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Introduction

With the transforming and developing science and technology, the educational policies of the
countries are changing. Students and teachers, who form an important part of the education system,
are the first components to experience transformation. The main objectives of education are to
facilitate students' daily lives and prepare them for business life. Especially today's rapid developments
in technology affect and change learning environments. While applications such as the internet and
social networks cause the communication styles of students to differ, they point out that the ideal
learning environment has changed. Thanks to information and communication technologies, the 21st
century, unlike previous periods, could bring multicultural societies together, has facilitated access to
information and changed the expectations with the increase in the diversity of information. The rapid
change in technological and scientific progresses together with the expectations resulting from the
changing era and the path to follow for the adaptation of the individuals to these differences are
discussed. Studies on determining what kind of skills will be needed in people in the 21st century have
been significant for the development strategies of numerous countries (Richens & McClain, 2000; Roulis,
2004; Sahin, 2010; Cited by: Daghan et al., 2017). As a result of a two-year study, the North Central
Regional Educational Laboratory (NCREL) determined the 21st century skills as digital age literacy,
effective communication, high efficiency, creative thinking in the light of the digital age in 2003 (as cited
in Karakas, 2015). In 2007, the American College and Universities Association classified the skills that the
university graduates should have in the 21st century under personal and social responsibility, human
cultures, physical world literature and holistic learning. As a result of various workshops in 2005, the
National Research Council specified the 21st century skills as cognitive skills, interpersonal skills and
intrinsic-essential skills. The Group of Evaluating and Teaching the 21st Century Skills classified these
skills within the scope of ways of thinking, creativity and innovation, ways of working, tools for working
and life on earth (Cited in Karakas, 2018). By creating an extensive framework, the Partnership for 21st
Century Skills put forward what the 21st century skills should be for university and work lives under the
topics of learning and renewal competences, skills of using information and technology and skills related
to life and career (Goksun & Kurt, 2017; Karakas, 2018; Trilling & Fadel, 2009; Yalgin, 2018). In a report
prepared by OECD (2018), it is stated that some professions that exist today will have been disappeared
by 2030, therefore, it is necessary to prepare students for the future rather than giving them
information about today. It was stated that students need to acquire different skills, or countries would
not be able to compete in the global economy (OECD, 2018; Wagner, 2008). The studies on the 21st
century skills place an emphasis on high-level thinking (problem-solving, decision-making, critical
thinking, etc.), innovation, creativity, collaboration and communication skills and digital age literacy, and
the volunteer-based studies underline enabling individuals to acquire skills such as lifelong learning,
personal and social responsibility (Bozkurt & Cakir, 2016). The acquisition of the 21st century skills in the
first stages of education expected for people so that they can adapt themselves to competition and
differences in educational and work lives and be successful is considered important in terms of raising
students equipped with different skills.

Due to the changing and developing educational needs differentiating from the traditional
educational approach in the 21st century, the skills to teach students in the curricula of the Turkish
education system have changed. Students are expected to give importance to their values and to be
raised with competences and proficiency to meet the requirements of today and future. In this respect,
eight basic competences were defined under the name of Turkish Competences Framework in primary
and secondary education curricula (MoNE, 2018). Communication is one of these competences.
Communication is expressed as communication skills in both native and foreign languages (MoNE,
2018). In curricula, communication is defined as reading, listening, speaking and writing the emotions,
thoughts, concepts, cases and events and interacting linguistically in all kinds of social environments in
native and foreign languages (MoNE, 2018). In this line, communication skill is described as explaining
verbal, written and non-verbal communication skills in different ways and meanings, communicating
dynamically in different areas and being an active listener (Partnership for 21st Century Learning; Trilling
& Fadel, 2009). When the definitions of the 21st century skills and communication skills in curricula are
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reviewed, it is realized that the competences expected from students are quite close to one another. In
the literature, it is seen that the definitions about communication are close to each other. Tuncel (2009)
defined communication as a process of interaction that transmits emotions and thoughts to the target
with tools such as images, symbols, texts, words, hands and arm movements between people and
societies. Communication is defined by Sarkin (2012) as the transmission of information and thoughts to
the target in different ways. The importance of communication, which has been defined and classified as
effective communication, digital communication etc. in native and foreign languages, for today and the
future has been emphasized by societies, and it has been clearly expressed via curricula or various
channels that these skills should be possessed by students. On the other hand, those stated in the
definitions of communication are the characteristics expected to be seen in the student; however,
looking at what students understand when communicating is mentioned is also important in terms of
acquiring competences. The main question for which an answer is sought within the scope of this
research is how communication is perceived by students. Thus, it will be possible to reveal what the
communication competences, also mentioned as the 21st century skills, in curricula mean for students,
and to show the differences and similarities between their communication perceptions, which are
available and expected, thanks to the metaphors they have used.

Metaphors, which mean understanding and experiencing a random situation or concept through
another concept, have been used since Aristotle (Lakoff & Johnson, 1980). Metaphors enable
researchers to see what is behind the realities that are known or predicted, and to notice the details
(Alger, 2009; Kadunz & Straber, 2004; Morgan, 1998). By establishing a link between two dissimilar
situations, the existing mental schema is conveyed as another schema (Saban, 2008). Metaphors, the
importance of which was emphasized by Shuell (1990) as “If a picture is worth 1000 words, a metaphor
is also worth 1000 pictures”, stress the power in educators' own understanding in their practices and
their explanations (Saban, 2008). Another benefit is that they help with the comprehensibility of the
random events such as the collection, interpretations and transfer of the raw data and information
(Erdem & Satir, 2000).

When the curricula of the Turkish educational system are examined, it is observed that the
communication competence desired to be acquired as a basic competence is provided as
"Communication and Presentation Skills" in secondary schools (MoNE, 2018). This course is an elective
course in the 7th and 8th grades of secondary school. Within the framework of the research, it was
investigated how 5th and 6th grade students in secondary school perceived the phenomenon of
communication. They were requested to express this phenomenon verbally and visually. Hence, it will
be possible to set forth the perception of the students before they took the course and to express an
opinion about what skills should be taught to students.

In line with the statements above, the aim of the research is to express the perception of 5th and 6th
grade students regarding the phenomenon of "communication" via metaphors. Within the scope of the
aim of the research, answers were sought to the following questions:

1. What is the communication channel in which students express themselves in the best way?

2. What are the written and visual metaphors of the students about the phenomenon of
communication and the categorical groups of these metaphors?

Method
Research Design

The research was designed with a qualitative research approach and the phenomenological method
was used. In phenomenology, it is aimed to report the indirect experiences with a rich content by
researching the similarities about how individuals experience a phenomenon (Creswell, 2012; Patton,
2002). In phenomenology, an answer is sought for "What is the meaning, structure and essence of the
experience in the phenomenon that is researched?" (Husserl, 2012). According to Yildirim and Simsek
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(2013), it is appropriate to research concepts, perceptions and tendencies in the pattern that aims at
researching the phenomena which are known but cannot be comprehended fully. In this research, the
phenomenon examined to identify how students make sense of their experiences in the communication
process is “communication”. The phenomenological method is assessed in two different ways:
descriptively and interpretively (Ersoy, 2007). This research, which tries to determine what the
communication phenomenon is and aims at explaining the perceptions and experiences of the students
with respect to this phenomenon, is in the descriptive phenomenological method. Research model and
the reason why a specific model is chosen should be specified in this section. Research model should be
explained with relevant literature. Also, research design should be explained in detail. The method
process followed within the scope of the research is presented in Figure 1.

Study group

* Phenomenological « Non-random sampling (
method method

* Phenomenon: Convenience sampling
communication

Aim: to determine
perception of

* Communication
perception form

* Pictures

* Content analysis

J Data collection

tool and data

* 5th and 6th grade
students

Research
model

analysis

Figure 1. Process of the research model.
Study Group

Eighty students studying at 5th and 6th grades of a private school in Istanbul in the spring semester
of the 2018-2019 school year constituted the study group of the research. In the phenomenology
method, the data source is the individuals or groups who can directly transmit their experiences with
the focused subject (Yildirm & Simsek, 2013). Since students take the course "Communication and
Presentation Skills" at 7th and 8th grades, the 5th and 6th grades were determined as the study group in
order to find out how the communication skills in the curriculum were perceived. Of the students in the
study group, 44 are girls and 36 are boys. In the study group, 50 students were studying at 5th grade and
30 students were studying at the 6th grade. The first two levels of secondary school were studied in
order for students to have a direct experience in communication and to identify similar points between
different groups. In the research, data were collected from different class types and gender in order to
provide maximum diversity. The student group who participated in the study was formed by using the
convenience sampling method, one of the non-random sampling methods. Convenience sampling is
mostly preferred when the researcher cannot make use of other sampling methods due to limited
conditions such as time and labor (Yildinrm & Simsek, 2013). In convenience sampling, the sample is
created beginning from the most accessible answerers until the group with the required size is set
(Buyukoztirk, Akgiin, Karadeniz & Demirel, 2010). In this study, the data collection tool was
implemented until the situations that could be the answers of the research questions started to repeat
themselves and the size of the study group was decided on.

