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Abstract

This study examines “The Effect of Outdoor Pre-Literacy Program on Preschool
Children’s Early Literacy Skills”. The study group consists of 40 children - 20 in the control
group and 20 in the experiment group - with the age range of 60 and 66 months. The study
results suggest there has been more increase in the scores of experiment group in Vocabulary
and Listening Comprehension than the control group. While there was not a statistically
significant difference between groups in Rhyme Awareness and Deletion of Initial Phoneme
tests, the scores of experiment group increased much more in Matching Initial Sounds,
Matching Ending Sounds, Segmenting the Sentence into Words, Segmenting the words into
Syllables, Compound Syllables and Deletion of Last Phoneme tests. While there was a
difference in favour of experiment group in Letter Knowledge in Recipient Language post-test,
there was not a difference between groups in Letter Knowledge Expressive Language post-
test.
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Introduction

The early childhood period is a critical stage in the development process of an individual
where the fastest learning and the most intensive cognitive structuring takes place (Shonkoff
& Phillips, 2000). The skills acquired in this period form a solid foundation for children's
lifelong learning process and play a decisive role in terms of both academic success and social
and emotional adaptation. In particular, early literacy skills develop children's ability to
understand, use, communicate, and relate to written symbols, thus laying a solid foundation
for school and reading success in later years, and continue to have an impact in later academic
years (Whitehurst & Lonigan, 1998, Dickinson & McCabe, 2001, Lonigan, Schatschneider, &
Westberg, 2008; Lacin, 2020).

Early literacy is a multifaceted development area that includes letter knowledge,
phonological awareness, vocabulary knowledge, print awareness and expression skills (Justice
& Pullen, 2003). These skills are vital for children to make sense of written language and use
it effectively. Literacy development in early childhood is a fundamental process that directly
affects the individual's linguistic, cognitive and social development. This process is shaped by
the interaction of the child with his/her environment, linguistic inputs and experiential
learning (Whitehurst & Lonigan, 1998). Especially the period between the ages of 3-6 is a
critical developmental stage for children to understand symbols, construct stories, develop
vocabulary and gain awareness of written materials (Justice & Pullen, 2003). Basic literacy
skills acquired in this period contribute to children's cognitive development by supporting
their mental processes such as attention, memory, problem solving and logical thinking. The
quality of the learning opportunities offered to children in this period is recognised as one of
the main determinants of literacy competence in the following years.

Children who are introduced to books at an early age and have meaningful reading-writing
experiences are more prepared for primary school and their academic success increases. The
positive experiences gained in this process pave the way for children to develop a love of
reading and acquire lifelong learning habits. Early literacy is not only about recognising letters
or writing, but also about listening, speaking, understanding, relating symbols and developing

meaningful communication. Research shows that children who have quality literacy
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experiences at an early age are more successful in their later educational life and develop
more positive attitudes towards learning.

In addition, children who recognise different emotions, characters and events through
books and verbal expressions gain empathy skills and become more successful in social
relationships. Especially for disadvantaged groups, early literacy support is of great
importance to ensure equal opportunities in education. This process, which encourages family
participation, enables a multidimensional development by supporting the child both at home
and at school. Therefore, supporting early literacy is an important educational investment that
directly affects not only individual development but also social development. For all these
reasons, systematic and conscious support of early literacy skills in the preschool period forms
the basis of children's educational life. However, the development of literacy skills is not
limited to classroom practice. Research shows that children learn more effectively and
meaningfully when they interact with natural life (Neuman & Roskos, 2007). Out-of-class
activities are an important pedagogical tool that makes learning permanent and
multidimensional by moving children's learning processes to the real life context. Practices
such as nature walks in the park, outdoor story hours, trips to the zoo or museum, observation
activities in the market allow children to actively use language by interacting with their
environment (Waite, 2011). Especially in play-based and discovery-oriented activities, children
concentrate their attention, reveal their curiosity, define new concepts and find the
opportunity to express them verbally or symbolically. In such activities, children construct
meaning by using their linguistic and social skills together; the learning process turns into a
multi-sensory experience (Bodrova & Leong, 2006). As a matter of fact, studies show that
children who participate in out-of-class activities increase their motivation to read, improve
their vocabulary and strengthen their expression skills (Maynard & Waters, 2007; Massey,
Pence, Justice, & Bowles, 2008). Especially for children from disadvantaged socioeconomic
environments, such experiences play a compensatory role for the literacy opportunities that
are missing in the home environment (Hart & Risley, 1995).

According to Vygotsky's social development theory, children learn through social

interaction and language is the main tool of this interaction (Vygotsky, 1978). In out-of-class

2584
Pegem Journal of Education and Instruction, ISSN 2146-0655



PEGEM PEGEM JOURNAL OF

EGIiTIiM EDUCATION

N (4 =t . an
OGRETIM | INSTRUCTION

DERGISI ISSN: 2146-0655

Pegem Journal of Education and Instruction, Vol. 15, No. 4, 2025 (pp. 2582-2637)

activities, children develop both receptive and expressive language skills by having the
opportunity to communicate with peers and adults in natural contexts. In addition, out-of-
class activities provide children with rich contextualised vocabulary and give them the chance
to comprehend the function, context and meaning of words in more depth (Dickinson &
Tabors, 2001). Such experiences are also effective in helping children make sense of texts,
construct narratives, and develop their awareness of written materials (Snow, Burns, & Griffin,
1998).

This research aims to make important contributions at both theoretical and practical levels
by examining how early literacy skills can be supported through out-of-class activities in early
childhood. In this context, Vygotsky's Socio-Cultural Theory, Developmentally Appropriate
Practices Approach (DAP) and Natural Learning Environments Approach were adopted as the
main theoretical underpinnings in the creation of the programme aiming to support the
development of early literacy skills.

Lev Vygotsky's socio-cultural theory argues that learning takes place through social
interaction and within a cultural context (Vygotsky, 1978). According to Vygotsky, children
learn new concepts by interacting with more competent individuals (teachers, parents, peers)
and this learning takes place within the "zone of convergent development" (ZPD). According
to this perspective, language is not only a means of communication but also a basic cognitive
tool that enables the development of thought. Accordingly, interactions that take place in
natural learning environments such as out-of-class activities support children's language
development and thus their early literacy skills.

The DAP approach, which is widely adopted in early childhood education, advocates the
design of learning environments in accordance with the child's developmental level, individual
differences and cultural context (NAEYC, 2020). According to this approach, children should
be guided to learn at their own pace and in accordance with their interests. When out-of-class
activities are structured in accordance with the DAP principle, they offer children the
opportunity to actively participate, experience and make meaning. Activities such as outdoor

storytelling, writing inspired by nature, and word hunts in the market enable children to be in
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natural learning environments and have meaningful literacy experiences (Copple &
Bredekamp, 2009).

In early childhood, learning takes place largely through play and experience. Natural
learning environments are environments where children learn by exploring, experiencing and
problem solving in daily life (Bronfenbrenner, 1979). These environments allow children to
associate abstract concepts with concrete experiences. In particular, outdoor activities
provide a basis for children's multisensory learning and reinforce their early literacy skills
(Waite, 2011). In addition, in such environments, children develop their oral language skills by
interacting with their peers, construct narratives and establish relationships with symbols. In
this context, out-of-class activities contribute to the development of both pre-writing skills
and written language awareness (Neuman & Roskos, 2007). For this reason, the out-of-class
literacy preparation activities programme was implemented in the school garden and natural
materials were included in the activities in the programme. Gamified and differentiated
activities were included in the warming, main and relaxing activities that make up the
programme. The main aim of the programme is to make children learn by having fun without
getting bored and to keep their interest alive. In the programme, natural materials such as
stones, leaves and pine cones that can be found in nature are included.

This research aims to provide guidance for educators, parents and policy makers at both
theoretical and practical levels by examining how early literacy skills can be supported through
out-of-class activities in early childhood. In this way, teachers' and parents' awareness of their
roles in children's literacy development will increase, and the grounding of early literacy skills
will become more conscious, planned and effective. Although there are many studies on early
literacy development in the literature, studies on how these skills are directly associated with
out-of-class activities are limited (McNaughton, 2001; Pyle, DelLuca & Danniels, 2017). The
findings of the study will encourage more conscious integration of out-of-class learning
elements into the programmes implemented in schools. In this way, children can start primary
education with a more solid literacy foundation. In addition, it is hoped that the data obtained
will shed light on future practices and provide an innovative perspective to the programmes

to be developed in early childhood. It points to the necessity of a holistic approach that
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supports not only academic but also social, linguistic and emotional development of children.
In addition, it has the potential to enrich children's learning experiences by offering alternative
teaching methods to preschool teachers. The findings obtained will help to base the structure
of out-of-class activities to be integrated into preschool education programmes on more
scientific foundations. In addition, this research is thought to contribute to the dissemination
of child-centred, innovative and interaction-based practices to support early literacy skills.
Basic Components of Early Literacy Development

In research, early literacy development is generally addressed within the framework of the
following basic components (National Early Literacy Panel [NELP], 2008):

Phonological awareness

Phonological awareness is to be aware of the elements that make up the word. In other words,
it is the ability to hear each sound in the word and to understand that speech is formed in this
way. It can be defined as knowing that sounds form syllables, syllables form words and words
form sentences (Kirca, 2007). The important thing here is not to know the meaning of the
word used, but to know its structure (Erkan Sdel, 2011).

Letter and alphabet knowledge

In written language, it is defined as the child's ability to realise and understand that the sounds
that make up words are symbolised by letters and that these letters come together to form
words. In the preschool period, children can generally recognise the letters of the alphabet
and this process is an important step towards literacy (Griffith, Beach, Ruan, & Dunn, 2008).
Listening comprehension and vocabulary

Vocabulary knowledge is expressed as children's understanding of spoken and written
language. Vocabulary knowledge is divided into two as receptive language and expressive
language. Receptive vocabulary refers to the child's recognition and understanding of the
words he/she hears, while expressive vocabulary refers to the child's spontaneous production
and use of these words (Justice & Ezell, 2001). Research shows that having a large vocabulary
at an early age significantly affects academic success in later years (Beck, McKeown & Kucan,

2002).
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Listening comprehension is the child's ability to understand and make sense of verbal reports,
stories and instructions presented to him/her. A child who understands what he/she listens
can sequence events, establish cause-effect relationships, identify the main idea and mentally
structure the text (Cain & Oakhill, 2007).

Print awareness

Print awareness is the child's ability to recognise the characteristics of print by using symbols
and rules. In early childhood, children are not expected to read writing, but rather to develop
awareness of writing (Justice & Ezell, 2004). For example, realising that writing progresses
from left to right, top to bottom and horizontally, and that letters, symbols and numbers are
used in writing are among the first print awareness skills for children (Karaman, 2013).
Problem Statement

The problem statement of the study was determined as "Do Out-of-Class Literacy
Preparation Activities Affect the Early Literacy Skills of 5-6-year-old Children?".

Purpose of the Problem and Sub-Purposes

The aim of this study is to determine the effect of Out-of-Class Literacy Preparation
Activities on the early literacy skills of children aged 5-6 years . According to this purpose, the
following questions were determined as sub-objectives.

1. What are the mean early literacy skills total first measurement scores of the children
who participated in the Out-of-Class Literacy Preparation Activities and the children who did
not participate in these activities but attended the 2013 preschool education programme?

1. a. What are the mean initial measurement scores of the children who participated in the
activities and the children who did not participate in these activities but attended the 2013
preschool education programme in the subtests of Word Knowledge, Phonological
Awareness, Letter Knowledge, Listening Comprehension?

2. What are the mean scores of the children who participated in the Out-of-Class Literacy
Preparation Activities and the children who did not participate in these activities but attended
the 2013 preschool education programme?

2. a. What are the mean post-test scores of the children who participated in the activities

and the children who did not participate in these activities but attended the 2013 preschool
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education programme in the sub-tests of Vocabulary Knowledge, Phonological Awareness,

Letter Knowledge, Listening Comprehension?

Method

The model of the study is the quasi-experimental model that is one of the quantitative
research methods. The design of the study is randomised pretest - posttest control group
design. Control group has an important place in deciding whether the researcher’s
implementation is more effective or there are differences among the effects (Bliylukoztirk,
Cakmak, Akgiin, Karadeniz Demirel, 2012). The aim is to test the effect of the differences
created by the researcher on the dependent variable. In this design, the groups are randomly
determined, one as the experiment group and the other as the control group. Afterwards, pre-
test is applied to experiment and control groups. While the experiment group is applied the
procedure whose effect on the dependent variable will be tested (“Outdoor Pre-Literacy
Program”), the control group receive routine preschool education program without any
intervention or is presented a different application. The measurement based on dependent
variant (post-test) in both groups is carried out again by the same tool/test at the end of
education process and the data are collected (Creswell, 2009). The research model is shown
in Table 1.

Study Group

The study group consists of 5-year-old children (60-66 months) attending an independent
kindergarten of the Ministry of National Education in Bismil district of Diyarbakir province in
2020-2021 academic year. 20 preschool children (10 boys and 10 girls) are included in the
experiment group and 20 preschool children (10 boys and 10 girls) form the control group.

Program Environment

The applications were carried out in an independent kindergarten of national education.

Two classes in which there are children within the same age group were randomly determined

2589
Pegem Journal of Education and Instruction, ISSN 2146-0655



'"EGEM PEGEM JOURNAL OF

EGIiTIiM EDUCATION

N (4 =t . an
OGRETIM | INSTRUCTION

DERGISI ISSN: 2146-0655

Pegem Journal of Education and Instruction, Vol. 15, No. 4, 2025 (pp. 2582-2637)

as the experiment and control group. The program consists of 30 activities. These activities
were performed 3 days a week for a period of 10 weeks. The activities in the program were
carried out in the school garden, outdoors and were arranged in accordance with the social
distance rules. In this process, the children in the control group continued the traditional
education program and they did not encounter any interventions.

Outdoor Pre-Literacy Preparation Applications

“Outdoor Pre-Literacy Program” consists of 30 sessions in total. The program daily flow and
activity plans were presented to the expert opinion in the field of preschool education, and
the activity plan was put into its final form by making necessary arrangements in line with the
opinions and suggestions of the experts. The activities in this outdoor pre-literacy program
consists of warm-up before the activity, the main activity and relaxing activities after the
activity, which are prepared by taking into account the daily education flow planning included
in the Preschool Education Program of the Ministry of National Education. Likewise, there is
theme integrity among activities.

To illustrate, it was paid attention to make warm-up activities, main and relaxing activities
complementary. In the program, finger games, tongue twisters, songs, riddles, poems, sound
and breathing exercises are frequently utilized. The reason why finger games are included is
to attract the children’s attention during warm-up activities and prepare them for the activity
itself. Finger games both have a positive effect on the children’s language development and
are an enjoyable transition tool to the next activity. The fact that the materials used are
generally natural materials, they could be found in the school yard and they are the materials
everyone could access at no cost is the most important aspect of main activities because the
activities requiring often pencil and paper are included in traditional pre-literacy activities.
However, pre-literacy activities should be presented by such different methods and
techniques as drama, music and games (MEB, 2013). In this context, in all the warm-up, main
and relaxing activities, various activities such as drama, interactive reading and collage studies
aimed at vocabulary knowledge, letter knowledge, phonological awareness and listening
comprehension which mainly focus on games were designed. Activities and skill areas

supported by these activities are given in the table 2 below.
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Data Collection Tools

In the study, the Test of Early Literacy (TEL) scale developed by Kargin et al. (2015) was used
to determine the Effect of the Outdoor Pre-Literacy Program on Preschool Children’s Early
Literacy Skills. Necessary permissions and practitioner training have been obtained for the
implementation of this scale. Conversations were held with the children about the application
to be carried out. The application was performed with the children individually in a quiet
environment different from the classroom. During the process, it was paid attention to make

eye contact with the children. The application took almost 20 or 25 minutes for each child.

