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One of the basic language skills, reading is considered to be a key to improve critical
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thinking skills and to grasp different perspectives by experiencing changing nature of
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Accepted 02 July 2014 facilities. Therefore, it is crucial to see whether, and/or how often, prospective English

teachers are interested in online reading and what kind of perceptions, or feelings,

they have towards reading online and making use of such online readings in their
Online reading, future profession. In this respect, the current study aims to find out prospective
English teachers, English teachers’ online reading habits and perceptions. The data was collected via
Reading habits, convenience sampling which is a type of non-probability sampling. Accordingly, the
study was conducted at two different universities in northern Turkey and a total of 164
prospective teachers of English (37 male, 127 female) took the survey. The study
suggests that the literacy focus has been turning from paper to online. Online reading
is considered as a valuable source of knowledge, a tool for reaching educational goals,
an integral part of English language learning and a crucial constituent of language
teaching profession. It seems to contribute a lot to prospective English teachers who
are developing their professional, procedural and personal knowledge base so as to be
effective teachers of future.
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Introduction

Emerging technologies have a great impact on every aspect of life. They transform life, society,
business, economy and education etc. Especially with the invention of the Internet and World Wide
Web, our world has turned into a global village. So as to catch up with the time and knowledge swiftly
changing in this global world, teachers should be open to novelties and try to adopt the changing nature
of the world. Therefore, as Kumaravadivelu (2012) puts forward, transformative teachers are needed for
this new global society. It means that the dynamics of language education, the perspectives, the role of
teacher and also the role of students are changing. In order to “develop teachers into strategic thinkers,
exploratory researchers and transformative teachers”, Kumaravadivelu (2012, p.17) presents the
modular model KARDS: knowing, analyzing, recognizing, doing and seeing and states that teachers have
to:

a) Develop their professional, procedural and personal knowledge base
b) Analyze learner needs, motivation and autonomy

c) Recognize their own identities, beliefs and values

d) Perform teaching, theorizing and dialogizing

e) Monitor their own teaching acts
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The current study gives particularly utmost attention to the first module in this model. In becoming
“self-determining and self-transforming” teachers, teachers need to improve their own “professional,
procedural and personal knowledge base” according to the first module of knowing. This study was
prompted by the belief that online reading might be one of the best ways to develop the suggested
knowledge base since it is central to literacy search today (Hagood, 2003) and improve critical thinking
(Tseng, 2007). It therefore sought to answer the following questions:

Are prospective English teachers interested in online reading?
How often do prospective English teachers read online?
What do prospective English teachers read online?

How do prospective English teachers perceive online reading?

Ealb A

Method
Research Design

This is a descriptive survey study which is an attempt to find out prospective English teachers’ online
reading habits and perceptions.

Participants

The data was collected via convenience sampling which is a type of non-probability sampling.
Accordingly, the study was conducted at two different universities in northern Turkey. A total of 164
prospective teachers of English (37 male, 127 female) who are senior English majoring students at their
departments attended the study. Their ages range from 20 to 28 with a mean value of 23.

Instrument

The data was collected via a structured questionnaire. Before designing the data collection
instrument, the related literature was extensively reviewed. The questionnaire was designed by
adopting some items (Types of Online Reading Materials/Sources) from two different questionnaires
(Noor, 2011; Shen, 2006) which were designed with similar objectives. Items regarding the time spent
on paper-based and online reading and items regarding the perceptions of online reading were added
by three expert researchers in the field of social sciences, teaching English language and linguistics. The
instrument was piloted with 23 junior English majoring students at a mid-size university in Turkey. After
the pilot study, the questionnaire was re-designed in the light of their feedback. Layout of the
guestionnaire was also changed so as to make it more manageable. There was a part of reading topic
categorization in the first version of the questionnaire and it was excluded totally since the topics were
fuzzy and overlapping each other.

Final version of the questionnaire employed in the current study consists of four parts. While the
first three parts are devoted to determine participants’ reading habits which are defined, in this study,
as what and how often prospective teachers read, the last part of the questionnaire explores how they
perceive online reading in general. In detail, the first part includes items regarding participants’
background information (such as gender, age), the time they spend on paper-based reading and online
reading. While the second part includes 7 items asking how often they read online, the third part
contains 17 items on what they read online. Both parts contain five-point Likert-scale questionnaire
items (Often, usually, sometimes, seldom, never). In the fourth part, there are 26 items concerning the
prospective English teachers’ perceptions of reading online. The items in this part are five-point Likert-
scale items ranging from totally agree to totally disagree.
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Data Analysis

The questionnaire was administered to prospective teachers of English, who were senior English
majoring students at two different universities in Turkey in the winter semester of 2012-2013 academic
year. After they were given detailed information about the scope of the study, their consent was
obtained. A total of 164 volunteer prospective teachers of English attended the study.

The SPSS 16.0 program was employed in the analysis of the quantitative data gathered via the
questionnaire. Since the study is descriptive in nature, descriptive statistics were essentially taken into
consideration in the process of data analysis. Specifically, frequency, percentages and means were used
to discuss findings by employing valid data for each item

Results

So as to make the picture clearer in the course of searching answer to the research questions
defined in the study, the findings are presented under two headings:

e Online Reading Habits
e Perceptions of Online Reading

Online Reading Habits

In this study, reading habits are defined as how often and what prospective teachers read. Related
data is presented in the tables below.

Table 1.

