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ABSTRACT

The promotion of mental health, not only in teaching staff, is one of the new issues of great contemporary relevance. The
present text presents findings on an aspect of burnout syndrome, specifically in the position of special educators.

As part of the research strategy, a qualitative research technique was used, specifically the interview tool. The structure of
the interview was prepared in advance and based on the areas that lead to answering the research objective. The goal of the
research probe was to find out and describe the aspects that affect the psychological and physical aspects of special educa-
tors. And further, do special educators have a predisposition to burnout within their helping profession. Within the group
of respondents, it was a targeted selection of people, specifically 15 special educators who have professional experience,
but the primary core of the selection was general experience with burnout syndrome. Working with children with special
educational needs and inclusive tendencies is all the more difficult because it requires constant intensive contact, individual
approach, engagement and maximum involvement of special educators. Very often, however, the right feedback does not
appear, in the form of achieved learning results, and the effort to pass on one‘s knowledge, skills and values does not meet
with the response it needs. This is one of the main reasons why burnout occurs more often in special education teachers

than in other occupations.
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INTRODUCTION

The character of special pedagogy as a helping profession
is primarily given by the professional interest of this
pedagogical-scientific field in individuals with a disadvantage
or disability, where the humanistic orientation is based
on the need to help other people and on the emphasis on
respecting the individual needs of the given person. The field
of special education is relatively young. Special education was
not recognized as a field until the turn of the 19th and 20th
centuries. It was only in the middle of the 20th century that
the field began to resemble the field as we know it today. That
is why new questions are constantly being asked and new
findings are coming to light, which are important for a better
understanding and help for children and all people with
disabilities or with special educational needs.

Special pedagogy is a discipline oriented towards
upbringing, education and overall personality development
of a disadvantaged person with the aim of achieving the
highest possible degree of his social integration, including
work and social opportunities and application (Slowik, 2016).

The interest of this field is primarily focused on people
whose life situation is affected by some disadvantage and who
needs professional intervention and appropriate support in
their social existence (Slowik, 2016). A special pedagogue
works not only with a handicapped individual, but also
with his family, because a functional family environment
is extremely important for a person with a disability and is
never completely replaceable.

The terms upbringing and education are often still
associated with children and teenagers, but current
special pedagogy tries to pay just as much attention to
working-age adults and seniors. In this context, special
andragogy and gerontagogy are discussed (Orieseikova,
2015).

As can be seen from the text above, special pedagogy
in itself is characterized by a character that places it among
the helping professions. This fact is linked to the fact that it
deals with helping individuals with various disadvantages,
supporting their personal development and optimal
socialization, and not only under difficult conditions. Help
or support in this context is not tied to the individual as
such, but also to his surroundings or environment.
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Just as in the general level of helping professions, so
also in the level of special pedagogy, thus also pedagogy,
various requirements are set within the profession and
certain prerequisites are expected. In order for a person to
be able to practice the profession of a special pedagogue, a
certain qualification level is expected of him, but also certain
characteristics, skills and abilities that a person should be
equipped with for his profession and are generally linked or
connected to his personality.

Addressing the issue of burnout in teachers is important
not only to help concurrent teachers. Finding the causes and
preventing burnout is also important for the next generation
of teachers who often leave education early.

The main problem that employers need to address is that
of teachers leaving the profession. While young teachers do
enter schools, many leave after a relatively short period of
time - usually during their second year of practice (Svancar,
2017).

This issue is not unique to the Czech Republic. For
example, a 2016 Australian study (Arnup, 2016) found that
only 23% of teachers surveyed planned to continue teaching
until retirement. Almost 32% of respondents said they
planned to leave the teaching profession and 53% of teachers
said they planned to stay in teaching for no more than ten
years.

It is important to note that burnout not only has dire
consequences for the person of the teacher, but that this
sitluation inevitably reflects on the quality of teaching and
on the teacher's relationship with students. We should bear
this context in mind when we consider the importance of
preventing burnout.

The profession of special education teacher should be
based on the professional performance of individual teachers
who carry out their work with experience, conscientiousness,
respect and empathy, and who not only educate but also
nurture their students and pupils. They motivate them to
learn and to perform. They set an example in developing and
reinforcing moral values and attitudes. Their work should be
a life mission that can fulfill their life purpose, ambition, and
personal direction,

career success ... (Kucharskd, Mrizkova, Wolfovd, &
Tomickd, 2013). The issue of inclusive education for children
with special needs and generally working with pupils who need
support is an increasingly debated and acute topic, and the
demands of the profession are, without doubt, very high. And
to teach effectively, it is necessary to be attentive, successful
in problem solving, proficient in subject methodologies
and their application to the specific needs of pupils, as well
as the ability to communicate with children, and especially
with parents or other family members. The difference
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between regular classroom teachers and special educators
is their knowledge, experience and other skills, including at
least the basics of special education. School experience has
amply demonstrated that teachers in mainstream classrooms
can hardly do without at least elementary special education
knowledge and skills in their approach to pupils with learning
support needs (Slowik, 2022).