Data Collection Tools

The “Communication Perception Form”, which consisted of two sections, was prepared by the
researchers in order to determine the perceptions of the students studying at 5th and 6th grades
regarding the phenomenon of communication. While the Communication Perception Form (ANNEX 1)
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was created, the opinions of three measurement and evaluation experts were obtained, and the form
was edited in line with their suggestions. In the preparation stage of the Communication Perception
Form, a trial implementation was applied in a group similar to the study group, and the answers were
examined, after which the form was finalized. In the first part of the created form, students were
requested to complete the statements such as "communication is like.... Because... ”, and to explain the
reasons for their analogy. Accordingly, the link between the phenomenon of metaphor and the source
of the metaphor was established by examining the reasons. In the second part of the form, students
were asked to draw pictures reflecting their communication analogies and to explain the reason for
drawing their pictures.

The way the students perceived communication was found out by the examination of their drawings
together with the expressions they wrote under their drawings. Besides, the students were asked about
the communication channel in which they expressed themselves in the best way. In order to obtain
more in-depth descriptions and make comparisons, the written expressions of the students, the pictures
they drew and their answers for the communication channel they preferred were used. During the stage
of implementation, the students were requested to complete the first section of the form and then to
draw their picture in the second section. The students completed their written expressions and
drawings in one lesson (40 min).

Data Analysis

In the research, the content analysis technique was used to analyze the data obtained from the
students. The purpose of the content analysis is to the comprehension of the subject studied and
obtaining information on that subject (Weber, 1990). The content analysis is known as concentrating on
the phenomenon approached and examining both clear, obvious and hidden content in the text. The
purpose of the content analysis is to gather the data similar to each other by classifying them with
certain concepts and themes and to present these classifications to the reader by reporting them as
significant in order to reveal the content. In the process of determining the perceptions of secondary
school 5th and 6th grade students regarding the communication phenomenon, the following stages
were followed: naming (labeling), eliminating, category creation, ensuring the validity and reliability of
the data, calculating frequencies and interpreting.

Naming (labeling) stage: The verbal metaphors produced by the students were collected via the
form developed within the context of the research and transferred to MS Excel 2007 package program
in codes within the alphabetical order. The raw data were examined together in the two sections of the
form, and the metaphors which were not supported logically were excluded from the dataset.
Moreover, the data of the students who did not complete the form were not considered.

Elimination stage: The similarities between the metaphors were identified by reviewing the raw data
collected for the phenomenon of communication. Whether each student created a meaningful and
consistent metaphor was examined by the researchers together with their explanations and drawings.
The metaphors that students did not structure during the elimination stage or created without
establishing a relationship with the visual and verbal sections of the form were excluded from the
analysis. The raw data with the remaining 80 written and visual metaphors were examined during the
category creation stage.

Category creation stage: The researchers tried to review the information they obtained in this stage
in detail and divide them into meaningful sections and understand what each section signified
conceptually. The metaphors related to the phenomenon of communication, which constitutes a
meaningful whole in itself, were named by the researchers in general. Whereas some of the categories
were created directly from the form answered by the students, others were created by deducing from
what they were mentioning about. An attempt was made to use a general conceptual structure, to
cover all the metaphors and to keep the scopes of the groups separate while naming them.
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existence tool/mediator

Figure 2. Categories created about communication perception.

Stage of ensuring the validity and reliability: In the analysis of the texts written by the students and the
pictures they draw regarding communication, researchers executed the first three stages of the content
analysis separately in their own Excel tables. Codes related to the phenomenon of communication were
determined on condition that the sequence numbers given to the forms by the researchers would be
the same. Categories were created depending on the codes attributed to the metaphors. In order to
make detailed descriptions to ensure the validity of the research data, the students' drawings and the
explanations belonging to their drawings were also assessed together with the metaphors. Besides, an
expert review was applied apart from the researchers, and it was asked whether the metaphors
obtained were listed under meaningful categories (Cresswell, 2012). The codes and the categories were
compared by bringing together the researchers and experts, and a consensus was reached about the
codes that had been considered differently. In the research, attention was paid to keeping the number
of the coders odd, and the final decision was made in the coding that was decided by the majority
regarding the codes for which consensus could not be reached.

The reliability of the data was ensured after the researchers and a measurement and evaluation
expert created their own categories and checked the compliance. The formula (Reliability
Formula=Consensus/Consensus+Dissensus) of Miles and Huberman (1994) was used for the reliability of
the research data, and the similarity coefficient (74/74+6) was calculated as .93. According to the result
obtained from the formula, a consensus (reliability) of 93.00% was achieved between the evaluations of
the researchers. As a result of the high concordance coefficient among the coders in the research, the
frequency values of the findings were calculated and the reporting stage was completed.

Findings

The findings of the research are presented in the form of communication channel findings in which
students expressed their feelings and thoughts in the best way and findings related to written and visual
metaphors in compliance with the sub-objectives of the research.

According to the research data, the communication channel, in which students expressed
themselves in the best way regarding the phenomenon of communication, was examined in four
categories as the headings stated in the secondary education course book of the MoNE. The
communication channels category and the frequency of being preferred for each category are presented
in Table 1.
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Table 1.
Communication Channels Preferred by Students and Frequency Values.
Category ()
Verbal 58
Written 31
Visual 33
Physical 39
All* 6

*Students could do more than one marking.

When Table 1 is reviewed, the categories mostly preferred by the students are verbal (f=58),
physical(f=39), visual (f=33), written (f=31) communication channels, respectively. Generally, students
preferred more than one communication channel. The number of students who marked all the related
categories is the least (f=6). In Table 1, it is also seen that students preferred more than one
communication channel while communicating.

The high number of the written metaphors used by the students in their expressions about the
phenomenon of communication were divided into five different categories. The categories, metaphors
and frequency of stating the metaphors comprising each category are presented in Table 2.

Table 2.

Metaphors Comprising the Categories and Frequency Values.

Category Metaphor Metaphor number (f)

Nature water (f=2), sky (f=1), sun (f=1), cloud (f=1), sound 7
(f=1), echo (f=1)

Emotion getting along (f=5), solidarity (f=1), imagination (f=1), 13
happiness (f=3), mystery (f=1), love (f=1), savior (f=1)

Food hamburger (f=1), lemon (f=1), sugar (f=1), food (f=1) 4

Existence life (f=5), friend (f=2), everything (f=2), human (f=2), 13
society (f=1), child (f=1),

Tools/Mediator talk (f=17), telephone (f=3), bond (f=4), play (f=5), 43

expression (f=3), theater (f=3), pencil (f=1), book (f=1),
technology (f=1), prose (f=1), correspondence (f=1),
electricity (f=1), teleportation (f=1), picture (f=1)

When Table 2 is examined, the most frequently recurring metaphor category is “Tools/Mediator”
(f=43) and the metaphor category with the lowest frequency is “Nature” (f=7). The examples of the
expressions used by the students belonging to metaphors that comprise the categories are listed below:

When the expressions containing the metaphors, which formed the nature category, were reviewed,
it was seen that the communication resembled water, sky, sun, cloud, sound and echo for the students.
It was emphasized that communication was perceived as a necessity of life and it could exist in life as
much as the communication of a person. Quotes from students' written and visual expressions were
included so that the characteristics of this category could be understood.

“Communication is like water since we use our different sense organs to explain everything we think
when we begin talking suddenly.” (S21-F)
“Communication is like the sun since it enlightens people.”(S28-F)

“Communication is like an echo since the more you shout when you want to get your voice heard or
say something, the more answers you can obtain.”(S41-M)
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Figure 3. Sample of student image belonging to Figure 4. Sample of student image belonging to
nature category (S41-M) nature category (S28-F)

In Figure 3, the student coded as S41 likened the communication to echo by depicting that whatever
a person said to the other one, he received the same answer. The student coded as S28 drew two
people swinging on a swing and facing nature in Figure 4. The student likened communication to the
sun. He portrayed communication as emitting light and illumination.

When the expressions containing the metaphors, which formed the emotion category, were
reviewed, it was seen that communication resembled happiness, mystery, love, savior, imagination,
solidarity and getting along for students. It can be said that communication was perceived as a necessity
for sharing good or bad emotions. Quotes from students' written and visual expressions were included
so that the characteristics of this category could be understood.

“Communication is like a savior. For example, we have an emergency, we can call and talk to
someone, or if we are offended by a friend due to a wrong issue, we can talk to him and fix this
issue.” (S78-M)

“Communication is like love since we show our love by drawing pictures, singing and watching
movies.”(538-F)

“Communication is like happiness since we can reach our beloved ones freely and share our
happiness and sadness with them even if we are at another end of the world.”(S42-F)

Figure 5. Sample of student image belonging to Figure 6. Sample of student image belonging to
emotion category (S16-M) emotion category (S11-F)
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The student coded as S16 illustrated communication with a bird carrying a letter in its beak in Figure
5. He stated that we can freely deliver all our emotions to people living anywhere in the world. The
student coded as S11 pictured communication with two smiling friends in Figure 6. She explained
communication with a feeling of happiness.

When the expressions containing the metaphors, which formed the food category, were reviewed, it
was seen that communication resembled a hamburger, lemon, sugar and food for students. When these
metaphors are examined, it can be said that communication was perceived as necessary and positively
in order to enable diversity. Quotes from students' written and visual expressions were included so that
the characteristics of this category could be understood.