Time Spent on Paper-Based and Online Reading.
Hours spent on -1 hour 1-3 hours 4-6 hours 6+ hours M D
reading per day N % N % N % N %
Paper-based reading 13 7.9 103 62.8 35 21.3 8 4.9 1.23 .669
Online reading 11 6.7 118 72.0 10 6.1 8 4.9 1.70 .908

The first table displays time that participants spend on paper-based reading and online reading. Since
some of the participants did not respond, there were 159 valid responses for the item on paper-based
reading and 147 valid responses for the item on online-reading. According to the statistics above, most
of the participants spare 1-3 hours to read per day in both cases. While almost 63% of the participants
spend 1-3 hours on paper-based reading, 72% of them spend the same time (1-3 hours) on online
readings. The percentages of those who spend less than an hour on paper-based (7.9%) and online
reading (6.7%) are almost similar while the percentages of those who spend more than six hours on
paper-based (4.9%) and online reading (4.9%) are the same. Comparing the mean values of paper-based
reading (xX=1.23) and online reading (xX=1.70) suggests that the participants spend more time on online
readings than paper-based readings.

Table 2 presents various online reading materials or sources. When the participants were asked what
they read online, reading emails and posts with a mean value of 3.84 comes first, and news with a mean
value of 3.76 take place near the top. Reading comic scripts and jokes with a mean value of 3.45 comes
second. Movie reviews and health information with the same mean value of 3.34 come third. These are
followed by reading academic information, stories and novels with the same mean value of 3.17 and
journal articles with a mean value of 3.13. According to the findings reported in the table, the
participants seem to read weather reports sometimes with a mean value of 3.15 and food or nutrition
information with 3.08. It appears that they read job information (X=2.94), fashion information (¥=2.88),
magazines (X¥=2.87), sales information (¥=2.68), horoscopes (¥=2.60), and e-books (¥=2.59) less often as
compared to the other reading materials discussed above. It might be because of the profile of the
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sample that the topic of sports with a mean value of 2.52 is the least frequently read online by the
participants. These statistics suggest that the participants prefer online readings firstly for
communication, second for meeting daily needs and thirdly for academic purposes.

Table 2.
Types of Online Reading Materials/Sources.

Online Reading Often Usually Sometimes Seldom Never M D

Materials/Sources N % N % N % N % N %

News 53 322 44 268 46 28 17 104 4 24 376 1.09
Magazines 22 134 30 183 44 26.8 42 256 26 159 287 1.26
E-books 14 85 29 17.7 41 25 37 226 43 262 259 1.28
Stories/novels 32 195 31 189 29 499 32 22 15 9.1 317 1.24
Emails/posts 64 390 39 238 38 23.2 17 104 6 3.7 384 116
Journal articles 32 195 31 189 49 299 36 22 15 9.1 313 1.26
Sales info 13 79 32 195 41 25 43 262 33 201 268 1.22
Movie reviews 30 183 51 311 43 262 26 159 14 85 334 119
Horoscopes 24 146 22 134 30 183 39 238 48 293 260 141
Weather reports 31 189 32 195 50 305 32 195 18 11.0 3.15 1.25
Health info 30 183 47 28.7 44 268 29 17.7 11 6.7 334 117
Eﬁ(rs'c strips / 43 262 36 22 46 280 31 189 8 49 345 120
Job info 21 128 33 20.1 49 299 36 22 24 146 294 123
Fashion info 25 152 34 20.7 33 201 35 213 34 20.7 2.88 1.37
Sports 24 146 22 134 27 16,5 34 20.7 57 348 252 145
Food/ nutrition 20 122 45 274 45 274 33 20.1 19 116 3.08 1.20
Academic info 23 140 45 274 45 274 39 238 12 7.3 3.17 1.15

Perceptions of Online Reading

According to the items listed in the perceptions part of the questionnaire, the findings are
categorized thematically as follows features of online reading, online reading as an instrument to reach
educational goals, online reading as a part of profession, and online reading as a source of knowledge.
The findings are discussed according to this categorization.

Table 3.
Features of Online Reading.
Totally . . Totally
ltems agree Agree Undecided Disagree disagree M D
N % N % N % N % N %
Troublesome 4 24 47  28.7 32 195 46 28 33 20.1 264 1.17
Tiresome 25 152 63 384 16 9.8 38 232 20 122 3.15 1.18
Dull 9 55 29 17.7 31 189 62 378 31 18.9 252 115
Anxiety 11 67 37 226 51 311 53 323 11 67 290 104
provoking
Relaxing 18 11 60 36.6 30 183 40 244 15 9.1 3.21 1.30
Motivating 17 104 53 323 35 213 46 28.0 12 7.3 3.10 1.14
Enjoyable 28 17.1 67 40.9 22 134 35 213 11 6.7 340 1.19
Refreshing 21 12.8 49 29.9 32 95 50 305 11 6.7 3.11 1.17
Time-saving 32 195 55 335 27 16,5 30 183 16 9.8 3.35  1.27
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Table 3 presents the participants’ perceptions regarding features of online reading. According to the
findings, most of the participants are of the opinion that reading online is enjoyable with a mean value
of 3.40and time-saving with a mean value of 3.35. They find online reading relaxing with a mean value of
3.21, refreshing with a mean value of 3.11 and motivating with a mean value of 3.10. These findings are
supported by responses to the other items in that the participants disagree that it is anxiety-provoking
(¥=2.90) troublesome (x=2.64) and dull (Xx=2.52). However, a close look at the mean values suggests
that the participants find online reading tiresome (X¥=3.15). The participants overall seem to have
positive feelings about online reading.

Table 4.
Online Reading as an Instrument to Reach Educational Goals.