The importance of the teaching profession in the context
of the number of children/pupils/students in the Czech
Republic. A total of 1,049,723 pupils will participate in
primary education in the Czech Republic in the school year
2022/2023, the highest number in the last ten years. In ten
years, the number of pupils in primary education has increased
by almost a quarter (23.7%), including an 8.5% increase in
the last five years. In addition to teaching assistants, special
educators, at 742.6 FTE, and special psychologists, at 433
FTE, were also working in primary schools in 2022 (Czech
Statistical Office, online).

Although, we can support Danek and Klugerova (2023)
thought who recognise inklusive education as tool of social
exclusion.

RESEARCH OF THE ISSUE

With regard to the topicality of the issue, we can present
several different researches that have been carried out in
recent years and tell about the situation in the whole Czech
Republic. From the literature on burnout syndrome and from
research studies, it is evident that there are many factors that
influence this disease or contribute to its developing process.
Similarly, the facts leading to information on this topic are
based on several specific areas such as gender issues, length
of experience, age of workers, educational attainment,
environment, collegial relationships, type of institution
in which the individual is employed (e.g., whether it is the
public or private sector), and perspectives examining burnout
syndrome in the Czech Republic or abroad. ,Research into
the nature of burnout is closely related to research in the
philosophical-psychological and  psychological-medical
fields“ (Ponizilovd, Urbanovska, 2013).

The aim of Smetackova’s (2020) research was not only
to map the burnout rate among teachers, but mainly to find
out what burnout is associated with and how to prevent it.
The research had two parts. In the first one, burnout rates,
self-efficacy, coping strategies and other professional and
personal characteristics of teachers were measured using
a questionnaire. The questionnaire involved 2394 primary
school teachers from all over the Czech Republic. Of these,
85% were women and 15% were men. Teachers working at the
first level were 41%, 36% at the second level and 23% taught at
both levels of primary school. The proportion of women and
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men and the proportion of teachers at the first and second level
in the research population corresponds to the real situation in
the entire teacher population. The second part of the research
was conducted in the form of case studies in twelve selected
primary schools. 60% of the teachers reported feeling under
long-term stress, 48% of the respondents felt threatened
by burnout. Somewhat worse results were then shown by a
questionnaire using the so-called Shirom-Melamed burnout
scale. Based on the total score on the scale, the teachers were
divided into three groups. In the first group, representing 16%
of the respondents, no symptoms of burnout were present.
Then 65% had only mild symptoms of burnout present and
19% of the respondents had moderate to severe symptoms
of burnout. The research also showed the importance of
job satisfaction. Teachers who are more satisfied with their
jobs have fewer manifestations of burnout. Similarly, social
support, especially at the level of collegial relationships, has
a positive effect on burnout rates. Therefore, the message for
school management, responsible institutions, professional
researchers and the teaching community should be to focus
attention on training functional stress management strategies,
promoting the climate in teaching teams and sharing
professional experiences among teachers (for example,
through supervision and interviews) (Smetackova, 2020).

The incidence of burnout syndrome has long been
investigated by the research team of the Psychiatric Clinic
of the First Faculty of Medicine of Charles University and
the University Hospital of Veterinary Medicine led by
Radek Ptacek, professor of medical psychology. The Czech
population has been monitored since 2014, which makes
their work one of the longest-lasting researches not only
in the Czech Republic. In that year, 19.7% of respondents
reported a mild form of burnout syndrome, 23% had severe
symptoms and 4.5% had very severe symptoms. Six years
later, 23.3% reported mild symptoms, 16.3% reported severe
symptoms and 2.9% reported very severe symptoms. In the
May survey of the same year, one fifth of people reported
mild symptoms, 18.8% reported severe symptoms and almost
6.6% reported very severe symptoms (Ptacek, Raboch, Kebza,
Solcovd, 2017).

The ability to separate work responsibilities from
leisure time activities is seen by Ptacek, Viiukova, Raboch,
Smetacova, (2018) as one of the most significant influences
on the development of burnout syndrome in the teaching
profession. In 2018, a study was conducted by Ptacek et al.
with a research pool of 2,394 teachers. Of these, a total of
53.2% agreed with the statement that the job of a teacher is a
source of long-term stress that leads to burnout. And as many
as 15.2% of the teachers suffer from depression.
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In Freiburg, Germany, a survey was conducted in 2019
(by the psychosomatic department of the university clinic)
among teachers in local schools, and it was found that about
60-70% of all teachers show signs of recurrent stress, of which
30% of those surveyed developed burnout syndrome, i.e.
physical and mental exhaustion (Capek et al., 2021).