“Communication is like food since we create our friendship environment by communicating the same
way we cook by bringing different ingredients together.”((S64-M)

“Communication is like lemon since we are unpleasant when we are alone, but we resemble
lemonade when we have friends like sugar.” (S33-M)

“Communication is like a hamburger since the more diverse ingredients are, the more delicious it
becomes. The communication accomplished by many sense organs of ours will be better.”(S2-M)
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Figure 7. Sample of student image belonging to Figure 8. Sample of student image belonging to
food category (S33-M) food category (52-M)

In Figure 7, the student coded as S33 likened communication to lemonade consisting of lemon and
sugar by depicting that the individual would be unhappy or lonely when alone, but would be happy or
pleasant when there are friends around.

The student coded as S2 depicted communication in Figure 8 by likening it to a hamburger. The
hamburger with various ingredients in the picture is depicted with the senses of sight, touch, smell and
taste. Thus, it can be thought that he emphasizes different types of communication.

When the expressions containing the metaphors, which formed the existence category, were
reviewed, it was seen that communication resembled life, friends, society, children, everything and
people for students. It can be said that communication was perceived as existence so that people could
interact and survive. Quotes from students' written and visual expressions were included so that the
characteristics of this category could be understood.

“Communication is like life since we can live by texting or touching animals when we do not speak.”
(S44-F)
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“Communication is like a child since we will cry and be sad if we don't use it properly. If we use it
properly, we will laugh and be successful. The child sees the life depending on how he grows up.”
(S63-M).

“Communication is like shaping the life since it is like we are writing with a pencil when we talk to
people. When we sing and make jokes, it is like we are writing with coloring pencils.”(568-F)

Figure 9. Sample of student image belonging to Figure 10. Sample of student image belonging to
existence category (S68-F) existence category (510-F)

The student coded as S68 emphasized vitality in communication by depicting that singing colors
communication in Figure 9. In Figure 10, the student coded as S10 depicted different types of creatures
communicating with each other using their own speech styles, and likened communication to speaking
in order to exist.

When the expressions containing the metaphors, which formed the tool/mediator category, were
examined, communication resembled a telephone, pencil, book, cable, technology, prose,
correspondence, talk, bond-connection, bead-thread, electricity, teleportation, theater, play, football,
expression, basic need, explanation, picture and conversation for students. It can be said that
communication was perceived as socialization, getting along and correspondence by the students.
Moreover, it can be concluded that the messages to be transmitted spread in various ways. Quotes from
students' written and visual expressions were included so that the characteristics of this category could
be understood.

“Communication is like a bead and thread since the bead will not be strung on the thread if the bead
and the thread do not have proper communication. Just like people. We cannot get along with people
if we have wrong communication."(525-F)

"Communication is like electricity since news spreads quickly and never disappears, all of the
messages we transmit are accumulated in the space."(520-F)

“Communication is like a cable since the weight of a word or sentence you hear changes according to
how rough it is, depending on where it is transmitted.” (S35-F)

The student coded as S35 emphasized the importance of the words we use when speaking by
depicting the communication as a cable, according to the polite / roughness of the words used in Figure
11. The student coded as S3 emphasized the importance of speaking in communication by depicting that
we can solve problems by talking in Figure 12.
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Figure 11. Sample of student image belonging Figure 12. Sample of student image belonging to
to tool/mediator category (S35-F) tool/mediator category (S3-M)

Discussion, Conclusion and Implications

Based on the findings obtained from the question regarding the way the students prefer to
communicate in, which is one of the sub-objectives of the research, the students prefer more than one
communication channel, but mostly verbal communication and visual communication at the very least.
In the other question, where the students were requested to explain the communication with a picture,
they drew people talking with each other and telephones. In the context of these two findings, it is
understood that the students understood verbal communication when communication was mentioned,
and for this, they preferred telephone and face-to-face communication as a tool. Furthermore, it is seen
that the written and visual findings are consistent with one other. When the findings are examined, the
"tools/mediator (f=43)” category, which has the highest frequency among the categories, shows that
students perceived communication as a tool and this matches with the findings related to the sub-
objectives of the research.

On the basis of the findings of the research, it is observed that the students give importance to
communication. This finding is similar to the study conducted by Bozkurt and Cakir (2016). In their
research, Bozkurt and Cakir (2016) investigated the 21st century skill levels of secondary school students
according to the grade and gender variables and concluded that students had a good level of learning,
active learning, collaboration and communication and problem-solving skills. Again, in a research on the
skills of having the National Education Technology Standards, Yildirnm (2013) discovered that students
had a moderate level of communication and collaboration skills. In their research on the relationship
between critical thinking and communication skills of the secondary school students, Koéksal and
Cogmen (2018) also revealed that the communication skills of secondary school students were high,
however, their communication skills declined as the grade increased. When the visual and written
metaphors of the study group are viewed, it can be concluded that this skill is developed with the
achievements in primary education, because the students have been found to give importance to
listening while expressing their emotions and thoughts. This proves that the communication skill, which
is common in almost all the studies conducted on what the 21st century skills should be, can be taught
to students. On the other hand, the communication skill is defined as expressing oneself with not only
verbal but also written and non-verbal communication forms (MoNE, 2018; Partnership for 21st Century
Learning; Sarkin, 2012; Tuncel, 2009; Trilling & Fadel, 2009). When evaluated in this aspect, it is seen
that it is necessary to improve the students' skills of using written and non-verbal communication forms.
A new question content, which aims at measuring collaborative problem-solving based on PISA, is
presented as an example in the assessment of the students' communication performance. In the sample
question from PISA 2015, students try to solve a problem by effectively communicating with their group
friends in the computer environment. The group leader builds consensus with the team members to
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ensure that the problem is understood in a common way. Additionally, feedback is given on the screen
with respect to the results of the student's trials. Students can also be given the opportunity to learn, via
talking and telephone, which has a high frequency in their perception of communication. Hence,
students' skills to express themselves in different forms can be improved. The fact that the study was
executed with 5th and 6th grade students and these students had not yet taken the course of
“Communication and Presentation Skills” can be thought to have caused such a result. In other words,
inclusion of the course in curricula has been considered as a positive situation. However, teaching
methods and techniques also differ due to the increase in the achievements and skills expected from
students together with technological advancements. In parallel with the technological developments, it
is believed in this research that the high level of both “talking” and “telephone” metaphors created both
in written and visually related to communication and the activities in the course books prepared by the
MoNE contribute and will contribute to the improvement of the communication skills of the students
thanks to tools such as computers, phones and tablets. In this context, working spaces, where students
can work in collaboration, will be created, allowing students to use different communication channels.

This research was carried out with secondary school students who had not yet taken the
"Communication and Presentation Skills" course and studied in a private school. It is recommended to
conduct the study in all the grades of the secondary schools and in state schools and to make
comparisons for obtaining more comprehensive data. As obtained in the research, the metaphors
created by the fifth and sixth-grade students can be seen as important signs to understand the positive
and negative effects of communication on students. In future studies, contribution can be made to the
literature by reviewing the relationship between the communication skill and different variables. Based
on the findings obtained from the question regarding the way students prefer to communicate in, which
is one of the sub-objectives of the research, students prefer more than one communication channel, but
mostly verbal communication and visual communication at the very least. In the other question, where
students were requested to explain the communication with a picture, they drew people talking with
each other and telephones. In the context of these two findings, it is understood that the students
understood verbal communication when communication was mentioned, and for this, they preferred
the telephone and face-to-face communication as a tool. Furthermore, it is seen that the written and
visual findings are consistent with one other. When the findings are examined, the "tools/mediator
(f=43)” category, which has the highest frequency among the categories, shows that students perceived
communication as a tool and this matches with the findings related to the sub-objectives of the
research.

On the basis of the findings of the research, it is observed that students give importance to
communication. This finding is similar to the study conducted by Bozkurt and Cakir (2016). In their
research, Bozkurt and Cakir (2016) investigated the 21st century skill levels of secondary school students
according to the grade and gender variables and concluded that students had a good level of learning,
active learning, collaboration and communication and problem-solving skills. Again, in a research on the
skills of having the National Education Technology Standards, Yildirim (2013) discovered that students
had a moderate level of communication and collaboration skills. In their research on the relationship
between critical thinking and communication skills of the secondary school students, Kdéksal and
Cogmen (2018) also revealed that the communication skills of secondary school students were high,
however, their communication skills declined as the grade increased. When the visual and written
metaphors of the study group are viewed, it can be concluded that this skill is developed with the
achievements in primary education, because the students have been found to give importance to
listening while expressing their emotions and thoughts. This proves that the communication skill, which
is common in almost all the studies conducted on what the 21st century skills should be, can be taught
to students. On the other hand, the communication skill is defined as expressing yourself with not only
verbal but also written and non-verbal communication forms (MNE, 2018; Partnership for 21st Century
Learning; Sarkin, 2012; Tuncel, 2009; Trilling & Fadel, 2009). When evaluated in this aspect, it is seen
that it is necessary to improve the students' skills of using written and non-verbal communication forms.
A new question content, which aims at measuring collaborative problem-solving based on PISA, is
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presented as an example in the assessment of the students' communication performance. In the sample
question from PISA 2015, students try to solve a problem by effectively communicating with their group
friends in the computer environment. The group leader builds consensus with the team members to
ensure that the problem is understood in a common way. Additionally, feedback is given on the screen
with respect to the results of the student's trials. Students can also be given the opportunity to learn, via
talking and telephone, which has a high frequency in their perception of communication. Hence,
students' skills to express themselves in different forms can be improved. The fact that the study was
executed with 5th and 6th grade students and these students had not yet taken the course of
“Communication and Presentation Skills” can be thought to have caused such a result. In other words,
inclusion of the course in curricula has been considered as a positive situation. However, teaching
methods and techniques also differ due to the increase in the achievements and skills expected from
students together with technological advancements. In parallel with the technological developments, it
is believed in this research that the high level of both “talking” and “telephone” metaphors created both
in written and visually related to communication and the activities in the course books prepared by the
Ministry of National Education (MNE) contribute and will contribute to the improvement of the
communication skills of the students thanks to tools such as computers, phones and tablets. In this
context, working spaces, where students can work in collaboration, will be created, allowing students to
use different communication channels.

