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Introduction

In today’s world, where economic, social, and technological changes are rapidly increasing,
educational institutions had to make new regulations in their structure to create the type of human
needed by the 21st-century economy. In this context, curriculums were rearranged, duties, roles, and
responsibilities of teachers, students and education administrators were redefined. Depending on this
conception of change, a sense of leadership to be adopted by the teachers and administrators changed
as well (Bozkurt & Aslanargun, 2015; Drucker, 2014; Vockley & Lang, 2008). School administrators
having an important role in raising the individuals needed by the 21-century world need to transform
their school and themselves into this direction (Drucker, 2014). Researchers worked on which skills the
school administrators need to achieve this transformation, and they further improved the three-
dimensional approach (managerial skills, human relations skills, and professional and technical skills)
introduced by Katz in the 50s. New concepts such as respect for diversity, intercultural dialogue, gender
sensitivity, which are the products of the critical pedagogical approach that the contemporary world
focuses on, have emerged, and administrators are also required to know these concepts (Annulis &
Gaudet, 2007; Bateman & Snell, 2004). Furthermore, concepts such as financial literacy, technological
literacy, media literacy, and digital citizenship have been added to these (Cummings & Worley, 2001).
Education administrators, who give direction to today’s human resources and their schools would have
less survival chances unless they are equipped with these knowledges and skills. Recent studies said that
educational managers should exhibit strategic leadership behaviors for the future of their organizations
(Altinkurt, 2007; Coban, Ozdemir, & Pisapia, 2019; Pisapia, 2009; Vera & Crossan, 2004).

Moreover, many researches in the field of educational administration demonstrated that 21st skills
were necessary for the educational administrators (Bozkurt, Coban, & Kan, 2019; Coffin, 2004,
Podmostko, 2000). However, in the literature review, there was no research on the relationship
between school administrators' strategic leadership behaviors and their 21st century skills. This research
was conducted to address this gap in the literature and to determine the skills that school
administrators need to demonstrate strategic leadership.

Managerial Framework
21st Century Skills

Skills introduced by Robert Katz in the 50s provide an important basis in studies on education
administrators’ skills studies. Managerial skills of education administrators mostly include basic skills
related to knowledge of regulation and administrative field, and it is stated as “conceptual skills.”
Another skill includes the relationship with people and is defined as human relations skills in literature.
Lastly, there are professional and technical skills which include technical and professional skills related
to the administrative field, and it is called “technical skills.” Although this classification is also widely
being used these days, it requires to be reviewed due to the innovations of the age and the change in
the human resource type needed (Agaoglu, Altinkurt, Yilmaz, & Karadse, 2012). As a result of this need,
many institutions developed different frameworks. Especially educational institutions also redesigned
their education administrator skills to meet this need (Silva, 2008). “Higher-level skills” or with its
commonly used name “21st-century skills” include skills such as problem-solving, creative thinking and
innovation, having a critical perspective, communication, being literate (media, ICT, etc.), adaptation to
conditions and environment, entrepreneurship and productivity (Vockley & Lang, 2008). These skills are
discussed in three dimensions: “learning and innovation skills,” “literacy skills,” and “life and
professional skills.” Learning and innovation skills are the skills that reveal the mental depth of the
education administrator and determine what type of work environment she/he should be created with
his/her employees. These skills require that individual be creative, work for innovation, have a high level
of critical thinking and problem-solving skill, and be able to communicate and collaborate. Literacy skills
cover the skills to determine the administrator’s literacy skill levels in various fields. The 21stcentury
administrator should know, with information literacy, where information comes from and how
important it is in terms of managerial aspect; s/he should analyze, with media literacy, news and topics
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in media; s/he should endeavor, with technology literacy, to disseminate technology use and culture
within organization. Last skill group, life, and professional skills focus on the managerial skills of the
education administrator, and the administrator is expected to demonstrate self-management, use
initiative, be productive, account for the work and operations s/he carries out, take responsibility for
his/her work, and demonstrate a flexible management approach (Vockley & Lang, 2008).

In creativity and innovation skills, the administrator should be sensitive to different points of view,
understand how ideas might be adapted to the real world and originality and creativity should not be
limited in his/her works. Besides, s/he should use the information or products produced to implement
the innovations in the field, without fear, and with great courage to make a concrete and useful
contribution (Vockley & Lang, 2008). In critical thinking and problem-solving skills, education
administrator should make the right choices and decisions in complex situations and understand the
relationship between different variables related to the problems in the institution, ask right questions to
see different solutions and to find best solutions and carry out analyses and synthesis to solve the
problems (Cottrell, 2005). In communication skills, education administrators should communicate well
with the people inside and outside of the institution and be open to listening; the ability to convince
with communication should be high. In cooperation skills, one of the learning and innovation skills, the
administrator should promote teamwork, provide support the aid needed to reach the common goal,
and know the capacity of each team member and see how much s/he is able to contribute.

In literacy skills, an education administrator should know how to reach information and use it
efficiently in a legal and ethical framework (Demiralay & Karadeniz, 2008). Education administrators
having the media literacy skill should be aware of which media messages are given for which objective.
In media literacy, first, media messages should be perceived and interpreted correctly and evaluated
whether the information is real or fictional with a critical point of view. More importantly, s/he should
be aware of the direction and management power of media on people (RTUK, 2016). An education
administrator having a technological literacy should efficiently use digital technologies in creation,
evaluation, and management and access of knowledge and have a deep understanding of the
legal/ethical framework during this use (Odabasi, 2000). The skills that the education administrator
should demonstrate in terms of flexibility and adaptation under social and professional skills are easy
accommodation to the environment, easy adaptation to different roles and responsibilities, efficient
working in the face of changing priorities and uncertainties (Ceylan, 2001). Relating to the skills of
initiative and self-management, an education administrator should determine his/her own development
needs of him/her and his/her institution’s, be able to manage the time and work well, and be able to
use initiative to achieve the goals of the organization. In social and cultures skills, the administrator
should know the differences between his/her employees and embrace them with respect. S/he should
know that differences are opportunities to make innovations. An education administrator should be
open to people inside and outside of the institution due to his/her authority and responsibilities and
undertake the responsibility of failures in consequence of his/her authorities and responsibilities. S/he
should manage the process well and be able to act in the direction of the plans s/he makes with
employees in order that the institution attain goals (Schater, 2000). Under the leadership and
responsibility skill, education administrator should lead the employees working in the institution in
solving their problem, be leverage in achieving common goals, do his/her best to fulfill his/her duty and
inspire his/her employees by acting honestly and ethically (Vockley & Lang, 2008).

Strategic Leadership

Strategic leadership first appeared in Hambrick and Mason’s Upper Echelon Theory (1984). In this
theory, it was revealed that strategic decisions taken by senior managers affect the performance of the
institutions dramatically. In their research they made Wheelen and Hunger (1986) detected that senior
managers have an important responsibility and the decisions they make direct the climate of the
organization. These studies show that employees act according to the strategic decisions made by senior
managers and follow the vision put forth about the future. Therefore, decisions are taken by strategic
leaders, and the vision they present affect the institution and employees positively or negatively.
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Primarily, strategic leaders should determine the top goal. Then, they should exhibit a model that shows
the way for employees to reach this top goal. Finally, the strategic leader should put high-performance
standards for his/her employees and believe and trust them in achieving these standards. Shortly,
strategic leaders should create a vision and proceed in this direction with employees to achieve this
common goal in trust and belief.

Strategic leaders should have a strategic thinking skill to overcome the obstacles while moving
towards the shared common vision and have a good plan. In strategic thinking, one of the strategic
leaders’ skills, the importance of strategic thinking and long-term returns are two main elements. The
importance is to be able to choose among very important, important, and less important. In long-term
returns, it is necessary to see the long-term gains instead of short-term gains and make the choice for
long-term gains (Adair, 2005; Hambrick & Mason, 1984). While other leaderships could address to all
people from all levels and locations of an institution, strategic leadership only addresses to senior
managers of the institution (Vera & Crossan, 2004). While Barron, Henderson, and Newman (1995)
stated that strategic leadership is for senior managers of the institution since only senior managers take
the decisions about the institution’s future, Davies, Davies and Ellison (2005), by moving one step ahead
stated that strategic leadership includes many leadership types.

Pisapia Guerra and Semmel (2005) developed a scale based on what has been revealed in the
literature on strategic leadership. This scale consists of five dimensions and comprises many leadership
types as literature suggests. One of the dimensions of this scale was described as “bartering,” and it
stands for the institution’s managing its relationships with the environment. Another dimension was
defined as “managing,” and it includes issues related to the subjects about managerial leadership of the
institution. “Bonding” includes the ethical aspect of the strategic leader. “Bridging” includes improving
bonds and political leadership works. “Transforming” stands for the transformational behavior of the
leader (Altinkurt, 2007; Aydin, 2002; Elma, 2010; Kilingkaya, 2013; Ugurluoglu & Celik, 2009; Ulker,
2009). Turkish versions of sub-dimensions were given below:

Transformational leadership, Bass developed a “multiple leadership scale” to measure
transformational leadership and has done research on this subject (Burnes, 2004). Cemaloglu (2013)
states that the leader exhibiting leadership behavior in this direction should give authority and
responsibility to the employees to reach the common vision of the institution while explaining the
transformational leadership concept. It is the fundamental duty of the transformational leader that each
employee develops a common understanding in transforming the institution’s culture in line with a
common vision and, along with the culture of the institution, make the transformation of the minds of
the employees. When managerial leadership, another sub-dimension strategic leadership, is examined,
it is seen that the managerial leader must ensure stability and order, and they focus on accomplishing
daily activities and short-term goals (Mullins, 1996). They negotiate and bargain and do not avoid using
awards, punishments, and other pressure styles for their employees (Hoy & Miskel, 1991). Another
dimension of strategic leadership is ethical leadership putting forth the character and temperament of
the leader (Aydin, 2002). Ethical leadership includes that the leader grounds his/her decisions on norms,
values, and universal principles, and s/he can take these into account in the decisions and results that
will come (Yukl, 2002). Another dimension of strategic leadership, political leadership requires political
behaviors. In political behaviors, goals and interests of the institution are at the forefront, and the
leader negotiates, discusses, comes to an agreement, and acts for win-win based (Mullins, 1996). Leader
promotes teamwork in the institution and plans activities, increasing the interaction between people
through his/her political skills. Here the goal of the leader is to make regulations and develop strategies
to ensure that the organization displays an effective performance. These policies are not only for the
inside of the institution but also for its relationship with the environment. Leader contributes to the
institution’s longer life by providing flexibility and adaptation to the environment (Adair, 2005). Another
dimension, relational leadership, is a type of leadership focusing on relations. The goal of this leadership
is to build up powerful alliances and relationships based on the reciprocity principle. These relationships
include both relationships with the employees and external stakeholders. The leader must always follow
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the win-win policy by acting in the principle of mutual dependence. The leader should make this
fortification, not for his/her interest but the goal of the institution. Besides, S/he should use his existing
relationships for the goals of the institution (Pisapia, 2009).

In addition to having these skills, education administrators should improve themselves managerially
and put forth leadership behaviors to exhibit their skills. While production and efficiency-focused
approach is in question in agricultural and industrial society, it has become important to keep up with
the requirements of the age quickly and transform both himself/herself and his organization as a
manager (Bass & Avolio, 1993). Therefore, leadership types such as transformational leadership (Bass &
Avolio, 1993; Cemaloglu, 2013), strategic leadership (Pisapia et al., 2005), and technological leadership
(Calik, Coban, & Ozdemir, 2019) have become important in the center of the researches about the
administration. Turkish national education system has also been going through a change and
transformation in parallel with the developments in the world. In this research, whether the education
administrators have the necessary skill and leadership behaviors to implement this change and
transformation will be discussed.

Principals’ 21stcentury skills and strategic leadership behaviors

School administrators must have particular skills to become an administrator. These people at the
head of the educational institutions that play a major role in building the future generations and
societies should demonstrate transformational leadership skills and behaviors that will transform both
themselves and their institutions (Robbins & Judge, 2013).