The Test of Early Literacy (TEL)

In this study, the Test of Early Literacy (TEL) was used to measure the children’s early
literacy skills. TEL is a valid and reliable assessment tool developed by Kargin et.al (2015) in
order to measure preschool children’s early literacy skills. This tool consists of seven upper
dimensions, ten subtests and 102 items in total. Correct answers are given “1” and wrong
answers are given “0” points. The highest score from the assessment is “102” and the lowest
is “0”.

TEL consists of seven sub-tests. These are 1. Vocabulary in Recipient Language, 2.
Vocabulary in Expressive Language, 3. General Naming, 4. Function Knowledge, 5. Letter
Knowledge, 6. Phonological Awareness and 7. Listening Comprehension. Vocabulary in
Recipient Language, Vocabulary in Expressive Language, General Naming and Function
Knowledge subtests have only one dimension; Letter Knowledge subtest has two dimensions
as a) Letter Knowledge in Recipient Language and b) Letter Knowledge in Expressive
Language; Phonological Awareness subtest has sub-dimensions of a) Rhyme Awareness, b)
Matching the Initial Sounds, c) Matching Ending Sounds, d) Segmenting the Sentence, e)
Segmenting the Syllable, f) Compound Syllable, g) Deletion of Initial Phoneme and h) Deletion
of Last Phoneme.

Implementation of the Scale;

While implementing the scale, after the child was instructed in each sub-dimension, the

sample item was presented and then, if he did not respond or gave a wrong answer within the
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first three seconds, the question was answered by the implementer so as to be a model for
the child. For the test items, when the child did not respond or gave the wrong answer, the
implementer proceeded to the next question by using neutral reactions or without giving any
reactions.

Ethics

For this research, on September 10, 2020, number: 89227283-198.01.01-E.12494543
Governor's approval has been obtained. Then, the meeting number 17, dated 17.09.2020,
With the decision number 2020/5-17, the permission of inénii University Ethics Committee

was obtained

Data Analysis

The study data were collected by using the Test of Early Literacy (TEL). For the application,
“Outdoor Pre-Literacy Program” was prepared and pre-test was administered to the children
in the control and experiment group by means of TEL before starting the application. After
Outdoor Pre-Literacy Program was applied, post-tests were given to the children in the control
and experiment group and thus data collection was completed for the study. While applied
pre-test skewness was 3,035 and kurtosis was 13,682, post-test skewness (1,995) and kurtosis
(1,552) values deviated from the normal values. The fact that coefficients of skewness are
between +1 and -1 is not interpreted as an abnormal deviation from the normal distribution
(Buyukoztirk, 2020, s.40). Therefore, Mann Whitney-U test from nonparametric tests was

used in the data analysis.

Findings

Findings and comments on the sub-problems.

Looking at the values in (Table 3 near here), it is seen the children’s pre-test scores from
the TEL scale do not statistically significantly differ in terms of the variant of being in the group
participating in the program or in traditional education group (p=.277, p>.05). So, it can be
said that the children in the control and experiment group are similar in early literacy skills

before they start the program.
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According to (Table 4 near here), any differences are not seen in the scores of the children
taking part in the program and continuing traditional education in Vocabulary Subtests
including “Vocabulary in Recipient Language” test (p=.096, p>.05); ‘““Vocabulary in Expressive
Language” test (p=.968, p>.05); “General Naming” test (p=.127, p>.05) and ‘“‘Function
Knowledge” test (p=.341, p>.05).

When the values in (Table 5 near here) are examined, it is seen that pre-test mean scores
of the children from “Rhyming” ( p=.904, p>.05), “Matching Initial Sounds” (p=,738, p>.05),
““Matching Ending Sounds” (p=.925, p>.05), “Segmenting the Sentence into Words”’ (p=.779,
p>.05), “Segmenting the words into Syllables” (p=.583, p>.05), ““Compound Syllables” (p=.076,
p>.05), “Deletion of Initial Phoneme” (p=.289, p>.05) and ‘“‘Deletion of Last Phoneme”
(p=.799, p>.05) tests of Phonological Awareness Subtests do not statistically differ significantly
according to the variant of being in the group participating the program or traditional
education group. Accordingly, it could be said that the children participating in the program
and having traditional education are in a similar condition in sub-dimensions of Phonological
Awareness Subtests.

According to (Table 6 near here), the children’s pre-test mean scores from the sub-
dimensions of Letter Knowledge Subtest - Letter knowledge in Recipient Language (p=.461,
p>.05) and Letter knowledge in Expressive Language (p=,799, p>.05) - do not statistically differ
significantly in terms of their being in the group participating the program or continuing
traditional education.

When (Table 7 near here) is analysed, the children’s pre-test mean scores (p=.529, p>.05)
in the listening comprehension subtest do not differ statistically according to whether they
are in the group participating the program or in the traditional education group. This suggests
that children who participate in the program in the listening comprehension subtest
dimension and children continuing traditional education have similar pre-learning. The fact
that pre-test mean scores are similar is also important to see the effect of the Qutdoor Pre-
Literacy Activities Program on the "Listening Comprehension" subtest better.

According to (Table 8 near here), it is seen that the children’s post-test scores from TEL

statistically differ significantly according to whether they are in the group participating the
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program or in the traditional education group (p=.000, p<.05). Accordingly, the post-test
means scores of the children participating in the program are higher than the post-test mean
scores of the children continuing traditional education.

According to (Table 9 near here), the post-test mean scores of the children who took part
in the program in Vocabulary Subtests with the values of p=.000, p<.05 in “Vocabulary in
Recipient Language” test; p=.017, p<.05 in “General Naming” test and p=.000, p<.05 in
“Function Knowledge” test are higher than the scores of the children who did not participate
in the program. In “Vocabulary in Expressive Language” test, any significant differences could
not be found (p=.289, p>.05).

According to (Table 10 near here), the post-test means scores of the children from
“Rhyming” (p=.183, p>.05) and “Deletion of Initial Phoneme” (p=.091, p>.05) tests do not
significantly differ. However, post-test mean scores of the children in the experiment group
from “Matching Initial Sounds” (p=.049, p<.05), ““Matching Ending Sounds” (p=.026, p<.05),
“Segmenting the Sentence into Words” (p=.040, p<.05), ““Segmenting the words into
Syllables” (p=.000, p<.05), “Compound Syllables” (p=.001, p<.05) and ‘“Deletion of Last
Phoneme” (p=.010, p<.05) tests were higher than the scores of the children in the control
group.

According to (Table 11 near here), the post-test means scores in “Letter Knowledge in
Expressive Language” subtest (p=,799, p>.05) do not differ statistically. Both groups had close
scores, but the children in the experiment group are more successful than the ones in the
control group in the test of Letter Knowledge in Recipient Language (S.0: 27.78).

When (Table 12 near here) is analysed, the children’s post-test mean scores from listening
comprehension subtest (p=.000, p<.05) differ statistically. This difference is in favour of the
children participating in the program (S.0: 29.90). It is possible to say that this difference
results from the positive effect of the applied program (Outdoor Pre-Literacy Program).

Discussion
In this study, in which the effect of out-of-class literacy preparation activities on early

literacy skills of preschool children was examined, the following results were obtained.
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The early literacy skills scores of the children in the group who participated in the prepared
out-of-class literacy preparation activities increased significantly at the end of the
applications. However, the early literacy skill scores of the group who did not participate in
these activities did not change. In this context, it can be said that out-of-class activities and
literacy preparation activities have a positive effect on children's early literacy skills.

According to the results obtained, children's general naming, receptive language
vocabulary and functional knowledge skills increased. It is possible to say that the basic
concept skills included in the activities in the programme had a positive effect on the increase
in these skills. Basic concept skills improve children's reading, comprehension and
mathematics skills (Busch, 1980). According to studies, children who have basic concept skills
in preschool period have higher academic achievement in the first grade of primary school
than children who do not have basic concept skills (Glutting, Kelly, Boehm, Burnett, 1989).
Indeed, Neuman and Dickinson (2001) stated that concept teaching and early literacy skills
support language skills and vocabulary knowledge, which are the main structures of early
literacy skills. In this context, it is thought that the implemented programme increased
children's vocabulary knowledge.

There is a strong and reciprocal relationship between language development and
mathematical thinking skills in early childhood. In particular, early literacy skills support the
development of children's early mathematical skills such as recognising numbers,
understanding patterns and problem solving (Purpura, Hume, Sims & Lonigan, 2011).
Research shows that linguistic skills such as vocabulary, listening comprehension and
phonological awareness play an important role in the acquisition of mathematical concepts
(LeFevre et al., 2010). For example, children need to have the ability to understand
instructions and use conceptual language in order to correctly understand and carry out
operations such as counting, adding or sorting. Moreover, in a longitudinal study conducted
by Purpura et al. (2011), it was found that vocabulary knowledge and print awareness
significantly predicted early mathematics achievement in children aged 4-5 years. Similarly,
Krajewski and Schneider (2009) reported that comprehension of numerical operations is

related to basic language skills.
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Another result obtained was that the phonological awareness skills of the children
participating in the programme increased. It is thought that the rhymes, songs and gamified
word games in the programme were effective in increasing these skills.

While the scores of the children who participated in the activities increased in the
phonological awareness skills of matching according to the last sound, dividing words into
syllables, dividing sentences into words, dropping the last sound of words and combining
syllables, there was no change in the skills of dropping the first sound of words and rhyme
awareness.

In order to teach phonological awareness skills in a permanent and effective way, it is
recommended to use fun, gamified activities that attract children's emotional interest.
Especially audio stories, picture books, puppets and language games supported by drama
contribute to the development of these skills (Lonigan et al.,, 1998). In the out-of-class
activities prepared in this context, finger plays, songs, rhymes and games were determined as
methods to develop each of the phonological awareness sub-dimensions of children. In
addition, matching games according to the first sound and last sound were also included in
the activities. In addition, in music activities, especially in warm-up activities, rhythm studies
were included to create sound awareness. In doing so, sound and rhythm matching activities
were carried out by hitting the floor with a stone while separating words or their own names
into syllables. According to this result, it supports the view that each of the phonological
awareness subtests can be developed with these methods.

While finger plays attract children's attention with their rhythmic and moving structures,
they also support skills such as spelling, rhyme awareness and sound discrimination. The
movements made with hands and fingers facilitate drawing attention to the structures of
words. Yopp & Yopp (2000) emphasise that fingerplays have positive effects on children's
language awareness, especially rhythm and repetition-based structures help children to grasp
sound patterns more easily. The results of the research confirm these ideas.

The prepared out-of-class literacy preparation activities took place in the garden of the
school. The children listened to the sounds in the garden and in nature by first closing their

eyes and they were made aware of these sounds. Then, the sounds to be imitated were tried
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to be produced by the children and thus, sound studies were started. Again, a piece of wood,
a stone or a leaf was collected from the natural materials in the garden and their properties
were first analysed and then a music box was designed with these objects and rhythm studies
were carried out. While these activities were being carried out, the children's attention was
collected by asking questions specific to the sounds made by the objects. For example,
children were first asked to repeat the sound they heard, then they were asked which other
sounds were similar to this sound, and then a game was played to find a word such as object,
name, fruit that starts with that sound. Thus, sound and letter awareness skills were tried to
be developed. In this context, it is thought that phonological awareness activities improve
children's phonemic awareness skills. Similarly, Lonigan, Burgess & Anthony (2000), in their
study with children aged 3-5 years, found that children who received phonological awareness
training showed significant improvements in sound discrimination, spelling and sound
combination skills. In addition, early literacy skills develop by affecting each other. Therefore,
the development of one sub-skill may have a positive effect on the development of other sub-
skills. Studies show that phonological awareness and vocabulary knowledge are the basis of
listening comprehension skills, and listening comprehension skills are the basis of reading
comprehension skills (Joseph, McCachran, & Naglieri, 2003; Kargin et al., 2015).

The scores of letter knowledge skill in receptive language, which is one of the letter
knowledge subtests, are higher in children who participated in the activities. Although letter
knowledge was not directly studied in the prepared activities, it is thought that activities such
as finding words that start with the same sound and end with the same sound in phonemic
awareness studies and saying the letters in the name indirectly affect these skills positively.
However, there was no difference in the scores of expressive letter knowledge skill.

Activities such as reading an interactive book and then dramatising and completing the
story were tried to support children's listening comprehension skills. As a matter of fact, the
scores of the children who participated in these activities in the listening comprehension
subtest were found to be higher than the scores of the children who did not participate in the
activities. In this context, it can be said that interactive book reading improves children's

listening comprehension skills. Because in the interactive book reading method, children were
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frequently asked questions to keep their attention alive, and it was possible for children to
give answers to what they listened to and to express their feelings and thoughts about the
story. Noble, Sala, Peter, Lingwood, Rowland, Gobet, & Pine (2019) stated in their study that
interactive book reading provided significant improvements in children's vocabulary, listening
comprehension, and expressive language skills and that the effect of interactive book reading
was most effective in children aged 3-5 years. In addition, pantomimes and dramas in the
programme are also thought to improve children's listening comprehension skills. Research
has shown that re-enacting stories supports the narrative competence and listening
comprehension skills that a young child needs to understand what he/she reads (Christie &
Johnsen 1987).

Listening comprehension in early childhood is one of the cornerstones of both language
development and literacy. Listening comprehension refers to the child's capacity to make
sense of verbal expressions, stories and instructions, to reason and to visualise events (Cain &
Oakhill, 2007). This skill is recognised as a strong predictor of reading comprehension success
in later years. Research shows that practices that support children's listening comprehension
skills at an early age provide significant contributions in the pre-reading period. For example,
Paris & Paris (2003) found that storytelling, picture book reading and story-based question-
answer activities increased children's ability to comprehend narratives and remember details.
In addition, Dickinson and Smith (1994) stated that teachers' asking open-ended questions
during interactive book reading with children helped children to comprehend the narrative
content in more depth. Justice, Meier, and Walpole (2005) showed that early book reading
programmes had positive effects on children's oral narrative comprehension skills. In
particular, giving children the opportunity to stop the text and talk about the content and
make predictions during book reading supports their meaning-making processes. These
studies show that activities and out-of-class practices planned to develop listening
comprehension skills in preschool children play a critical role in supporting both verbal and
cognitive development of children.

It was observed that children were very interested and highly motivated during the

activities. Songs, stories and rhymes in the programme attracted children's attention and

2598
Pegem Journal of Education and Instruction, ISSN 2146-0655



PEGEM PEGEM JOURNAL OF

EGIiTIiM EDUCATION

N (4 =t . an
OGRETIM | INSTRUCTION

DERGISI ISSN: 2146-0655

Pegem Journal of Education and Instruction, Vol. 15, No. 4, 2025 (pp. 2582-2637)

increased their interest in the activities. In this context, children's active participation in all the
activities improved their listening comprehension skills.

The print awareness skill scores of the children who participated in the activities were
significantly higher than the scores of the children who did not participate in the activities.
The children were asked to wet the soil on the ground in the school garden to first create a
ground, thus strengthening their finger muscles, and then to write their names on the wet
ground first with their fingers and then with a piece of twig. In this activity, attention was
drawn to the direction of the writing, the capitalisation of the letters and the small and large
size of the letters, and other shapes, numbers and symbols were tried to be drawn by
distorting the writing.

It is also thought that activities designed with the game method have an effect on
increasing children's skills in all dimensions of early literacy skills. In early childhood, play is
the child's way of making sense of the world. Children organise their experiences, develop
social roles and discover linguistic structures through play. Play is not only a fun activity but
also a powerful learning tool that supports cognitive, social and language development. In this
context, studies have shown that play-based approaches are effective in developing early
literacy skills (Roskos & Christie, 2001; Pyle & Bigelow, 2015).

Play environments offer children the opportunity to acquire basic literacy skills such as
vocabulary, phonological awareness, letter knowledge, listening comprehension and print
awareness in a natural way. Justice and Ezell (2002), in their study with low socioeconomic
children, found that book reading activities supported by dramatic play significantly improved
children's letter recognition and print awareness skills. This finding shows that children are
more open to learning in context rather than direct instruction.

