grenci
motivasyonunu arttirdigini, sikici ve sirekli tekrar edilen etkinliklerin 6grencinin dersten kopmasina ve
uyku haline sebep oldugunu belirtmektedir. Ogrencilerin dikkatini uzun siire ders lizerinde tutabileceg;,
onlarin hem eglenmesini hem de 6grenmesini saglayan etkinliklere yer verilmesinin 6grenci basarisini
arttiracagl belirtmektedir. ince (2015), yaptigi calismada 6. sinif 6grencilerinin galisma kitaplarinin
kullanimindan sikildiklari sonucuna ulasmistir. Géger (2010), yaptigi calismada OCK’da yer alan ve
ogrencilerce gergeklestirilmesi gereken etkinliklerin amacina ve anlamina uygunlugunun kontrolinin de
yapilmasi gerektigini; ancak 6gretmenlerin kontroli olmasi gereken sekilde yapmadiklari sonucuna
ulasmistir. Bu ¢alismada da bazi 6grencilerin (7 6grenci) “6gretmen zaten kontrol etmiyor.” ifadesi her iki
¢alismanin bu yoniyle birbirini destekledigini géstermektedir. Dogu (2010), yaptigi arastirmada Tiirkge
o6gretmenlerinin g¢alisma kitabinda yer alan etkinlikleri yeterince incelemediklerini, 6gretmenlerin
etkinliklerin tagimalari gereken 6zellikleri hakkinda yeterli bilgiye sahip olmadiklarini ve etkinliklerle ilgili
tam bir goris belirtemedikleri sonucuna ulasmistir.

Bu calismada 7. sinif sosyal bilgiler OCK’daki etkinlikleri faydali bulan égrencilerin de oldugu tespit
edilmistir. Bu 6grencilerin OCK'yi daha bilingli kullanan &grenciler oldugu elde edilen bulgulardan
anlasiimaktadir. Bu goérise sahip olan 6grencilerin etkinlikleri okulda isledikleri konulari pekistirmesi,
etkinlikler sayesinde eksikliklerinin farkina varmalari ve etkinliklerin yeni bilgiler edinmeleri konusunda
onlari arastirmaya sevk etmesi nedenleriyle OCK’ya karsi olumlu bakis agisina sahip olduklari tespit
edilmistir. Ayka¢ (2007), yapilandirmaci yaklasimin temelinde yer alan etkinliklerin 6grencilerin
6grenmeye karsi motivasyonunu artirmada olumlu yonde etkide bulundugunu, etkinliklerin 6grencileri
motive edip onlarda merak duygusunu uyandirmasi, onlari 6grenme siirecine etkili bir sekilde kattigini
bitiun bunlarin sonucunda kalici ve etkili bir 6grenmenin gerceklestigini belirtmektedir.

Bu arastirmadan elde edilen bulgular sosyal bilgiler égretmenlerinin OCK’yi sinifta konu islenisi
sirasinda fazla kullanmadiklarini ve genelde 0&grencileri calisma kitabindaki etkinliklerle ilgili
ddevlendirdikleri ortaya ¢ikmistir. Bazi 6gretmenlerin OCK’da yer alan etkinlikleri not vermek icin arag
olarak kullandiklari, bazi 6gretmenlerin ise ¢alisma kitabi yerine kendi hazirladiklari farkli kaynaklardan
fotokopileri 6grencilere verdikleri tespit edilmistir. Sinifta konu islenirken ders kitabi ile uyumlu bir
sekilde kullanilmasi gereken calisma kitabinin yerine farkli yayinlardan fotokopi verilmesi ¢alisma
kitabinin &gretmenler tarafindan ®nemsenmediginin bir gostergesidir. Ogretmenlerin bu sekilde
davranmalari 6nemli bir ders materyali olan c¢alisma kitaplarini 6grencilerin géziinde 6nemsiz hale
getirebilir. Buradan hareketle ¢alisma kitabinin uygun bir planlama ile kullanilmadigi ortaya ¢ikmaktadir.
Odabasi (2007), yaptigi calismada calisma kitabindaki etkinliklerin sinif ortaminda 6gretmenin
rehberliginde 6grencilerle birlikte yapilmasinin hem 06grencilerde kalict ve etkili 6grenmenin
gerceklesmesine, hem de sinif igi etkilesimin gliclenmesine biiyik 6lgiide olumlu etkisi oldugu sonucuna
ulasmistir.

Aytekin ve Pala (2013), 6gretmenlerin OCK’yi MEB’in 6nerdigi sekilde kullanmadiklarini ayni
zamanda dersin islenisi sirasinda kullanilmasi gereken bu 6nemli egitim materyalinden 6grencilerin
sirekli odevlendirilmesinin kitaptan beklenen faydanin saglanmasindaki en biyilik engel oldugu
sonucuna ulasmistir. Bu galismada bazi 6grencilerin ifadelerinden bazi sosyal bilgiler 6gretmenlerinin
dersin islenisi sirasinda, bazi égretmenlerin ise konularin veya {nitelerin bitiminde OCK’yi kullandiklari
sonucuna ulasiimistir.
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Arastirmadan elde edilen sonuglara dayali olarak asagidaki dnerilerde bulunulmustur:

e Sosyal bilgiler 6grenci g¢alisma kitabinin aktif kullanimi icin sosyal bilgiler 6gretmelerine hizmet igi
egitim verilebilir.

e Ogrenci calisma kitabinda bulunan etkinlikler gesitlendirilerek ilgi cekici hale getirilebilir.

o Ogrenci calisma kitabi sosyal bilgiler ders kitabi ile birlestirilebilir.

o Ogrenci calisma kitabina derslerde daha fazla vakit ayirmak igin sosyal bilgiler ders saati artirilabilir.

e Ogrenci calisma kitaplar giincellenebilir.

o Ogretmenlerin 6grenci calisma kitaplarina bakis acilariyla ilgili bilimsel calismalar yapilabilir.

¢ Odev olarak verilen etkinliklerin kontrolii 6gretmenler tarafindan diizenli olarak yapilmalidir.
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