This research was carried out with secondary school students who had not yet taken the
"Communication and Presentation Skills" course and studied in a private school. It is recommended to
conduct the study in all the grades of the secondary schools and in state schools and to make
comparisons for obtaining more comprehensive data. As obtained in the research, the metaphors
created by the fifth and sixth-grade students can be seen as important signs to understand the positive
and negative effects of communication on students. In future studies, contribution can be made to the
literature by reviewing the relationship between the communication skill and different variables.
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Turkish Version

Girig

Donisen ve gelisen bilim ve teknoloji ile birlikte tlkelerin izledikleri egitim politikalari degismektedir.
Egitim-Ogretim sisteminin 6nemli pargasini olusturan 6grenci ve Ogretmenler de dontsimi ilk
deneyimleyen bilesenlerdir. Ogrencilerin giinliik yasamlarini kolaylastirmak, onlari is hayatina hazirlamak
egitimin temel amaglarindandir. Ozellikle giinimiizde teknolojide yasanan hizli gelisimler 6grenme
ortamlarini etkilemekte ve degistirmektedir. internet, sosyal aglar gibi uygulamalar 6grencilerin iletisim
bigimlerinin farklilasmasina yol acarken ideal 6grenme ortaminin degistigine isaret etmektedir.
Yirmibirinci ylzyil bilgi ve iletisim teknolojileri dnceki donemlerden farkli olarak ¢ok kiiltlirli toplumlar
bir araya getirmeyi basarmis, bilgiye ulasmanin kolaylasmasi, bilgi cesitliligindeki artis ile beklentileri
degistirmistir. Farklilasan ¢agin geregi beklentilerle birlikte teknolojik ve bilimsel ilerlemelerde gorilen
hizli degisim ve bireylerin bu farkhliklara uyum saglayabilmeleri amaciyla nasil bir yol izlenecegi
tartisiimaktadir. 21. yizyilda ne tir beceriler kazanmis kisilere ihtiya¢ olacagini belirlemeye iliskin
arastirmalar, ¢ok sayida Ulkenin kalkinma stratejilerinde 6nemli bir yere sahip olmustur (Richens &
McClain, 2000; Roulis, 2004; Sahin, 2010; Cited by: Daghan et al., 2017). 2003 yilinda Kuzey Merkez
Bolgesel Egitim Laboratuvari (The North Central Regional Educational Laboratory-NCREL) iki yillik bir
¢alisma sonunda 21. ylizyil becerilerini kiiresellesme ve dijital ¢agin 1siginda dijital ¢ag okuryazarhgi, etkili
iletisim, yuksek verimlilik, yaratici disinme olarak belirlemistir (as cited in Karakas, 2015). 2007 yilinda
Amerikan Kolej ve Universiteler Dernegi 21.ylizyilda Universite mezunlarinin sahip olmasi gereken
becerileri kisisel ve sosyal sorumluluk, insan kaltlrleri, fiziksel dinya literatiirti, batincil 6grenme
cergevesinde siniflandirmistir. Ulusal Arastirma Konseyi, 2005 yilinda gesitli atdlye galismalari sonucunda
21.yuzyil becerilerini bilissel beceriler, kisilerarasi beceriler, i¢sel-6zsel beceriler olarak belirlemistir.
21.Ylizyil Becerilerinin Degerlendirilmesi ve Ogretilmesi Grubu, bu becerileri diisiinme yollari, yaraticilik
ve yenilik, calisma yollari, galisma icin araglar, diinyada yasam gercevesinde siniflandirmistir (as cited in
Karakas, 2018). 21.Ylzyil Beceri Ortakligi yine kapsamli bir cerceve olusturarak 6grenme ve yenilenme
vetkinlikleri, bilgiyi, ve teknolojiyi kullanabilme becerileri, yasam ve kariyer becerileri konulari altinda
Universite ve is yasami icin 21.ylzyil becerilerinin neler olmasi gerektigini belirtmistir (Goksun & Kurt,
2017; Karakas, 2018; Trilling & Fadel, 2009; Yalgin, 2018). OECD (2018)’nin hazirlamis oldugu bir raporda
2030 yilinda glinimiizde olan bazi mesleklerin kaybolmus olacagi, bu sebeple 6grencilere glinimiizle
ilgili bilgi aktarmaktan ziyade gelecege doniik olarak kendilerini hazirlamalari gerektigi belirtilmistir.
Ogrencilerin farkh becerileri kazanmalari gerektigi, aksi takdirde ilkelerin kiiresel ekonomide rekabet
edemeyecegi belirtilmistir (OECD, 2018; Wagner, 2008). 21. ylzyil becerilerine yo6nelik yapilan
calismalar; Ust dizey distinme (problem ¢ozme, karar verme, elestirel dislinme vs.), yenilikgilik,
yaraticilik, isbirligi ve iletisim becerileri, dijital cag okuryazarligi, gonulltlik esasl ¢alismalar, yasam boyu
o6grenme, kisisel ve sosyal sorumluluk gibi becerilerin bireylere kazandirilmasi konusunda vurgular
yapmaktadir (Bozkurt & Cakir, 2016). Kisilerin egitim ve g¢alisma hayatindaki rekabet ve farkliliklara
adapte olabilmeleri ve basarili olmalari igin beklenen 21. yizyil becerilerinin egitimin ilk kademelerinde
kazandirilmasi, 6grencilerin farkli becerilerle donatiimis bicimde yetistirilmesi acisindan 6nemli
gorilmektedir.

21.ylizyilda geleneksel egitim anlayisindan farklilasarak degisen ve gelisen egitim ihtiyaclar
neticesinde Tirk egitim sistemi 6gretim programlarinda 6grencilere kazandirilmak istenilen beceriler
degismistir. Ogrencilerden degerlerine sahip c¢ikan ancak giiniimiiz ve gelecegin ihtiyaclarini
karsilayabilecek yetkinlik ve yeterliklerde yetismesi beklenmektedir. Bu baglamda, ilkogretim ve
ortadgretim programlarinda Tiirkiye Yeterlikler Cercevesi adi altinda sekiz temel yetkinlik belirlenmistir
(MEB, 2018). Bu yetkinliklerden biri de iletisimdir. iletisim hem anadilde hem de yabanci dillerde iletisim
becerileri olarak ifade edilmistir (MEB, 2018). Ogretim programlarinda iletisim; ana ve yabanci dillerde
duygularini, diisiincelerini, kavram ve olgulari, olaylari okuma, dinleme, konusma, yazma ve her tirli
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sosyal cevrede dilsel etkilesimde bulunma olarak tanimlanmistir (MEB, 2018). Bu dogrultuda iletisim
becerisi; s0zlli, yazili ve sozsiiz iletisim becerilerini farkl sekillerde ve anlamlarda anlatma, farkh
alanlarda dinamik bigimde iletisim kurma, aktif bir dinleyici olma seklinde anlatiimistir (Partnership for
21st century learning; Trilling & Fadel, 2009). 21. yizyil becerileri ile 6gretim programlarinda yer alan
iletisim becerisinin tanimlarina bakildiginda 6grencilerden beklenen yeterliklerin birbirine oldukga yakin
oldugu anlasiimaktadir. Literatiirde yapilan tanimlamalara bakildiginda da iletisim igin birbirine yakin
tanimlarin oldugu goérilmektedir. Tuncel (2009) iletisimi kisiler ve toplum arasinda duygularin,
distncelerin iletimini gorinti, simge, yazl, s6z, el, kol hareketleri gibi araglarla hedefe ulastiran bir
etkilesim siireci olarak tanimlamistir. Sarkin (2012) tarafindan bilgilerin ve duslncelerin farkh yollarla
hedefe aktarilmasi olarak iletisim tanimlanmistir. Anadilde ve yabanci dillerde iletisim, etkili iletisim,
dijital iletisim gibi siniflandirmalari ve tanimlamalari yapilan iletisim olgusunun giiniimiiz ve gelecek
diinyasindaki 6nemi toplumlar tarafindan vurgulanmis ve 6gretim programlari ya da cesitli kanallar
yoluyla bu becerinin 6grencilerde bulunmasi gerektigi net bir sekilde ifade edilmistir. Bununla beraber
iletisim tanimlarinda belirtilenler 6grencide gorilmesi beklenen 6zelliklerdir; ancak 6grencilerin iletisim
denildiginde ne anladiklarina bakilmasi da yeterliklerin kazandirilabilmesi agisindan 6nemli bir durum
olarak goriilmektedir. Bu arastirma kapsaminda cevabi aranmakta olan temel sorun iletisimin 6grenciler
tarafindan nasil algilandiginin ortaya konabilmesidir. Boylelikle 6gretim programlarinda yer alan ve
21.ylzyll becerisi olarak ifade edilen iletisim yeterliklerinin 6grenciler icin ne ifade ettigi, kullandiklari
metaforlar sayesinde var olan ve olmasi beklenen iletisim algilari arasindaki farkliliklari ve benzerlikleri
gosterilebilecektir.