Han et al. (2010) found that play-based storytelling improved both vocabulary and
phonological awareness. Likewise, Wasik et al. (2006) found that vocabulary instruction
integrated with play provides significant success in learning target words. These studies show
that children both increase their vocabulary knowledge and improve their listening
comprehension skills, especially through activities such as storytelling, role-playing, object

recognition, and symbolic play.
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Studies on phonological awareness skills also confirm the effect of the play-based
approach. For example, rhymes, sound-initial matching and rhythmic games implemented
through programmes such as Heggerty significantly increased children's phonological
awareness (Heggerty, 2020). In particular, structured phonics games such as finger plays,
syllable counting, and recognising the first and last sound are noteworthy for being both fun
and instructive (Smilansky, 1968).

In observational studies conducted by Roskos and Christie (2001), it was observed that
children naturally exhibited written language behaviours such as list making, menu reading
and writing in dramatic play environments. This reveals the potential of play environments to
develop literacy skills in a functional context. Pyle and Bigelow (2015), on the other hand,
found that children's vocabulary and narrative skills improved in guided play environments
and showed how teacher guidance transformed into an effective learning process in play.

Studies conducted in the Turkish context also reveal similar results. In the study conducted
by Akkaya and Yildiz (2022), it was determined that the play-based early literacy programme
had a significant effect on the literacy readiness skills of 5-year-old children. In this study,
children recognised letters, distinguished the first sound and gained word awareness through
play.

All these findings show that play-based approaches are an effective tool in the
development of early literacy skills. Play provides children with a learning environment that is
both cognitively and affective enriching and provides teachers with dynamic opportunities for
observation and guidance. It is clear that structured and guided play environments in early
childhood provide a solid foundation for basic literacy skills on the way to academic success.

It is planned to give the main activities determined in out-of-class literacy preparation
activities with the game method. In this way, it was aimed to reduce children's academic
anxiety and to enable them to learn in a fun and actively participatory way. Vygotsky's theory
of language development suggests that play is a tool for social interactions. There are studies
showing that free play or games created by children positively affect children's physical,
cognitive, language, social and emotional development and self-regulation skills such as

personal skills (Van Oers & Duijkers, 2013; Fisher, Hirsh-Pasek, Newcombe, & Golinkoff, 2013,
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Elias & Berk, 2002, Pramling Samuelsson & Johansson, 2006). Research shows that children
improve their verbal skills, vocabulary and listening comprehension during play (Bodrova &
Leong 2003; Eberle 2011; Saracho, 2012; Smith & Pellegrini 2013; Weisberg et al. 2013).
Children construct knowledge through play as they explore new materials and conduct
experiments in a play environment (Bottini and Grossman 2005 ; Miller 2005 ; Myck-Wayne
2010 ; Wood 2014 ). In doing so, children use and develop higher-order thinking capacities
and critical cognitive skills, which are part of the reasoning function that forms the basis for
learning complex academic skills such as literacy (Lockhart 2010 ; Roskos and Christie, 2000).
In contrast to literacy instruction planned by the teacher in the classroom environment, it has
been proven that teaching literacy skills through play is more effective (Weisberg et al., 2013).
For example, Van Oers and Duijkers (2013) compared classroom environments in which
teachers provided direct literacy instruction with classroom environments in which teachers
used play to teach literacy skills and found that children in classrooms where play-based
instruction was implemented learnt more words. Christie and Roskos (2007) explain that there
is a "critical cognitive link between play and literacy" and that the imitation skills that children
acquire through play can be transferred to other symbolic forms and lay the foundation for
understanding written symbols. Role-playing and sociodramatic play in particular have been
found to be important for fostering such connections (Weisberg et al. 2013). According to
Smith and Pellegrini (2013), these play contexts help to develop "early literacy skills such as
letter and print awareness and the function of books". In this context, according to the
research findings, it is thought that play-based activities have an effect on children's increasing
early literacy skills.

There are many links between play and language and literacy development in young
children. Research shows that play processes are related to early literacy skills (Christie &
Roskos, 2009). Play activities give children the opportunity to learn language from their peers
and apply what they have learnt in different situations. Literacy, like spoken language,
emerges in natural ways that do not require formal instruction. Therefore, literacy is best
developed through play in a language-rich environment that includes many materials that

support the development of language skills. Roskos and Christie (2001) found that filling the
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environment with literacy materials and tools stimulates literacy interactions during play and
that a literacy-enriched play environment supports literacy behaviours. Much of the research
shows the greater impact of enriched play environments on literacy, particularly in the
preschool years, compared to non-enriched play environments, suggesting that literacy-
enriched play increases children's literacy exposure, knowledge (e.g. print awareness) and
range of experiences (e.g. functional print). Similarly, both Neuman and Roskos (1993) and
Vukelich (1994) found that playing with supportive adults in literacy-rich environments
improved children's ability to read the environmental print found in those environments. Play
in the preschool years has the potential to provide young children with a highly engaging and
meaningful context for learning basic early literacy concepts and skills. Preschool children
learn to develop language skills quickly and easily through repetitive activities during play
(Christie & Roskos, 2009; Essa, 2011).

As a result, in this study conducted to improve children's early literacy skills through out-
of-class activities, it was found that children's early literacy skills increased. It is thought that
activities with materials found in nature outside the classroom, children having more fun
outside the classroom, participating more actively in the activities, and activities such as
games, finger plays, rhymes, and songs in the method of the activities played an important
role in the success of the implemented programme. In this respect, the research offered an
alternative to teachers in the development of early literacy skills. In this context, teachers can
design activities to support early literacy skills with children outside the classroom. This
research also showed that children can develop skills without a classroom environment and
high-cost materials.

Tables and Figures

Table 1.
Design with unequal pre-test post-test control group
Pre-test Process Post-test
Go 01 X (0F}
Gk 02 O4
Table 2.

Out-Of-Class Literacy Preparation Should Be Implemented

Number of Applied Activities Supported Skill Area
Sessions
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1. Session “When You Get Up In The Morning” .
“ . o Phonological Awareness
We Learn Cleaning Materials Vocabular
“My Hands Are Chubby Chubby” ¥
2.Session “/a/ ve [e/ Sesi Nefes Egzersizi”
" H H T B -
U/a/ fe5| /e/ Sesi ar?lyorum gn Sizi - Letter Knowledge
Elm“/a/ and /e/ Voice Breathing Exercise Phonological Awareness
“/a/ Sound /e/ Sound | Know You” &
"App|e"a"
3.Session “Nature” Listening Comprehension
“My Nature Book” Vocabulary & P
"Snowman"
4.Session "Knock the Door" .
o . . . ” Phonological Awareness
I'm Learning the Difference Between Text and Picture -
s ” Writing Awareness
Finger Run
5.Session "Guess Who's Not?" .
" N Phonological Awareness
Name Hunters Writing Awareness
“Five Little Ducks” &
6.Session “Red Cheeked Cheeks”
“ , . Vocabulary
Nature's Music Listening Comprehension
"Musical instruments" g P
7.Session “Five Little Scouts” .
“ . ” Phonological Awareness
Three Little Ducks Letter Knowledge
“The Letters in My Name Say Let's Count Us” g
8.Session "Musical instruments" . . .
" \ . " Listening Comprehension
Here's My Music Box Phonological Awareness
"Spider Brother" g
9.Session "Seesaw" Vocabular
"Let's Find Objects in Our Garden" .y
" . " Phonological Awareness
Ten Fingers
10.Session “The Car Is Coming” Phonological Awareness
“Let's Drive on Striped Roads” Listening Comprehension
“The Miller Dad” Vocabulary
11.Session “Old Cushion” Vocabulary
IIM H ”
" y, Pen, My.Flng'tlers, My Paper, My Foam Listening Comprehension
Let's Be a Mirror
12.Session “Big Elephant, Tiny Ant” Vocabulary
“Capital, Lowercase” Writing Awareness
“Jump Zil” Letter Knowledge
13.Session “Little Fish” Vocabular
“Let's Find the Big and Small Covers” Listenin gom rehension
“The Beans Have Grown” € P
14.Session “I Have A Clicking Sound Inside Me” Listening Comorehension
“How Do Objects in the Garden Make Sound?” g P
" Y Vocabulary
Green Bottle
15.Session "Aeroplane" Listening Comprehension
“Where Are The Butterfly, The Rabbit And The Flower?” Phonological Awareness
“Five Little Squirrels” Vocabulary
16.Session "Let's Inflate Balloons"
“ . ” Vocabulary
Journey with Pompoms .
" N Phonological Awareness
Ambulance
17.Session “The Little Butterfly Has Flyed” Letter Knowledge
“Let's Find The Object That Starts With The First Sound Of Our " &
” Writing Awareness
Name Phonological Awareness
"Cockerel" &
18.Session

“Are You Satisfied With Your Neighbor?”

Writing Awareness
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“We Make Name Graphics”
“I Have A Small Garden”

Vocabulary
Letter Knowledge

19.Session "I'ma Tree" .
“ N Phonological Awareness
Count, Collect, Bring Listening Comprehension
“Open and Close” i P
20.Session “My Umbrella” Writing Awareness
We Learn The Signs” Vocabulary
“Horses” Listening Comprehension
21.Session “Old Clock” .
" " Phonological Awareness
Old-New Items Vocabular
IIAntII y
22. H n n
Session ,,BOOk Man " Writing Awareness
We Know The Books Phonological Awareness
“The Walnut Man” g
23.Session “The Beans Have Grown” .
. ” Phonological Awareness
Let's Create a Pattern Listening Comprehension
"Little Red Riding Hood" gLomp
24.Session “Merciful Two Cats” .
P ” Phonological Awareness
Let's Paint Mandala Vocabular
“Masaliko” ¥
25.Session “Cute Guests” . . .
" " Listening Comprehension
Leaf Hunters Vocabular
"Autumn came" ¥
26.Session “Guardian Dad” Listening Comprehension
“The Tallest | Horses” Vocabulary
“Five Little Kittens” Phonological Awareness
27.Session “The Stars Shine Brightly” Listening Comprehension
“What's Wrong With One Hand, Two Hands Have A Voice” g . P
" A Phonological Awareness
Caterpillar
28.Session "Our body" Vocabulary
“Touch, Feel, Find Your Match” Listening Comprehension
“Preparation for Sleep” Phonological Awareness
29.Session "Forest"
Wt o ” Vocabulary
Let's Pick Chestnuts .
o~ Phonological Awareness
Car
30.Session "Red fish" . . .
“ - _ Listening Comprehension
Little Purple Fish .
" " Phonological Awareness
Apple worm
Table 3.

Analysis Findings Regarding the Total EROT First Measurement Score Averages of the Groups

Group N SS SO z p
TEL Control 20 369,00 18,45 159 -1,110 ,277
Experiment 20 451,00 22,55

Mann Whitney-U Test

Table 4.
Analysis Findings Regarding the Groups' First Measurement Mean Scores on the Vocabulary Subtests

Vocabulary Knowledge Subtests Group N ST SO u z o]
Vocabulary in Recipient Language Control 20 17,40 348,00

Experiment 20 23,60 472,00 138,000 -1,693 096
Vocabulary in Expressive Language Control 20 20,43 408,50

Experiment 20 20,58 411,50 198,500 -041 /968
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General Naming Control 20 23,35 467,00
Experiment 20 17,65 353,00 143,000 1,575,127
Function Knowledge Control 20 18,70 374,00

Experiment 20 22,30 446,00 164,000 -992 341

Mann Whitney-U Test

Table 5.
Analysis Findings Regarding the First Measurement Mean Scores of the Phonological Awareness Subtests of the

Groups

Phonological = Awareness

Subtests Group N ST SO u z p
D WS B e
Matching Initial Sounds E)‘(’;;:ior:qent ;8 jg;:gg ;ﬁi 187,500  -364  ,738
Matching Ending Sounds (E:;’:;:’r:qent ;8 232188 ;8:;8 196,000 -117  ,925
Rl I
e G 0800 8 i
Compound Syllables (E:;’:;:’r:qent ;8 gzz;gg ii;g 134500  -1,818 076
Deletion of Initial Phoneme EZ::;' ig :38:88 izég 160,000 2,079 289
Deletion of Last Phoneme ~ _°"""°! 20420002100 0000 1000 799

Experiment 20 400,00 20,00

Mann Whitney-U Test

Table 6.
Analysis Findings Regarding the First Measurement Mean Scores of the Letter Knowledge Subtests of the Groups

Letter Knowledge Subtest Group N ST SO u z p
Letter knowledge in Control 20 438,00 21,90
Recipient Language 172,000 -,860 ,461

Experiment 20 382,00 19,10

Letter knowledge in Control 20 420,00 21,00
190,000 -1,000 ,799
Expressive Language Experiment 20 400,00 20,00

Mann Whitney-U Test

Table 7.
Analysis Findings Regarding the First Measurement Average Scores of the Groups in the Listening Comprehension

Subtest

Listening Comprehension Subtest Group N ST SO u z p
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Control 20 386,00 19,30

Listening C hensi
istening Comprehension Experiment 20 43400 2170

176,000 -671 ,529

Mann Whitney-U Test

Table 8.
Analysis Findings Regarding the Groups' EROT Total Post-Measurement Score Averages

Group N SO SS U z p
TEL Control 20 10,80 216,00
! ! 6,000 -5,252 000*
Experiment 20 30,20 604,00 ! ! !

Mann Whitney-U Test *p<0.5

Table 9.
Analysis Findings Regarding the Post-Measurement Mean Scores of the Groups' Vocabulary Subtests

Vocabulary Subtest Group N SO ST u Z P
Vocabulary in Recipient Language E)c():(:iior:'lent ;8 ;ziig ;Z;:gg 42,000 21,296 ,000*
Vocabulary in Expressive Language E)c():(:iior:'lent ;8 ;zigg i;g:gg 160,000 -11091 ,289

General Naming penment 20 205 asrs0 1250 psgs 017"
m—— el B BN TN o

Mann Whitney-U Test *p<0.5

Zi:llf/stso .Findings Regarding the Post-Measurement Mean Scores of the Phonological Awareness Subtests of the

Groups
Phonological Awareness Subtests Group N ST SO U z p
s e B BB S s e
Matching Initial Sounds E;’;;io;ent ;8 ;iﬁg 431233;:88 127,000 -2,064 ,049*
Matching Ending Sounds E;’;;io;ent ;8 ;i;gz zgigg 118,500 -2,282 ,026*
Segmenting the Sentence into Words Ejg;?n'qent ;8 ;i;;g i;g:gg 124,000 -2,124 ,040*
Segmenting the words into Syllables Esp:‘(::?r:mnt ;8 ;3:;8 ;Zg:gg 64,000 -3,832 ,000*
Compound Syllables Es;::?rLent ;8 ;g:ig §g§:88 82,000 -3,369 ,001*
Deletion of Initial Phoneme Ej;;ﬂent ;8 Zzg zg;ig 137,500 -2,002 091

Control 20 15,80 316,00

Deletion of Last Phoneme 106,000 -3,261 ,010*

Experiment 20 25,20 504,00

Mann Whitney-U Test *p<0.5

Table 11.
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Analysis Findings Regarding the Post-Measurement Average Scores of the Groups' Letter Knowledge Subtests

Letter Knowledge Subtest Group N SO ST U z p
Control 20 13,23 264,50

Letter k ledge in Recipient L ! ’ 54,500 -4,074 ,000*

etter knowledge in Recipient Language Experiment 20 2778 555.50 .

Letter knowledge in Expressive Control 20 19,95 399,00

Language Experiment 20 21,05 421,00 189,000 -450 779

Mann Whitney-U Test *p<0.5

Table 12.
Analysis Findings Regarding the Post-Measurement Average Scores of the Listening Comprehension Subtest of
the Groups

Listening Comprehension Subtest Group N SO ST U z p
Control 20 11,10 222,00
Experiment 20 29,90 598,00

Listening Comprehension 12,000 -5,196 ,000*

Mann Whitney-U Test *p<0.5
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Sinif Digi Etkinlikler Yoluyla Erken Okuryazarlik Becerilerinin Gelistirilmesi

0Oz

Bu calismada, “Sinif Disi Okuma Yazmaya Hazirlik Programinin Okul Oncesi Dénem
Gocuklarinin Erken Okuryazarlik Becerilerine Etkisi” incelenmistir. Calisma grubu, yaslari 60 ile
66 ay arasinda degisen 20 deney, 20 kontrol grubunda olmak lizere toplam 40 c¢ocuktan
olusmaktadir.