In research conducted in Turkey, it was stated that the institutional change could be carried out by
powerful administrators with superior skills (Tunger, 2011). A research done in Holland dwelled on
certain characteristics of the school leaders. The result of this research showed that the school
administrator must be interrogative, an individual with good data skills, and have a leadership capacity
to transform the culture in the school (Geijsel, Kriiger, & Sleegers, 2010). In another research conducted,
administrator types were divided into three according to their skills. While the manager as a technician
is a term usually defining an administrator with technical and professional skills, the manager as
conductor defines the administration of the whole work and operation in the institution. The third skill,
manager as a developer, presents the type of administrator who can carry the institution into the future
(Harris, 1986). Considering which one of these administrators’ leadership behavior could transform the
institution better, it was revealed that manager as developer could perform transformation better by
enhancing the change capacity of the group members with this vision, by raising awareness of
conducting the change together and by authorizing the group members when needed, and by giving
them initiative. In research examining the skills of administrators in the higher education field in Turkey,
the role of administrators was dwelled on. The first of these roles is the relationships’ role. While this
role describes the role of the manager in the organizational relations, the decision-making role
emphasizes the strategic decision-making role that will be taken in the management of organization.
The last administrator role is the information the role and it is important to share with the employees
the work and actions carried out within the organization. As these roles in higher education are not
adequately displayed in Turkey, it is determined that change and transformation in universities cannot
be properly provided (Ulukan, 2005). As it was revealed both in the researches mentioned and, in the
literature, the administrator must have some certain skills to prepare his/her institution to the future
and transform it. Besides, s/he should exhibit efficient leadership behavior to transform the institution.
Only when these two powers are together could transform and change the institution.

Exhibiting efficient leadership behavior and transforming the institution are not given much
importance while selecting the school administrators in Turkey. School administrators are selected
among teachers, training about school management are either not given at all or in a very little way.
They usually learn how to become an administrator from others’ experiences or their own experiences.
In addition to this, the selection of teachers in Turkey, and even the selection of support staff for schools
are not vested in the school management. School administration has very limited authority, both
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managerially and financially, yet it has unlimited duty and responsibility. In this confined space
managing the school properly is quite hard. More importantly, the school administrators both should be
equipped with the 21st-century skills and have the leadership skills that will carry school into the future
in the educational institutions where the individuals of the future are being raised. This study would
shed light on school administrators in this narrow space, raise awareness in their self-improvement, and
be an insight into how they can transform their school by developing understanding in the limitedness
of their financial and managerial authority. School administrators examining this study would have
detailed information about 21st-century skills and strategic leadership behavior and awareness to
improve these skills and leadership behaviors in themselves. This study aims to indicate the relationship
between school principals’ level of 21st-century education administrator skill levels and strategic
leadership behavior according to teachers’ views. Accordingly, the following questions will be
addressed.

1. What is the level of principals’ 21st-century skills?

2. What is the level of principals’ strategic leadership behavior?

3. Is there a statistically meaningful relationship between the principals’ 21st-century education
administrator skill level and strategic leadership behavior?

4. Does the principals’ level of 21st-century educational administrator skills predict their strategic
leadership behaviors?

Method
Research Design

A correlational survey model was used in this quantitative research in order to determine the
relationship between 21st-century education management skills levels of principals and their strategic
leadership behaviors according to teachers’ views. As Karasar (2015) stated “the relational screening
model” is a research model to detect the relationship between two variables.

Population and Sample

The population of the study consisted of 22.958 teachers working in primary and secondary schools
in Akyurt, Altindag, Cankaya, Golbasi, Kecioren, Mamak and Yenimahalle districts of Ankara in 2016-
2017 academic year. It comes out that 378 teachers could represent this population of 22.958 people at
o= .05’ significance level (Balci, 2011). “Stratified sampling” method was used in the research. Stratified
sampling is a method where the subgroups in the population are guaranteed to be represented in the
sample (Balci, 2011). In this context, while forming the strata, districts were stratified to ensure that the
research serves the purposes, and teachers were selected with a random sampling method. A number
of the teachers working in official primary and secondary schools in the districts participating in the
research and sample numbers calculated considering these numbers are given in Table 1.

Table 1.
Number of the Teachers Working at Primary and Secondary Schools in the Districts.

Number of teachers Number of teachers Number of teachers
Districts in the Universe in the sample participating in the research
Akyurt 234 4 19
Altindag 2610 41 42
Cankaya 4600 76 107
Golbasi 3096 53 78
Kecioren 5235 87 89
Mamak 3419 57 59
Yenimahalle 3764 60 70
Total 22958 378 464
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Data Collection Tools

Education Administrators' 21st Century Skills Scale: Education Administrators' 21st Century Skills
Scale developed by Goban, Bozkurt and Kan (2019) was used to measure the 21st-century skill levels of
education administrators. This scale consists of 95 items related to 12 dimensions, which could be
gathered under three basic skills. Learning and innovation skills dimension has four subdimensions:
creativity and innovation, critical thinking and problem solving, communication and collaboration.
Literacy skills dimension has three subdimensions: information literacy, media literacy and technological
literacy. Life and professional skills dimension has five subdimensions: self-management and initiative,
productivity and accountability, leadership and responsibility, flexibility and easy adaptation, and social
and intercultural skills. Education Administrators' 21st Century Skills scale is a five-point Likert scale. The
scale has statements such as “s/he fairly treats his/her employees under his/her management,” and
“s/he shares information with employees”. Researchers reperformed the analysis needed to ensure the
scale’s validity and reliability for this research. Confirmatory factor analysis was performed as a second
order. Values in the analysis were found equal and close to the breakpoints. ()(2 = 9803.03 df=3506, p>
.05 and xz/df value 2.70 good fit; RMSA = .06 good fit; SRMR = .04 perfect fit; NFl = .99 perfect fit; NNFI =
.99 perfect fit; CFl = .99 perfect fit). The Scale’s Cronbach Alpha value was calculated as .98. In light of
this data, it could be stated that the scale’s validity and reliability are ensured for this research.

Strategic Leadership Scale: According to the views of the teachers participating in the research,
Strategic Leadership Scale developed by Pisapia et al. (2005) and adapted to Turkish by Coban (2016)
was used. This scale consists of 35 items and five dimensions as managerial, ethical, political,
transformational, and relational leadership. Among the scale’s items, there were statements like “they
develop alliances outside the institution” and “they contact people who might be influential in the
works being conducted.” take place. Researchers performed the analysis needed to ensure the scale’s
validity and reliability for this research. Values in the confirmatory factor analysis were found equal and
close to the breakpoints (x2= 1253.45 df= 550, p> .05 and xz/df value 2.30, good fit; RMSA = .05 good fit;
SRMR = .07 good fit; NFI = .97 perfect fit; NNFI = .97 perfect fit; CFl = .97 perfect fit). Cronbach Alpha
value was calculated as .96 in the analysis. In light of these data, the scale’s usability for the research
was tested.

Data Collection and Analysis

Data were collected from 464 teachers working in Ankara in the 2016-2017 academic year. First,
official permission was obtained from Ankara Provincial Directorate for National Education. Then, the
teacher lists, according to districts, were obtained. Teachers were randomly selected from each district
list as many as in the sample. In this method, while a researcher was moving his/her finger on the list,
the other researcher gave the “stop” command with his/her eyes closed, and the pointed teacher was
written on the sample list. Thus, a total of 600 teachers were selected. With the help of the district
directorate of national education, these teachers were reached, and they were informed about the goal
of the research and the importance of the data quality in the research. Due to a voluntary basis, all the
teachers did not participate in the research; a total of 464 teachers took part in this research according
to a voluntary basis.

Before linear regression, linearity, multivariate normal distribution, and multicollinearity hypotheses
were tested (Tabachnick & Fidel, 2007). First, normality tests were done to detect whether the collected
data is suitable for the multivariate statistical calculations. The average of the data obtained from
education administrators' 21st-century skills scale was 3.87, and the median was 3.98, the kurtosis value
was .71, and the skewness value is .36. The average of the data obtained from the Strategic Leadership
Scale was 3.92; the median was 4.00, the kurtosis value was -.73, and the skewness value was .35. The
kurtosis and skewness values being within + one and the mean and the median being close to each
other prove that the data show normal distribution. For the linearity of the data, the scatter plot was
checked, and it was found to be elliptical. Homoscedasticity was examined for the suitability of
multivariate data, and variance-covariance matrices were analyzed. As a result of the analysis, the Box
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M test was not significant. It shows that matrices are not homogenous (Cokluk, Sekercioglu, &
Buyukozturk, 2012). Finally, correlation values of the scales were examined for the multi-collinearity
problem. Regression analysis was conducted to reveal whether the levels of principals’ 21% skills predict
their strategic leadership behaviors.

Results

In this section, the analysis results related to the sub-problems of the research were given. Table 2
indicated that principals’ 21st-century skills levels and their strategic leadership behavior levels.

Table 2.
Principals’ 21st-Century Skills Levels and Their Strategic Leadership Behavior Levels.
X Sd
Creativity and innovation 3.79 .92
Critical thinking and problem solving 3.68 .88
Communication 3.87 .93
Cooperation 3.88 .90
Learning and Innovation Skills 3.80 .83
Information literacy 3.87 .83
Media literacy 3.99 .97
ICT literacy 3.93 1.05
Literacy Skills 3.93 .84
Self-management and initiative 4.01 1.02
Productivity and accountability 3.94 .85
Leadership and responsibility 3.93 .96
Flexibility and adaptability 3.82 .90
Social and Intercultural Skills 3.93 1.01
Life and Professional Skills 3.92 .85
Managerial 4.02 .78
Transformational 3.86 .95
Ethic 4.00 .87
Political 3.91 .85
Relational 3.84 .89
Strategic Leadership 3.92 77

When Table 2 is examined, it can be observed that the principals “generally” exhibited the learning
and innovation skills, literacy skills, professional and life skills, which are the main dimensions of the
21st-century skills, and at the same time, they also “generally” showed strategic leadership behavior
could be observed. When Table 2 was reviewed, it was seen that among the 21st-century education
administrator skills were determined, and school administrators exhibited relatively the highest level of
self-management and initiative using behavior (X = 4.01) and they exhibited the lowest level of critical
thinking and problem-solving behavior (X =3.68). It was indicated that while school administrators
exhibited relatively the highest level of managerial leadership behavior (X = 4.02), they exhibited
relatively the least of transformational leadership (X = 3.86) and relational leadership (X =3.84)
dimensions behaviors.

Based on these findings, it could be stated that while school administrators have higher-level skills in
self- improvement and the improvement of their institutions, they exhibit lower skills in solving
problems and handling the events from a critical point of view. Besides, when the strategic leadership
behaviors are examined, it could be stated that while they exhibit skills in managerial leadership, their
skills in building up relationships and transforming the organization within the framework of win-win
policy are relatively low.
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Table 3.
Correlation between Principals’ 21st-Century Skills and Strategic Leadership.
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Table 3 indicates that there is a positive medium level relationship between all dimensions of
managerial skills and all the strategic leadership dimensions. When the managerial leadership dimension
which is the sub-dimension of strategic leadership behavior is taken into consideration, it was detected
that there is a positive medium level relationship between creativity dimension (r =.59, p< .01), critical
thinking dimension (r = .60, p< .01), communication dimension (r = .63, p< .01) and cooperation
dimension (r = .63, p< .01) When the managerial leadership dimension and literacy dimensions are
examined, a positive relationship could be observed at medium level: information literacy (r =.56 p<
.01), media literacy (r =.59 p< .01), technology literacy (r =.61 p< .01). In addition, significant
relationships were found between social and professional life dimensions and managerial leadership:
using initiative (r =.61 p< .01), accountability (r =.66 p< .01), leadership and responsibility (r =.65 p< .01)
flexibility (r =.65 p< .01), respect for social and cultural differences (r =.60 p< .01). Similar relations could
be observed between other sub-dimensions of strategic leadership, transformational leadership, ethical
leadership, political leadership, relational leadership, and 21st-century education administrators’ skills.
Based on these findings, it could be said that as the school administrators’ 21st-century skills increase,
their strategic leadership behavior increases as well.