In the present study, the manifestations of burnout
syndrome in school and university professors living in the
city of Arequipa were analyzed comparatively. A total of 413
intentionally selected professors were evaluated, and the
Maslach Burnout Inventory was applied. It yielded adequate
levels of reliability for our sample and three factors obtained
through confirmatory factorial analysis. It was found that
there are significant differences in terms of sex, marital status
and teaching level of teachers, resulting in higher levels of
exhaustion for female teachers at school level and moderate
levels of depersonalization for university teachers, in whom
negative correlations were obtained regarding the number
of children and the burnout syndrome (Arias, Huamani,
Ceballos, 2019).

Research brings professionally interesting results
Jovanovi¢, Kari¢, Mihajlovi¢, Dzamonja-Ignjatovi¢, Hini¢
(2019) The aim of this research was to examine the levels
of burnout syndrome dimensions in special education
teachers and correlations with some socio-demographic
characteristics, job characteristics, and levels of assertiveness.
The research included 225 special education teachers from
Serbia (82% were women, 18% were men, with the average age
0f42.51 +9.23 years). Research instruments included Maslach
Burnout Inventory, Rathus Assertiveness Schedule, and a
socio-demographic questionnaire. There were differences
in all burnout dimensions in relation to types of students’
special needs. Higher levels of burnout symptoms were
observed in teachers working with children with motor skill
disorders. The assertiveness scores had a significant negative
correlation with emotional exhaustion and depersonalisation,
and a positive correlation with a lack of accomplishment. The
results obtained may help in the planning of the adequate
preventative measures for improving the mental health of
those professionals.

Risk FACTORS

The risk factors leading to burnout syndrome can be viewed
in terms of personality, the non-work sphere and situational
factors in the workplace. These all apply to teachers as well as
other people working outside education. So what is specific to
the teaching profession in terms of the risk of burnout?

The teaching profession fulfils all the components of the
risk factors for burnout syndrome. Excessive demands are
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placed on teachers in terms of their performance. Kebza and
Solcova (2003) point out that the very basic characteristic of
the work activity that can lead to burnout is not only working
with people, but also the constant and uncompromisingly
enforced demand for high, unwavering performance,
which is considered to be the standard, completely without
exceptions, without the possibility of relief and with serious
consequences in case of non-compliance. Teachers have a
high personal responsibility for the quality of their work. At
the same time, they have less autonomy in their work activities
and are chronically exposed to stressors. It is relatively easy
for a teacher to begin to question his or her own beliefs about
the success and meaningfulness of the work they do.

Poschkamp (2013) draws attention to a specific relational
structure that is often emphasized by the teaching profession.
This is the relationship with clients, which in the case of
teachers are students and parents. Characteristic of this
structure is:

e the dependence of clients on the professional;

* an emotionally burdensome relational context;

* simultaneous expectations of expertise and personal
interest in the client’s problems.

Social factors - as the school is part of society, current
opinions and events are reflected in it. It is a kind of mirror of
the social system. For example, changes in the development
of the family, its frequent breakups, are visible. Parents often
shift the responsibility for education to different institutions
(schools or leisure organizations). Teachers are often called
responsible for errors in education, and it is forgotten that the
educational foundation is provided by the family and further
developed by cooperation with the school. The problem
with schools is also that there is essentially no educational
consensus that applies to all social groups. The diversity of
parents, in terms of opinions, attitudes, beliefs and ideas
about boundaries, or different educational styles can be quite
complicated for school education.

Other risk factors for pedagogy, according to Svamberk-
Sauerovd (2018), are little social recognition, possibly low
salary, which are also accompanied by the already mentioned
high expectations for work performance. The lack of resources
(personnel, equipment, further education, etc.) is usually
also problematic, which often leads to drastic organizational
interventions that often collide with the pedagogical self-
concept. Society often tends to have a negative view of
teachers without seeing the difficulties of the teaching
profession. The public often sees ,,pros®, such as powers, long
vacations, status. However, the teachers themselves would see
these factors more critically.
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Institutional factors - a substantial part of the institutional
source of stress is also the quality of preparation for the
teaching profession and the issue of continuing teacher
education. The future teacher is still being prepared for his
profession as a mediator of knowledge, he is not prepared to
solve crisis situations, he does not have enough information
to work with pupils with specific needs, he often does not
have the necessary communication skills to adapt to the
various target groups with whom he comes into contact . In
recent years, there have been some changes in the teaching
profession. At all levels of the education system, there is
a struggle for students that is linked to finances. With this,
the demands on teaching staff are increased in terms of
qualification, performance, use of modern interactive and
didactic techniques and the application of new didactic
procedures.

Currently, stress is also contributing to the increase in the
number of pupils with specific educational needs. This fact
mainly affects teachers from so-called socially risky schools
(Svamberk-Sauerova, 2018). Teachers are also burdened by
the fact that they do not have the opportunity to rest during
working hours. Even during the breaks between classes, they
often supervise the students and generally have to be on their
toes, as they have a lot of responsibility. Even the lesson limit
itself can be burdensome, as it does not allow for a flexible
response to the current situation or the needs of pupils
(Poschkamp, 2013). A noisy environment, which teachers
cannot avoid, is not favorable either.