Arastirma sonucuna gore; Sozclik Bilgisi ve Dinledigini Anlama boyutlarinda deney grubunun
puanlarinda kontrol grubuna gére daha fazla artis olmustur. Ses Bilgisel Farkindalik Alt
Testlerinden; Uyak Farkindaligi ve Sézciiklerin ilk Sesini Atma testinde gruplar arasi istatistiksel
olarak anlamli bir farkhilik olmazken ilk Sese Gore Eslestirme, Son Sese Gére Eslestirme,
Cumleyi Sozcuklere Ayirma, Sézclikleri Hecelerine Ayirma, Heceleri Birlestirme ve Sézcuklerin
Son Sesini Atma testinde deney grubunun puanlarinda daha fazla artis olmustur. Harf Bilgisi
Alt Testlerinden; Alci Dilde Harf Bilgisi son testinde programa katilan ¢ocuklarin (deney grubu)
lehine bir farklilik olusurken ifade Edici Dilde Harf Bilgisi son testinde ise gruplar arasinda

istatistiksel olarak anlaml bir farkliik olmamistir.

Anahtar kelimeler: Erken okuryazarlik becerileri, Okul 6ncesi egitim, Okuma yazmaya hazirlik,

Sinif disi etkinlikler
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Erken ¢ocukluk dénemi, bireyin gelisim slrecinde en hizli 6grenmenin ve en yogun bilissel
yapilanmanin gergeklestigi kritik bir evredir (Shonkoff & Phillips, 2000). Bu dénemde kazanilan
beceriler, ¢ocuklarin yasam boyu 6grenme sirecine saglam bir temel olusturarak hem
akademik basarilari hem de sosyal ve duygusal uyumlari agisindan belirleyici bir rol oynar.
Ozellikle erken okuryazarlik becerileri, cocuklarin dili anlama, kullanma, iletisim kurma ve yazil
sembollerle iliski kurma yetilerini gelistirerek ileriki yillardaki okul ve okuma basarisi igin
saglam bir temel olusturur ve ilerleyen akademik yillarda da etkisini stirdiriir (Whitehurst &
Lonigan, 1998, Dickinson ve McCabe, 2001, Lonigan, Schatschneider ve Westberg, 2008; Lagin,
2020).

Erken okuryazarlik; fonolojik farkindalik, harf bilgisi, yazi farkindahgi, s6zciik bilgisi ve anlatim
becerilerini iceren ¢ok yonli bir gelisim alanidir (Justice & Pullen, 2003). Bu beceriler, cocugun
yazili dili anlamlandirabilmesi ve etkili sekilde kullanabilmesi agisindan yasamsal 6nemdedir.
Erken cocukluk doneminde okuryazarlk gelisimi, bireyin dilsel, bilissel ve sosyal gelisimini
dogrudan etkileyen temel bir siirectir. Bu silireg, cocugun cevresiyle kurdugu etkilesim, maruz
kaldig dilsel girdiler ve deneyimsel 6grenmeler araciligiyla sekillenmektedir (Whitehurst &
Lonigan, 1998). Ozellikle 3—6 yas arasindaki dénem, cocuklarin sembolleri anlama, hikaye
kurma, kelime dagarcigi gelistirme ve yazili materyallere yonelik farkindalik kazanma agisindan
kritik bir gelisimsel evredir (Justice & Pullen, 2003). Bu dénemde kazanilan temel okuryazarlk
becerileri, ¢ocuklarin dikkat, hafiza, problem ¢6zme ve mantiksal disliinme gibi zihinsel
slireclerini destekleyerek bilissel gelisimlerine katki saglar. Bu dénemde ¢ocuga sunulan
0grenme firsatlarinin  niteligi, ileriki yillardaki okuma-yazma yeterliginin temel
belirleyicilerinden biri olarak kabul edilmektedir.

Erken yasta kitaplarla tanisan ve anlamli okuma-yazma deneyimleri yasayan ¢ocuklar, ilkokula
daha hazir bir sekilde baslar ve akademik basarilari artar. Bu siirecte edinilen olumlu
deneyimler, cocuklarin okuma sevgisi gelistirmelerine ve yasam boyu 6grenme aliskanliklari
kazanmalarina zemin hazirlar. Erken okuryazarlik, yalnizca harfleri tanimak ya da yazi yazmak
degil; ayni zamanda dinleme, konusma, anlama, sembollerle iliski kurma ve anlamli iletisim

gelistirme becerilerinin butinddir. Yapilan arastirmalar, erken yasta nitelikli okuryazarhk
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deneyimlerine sahip olan gocuklarin ileriki egitim yasamlarinda daha basarili olduklarini ve
o0grenmeye karsi daha olumlu tutum gelistirdiklerini ortaya koymaktadir.

Ayrica kitaplar ve sozel anlatimlar aracihgiyla farkli duygulari, karakterleri ve olaylari taniyan
cocuklar, empati becerisi kazanir; sosyal iliskilerinde daha basarili olur. Ozellikle dezavantajli
gruplar igin erken okuryazarlik destegi, egitimde firsat esitligini saglamak adina bliyiik 6nem
tasir. Aile katilimini tesvik eden bu siireg, cocugun hem evde hem okulda desteklenmesini
saglayarak c¢ok yonli bir gelisimi mimkin kilar. Bu nedenle erken okuryazarligin
desteklenmesi, yalnizca bireysel gelisimi degil, toplumsal kalkinmayi da dogrudan etkileyen
onemli bir egitimsel yatirrmdir. Tim bu nedenlerle erken okuryazarlik becerilerinin okul 6ncesi
donemde sistemli ve bilingli sekilde desteklenmesi, ¢ocuklarin egitim yasamlarinin temelini
olusturmaktadir. Ancak okuryazarlk becerilerinin gelisimi yalnizca sinif ortaminda yapilan
ahstirmalarla sinirli degildir. Arastirmalar, ¢ocuklarin dogal yasamla etkilesim kurduklarinda
daha etkin ve anlamli 6grendiklerini gostermektedir (Neuman & Roskos, 2007). Sinif disl
etkinlikler, cocuklarin 6grenme siireclerini gercek yasam baglamina tasiyarak 6grenmeyi kalici
ve ¢ok boyutlu hale getiren 6nemli bir pedagojik aractir. Parkta yapilan doga ylriyusleri, agik
hava hikaye saatleri, hayvanat bahcesi veya miize gezileri, pazarda yapilan gézlem etkinlikleri
gibi uygulamalar, cocuklarin cevreleriyle etkilesime girerek dili aktif bicimde kullanmalarina
olanak tanir (Waite, 2011). Ozellikle oyun temelli ve kesif odakl etkinliklerde cocuklar,
dikkatlerini yogunlastirir, meraklarini ortaya koyar, yeni kavramlari tanimlar ve bunlari s6zIu
ya da sembolik olarak ifade etme firsati bulurlar. Bu tir etkinliklerde ¢ocuk, dilsel ve sosyal
becerilerini bir arada kullanarak anlam kurar; 6grenme sireci ¢ok duyulu bir deneyime
dontsir (Bodrova & Leong, 2006). Nitekim yapilan ¢alismalar, sinif disi etkinliklere katilan
cocuklarin okuma motivasyonlarinin arttigini, kelime dagarciklarinin gelistigini ve anlatim
becerilerinin gliclendigini ortaya koymaktadir (Maynard & Waters, 2007; Massey, Pence,
Justice, & Bowles, 2008). Ozellikle dezavantajli sosyoekonomik cevrelerden gelen cocuklar icin
bu tiir deneyimler, ev ortaminda eksik kalan okuryazarlk firsatlarini telafi edici bir rol
Ustlenmektedir (Hart & Risley, 1995).

Vygotsky’'nin sosyal gelisim kuramina gore, cocuklar sosyal etkilesim yoluyla 6grenir ve dil, bu

etkilesimin temel aracidir (Vygotsky, 1978). Sinif disi etkinliklerde cocuklar, yasitlari ve
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yetiskinlerle dogal baglamlarda iletisim kurma firsati bularak hem ifade edici hem de alici dil
becerilerini gelistirirler. Ayrica sinif disi etkinlikler, cocuklara zengin baglamli kelime dagarcigl
sunarak kelimelerin islevini, baglamini ve anlamlarini daha derinlemesine kavrama sansi verir
(Dickinson & Tabors, 2001). Bu tiir deneyimler, ¢ocuklarin metinleri anlamlandirma, anlati
kurma ve yazili materyallere yonelik farkindaliklarini gelistirme agisindan da etkilidir (Snow,
Burns, & Griffin, 1998).

Bu arastirma, erken cocukluk déneminde sinif disi etkinlikler araciligiyla erken okuryazarlik
becerilerinin nasil desteklenebilecegini inceleyerek hem teorik hem de pratik diizeyde 6nemli
katkilar sunmayl amaglamaktadir. Bu baglamda erken okuryazarlik becerilerinin gelisimini
desteklemeyi amaclayan programin olusturulmasinda Vygotsky'nin Sosyo-Kiltiirel Kurami,
Gelisimsel Uygun Uygulamalar Yaklasimi (DAP) ve Dogal Ogrenme Ortamlari Yaklasimi temel
kuramsal dayanaklar olarak benimsenmistir.

Lev Vygotsky’'nin sosyo-kiltiirel kurami, 6grenmenin sosyal etkilesim yoluyla ve kultlrel
baglam icinde gerceklestigini savunur (Vygotsky, 1978). Vygotsky'ye gobre, cocuklar daha
yetkin bireylerle (6gretmenler, ebeveynler, akranlar) etkilesim kurarak yeni kavramlari 6grenir
ve bu 6grenme “yakinsak gelisim alani” (ZPD) icerisinde gerceklesir. Bu bakis acisina gore dil,
yalnizca iletisim araci degil, ayni zamanda dulstincenin gelismesini saglayan temel bir biligsel
aractir. Bu dogrultuda, sinif disi etkinlikler gibi dogal 6grenme ortamlarinda gergeklesen
etkilesimler, gocuklarin dil gelisimini ve dolayisiyla erken okuryazarlik becerilerini destekler.
Erken cocukluk egitiminde yaygin olarak benimsenen DAP yaklasimi, 6§renme ortamlarinin
cocugun gelisim diizeyine, bireysel farkhliklarina ve kultiirel baglamina uygun olarak
tasarlanmasini savunur (NAEYC, 2020). Bu yaklasima goére cocuklar, kendi hizlarinda ve ilgi
alanlarina uygun bicimde 6grenmeye yonlendirilmelidir. Sinif disi etkinlikler, DAP ilkesine
uygun bicimde yapilandirildiginda cocuklara aktif katilm, deneyimleme ve anlam kurma
imkani sunar. Acik havada hikdye anlatma, dogadan ilhamla yazi yazma, pazarda kelime avi
yapma gibi etkinlikler, cocuklarin hem dogal 6grenme ortamlarinda bulunmalarini hem de
anlamli okuryazarlik deneyimleri yasamalarini saglar (Copple & Bredekamp, 2009).

Erken cocukluk doneminde 6grenme, biyik 6lciide oyun ve deneyim yoluyla gerceklesir.

Dogal 6grenme ortamlari, cocugun giunlik yasam icinde kesfederek, deneyimleyerek ve
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problem ¢ozerek 6grendigi ortamlardir (Bronfenbrenner, 1979). Bu ortamlar, cocuklarin soyut
kavramlari somut deneyimlerle iliskilendirmelerine olanak tanir. Ozellikle acik hava
etkinlikleri, cocuklarin ¢ok duyulu 6grenmelerine zemin hazirlayarak erken okuryazarlik
becerilerinin pekismesini saglar (Waite, 2011). Ayrica bu tir ortamlarda ¢ocuklar, akranlariyla
etkilesime girerek sozIl dil becerilerini gelistirir, anlati kurar ve sembollerle iliskiler kurar. Bu
baglamda sinif disi etkinlikler hem yazi 6ncesi becerilerin hem de yazili dil farkindahginin
gelisimine katki sunar (Neuman & Roskos, 2007). Bu nedenle hazirlanan sinif disi okuma
yazmaya hazirlik etkinlikleri programi okul bahcesinde uygulanmis ve programdaki
etkinliklerde, dogal materyallere yer verilmistir. Programi olusturan isindirici, ana ve
dinlendirici etkinliklerde oyunlastirilmis ve farkhlastirilmis etkinliklere yer verilmistir.
Cocuklarin sikilmadan eglenerek 6grenmesi ve ilgilerini canli tutmak asil amag olarak yer
almaktadir. Programda, genellikle dogada bulunabilen tas, yaprak, kozalak gibi dogal
materyallere yer verilmistir.

Bu arastirma, erken ¢ocukluk déneminde sinif disi etkinlikler araciligiyla erken okuryazarlik
becerilerinin nasil desteklenebilecegini inceleyerek hem pratik hem de teorik diizeyde
O0gretmenlere alternatif 6gretim yontemleri sunarak c¢ocuklarin 6grenme deneyimlerini
zenginlestirme potansiyeli tasiyarak okul dncesi egitim programlarina entegre edilecek sinif
disi etkinliklerin yapisini daha bilimsel temellere dayandirmada yol gosterici bilgiler sunmayi
amaclamaktadir. Bu sayede, 6gretmenlerin cocuklarin okuryazarlik gelisimine yonelik rollerine
iliskin farkindalklari artacak; erken okuryazarlik becerilerinin temellendirilmesi daha bilingli,
planh ve etkili hale gelecektir. Alanyazinda, erken okuryazarlk gelisimi Gizerine pek ¢ok calisma
yapilmis olmakla birlikte, bu becerilerin dogrudan sinif disi etkinliklerle nasil iliskilendirildigine
dair calismalar sinirhdir (McNaughton, 2001; Pyle, DeLuca & Danniels, 2017). Arastirmanin
bulgulari, okullarda uygulanan programlara sinif disi 6grenme unsurlarinin daha bilingli
bicimde entegre edilmesini tesvik edecektir. Boylelikle cocuklarin daha saglam bir okuryazarlik
temeliyle ilkogretime baslamalari saglanabilir. Ayrica, elde edilen veriler ile gelecekteki
uygulamalara 1sik tutarak, erken ¢ocukluk doneminde gelistirilecek programlara yenilikgi bir
bakis acisi kazandirmasi umulmaktadir. Cocuklarin sadece akademik degil ayni zamanda

sosyal, dilsel ve duygusal gelisimlerini bir arada destekleyen bitlincil bir yaklasimin
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gerekliligine isaret etmektedir. Ayrica, okul Oncesi ©6gretmenlerine alternatif Ogretim
yontemleri sunarak c¢ocuklarin 6grenme deneyimlerini zenginlestirme potansiyeli
tasimaktadir. Elde edilen bulgular, okul 6ncesi egitim programlarina entegre edilecek sinif disi
etkinliklerin yapisini daha bilimsel temellere dayandirmaya yardimci olacaktir. Ayrica bu
arastirma, erken okuryazarlik becerilerinin desteklenmesine yonelik gocuk merkezli, yenilikgi
ve etkilesim temelli uygulamalarin yayginlastirilmasina katki saglayacagi distintilmektedir.
Erken Okuryazarlik Gelisiminin Temel Bilesenleri

Arastirmalarda erken okuryazarlik gelisimi, genellikle asagidaki temel bilesenler gergevesinde
ele alinmaktadir (National Early Literacy Panel [NELP], 2008):

Fonolojik farkindahk

Fonolojik farkindalik kelimeyi olusturan unsurlarin farkinda olabilmektir. Yani kelimedeki her
sesin duyulabilmesi ve konusmanin da bu sekilde olustugunu anlamasidir. Seslerin heceleri,
hecelerin kelimeleri kelimelerin ise ciimleleri olusturdugunu bilmek olarak tanimlanabilir
(Kirca, 2007). Burada 6nemli olan kullanilan kelimenin anlamini bilmek degil yapisini bilmektir
(Erkan Suel, 2011).