As is seen in Table 4, the education administrators were in significant relations with strategic
leadership behaviors within the scope of 21* century skills; managerial leadership (R* = .53, p <.05),
transformational leadership (R*= .58, p <.05), ethical leadership (R*=.73, p <.05), political leadership (R?
= .62, p <.05) and relational leadership (R* = .70, p <.05) dimensions. According to the regression
analysis, significant predictors of managerial leadership behavior were information literacy B =.24, p<
.05), technological literacy B =.12, p< .05), accountability § =.13, p< .05) leadership and responsibility B
=.15, p< .05). Significant predictors of transformational leadership behavior were accountability (B = .16,
p< .05) and respect for social and cultural differences (B = .11, p< .05). Significant predictors of ethical
leadership behavior were communication (B = .21, p <.05), using initiative (B = .11, p <.05), leadership
and responsibility (B = .12, p <.05) and respect for social and cultural difference (B = .22, p <.05).
Significant predictors of political leadership behavior were using initiative (B = .12, p <.05), flexibility (B =
.16, p <.05), and respect for social and cultural differences (B = .12, p <.05). The last of the strategic
leadership behaviors were significant predictors of relational leadership (B = .12, p <.05), cooperation (B
=.16, p <.05) and respect for social and cultural differences skills. (B = .19, p <.05). In the light of these
findings it could be said that as the level of exhibiting the skills in information literacy, technological
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literacy, accountability, leadership and responsibility increases, managerial leadership behaviors would
be better. Besides, as the level of accountability, respect for social and cultural differences increases,
transformational leadership behaviors would develop as well. In order to improve ethical leadership
behaviors, communication skills, using initiative and exhibiting responsibility skill and respecting for
social and cultural differences must be taken care of. Taking more initiative, showing flexible
management and paying attention to social and cultural differences would improve school
administrators' political leadership behaviors. Increasing the relational leadership behaviors of school
administrators is made possible by communication, cooperation and respect for social and cultural
differences.

Table 4.
Regression Analyses Result of 21°'-Century Skills and Strategic Leadership.
Managerial Transformational Ethic Political Relational
Variables B t p B t p B t p B t p B t p
Constant 10.04 .00 210 .03 470 .00 55 .00 240 .01
Creativity .10 23 81 04 78 43 05 110 .25 06 10 .28 .03 .67 .49
Critical t. .00 .07 94 .10 160 .10 -05 110 .27 .00 .12 .89 .01 .29 .77
Commun. .04 59 55 05 76 44 21 360 .00 .08 12 21 .12 2.00 .04
Cooper. -.03 43 66 03 56 57 .10 180 .06 .06 .93 .35 .16 2.80 .00
Info. .24 324 00 .11 150 .11 .09 160 .10 .07 11 .25 .10 1.70 .08
Media .00 .04 9 .00 .11 90 .06 170 .07 .04 97 .33 .04 100 .31
ICT 12 238 01 .04 100 31 -00 .01 098 .06 13 .17 .01 .27 .78
Initiative .03 65 51 03 .05 .95 .11 240 .01 .12 23 .02 .07 150 .11
Accoun. .13 191 .05 .16 240 .01 .03 570 .56 .04 .69 .48 .08 1.30 .16
Leadership .15 203 .04 .10 140 .15 .12 210 .03 .04 66 S50 .02 34 .72
Flexibility .04 57 56 06 100 30 .01 .26 .79 .16 25 .01 .06 1.20 .22
Social .50 87 38 .11 210 .03 .22 510 .00 .12 25 .01 .19 420 .00

Supervisory R=.73, R’=.53; F= 43.52 p<.05 Transformational R=.76, R’= .58; F=53.77 p<.05 Ethic R=.86, R’=.73; F= 107.22 p<.05
Political R= .79, R’= .62; F= 63.00 p<.05 Relational R= .83, R’=.70; F= 87.57 p<.05

Discussion, Conclusion & Implementation

One of the most important findings of this research focusing on the relationship between 21
education management skills of principals and their strategic leadership behaviors is that administrators
exhibit relatively the highest level of self-management and initiative using behaviors among the
determined 21st-century education administrator skills, while they exhibit critical thinking and problem-
solving skills the least. School administrators have a very important duty in raising future generations
and making them gain 21st-century skills. Relative self-management of administrators in Turkey and
their behavior of initiative use could stem from the dynamics of professional life. There is no other fund
for the schools in Turkey except the fuel, repair, and maintenance funds supplied by the government. In
these circumstances, school administrators have to create their financial resources and maintain the
educational activities of their schools.

Along with this, while the duties and responsibilities of school administrators are very much in
Turkish education system, their powers remain quite limited (Acgikalin, 1995). Thus, school
administrators execute their duty by using their self-management and using initiative skills more under
the social and professional skills of 21st century skills. Relative use of initiative and self-management
behaviors that exhibit school administrators are in parallel with the study done by Erdogan (2006). In
the aforementioned study, it is stated that school administrators should balance between the people
and duty in order to stand out and execute his mission properly and s/he should establish his/her
management model by considering this balance. Besides, it is stated that acting by using initiative is one
of the most important attitudes of school administrators. The reason why school administrators showed
relatively less problem solving and critical thinking skills in the field of learning might be due to the fact
that the reason that they have not come across with approaches about how to use this skill in their
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learning and professional life. Turkish education system adopted to teach the knowledge in a didactical
way in the past as stated in 2023 vision document as well. Today’s society needs to raise individuals who
learn to learn, know how to acquire knowledge and can transform the information they have obtained.
They way to do this is not to memorize the knowledge, but to develop problem solving, creative
thinking, critical thinking skills by using different methods and means (MEB, 2019; Vockley & Lang,
2008). It was determined that while school administrators exhibit the highest level of managerial
leadership behavior, which is the sub-dimension of strategic leadership they exhibit the relational
leadership behaviors relatively the least.

Showing more managerial leadership behavior could stem from the fact that work done goes around
legislation and regulations all the time, and management is learned much through experience and
observations in Turkey. As Harris stated, school administrators should be evaluated in a ternary
classification. School administrators in Turkey are neither fall into the technical leader classification nor
the transformational, progressive leader classification as Harris revealed. They are mostly suitable for
administrator classification (Harris, 1986). Coban et al. (2019) put forth that not only the school
administrators but also the senior managers in the Ministry of National Education exhibit managerial
leadership behavior. This shows that from school management to senior management, all school
administrators, exhibit relatively more managerial leadership behaviors. Even if both school
administrators and senior education managers receive qualified education in the field of education
management, this is not a criterion while selecting, appointing, and replacing school managers. This is
an indication that education administration is not seen as a profession in Turkey. Education
administrators master their profession not by receiving training beforehand, but usually by seeing it
from other administrators or by experiencing it themselves. This is seen as the biggest obstacle for
education administrators to exhibit transformational and progressive leadership behaviors. One of the
reasons why the exhibition of relational leadership behavior is relatively low results from the lack of
extensive executive training. Based on relational leadership, there are basic behaviors, such as
establishing a network of internal and external relations and creating trust. To be able to exhibit this
behavior, having high-level communication skills and accountability to create trust, and conducting
transparent and open policies are needed. In Turkish public administration, open communication
systems, accountability, and transparent management are not fully functioning. (Eryilmaz & Biricikoglu,
2011). Improving administrator capacity is the most effective way to solve this problem.

Education administrators’ 21st-century skills are in a meaningful relationship with all subdimensions
of strategic leadership behaviors. According to analysis results, meaningful predictors of managerial
leadership behavior are information literacy, technological literacy, accountability, leadership, and
responsibility. This shows that as the level of information literacy, technological literacy, accountability,
and exhibiting responsibility from the 21st-century skills increase, managerial leadership behavior might
be better. In the study of Harris (1986), the goal of the managerial administrator is to manage the works
and act in line with the purposes of the institution. Thus, being responsible, accountable, technology
literate in order to be effective with employees and the environment are extremely expected. In the
study by Gligll, Coban, and Atasoy (2017), it was stated that making rules, making arrangements, and
ensuring the functioning of the organization underlie the managerial leadership behavior.

Relative predictors of transformational behavior are accountability and respect for social and cultural
differences. As the levels of accountability and respect for differences increase, exhibiting the
transformational leadership behavior will improve as well. The transformational leader first transforms
the culture of the school and make the institution a learning institution. Thus, it is natural that respect
for social and cultural differences skill stands out. The transformational leader aims to transform his/her
team’s mind and show them the target according to the shared vision. It is the most important element
that s/he builds trust with his/her employees while proceeding toward this target (Cemaloglu & Coban,
2019; Onk & Cemaloglu, 2016).

Ethical leadership behavior is the use of initiative, leadership, and responsibility, and respect for
social and cultural differences. Education administrators need to increase their communication skills,
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have conditions that will enable them to use initiative, and pay more attention to respecting social and
cultural differences with their leadership and responsibility skill in order to improve their ethical
leadership behaviors. Ethical leadership is in close relationship with institutional culture and cultural
leadership in the basis. The conclusion that these skills are necessary for this leadership behavior
corresponds to Helvaci (2010) study. In the school culture that will be built with a common mind in the
school, the school principal’s emphasis on team work and thus transferring some of his/her authority to
the teams will contribute to the initiative use of school employees. In the teams, social and cultural
differences would be brought together to create an opportunity for teamwork to produce rich products
and more importantly, these individuals who work together for a common purpose would respect social
and cultural differences of each other due to team spirit (Scribner, Sawyer, Watson, & Myers, 2007).
Moreover, the school principals would encourage his/her employees to participate in decision-making
processes and support them to take responsibility for the school's work and operations (Jones, 1997).
Thus, schools will take one step towards team work, taking responsibility and using initiative to become
a learning organization as stated by Senge (2002).

Meaningful predictors of political leadership behavior are using initiative, flexibility, and respect for
social and cultural differences. School administrators’ taking more initiative, managing more flexibly,
and giving importance to social and cultural differences would improve their political leadership
behavior more. Especially, political leaders are in communication with internal and external
stakeholders. Therefore, being flexible, respect for social and cultural values, and using initiative for the
organization are at the forefront. Ugurluoglu and Celik (2009) revealed similar characteristics in their
study. When the school administration and the school together exhibited these organizational behaviors
in general, the change, transformation, and adaptation of the school to the environment would be at
the highest level (Harris & Muijs, 2004). It is believed that the school, which is an open social system will
meet the requirements of the age thanks to its flexibility, individuals having the opportunity to use
initiative, and individuals respecting social and cultural differences.

Communication, cooperation, and respect for social and cultural differences are significant
predictors of relational leadership, the last one of the strategic leadership behaviors. The ways to
increase the relational leadership behaviors of school administrators are communication, cooperation,
and respect for social and cultural differences. These results coincide with the study of Ugurluoglu and
Celik (2009). The horizontal, bottom-up, and top-down communication channels built in the school are
very important for the operation of the school and the school administrator to better explain the
common goals and objectives. If there are no open communication channels in an organization, the
gossip culture would become widespread in that organization (Eroglu, 2005). However, if jobs are being
done behind closed doors in this organization, this would harm the positive climate of the organization.
It was not possible to talk about management in that organization in line with the principles of
accountability and transparency (Sisman & Uysal, 2012).