Rastgele bir durumun veya kavramin baska bir kavram vasitasiyla anlasilmasi, deneyimlenmesi olarak
anlamlandirilan metaforlar Aristo’dan gliniimuze kadar kullanilagelmektedir (Lakoff & Johnson, 1980).
Metaforlar, arastirma yapan kisilerin farkinda olunan ya da tahmin edilen gergeklerin ard alanindakileri
goérmeleri, ayrintilarin farkina varmalarini saglamaktadir (Alger, 2009; Kadunz & Straber, 2004; Morgan,
1998). Benzerligi olmayan iki durum arasinda bag kurularak, var olan zihinsel sema baska bir sema olarak
iletilir (Saban, 2008). Shuell (1990) tarafindan “Eger bir resim 1000 kelimeye bedelse, bir metafor da
1000 resme bedeldir” seklinde 6nemi vurgulanan metaforlar egitimcilerin kendi uygulamalarini anlama
ve aciklamalarindaki giice vurgu yapmaktadir (Saban, 2008). Bir baska yarari da bircok ham verinin,
bilginin toplanmasi, yorumlanmasi, aktarilmasi gibi daginik olaylari anlasilabilir kilmayi saglayabilmesidir
(Erdem & Satir, 2000).

Tirk egitim sistemi 6gretim programlari incelendiginde temel yeterlik olarak kazandiriimak istenen
iletisim yetkinliginin ortaokul diizeyinde “iletisim ve Sunum Becerileri” dersi olarak verildigi
goriilmektedir (MEB, 2018). Bu ders ortaokul 7. ve 8. siniflarda segmeli ders segeneginde bulunmaktadir.
Arastirma kapsaminda da ortaokul 5. ve 6. sinif 6grencilerinin iletisim olgusunu nasil algiladiklar
arastirilmistir. Bu olguyu sozel ve gorsel olarak ifade etmeleri istenmistir. Boylelikle 6grencilerin dersi
almadan oOnceki algilari ortaya konabilecek ve 6grencilere kazandiriimasi gereken becerilerin neler
olduguna dair goris belirtilebilecektir.

Yukarida bahsedilenler dogrultusunda arastirmanin amaci; 5. ve 6. sinif 6grencilerinin “iletisim”
olgusuna yonelik algilarinin metaforlarla ifade edilmesi seklinde belirlenmistir. Arastirmanin amaci
dogrultusunda su sorulara yanit aranmistir: Ogrencilerin;

1. Kendilerini en iyi ifade ettikleri iletisim kanali hangisidir?
2. lletisim olgusuna yonelik yazili ve gorsel metaforlari ve bu metaforlarin kategorik gruplari
nelerdir?

Yontem
Arastirma Modeli
Arastirma, nitel arastirma yaklasimi ile tasarlanmis olup olgubilim deseni kullaniimistir. Olgubilimde

bireylerin bir olguyu nasil deneyimledikleri hakkindaki benzerlikler arastirilarak zengin igerikli ve dolayli
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deneyimlerin raporlanmasi amaglanmaktadir (Creswell, 2012; Patton, 2002). Olgubilimde “Arastirilan
olguya ait yasanilan deneyimin anlami, yapisi ve 6zl nedir?” temel sorusuna yanit aranmaktadir
(Husserl, 2012). Yildirm ve Simsek’e (2013) gore; bilinen ancak tam olarak kavranamayan olgulari
arastirmayl amagclayan desende; kavramlarin, algilarin, yénelimlerin arastiriimasi uygundur. Arastirma
kapsaminda izlenen yontem sireci Sekil 1'de sunulmustur.

e olgubilim desen f— calisma grubu

eolgu: iletisim

eamag: iletisim algisini
belirlemek

eiletisim algisi formu
eresimler

e seckisiz olmayan eicerik analizi

ornekleme
arastirma modeli * uygun drnekleme veri toplama araci ve
5. ve 6. sinif 6grencileri analizi

Sekil 1. Arastirma yontemi sireci.
Calisma Grubu

2018-2019 egitim-6gretim yihinin bahar déneminde istanbul ilinde bulunan bir 6zel okulda 5. ve 6.
sinifta 6grenim goren 80 6grenci arastirmanin ¢alisma grubunu olusturmustur. Olgubilim deseninde veri
kaynagi, odaklanan olgu ile dogrudan deneyimlerini aktarabilen bireyler veya gruplar olmaktadir
(Yildinm & Simsek, 2013). Ogrencilerin “iletisim ve sunum becerileri” dersini 7. ve 8. Siniflarda
almalarindan dolayi programda yer alan iletisim becerilerinin nasil algilandiginin belirlenmesi amaciyla 5.
ve 6. siniflar calisma grubu olarak belirlenmistir. Ogrencilerinin iletisim konusunda dogrudan yasantiya
sahip olmalari ve farkli gruplar arasindaki benzer noktalari belirleyebilmek amaciyla ortaokulun ilk iki
kademesi ile galisiimistir. Arastirmada maksimum cesitlilik saglamak amaciyla farkh sinif tiirG ve
cinsiyetten veri toplanmistir. Calisma grubunu olusturan 6grencilerin 44’0 kiz, 36’si erkektir. Calisma
grubunu olusturan 50 6grenci 5. sinif, 30 6grenci ise 6. sinifta 6grenim gérmektedir. Arastirmaya katilan
o6grenci grubu seckisiz olmayan oOrnekleme yontemlerinden uygun 6rnekleme yontemi kullanilarak
olusturulmustur. Uygun ornekleme, ¢ogu zaman arastirmacinin zaman, isglct gibi sinirli durumlar
nedeniyle diger 6rneklem yontemlerinden yararlanilamadigi durumlarda tercih edilir (Yildirim & Simsek,
2013). Uygun o6rneklemede, ihtiya¢ duyulan biyuklikteki grup belirlenene kadar en ulasilabilir olan
cevaplayicilardan baslanarak 6rneklem olusturulur (Blytikoztlrk, Akglin, Karadeniz & Demirel, 2010). Bu
¢alismada da; arastirma sorularinin yaniti olabilecek durumlar tekrar etmeye baslayincaya kadar veri
toplama araci uygulanmis ve ¢alisma grubunun biyiikliglne karar verilmistir. Veri toplama araglar bir
araya getirilerek kitapcik haline getirilmistir. Kitapgikta arastirmanin amacina, arastirmacilarla ilgili kisa
bilgilere, verilerin kimseyle paylasiimayacagl sadece arastirmanin amaci dogrultusunda kullanilacagina
ve O0lgme araglarina ait yonergelere ait bilgiler bulunmaktadir. Kitapgik basili hale getirilmis ayni zamanda
Google Formlar aracihigiyla elektronik bir form olusturulmustur. Veriler, arastirmacilarin ¢cevresinde olan
ve arastirmaya katilmaya gondlla evli bireylerden toplanmistir. Arastirmaci goriisebildigi evli bireylerle
bizzat elden veri toplanmasini gergeklestirmistir. Uzakta olan ve gériisme imkani olmayan evli bireylerle
elektronik form eposta veya cep telefonu mesajiyla paylasiimistir. Toplamda 585 evli bireye ulasiimis
ancak eksik ve hatali doldurulmadan dolayi 35 veri arastirmaya dahil edilememistir. Arastirmaya dabhil
edilen verilerin 310’u elektronik ortamdan 240’1 elden toplanmistir. Bireylerin veri toplama araclarini
doldurmalari yaklasik 20 dakika stirmdstir.
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Verilerin Toplanmasi

Arastirmacilar tarafindan, 5. ve 6. sinifta 6grenim goéren 6grencilerin iletisim olgusuna iligkin algilarini
belirlemek icin iki kissimdan olusan “iletisim Algisi Formu” hazirlanmistir. iletisim Algisi Formu (EK1)
olusturulurken Ug 6lgme ve degerlendirme uzmanindan goériis alinmig ve 6neriler dogrultusunda form
diizenlenmistir. iletisim Algisi Formu’nun diizenlenme asamasinda galisma grubuna benzer bir grupta
deneme uygulamasi da yapilmis, gelen yanitlar incelenerek forma son hali verilmistir. Olusturulan
formun ilk boéliminde “iletisim ... gibidir. Clinkd ...” ifadesi yer almaktadir. Buradaki ifadelerin 6grenciler
tarafindan tamamlanmasi ve benzetme nedenlerini agiklamalari istenmistir. Dolayisiyla metafor olgusu
ile metaforun kaynagi arasindaki bagin kurulmasi gerekgeler incelenerek saglanmistir. Formun ikinci
bélimunde ise 6grencilerden iletisimle ilgili benzetimlerini yansitan resim gizmeleri ve cizdikleri resmin
gerekgesini agiklamalari istenmistir.