Individual factors - the aforementioned risk factors of
burnout refer to the external area. Svancar (2017) also
draws attention to the internal area - specifically, personality
characteristics. He points out that teachers are often chosen
by altruistically oriented people, with a desire to help, who
are emotionally involved in their work and take it home with
them in their heads. This can then be a factor that increases
the risk of burnout.

Subcategorization of stressors:

Parents - the relationship between teacher and parent
depends on social disrespect for the profession. Inadequate
demands, non-involvement of parents. Busyness or excessive
benevolence of parents in raising their children. Prejudices
on the part of parents and the general public towards the
teaching profession.

An excessive amount of work and tasks

to handle.

Time - lack of time, time pressure, influenced by the lack of
qualified teaching staff and the over-limit number of pupils
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in classes; bureaucratic system and the administrative burden
associated with it in the form of completed reports, forms,
schedules, tables, etc. Compliance with teaching standards
and norms, curriculum, supervision in the corridors, school
events, minimum time for rest and relaxation. Employees are
too busy with work problems to allow themselves to relax
(Capek et al., 2021).

Collegial relations - unfair relations and practices; difference
in values, poor communication, different opinions, conflictual
relationships, displays of hostility, lack of cooperation and
willingness to help other colleagues, struggle for power,
competitiveness, hostility leading to the humiliation of
weaker and more sensitive colleagues, disagreements in the
intergenerational team. The most satisfied are teachers who
consider the overall relationships in the choir to be positive
and at the same time have friendly relationships with several
colleagues (Smetackova et al. 2020).

Education and school system - changes based on legislation
in education; the organization and structure of the educational
system and schools, new educational reforms, involvement in
projects, employment of assistants within the framework of
much-discussed inclusion, job insecurity, instability on the
labor market, fear of job loss (Bartova, 2011).

School climate - without a positive climate, the school
cannot function effectively, the school environment plays a
significant role here (school equipment, aesthetics, security,
lighting, etc.), which should have a positive effect on the
activities of the staff; the key function is the management
of the school - the director‘s professional but also humane
approach, support of his employees, motivation, respect,
tolerance. Of course, the school climate is primarily influenced
by the leadership, but without the involvement of the staft,
even the best ideas will not take off (Smejkal in Capek, 2021).
Unsupportive and uncaring management carries with it the
risk that the burden on teachers will increase (Smetdckova,
2020). Positive interpersonal and social relationships based
on communication, values, rules, school rules, etc., are all
ways to work well-being, a ,,healthy“ atmosphere, a sense of
security, which at the same time eliminate the student’s school
failures and problems with learning or behavior.

Evaluation - insufficient financial and social evaluation;
there should be adequate reward for a job well done. It
should definitely be financial, but recognition, praise, or
»just® thanks count as feedback as well. Expressing gratitude
for an activity that takes a lot of effort can have a big effect
on mental health.

Pupils - problems associated with education, indiscipline
and lack of interest in education arise from the relationship
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between children and parents, their way of education in the
family and access to education. A negative and dismissive
view of the learning process is increasingly common among
pupils. And when there are more such students in the class,
it greatly complicates the teachers efforts. It is difficult to do
quality work in such a collective, where hostility, indifference,
and unwillingness to get involved are felt.

Education - pressure on teaching staff from management to
expand qualifications (professional growth), in the form of
various educational events, courses and training to acquire
additional professional competence. A pedagogical worker
has the obligation to further educate, deepen, renew and
supplement his qualifications during his teaching activity,
i.e. even after graduation, we are talking about so-called
continuous education.

Self-evaluation - based on the approach to oneself. More
sensitive teachers are more prone to accept their positive
qualities and abilities. Low self-esteem, exaggerated demands,
a certain attachment to one‘s person, feelings of inferiority
and doubts about one's qualities. This negatively affects the
psyche and reduces the amount of psychic energy.

It may seem that the teaching profession is full of
pitfalls and stress that lead to overload, burnout, negative
relationships, problems with students and, moreover, without
adequate reward. These individual components, which are
listed here, are causes leading to burnout syndrome, but they
are certainly not a common characteristic of the teaching
profession. It depends on the personality of each teacher, on
his character traits, resilience, but also on what he expects
from this role. In every teaching staff there are individuals
who are difficult to work with. They can't use the experience
they have enough. They are insecure, passive, without their
own opinion, unwilling to admit a mistake. Or they are timid,
shy in communicating with colleagues, etc. On the other
hand, teachers are active, willing to share their experiences.
They get advice, admit their own mistakes, and their work
shows progress on the part of the children, which is their
main goal (Kucharskd, Mrazkova, Wolfovd, & Tomickd, 2013).
Supporting teachers in the acquisition of their professional
competences and general pedagogical confidence is an area
that requires attention and can significantly contribute to
the improvement of the pedagogical process and teacher
satisfaction. Even directors and their representatives can be
unsupportive, unfriendly, inactive, unwilling to listen, help
or reach a compromise. On the other hand, it is an inspiring
leadership, willing to understand, look for solutions,
effectively plan and organize and, above all, appreciate the
completed tasks of its employees. This leads to friendly, or at
least respectful, relationships and to the good functioning of
the entire school institution (Capek et al., 2021).
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PREVENTION AND ELIMINATION OF BURNOUT
SYNDROME IN THE ScHOOL ENVIRONMENT IN
THE CONTEXT OF THE TEACHING PROFESSION