This study reveals to what extent the school administrators working in schools in Turkey use their
21st-century skills and strategic leadership behavior. This study is limited to the answers given to the
data collection tools and the perceptions of the teachers participating in the research. Thus, researchers
may also have a one-to-one interview with school principals or take part in focus group discussions with
decision-makers in the field of education administration. Thus, they could obtain more detailed
information about c and strategic leadership behaviors of school administrators. Besides, to develop
skills and increase leadership capacities of 21st-century skills of education administrators. Besides,
training modules for training school principals can be designed in order to develop 21% century skills of
education managers and to increase their leadership capacities. In line with the results obtained,
trainings needed by school principals can be planned. Receiving these trainings and success points
obtained in the trainings can be taken as basis for the selection and appointment criteria. Finally, As
Orakci, Durnali, and Filiz (2019) expressed that for acquiring 21st-century skills to candidate teachers,
policy makers should prepare course contexts and activities so, next generations of school
administrators will be ready for 21st-century skills.
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Turkish Version

Girig

Ekonomik, sosyal ve teknolojik degisimlerin hizla arttig1 gliniimiz diinyasinda; egitim orgltleri 21. yy.
ekonomisinin ihtiya¢ duydugu insan tipini yaratabilmek icin binyelerinde yeni diizenlemeler yapmak
zorunda kalmislardir. Bu baglamda, Ogretim programlari yeniden dizenlenmis, 6gretmenlerin,
ogrencilerin ve egitim yoneticilerinin gorev rol, sorumluluklar yeniden tanimlanmistir. Bu degisim
anlayisina bagh olarak 06gretmen ve vyoneticilerin benimsemeleri gereken liderlik anlayislari da
degismistir (Bozkurt & Aslanargun, 2015; Drucker, 2014; Vockley & Lang, 2008). 21. yy. diinyasinin
ihtiya¢ duydugu bireyleri yetistirme hususunda onemli bir role sahip olan okul yoneticileri, hem
okullarini hem de kendilerini bu dogrultuda donistirme ihtiyaci icindedirler (Drucker, 2014).
Arastirmacilar bu donisimi saglamak icin okul yoneticilerinin ihtiyag duydugu becerilerin neler
olabilecegi lizerine g¢alismis ve 1950’li yillarda Katz’in ortaya koydugu (¢ boyutlu (yonetsel beceriler,
insan iliskileri becerileri ve mesleki ve teknik beceriler) yaklasimi daha da gelistirmislerdir. Glinimiz
diinyasinin Uzerinde durdugu ve elestirel pedagoji yaklasiminin bir Grini olan farkliliklara saygi,
kilturlerarasi diyalog, toplumsal cinsiyete duyarlik gibi yeni kavramlar ortaya ¢ikmis ve yoneticilerin de
bu kavramlara vakif olmasi istenmistir (Annulis & Gaudet, 2007; Bateman & Snell, 2004). Dahasl, finansal
okuryazarlik, teknoloji okuryazarhgi, medya okuryazarligi ve dijital vatandaslik gibi kavramlar da bunlarin
Ustline eklenmistir (Cummings & Worley, 2001). Glinlim{iz insan kaynagina yon veren egitim yoneticileri
bu bilgi ve becerilerle donanmamislarsa hem kendilerinin hem de orgitlerinin ayakta kalma sansi
zorlasacaktir. Orgiitiin gelecegi icin egitim yoneticilerinin stratejik liderlik davranislar sergilemeleri
gerektigi bircok arastirmada ifade edilmistir (Altinkurt, 2007; Coban et al., 2019; Pisapia, 2009; Vera &
Crossan, 2004).

Bununla birlikte egitim yoneticilerinin 21. yy. becerileri sergilemeleri konusunda da alanda birgok
arastirma bulunmaktadir (Bozkurt et al., 2019; Coffin, 2004; Podmostko, 2000). Ancak alan yazin
taramasinda okul yoneticilerinin stratejik liderlik davranislariile 21. yy. becerileri arasindaki iliskiyi ortaya
koyan arastirmaya rastlanamamistir. Bu arastirma alan yazindaki bu boslugu gidermek ve okul
yoneticilerinin stratejik liderlik sergilemek icin gerek duyduklari becerileri ortaya koymak icin yapilmistir.

Kavramsal Cergeve
21.YY. Becerileri

Egitim yoneticilerinin becerileri galismalarinda Robert Katz’'in, 1950°’li yillarda ortaya koydugu
beceriler 6nemli bir temel olusturmaktadir. Egitim yoneticisinin yonetsel becerileri daha ¢ok mevzuat
bilgisini ve ydnetim alani ile ilgili temel becerileri kapsamaktadir ve ingilizce olarak “conceptual skills”
seklinde belirtilmektedir. Diger bir beceri ise, insanlarla iliskileri kapsamakta ve insani iliski becerileri diye
tanimlanmaktadir. Bu beceriler literatiirde “human relation skills” olarak ge¢mektedir. En son olarak,
mesleki ve teknik beceriler gelmektedir. Bu beceriler, yonetim alani ile ilgili teknik ve mesleki becerileri
icermektedir ve ingilizce olarak “technical skills” olarak adlandiriimaktadir. Bu siniflama giinimiizde de
oldukga yaygin bir sekilde kullanilmasina ragmen, ¢agin getirdigi yenilikler ve ihtiya¢ duyulan insan
kaynagi tiirliniin degismesinden dolayi gbzden gegirilmeye ihtiyag duymustur (Agaoglu et al., 2012). Bu
ihtiyacin sonucunda bircok &rgiit, farkll cerceveler gelistirmistir. Ozellikle egitim &rgiitleri de de bu
ihtiyaca cevap verebilmek icin egitim yoneticileri becerilerini yeniden tasarlamiglardir (Silva, 2008).
“Yiksek seviye becerileri” ya da siklikla kullanilan adiyla “21. Yiizyil Becerileri, problem ¢6zme becerileri,
yaratici dislinebilme ve vyenilik gelistirebilme, elestirel bakis agisina sahip olma, iletisim kurma,
okuryazar olma (medya, ICT vb.), sartlara ve ¢cevreye uyum saglayabilme, girisimci ve Uretken olma gibi
becerileri icermektedir (Vockley & Lang, 2008). Bu beceriler iig¢ boyutta ele alinmaktadir: “Ogrenme ve
yenilik becerileri”, “okuryazarlik becerileri” ve “yasam ve mesleki beceriler”. Ogrenme ve yenilik
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becerileri, egitim yoneticisinin zihinsel derinligini ortaya koyan ve calisanlari ile birlikte nasil bir calisma
ortami olusturmasi gerektigini belirten becerilerdir. Bu beceriler incelendiginde, bireyin yaratici olmasi
ve yenilik i¢cin ugrasmasi, elestirel disinme ve problem ¢dézme becerilerini Ust dizeyde gdstermesi,
iletisim ve isbirligi konusunda maharetli olmasi gerekir. Okuryazarlik becerileri, yoneticinin cesitli
alanlardaki okuryazarlk diizeylerini belirlemeye yonelik becerileri kapsamaktadir. 21. yy. yoneticisi, bilgi
okuryazarligi ile bilginin nereden geldigini, yonetsel agidan ne kadar 6nemli oldugunu bilmeli; medya
okuryazarligi ile medyada yer alan haberlerin ve konularin analizini yapabilmeli ve teknoloji okuryazarligi
ile teknoloji kullanimi ve teknoloji kultiranin o6rgit icinde yayginlastiriimasi konusunda caba sarf
etmelidir. Son beceri grubu yasam ve mesleki beceriler, egitim yoneticisinin yonetsel anlamdaki
becerilerine odaklaniimistir ve burada yoneticiden 6z yonetim gdstermesi, inisiyatif kullanabilmesi,
Uretken olmasi, yurattiga is ve islemler hakkinda hesap vermesi, yaptigi islerle ilgili sorumluluk almasi,
esnek bir yonetim anlayisi gostermesi beklenmektedir (Vockley & Lang, 2008).

Yaraticilik ve yenilesme becerilerinde egitim yoneticisi, farkli bakis acilarina duyarli olmali, yeni
fikirlerin gergek diinyaya nasil adapte olabilecegini anlamali ve ¢alismalarda 6zglnlik ve yaraticiliga sinir
koyulmamalidir. Ayrica yenilikleri uygulamak igin tretilen bilgi veya trlinleri, somut ve yararh bir katki
saglayacak sekilde korkmadan ve buyik bir cesaretle alanda kullanmasi gerekir (Vockley & Lang, 2008).
Elestirel disiinme ve problem ¢ézme becerisinde ise egitim yoneticisi kurumda karmasik durumlarda
dogru segim yapip karar vermesi, kurum igerisinde yasanan sorunlara iligkin farkli degiskenler arasindaki
iliskileri anlamasi, farkli ¢6ziim yollarini gérebilmesi ve en dogru ¢éziimleri bulabilmek igin dogru sorular
sormasi, sorunlari ¢ézebilmek icin analiz ve sentez yapabilmesi gerekmektedir (Cottrell, 2005). iletisim
becerisinde ise, egitim yoneticisi kurum icinden ve kurum disindan kisilerle iyi iletisim kurabilmeli,
dinlemeye acik olmall, iletisimle ikna kabiliyeti yiiksek olmalidir. Ogrenme ve yenilik becerilerinden bir
digeri olan is birligi becerisinde ise egitim yoneticisi, takim ¢alismasini 6zendirmeli, ortak hedefe ulasmak
icin gerekli destegi saglamali ve takim galismasinda her bir takim Ulyesinin kapasitesini bilip ne kadar
katki saglayacagini gérebilmelidir.

Egitim yoneticisi okuryazarlik becerilerinde de bir bilgiye nasil ulasacagini, onu yasal etik cercevede
nasil etkili kullanacagini bilmelidir (Demiralay & Karadeniz, 2008). Medya okuryazarligi becerisine sahip
egitim yoneticisi, hangi medya mesajlarinin, ne amagcla verildiginin farkinda olmalidir. Medya
okuryazarliginda 6ncelikli olarak, verilen medya mesajlarinin dogru algilanmasi ve anlamlandiriimasi,
gercek mi yoksa kurgusal bir bilgi mi oldugunun elestirel bir bakis acisiyla degerlendirilmesi gerekir. Daha
da 6nemlisi medyanin insanlari ydonlendirme ve ydnetme gicuniin farkinda olmaldir (RTUK, 2016).
Teknolojik okuryazarliga sahip egitim yoneticisi, bilgiyi olusturma, degerlendirme, yonetme ve bilgiye
erisme safhalarinda dijital teknolojileri etkin kullanmali ve bu kullanim esnasinda yasal/etik cergeve
hakkinda derin bir anlayisa sahip olmalidir (Odabasi, 2000). Egitim yoneticisinin sosyal ve mesleki
beceriler altinda yer alan esneklik ve uyum saglama konusunda gostermesi gereken beceri, ortama kolay
uyum saglayabilme; cesitli rollere ve sorumluluklara kolay adapte olabilme, degisen 6ncelikler ve
belirsizlikler karsisinda etkili calisabilme seklindedir (Ceylan, 2001). Egitim yoneticisi, inisiyatif kullanma
ve 0z yonetim becerisi altinda kendisinin ve 6rgiitiinin gelisim ihtiyaglarini belirleyebilmeli, zamani ve isi
iyi yonetebilmeli ve 6rgitiin hedeflerini gerceklestirme yoninde inisiyatif kullanabilmelidir. Sosyal ve
kalturler arasi beceriler de ise egitim yoneticisi ¢alisanlarina farkliliklarini bilerek ve ona saygl duyarak
kucak agmahdir. Farkhiliklarin yenilik yapmak icin firsat oldugunu bilmelidir. Egitim yOneticisi yetki ve
sorumluluklarindan dolayr kurum ici ve kurum disi kisilere karsi agik olmal, yetki ve sorumluluklari
sonucunda ortaya c¢ikan basarisizliklarin  sorumlulugunu Ustlenebilmelidir. Orgiitin amaclarina
ulasabilmesi icin siireci iyi yonetebilmeli, calisanlari ile birlikte olusturduklari planlamalar dogrultusunda
hareket edebilmelidir (Schater, 2000). Egitim yoneticisi liderlik ve sorumluluk becerisi altinda kurumda
calisanlarin kisisel problemlerini ¢ozmede onlara liderlik etmeli, ortak hedeflere ulasmak icin kaldirag gii¢
olmali, kendi Uzerine disen gorevi yerine getirmek icin elinden geleni yapmal ve dirist ve etik
davranarak ¢alisanlarina ilham vermelidir (Vockley & Lang, 2008).
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Stratejik Liderlik

Stratejik liderlik kavramu, ilk olarak Hambrick ve Mason’un (1984) Ust Kademe Teorisi’nde (Upper
Echelon Theory) gegmistir. Bu teoride, list yoneticilerin aldigi stratejik kararlarin 6rgiitiin performansini
onemli 6lglide etkiledigi ortaya konulmustur. Wheelen ve Hunger (1986) da yaptiklari arastirmada, Ust
diizey yoneticilerin dnemli bir sorumlulugu oldugunu ve aldiklar stratejik kararlarinin 6rgiitin iklimine
yon verdigini saptamislardir. Bu calismalar da gostermektedir ki, ¢alisanlar, Gst dizey yoneticilerinin
ortaya koydugu stratejik kararlara gore hareket ederler, onlarin gelecekle ilgili ortaya koyduklari vizyonu
takip ederler. Bu ylzden stratejik liderlerin aldiklari kararlar ve ortaya koyduklari vizyon, orgiti ve
¢alisanlari olumlu ya da olumsuz yonde etkiler. Stratejik liderler, 6ncelikle bir ist amag belirlemelidir.
Ardindan ¢alisanlarin bu tst amaca ulagsmalarini saglayacak yolu gosteren bir model ortaya koymalidirlar.
En son olarak, stratejik lider, ¢alisanlar igin yiiksek performans standartlari belirlemeli ve bu standartlari
basarmalari konusunda calisanlarina inanmali ve onlara giiven duymalidir. Kisacasl, stratejik lider, bir
vizyon olusturmali ve c¢alisanlari ile birlikte bu ortak vizyona ulasmak icin birlikte gliven ve inanmislik
icinde yol almalidir.