Bu baglamda o6grencilerin iletisimi nasil algiladiklar, cizimleri ve cizimlerinin altina yazdiklari
ifadelerin birlikte incelenmesiyle saglanmistir. Ayrica formda 6grencilere kendilerini en iyi ifade ettikleri
iletisim kanalinin hangisi oldugu da sorulmustur. Arastirma kapsaminda daha derinlemesine
betimlemeler elde edebilmek ve karsilastirma yapabilmek icin 6grencilerin yazili anlatimlari, gizdikleri
resimler ve tercih ettikleri iletisim kanali cevaplarindan yararlanilmistir. Uygulama asamasinda
ogrencilerden oncelikle formun ilk bolimini daha sonra ikinci boélimd olusturan resim gizmeyi
tamamlamalari istenmistir. Ogrenciler yazili ifadeleri ve c¢izimleri bir ders saatinde (40dk)
tamamlamislardir.

Verilerin Analizi

Arastirmada 6grencilerden elde edilen verilerin analizinde igerik analizi tekniginden yararlanilmistir.
icerik analizinin amaci, ¢alisilan konunun anlasiimasi ve o konu ile ilgili bilgi edinilmesidir (Weber, 1990).
icerik analizi ele alinan olguya odaklaniimasi ve metin icindeki hem acik, belirgin hem de gizli icerigin
incelenmesi olarak bilinir. icerik analizinde amag; icerigin ortaya cikarilmasi icin birbirine benzeyen
verileri belirli kavramlar ve temalarla siniflandirarak bir araya toplamak ve bu siniflandirmalari anlamh
olarak raporlayarak okuyucuya sunmaktir (Yildirim ve Simsek, 2013). Ortaokul 5. ve 6. sinif 6grencilerinin
iletisim olgusuna iliskin algilarinin belirlenmesi siirecinde: isimlendirme (etiketleme), eleme, kategori
olusturma, verilerin gecerlik ve glvenirliginin saglanmasi, frekanslarin hesaplanmasi ve yorumlama
asamalari izlenmistir.

isimlendirme (etiketleme) asamasi: Arastirma kapsaminda gelistirilen form aracihgiyla 6grencilerin
trettikleri s6zli metaforlar toplanmis ve alfabetik siraya gére MS Excel 2007 paket programina kod
olarak aktanimistir. Ham veriler formun iki bolimiinde birlikte incelenmis, mantiksal olarak
desteklenmeyen metaforlar veri setinden cikarilmistir. Ayrica formu eksik tamamlayan 6grencilerin
verileri de dikkate alinmamustir.

Eleme asamasi: iletisim olgusuna yoénelik toplanan ham veriler incelenerek metaforlar arasinda
benzerlikler belirlenmistir. Her 6grencinin anlamh ve tutarli bir metafor olusturup olusturmadig
yaptiklari agiklamalar ve gizdikleri resimlerle birlikte arastirmacilar tarafindan incelenmistir. Eleme
asamasinda 6grencilerin yapilandirmadiklari ya da formun gorsel ve sozel bolimleri ile iliski kurmadan
olusturduklari metaforlar analiz kapsamindan gikarilmistir. Geriye kalan 80 adet yazili ve gorsel
metaforun bulundugu ham veriler kategori olusturma asamasinda incelenmistir.

Kategori olusturma asamasi: Arastirmacilar bu asamada elde ettikleri bilgileri detayli inceleyerek
anlaml boélimlere ayirmaya ve her boliimiin kavramsal olarak ne ifade ettigini anlamaya calismislardir.
Kendi icinde anlamli bir bitin olusturan iletisim olgusuna yonelik metaforlar, arastirmacilar tarafindan
genel olarak isimlendirilmistir. Kategorilerin bir kismi dogrudan 6&grencilerin yanitladigi formdan
olusturulmus bir kismi ise nelerden bahsettikleri ¢ikarsanarak olusturulmustur. isimlendirme yapilirken
genel bir kavramsal yapi kullanmaya dikkat edilmis, tim metaforlari kapsayacak nitelikte olmasina ve
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gruplarin kapsamlarinin birbiri ile cakismamasina dikkat edilmistir. Boylece iletisim olgusuna yonelik
veriler, Sekil 2’de belirtilen bes kategori altinda toplanmistir.

—
™ ™

duygu \

iletisim

varolus | arag/araci |

Sekil 2. iletisim algisina yonelik olusturulan kategoriler.

Sekil 2’de belirtildigi gibi 6grencilerin iletisim olgusuna yonelik algilari doga, duygu, yiyecek, varolus,
arag/araci bigciminde adlandirilmistir. Adlandirma yapilirken metaforun konusu, metaforun kaynagi ve
metaforun konusu ile kaynagi arasindaki iliski dikkate alinmistir.

Gegerlik ve giivenirligin saglanmasi asamasi: Ogrencilerin iletisime iliskin yazdiklari metinlerin ve
cizdikleri resimlerin ¢éziimlenmesinde her bir arastirmaci kendi olusturdugu Excel tablosunda igerik
analizinin bahsedilen ilk ¢ asamasini ayri ayri gerceklestirmistir. Arastirmacilar tarafindan formlara
verilen sira numaralari ayni olmak kosuluyla iletisim olgusuna yonelik metaforlara iliskin kodlar
belirlenmistir. Metaforlara verilen kodlara bagh olarak kategoriler olusturulmustur. Arastirma verilerinin
gecerligini saglamak igin ayrintili betimlemelerden yararlanilmig, 6grencilerin gizimleri ve gizimlerine ait
aciklamalar da metaforlarla birlikte degerlendirilmistir. Ayrica arastirmacilar disinda bir uzman
incelemesine basvurulmus, elde edilen metaforlarin anlamli kategoriler altinda listelenip listelenmedigi
sorulmustur (Cresswell, 2012). Yapilan kodlamalar ve olusturulan kategoriler arastirmacilarin ve uzmanin
bir araya gelmesiyle karsilastiriimis ve farkli disiinilen kodlamalar hakkinda tartisilarak uzlasma
saglanmistir. Arastirmada kodlayici sayisinin tek sayi olmasina dikkat edilmis ve uzlasmanin
saglanamadigl kodlamalarla ilgili cogunlugun karar verdigi kodlamada nihai karar verilmistir.

Verilerin glvenirligi icin arastirmacilar ve bir 6lgme degerlendirme uzmani kendi kategorilerini
olusturmuslar ve aradaki uyuma bakilmistir. Arastirma verilerinin givenirligi Miles ve Huberman’in
(1994) formdilinden (Guvenirlik Formli = Go6rus birligi/Gorus birligi+Gorus ayriligl) yararlanilarak
(74/74+6) benzerlik katsayisi .93 olarak hesaplanmistir. Formiilden elde edilen sonuca gore;
arastirmacilarin degerlendirmeleri arasinda %93.00 oraninda bir uzlasma (givenirlik) saglanmistir.
Arastirmada kodlayicilar arasindaki uyusum katsayisinin yiiksek olmasi sonucunda bulgularin frekans
degerleri hesaplanmis ve raporlama asamasi tamamlanmistir.

Bulgular

Arastirma bulgulari, arastirmanin alt amaglarina uygun olarak 6grencilerin duygu ve dislincelerini en
iyi sekilde ifade ettikleri iletisim kanal bulgulari ve yazili, gérsel metaforlara iliskin bulgular seklinde
sunulmustur.
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Arastirma verilerine gore 0Ogrencilerin iletisim olgusuna yonelik, kendilerini en iyi ifade ettikleri
iletisim kanali MEB ortadgretim kitabinda belirtilen baslklar olarak dért kategoride incelenmistir. iletisim
kanallari kategorisi ve her bir kategoriye ait tercih edilme sikliklari Tablo 1'de sunulmustur.

Tablo 1.

Ogrencilerin Tercih Ettikleri iletisim Kanallari ve Frekans Degerler.

Kategori (f)
S6z 58
Yazi 31
Gorsel 33
Beden 39
Hepsi* 6

*ogrenciler birden fazla isaretleme yapabilmistir.

Tablo 1 incelendiginde 6grenciler tarafindan en gok tercih edilen kategoriler sirasiyla s6zli (f=58),
beden (f=39), gérsel (f=33), yazili (f=31) iletisim kanalidir. Ogrenciler genel olarak birden fazla iletisim
kanali tercih etmistir. ilgili kategorilerden hepsini isaretleyen dgrenci sayisi ise en azdir (f=6). Ayrica
ogrencilerin iletisim kurarken birden fazla iletisim kanalini tercih ettikleri de Tablo1’de gériilmektedir.

Ogrencilerin iletisim olgusuna yénelik anlatimlarinda kullandiklar ¢ok sayidaki yazili metafor bes
farkli kategoriye ayrilmistir. Kategoriler, metaforlar ve her bir kategoriyi olusturan metaforlarin
belirtilme sikliklari Tablo 2’de sunulmusgtur.

Tablo 2.

Kategorileri Olusturan Metaforlar ve Frekans Degerleri.