Harf- alfabe bilgisi

Yazi dilinde ¢ocugun kelimeleri olusturan sesleri harfler ile sembol edildigini ve bdylece bu
harflerin bir araya gelerek sozclkleri olusturdugunu fark edebilmesi ve anlamasi olarak
tanimlanir. Okul 6ncesi donemde cocuklar genellikle alfabedeki harfleri taniyabilirler ve bu
siire¢c okuma yazma icin 6nemli bir adimdir (Griffith, Beach, Ruan ve Dunn, 2008)

Dinledigini anlama ve sé6zciik bilgisi

Sozcuk bilgisi cocuklarin konusma ve yazi dilini anlamasi olarak ifade edilir. Sozciik bilgisi alici
dil ve ifade edici dil olarak ikiye ayrilir. Alici sOzclik bilgisi ¢cocugun duydugu kelimeleri
tanimasini ve anlamasini, ifade edici sdzcik bilgisi ise bu kelimeleri kendiliginden Gretmesini
ve kullanmasini ifade eder (Justice & Ezell, 2001). Arastirmalar, erken yaslarda genis bir kelime
dagarcigina sahip olmanin ilerleyen vyillarda akademik basariyi 6nemli 6lciide etkiledigini
gostermektedir (Beck, McKeown & Kucan, 2002).

Dinledigini anlama ise cocugun kendisine sunulan sozliu bildirileri, hikayeleri, yonergeleri

anlama ve anlamlandirma becerisidir. Dinledigini anlayan ¢ocuk, olaylari siralayabilir, neden-

2613
Pegem Journal of Education and Instruction, ISSN 2146-0655



PEGEM PEGEM JOURNAL OF

EGIiTiM EDUCATION

= > I =t . and
OGRETIM | INSTRUCTION

DERGISI

SSN: 2146-0655
Pegem Journal of Education and Instruction, Vol. 15, No. 4, 2025 (pp. 2582-2637)

sonug iliskisi kurabilir, ana fikri belirleyebilir ve metni zihinsel olarak yapilandirabilir (Cain &
Oakhill, 2007).

Yazi farkindalig

Yazi farkindahgi cocugun yazinin sembollerden ve kurallardan olusarak yazinin 6zelliklerini fark
edebilmesidir. Erken g¢ocukluk doneminde gocuklardan yaziyi okumasi beklenmez bunun
yerine yaziya iliskin farkindalk gelistirmesi beklenir (Justice ve Ezell, 2004). Ornegin yazinin
soldan saga, yukaridan asaglya ve yatay sekilde ilerledigini, yazida harfler ve sembollerin,
rakamlarin kullanildigini fark edebilmesi ¢ocuklar igin ilk yazi farkindaligi becerilerindendir
(Karaman, 2013).

Problem Ciimlesi

Arastirmanin problem ctimlesi, “Sinif Disi Okuma Yazmaya Hazirlik Etkinlikleri 5-6 yas grubu
Cocuklarinin Erken Okuryazarlik Becerilerini Etkilemekte midir?” olarak belirlenmistir.
Problemin Amaci ve Alt Amaglar

Bu arastirmanin amaci, Sinif Disi Okuma Yazmaya Hazirlik etkinliklerinin 5- 6 yas grubu
cocuklarinin erken okuryazarlik becerilerine etkisini belirlemektir. Bu amaca goére asagidaki
sorular alt amaclar olarak belirlenmistir.

1. Sinif Disi Okuma Yazmaya Hazirhk Etkinliklerine katilan gocuklar ile bu etkinliklere
katilmayip 2013 okul dncesi egitim programina devam eden c¢ocuklarin erken okuryazarhk
becerileri toplam ilk 6lcim puan ortalamalari nasildir?

1. a. Etkinliklere katilan ¢ocuklarin ve bu etkinliklere katilmayip 2013 okul 6ncesi egitim
programina devam eden cocuklarin So6zcik Bilgisi, Ses bilgisel Farkindalk, Harf Bilgisi,
Dinledigini Anlama alt testleri ilk 6lcim puan ortalamalari nasildir?

2. Sinif Disi Okuma Yazmaya Hazirhk Etkinliklerine katilan cocuklarin ve bu etkinliklere
katilmayip 2013 okul 6ncesi egitim programina devam eden c¢ocuklarin EROT toplam son
Ol¢lim puan ortalamalari nasildir?

2. a. Etkinliklere katilan cocuklarin ve bu etkinliklere katilmayip 2013 Okul Oncesi Egitim
Programina devam eden cocuklarin Sozclik Bilgisi, Ses bilgisel Farkindalk, Harf Bilgisi,

Dinledigini Anlama alt testleri toplam son 6lciim puan ortalamalari nasildir?
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Yoéntem

Arastirmanin Modeli

Arastirma yari deneysel model olan esitlenmemis 6n test son test kontrol gruplu nicel bir
arastirmadir. Bu arastirma desenin de belirlen iki grup randomize olarak deney ve kontrol
grubu olarak belirlenir. Etkisi arastirilan bagimsiz degisken uygulanmadan 6nce her iki grupta
Olcme araci ile 6n test ile veriler toplanir. Ardindan bagimsiz degisken, belirlenen deney
grubuna uygulanirken kontrol grubuna herhangi bir islem yapilmaz. islem bittikten sonra
tekrar iki grupta ayni 6lgme araci ile son testler ile veriler toplanir. Elde edilen veriler gruplar
karsilastirilarak analiz edilir. Aragtirmanin modeli Tablo 1'de gdsterilmistir.

Calisma Grubu

Gahsma grubunun belirlenmesinde, kolay ulasilabilir 6érnekleme kullaniimistir. Kolay
ulasilabilir 6rneklemede arastirmaci 6rneklemi olustururken en kolay dgelere yonelir (Patton,
2005). Bu arastirmada kolay ulasilabilir 6rnekleme yonteminin secilmesinde arastirmanin
yapildigi slirede Covid-19 pandemi sireci yasandigl icin yliz ylze egitime devam eden
cocuklara ulasabilmek ve yilz ylze okul 6ncesi egitime devam eden okullardan da
arastirmacinin ayni zamanda 6gretmenlik yaptigi okulun secilmesi etkili olmustur. Bu nedenle
2020-2021 egitim-6gretim yilinda Diyarbakir ili Bismil ilcesindeki Milli Egitim Bakanhgina bagl
bir bagimsiz anaokulunda okul 6ncesi egitime devam eden 20’si deney grubu, 20’si kontrol
grubu olmak Uzere toplam 40 c¢ocuk arastirmanin calisma grubu olarak belirlenmistir.
Hazirlanan etkinliklerin uygulandigi deney grubunda 10 kiz, 10 erkek ¢ocuk ayni sekilde kontrol
grubunda da tesaddfi olarak 10 kiz, 10 erkek cocuk bulunmaktadir.

Programin Uygulandigi Ortam

Uygulamalar, Milli Egitim Bakanhgi’'na bagli bagimsiz bir anaokulunda gercgeklestirilmistir.
Ayni yas grubundan c¢ocuklarin bulundugu iki sinif random olarak deney ve kontrol grubu
seklinde belirlenmistir. Etkinlikler, toplam otuz ana etkinlik olmak Uizere giris ve tamamlayici
etkinliklerden olusmaktadir. Bu etkinlikler haftada 3 giin olacak sekilde toplam 10 haftalik bir
slirecte uygulanmistir. Programda yer alan etkinlikler okul bahcgesinde, acik havada

uygulanmis ve sosyal mesafe kurallarina uygun olacak sekilde diizenlenmistir. Bu slirecte
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kontrol grubunda yer alan ¢ocuklara higbir midahale edilmemis, ¢ocuklar 2013 okul 6ncesi

egitim programina uygun olarak rutin egitimlerine devam etmislerdir.

Sinif Disi Okuma Yazmaya Hazirlik Etkinlikleri

“Sinif Disi Okuma Yazmaya Hazirlik Etkinlikleri” toplam 30 oturumdan olugsmaktadir. Yapilan
erken okuryazarlik miidahale programlarinin oturum sayilari gézden gegirilmis ve ortalama
olarak otuz ana etkinlikte karar kilinmistir (Good & Kaminski, 2002; Invernizzi, Meier, Swank,
& Juel, 2006). En az 20 oturum iceren programlarin ses farkindaligi, s6zciik bilgisi ve anlatim
becerileri tizerinde anlamli etkiler sagladigi gézlemlenmistir (Snow, Burns & Griffin, 1998).
Hazirlanan etkinlikler okul dncesi egitim alaninda (i¢, program gelistirme alaninda uzman olan
bir akademisyen tarafindan incelenerek degerlendirilmistir. Degerlendirmeler sonucunda
etkinliklerde dnce giris, ana etkinlik ve tamamlayici etkinlik olacak sekilde tema butinligu goz
oninde bulundurularak mutlaka bir kavram becerisinin de yer almasi gerektigine karar
verilmistir. Boylece her oturumda (g etkinlik uygulanmistir, her oturumdaki Ug¢ etkinligin
birbirleriile bir blitlinlik olusturmasina 6zen gosterilmistir. Etkinlikler planlanirken Milli Egitim
Bakanligi 2013 Okul Oncesi Egitim Programi temel alinarak giinliik egitim akisi planlanmistir.
Etkinliklerde parmak oyunlari, tekerlemeler, sarkilar, bilmeceler, siirler, ses ve nefes
¢alismalari isindirici ve dinlendirici etkinliklerde sik sik kullanilmistir. Her oturumda parmak
oyunlarina yer verilmistir. Bunun nedeni, baslangi¢ etkinliklerinde ¢ocuklarin soézcik
dagarcigini  harekete gecirerek dikkatlerini ¢ekebilmek ve onlari ana etkinlige
hazirlayabilmektir.

Parmak oyunlari ile c¢ocuklarin yeni kelimeleri eglenceli bir sekilde 06grenmeleri
kolaylasirken dil gelisimleri de olumlu yonde etkilenmektedir. Ayrica parmak oyunlari
etkinlikler arasinda gecis saglamada eglenceli yontemlerden biridir. Ana etkinliklerin en 6nemli
Ozelligi erken okuryazarlik becerilerini gelistirmeyi hedef alan etkinliklerden olusmasi ve
etkinliklerde tercih edilen materyallerin etrafta bulunabilen dogal malzemelerden
olusmasidir. Ornegin okul bahgesinde bulunabilecek yapraklar, kozalaklar, toprak, tas ve kum
gibi ekonomik ve cocuklarin sevecegi materyallerdir. Bu tarz materyalleri secmenin nedeni

geleneksel okuma yazmaya hazirlik etkinliklerinden farkh olarak sinif disinda klasik yontem
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olan kalem ve kagit kullanimi gerektirmeyen etkinliklere yer verilmesidir. Nitekim okuma
yazmaya hazirlik ¢alismalarinin mizik, drama ve oyun gibi farkli metotlarla da verilebilecegi
mimkindir (MEB, 2013). Bu baglamda isindirici, Ana etkinlikler ve dinlendirici etkinliklerin
tamaminda oyun agirlikh olarak sézctk bilgisi, harf bilgisi, sesbilgisel farkindalk ve dinledigini
anlamaya yonelik drama, etkilesimli kitap okuma, kolaj ¢alismalari gibi gesitli yontemler ile
etkinlikler tasarlanmistir. Bununla birlikte programda tasarlanan etkinliklerle temel kavram
becerilerinden zit kavramlari, geometrik kavramlari, yer yén kavramlari, sayi ve renk
kavramlari verilmistir. Boylece erken okuryazarlik becerilerinden islev bilgisi, sézcik bilgisi
becerilerinin de gelistiriilmesi amacglanmistir. Asagidaki tabloda uygulamalara ait bilgiler
mevcuttur.

Veri Toplama Araglari

Cocuklarin erken okuryazarlk becerileri lzerinde sinif disi okuma yazmaya hazirlik
etkinliklerinin etkisini belirlemek icin Kargin, Ergil, Blyukoztirk ve Gilldenoglu (2015)
tarafindan gelistirilen Erken Okuryazarlk Testi (EROT) isimli dlgek ile veriler toplanmistir. Bu
Olgegin uygulanmasi icin gereken izin ve uygulayici egitimi alinmistir.

Erken Okuryazarlik Testi (EROT)

EROT, okul oOncesi donemdeki ¢ocuklarin erken okuryazarlik becerilerini
dlcmek amaciyla Kargin ve arkadaslari (2015) tarafindan gelistirilmistir. Olcegin gecerlilik kat
sayilari her bir alt test icerisinde yer alan boyutlardaki maddelerin faktor yik degerleri .43 ile
.93 arasinda degismektedir. i¢ Tutarllik ve iki Yari Test Giivenirligi Sonuglari KR20 6l¢iim puani
ise .88'dir.

EROT yedi alt boyuttan olusmustur. Bunlar; Alici Dilde Sézciik Bilgisi, islev Bilgisi, ifade Edici
Dilde Sozcuk Bilgisi, Harf Bilgisi, Genel Bunlar; Alci Farkindalik ve Dinledigini Anlamadir. Bu
yedi alt boyutun on alt testi bulunmaktadir ve toplam 102 maddeden olusmaktadir. Olcekten
alinabilecek en yiiksek puan “102”, en diislik puan ise “0”dir.

Olgegin uygulanisi;

Arastirmaci, 6lcegi uygularken ¢ocuga her bir alt boyut icin ilgili yonergeyi vermis daha
sonra Olcekteki 6rnek maddeyi cocuga sormus ve 3 saniye beklemistir. Cocugun yanlis

cevapladigl ya da yanit vermedigi durumlarda arastirmaci soruyu yanitlayarak model
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olmustur. Fakat test maddelerinde arastirmaci cocuk yanit vermediginde ya da yanlis yanit
verdiginde herhangi bir tepkide bulunmamis ve diger soruya gegcmistir.

Veri Toplama Siireci

Calismaya baslamadan 6nce gocuklarin velileri ile gortsiilmis ¢calismanin amaci ve gizliligi
hakkinda bilgi verildikten sonra imzali onaylari alinmistir. Ardindan arastirmaya dahil olacak
cocuklar ile arastirma hakkinda sohbet edilmis ve onlarin anlayacagi sekilde belirli bir siire
etkinliklerin sinif disinda okul bahgesinde yapilacagl anlatilmistir. Onlardan gelen sorular
cevaplanmis ve ilgili gruplar belirlenmistir. Daha sonra olusturulan iki gruba da 6nce 6n testler
uygulanmis ve programin uygulamasina gecilmistir. Toplam on hafta siiren etkinliklerin
uygulamalarinin bitmesinin ardindan son testlerin uygulanmasi yapilmistir. Ayrica testlerin
uygulamasi yapilmadan énce de cocuklara bilgi verilmistir. Olcegin uygulanmasi okuldaki
rehberlik servisinde ¢ocuklarla tek tek yapilmistir. Testler uygulanirken sakin Rahat bir ses tonu
kullanarak ¢ocuklarla gbz temasi kurulmustur. Her bir uygulama ortalama yirmi ve yirmibes
dakika stirmistir. On test ve son testlerin arasinda 11 hafta vardir. On testlerin toplanmasi
deney ve kontrol grubu icin dort glin, son testler ise (¢ glinde toplanmistir.

Etik

Arastirmanin gerceklestirilebilmesi icin inénii Universitesi Etik Kurul Komisyonundan
17.09.2020 tarihli 17 numarali toplantida 2020/5-17 sayili kararla izin alinmistir.

Bulgular

Bu boélimde toplanan verilerin analizi ve analiz sonuclarindan elde edilen bulgulara yer
verilmistir.

Verilerin Analizi

Tablo 3’e gore cocuklarin EROT odlgeginden aldiklari ilk 6lgiimlerin toplam puanlarinda
gruplar arasinda anlamli bir fark bulunmamistir. (p=.277, p>.05). Yani uygulamalar
baslamadan 6nce her iki grubun benzer sekilde erken okuryazarlik becerilerine sahip olduklari
soylenebilir.