Totally . . Totally
ltemns agree Agree Undecided Disagree disagree M D

N % N % N % N % N %

To get a good grade in 26 159 51 311 52 317 31 189 4 24 339 1.04

class
To get credit for class 24 146 49 299 56 341 29 177 4 24 337 1.02
Toimprove sensitivityto o 54 74 451 27 165 13 79 5 3 385 1.00
English
Igiﬁtey"elopread'”g 37 226 62 378 32 195 28 171 5 3 359 1.10

Table 4 presents findings regarding the prospective teachers’ perceptions of Online Reading as an
Instrument to Reach Educational Goals. Most of the participants agree that online reading improves
sensitivity to English (X¥=3.85) and contributes to develop reading skills (¥=3.59). They also agree that
online reading is useful to get a good grade in class (X=3.39) or get credit for class (¥=3.37).

All of the findings in Table 4 point out that the participants do online readings as a part of their
academic life and they regard it as an instrument to reach goals such as getting good grades and
developing reading ability.

Table 5.
Online Reading as a Part of Profession.

Totally . . Totally
A D
Items agree gree Undecided 'sagree disagree M SD

N % N % N % N % N %

I plan to encourage my

students to do online 36 22 74 451 40 244 10 61 3 1.8 379 .91
readings in future.

| regard internet /
technologies as an
inevitable part of my job
in the future.

I will make use of my
online readings in my 31 189 75 457 36 22 19 116 3 18 3.68 .97
future job.

Reading online is useful
for my future career.

62 378 61 372 22 134 10 61 7 43 399 1.07

43 26.2 68 415 32 195 17 104 3 18 3.80 1.00

Table 5 shows findings regarding the prospective teachers’ perceptions of Online Reading as a Part
of Profession. According to the findings, the participants consider online technologies as an inevitable
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part of their teaching profession in the future (¥=3.99) and they find online reading beneficial for their
future career (¥=3.80). The participants also plan to encourage their future students to do online
readings (x¥=3.79) and they will make use of their online readings when they become a teacher of
English in the future (X¥=3.68).

Table 6.
Online Reading as a Source of Knowledge.

Totally . . Totally
A D
Items agree gree Undecided Isagree disagree M SD

N % N % N % N % N %
Being more sophisticated 18 11 55 335 36 22 43 262 10 6.1 348 4.13
Getting a variety of
information

64 39 70 4277 21 128 5 3 1 6 418 .82

Getting broad knowledge 48 293 81 494 22 134 10 61 3 18 398 .91
Learning different values 47 28.7 90 549 18 11 6 3.7 1 .6 4.08 .77
Critical thinking 37 226 73 445 31 189 19 116 1 .6 4.03 3.29
Feeling connected with 2, 434 77 433 15 91 s 3 1 6 426 .79
world

Feeling updated 63 384 66 402 15 9.1 18 11 2 12 403 1.01

Table 6 displays findings regarding the prospective teachers’ perceptions of Online Reading as a
Source of Knowledge. The table shows that the participants think that online reading aids them in feeling
connected with the world (X¥=4.26), getting a variety of information (¥=4.18), learning different values
(x=4.08), feeling updated (x=4.03), thinking critically (X=4.03), getting broad knowledge (¥=3.98) and
becoming more sophisticated (¥=3.48).

As it is inferred from Table 6, it is noteworthy that the highest mean values exist in this section.
Therefore, it is possible to conclude that the participants consider online reading as a significant source
of knowledge.

Discussion & Conclusion

In parallel with the growing number of internet users, there has been an increase in online readers.
In accordance with this increase, the focus of literacy search has gradually turned from paper-based to
online-based readings (Aqili, 2010; Gémleksiz, Kan & Oner, 2012; Hagood, 2003; Leu, 2000; Thoman &
Jolls, 2004). Many researchers have devoted efforts to investigate online reading, skills and strategies
that individuals use during online reading, habits of online reading, factors influencing preferences of
individuals in the course of online reading, perceptions of online reading, comparisons between online
and paper-based reading habits, the effects of different variables such as age, academic performance,
field of study, and gender on online reading and the correlations between these variables and online
reading habits (Brantmeier, 2003; Caverly & Peterson, 2000; Edem & Ofre, 2010; ligar & ligar, 2012; Lui
& Huang, 2008; Noor, 2011; Shaikh & Chaparro, 2004; Shen, 2006; Tseng, 2007; 2008; 2010).

The results of the current study emphasizing on prospective English teachers’ online reading habits
and perceptions seem to be in line with similar studies. First of all, the study revealed that prospective
English teachers read online more frequently than in print. Shen (2006) explored the impact of
computer technologies on EFL college students’ reading habits and whether students’ online reading
habits and their demographic variables, such as gender, age, scores, employment status, and online
hours were related or not. He found that all these demographic variables are related with the students’
online reading habits and the students read more online information than offline information. The
current study also found that prospective English teachers are more interested in online reading than
paper-based reading. Secondly, the foremost goals in reading online are communicating with people,
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meeting needs of daily life, and enjoying and dealing with academic work. Specifically, the prospective
teachers of English were found to read e-mails, newspapers, comic strips and jokes, health and fashion
information online. Similar results were pointed out in the related research (Noor, 2011; Shaikh &
Chaparro, 2004; Shen, 2006). For instance, Shen (2006) concluded that all of the students check their
emails daily, chat with friends (96%), and read online information (88.7%). Noor (2011) and Hagood
(2003) also emphasized that students prefer mostly to read online materials. Shaikh and Chaparro
(2004) examined the reading habits of Internet users across five document types including journal
articles, news, newsletters, literature, and product information. The results demonstrated that
individuals mostly prefer to read news, newsletters, and product reviews online. The reasons behind
their choice of reading online are size, importance and/or interest in the document, type of information,
the purpose of document, quality of online document, convenience and navigation. Similar results were
corroborated in the current study. The prospective English teachers prefer to read online since they find
it relaxing, enjoyable and time-saving. On the other hand, they find online reading tiring. One of the
possible reasons behind this negative perception was highlighted in the studies by Tseng (2007; 2008;
2010) It was stated that reading online affects especially the eyes negatively and therefore, the students
dislike reading online and are still keen on reading printed versions even though technologies have been
developing swiftly. Nevertheless, the participants of the current study seem to be quite positive about
online reading. They agree that online reading is motivating and refreshing. Moreover, the participants
regard online reading as an instrument to reach their goals throughout their education and future
profession.