Kategori Metafor Metafor sayisi (f)

Doga su(f=2), gokyuzi(f=1), glines(f=1),bulut(f=1), ses(f=1), yanki(f=1) 7

Duygu anlasma(f=5), yardimlasma(f=1), hayal(f=1), mutluluk(f=3), 13
gizem(f=1), sevgi(f=1), kurtarici(f=1)

Yiyecek hamburger(f=1), limon(f=1), seker(f=1), yemek(f=1) 4

Varolus hayat(f=5), arkadas(f=2), her sey(f=2), insan(f=2), toplum(f=1), 13
¢ocuk(f=1),

Arag/Araci konusma(f=17), telefon(f=3), bag(f=4), oyun(f=5), ifade(f=3), 43

tiyatro(f=3), kalem(f=1), kitap(f=1), teknoloji(f=1), dlizyazi(f=1),
haberlesmek(f=1), elektrik(f=1), isinlanma(f=1), resim(f=1)

Tablo 2 incelendiginde en sik tekrar eden metafor kategorisi “Arag/Aract” (f=43), en distk sikliga
sahip metafor kategorisi ise “Doga” (f=7)'dir. Kategorileri olusturan metaforlara ait 6grencilerin
kullandiklari ifadelerden 6rnekler asagida siralanmistir:

Doga kategorisini olusturan metaforlari iceren anlatimlar incelendiginde 6grencilerin iletisimi su,
gokyuzi, giines, bulut, ses ve yankiya benzettikleri goriilmistiir. iletisimin yasamin gerekliligi olarak
algilandigina ve kisinin kurdugu iletisim kadar hayatta var olabildigine vurgu yapilmistir. Bu kategoriye ait
ozelliklerin anlasiimasi amaciyla 6grencilerin yazili ve gorsel anlatimlarindan alintilara yer verilmistir.

“Iletisim su gibidir; ¢linkii birden konusmaya basladigimizda disiindigiimiiz her seyi anlatmak icin
farkli duyu organlarimizi kullaniriz.” (021-K)
“Iletisim glines gibidir; ¢linkii insani aydinlatir.”(028-K)

“lletisim yanki gibidir; ¢linkii sesinizi duyurmak istediginizde veya bir sey sdylediginizde ne kadar
bagirirsaniz o kadar cevap alabilirsiniz.”(041-E)

1237



Dondii Bahar SAHIN SARKIN, Aysemin DURAN — Pegem Egitim ve Ogretim Dergisi, 10(4), 2020, 1219-1246

GIf’?////‘
(/(/f/(
(e

Sekil 3. Doga kategorisine ait 6rnek 6grenci Sekil 4. Doga kategorisine ait 6grenci gorseli 2
gorseli 1 (041-E). (628-K).

041 kodlu &grenci Sekil 3’te bir kisi karsi tarafa ne sdylerse ayni sekilde cevap aldigini resmederek
iletisimi yankiya benzetmistir. 028 kodlu 6grenci Sekil 4’te salincakta sallanan, yiizleri dogaya doéniik iki
kisi cizmistir. Ogrenci iletisimi glinese benzetmistir. iletisimi 1sikk sacma ve aydinlatma olarak
resmetmistir.

Duygu kategorisini olusturan metaforlari iceren anlatimlar incelendiginde 6grencilerin iletisimi
mutluluk, gizem, sevgi, kurtarici, hayal, yardimlasma, anlasmaya benzettikleri gériilmiistiir. iletisimin iyi
ya da kot duygularin paylasimi igin gereklilik olarak algilandigi séylenebilir. Bu kategoriye ait 6zelliklerin
anlasilmasi amaciyla 6grencilerin yazili ve gorsel anlatimlarindan alintilara yer verilmistir.

“lletisim kurtarici gibidir; ¢linkii mesela acil bir durumumuz var, onun igin birini arayip konusabiliriz
veya bir arkadasimizla yanhs bir mesele yiziinden kustiysek onunla konusup bu meseleyi
diizeltebiliriz.” (078-E)

“Iletisim sevgi gibidir; ¢linkii resim ¢izerek, sarki sdyleyerek, film izleyerek sevgimizi gdsteririz.”(038-
K)

“lletisim mutluluk gibidir; ¢iinkii diinyanin bir ucunda bile olsa sevdiklerimize dzgiirce ulasabiliriz,
mutlulugumuzu ve Gziintimiizii paylasabiliriz.”(042-K)

Sekil 5. Duygu kategorisine ait 6rnek 6grenci Sekil 6. Duygu kategorisine ait 6rnek 6grenci
gorseli 1 (016-E). gorseli 2 (011-K).
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016 kodlu 6grenci Sekil 5’te iletisimi gagasinda mektup tasiyan bir kusla resmetmistir. Tim
duygularimizi 6zgir bigimde diinyanin herhangi bir yerinde yagayan kisilere ulastirabilecegimizi
belirtmistir. 011 kodlu 6grenci Sekil 6'da iletisimi yiizleri giilen iki arkadasla resmetmistir. iletisimi
mutluluk duygusu ile bagdastirmistir.

Yiyecek kategorisini olusturan metaforlari iceren anlatimlar incelendiginde Ogrencilerin iletisimi
hamburger, limon, seker ve yemege benzettikleri gérilmustir. Bu metaforlar incelendiginde iletisimin

cesitlilik saglamak icin gerekli oldugu ve olumlu algilandigi soylenebilir. Bu kategoriye ait ozelliklerin
anlasilmasi amaciyla 6grencilerin yazili ve gorsel anlatimlarindan alintilara yer verilmistir.

“lletisim yemek gibidir; ¢linkii nasil farkli malzemeleri bir araya getirip yemek yapiyorsak iletisim
kurarak da arkadas ortamimizi olustururuz.” (064-E)

“Iletisim limon gibidir; ¢linkii tek basimiza oldugumuzda tatsiz oluruz ama seker gibi arkadaslarimiz
oldugunda limonataya benzeriz.” (033-E)

“Iletisim hamburger gibidir; ¢linkii malzemeler ne kadar cesitli olursa o kadar lezzetli olur. Bir ¢ok
duyu organimizla kurdugumuz iletisim daha iyi olur.”(02-E)
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Sekil 7. Yiyecek kategorisine ait 6rnek 6grenci Sekil 8. Yiyecek kategorisine ait 6rnek 6grenci
gorseli 1 (O33-E). gorseli 2 (02-E).

033 kodlu dgrenci Sekil 7’de birey, tek basina oldugunda mutsuz ya da yalniz olacagini ancak
cevresinde arkadaslari oldugunda mutlu ya da keyifli olacagini resmederek iletisimi limon ve sekerden
olusan limonataya benzetmistir. 02 kodlu &grenci Sekil 8'de iletisimi hamburgere benzeterek
resmetmistir. Resimde igerisinde gesitli malzemeleri bulunan hamburger gérme, dokunma, koku, tat
alma duyulariyla betimlenmistir. Boylelikle, iletisimin farkh tlrlerine vurgu yaptigi diistinilebilir.

Varolus kategorisini olusturan metaforlari iceren anlatimlar incelendiginde 6grencilerin iletisimi
hayat, arkadas, toplum, cocuk, her sey ve insana benzettikleri gériilmistir. insanlarin etkilesim kurma,
hayatta kalabilmeleri igin iletisimin varolus olarak algilandigi séylenebilir. Bu kategoriye ait ozelliklerin
anlasiimasi amaciyla 6grencilerin yazili ve gorsel anlatimlarindan alintilara yer verilmistir.

“lletisim hayat gibidir; ¢linkii konusmadigimiz zamanlarda mesajlagarak ya da hayvanlara dokunarak
yasayabiliyoruz.” (044-K)

“lletisim ¢ocuk gibidir; ¢linkii onu dogru kullanmazsak aglariz, iziiliiriiz. Dogru kullanirsak giileriz,
basarili oluruz. Cocuk nasil bilyiirse hayati dyle goriir.” (063-E).
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“Iletisim hayata sekil vermek gibidir; ¢linkii insanlarla normal konustugumuzda kursun kalemle yaz
yazmis gibi oluruz. Sarki séyledigimizde, komiklik yapti§imizda ise renkli boya kalemleri ile yazmis gibi
oluruz.”(068-K)

Sekil 9. Varolus kategorisine ait 6rnek 6grenci Sekil 10. Varolus kategorisine ait 6rnek 6grenci
gorseli 2 (010-K) gorseli 1 (068-K)

068 kodlu &grenci Sekil 9’da sarki sdylemenin iletisimi renklendirdigini resmederek iletisimde
canhhga vurgu yapmistir.

010 kodlu 8grenci Sekil 10’da farkh tiirdeki canhlilarin kendilerine 6zgii konusma bicimlerini
kullanarak birbirleriyle anlastiklarini resmetmis, iletisimi varolmak icin konusmaya benzetmistir.

Arag/araci kategorisini olusturan metaforlar iceren anlatimlar incelendiginde 6grencilerin iletisimi
telefon, kalem, kitap, kablo, teknoloji, diizyazi, haberlesmek, konusmak, bag-baglanti, boncuk-ip,
elektrik, 1sinlanma, tiyatro, oyun, futbol, ifade, temel ihtiyag, agiklama, resim ve sohbete benzettikleri
gorilmistiir. Ogrenciler tarafindan iletisimin; sosyallesme, anlasma, haberlesme olarak algilandig
soylenebilir. Ayrica iletilmek istenilen mesajlarin cesitli sekillerde yayildigi anlamina da ulasilabilir. Bu
kategoriye ait 6zelliklerin anlasilmasi amaciyla 6grencilerin yazili ve gorsel anlatimlarindan alintilara yer
verilmistir.