Tablo 4'ye gore Sozclik Bilgisi Alt Testlerinde yer alan “Alici Dilde So6zclik Bilgisi”’ testinde
(p=.096, p>.05); “ifade Edici Dilde Sézciik Bilgisi” testinde (p=.968, p>.05); ““Genel
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isimlendirme” testinde (p=.127, p>.05); “islev Bilgisi”’ testinde (p=.341, p>.05) ilk dlglimlere
gore gruplar arasinda bir farkhlasma bulunmamustir.

Tablo 5’e gore; Ses bilgisel Farkindalik Alt Testinin “Uyak Farkindaligi”’ ( p=.904, p>.05), “ilk
Sese Gore Eslestirme’ (p=,738, p>.05), “Son Sese Gore Eslestirme” (p=.925, p>.05), “Climleyi
Sozcliklere Ayirma’’ (p=.779, p>.05), “Sozclikleri Hecelerine Ayirma” (p=.583, p>.05), ‘“‘Heceleri
Birlestirme”(p=.076, p>.05), “Sozciiklerin ilk Sesini Atma” (p=.289, p>.05), “‘Sézciiklerin Son
Sesini Atma”’ (p=.799, p>.05) testlerinden aldiklari ilk 6lglimlerin puan ortalamalarinin gruplara
gore farkhlasmadigi bulunmustur. Yani her iki gruptaki cocuklarin Ses Bilgisel Farkindalik Alt
boyutlarinda benzer becerilere sahip olduklari séylenebilir.

Tablo 6’ya gére Harf Bilgisi Alt Testinin “Alici Dilde Harf Bilgisi”’ (p=.461, p>.05), “ifade Edici
Dilde Harf Bilgisi”’ (p=,799, p>.05) alt testlerinden aldiklari ilk 6lciimlerin puan ortalamalarinin
gruplara gore farklilasmadigi bulunmustur.

Tablo 7’ye gore Dinledigini Anlama alt testi (p=.529, p>.05) ilk 6lcim puan ortalamalari
gruplara gore anlaml olarak degismemistir. Cocuklarin dinledigini anlama alt boyutunda
benzer becerilere sahip oldugu gérilmektedir.

Tablo 8’e gore; EROT toplam son 6lciim puanlari gruplara gore farklilasmistir (p=.000,
p<.05). Programin uygulandigi grubun toplam puanlari daha fazla bulunmustur (SO: 30.20).

Tablo 9’a goére “Alici Dilde Sézciik Bilgisi” testinde (p=.000, p<.05); “Genel isimlendirme”
testinde (p=.017, p<.05); “islev Bilgisi”’ testinde (p=.000, p<.05) degerleri ile etkinliklere katilan
cocuklarin puan ortalamalari daha yiiksek bulunmustur. “ifade Edici Dilde Sézciik Bilgisi”
testinde ise (p=.289, p>.05) gruplar arasinda farkhlasma gorilmemistir.

Tablo 10’a gére; cocuklarin “Uyak Farkindaligl” (p=.183, p>.05), ve “Sézciiklerin ilk Sesini
Atma’’ (p=.091, p>.05) alt testinden aldiklari son 6lciim puan ortalamalari degismemistir. Fakat
“llk Sese Gore Eslestirme” (p=.049, p<.05), “Son Sese Gére Eslestirme” (p=.026, p<.05),
“Climleyi Sozcuklere Ayirma’’ (p=.040, p<.05), “Sozciikleri Hecelerine Ayirma’’ (p=.000, p<.05),
““Heceleri Birlestirme”(p=.001, p<.05), ““Sozciklerin Son Sesini Atma” (p=.010, p<.05) alt

testlerinde programin uygulandigi grubun puan ortalamalari daha ylksek bulunmustur.
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Tablo 11’e gére “ifade Edici Dilde Harf Bilgisi”’ (p=,799, p>.05) alt testinde son 6l¢lim puan
ortalamalari gruplara gore degismemistir. Ancak alici dilde harf bilgisi testinde programin
uygulandigi grubun puanlari daha fazladir (S.0: 27,78).

Tablo 12’ye gore, dinledigini anlama alt testi son test puan ortalamalari gruplara gore
farkhilasmistir (p=.000, p<.05). Buna gore programin uygulandigi grubun dinledigini anlama alt
test puan ortalamalari daha fazladir. (S.0: 29.90).

Yorum

Sinif Disi Okuma Yazmaya Hazirlik Etkinliklerinin okul 6ncesi dénem cocuklarinin erken
okuryazarlik becerilerine etkisinin incelendigi bu ¢alismada su sonuglara ulasiimistir.

Hazirlanan sinif disi okuma yazmaya hazirlik etkinliklerine katilan gruptaki ¢ocuklarin
uygulamamalar sonuncunda 6l¢lilen erken okuryazarlik becerileri puanlari anlaml diizeyde
artmigtir. Buna karsin bu etkinliklere katilmayan grubun erken okuryazarlik beceri puanlari
degismemistir. Bu baglamda sinif disi etkinlikler ile okuma yazmaya hazirlik ¢alismalarinin
cocuklarin erken okuryazarlik becerileri tizerinde olumlu etkisi oldugu séylenebilir.

Elde edilen sonuglara gore ¢ocuklarin soézclk bilgisi becerilerinden alici dilde s6zcik bilgisi,
genel isimlendirme ve islev bilgisi becerileri artmistir. Bu becerilerin artisinda programdaki
etkinliklerde yer verilen temel kavram becerilerinin olumlu yonde etki ettigini soylemek
mumkindir. Temel kavram becerileri cocuklarin okuma, anlama ve matematik becerilerini
gelistirmektedir (Busch, 1980). Yapilan arastirmalara gore okul 6ncesi donemde temel kavram
becerilerine sahip olan ¢ocuklarin ilk okul birinci sinifta akademik basarilari temel kavram
becerilerine sahip olmayan c¢ocuklara goére daha yliksektir (Glutting, Kelly, Boehm, Burnett,
1989). Nitekim Neuman ve Dickinson (2001), ¢ocuklarda kavram 6gretimi gelisirken erken
okuryazarlk becerilerinin ana unsurlarindan sozcik bilgisi ve dil becerileri desteklendigini
ifade etmislerdir. Bu baglamda uygulanan programin cocuklarin sézcik bilgilerini artirdig
distinilmektedir.

Erken cocukluk déneminde dil gelisimi ile matematiksel diisiinme becerileri arasinda gliclii
ve karsilikh bir iliski bulunmaktadir. Ozellikle erken okuryazarlik becerileri, cocuklarin sayilari
tanima, ortntileri anlama ve problem ¢ozme gibi erken matematik becerilerinin gelisimini

desteklemektedir (Purpura, Hume, Sims & Lonigan, 2011). Arastirmalar, 6zellikle s6zcik bilgisi,
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dinledigini anlama ve fonolojik farkindalik gibi dilsel becerilerin, matematiksel kavramlarin
edinilmesinde dnemli bir rol oynadigini géstermektedir (LeFevre et al., 2010). Ornegin, sayma,
toplama ya da siralama gibi islemlerin dogru sekilde anlasiimasi ve ylritilmesi icin cocuklarin
yonergeleri anlama ve kavramsal dili kullanma becerilerine sahip olmalari gerekir. Ayrica,
Purpura ve arkadaslarinin (2011) yirGttigu boylamsal bir calismada, 4-5 yas arasi cocuklarda
sozcik bilgisi ve yazi farkindaliginin, erken matematik basarilarini anlamh bir sekilde yordadigi
bulunmustur. Benzer sekilde, Krajewski ve Schneider (2009), sayisal islemleri kavrayabilmenin,
temel dil becerileri ile iliskili oldugunu belirtmektedir. Hazirlanan sinif disi okuma yazmaya
hazirlik etkinliklerinde de matematik etkinliklerine yer verilmistir. Sayilar arasinda oriinti
kurma ve sayi farkindaligi gibi yazma galismalari gocuklarda matematik kavramlarinin ve bu
baglamda sozclk bilgisi becerilerini olumlu yénde artirmistir.

Elde edilen bir diger sonug etkinliklere katilan ¢ocuklarin ses bilgisel farkindalik becerilerinin
artmasidir. Bu becerilerin artmasinda programdaki tekerleme ve sarkilar ile oyunlastiriimis
sdzcik oyunlarinin etkili oldugu distiniilmektedir.

Ses bilgisel farkindalik becerilerinden son sese gore eslestirme, sozclkleri hecelerine
ayirma, climleyi sOzcliklere ayirma, sozciklerin son sesini atma ve heceleri birlestirme
becerilerinde etkinliklere katilan g¢ocuklarin puanlari artarken sozclklerin ilk sesini atma ve
uyak farkindaligi becerilerinde bir degisiklik olmamustir.

Fonolojik farkindalik becerilerinin kalici ve etkili bir bicimde kazandirilmasi igin eglenceli,
oyunlastiriimis ve ¢ocuklarin duygusal ilgisini ceken etkinliklerin kullaniimasi 6énerilmektedir.
Ozellikle sesli hikayeler, resimli kitaplar, kuklalar ve dramayla desteklenen dil oyunlari, bu
becerilerin gelisimine katki saglamaktadir (Lonigan et al., 1998). Bu baglamda hazirlanmis olan
sinif disi etkinliklerde cocuklarin ses bilgisel farkindalik alt boyutlarinin her birini gelistirmeye
yonelik parmak oyunlari, sarkilar, tekerlemeler ve oyunlar yontem olarak belirlenmistir. Ayrica
etkinliklerde son sese ve ilk sese gore eslestirme oyunlari da yer almistir. Bununla birlikte
miuzik etkinlikleri calismalarinda ozellikle 1sindirici etkinliklerde ritim ¢alismalarina yer
verilerek ses farkindaligi olusturulmak istenmistir. Bunu yaparken sozciikleri ya da kendi

isimlerini hecelere ayirirken bir tas ile de zemine vurarak ses ile ritim eslestirme etkinlikleri
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yapilmistir. Bu sonuca gore ses bilgisel farkindalik alt testlerinden her birinin bu yontemler ile
gelistirilecegi gorisiini desteklemektedir.

Parmak oyunlari, ritmik ve hareketli yapilariyla gocuklarin dikkatini gekerken, ayni zamanda
heceleme, uyak (kafiye) farkindaligi ve sesleri ayirt etme gibi becerileri de destekler. Eller ve
parmaklarla yapilan hareketler, soézciklerin yapilarina dikkat cekmeyi kolaylastirir. Yopp &
Yopp (2000), parmak oyunlarinin ¢ocuklarin dil farkindaligi Gizerinde olumlu etkiler sagladigini,
ozellikle ritim ve tekrara dayali yapilarin ¢ocuklarin ses érintilerini daha kolay kavramasina
yardimci oldugunu vurgular. Arastirma sonuclari bu diislinceleri dogrular niteliktedir.

Hazirlanan sinif disi okuma yazmaya hazirlik etkinlikleri okulun bahgesinde gerceklesmistir.
Cocuklar bahcede etraftaki ve dogadaki sesleri 6nce gozlerini kapatarak dinlemis ve bu seslerin
farkina varmalari saglanmistir. Daha sonra taklit edilecek sesler c¢ocuklar tarafindan
cikarilmaya calisiimis ve bdylece ses galismalarina baslanmistir. Yine bahgede bulunan dogal
materyallerden bir odun pargasi, tas ya da bir yaprak toplanmis d6nce bunlarin 6zellikleri
incelenmis ardindan bu nesneler ile miizik kutusu tasarlanarak ritim ¢calismalari yapiimistir. Bu
calismalar yapilirken nesnelerin gikardiklari seslere 6zgli sorular sorularak ¢ocuklarin dikkatleri
toplanmistir. Ornegin duydugu sesi dnce tekrarlamasi istendikten sonra bu ses benzeyen
baska hangi sesler oldugu sorulmus ve ardindan o sesle baslayan nesne, isim, meyve gibi bir
sOzclik bulma oyunu oynanmistir. Béylece ses ve harf farkindaligi becerileri gelistiriimeye
cahsilmistir. Bu baglamda sesbilgisel farkindalik calismalarinin cocuklarin ses farkindaligi
becerilerini gelistirdigi disinllmektedir. Buna benzer olarak Lonigan, Burgess & Anthony
(2000), 3-5 yas arasindaki cocuklarla yaptiklari bu calismada, fonolojik farkindalik egitimi alan
cocuklarin ses ayirt etme, heceleme ve ses birlestirme becerilerinde anlamli gelismeler
gosterdigini saptanmistir. Ayrica erken okur vyazarlik becerileri birbirini etkileyerek
gelismektedir. Bu nedenle bir alt becerinin gelisimi diger alt becerilerinin gelisimini de olumlu
etkileyerek gelistirmis olabilir. Yapilan calismalar, dinledigini anlama becerisinin temelinde
sesbilgisel farkindalik ve sozciik bilgisinin oldugunu, okudugunu anlama becerisinin temelinde
ise dinledigini anlama becerisinin yer aldigini géstermektedir (Joseph, McCachran ve Naglieri,

2003; Kargin ve vd, 2015).
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Harf bilgisi alt testlerinden bir olan alici dilde harf bilgisi becerisine ait puanlar etkinliklere
katilan ¢cocuklarda daha fazladir. Hazirlanan etkinliklerde direk olarak harf bilgisi ¢alisiimasa da
ses farkindaligi calismalarinda ayni ses ile baslayan ayni ses ile biten kelime bulma oyunlari,
adinda bulunan harfleri soylemeleri gibi etkinliklerin dolayli olarak bu becerileri olumlu
etkiledigi distinilmektedir. Bununla birlikte ifade edici harf bilgisi becerisine ait puanlarda bir
farkhlik olusmamustir.

Sinif disi okuma yazmaya hazirlik etkinliklerinde yer alan etkilesimli kitap okuma ve
ardindan dramatize etme, hikdyeyi tamamlama gibi ¢alismalar ile ¢ocuklarin dinledigini
anlama becerileri desteklenmeye calisiimistir. Nitekim dinledigini anlama alt testinden bu
etkinliklere katilan gocuklarin aldigi puanlar etkinliklere katilmayan gocuklarin puanlarindan
daha fazla bulunmustur. Bu baglamda etkilesimli kitap okumanin ¢ocuklarin dinledigini anlama
becerilerini gelistirdigi soylenebilir. Clinki cocuklara etkilesimli kitap okuma yonteminde sik
sik sorular sorularak hem dikkatleri canli tutulmaya galisiimis hem de ¢ocuklarin dinlediklerine
yonelik cevaplar vermesi, hikdye hakkindaki duygu ve diislincelerini ifade edebilmesine imkan
tanimistir. Noble, Sala, Peter, Lingwood, Rowland, Gobet, & Pine (2019), calismalarinda
etkilesimli kitap okumanin gocuklarin kelime dagarcigl, dinledigini anlama ve ifade edici dil
becerilerinde anlamli gelismeler sagladigini ve etkilesimli kitap okumanin etkisinin en fazla 3—
5 yas grubundaki cocuklarda oldugunu ifade etmislerdir. Ayrica programda yer alan
pandomimler ve dramalarin da g¢ocuklarin dinledigini anlama becerilerini gelistirdigi
disltinilmektedir. Yapilan arastirmalar, hikayeleri yeniden canlandirmanin, kiigik bir cocugun
okudugunu anlamak icin ihtiyac duydugu anlati yeterliligini ve dinledigini anlama becerisini
destekledigini gostermistir (Christie ve Johnsen, 1987).