The results indicated that their sensitivity towards English increases via online reading. At this point,
Murray and Christison (2011) suggest that students should acquire web literacy in English and the ability
to search for specific knowledge since its structure is non-linear and it is possible to reach any
information with one click during online reading which is more difficult while reading printed papers.
The participants in this study are aware of the value of online reading and regard technologies as an
inevitable part of their future career and accordingly, plan to do online readings in the future for both
themselves and their prospective students. Reading online enables them to connect with the rest of
world and keep up-to-date and therefore, prospective English teachers feel that online readings serve as
a source of knowledge, critical thinking and self-improvement. Thus, these prospective English teachers
accumulate teacher knowledge and refresh themselves continuously thanks to new, original data they
learn while they read online. With all these efforts, prospective teachers can construct, reconstruct and
deconstruct their knowledge in time. All in all, they can take a step into the knowing module of KARDS
model by Kumaravadivelu (2012). In brief, online reading is considered as a valuable source of
knowledge, a tool for reaching educational goals, an integral part of English language learning and a
crucial constituent of language teaching profession. It seems to contribute a lot to prospective English
teachers who are developing their professional, procedural and personal knowledge base so as to be
effective teachers of future.

Limitations & Suggestions

It should be kept in mind that the aforementioned conclusions were limited to the prospective
English teachers attending the universities in the current study. There was no intention to generalize the
results. Because of the nature of the study, no comparisons or correlational analysis were conducted.
Therefore, so as to learn more about the real impact of online readings, students with more and less
experience in online readings should be selected as participants for further study.

The study also offers some pedagogical implications. Prospective and practicing teachers, and English
majoring students should be encouraged to adopt new technologies. They should avoid technophobia in
order to maximize their benefits that they can acquire from reading updated knowledge available
online. Their awareness should be increased by informing them about the strong and weak features of
reading online. It might be useful to integrate extensive reading programs into the curricula and spare
time to do readings online in technology classrooms. As noted earlier, since online literacy has been
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replacing the traditional literacy each day, educators, teachers, researchers, writers and maybe
programmers should negotiate to develop materials according to the needs, interests, behaviors and
habits of online readers. In a broader sense, teacher educators should help teachers to internalize the
changing context of language teaching and to adopt their roles in a world of traditional education which
has been swiftly replacing with virtual one. They should create opportunities and provide ongoing
support for teachers to see the implications of online literacy and technology integration into the
language education in terms of learners, prospective teachers and practicing teachers.
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Makale Bilgisi (071

Temel dil becerilerinden biri olan okuma becerisi, elestirel dislinmenin gelismesi ve

DOI: 10.14527/pegegog.2014.014 .. | N o - -
ayni zamanda degisen ve gelisen diinyamizda farkli gorus agilarinin benimsenmesi

Makale Gegmisi: agisindan énemli bir anahtar olarak dusiinilmektedir. Ogrencilerin ufuklarini
Gelis 01 Subat 2014 acmalarina ve yeni bakis agilan kazanmalarina katkida bulunan 6gretmenlerin,
Dizeltme 09 Mart 2014 Ogrencileri igin, cesitli teknolojilerle kusatilmis bir ortamda dahi olsalar da, halen
Kabul 02 Temmuz 2014 bilginin kaynagi olarak kabul edildikleri kaginilmaz bir gergektir. Dolayisiyla, gelecekte

Ogretmen olarak birgok Ogrenciye kaynaklik etmekle yukimli olacak 6gretmen

adaylarinin okuma yapip yapmadiklari, ne konularda, ne kadar ve ne siklikta gevrimigi
okuma yaptiklari, ¢evrimici okuma aliskanlklari ve ilgili bakis agilarini ortaya koymak
dnemlidir. Bu baglamda, bu betimsel ¢alismada, ingilizce &gretmen adaylarinin
gevrimigi ve basili kaynaklari okuma igin ayirdiklari zaman, ¢evrimigi hangi kaynaklari ve
ne siklikta okuduklari, yaptiklari gevrimigi okumalarla ilgili olarak dislinceleri ve
gelecekteki profesyonel o6gretmenlik hayatlarinda bu okumalardan faydalanip
faydalanmama konusundaki goruglerine yer verilmistir. S6z konusu ¢alismaya
Tirkiye’nin iki farkli Giniversitesinden toplam 164 ingilizce 6gretmen adayi katilmistir.
Sonuglar analiz edildiginde, okuma becerisinin gergek ortamdan sanal ortamlara
tasindig ve gevrimigi okumanin 6nemli bir bilgi kaynagl, egitim ve kariyer hedeflerine
ulagmada 6nemli bir arag olarak gorildugu ortaya ¢ikmistir. Bu dogrultuda, cevrimigi
okumalarin ingilizce 6gretmenleri icin kisisel ve mesleki bilgi kaynaklarini
yapilandirmak agisindan katki sunacagi sonucuna ulagilabilir.