Stratejik lider, paylasilan ortak vizyon yolunda hareket ederken karsilastigi engelleri asmak icin
stratejik duslinme becerisine sahip olmali ve iyi bir stratejik plani olmalidir. Stratejik liderin
dzelliklerinden olan stratejik diisinmede 6nem derecesi ve uzun vadeli getiri iki temel unsurdur. Onem
derecesinden kasit, cok énemli, 6nemli ve az édneme sahip olan arasinda tercih yapabilmedir. Uzun
vadeli getiride ise kisa vadeli kazanglar yerine uzun vadede elde edilebilecek kazanglari gorebilme ve
tercihini uzun vadeli kazanglar lehinde kullanmak gerekir (Adair, 2005; Hambrick & Mason, 1984). Diger
liderlikler 6rgltin her seviyesindeki, her konumdaki kisilere hitap edebilirken, stratejik liderlik yalnizca
orgltin Ust diizey yoneticilerine hitap eder (Vera & Crossan, 2004). Baron vd. (1995), 6rgitin gelecegi
ile ilgili kararlari ancak Ust dizey yoneticilerin aldigini bu yizden stratejik liderligin 6rgiitiin Ust dizey
ybneticisine yonelik bir liderlik tiiri oldugunu belirtirken, Davies vd. (2005) bir adim Oteye gegerek
stratejik liderligin, bir gok liderlik tirlni icinde barindiran bir liderlik tiiré oldugunu belirtmiglerdir.

Stratejik liderlik ile ilgili alanyazinda ortaya konulanlardan hareketle Pisapia, Guerra ve Semmel
(2005) bir olcek gelistirmistir. Bu 6lgcek bes boyuttan olusmaktadir ve alanyazinin ortaya koydugu gibi
bircok liderlik tiirlini icinde barindirmaktadir (Pisapia et al., 2005). Bu liderlik 6lgeginin boyutlarindan
birisi “bartering-pazarlik yapma” seklinde tanimlanmistir ve orgltiin cevre ile iliskilerini yonetmesine
karsilik gelmektedir. Diger bir boyut ise “managing-yonetme” seklinde tanimlanmistir ve o6rgitin
yonetsel liderligi ile ilgili konulari igcermektedir. “Bonding-bag kurma”, boyutu, stratejik liderin etik
boyutunu olusturmaktadir. “Bridging-iliskiler gelistirme” boyutu, 6rgitiin politik liderlik ¢alismalarini
kapsamaktadir. “Transforming-donistirme” ise stratejik liderin donlistimci liderlik davraniglarina
karsilik gelmektedir (Altinkurt, 2007; Aydin, 2002; Elma, 2010; Kilingckaya, 2013; Ugurluoglu & Celik,
2009; Ulker, 2009). Bu calismada da Tiirkcede kullanildigi gibi alt boyutlara yer verilmistir:

Dontsimci liderlik, Bass donlisimci liderlik kavramini 6lgmek igin “coklu liderlik 6lgcegini gelistirmis
ve alanda bu konuda arastirmalar yapmistir (Burnes, 2004). Cemaloglu (2013) dondsimci liderlik
kavramini aciklarken, bu yonde liderlik davranisi sergileyecek liderin Orgiitlin ortak vizyonunu
gerceklestirmek icin, calisanlarina yetki ve sorumluluk vermesi gerektigini belirtir. Orgiitiin kiltiring
ortak vizyon dogrultusunda donistirme konusunda her galisanin ortak anlayis gelistirmesi ve orgitiin
kaltura ile birlikte g¢ahisanlarin kendi zihni dondsimlerini de saglamasinda donisimci liderin asli
gorevidir. Stratejik liderligin diger bir alt boyutu olan yonetsel liderlik incelendiginde, yonetsel liderin
temel gorevinin istikrar ve diizeni saglamak oldugu, ginlik faaliyetleri ve kisa dénemli amaglari
basarmaya odaklandiklari gérilir (Mullins, 1996). Orgiitiin amaclarina ulasmasi icin miizakere edip
pazarlik yaparlar; ¢alisanlari igin 6dullere, cezalara ve diger baski bicimlerini kullanmaktan kaginmazlar
(Hoy & Miskel, 1991). Stratejik liderligin bir diger boyutu da liderin karakteri ve mizacini ortaya koyan
etik liderliktir (Aydin, 2002). Etik liderlik, liderin verdigi kararlari, normlara, degerlere ve evrensel ilkelere
dayandirmasi, verdigi kararlarda ve dogacak sonuglarda bunlari hesaba katabilmesini icermektedir (Yukl,
2002). Stratejik liderligin bir baska boyutu olan politik liderlik, politik davranislar gerektirir. Politik
davranislarda orgiitiin amag¢ ve cikarlari 6n plandadir ve 6rgiitiin gelecegi icin lider, mizakerelerde
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bulunur, tartisir, uzlasir ve orgiit icin kazan-kazan temelli hareket eder (Mullins, 1996). Lider, politik
becerileri sayesinde orgltte takim calismasini tegvik eder, kisilerarasi etkilesimi artirici etkinlikler
tasarlar. Burada liderin amaci, orgutiin etkili performans géstermesi igin duzenlemeler yapmak ve
stratejiler gelistirmektir. Bu politikalar sadece 6rgut igi degil ayni zamanda 6rgut gevre iligkisi i¢in de
gecerlidir. Lider, 6rgutin esnekligini ve ¢evreye uyumunu saglayarak, orgiitin daha uzun soluklu
yasamina katkida bulunur (Adair, 2005). Bir diger boyut olan iliskisel liderlik, iliskileri gelistirme odakl bir
liderlik taridar. Bu liderlikte amag, karsiliklilik ilkesine dayal olarak glicl ittifaklar ve iliskiler kurmaktir.
Bu iliskiler hem c¢alisanlarla kurulan iliskiler, hem de dis paydaslarla kurulan iliskileri kapsamaktadir.
Lider, karsihkh bagimlilik ilkesi iginde hareket ederek iliskilerinde her zaman kazan-kazan politikasi
gutmelidir. Lider bu iligkileri gliglendirmeyi kendi ¢ikarlari igin degil 6rgutiin amaglari igin yapmalidir.
Bunun yani sira var olan iligkilerini de 6rgutiin amaglari yoninde kullanmalidir (Pisapia, 2009).

Bu becerilere sahip olmanin yani sira, egitim yoneticileri yonetsel olarak da kendilerini gelistirmeli ve
becerilerini sergileyecek liderlik davranislari ortaya koyabilmelidirler. Tarim ve sanayi toplumunda
tretim ve verim odakl bir yaklasim s6z konusu iken giiniimiiz bilgi toplumunda ¢agin gereklerine hizla
ayak uydurabilmek ve hem yonetici olarak kendini hem de oOrgitiini donustirebilmek 6nemli hale
gelmistir (Bass & Avolio, 1993). Bu ylizden yonetimle ilgili arastirmalarin merkezinde déntstimci liderlik
(Bass & Avolio, 1993; Cemaloglu, 2013), stratejik liderlik (Pisapia, Guerra & Semmel, 2005), teknolojik
liderlik (Calik et al., 2019) gibi liderlik tirleri dnemli hale gelmistir. Ttrk milli egitim sistemi de diinyadaki
gelismelere paralel olarak bir degisim ve donlisim yasamaktadir. Bu arastirmada egitim yoneticilerinin
bu degisim ve donisiimi gerceklestirebilecek gerekli beceri ve liderlik davranislari olup olmadigi konusu
Uzerine degilinecektir.

Okul Yoneticilerinin 21.YY. Becerileri ve Stratejik Liderlik Davraniglari

Okul yoneticilerinin yonetici olabilmeleri icin belli becerilere sahip olmalar gerekir. Gelecegin
nesillerini, toplumlarini inga etmede basat rol oynayan egitim kurumlarinin basindaki bu kisilerin ayni
zamanda kendilerini ve orgitlerini donustirecek liderlik 6zellikleri ve davranislari sergilemeleri
gerekmektedir (Robbins & Judge, 2013).

Yapilan arastirmalar da bu durumu destekler niteliktedir. Tiirkiye’de yuratilen bir calismada, 6rgitsel
degisimin Ustlin becerileri olan glcli yoneticiler tarafindan gergeklestirilebilecegi belirtilmistir (Tunger,
2011). Hollanda’da yapilan bir arastirma, okul liderlerinin belli bash 6zellikleri Gzerine durmustur. Bu
arastirmanin sonucunda, ortaya c¢ikan ozellikler su sekildedir: okul yoneticisi sorgulayici, verileri iyi
becerisi olan ve okuldaki kiltiirii donistirecek liderlik kapasitesine sahip bir birey olmalidir (Geijsel et
al., 2010). Yapilan baska bir galismada yonetici tipleri becerilerine gore Uge ayrilmistir. Teknik yonetici
(manager as techician), genellikle teknik ve mesleki konulardaki becerileri olan ydneticiyi tanimlayan bir
terim iken, idari yonetici (manager as conductor) o6rgit icindeki tim is ve islemlerin etkili bir sekilde
yonetilmesini tanimlar. Uglincii 6zellik olan gelistirici yonetici (manager as developer) ise &rgiiti
gelecege taslyabilecek yonetici tiirini ortaya koyar (Harris, 1986). Bu yonetici tiplerinden hangisinin
ortaya koyacag liderlik davranislari 6rgiiti daha iyi donustlrebilir diye bakildiginda, gelistirici tip
yoneticinin bu hususta paylasilan vizyon ile grup Uyelerinin degisim kapasitelerini artirarak, degisimi
birlikte yurtutme bilincini vererek, gerektiginde grup lyelerini yetkilendirerek ve onlara inisiyatif vererek
donlisimU daha iyi bir sekilde basaracagini ortaya koymustur. Tirkiye’de yliksekogretim alaninda egitim
yoneticilerinin becerilerini inceleyen bir arastirmada yoneticilerin rolleri zerinde durulmustur. Bu
rollerden ilki kisiler arasi iliskiler rollidiir. Bu rol, yoneticinin 6rgiitsel iliskiler boyutundaki rollini
betimlerken, karar verme roll orgiitiin yonetiminde alinacak stratejik karar alma rolii Gzerinde durur.
Son yonetici roll ise bilgilendirme roludir ve bu rolde orgitin icinde ydritilen is ve islemlerin
calisanlarla paylasilmasi 6nemlidir. Turkiye’de ylksekégretim alaninda bu roller yeterli seviyede
sergilenmedigi icin Universitelerde degisimin ve donisimin saghkl bir sekilde saglanamadig
saptanmistir (Ulukan, 2005). Bahsi gegen arastirmalarda ve literatlirde de ortaya konuldugu gibi,
yoneticinin orglitini gelecege hazirlamak ve doénustiirmek igin oncelikle belli bash becerilere sahip
olmasi gerekmektedir. Bunun yani sira, orguti dontistirmek icin etkili liderlik davranislari sergilemelidir.
Ancak bu iki gli¢ bir arada oldugunda orgiit donisebilir ve degisebilir.
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Tirkiye’de okul yoneticisi segilirken orgliti donlstiirmek ve etkili liderlik davranislari sergilemek
fazlaca 6Gnemsenmemektedir. Okul yoneticileri 6gretmenler arasindan segilmekte, okul yoneticiligi ile
ilgili egitimler ya hic verilmemekte ya da ¢ok az bir sekilde verilmektedir. Okul yéneticileri, nasil yonetici
olacaklarini genellikle deneyimleyerek 6grenmektedirler. Bununla birlikte, Tiirkiye’de 6gretmen segimi,
hatta okul icin destek personel se¢imi okul yonetiminin uhdesinde degildir. Okul yonetimi hem idari hem
de mali agidan cok sinirli yetkiye ama bir o kadar da sinirsiz gérev ve sorumluluga sahiptir. Bu dar alanda
okulu layikiyla yonetmek ise oldukg¢a zordur. Daha da dnemlisi okul yoneticisi, gelecegin bireylerinin
yetistirildigi egitim kurumlarinda hem 21.yy. becerileriyle donatilmis olmali hem de egitim kurumunu
gelecege tasiyacak liderlik becerilerine sahip olmalidir. Bu ¢alisma, okul yoneticilerine bu dar alanda 151k
tutacak, hem onlarin kendilerini gelistirmelerinde farkindalik saglayacak, hem de mali ve idari
yetkilerinin sinirliiginda onlara anlayis gelistirerek okullarini nasil donustiirecekleri hususunda 1sik
olacaktir. Bu arastirmay inceleyen okul yoneticileri, 21. yy. becerileri ve stratejik liderlik davranislari
hakkinda daha detayl bilgiye sahip olacak ve bu beceri ve liderlik davranislarini kendilerinde gelistirmek
icin bir farkindaliga sahip olacaklardir. Bu ¢alismanin amaci, 6gretmen algilarina gére okul maddrlerinin
21. yy. egitim yoneticisi becerileri ile stratejik liderlik davranislari arasindaki iliskiyi ortaya koymaktir. Bu
dogrultuda asagidaki sorulara yanit aranmistir.