Erken cocukluk doneminde dinledigini anlama becerisi hem dil gelisiminin hem de
okuryazarhgin temel taslarindan biridir. Dinledigini anlama, ¢cocugun sozli anlatimlari, dykileri
ve yonergeleri anlamlandirabilme, akil yliritme ve olaylari zihninde canlandirma kapasitesini
ifade eder (Cain & Oakhill, 2007). Bu beceri, ilerleyen yillarda okudugunu anlama basarisinin
glcll bir yordayicisi olarak kabul edilmektedir. Yapilan arastirmalar, cocuklarin erken yasta
dinledigini anlama becerilerini destekleyecek uygulamalarin, okuma 6ncesi donemde anlamli

katkilar sagladigini géstermektedir. Ornegin, Paris & Paris (2003) hikaye anlatimi, resimli kitap
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okuma ve hikaye temelli soru-cevap etkinliklerinin, ¢ocuklarin anlatilari kavrama ve detaylar
hatirlama becerilerini artirdigini ortaya koymustur. Ayrica Dickinson ve Smith (1994),
O0gretmenlerin cocuklarla etkilesimli kitap okuma sirasinda acik uclu sorular sormalarinin,
cocuklarin anlatim icerigini daha derinlemesine kavramalarina yardimci oldugunu belirtmistir.
Justice, Meier ve Walpole (2005) tarafindan yiritilen ¢alismada, erken dénem kitap okuma
programlarinin ¢ocuklarin sézIli anlati anlama becerileri lizerinde pozitif etkiler yarattigi
gosterilmistir. Ozellikle kitap okuma sirasinda c¢ocuklara metni durdurup icerik hakkinda
konusma ve tahminde bulunma firsati verilmesi, anlam kurma sireclerini desteklemektedir.
Bu calismalar, okul 6ncesi donemde dinledigini anlama becerilerinin gelistiriimesine yonelik
planlanan etkinliklerin ve sinif disi uygulamalarin, ¢ocuklarin hem sbézel hem de biligsel
gelisimlerini desteklemede kritik bir rol oynadigini géstermektedir.

Etkinlikler sirasinda ¢ocuklarin ¢ok ilgili ve motivasyonlarinin yiiksek oldugu gozlenmistir.
Programda yer alan, sarkilar, hikayeler ve tekerlemelerin ¢ocuklarin dikkatlerini ¢ekerek
etkinliklere olan ilgilerini arttirmistir. Bu baglamda ¢ocuklarin uygulanan tiim etkinliklere aktif
bir sekilde katilmalari onlarin dinledigini anlama becerilerini gelistirmistir.

Etkinliklere katilan g¢ocuklarin yazi farkindahg beceri puanlari etkinliklere katilmayan
cocuklarin puanlarindan anlamli olarak yiksek cikmistir. Cocuklarin okul bahcgesinde yerde
topragi islatarak dncelikle bir zemin olusturmalari béylelikle parmak kaslarini giiclendirmeleri
ve ardindan olusan islak zeminde 6nce parmaklari ile sonra da bir dal parcasi ile topraga
isimlerini yazmalari istenmistir. Bu etkinlikte isimlerini yazarken yazinin yéniine, harflerin
blyik ve kicgik olmasina dikkat cekilmis yazilan yazilar bozularak baska sekiller, rakamlar
semboller ¢izilmeye calisilmistir.

Cocuklarin erken okuryazarlk becerilerinin tim boyutlarinda becerilerinin artmasinda
ayrica oyun yontemi ile tasarlanan etkinliklerin etkisi oldugu distnilmektedir. Erken ¢ocukluk
déneminde oyun, cocugun diinyayr anlamlandirma bicimidir. Cocuklar oyun araciligiyla
deneyimlerini dizenler, sosyal roller gelistirir ve dilsel yapilari kesfederler. Oyun, yalnizca
eglenceli bir etkinlik degil, ayni zamanda bilissel, sosyal ve dil gelisimini destekleyen gli¢li bir

O0grenme aracidir. Bu baglamda, oyun temelli yaklasimlarin erken okuryazarlk becerilerini
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gelistirmede etkili bir yontem oldugu calimalar ile belirlenmistir (Roskos & Christie, 2001; Pyle
& Bigelow, 2015).

Oyun ortamlari, cocuklara so6zctik bilgisi, fonolojik farkindalik, harf bilgisi, dinledigini anlama
ve baski farkindaligi (print awareness) gibi temel okuryazarlik becerilerini dogal yollarla
edinme firsati sunar. Justice ve Ezell (2002), distk sosyoekonomik diizeydeki cocuklarla
yuruttikleri c¢ahsmalarinda, dramatik oyunla desteklenen kitap okuma etkinliklerinin
cocuklarin harf tanima ve yazili materyali fark etme becerilerini anlamh diizeyde gelistirdigini
ortaya koymustur. Bu bulgu, cocuklarin dogrudan 6gretim yerine baglam icinde 6grenmeye
daha agik oldugunu géstermektedir.

Han ve arkadaslari (2010) ise oyun temelli hikaye anlatiminin hem kelime dagarcigini hem
de ses farkindaligini gelistirdigini saptamislardir. Ayni sekilde Wasik ve arkadaslarinin (2006)
calismasi da oyunla entegre edilen kelime 6gretiminin hedef kelimelerin 6greniminde énemli
basari sagladigini ortaya koymustur. Bu calismalar, ¢ocuklarin 6zellikle hikdye anlatimi, rol
yapma, esya tanima, sembolik oyun gibi etkinlikler aracihgiyla hem sozcik bilgilerini
artirdiklarini hem de dinledigini anlama becerilerini gelistirdiklerini gostermektedir.

Fonolojik farkindalk becerileri 6zelinde yapilan ¢alismalar da oyun temelli yaklasimin
etkisini dogrulamaktadir. Ornegin Heggerty gibi programlar araciligiyla uygulanan
tekerlemeler, sesle baslayan eslestirmeler ve ritmik oyunlar, cocuklarin ses bilgisel
farkindaliklarini énemli élgiide artirmistir (Heggerty, 2020). Ozellikle parmak oyunlari, hece
sayma, ilk ve son sesi tanima gibi yapilandirilmis ses oyunlari hem eglenceli hem de 6gretici
olmasi yoniyle dikkat cekmektedir (Smilansky, 1968).

Roskos ve Christie (2001) tarafindan yapilan gozlemsel calismalarda, dramatik oyun
ortamlarinda ¢ocuklarin liste yapma, meni okuma ve yazma gibi yazih dil davranislarini dogal
bicimde sergiledikleri gorilmustir. Bu durum, oyun ortamlarinin okuryazarlk becerilerini
islevsel bir baglamda gelistirme potansiyelini ortaya koymaktadir. Pyle ve Bigelow (2015) ise
rehberli oyun ortamlarinda ¢ocuklarin kelime bilgisi ve anlati becerilerinde gelisme oldugunu
saptayarak, 6gretmen yonlendirmesinin oyun icinde nasil etkili bir 6grenme slrecine

donistiglini gostermistir.
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Tum bu bulgular, oyun temelli yaklasimlarin erken okuryazarlik becerilerinin gelisiminde
etkili bir ara¢ oldugunu goéstermektedir. Oyun, ¢ocuklara hem bilissel hem duyussal olarak
zenginlestirici bir 68renme ortami sunmakta, 6gretmenlere ise gdzlem ve yonlendirme icin
dinamik firsatlar saglamaktadir. Erken ¢ocukluk déneminde yapilandirilmis ve rehberli oyun
ortamlarinin, akademik basariya giden yolda temel okuryazarlik becerileri icin saglam bir
zemin olusturdugu aciktir.

Sinif disi okuma yazmaya hazirlik etkinliklerinde belirlenen ana etkinliklerin oyun yéntemi
ile verilmesi planlanmistir. Bu sayede cocuklarin akademik kaygilarini azaltarak hem eglenceli
hem de aktif katilimh bir sekilde 6grenmeleri amaglanmistir. Vygotsky’nin dil gelisimi teorisi,
oyunun sosyal etkilesimler i¢in bir ara¢ oldugunu 6ne slirmektedir. Serbest oyunlarin ya da
cocuklar tarafindan olusturulmus oyunlarin kisisel beceriler gibi cocuklarin fiziksel, bilissel, dil,
sosyal ve duygusal gelisimlerini, 6z dizenleme becerilerini olumlu yonde etkiledigini gésteren
arastirmalar mevcuttur (Van Oers & Duijkers, 2013; Fisher, Hirsh-Pasek, Newcombe, &
Golinkoff, 2013, Elias & Berk, 2002, Pramling Samuelsson & Johansson, 2006). Yapilan
arastirmalar oyunun cocuklarin sézel becerilerini, kelime dagarciklarini ve dinledigini anlama
becerilerini  gelistirdigini gostermektedir (Bodrova ve Leong2003; Eberle2011;
Saracho, 2012, Smith ve Pellegrini 2013 ; Weisberg vd.2013 ). Cocuklar oyun yoluyla, oyun
ortaminda yeni malzemeleri kesfederken ve deneyler yaparken bilgiyi yapilandirirlar (Bottini
ve Grossman 2005 ; Miller 2005 ; Myck-Wayne 2010 ; Wood 2014 ). Bunu yaparken cocuklar,
okuryazarlk gibi karmasik akademik becerileri 6grenmenin temelini olusturan akil ylritme
islevinin parcasi olan Ust dizey dislinme kapasitelerini ve kritik bilissel becerileri kullanir ve
gelistirir (Lockhart 2010 ; Roskos ve Christie 2000 ). Sinif ortaminda 6gretmen tarafindan
planlanan okuma yazma 6gretiminin aksine okuma yazma becerilerinin oyun ile verilmesinin
daha etkili oldugu kanitlanmistir (Weisberg et al., 2013). Ornegin, Van Oers ve Duijkers
(2013), 6gretmenlerin dogrudan okuryazarlk egitimi verdigi sinif ortamlarini, okuryazarlk
becerilerini gerceklestirmek icin oyun yolu ile kazandirilmaya calisilan sinif ortamlari ile
karsilastirmis ve oyuna dayali 6gretimin uygulandigi siniflarda 6grenim goren ¢ocuklarin daha
fazla kelime 6grendigini bulmustur. Christie ve Roskos ( 2013 ), “oyun ve okuryazarlik arasinda

kritik bir bilissel baglanti” oldugunu, cocuklarin oyun yoluyla edindikleri taklit yeteneklerinin
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diger sembolik bicimlere aktarilabilecegini ve yazili sembolleri anlamanin temelini attigini
aciklar. Ozellikle Rol yapma ve sosyodramatik oyunun bu tiir baglantilari tesvik etmek igin
onemli oldugu bulunmustur (Weisberg ve digerleri 2013 ). Smith ve Pellegrini ( 2013 ) gére, bu
oyun baglamlari “harf ve yazi farkindaligi ve kitaplarin islevi gibi erken okuryazarhk
becerilerinin” gelistiriimesine yardimci olacagini  belirtmistir. Bu baglamda arastirma
bulgularina gore ¢ocuklarin artan erken okuryazarlik becerilerinde oyun temelli etkinliklerin
etkisi oldugu distnilmektedir.

Kiclk cocuklarda oyun ile dil ve okuryazarlik gelisimi arasinda bircok baglanti vardir.
Arastirmalar, oyun suireglerinin erken okuryazarlik becerileri ile ilgili oldugunu gostermektedir
(Christie & Roskos, 2009). Oyun etkinlikleri cocuklara akranlarindan dil 6grenme ve
ogrendiklerini farkh durumlarda uygulama firsati verir. Okuryazarlik, sézIlG dil gibi, resmi
O0gretim gerektirmeyen dogal yollarla ortaya cikar. Bu nedenle, okuryazarlk en iyi sekilde, dil
becerilerinin gelisimini destekleyen bir¢cok materyali iceren dil agisindan zengin bir ortamda
oyun vyoluyla gelistirilir. Roskos ve Christie (2001), yaptiklari calismada Cevreyi okuryazarlik
materyalleri ve araglariyla doldurmanin, oyun sirasinda okuryazarlik etkilesimlerini harekete
gecirdigini, okuryazarlik acgisindan zenginlestiriimis bir oyun ortaminin okuryazarlik
davranislarini destekledigini bulmustur. Arastirmalarin cogu Ozellikle okul 6ncesi yillarda
zenginlestiriimis oyun ortamlarinin okuryazarlik (zerinde, zenginlestirilmemis oyun
ortamlarina kiyasla buyik etkisini gostermekte, okuryazarlikla zenginlestirilmis oyunun
cocuklarin okuryazarlik maruziyeti, bilgisi (6rnegin, yazi farkindaligl) ve deneyim yelpazesini
(6rnegin, islevsel baski) arttirdigini gostermektedir. Buna benzer hem Neuman hem de Roskos
(1993) ve Vukelich (1994), okuryazarlik agisindan zengin ortamlarda destekleyici yetiskinlerle
oynamanin, cocuklarin bu ortamlarda bulunan cevresel vyazilari okuma becerilerini
gelistirdigini bulmuslardir. Okul 6ncesi yillarda oyun, kii¢lik cocuklara temel erken okuryazarlik
kavramlarini ve becerilerini 6grenmeleri icin oldukga ilgi ¢cekici ve anlamli bir baglam saglama
potansiyeline sahiptir. Okul 6ncesi donem cocuklari oyun sirasinda tekrarlayan etkinlikler
yoluyla dil becerilerini hizli ve kolay bir sekilde gelistirmeyi 6grenirler (Christie ve Roskos, 2009;

Essa, 2011).

2627
Pegem Journal of Education and Instruction, ISSN 2146-0655


https://link.springer.com/article/10.1007/s10643-017-0852-z#ref-CR71
https://link.springer.com/article/10.1007/s10643-017-0852-z#ref-CR59

PEGEM PEGEM JOURNAL OF

EGIiTiM | EDUCATION

N (4 =t : an
OGRETIM | INSTRUCTION

DERGISI ISSN: 21460655

Pegem Journal of Education and Instruction, Vol. 15, No. 4, 2025 (pp. 2582-2637)

Sonug¢

Sonug olarak, sinif disi etkinlikler ile g¢ocuklarin erken okuryazarhk becerilerini
gelistirmeye yonelik yapilan bu ¢alismada; ¢cocuklarin erken okuryazarlk becerilerinin arttigi
bulunmustur. Uygulanan programin basarili olmasinda programin sinif disinda dogada
bulunan materyaller ile etkinliklerin yapilmasi, ¢ocuklarin sinif disinda daha ¢ok eglenmesi,
etkinliklere daha aktif katilmasi, etkinliklerin yonteminde oyun, parmak oyunu tekerleme,
sarki gibi etkinliklerin 6nemli rol oynadigi diistiniilmektedir. Bu da gostermektedir ki erken
okuryazarlik becerilerinin gelisiminde klasik yontemlerin disina gikilarak daha farklh yéntemler
ile etkinlikler tasarlanabilir. Bu yonlyle arastirma Ogretmenlere erken okuryazarlk
becerilerinin gelistirilmesinde bir alternatif sunmustur. Bu baglamda 6gretmenler sinif disinda
da cocuklar ile erken okuryazarlik becerilerini destekleyecek etkinlikler tasarlayabilirler. Bu
arastirma ayni zamanda bir sinif ortami ve yliksek maliyetli materyaller olmadan da ¢ocuklarda
beceri gelistirildigini gostermistir.

Sinirhliklar
Bu arastirma uygulanan etkinlikler ile ve arastirmaya katilan ¢ocuklar ile sinirhdir.

Tablo ve Sekil Gosterimleri

Tablo 1.
Esitlenmemis 6n-test son-test kontrol gruplu desen
ON TEST ISLEM SON TEST
Gop 0 X (0F}
Gk (o)) O4

(Creswell, 2009:161)

GD; deney grubu, GK; kontrol grubu, 01 ve 03; deney grubu 6n-test-son-test dlgiimleri, 02 ve 04; kontrol
grubu on-test-son-test dl¢timleri, X; deney grubuna uygulanan bagimsiz degiskendir (Sinif Disi Okuma Yazmaya
Hazirlik Etkinlikleri).