All occupations that people perform throughout their lives
have one thing in common. Ensuring the material conditions
for one‘s own life, or for the life of other people, mainly one‘s
immediate family. And to perform any activity, physical or
mental, suitable conditions are needed. The quality of work
and the satisfaction of the needs of others, but above all of
one‘s own, depend on this (Bedrnovd, 1999). And sometimes
a person succeeds in taking care of others, but forgets to
take responsibility for himself and his own meaningful life
(Venglarova, 2011).

Sharing with other people is essential and important, but
it should not be at the expense of your own well-being. We
must put ourselves first, take care of ourselves and get rid of
the misconception that it is selfish (Leblanc, 2021).

To effectively and permanently prevent burnout or to
overcome this syndrome, it is not so important what one is
doing wrong; it is important to know how to protect yourself,
get calm and strengthen yourself (Poschkamp, 2013). And
as Kebza and Solcova (2003) state, it is easier to prevent the
negative consequences of work stress than to eliminate them.

Early recognition of the symptoms of burnout syndrome
is also the best prerequisite for treatment or its removal. It
should be in the interest of all directors of school facilities
to prevent their employees from situations that cause stress,
tension, feelings of insecurity and threats, which leads not
only to other health problems, but also affects the overall
performance of the employee, leading to a decrease in work
commitment and commitment, loss of interest , frequent
absences and other circumstances that have a negative impact
on the functioning of the entire institution. There are so many
options these days, and education and awareness targeting
teachers facing emotional and physical stress is a top priority.

It is an important task for employers and managers to
look after the welfare of employees, but only they themselves
can ensure that they receive exactly the kind of support that is
most appropriate for them and their work situation (Hawkins,
Shohet, 2004). Employees themselves should focus on their
personal development, devoting time and interest to attributes
that prevent and face the risks associated with stress. They
should set certain priorities and, above all, achieve knowledge
that will benefit them and protect them from stressful stimuli
in the demanding conditions of the school environment.
Of course, there is a big difference between theoretical
knowledge and the practical side. This is often much more
intense and difficult, so it is an effective means to set at least a
few principles that act as prevention against burnout and have
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a beneficial effect on human health and overall quality of life.

The acquisition of basic procedures and strategies for
evaluating stressful situations and managing stress, as well as
adjusting lifestyle, daily routine and overall lifestyle, appear
to be a necessary prerequisite for the successful prevention of
burnout syndrome (Kebza, Solcova, 2003).

It seems quite simple, but the opposite is true. Many
people do not admit problems and certainly do not follow
the principles, or they underestimate them. They push their
imaginary boundaries. They only admit that such boundaries
exist in the case of the first physical symptoms. And awareness
of psychological difficulties takes even longer. And that the
trigger of their problems is themselves, because they treat
each other with disrespect, accept with great resentment
(Priep, 2015).

According to Nespor (webinar, 2023), the first and timely
measure is a change of priorities. People easily succumb to
their habits and habits and it doesn't even occur to them that
something is wrong with them. If we start with small changes
that we will think about and try to include in our busy life,
which must start taking responsibility, the perception of
ourselves will improve. To stand face to face with dogmas
that subconsciously but very significantly influence behavior,
attitudes and approach to life and limit it in a fundamental
way (Nirnberger, 2011).

The techniques that make life easier are basically simple.
Nespor (2023) called them relaxation techniques, and few will
probably be surprised that they act as part of the prevention
not only of burnout, but of many other diseases, to strengthen
immunity and muscles, they break down substances
released during stress, moderate negative emotions, have a
beneficial effect on the psyche and anxiety and other strong
emotions can thus be alleviated. Nespor (2023) includes in
these relaxation techniques: movement (some exercises, for
example yoga, tai chi and physiotherapy exercises); laughter
(gaiety and humor); calm diaphragmatic breathing; sleep;
good relationships (they increase resistance to stress and are a
source of positive emotions); healthy emotions (for example,
kindness, warmth); soothing environment and company and
relaxation (especially after physical activity).

There are many other options based on the principles
of mental hygiene. Most of them belong to the completely
trivial and really simple tools for managing stress attacks and
subsequent difficulties. But, as Poschkamp says: ,Getting rid
of habits, ways of behaving and values and replacing them
with healthy attitudes and ways of behaving takes time and
persistent training® (Poschkamp, 2013, p. 82).