1. Okul mudirlerinin 21. yy. egitim yoneticisi becerileri dizeyleri nasildir?

2. Okul madurlerinin stratejik liderlik davranisi diizeyleri nasildir?

3. Okul miuddurlerinin 21. yy. egitim yoneticisi becerileri diizeyleri ile stratejik liderlik davranislari
arasinda istatistiki olarak anlamh bir iliski var midir?

4. Okul midurlerinin 21. yy. egitim yoneticisi becerileri dizeyleri, stratejik liderlik davranislarini
yordamakta midir?

Yontem
Arastirmanin Deseni

Ogretmen algilarina gore okul miidiirlerinin 21. yy. egitim yoneticisi becerileri diizeyleri ile stratejik
liderlik davranislari arasindaki iliskiyi ortaya koymaya odaklanan bu nicel arastirmada iki degisken
arasindaki iliskiyi ortaya koyan iliskisel tarama modeli kullanilmistir. Karasar (2015) da belirttigi gibi,
iliskisel tarama modeli iki degisken arasindaki iliskiyi ortaya koymak icin yapilan bir arastirma modelidir.

Evren ve Orneklem

Arastirmanin evreni Ankara’nin Akyurt, Altindag, Cankaya, Golbasi, Kecioren, Mamak ve Yenimahalle
ilcelerinde 2016-2017 egitim Ogretim yilinda ilkokul ve ortaokulda calisan toplam 22.958 6gretmen
olusturmaktadir. Toplam 22.958 kisilik bu evreni a= .05’lik anlamlilik diizeyinde 378 6gretmenin temsil
edilebilecegi anlasilmistir (Balci, 2011). Arastirmada “tabakali 6rnekleme” yéntemi kullaniimistir.
Tabakali 6rneklem evrendeki alt gruplarin 6rneklemde temsil edilmelerinin garanti altina alindigi bir
ornekleme yontemidir (Balci, 2011). Bu baglamda arastirmada, arastirmanin amaglarina hizmet etmesi
acisindan tabakalarin olusturulmasinda ilgeler tabakalandirilmis ve her birinden seckisiz (random)
orneklem yoluyla 6gretmenler secilmistir. Arastirmaya katilan ilcelerdeki resmi ilkokul ve ortaokulda
calisan 6gretmen sayilari ve bu sayilar dikkate alinarak hesaplanan o6rneklem sayilari Tablo 1'de
verilmistir.

Veri Toplama Araglari

Egitim Yéneticisi 21. YY. Becerileri Olgegi: Egitim yoneticilerinin 21. yy. becerilerine ne diizeyde
sahip oldugunu 6lgmek tzere Coban vd. (2019) tarafindan gelistirilen Egitim yoneticisi 21. yy. becerileri
dlgegi (21. yy. EYBO) kullaniimistir. 21. yy. EYBO lic temel beceri altinda toplanabilen 12 alt boyuta iliskin
toplam 95 maddeden olusmustur. “Ogrenme ve Yenilik Becerileri” boyutunun altinda “yaraticilik ve
yenilesme”, “elestirel diisinme ve problem ¢dzme”, “iletisim” ve “isbirligi” olmak Gzere doért alt boyut;
“Okuryazarlik Becerileri” boyutunun altinda “bilgi okuryazarhigl”, “medya okuryazarhgl” ve “teknoloji

okuryazarligl” olmak Uzere Ug alt boyut ve “Yasam ve Mesleki Beceriler” boyutunun altinda “6zyonetim
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ve inisiyatif”, “Uretkenlik ve hesapverebilirlik”, “liderlik ve sorumluluk” “esneklik ve kolay uyum saglama”
ve “sosyal ve kiiltirlerarasi beceriler” olmak lizere bes alt boyut bulunmaktadir. 21. yy. EYBO begsli Likert
tipindedir. Olcek maddeleri arasinda “yénetiminde calisanlarina adil davranir.” ve “bilgiyi calisanlariyla
paylasir.” gibi ifadeler yer almaktadir. Arastirmacilar, 6lgegin gecerlik ve glvenirligi icin gerekli analizleri
bu arastirma igin tekrar yapmislardir. Dogrulayici faktor analizi (DFA) ikinci diizey (second order) olarak
yapilmistir. Analizde degerler, kesme noktalarina esit ve yakin olarak bulunmustur ()(2 = 9803.03
sd=3506, p> .05 ve xz/sd degeri 2.70 iyi uyum; RMSA = .06 iyi uyum; SRMR = .04 mikemmel uyum; NFI =
.99 mitkemmel uyum; NNFI = .99 mitkemmel uyum; CFI = .99 mitkemmel uyum). Olgegin Cronbach Alpha
degeri .98 olarak hesaplanmistir. Bu veriler i1siginda 6lgegin gegerlik ve glivenirliginin bu arastirma igin
saglandigi sdylenebilir.

Stratejik Liderlik Olgegi: Arastirmaya katilan 6gretmenlerin gériislerine gore Pisapia, Guerra ve
Semmel’in (2005) gelistirdigi ve Coban (2016) tarafindan Tiirkceye uyarlanan Stratejik Liderlik Olcegi
(SLO) kullaniimustir. SLO yénetsel, etik, politik, déniisiimcii ve iliskisel olmak tizere toplam bes boyut ve
35 maddeden olusmaktadir. Olgek maddeleri arasinda “kurum disi ittifaklar gelistirirler.” ve “yapilan
islerde etkili olabilecek kisilerle iletisime gecerler.” gibi ifadeler yer almaktadir. Arastirmacilar bu 6lgcek
icin de gegerlik ve glivenirlik analizi yurtitmuslerdir. DFA analizi sonucunda ortaya ¢ikan degerler, kesme
noktalarina esit ve yakin olarak bulunmustur ()(2 =1253.45 sd= 550, p> .05 ve xz/sd degeri 2.30 iyi uyum;
RMSA = .08 iyi uyum; SRMR = .07 iyi uyum; NFI =.97 mikemmel uyum; NNFI = .97 miikemmel uyum; CFI
= .97 mikemmel uyum). Analizde, Cronbach Alpha degeri .96 olarak hesaplanmistir. Bu veriler 1s18inda
olgegin arastirma igin kullanilabilirligi test edilmistir.

Tablo1.
Arastirmaya Katilan ilgelerdeki Resmi llkokul ve Ortaokulda Calisan Ogretmen Sayilarina gére Orneklem
Segimi.

Evrendeki Ogretmen Orneklemdeki Ogretmen Arastirmaya Katilan
ileler Sayisl Sayisl Ogretmen Sayisi
Akyurt 234 4 19
Altindag 2610 41 42
Cankaya 4600 76 107
Golbasi 3096 53 78
Kegioren 5235 87 89
Mamak 3419 57 59
Yenimahalle 3764 60 70
Toplam 22958 378 464

Verilerin Toplanmasi ve Analizi

Veriler 2016-2017 egitim 0Ogretim yilinda Ankara’da gorev yapan 464 O6gretmenden toplanmistir.
Oncelikle Ankara il Milli Egitim Mudurliigi’nden resmi izin alinmistir. Sonrasinda ilgelere gére dgretmen
listeleri alinmistir. Orneklemde belirtilen kadar dgretmen her bir ilce listesinden rastgele secilmistir. Bu
yontemde, bir arastirmaci listede parmagini gezdirirken diger arastirmaci gozi kapali bir sekilde bir
yerde “dur” komutu vermis ve parmakla lzerine gelinen 6gretmen 6rneklem listesine yazilmistir. Bu
sekilde toplam 600 6gretmen secilmistir. ilce milli egitim midirliikleri yardimiyla bu &gretmenlere
ulasilmis ve kisaca Ogretmenlere arastirmanin amaci ve arastirmada veri niteliginin 6neminden
bahsedilmistir. Gonullik esasindan dolayr listedeki O6gretmenlerin hepsi arastirmaya katilmamis
toplamda 464 6gretmen goniilliik esasina gore bu arastirmada yer almistir.

Dogrusal regresyon oncesinde, dogrusallik, ¢oklu normal dagihm ve c¢oklu dogrusal baglanti
varsayimlari test edilmistir (Tabachnick & Fidel, 2007). Toplanan verilerin ¢ok degiskenli istatistiksel
hesaplamalar igin uygun olup olmadigini tespit etmek (izere ilk olarak normallik testleri yapilmistir. 21.
yy. EYBO’den elde edilen verilerin ortalamasi 3.87, ortancasi 3,98, basiklik degeri -.71 ve carpiklik degeri
.36 olarak hesaplanmistir. SLO’den elde edilen verilerin ortalamasi 3.92, ortancasi 4.00, basiklik degeri -
.73 ve carpiklik degeri .35 olarak hesaplanmistir. Basiklik ve ¢arpiklik degerleri £1’ arasinda ve bununla
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birlikte ortalamanin ve ortancanin birbirine yakin olmasi verilerin normal dagilim go6sterdigini
ispatlamaktadir. Verilerin dogrusalligi igin sacilma grafigine bakilmis, bu grafigin elips seklinde oldugu
saptanmistir. Cok degiskenli istatistik analizine uygunluk igin esvaryanslilik incelenmis, bunun igin
varyans-kovaryans matrisleri incelenmistir. Analiz sonucunda, Box M testi anlamli gtkmamistir. Bu testin
anlamli ¢tkmamasi, matrislerin homojen yapida olmadigini géstermektedir (Cokluk et al., 2012). Son
olarak, ¢oklu baglanti sorunu igin 6lgeklere ait korelasyon degerleri incelenmistir. Her iki dlcege ait alt
boyutlar arasi korelasyon katsayilarinin .84’tin tizerinde olmadigi gbzlenmistir. Bu veriler 1s1g8inda, eldeki
veri setinin cok degiskenli istatistik kullanmak igin gerekli varsayimlari karsiladigi gorilmektedir. Veri
setinin analizinde ilk olarak okul muddrlerinin 21. yy. egitim yoOneticisi becerileri dizeyleri ve stratejik
liderlik davranisi diizeylerini belirlemek igin betimleyici analizler kullaniimigtir. Son olarak, 21. yy.
becerileri duzeyleri ile stratejik liderlik davraniglari degiskenleri arasindaki iliskiyi ortaya koymak igin
korelasyon analizi yapilmistir. Okul maddrlerinin 21. yy. egitim yoneticisi becerileri dlizeylerinin, stratejik
liderlik davranislarini yordayip yordamadigini ortaya koymak icin ise regresyon analizi yapilmistir.

Bulgular

Bu bolimde arastirmanin alt problemlerine iliskin yapilan analiz sonuglari verilmistir. Tablo 2’de okul
yoneticilerinin 21. yy. egitim yoneticisi becerilerini sergileme dizeyleri ile stratejik liderlik davranig
dizeylerine iliskin betimsel analizler yer almistir.

Tablo 2.
Okul Yoneticilerinin 21. yy. Becerileri ile Stratejik Liderlik Davranis Diizeyleri.