Anahtar Kelimeler:
Cevrimici okuma,
ingilizce 6gretmeni,
Okuma aligkanliklari,
Cevrimigi okuma algilari,
Online okuma.

Giris

Hizla gelisen ve degisen glinimiiz teknoloji diinyasinda, dort temel dil becerilerinden biri olan okuma
becerisi, ortaya konulan farkli bakis acilarini kavramak ve elestirel dislinme becerilerinin gelistirmek
acisindan bilyik 6nem tasimaktadir. Gerek ana dilin gerekse yabanci dilin kazanim sirecinde okuma
becerisinin 6nemi de ayrica yadsinamaz. Gelisen teknolojik alt yapiyla okuma aktiviteleri artik basih
kitaplardan e-kitaplara, basili sayfalardan sanal web sayfalarina tasinmaktadir. Ote yandan, yabanci dil
o6grenme siirecinde -her ne kadar 6grenci merkezli 6gretime gegis ivme kazanmis olsa da- halen yabanci
dil 6gretmenleri 6grenciler tarafindan rol model ve gercek bilgi kaynagi olarak algilanmaktadir.
Dolayisiyla, ileride 6grencilere dogru ve giincel bilginin aktarilmasi ve kaynak model olunabilmesi,
ingilizce 6gretiminin zengin bir icerikle sunulabilmesi acisindan, ingilizce dgretmen adaylarinin okumaya
karsi ilgileri, Ozellikle glinimiz teknoloji diinyasinda bilgiye erisimi kolaylastiran cevrimici okuma
aliskanliklari ve algilari izerinde durulmasi gereken noktalardan biridir. Bu ¢alismada, ingilizce 8gretmen
adaylarinin gevrimici ve basili kaynaklari okumaya ayirdiklari zaman, gevrimicgi hangi kaynaklari ve ne
siklikta okuduklari, yaptiklari gevrimigi okumalarla ilgili olarak dusiinceleri ve gelecekteki profesyonel
ogretmenlik hayatlarinda bu okumalardan faydalanip faydalanmama konusundaki gorislerine yer
verilmistir. Kisacasi, bu ¢alismanin amaci ingilizce 6gretmen adaylarinin cevrimici okuma aliskanliklari ve
cevrimici okumalariyla ilgili algilarini saptamaktir.

" Yazar: raside@ktu.edu.tr


http://crossmark.crossref.org/dialog/?doi=10.14527/pegegog.2014.014&domain=pdf

Mustafa Naci KAYAOGLU ve Raside DAG AKBAS — Pegem Egitim ve Ogretim Dergisi, 4(3), 2014, 19-34

Gelisen teknolojiler hayatin her alaninda kendini hissettirmektedir. Cesitli teknolojilerin de katkisiyla
kiiresellesen diinyamizda yeniliklere agik, zamani yakalayabilen ve surekli degisim ve gelisim icinde olan
diinyaya ayak uydurabilen kiiresel 6gretmenlere ihtiya¢ duyulmaktadir. Kumaravadivelu (2012)'nun da
belirttigi gibi kiresel dinyamizda degisebilen ve donisebilen “transformative” 0Ogretmenler
aranmaktadir. Kumaravadivelu’ ya gore dil egitiminin dinamikleri, 6gretmen ve 6grencilerin bakis agilari
ve rolleri sirekli degisim icindedir. Ogretmenlerin stratejik disinirler, arastirmacilar ve
“transformative” 6gretmenler olarak yetismeleri icin Kumaravadivelu (2012, s.17) KARDS-Knowing,
Analyzing, Recognizing, Doing, Seeing (bilmek, analiz etmek, anlamak, yapmak, gormek) modelini
sunmustur. Kumaravadivelu (2012) “Transformative” dil 6gretmenlerinin yetismesi konusunda sundugu
modelin ilk basamagi olan “bilmek” modilii gergevesinde 6gretmenlerin profesyonel, yontemsel ve
kisisel bilgi tabanlarini 6ncelikle olusturmalari gerektigini 6ne stirmektedir. Cevrimici okumanin, son
zamanlarda okuma calismalarinda odak noktasi olmasi (Hagood, 2003) ve elestirel disiinmeyi
gelistirmesi (Tseng, 2007) acisindan da yola gikarak “Transformative” dil 6gretmenlerinin yetismesinde
cevrimici okumanin yararli olabilecegi fikriyle bu calismaya yer verilmistir.

Yontem

S6z konusu calisma, 37 erkek ve 127 kadin olmak lizere 164 ingilizce 6gretmen adayinin katildig
betimsel bir ¢alismadir. Calismaya ait veriler, 2012-2013 akademik yili igerisinde Tirkiye’nin kuzeyinde
yer alan iki Gniversitenin ilgili bélimlerinin son siniflarinda okuyan ingilizce Ogretmen adaylarinin
katildig1 yapilandiriimis anket araciligiyla toplanmistir. Arastirma érneklemi segimi, olasiliksiz 6rneklem
turlerinden biri olan uygun 6rnekleme esasina dayal olarak yapilmistir. Katihmcilarin yas ortalamasi 23
olarak belirlenmistir. Calismada kullanilan veri toplama araci olan yapilandirilmis anket, alan yazida yer
alan ilgili galismalar tarandiktan sonra, Noor (2011) ve Shen (2006) tarafindan kullanilan anketlerden de
yararlanilarak hazirlanmistir. Hazirlanilan anket, éncelikle benzer bir arastirma grubu olan 23 ingilizce
o0gretmen adayi Uzerinde uygulanmistir. Yapilan bu pilot ¢alismanin ardindan, alinan dénitler uyarinca
anket sekil ve icerik olarak yeniden diizenlenmis ve son halini almistir.