Sufficient quality sleep and rest, compliance with the basic
rules of a healthy lifestyle, including a balanced diet, regular
physical activity, respect for one’s own needs, enough time
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for one‘s interests and hobbies, fairly divided activities (i.e.
those we engage in in private life), these are the most basic,
most rational stimuli that are guaranteed to work together
with warm family relationships, at least stable, functioning
workplace relationships, and a few good friends that we can
rely on and turn to at any time.

All these factors that if followed, developed, guided
and often aware of, can protect us from burnout. There are
more methods available to help with burnout. And including
them, as part of prevention, in your schedules is beneficial
and effective for both teachers and their students. Because
everything else develops following a comfortable mental
relationship (webinar: Mlatilikova, 2023; webinar: Dobesova,
2023). And the cantors themselves, as well as their superiors
and the entire school system, should realize this. The
starting point for the prevention of burnout would be stress
management training already during preparation for the
future profession and collegial case counseling as part of the
work, as is already the case with social professions. Having
satisfied employees who enjoy and fulfill work with children
should be the number one priority.

Another possible tool in the prevention of burnout is
supervision. It is a method aimed at the development and
support of workers, in our case in the Ministry of Education.
It is oriented towards the improvement of working conditions,
school climate, relations between colleagues and other factors
related to the working environment. It focuses on how to help
individuals or groups clarify certain inconsistencies, analyze
established procedures and methods, define more modern
and effective strategies and look for new possibilities that lead
to better work quality and a positive attitude towards others,
pupils and themselves (Kone¢na in Starek et al., 2021).

With various specific techniques, supervision helps us find
the lost balance, recognize the symptoms of burnout, advises
how to defend oneself effectively, or how to avoid mistakes, or
to learn from previous ones. Communicate with each other
or listen to the opinion of others. An experienced supervisor
»stimulates the client to change attitudes” (Kone¢na in Starek
et al., 2021). To think and reflect on your actions. How to
actively overcome obstacles, both internal obstacles and those
related to the work environment (Hawkins, Shohet, 2004).

Providing supervision in school facilities is one of the
key activities of a number of organizations and departments,
including the Ministry of Education, Youth and Sports
of the Czech Republic. Implementation of effective and
innovative procedures from the system that will increase the
professionalism of care. As part of prevention, the Ministry
of Education, Youth and Sports of the Czech Republic issued
a ,,Methodical instruction for the provision of supervision®,
the purpose of which is to establish a procedure for applying
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supervision, adapted to all employees who need professional
help and support in their efforts to provide children and
pupils with the best care and thereby prevent or reduce the
risks of burnout syndrome.

As the attitude is set in relation to the students, as stated
by (Némejc, Smékalova, Kriz, 2019) “teaching aids have
become a standard part of the educational process and their
appropriate integration into education provides countless
opportunities for both teachers and students, from activation
of students, their better motivation to learn, more illustrative
explanation of the curriculum through demonstrations,
and many others” we should also think in the context of the
pedagogues themselves and provide them with a wide range
of possibilities in development and mental hygiene.

ExPLORATION PROBE

The main goal of the research probe is to find out and describe
the aspects that affect the psychological and physical aspects
of special educators. And further to find out whether special
educators have prerequisites for burnout syndrome in the
context of their helping profession.

The motive for choosing this goal of the research
probe was the effort to establish an open and confidential
relationship with the respondents and the possibility of long-
term investigation and research to deepen this topic.

Qualitative research - specifically an interview - was
chosen as the research strategy. Interviews are very popular
and often used qualitative research tools. Above all, because
it is a method that allows capturing not only the facts, but
also a deeper insight into the motives and attitudes of the
respondents (Gavora, 2010). Through the interview, a close,
in the best case, friendly relationship between the researcher
and the interviewee is established. Thanks to this relationship,
it is possible to achieve results and information that will
present us with the respondent with all his characteristics,
fears, anxieties, or, on the contrary, joys, the better we will
understand the questions related to the investigation. The
rationale for choosing a semi-structured interview is mainly
due to the flexibility offered in this form. The researcher has
a lot of space to use various options, creative proposals, own
preparations and ideas and enough time, which leads to the
quality of the questions asked, their analysis and the resulting
findings in the form of detailed information and obtaining
reliable data. Also from the point of view of the personal and
assumed confidential relationship between the researcher and
the interviewee, which is also based on Gavora (2010).

The rationale for choosing a semi-structured interview
is mainly due to the flexibility offered in this form. The
researcher has a lot of space to use various options, creative
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proposals, own preparations and ideas and enough time,
which leads to the quality of the questions asked, their analysis
and the resulting findings in the form of detailed information
and obtaining reliable data. Also from the point of view of the
personal and assumed confidential relationship between the
researcher and the interviewee, which is also based on Hend]l
(2023) - Face-to-face contact with the researcher should be a
guarantee that the respondent will ,,open up“ more.