X Ss
Yaraticilik ve yenilesme 3.79 .92
Elestirel diisinme ve problem ¢ézme 3.68 .88
iletisim 3.87 .93
isbirligi 3.88 .90
Ogrenme ve Yenilik Becerileri 3.80 .83
Bilgi okuryazarhgi 3.87 .83
Medya okuryazarlig 3.99 .97
Teknoloji okuryazarlig 3.93 1.05
Okuryazarlik Becerileri 3.93 .84
Ozydnetim ve inisiyatif 4.01 1.02
Uretkenlik ve Hesap-verebilirlik 3.94 .85
Liderlik ve Sorumluluk 3.93 .96
Esneklik ve Kolay Uyum Saglama 3.82 .90
Sosyal ve kiilturlerarasi Beceriler 3.93 1.01
Yasam ve Mesleki Beceriler 3.92 .85
Yonetsel 4.02 .78
Dondsumci 3.86 .95
Etik 4.00 .87
Politik 3.91 .85
iliskisel 3.84 .89
Stratejik Liderlik 3.92 77

Tablo 2 incelendiginde, okul yoneticilerinin 21. yy. becerilerinin ana boyutlari olan 6grenme ve yenilik
becerileri, okuryazarlik becerileri ile mesleki ve yasam becerilerini “genellikle” gosterdikleri; ayni
zamanda “genellikle” stratejik liderlik davranisi gosterdikleri gozlemlenebilir. Yine Tablo 2
incelendiginde, okul yoneticilerinin belirlenen 21. yy. egitim yOneticisi becerilerinden 6zyonetim ve
inisiyatif kullanma davranisini (X= 4.01) goreli en fazla gosterdikleri, elestirel diisiinme ve problem
¢c6zme davranisini (X= 3.68) ise en az gosterdikleri belirlenmistir. Okul yéneticilerinin stratejik liderligin
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boyutu olan ydnetsel liderlik davranisini(X= 4.02) géreli en cok gdsterirken, doniisimci liderlik (X= 3.86)
ve iliskisel liderlik (X= 3.84) boyutundaki davranislari géreli en az gdsterdikleri belirlenmistir.

Bu bulgulardan yola gikilarak, okul yoneticilerinin, kurumlarinin ve kendilerinin gelisimleri konusunda
daha Ust diizey beceriye sahipken, sorunlari ¢ozme ve elestirel bakis agisiyla olaylari ele alma konusunda
daha dislk beceri gosterdikleri séylenebilir. Bununla birlikte stratejik liderlik davranislari incelendiginde,
yonetsel liderlik konusunda becerilerini ortaya koyarken, calisanlari ve gevre ile kazan kazan politikasi
cergevesinde iligki kurma ve orgitu donlistirme konusundaki becerilerinin nispeten daha disiik oldugu
soylenebilir.

Tablo 3.
21.YY. Egitim Yéneticisi Becerileri ile Stratejik Liderlik Davranislari Arasindaki Korelasyon.

yarat elestir iletisi isbirli bilgi medy tekno inisiy hesap lide esnek sosya yone donu etik politi

i 2 3 4 5 6 7 8 9 ri0 11 12 13 14 15 16
1 -
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4 747 767 84"

s 777 8 787 8" -
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17 .68 .69 .75 77 .76 .64 .62 .70 74 73 .73 .74 68 75 .82 .83

**p<.01.

Egitim yoneticilerinin 21.yy. becerileri ile stratejik liderlik davraniglar arasindaki iliskiyi gosteren
Tablo 3 incelendiginde, yonetici becerileri boyutlarinin tima ile stratejik liderlik boyutlarinin timu
arasinda pozitif yonde orta dizeyde iliski oldugu goriilmektedir. Stratejik liderlik davranisinin alt boyutu
olan yonetsel liderlik boyutu ele alindiginda bu boyut ile yaraticilik boyutu (r =.59, p< .01), elestirel
disinme boyutu (r = .60, p< .01), iletisim boyutu (r = .63, p< .01), isbirligi boyutu (r = .63, p< .01)
arasinda pozitif yonde orta diizeyde anlamli iliskiler belirlenmistir. Yonetsel liderlik boyutu ile
okuryazarlik boyutlari incelendiginde de pozitif yonli orta dizeyde iliskiler gozlemlenebilir: bilgi
okuryazarlig (r =.56 p< .01), medya okuryazarligi (r =.59 p< .01),teknoloji okuryazarhgi (r =.61 p< .01).
Bunun yani sira sosyal ve mesleki yasam boyutlari ile yonetsel liderlik arasinda da anlamh iliskiler
saptanmistir: inisiyatif kullanma (r =.61 p< .01), hesap verebilirlik (r =.66 p< .01), liderlik ve sorumluluk (r
=.65 p< .01), esneklik (r =.65 p< .01), sosyal ve kdltirel farkhliklara saygi (r =.60 p< .01). Benzer iliskiler
stratejik liderligin diger alt boyutlari olan dontsimci liderlik, etik liderlik, politik liderlik ve iliskisel
liderlik ile 21. yy. egitim yoneticileri becerileri arasinda da goriilmektedir. Bu bulgulardan hareketle okul
yoneticilerinin 21. Yy. becerileri arttikga stratejik liderlik davranislari da artmaktadir denilebilir.

Tablo 4 incelendiginde, egitim yoneticilerinin 21.yy. becerileri, stratejik liderlik davraniglarindan
yénetsel liderlik (R® = .53, p< .05), déniisimci liderlik (R’= .58, p< .05), etik liderlik (R’= .73, p< .05),
politik liderlik (R’= .62, p< .05) ve iliskisel liderlik (R°= .70, p< .05) boyutlari ile anlamli iliskiler verdigi
goriilmektedir. Regresyon analizine gore, yonetsel liderlik davranisinin anlamh yordayicilari, bilgi
okuryazarhgi (B =.24, p< .05), teknoloji okuryazarhgi (B =.12, p< .05), hesap verebilirlik (B =.13, p< .05) ve
liderlik ve sorumluluktur (B =.15, p< .05). Donisiimcl liderlik davranisinin anlamli yordayicilari hesap
verebilirlik (B = .16, p< .05) ve sosyal kiltlrel farkhliklara saygidir (B = .11, p< .05). Etik liderlik
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davranisinin anlaml yordayicilari iletisim (B = .21), inisiyatif kullanma (B = .11, p< .05), liderlik ve
sorumluluk (B = .12, p< .05) ve sosyal kiltlrel farkliliklara saygidir (B = .22, p< .05). Politik liderlik
davranisina ait anlamli yordayicilar, inisiyatif kullanma (B = .12, p< .05), esneklik (B = .16, p< .05) ve
sosyal kultiirel farklhiliklara saygidir (B = .12, p< .05). Stratejik liderlik davraniglarinin sonuncusu iliskisel
liderligin anlamh yordayicilari iletisim (B = .12, p< .05), ishirligi (B = .16, p< .05) ve sosyal kulturel
farkhhklara saygi becerileridir (B = .19, p< .05). Bu bulgular isiginda okul yoéneticilerinin 21. yy.
Becerilerinden bilgi okuryazarligi, teknolojik okuryazarlik, hesap verebilirlik ve liderlik ve sorumluluk
becerilerini sergileme dizeyleri arttikga yonetsel liderlik davranislarinin daha iyi olacagl soylenebilir.
Bununla birlikte hesap verebilirlik ve sosyal kiiltiirel farkliliklara saygi diizeyleri arttikga donisimci
liderlik davranigi ortaya koyma davranislari da gelisecektir. Etik liderlik davraniglarini gelistirmek igin ise
iletisim becerilerine, inisiyatif kullanmaya, liderlik ve sorumluluk becerisi sergilemeye, sosyal ve kiiltirel
farkhhiklara saygi géstermeye daha ¢ok 6zen gdostermelidirler. Okul yoneticilerinin daha fazla inisiyatif
almalari, esnek bir yonetim gostermeleri ve sosyal kiiltirel farkliliklara 6nem vermeleri onlarin politik
liderlik davranislarini daha da gelistirecektir. Okul yéneticilerinin iliskisel liderlik davranislarini artirmanin
yolu da iletisim, isbirligi ve sosyal kiilturel farkliliklara saygi duymaktan gecmektedir.

Tablo 4.
21. YY Egitim Yéneticisi Becerilerinin Stratejik Liderlik Davranisini Yordamasina iliskin Regresyon Analizi.
Yonetsel Doniistimcii Etik Politik iliskisel

Degisken B t p B t p B t p B t p B t p
Sabit 10.04 .00 2.10 .03 4.70 .00 5.50 .00 240 .01
Yaraticilhk .10 23 81 .04 .78 .43 05 110 .25 .06 100 .28 .03 .67 .49
Elestirel .00 07 94 .10 160 .10 -05 110 .27 .00 .12 .89 .01 .29 .77
iletisim .04 59 55 05 76 .44 21 360 .00 .08 120 .21 .12 2.00 .04
isbirligi -.03 43 66 .03 56 57 .10 180 .06 .06 .93 .35 .16 280 .00
Bilgi .24 324 00 .11 150 .11 .09 160 .10 .07 110 .25 .10 1.70 .08
Medya .00 04 9 .00 .11 90 .06 170 .07 .04 97 .33 .04 100 .31
Teknoloji 12 238 01 .04 10 .31 -00 .01 .98 .06 130 .17 .01 .27 .78
inisiyatif .03 65 51 .03 .05 .95 .11 240 .01 .12 230 .02 .07 150 .11
Hesapv. .13 191 05 .16 240 01 .03 57 .56 .04 .69 .48 .08 130 .16
Liderlik .15 203 04 .10 140 .15 .12 210 .03 .04 66 S50 .02 34 .72
Esneklik .04 57 56 .06 100 30 .01 .26 .79 .16 250 .01 .06 120 .22
Sosyal .50 .87 .38 .11 210 .03 .22 510 .00 .12 250 .01 .19 420 .00

Yonetsel R= .73, R’= .53; F= 43.52 p<.05  Déniisiimcii R=.76, R’= .58; F= 53.77 p<.05 Etik R=.86, R’=.73; F= 107.22 p<.05
Politik R=.79, R’= .62; F= 63.00 p<.05 iliskisel R= .83, R’=.70; F= 87.57 p<.05

Tartisma, Sonug ve Oneriler

Egitim yoneticilerinin 21. yy. becerileri ile onlarin stratejik liderlik davranislari arasindaki iliskiyi
ortaya koymaya odaklanan bu ¢alismanin 6nemli bulgularindan biri okul yéneticilerinin belirlenen egitim
yoneticisi 21. yy. becerilerinden 6zydnetim ve inisiyatif kullanma davranisini goreli en fazla gosterdikleri,
elestirel dislinme ve problem ¢ézme davranisini ise en az gosterdikleri seklindedir. Okul yéneticileri,
gelecegin nesillerini yetistirmede, onlara 21. yy. becerileri kazandirmada énemli bir géreve sahiptirler.
Tirkiye'deki okul yoneticileri incelendiginde de, gdrece olarak 6z yonetim ve inisiyatif kullanma
davranisini goéstermeleri, siirdiirdikleri meslek yasaminin dinamiklerinden kaynaklaniyor olabilir.
Tirkiye’de okullara yakit, onarim ve bakim destegi disinda devlet tarafindan baska kaynak
saglanmamaktadir. Bu durumda okul yoneticileri kendi mali kaynaklarini yaratmak ve okullarinin egitim
faaliyetlerini siirdiirmek zorunda kalmaktadirlar.

Bununla birlikte, Tiirk egitim sistemi i¢cinde okul yoneticilerinin gérev ve sorumluluklari ¢ok fazla
olmakla birlikte, yetkileri oldukca sinirh kalmaktadir (Acikalin, 1995). Okul yoéneticilerinin bu yiizden
21.yy. becerilerinin sosyal ve mesleki beceriler altinda yer alan 6z yonetim ve inisiyatif kullanma
becerilerini daha fazla kullanarak gorevlerini ifa etmektedirler. Okul yénetiminin basarili olmak igin
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gorece olarak inisiyatif kullanma ve 6z yonetim davranislari sergilemeleri, Erdogan’in (2006) yaptig
¢alisma ile paralellik gostermektedir. Adi gegen ¢alismada da okul yoneticisinin 6n plana ¢ikmak ve isini
layikiyla yapmak igin insan ve gorev arasinda dengeli davranmasi gerektigi, kendi yonetim modelini
kendisinin bu dengeyi gozeterek kurmasi gerektigi belirtiimektedir. Bununla birlikte, inisiyatif alarak
hareket etmenin okul yoOneticisinin en 6nemli tutumlarindan birisi oldugu belirtiimektedir. Okul
yoneticilerinin gorece olarak 6grenme alani altinda yer alan problem ¢6zme ve elestirel diisinme
becerilerini daha az ortaya koymalarinin nedeni, 6grenim ve meslek hayatlarinda bu beceriyi nasil
kullanacaklarina dair yaklasimlarla pek fazla karsilasmamalarindan dolayi olabilir. Tirk egitim sistemi
2023 vizyonu belgesinde de belirtildigi gibi gegcmiste bilginin didaktik bir Gslupla 6gretilmesi yaklagimi
benimsenmistir. Ginimuz toplumunun ihtiyaci ise 6grenmeyi 6grenen, bilgiyi nasil edineceginin yollarini
bilen ve elde ettigi bilgileri donistiirebilen bireyler yetistirmektir. Bunun yolu da bilgiyi ezberlemek degil,
cesitli yontem ve araglar kullanarak problem ¢6zme, yaratici diisinme ve elestirel disinme becerilerini
gelistirebilmektir (MEB, 2019; Vockley & Lang, 2008).