Bu calismada kullanilan yapilandiriimis anket dért bélimden olusmaktadir. ilk ti¢ béliimde yer alan
maddeler ile gevrimigi okuma aliskanliklarini saptamak amaclanirken, son béliimde maddelerle ingilizce
dgretmen adaylarinin cevrimici okumalari ile ilgili algilarini ortaya koymak hedeflenmistir. ilk bdlim
katiimcilarin yas, cinsiyet gibi bilgilerine ve okumaya (canh ve gevrimici) ne kadar zaman ayirdiklarina
dair maddeleri ve ikinci bolim ne siklikta hangi kaynaklari okuduklarina dair 7 maddeyi icermektedir.
Uglincli bdlim, ne tiir kaynaklari okuduklarina dair 17 maddeyi ve dérdiincii bélim ise ingilizce
o6gretmen adaylarinin yaptiklari bu okumalarla ilgili algilarina dair 26 maddeyi icermektedir. Anketteki
maddeler besli Likert dlcegine uygun olarak hazirlanmistir. ikinci ve tGgiincii bélimde besli Likert “sik sik,
genellikle, bazen, ara sira, asla” seklinde; son bolimde ise “kesinlikle katilmiyorum, katilmiyorum,
kararsizim, kesinlikle katiliyorum, katiliyorum” seklinde hazirlanmistir. Bu ¢alisma betimsel bir arastirma
oldugundan, verilerin sikliklari, ytizdelikleri ve ortalamalari alinarak betimsel istatistik analizi yapiimistir.

Bulgular

Analiz sonuglarini daha net olarak ortaya koyabilmek agisindan, bulgular iki baslk altinda
degerlendirilmistir:

= Cevrimici okuma ahliskanliklari
= Cevrimici okumaya dair algilar
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Cevrimig¢i Okuma Aligkanhklar

Tablo 1.

Basili Kaynaklari ve Cevrimigi Kaynaklari Okumaya Ayrilan Siire.
Gilinlik okumaya -1 saat 1-3 saat 4-6 saat 6+ saat M D
ayrilan siire N % N % N % N %
Basili Kaynak Okuma 13 79 103 62.8 35 21.3 8 4.9 1.23 .669
Cevrimigi Okuma 11 6.7 118 72.0 10 6.1 8 4.9 1.70 .908

Calismanin analiz sonuglarina sirasiyla deginmek gerekirse; ilk olarak, calisma grubundaki ingilizce
o6gretmen adaylarinin ¢gogunun giinde 1-3 saat arasinda okumaya zaman ayirdiklari; cevrimigi kaynaklari
okumaya basil kaynaklari okumaktan daha ¢ok zaman ayirdiklari ortaya ¢ikmistir.

Tablo 2.
Cesitli Cevrimici Kaynaklarin/Materyallerin Okunma Sikligi.

Cevrimigi Sik Sik Genelde Bazen Ara sira Asla M D
Kaynaklar N % N % N % N % N %

Haber 53 322 44 268 46 28 17 104 4 24 376 1.09
Magazine 22 134 30 183 44 268 42 256 26 159 2.87 1.26
E-kitap 14 85 29 177 41 25 37 226 43 262 259 1.28
Hikaye/roman 32 195 31 189 29 499 32 22 15 9.1 317 1.24
E-posta 64 39.0 39 238 38 232 17 104 6 3.7 384 1.6
Makale 32 195 31 189 49 299 36 22 15 9.1 3.13 1.26
Aligveris yazilari 13 79 32 195 41 25 43 262 33 201 268 1.22
Film yorumlari 30 183 51 311 43 26.2 26 159 14 85 334 1.19
Burglar 24 146 22 134 30 183 39 238 48 293 260 141
Hava durumu 31 189 32 195 50 30.5 32 195 18 11.0 3.15 1.25
Saglik bilgisi 30 18.3 47 28.7 44 268 29 17.7 11 6.7 334 117
Komedi yazilari 43 26.2 36 22 46 28.0 31 189 8 49 345 1.20
Mesleki bilgi 21 128 33 201 49 299 36 22 24 146 294 1.23
Moda bilgisi 25 152 34 20.7 33 201 35 213 34 207 288 1.37
Spor bilgisi 24 146 22 134 27 165 34 207 57 348 252 145
Beslenme 20 122 45 27.4 45 274 33 201 19 116 3.08 1.20

Akademik yazilar 23 14,0 45 274 45 274 39 238 12 73 317 1.15

ikinci olarak, hangi alanda ne okuduklari konusunda ulasilan sonuglarin en belirgin olanlarina
bakilacak olursa: ingilizce 6gretmen adaylarinin ankette belirtilen gesitli kaynaklar arasindan en ¢ok e-
posta (¥=3.84) ve haber (X¥=3.76) okuduklari ortaya ¢ikmistir. Ardindan gelen konular ise komedi
(%=3.45), film yorumlari (¥=3.34) ve saglik (¥=3.34) gibi konulardir. Uglincii olarak da akademik bilgi
(¥=3.17), hikaye (x¥=3.17), roman (xX=3.17), makale (¥=3.13) gibi kaynaklari daha sik ¢cevrimici okuduklari
ortaya ¢ikmistir. En az ise spor alaninda (X=2.52) ¢evrimici okuma yaptiklari ortaya ¢ikmistir. Bu sonucu,
calisma grubundaki 6gretmen adaylarinin ¢ogunun kadin olmasi (127 kadin-37 erkek) sebebine
baglamak mimkiin olabilir.