Tablo 2.
Sinif Disi Okuma Yazmaya Hazirlik Uygulamalari Cizelgesi
?:;‘::m Uygulanan Etkinlikler Etkinlik Tiirli Desteklenen Beceri Alani
“Sabah Kalkinca” Parmak oyunu Sesbilgisel Farkindahk
“ . Sy ” Okuma yazmaya hazirlik P
1. Oturum Temizlik Malzemelerini Ogreniyoruz Sozcik Bilgisi
“ . . S ¢alismalar N
Ellerim Tombik Tombik . e Temiz kirli kavrami
Muzik etkinligi
“/a/ ve [e/ Sesi Nefes Egzersizi” Miizik etkinligi Harf Bilgisi
“/a/ Sesi /e/ Sesi Taniyorum Ben Sizi” Okuma yazmaya H. Sesbilgisel Farkindalik
2. Oturum u M Dramatizasyon
Elma Benzer farkl kavrami
Parmak oyunu
“Doga” Parmak oyunu Dinledigini Anlama
3. Oturum “Doga Kitabim” Kolaj galismasi S6zclk Bilgisi
“Kardan Adam” Okuma yazmaya H. Sayi kavrami
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Parmak oyunu

“Cal Kapiy1”
“Yazi-Resim Farkini Ogreniyorum”

Parmak oyunu
Okuma yazmaya H.

Sesbilgisel Farkindahk
Yazi Farkindalig

4. Oturum
“Parmak Kag” Parmak oyunu Benzer farkli kavrami
“Bil Bakalim Kim Yok?” Parmak oyunu Sesbilgisel Farkindalik
5. Oturum “Isim Avalan:’ Bilmece Yazi Farkindalig
“Bes Kiigiik Ordek” Dramatizasyon Uzun kisa kavrami
“Al Yanakl Elmacik” Sozcuk Bilgisi
“Doganin Muzigi” Parmak oyunu Dinledigini Anlama
6. Oturum . oga s Mizik etkinligi 8
Miuzik Aletleri Bos dolu kavrami
“Bes Kiiglik Izci” Oyun Sesbilgisel Farkindalik
7. Oturum "Qg Kiigiik Ordek” Matematik Harf Bilgisi
“Ismimdeki Harfler Haydi Bizi Say Der” Parmak oyunu Sayi kavrami
“Muzik Aletleri” Muzik etkinligi Dinledigini Anlama
8. Oturum “Iste Benim Miizik Kutum” Dramatizasyon Sesbilgisel Farkindalik
“Ortiimcek Kardes” Parmak oyunu Sesli sessiz kavrami
“Tahterevalli” Parmak oyunu Sozcuk Bilgisi
9. Oturum “Bahgemizdeki Nesneleri Bulahim” Matematik etkinligi Sesbilgisel Farkindalhk
“On Parmak” Parmak oyunu Dogru yanlis kavrami
“Araba Geliyor” Muzik etklnl|g|. Sgsbllglf.el. Farkindahk
“Cizaili Yollarda Araba Siirelim” Oyun hareketli Dinledigini Anlama
10. Oturum Gizgili Yollarda Araba Strelim Oyun dinlendirici Sozciik Bilgisi
“Degirmenci Baba” L
Dz egri
“Eski Minder” Isindincioyun Sozciik Bilgisi
“ K ae el Matematik etkinligi . IV
Kalemim Parmaklarim Kagidim Képuk Dinledigini Anlama
11. Oturum Drama
“Ayna Olalim” Daire Uiggen kavrami
”K?c:iman Fil ISU(.;.UCUk Kl?rmca Parmak oyunu Sozclk Bilgisi
Blylik Harf, Kiclk Harf sanat etkinligi Harf Bilgisi
12. Oturum “Zip Zildir” Yaz Oyun ¢ Buyuk kgi] Uk kavrami
Farkindalg 4 Y ¢
“Kliguik Baliklar” Dramatizasyon S6zclk Bilgisi
13. Oturum “Buylk ve Kiiguik Kapaklari Bulahm” Matematik etkinligi Dinledigini Anlama
“Fasulye Buyudu” Dramatizasyon Buyuk kiigtik kavrami
“icimde Tik Tik Bir Ses Var” Bilmece Dinledigini Anlama
14. Oturum “Bahgedeki Nesneler Nasil Ses Cikartiyor?” Egitici oyun S6zclk Bilgisi
“Yesil Sise” Matematik etkinligi Sayi ve renk kavrami
“Ugak” Okuma yazmaya hazirlik D|n|e.td|.g|n| Anlama
p . o . Sesbilgisel Farkindalk
15. Oturum Kelebek, Tavsan ve Cicek Nerede? Hareketli oyun P
“Bes Kuigtik Sincap” Parmak oyunu Sozcik Bilgisi
3 RUg P 4 Altinda Ustlinde yaninda
“Balon Sisirelim” Muzik etkinligi S6zclk Bilgisi
16. Oturum “Ponponlarla Yolculuk” Hareketli oyun Sesbilgisel Farkindalk
“Ambulans” Dinlendirici oyunu Dar genis kavrami
“Minik Kelebek Ugtu” Dramatizasyon Harf.Bl.Ig|S|
“ismimizin ilk Sesiyle Baslayan Nesneyi Bulalim”  Egitici oyun Sesbilgisel Farkindalik
17. Oturum “ ” v ay v giticroyu " Yazi Farkindalig
Horoz Muzik etkinligi
Benzer farkl kavrami
“Komsundan Memnun Musun?” Okuma y?z:in.waya hazirhk  Sozcik Bilgisi .
“isim Grafigi Yaplyoruz” ve fen etkinligi Yazi Farkindaligi
18. Oturum s D et ” Dinlendirici oyun Harf Bilgisi
Benim Kiigiik Bir Bahgem Var
Az ¢ok, ayni farkh kavrami
“Ben Bir Agacim” Okuma yazmaya hazirhk Sesbilgisel Farkindalik
19. Oturum “Say, Topla, Getir” Matematik Dinledigini Anlama

“Agcip Kapa”

Dramatizasyon

Acik kapali kavrami
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“ . ” . Sozcuk Bilgisi
Semsiyem Bilmece o
“Noktalama isaretlerini Ogreniyoruz” Egitici oyun Yaz Farkindal g
20. Oturum " . § g Y g" . Y e Dinledigini Anlama
Atlar’ Muzik etkinligi
Hizli yavas kavrami
“Eski Saat” Pandomim Sesbilgisel Farkindalik
21. Oturum “Eski-Yeni Egyalar” Matematik ve dramatik Sozcik Bilgisi
“Karinca” Parmak oyunu Eski yeni kavrami
“Kitap Adam” Muzik etkinligi Yazi Farkindalig
i " Okuma yazmaya hazirlk o
22. Oturum Kitaplar Taniyoruz Sesbilgisel Farkindalik
- ” Parmak oyunu
Ceviz Adam Bag son kavrami
“Fasulye Buyudu” Parmak etkinligi Sesbilgisel Farkindalik
23. Oturum “Oriintii Olugturalim” Matematik etkinligi I?inlediéini Anlama
“Kirmizi Baghkl Kiz” Dramatizasyon Oriuintt ilk son
“Mirnav Mirnav iki Kedi” Mizik etkinligi Sesbilgisel Farkindalik
24. Oturum “Mandala Boyayalim” Sanat etkinligi Sozclk Bilgisi
“Masaliko” Parmak oyunu Renk kavrami
“Sevimli Misafirler” Parmak oyunu Dinledigini Anlama
25. Oturum “Yaprak Avcilari” Fen ve sanat etkinligi Sozcuk Bilgisi
“Sonbahar Geldi” Muzik etkinligi Islak kuru, uzun kisa kavrami
“Bekgi Baba” Milzik etkinligi Sesbilgisel Farkindalik
“En Uzun Ben Atlarim” Hareketli oyun Sozciik Bilgisi
26. Oturum p o o . 1 oy Dinledigini Anlama
Bes K¢k Yavru Kedi Dinlendirici oyunu
Uzun kisa kavrami
“Yildizlar Paril Paril Parlar” Mizik etkinligi Dinledigini Anlama
27. Oturum “Bir Elin Nesi Var iki Elin Sesi Var” Okuma yazmaya hazirhk Sesbilgisel Farkindalik
“Tirtil” Parmak oyunu Dizenli daginik kavrami
“Vicudumuz” Parmak oyunu SC.)ZCUI?EII.gISI
“Dokun, Hisset, Esini Bul” Matematik etkinligi Dinledigini Anlama
28. Oturum “Uyku ; HaZ|rI|,k"5 Dramatizayon : Sesbilgisel Farkindalik
ykuy v Sert yumusak kavrami
“Orman” Drama Sozclk Bilgisi
29.0turum “Kestane Toplayalim” Okuma yazmaya H. Sesbilgisel Farkindalhk
“Araba” Parmak oyunu Sert yumusak kavrami
“Kirmizi Bahk” Muzik etkinligi Dinledigini Anlama
30.0turum “Kligtik Mor Balik” Okuma yazmaya H. Sesbilgisel Farkindalk
“Elma Kurdu” Parmak oyunu Sayi kavrami
Tablo 3.
Gruplarinin EROT Toplam ilk Olg¢iim Puan Ortalamalarina iliskin Analiz Bulgular
Grup N SS SO u z p
EROT Kontrol 20 369.00 18.45 159 -1.110 277
Deney 20 451.00 22.55
Mann Whitney-U testi
Tablo 4.
Gruplarin Sézciik Bilgisi Alt Testleri ilk Ol¢iim Puan Ortalamalarina fliskin Analiz Bulgulari
Sozcik Bilgisi Alt Testleri Grup N ST SO u z p
Alici Dilde Sozciik Bilgisi Kontrol 20 17.40 348.00
i 138.000 -1.693 .096
Deney 20 23.60 472.00
ifade Edici Dilde Sozciik Bilgisi Kontrol 20 2043 408.50
& 198500  -041  .968
Deney 20 20.58 411.50
Genel isimlendirme Kontrol 20 23.35 467.00 143.000 -1.575 127
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Deney 20 17.65 353.00

islev Bilgisi Kontrol 20 18.70  374.00

164.000 -.992 341
Deney 20 22.30 446.00

Mann Whitney-U testi

Tablo 5.
Gruplarin Ses Bilgisel Farkindalik Alt Testleri ilk Ol¢iim Puan Ortalamalarina iliskin Analiz Bulgulari

Ses Bilgisel Farkindalik Alt Testleri Grup N ST SO u z p

Uyak Farkindalig E:_::;I ;8 222228 ;8:53 195500 -.128  .904
ilk Sese Gére Eslestirme E:_::;I ;8 zg;:zg ;i:ii 187.500 -364  .738
Son Sese Gére Eslestirme E:_::;I ;8 2(1)2:88 ;8:;8 196.000 -117 925
Ciimleyi Sézciiklere Ayirma EZ::;" ;8 :g;:gg i;:gi 189.000 -313  .779
Sézciikleri Hecelerine Ayirma EZ::;I ;8 :Zgig i;i: 179.500 -.602 .583
Heceleri Birlestirme EZ::;I ;8 :47145138 ii;i 134.500 -1.818 .076
sézciiklerin ilk Sesini Atma EZ::;" ;8 :gg:gg i;:ig 160.000 -2.079  .289
Sézciiklerin Son Sesini Atma Ez::;" ;8 358:88 ;1):88 190.000 -1.000 .799

Mann Whitney-U testi

Tablo 6.
Gruplarinin Harf Bilgisi Alt Testleri ilk Olgiim Puan Ortalamalarina iliskin Analiz Bulgulari

Harf Bilgisi Alt Testi Grup N ST SO u z p

. . Kontrol 20 438.00 21.90
Alici Dilde Harf Bilgisi Deney 20 382 00 19.10 172.000 -.860 461
. Kontrol 20 420.00 21.00

Edici Di Bilgisi 190. -1. .
Ifade Edici Dilde Harf Bilgisi Deney 20 400.00 20.00 90.000 000 799

Mann Whitney-U testi

Tablo 7.
Gruplarin Dinledigini Anlama Alt Testi ilk Ol¢iim Puan Ortalamalarina iliskin Analiz Bulgulari

Dinledigini Anlama Alt Testi Grup N ST SO u Z p
Kontrol 20 386.00 19.30

Dinledigini anlama 176.000 -.671 .529
Deney 20 43400 21.70

Mann Whitney-U Testi

Tablo 8.
Gruplarin EROT Toplam Son Ol¢iim Puan Ortalamalarina iliskin Analiz Bulgulari
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Grup N SO SS U z p
EROT Kontrol 20 10.80 216.00
. -5.252 .000*
Deney 20 30.20 604.00 6.000 >-25 000

Mann Whitney-U testi, *p<.05,

Tablo 9.
Gruplarin Sézciik Bilgisi Alt Testleri Son Ol¢ciim Puan Ortalamalarina iliskin Analiz Bulgular

Sozciik Bilgisi Alt Testi Grup N SO ST u z P

Kontrol 20 12.60 252.00
Alici Dilde Sézciik Bilgisi 42.000  -4296  .000*
ic1 Duide Sozctk Blgtst Deney 20 2840  568.00

. Kontrol 20 18.50 370.00
ifade Edici Dilde Sézciik Bilgisi 160.000  -1.091  .289
aqe tdici brige sozcuk Bilgist Deney 20 2250  450.00

- . Kontrol 20 16.13  322.50 "
Genel Isimlendirme Deney 20 24.88 497 50 112.500 -2.386 .017

. Kontrol 20 13.90 278.00
Islev Bilgisi . -3. .000*
slev Bilgisi Deney 20 2710 54200 68.000 3.609 000

Mann Whitney-U testi *p<.05

Tablo 10.
Gruplaninin Ses Bilgisel Farkindalik Alt Testleri Son Ol¢iim Puan Ortalamalarina iliskin Analiz Bulgulari
Ses Bilgisel Farkindalik Alt Testi Grup N ST SO U z p
. Kontrol 20 18.03 360.50
Uyak Farkindalig Deney 20 2298 459.50 150.500 -1.396 .183
. Kontrol 20 16.85 337.00
llk Sese Gore Eslestirme Deney 20 5415  483.00 127.000 2.064 .049
Kontrol 20 16.43 328.50
ore Eslesti 118. -2.282  .026*
Son Sese Gore Eslestirme Deney 20 2458  491.50 8.500 8 026
Kontrol 20 16.70 334.00
Ciimleyi Sozciiklere Ayirma Deney 20 5430  486.00 124.000 2.124 .040
Kontrol 20 13.70 274.00
ozciikleri Hecelerine A 4, -3.832  .000*
Sozcukleri Hecelerine Ayirma Deney 20 2730  546.00 64.000 3.83 000
Kontrol 20 14.60 292.00
Heceleri Birlegti 82.000 -3.369 .001*
eceler! Blriestirme Deney 20 2640 528.00
. Kontrol 20 17.38 347.50
Sozciiklerin Ik Sesini At 137.500 -2.002 .091
ozcuiderin Tl sesint Atma Deney 20 23.63 47250
Kontrol 20 15.80 316.00
Sozciiklerin Son Sesini At 106.000 -3.261 .010*
ozcuderin Son Sesini Atma Deney 20 2520  504.00
Mann Whitney-U testi, *p<.05
Tablo 11.
Gruplarin Harf Bilgisi Alt Testleri Son Olgiim Puan Ortalamalarina lliskin Analiz Bulgulari
Harf Bilgisi Alt Testi Grup N SO ST U z p
2 13.2 264.
Alici Dilde Harf Bilgisi Kontrol 0 13.23 26430 ) <o 4074  .000*

Deney 20 27.78 555.50

] Kontrol 20 19.95  399.00
ifade Edici Dilde Harf Bilgisi 189.000  -450  .779
ade Edicl Diide Hart Blgis! Deney 20 21.05  421.00

Mann Whitney-U testi, *p<.05

Tablo 12.
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Gruplaninin Dinledigini Anlama Alt Testi Son Olciim Puan Ortalamalarina iliskin Analiz Bulgulan

Dinledigini Anlama Alt Testi Grup N SO ST U z p
. von Kontrol 20 11.10 222.00 "
Dinledigini anlama Deney T 20 2990  598.00 12.000 -5.196 .000

Mann Whitney-U Testi *p<.05
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