Okul yoneticileri, stratejik liderligin alt boyutu olan yoénetsel liderlik davranisini goreli en c¢ok
gosterirken, iliskisel liderlik boyutundaki davranislari goreli en az gosterdikleri belirlenmistir. Yonetsel
liderlik davraniglarini daha fazla gostermelerinin nedeni, yapilan islerin hep mevzuat ve vyasal
diizenlemeler gevresinde gitmesi ve Tirkiye’de yoneticiligin daha ¢ok tecriibeler ve gézlemler yoluyla
O6grenilmesinden kaynaklanabilir. Harris’in (1996) de ortaya koydugu gibi, okul yoneticilerini Uglu bir
siniflamada degerlendirmek gerekir. Tirkiye’deki okul yoneticileri Harris’in arastirmasinda ortaya
koydugu gibi ne teknik lider siniflamasina ne de dondsimci, ilerlemeci lider siniflamasina
girmemektedir. Onlar ¢ogunlukla idareci siniflamasina uymaktadirlar (Harris, 1986). Coban ve digerleri
de (2019) sadece okul yoneticilerinin degil Milli Egitim Bakanhgi Ust dlzey yoneticilerinin de yonetsel
liderlik davranigi sergiledigini ortaya koymustur. Bu da gostermektedir ki, okul ydnetiminden ust
yonetime kadar bitin egitim yoneticileri, gorece olarak daha fazla yonetsel liderlik davranislar
sergilemektedirler. Hem okul yoneticileri, hem de Ust diizey egitim yoneticilerinin, egitim yonetimi
alaninda nitelikli egitim almalari, okul yoneticisi se¢me, atama ve yer degistirmesinde bir kriter olarak
yer almamaktadir. Bu da egitim yoneticiliginin Tlrkiye’de bir meslek olarak algilanmadiginin bir
gostergesidir. Egitim yoneticileri mesleklerini oncesinde egitimler alarak degil genelde diger
yoneticilerden gorerek veya kendileri deneyimleyerek 6grenmektedirler. Bu da egitim yoneticilerinin
donisiimct ve ilerlemeci liderlik davraniglari sergilemeleri 6niindeki en biylk engel olarak
gorilmektedir. Nitekim, iliskisel liderlik davranis sergilemelerinin gérece dusiik olmasinin nedenlerinden
birisi de, kapsamli bir yénetici egitimi almamalarindan kaynaklandigi séylenebilir. iliskisel liderligin
temelinde 6rglt ici ve orgut disi iliskiler ag1 kurmak ve giliven yaratmak gibi temel davranislar yer
almaktadir. Bu davranisi sergileyebilmek igin de (st diizey iletisim becerilerine sahip olmak ve gliven
yaratmak icin hesapverebilir olmak ve seffaf ve acik politikalar yiritmek gerekir. Tirk kamu
yonetiminde acik iletisim sistemi, hesapverebilirlik ve seffaf yonetim anlayisi tam olarak islememektedir
(Eryilmaz & Biricikoglu, 2011). Yénetici kapasitesinin gelistiriimesi, bu sorunun ¢oéziimiinde en etkili
yoldur.

Egitim yOneticilerinin 21.yy. becerileri, stratejik liderlik davranislarinin bitiin alt boyutlari ile anlamli
iliskiler vermektedir. Analiz sonuglarina gore, yonetsel liderlik davranisinin anlaml yordayicilari, bilgi
okuryazarligi, teknoloji okuryazarligi, hesap verebilirlik, liderlik ve sorumluluktur. Bu gostermektedir ki,
okul yoneticilerinin 21. yy. becerilerinden bilgi okuryazarhg, teknolojik okuryazarlik, hesap verebilirlik ile
liderlik ve sorumluluk becerilerini sergileme diizeyleri arttikca yonetsel liderlik davranislarinin daha iyi
olacagi soylenebilir. Harris’in (1986) calismasindaki idareci yoneticinin amaci isleri yonetmek ve 6érgitin
amaglari dogrultusunda hareket etmektir. Bu ylizden sorumluluk sahibi olmasi, hesap verebilir olmasi ve
calisanlari ve gevre ile etkili hale gelmek icin bilgi ve teknoloji okuryazari olmasi son derece beklenen bir
durumdur. Gigl, Coban ve Atasoy’un (2017) yaptiklar c¢alismada da yonetsel liderlik davranisinin
temelinde kurallar koyma, diizenlemeler yapma ve orgltin isleyisini saglama (lizerine oldugunu
belirtmislerdir.
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Donastimci liderlik davranisinin gérece yordayicilari hesapverebilirlik ve sosyal kiiltiirel farkhliklara
saygidir. Hesap verebilirlik ve sosyal kiltirel farkhhklara saygl duzeyleri arttikca déntsumci liderlik
davranisi ortaya koyma davraniglari da gelisecektir. Donlisiimcu lider, ilk basta okulun kiltiirinu
dénustirir ve orgitinu 6grenen oOrgiit haline getirir. Bu ylzden sosyal ve kulturel farkhliklara saygi
becerisinin 6n plana ¢ikmasi dogaldir. Donlstimcl lider, ekibini zihni olarak dénlstiirme ve onlara
paylasilan vizyon dogrultusunda hedef géstermektedir. Bu hedefe giderken de calisanlari ile gliven insa
etmesi en temel unsurdur(Cemaloglu & Coban, 2019; Onk & Cemaloglu, 2016).

Etik liderlik davranisinin yordayicilari ise inisiyatif kullanma, liderlik ve sorumluluk ve sosyal kiiltirel
farkliliklara saygidir. Egitim yoneticilerinin etik liderlik davranislarini gelistirmek igin iletisim becerileri
artirlmal, inisiyatif kullanmalarina imkan verecek sartlarin olusturulmasi, liderlik ve sorumluluk
becerileri ile sosyal ve kiiltiirel farkhliklara saygi géstermeye daha ¢ok 6zen géstermelidirler. Etik liderlik
temelde 6rgut kultlra ve kiltdrel liderlik ile yakin iliski icindedir. Bu becerilerin bu liderlik davranisi igin
gerekli oldugu sonucu Helvac’nin (2010) calismasi ile de ortismektedir. Okul icinde ortak akilla insa
edecegi okul kiltirinde, okul yéneticisinin takim g¢alismasina 6nem vermesi ve bu sayede yetkisinin bir
kismini takimlara devretmesi, okul c¢alisanlarinin inisiyatif kullanmalarina katki saglayacaktir.
Olusturulacak takimlarda, sosyal ve kiltiirel farkliliklar bir araya getirilerek takim ¢alismasinin zengin
Urinler ortaya koymasi igin firsat olusturulacak daha da 6nemlisi birlikte ortak amag igin is yapan bu
bireyler de takim ruhundan dolayi sosyal ve kilturel farkliliklara saygi duyacaklardir (Scribner et al.,
2007). Bu sayede okul yoneticisi okulunda takim ¢alismasi sayesinde ekip ruhunu olusturacak hem de
bireyler ortak amaclar icin calistigindan birbirlerinin sosyal ve kiltiirel farkhliklarina daha ¢ok saygi
duyacaklardir. Bununla birlikte, calisanlarinin karara katilimini saglayarak onlarin okulun is ve islemlerini
ylratme konusunda sorumluluk almasini destekleyecektir (Jones, 1997). Boylelikle okullar, Senge’nin
(2002) ortaya koydugu 6grenen 6rgiit olma yolunda takim ¢alismasi yapma, sorumluluk alma, inisiyatif
kullanma ile bir adim daha yol almis olacaklardir.

Politik liderlik davranisina ait anlamli yordayicilar, inisiyatif kullanma, esneklik ve sosyal kiiltiirel
farkliliklara saygidir. Okul yoneticilerinin daha fazla inisiyatif almalari, esnek bir yénetim géstermeleri ve
sosyal kultarel farkhliklara 6nem vermeleri onlarin politik liderlik davranislarini daha da gelistirecektir.
Ozellikle politik liderler, i¢c ve dis paydaslarla iletisim halindedirler. Bu nedenle esnek olmak, sosyal
kilturel degerlere saygi ve 6rgit icin inisiyatif kullanma becerileri 6n plandadir. Ugurluoglu ve Celik
(2009) yaptiklari calismada benzer 6zellikleri ortaya koymuslardir. Okul yénetimi ve okul genel olarak bu
orgutsel davranislari sergilediginde, okulun degisimi, donlsimii ve c¢evre ile uyumu Ust seviyede
olacaktir (Harris & Muijs, 2004). Acik sosyal sistem olan okulun ¢agin gereklerine cevap verebilmesinin
yolu, esnekligi, bireylerin inisiyatif kullanma imkanlarinin olmasi ve sosyal kiltirel farkhhklara saygili
bireyler olmasindan gececegi diisinilmektedir.

Stratejik liderlik davranislarinin sonuncusu iliskisel liderligin anlamli yordayicilari iletisim, isbirligi ve
sosyal kdlttrel farkhliklara saygi becerileridir. Okul yoéneticilerinin iliskisel liderlik davraniglarini
artirmanin yolu da iletisim, isbirligi ve sosyal kiltirel farkhliklara saygi duymaktan ge¢mektedir. Bu
sonuglar da Ugurluoglu ve Celik’in (2009) yaptigi calisma ile 6rtismektedir. Okul icinde insa edilen yatay,
asagidan yukari ve yukaridan asagi acik iletisim kanallari okulun isleyisi ve okul yoéneticisinin ortak amag
ve hedefleri daha iyi anlatabilmesi agisindan olduk¢a 6nemlidir. Bir 6rgitte acik iletisim kanallari yoksa o
orgitte dedikodu kilturd yaygin olur (Eroglu, 2005). Bununla birlikte, bu 6rgitte kapah kapilar ardinda
isler yapiliyorsa, bu 6rgiitiin olumlu iklimine zarar verir. O orgltte hesap verebilirlik ve seffaflik ilkeleri
dogrultusunda bir yénetimden s6z etmek pek de miimkin olmaz (Sisman & Uysal, 2012).

Yapilan bu galisma, Tiirkiye’de gérev yapan okul yoneticilerinin 21.yy becerilerini ve stratejik liderlik
davranisini ne derece kullandiklarini ortaya koymustur. Bu galisma, veri toplama aracglarina verilen
cevaplarla ve arastirmaya katilan 6gretmenlerin algilari ile sinirhdir. Bu nedenle, arastirmacilar, bu
calismaya ek olarak okul mudurleri ile ayrica birebir goriismeler yapabilir ya da egitim yoéneticiligi
alaninda karar vericiler ile odak grup gorismeleri yirutebilirler. Boylece okul yoneticilerinin 21.yy
becerileri ve stratejik liderlik davranislari konusunda daha detayh bilgi elde edebilirler. Ayrica, egitim
yoneticilerinin 21. yy. becerilerini gelistirmek ve liderlik kapasitelerini artirmak icin egitim yoneticisi
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yetistirme egitim modilleri tasarlanabilir. Elde edilen sonuglar dogrultusunda okul maddrlerinin ihtiyag
duyduklari egitimler planlanabilir. Bu egitimlerin alinmasi ve egitimlerde elde edilen basari puanlari,
yOnetici segme ve atama kriterleri igin esas alinabilir. Son olarak, Orakci vd. (2019) o6nerdigi gibi
O0gretmen adaylarinin lisans egitimleri doneminde 21. yy. becerilerini kazandirmaya yoénelik ders
icerikleri ve 6gretim faaliyetleri hazirlanabilir. Bu sekilde, 21. yy. becerileri gelecegin okul yoneticilerine
bir becerinin en iyi sekilde kazandirilabilecegi lisans egitimi doneminde kazandirilabilir.
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