Sonuglara genel olarak bakildiginda, cevrimigi okuma yapmalarinin ardinda kisilerarasi iletisim,
haberlesme konusu birinci sirada; gilnlik ihtiyaglarin karsilanmasi ikinci sirada ve egitim amacgh
okumalarin yapilmasi liglincii sirada yer aldigi séylenebilir.
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Cevrimi¢i Okumaya Dair Algilar

ingilizce 6gretmen adaylarinin cevrimici okumayla ilgili algilar konusundaki bulgular asagidaki sekilde
basliklar altinda degerlendirilmistir:

e Cevrimigi okumanin ozellikleri

e Egitim hedeflerine ulasilmasinda bir arag olarak ¢evrimigi okuma

o (Ogretmenlik mesleginin bir parcasi olarak ¢evrimici okuma

e Bilgi kaynagi olarak ¢evrimici okuma

Tablo 3.
Cevrimici Okumanin Ozellikleri.

Kesinlikle Katiliyorum Kararsizim Katilmiyorum Kesinlikle
Maddeler Katiliyorum ¥ 4 Katilmiyorum M SD

N % N % N % N % N %
Sikintih 4 24 47 287 32 195 46 28 33 201 264 117
Yorucu 25 152 63 384 16 9.8 38 23.2 20 122 3.15 1.18
Sikici 9 55 29 177 31 189 62 37.8 31 189 252 1.15
Endise verici 11 6.7 37 226 51 311 53 32.3 11 6.7 290 1.04

Rahatlatici 18 11 60 36,6 30 183 40 244 15 9.1 321 130
Motive edici 17 104 53 323 35 213 46 28.0 12 73 310 114

Eglenceli 28 17.1 67 409 22 13.4 35 21.3 11 6.7 340 1.19
Tazeleyici 21 12.8 49 299 32 9.5 50 30.5 11 6.7 311 1.17
Zaman

195 55 335 27 16.5 30 18.3 16 9.8 335 1.27
kazandirici

Betimsel istatistik analiz sonuclarina gore, calismaya katilan ingilizce dgretmen adaylarinin ¢ogu
¢evrimigi okumanin eglenceli (¥=3.40), zaman kazandiran(x=3.35), dinlendirici (¥=3.21), tazeleyici
(¥=3.11) ve motive edici (¥=3.10) bir etkinlik oldugunu duslinliyor. Diger taraftan da katihmcilar
cevrimici okumanin yorucu olduguna (x¥=3.15) isaret etmistir.

Tablo 4.
Egitim Hedeflerine Ulasilmasinda Bir Ara¢ Olarak Cevrimici Okuma.

Kesinlikle Kesinlikle
Katilyorum Kararsizim Katilmiyorum

Maddeler Katiliyorum Katilmiyorum M SD
N % N % N % N % N %

iyi not almak 26 159 51 31.1 52 31.7 31 18.9 4 24 339 1.04
Sinifi gegmek 24 146 49 299 56 34.1 29 17.7 4 24 3.37 1.02
ingilizce

hassasiyeti 45 274 74 4511 27 16.5 13 7.9 5 3 3.85 1.00
arttirmak

Okuma

becerisini 37 226 62 37.8 32 195 28 17.1 5 3 359 1.10
gelistirmek

Egitim hedeflerine ulagilmasinda bir arag olarak gevrimigi okuma baslhgi altindaki maddelerde gikan
sonuglarda, katilimcilara gére cevrimici okumalar yapmanin ingilizce konusundaki hassasiyetlerini
arttirdigi (¥=3.85), okuma becerilerinin gelistiriimesine katki sagladigi (¥=3.59) ve okulda iyi notlar
almayi sagladig (x=3.39) ortaya ¢ikmistir.
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Tablo 5.
Ogretmenlik mesleginin bir parcasi olarak cevrimici Okuma.

Kesinlikle Kesinlikle
Katilyorum Kararsizim Katilmiyorum

Maddeler Katiliyorum Katilmiyorum M SD
N % N % N % N % N %

Gelecekte

ogrencilerimi

¢evrimici okumaya 36 22 74 451 40 244 10 6.1 3 1.8 3.79 91

yonlendirmeyi

planliyorum.

interneti/Teknolojileri
gelecekte meslegimin
bir parcasi olarak
goruyorum.
Gelecekteki
meslegimde ¢evrimigi
okumalarimdan
faydalanacagim.
Cevrimigi okuma
gelecekteki meslegim 43 26.2 68 415 32 195 17 104 3 1.8 3.80 1.00
icin yararhdir.

62 378 61 372 22 134 10 6.1 7 43 399 1.07

31 189 75 457 36 22 19 116 3 1.8 3.68 .97

Ogretmenlik mesleginin bir pargasi olarak cevrimici okuma bashgi altindaki maddelere gére ise;
calismaya katilan ingilizce 6gretmen adaylari cevrimici teknolojileri gelecekteki mesleklerinin ayrilmaz bir
pargasi olarak gérmekte (x¥=3.99) ve gelecekteki is yasamlarinda g¢evrimigi okumanin faydali olacagini
(¥=3.80) diistinmektedir. Ayrica katiimci ingilizce dgretmen adaylari gelecekte &grencilerini cevrimigi
okumalar yapmaya tesvik edeceklerini (¥=3.79) ve 6gretmen olduklarinda yaptiklari g¢evrimigi
okumalardan faydalanacaklarini (¥=3.68) diistinmektedir.