A series of questions for a semi-structured interview was
created immediately after the completion of the theoretical
part of this professional work. Their number and composition
were designed rationally, purposefully, so that the structure,
meaning and their importance were preserved. They became
such a pillar to which it was necessary to return several
times, to deviate from the topic, to other questions unrelated
to the content. The answers to these questions, which were
continuously modified, supplemented and adapted to specific
situations, give the reader a clear idea of this issue. From the
statements made on the basis of the openness and willingness
of the interviewees to share their feelings and experiences.
Questions-circles intended for interviewing respondents:

I. Basic (general) questions

a) When did you start to feel the first signs of burnout?

b) How did burnout affect your professional and personal
life?

c) What preventive measures do you think are the most
effective?

I1. Specific questions

a) What symptoms of burnout syndrome prevailed for you?

b) Asa special educator, are you more ,,prone” to burnout?

c) Haschanged due to burnout syndrome, e.g. your interest,
performance, outlook on the profession a special
educator?

d) How do you take care of your mental health today, after
this experience?

II1. Additional (supplementary) questions

a) Isthere something that preceded your burnout syndrome
(illness, tragic event, divorce, etc.)? Perhaps this is a state
or situation that you only realized in retrospect.

b) Did you have any idea about aridity syndrome before
you got sick yourself? How long did it take for you to
fully recover and is there a chance that the situation may
recur?

c) How do you feel about this syndrome today, what is your
opinion about burnout after this experience?

The average length of each interview was around 90-
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120 minutes. With regard to the aforementioned research
ethics, all interviews were conducted on neutral ground,
in quiet parts of a cafe or park. Always at the request of the
respondent, so that he feels good and there is mutual support
and building of trust.

Categorization of data:

Conversation Coding Aspects Conversation Coding Aspects

(Category) Explored (Codes) Explored
Basic information about the o brief description
interviewees e age
« employment
o education
o family
» hobbies
First signs/symptoms of « not realizing the problem
burnout o Istsignal - fatigue
o panic attacks
Predominant symptoms « neurological problems -
sleep, fatigue etc.
 physical problems - pain
The impact of burnout syn- o children - relationship
drome on professional life witpupils
o work commitment - in-
creased work pace

o escape from reality

Preventive measures o children - relationship with

pupils

o work commitment - in-
creased work pace

o escape from reality

Duration of illness o 1year
o 2years
e 3years...

The recordings of the interviews and supplementary
data were subsequently transcribed, and all answers were
evaluated through its thorough analysis. Coding was used
for this. All interviewees were assured of confidentiality and
agreed to the research (all were provided with the final edit for
review). Consent to the recording of the interview was also
secured, that the information obtained would only be used
for purposes related to the research probe. In these directions,
the responsible researchers are committed to the maximum
moral approach and ethical behavior with the participants of
the survey probe.

Characteristics of the respondents - the selection was
not random. The requirement was an adequate education, i.e.
a master's degree in special education. Another criterion was
the length of experience, which was set at the lower limit of
3 years. And the key criterion was personal experience with
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burnout syndrome, which is overcome, and with varying
duration. In total, at least 50 respondents were contacted
through personal contacts and social networks. A total of 15
respondents participated in the interviews. Of these, there
were 10 women, aged between 29 and 55 years, with a length
of experience between 3 and 18 years. Furthermore, 5 men,
aged 27-49 years, with a length of experience from 3 to 15
years. The duration of the burnout syndrome was from 1 year
to 3 years.

ExPLORATION PROBE EVALUATION

By processing the research probe, we contributed to the
discovery of several facts that are the direct causes of
burnout syndrome among special educators. The summary
of the results, established on the basis of observations and
conducted interviews with individual respondents, led us to
think about the complexity and risks that this term hides in
itself. The purpose and research goal of the research probe
was to find out the aspects that affect the psychological and
physical aspects of special educators. And further, do special
educators have prerequisites for burnout syndrome in the
context of their helping profession. In the beginning, there
were some dilemmas and contradictions as to whether it was
really a disease in the true sense of the word. However, the
actual statements of the interviewees and their personal and
factual experiences confirmed to us that mental disorders
are among the most serious diseases, as they affect the
entire personality in the psychological, physical and social
spheres. Burnout syndrome has been the subject of numerous
investigations and research studies, which points to a high
degree of severity. The answers showed that special educators
really have the prerequisites for the aridity syndrome. Their
work is demanding. They work with children and pupils who
need extra care, special access and individual support. Their
mission must manifest with interest, motivation and empathy.
And this despite the fact that these are often pupils with really
significant and serious specific disorders.