“lletisim boncuk ve ip gibidir; ¢iinkii boncuk ile ip diizgiin iletisim kurmazsa boncuk ipten gegmez. Ayni
insanlar gibi. Yanlis iletisim kurdugumuzda insanlarla anlasamayiz.”(025-K)

“lletisim elektrik gibidir ¢iinkii bir haber hizla yayilir ve hi¢ kaybolmaz, iletti§imiz mesajlarin hepsi
uzay boslugunda birikmekte.”(020-K)

“lletisim kablo gibidir; ¢iinkii isittigin sézciigiin veya bir ciimlenin size gére adirhgi ne kadar kaba
olduguna gére iletildigi yere gére dedisiyor.” (035-K)

035 kodlu dgrenci Sekil 11’de kullanilan sézciiklerin nazik/kaba olmasina gére iletisimi bir kablo
olarak resmederek konusurken kullandigimiz kelimelerin énemine vurgu yapmistir. O3 kodlu &grenci
Sekil 12'de, konusarak problemleri ¢dzebilecegimizi resmederek, iletisimde konusmanin dnemine vurgu
yapmistir.
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Sekil 11. Arag/araci kategorisine ait 6rnek Sekil 12. Arag/araci kategorisine ait 6rnek 6grenci
dgrenci gorseli 1 (035-K) gorseli 2 (03-E)

Tartisma, Sonug ve Oneriler

Arastirmanin alt amaglarindan biri olan 6grencilerin hangi yolla iletisim kurmayi tercih ettikleri
sorusundan elde edilen bulgulara dayal olarak 6grencilerin birden fazla iletisim kanalini tercih etmekle
birlikte en gok sézel yolla, en az ise gorsel yolla iletisimi tercih ettikleri gériilmektedir. Ogrencilerden
iletisimi bir resimle anlatmalarinin istendigi diger soruda, yapilan gizimler incelendiginde karsilikh
konusan kisiler ve telefon gizdikleri goriilmektedir. Elde edilen iki bulgu baglaminda 6grencilerin iletisim
denildiginde sozel yolla iletisim kurmayi anladiklari ve bunun igin de arag olarak telefonu ve ylzyilize
konusmay tercih ettikleri anlasilmaktadir. Ayrica yazili ve gorsel bulgularin da birbiriyle tutarh oldugu
gorilmektedir. Bulgular incelendiginde; olusturulan kategoriler icerisinde en fazla frekansa sahip olan
“arag/araci (f=43)” kategorisi 6grencilerin iletisimi bir ara¢ olarak algiladiklarini géstermekte ve
arastirmanin alt amaclarina dair bulgulari ile 6rtiismektedir.

Arastirmanin bulgularina dayanarak, 6grencilerin iletisime 6nem verdikleri gériilmektedir. Bu bulgu
Bozkurt ve Cakir'in (2016) yapmis olduklari calisma ile benzerlik géstermektedir. Bozkurt ve Cakir (2016)
arastirmalarinda, ortaokul 6grencilerinin 21.yy beceri diizeylerini sinif ve cinsiyet degiskenlerine gére
incelemisler ve Ogrencilerin 6grenmeyi 6grenme, aktif 6grenme, isbirligi ve iletisim, problem ¢6zme
becerilerine iyi seviyede sahip olduklari sonucuna ulasmislardir. Yine Yildirm (2013) Ulusal Egitim
Teknoloji Standartlari’na sahip olma becerilerini inceledigi arastirmasinda 6grencilerin iletisim ve isbirligi
becerilerine orta seviyede sahip oldugunu bulmustur. Koksal ve Cogmen (2018) de, ortaokul
ogrencilerinin elestirel diisinme ve iletisim becerileri arasindaki iliskiyi inceledikleri arastirmalarinda,
ortaokul 6grencilerinin iletisim becerilerinin yiksek oldugu ancak sinif diizeyi yikseldikge iletisim
becerilerinin azaldigi sonucuna ulasmislardir. Calisma grubunun gorsel ve vyazih metaforlan
incelendiginde 6grenciler duygu ve distncilerini ifade ederken dinleyici olmaya 6nem gosterdikleri de
belirlendigi icin bu becerinin ilkdgretimdeki kazanimlarla gelistirildigi sonucuna varilabilir. Bu durum
21.yuzyil becerilerinin ne olmasi gerektigine iliskin yapilan arastirmalarin hemen hepsinde ortak olarak
var olan iletisim becerisinin 6grencilere kazandirilabildigini gostermektedir. Bununla beraber; iletisim
becerisi sadece sozli degil ayni zamanda yazili ve sdzsiiz iletisim bicimleriyle kendini ifade etme olarak
tanimlanmaktadir (MEB, 2018; Partnership for 21st century learning; Sarkin, 2012; Trilling & Fadel, 2009;
Tuncel, 2009). Bu agidan degerlendirildiginde 6grencilerde yazili ve sdzsuz iletisim bigimlerini kullanma
becerilerinin  gelistirilmesi  gerektigi  gorilmektedir.  Ogrencilerin  iletisim  performanslarinin
degerlendirilmesinde PISA’nin isbirligine dayal problem ¢6zmeyi 6lgmeyi amaglayan yeni bir soru igerigi
ornek olarak sunulmaktadir. PISA 2015 déneminde bulunan 6rnek soruda, 6grenciler grup arkadaslariyla
bilgisayar ortaminda etkili bir sekilde yazisarak bir problemi ¢6zme denemelerinde bulunmaktadirlar.
Grup lideri problemin ortak bicimde anlasilmasini saglamak amaciyla ekip Gyeleri ile fikir birligi olusturur.
Ayrica dgrencinin yaptigl denemelerin sonuglarina iliskin ekranda geribildirim verilmektedir. Ogrencilerin
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iletisim algilarinda yuksek frekans gosteren konusma ve telefon araciligi ile 6grencilerin 6grenmelerinin
gerceklesmesine de firsat verilebilir. Boylece 6grencilerin farkli bicimlerde kendilerini ifade etme
becerileri gelistirilebilecektir. Calismanin 5.ve 6. sinif 6grencileriyle yapilmis olmasi ve bu 6grencilerin
heniiz “iletisim ve Sunum Becerileri” dersini almamis olmasi da bu sekilde bir sonucun ¢ikmasina sebep
oldugu seklinde duslinilebilir. Yani dersin 6gretim programlarinda yer almasi olumlu bir durum olarak
degerlendirilmistir. Ancak teknolojik ilerlemelerle 6grencilerin kazanmasi beklenen kazanimlar ve
becerilerin artmasi nedeniyle 6gretim yontem ve teknikleri de farklilasmaktadir. Teknolojik gelismelere
paralel olarak bu arastirmada iletisime ait hem yazii hem gorsel olarak olusturulan “konusma” ve
“telefon” metaforlarinin yiiksek olmasi, Milli Egitim Bakanhgi'nin (MEB) hazirladigi ders kitaplarindaki
etkinliklerin bilgisayar, telefon, tablet gibi araglar sayesinde 0&grencilerin iletisim becerilerinin
gelismesine katki sagladigi ve saglayacagi seklinde diistiniimektedir. Bu baglamda &grencilerin isbirligi
icinde calisabilecekleri farkli iletisim kanallarini ayni anda kullanabilecegi ¢alisma alanlari yaratiimis
olacaktir.

Bu arastirma, ortaokul 8grencilerinden heniiz “iletisim ve Sunum Becerileri” dersini almamis olan ve
ozel bir okulda 6grenim goren 6grencilerle gergeklestirilmistir. Daha kapsamli veriler elde edilebilmesi
icin ¢alismanin ortaokulun tim siniflarinda ve devlet okullarinda da yapilmasi ve karsilastirmalar
yapilmasi 6nerilmektedir. Arastirmadan elde edilen besinci ve altinci sinif 6grencilerinin olusturduklar
metaforlar, iletisimin 6grenciler lzerindeki olumlu ve olumsuz etkilerini anlamak agisindan 6nemli
isaretler olarak goriilebilir. Daha sonra yapilacak olan calismalarda da iletisim becerisinin farkl
degiskenler ile iliskisine bakilarak alanyazina katki saglanabilir.
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EK 1:

Sevgili Ogrenci,

Bu form, sizin iletisimle ilgili gorislerinizi belirlemek amaciyla yaptigimiz arastirma kapsaminda
hazirlanmistir. Formda iki bolim yer almaktadir. Arastirmadan elde edilen bilgiler yalnizca bu arastirma
icin kullanilacaktir. Katkilariniz igin simdiden tegekkiir ederiz.

Cinsiyetiniz:....coceveveneeceee e, Sinif: 5.sinif () 6.sinif ()
Kendinizi en iyi ifade ettiginiz iletisim kanali hangisidir? (Birden ¢ok isaretleme yapabilirsiniz.)

0 SOz o Yazi OGorsel (fotograf, resim, grafik, renk vb.) OBeden

1. B6liim: “BANA GORE iLETiSiM”

Bu bolimde size verilen climledeki boslugu kendi diisiincenize gére tamamlamaniz ve yaptiginiz
benzetmenizi bir ya da iki cimle ile agiklamaniz beklenmektedir. Yazinizi el yazisi ya da diiz yazi ile
yazabilirsiniz. Ancak yazinizin okunakl olmasina dikkat ediniz.

Liletisim....ccccoeueeneeee. gIbIdIr. CUNKD w.vorveeeeeee ettt
II. B6liim: “ILETiSiM ile iLGiLi RESMiM”

Bu bolimde, iletisimin sizin i¢in ne ifade ettigini dlistinmeniz ve bu dislncelerinizi yansitan bir resim
cizmeniz istenmektedir. Resminizi renkli kuru boyalarinizi kullanarak yapabilirsiniz. Bu kagidi yatay veya
dikey olarak kullanabilirsiniz.

Cizdiginiz resmi kisaca yazarak agiklayiniz.
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