Bilgi kaynagi olarak cevrimici okuma bashgl altindaki maddelere bakildiginda; katihmci ingilizce
o6gretmen adaylari ¢cevrim ici okuma yapmanin tim dinya ile baglantilarini kurmalarina (¥=4.26), gesitli
konularda bilgi edinmelerine (X=4.18), genis ¢apta bilgiye sahip olmalarina (¥=3.98) ve farkli degerleri
6grenmelerine (x¥=4.08) katki sagladigini ifade etmektedir. Ayrica, katihmcilar gevrimigi okumanin
gunceli yakalamaya (x¥=4.03), elestirel disinmeye (x¥=4.03), ve daha kilturli olmaya (¥=3.48) faydali
oldugunu hissetmektedirler.

Sonug, Tartisma ve Oneriler

Bu betimsel galismanin sonuglari ile alan yazidaki benzer galismalarda ortaya konulan sonuglar
karsilastirildiginda (Aqili, 2010; Gémleksiz, Kan ve Oner, 2012; Hagood, 2003; Leu, 2000; Thoman ve
Jolls, 2004)internet kullanicilarinin da artisina bagli olarak ¢evrimici okurlarindaki artis ile birlikte okuma
odaginin basili kaynaklardan cevrimici kaynaklara kaydigi gériilmektedir. ileride bircok ydnden
dgrencilere kaynaklik edecek olan bu calismaya katilmis ingilizce 6gretmenleri icin ¢cevrimici okumanin
egitim ve profesyonel yasamin vazgecilmez bir pargasi oldugunu séylemek mimkiindir. Cevrimigi
okumalar sayesinde, cesitli bilgilere hizli sekilde ve eglenerek ulasmanin verdigi rahatlik ile 6gretmenler
gerek alan igi, ingilizce, gerek kiltirel bilgiyi biriktirerek ve kendilerini devamli yenileyebilir. Bu sekilde,
ingilizce 6gretmen adaylari egitim boyunca sahip olduklari bilgiyi zaman iginde tekrar tekrar
yapilandirabilir.

GUnUmizde, Kumaravadivelu'nun (2012) da vurguladigi gibi degisebilen ve donusebilen
(transformative) 6gretmenler olabilmek icin bilmek ve 6grenmek (knowing module of KARDS model)
sliphesiz gereklidir. Bu baglamda yapilan ¢evrimici okumalarin, etkili 6gretmen olarak yetisme ¢abasinda
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olan ve gerekli bilgi birikiminin olusmasinda profesyonel, yéntemsel ve kisisel bilgi tabanini (professional,
procedural, personal knowledge base) olusturmaya calisan ingilizce &gretmen adaylarina katki
saglayabilecegi gorilmektedir.

Tablo 6.
Bilgi Kaynagi olarak Cevrimici Okuma.

Kesinlikle Katihyorum  Kararsizim  Katilmiyorum Kesinlikle
Maddeler Katiliyorum y 4 Katilmiyorum M SD
N % N % N % N % N %

Daha kaltarli

olmak

Cesitli

bilgilere sahip 64 39 70 427 21 1238 5 3 1 .6 418 .82
olmak
Genis ¢apta
bilgi edinmek
Farkli
degerleri 47 287 90 549 18 11 6 3.7 1 .6 4.08 .77
o0grenmek
Elestirel
disinme
Tim
Dinyayla
baglanti
kurmak
Guncel bilgi
edinmek

18 11 55 335 36 22 43 26.2 10 6.1 3.48 4.13

48 293 81 494 22 134 10 6.1 3 1.8 398 .91

37 226 73 445 31 189 19 11.6 1 .6 4.03 3.29

72 439 71 433 15 9.1 5 3 1 .6 426 .79

63 384 66 402 15 9.1 18 11 2 12 4.03 1.01

Dolayisiyla, ingilizce dgretmenleri, ilgili bélimlerde okuyan ve/veya ingilizce égretmeni adaylari igin
teknoloji konusunda donanimli olmanin o6nemi ortaya ¢ikmaktadir. Cevrimici okumalardan
faydalanabilmek icin ilgili kisilerin (6grenci, 6gretmen, yonetici, 6gretmen yetistirici vb.) bu konudaki
yeterliliklerin arttirilmasi ve kendilerinin bilinglendirilmesi gerektigi aciktir. Diger taraftan, cesitli
teknolojik altyapiy! saglayarak, okuma becerilerinin &nemini de vurgulamak adina ingilizce dil egitimi
veya ingiliz dili ve edebiyati gibi yabanci dil programlarina gevrimici serbest okuma etkinliklerinin
eklenmesi ve ayrilan sirelerin arttirilmasi fayda saglayabilir. Bu sekilde, cevrimici okuma aliskanliklarinin
arttinlmasi hedeflenebilir. Bu ¢alisma, bir ilgilesim ya da yordama g¢alismasi olmadigindan g¢evrimigi
okuma aliskanhklarinin etkileri veya cesitli degiskenler arasindaki iliskileri Gzerine bir ¢ikarim ortaya
koymaz. Ancak, katiimci ingilizce ©gretmen adaylarinin ortaya koydugu cevrimici okuma
aliskanliklarindan ve algilarindan yola ¢ikarak ingilizce ¢evrimici okumalarin ve muhtemel olumlu ya da
olumsuz yonlerini gostermede yararh olabilir. Calismanin sonuglariyla genelleme yapmak hedeflenmemis
ancak bu calisma arastirma grubuna ait durumu betimlemeyi amaglamistir. Gelecekteki ¢alismalarda veri
toplama araclari da zenginlestirilerek, cevrimici okuma yapmanin ingilizce dgrencileri, 6gretmenleri ve
o6grenme siiregleri agisindan 6nemi daha net bir sekilde ortaya konulabilir.
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