Specific factors that contribute to burnout. To the question
»When did you start to feel the first signs of burnout?“ all the
participants in the research almost agreed that at first they
did not admit the problems at all. They ignored the signals
they received or attributed them to another illness. It took
a long time to figure out that it was burnout. They attribute
the development of the syndrome to excessive workload,
ambitions and high demands placed on their person, and
responsibility for the work they wanted, they actually had to
do as best they could. Furthermore, the internal setting that
forced them to give 100 percent performance, the inability to
separate work life from personal life and neglecting their own
needs.
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With the question ,Which symptoms of burnout
syndrome prevailed for you?“ it was investigated what
symptoms they encountered during the course of the
disease. All responses agreed on initial fatigue, insomnia,
despondency,
Other symptoms were irritability and mood swings. Four
female respondents emphasize forgetfulness and loss of
concentration, as well as chronic sadness and loss of appetite.
One respondent also had gynecological problems and severe
abdominal pain. 12 respondents (8 women and 4 men) had
symptoms associated with anxiety, dizziness, back pain, but
also panic attacks. We were also interested in how burnout
affected personal and professional life. Two respondents are
sure that her relationship with the pupils has not changed in
any way. In contrast to 3 respondents (men), for whom the
manifestations of the disease affected them so much that
they appeared unpleasant, irritable, intolerable and even
mean to pupils and colleagues. Thanks to the syndrome, all
respondents lost their job satisfaction, which made their work
activity significantly more difficult. In their personal lives, fear
appeared in all of them, mainly from the disease itself, but
also from their moods, which changed every moment, about
losing their jobs and especially about their family, which they
were unable to fully take care of at the time. Nevertheless,
they all agree that their attitude towards the profession has
not changed. They realize that they have worked too much
and with great commitment. And that’s what they worked on
the most. He finds the greatest satisfaction in working with
children, which gave us an answer as to whether the approach
to students and the profession has changed thanks to burnout
syndrome. None of the respondents thought about changing
jobs. They take this experience as a lesson. Everyone is sure
that the situation will never happen again. They already know
what it means to be burned out, and they approach each other
with humility.

Among the preventive measures and how they now
take care of their mental health was the subject of the last
questions during the interview. It is obvious that everyone
involved values themselves. They prioritize their interests
over the interests of others. The word NO, which was heard in
all interviews, is an important landmark for them, separating
the time before and after burnout. They reassessed their
priorities. They have come to realize that they don't have to be
so perfect and unique in everything, and that small failures do
not lead to tragedies, but they can learn from them. And how
did they manage to cope with this phenomenon? They were
not completely alone on the road to recovery, their closest
family and friends helped them to overcome and deal with
burnout, and they found great support from their colleagues
who offered them help, showed concern and pushed them

emotional exhaustion and headaches.
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forward. They say they certainly wouldn't have been able to
do it without them. They now put mental health first in their
lives. They try to rest more, relax, go for walks, read books, do
sports, etc., each according to their possibilities and abilities.

DiscussioN

On the basis of current findings regarding burnout syndrome,
we see that the prevention of burnout syndrome is very
important for people employed in helping professions, i.e.
also for teaching staff, in our case special educators. Education
currently places high demands on teaching staff regarding
their professional, managerial and social competences as
well as the level of knowledge and skills. School management
should actively support the sharing of professional experience
among teachers. For this purpose, the reintroduction of
supervision would be appropriate. For its proper functioning,
the participants should also be well acquainted with its
purpose and goal in advance, in order to avoid the negative
attitude that some of the teachers have towards supervision.

Within the teaching profession, it is appropriate to
mention the fact that a teacher suffering from burnout
syndrome can never do an effective job. For this reason, it is
desirable to think about preventive recommendations that are
valid with regard to the specifics of the teaching profession.
It is appropriate to mention at the outset that awareness
of this problem is an important aspect in the prevention
of burnout syndrome. If educators have not yet heard of
burnout syndrome, they cannot know what risks and pitfalls
this phenomenon brings with it. Thanks to this fact, people
affected by burnout may not even realize that something is
wrong with them, since the beginnings of burnout are usually
blamed on, for example, personal failure. For this reason, it
would be appropriate to apply various intervention programs
or seminars related to the issue in schools, or to choose
another way of being informed about the discussed problem,
for example in the framework of supervision. Pedagogical
workers should learn that burnout syndrome can affect any
individual and therefore there is no need for any shame or
shyness. It is appropriate to discuss and solve this problem
also within the work collective, when employees can share
mutual experiences with each other or provide help.

Among other effective preventive measures that are valid
for every individual, there is above all the performance of
activities that havea positive effect on the overall psychological,
physical and emotional state of the individual. It is therefore
appropriate in this regard to learn to rest and relax properly.
A sufficient amount of sleep is equally important. In addition,
in the fight against the occurrence of burnout syndrome, it is
advisable to include some physical activity in our life, which
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can include both active sports, such as running, swimming,
cycling, fitness, etc., as well as, for example, a simple walk in
nature. In this regard, it is also important not to forget about
personal interests and hobbies, which are important for the
emotional well-being of an individual. It is also effective to
follow a healthy lifestyle, which includes a balanced and regular
diet rich in vitamins, as well as limiting the intake of various
addictive substances. All of these above-mentioned activities
help to increase a person’s overall resistance. An important
factor in prevention is also the correct management of time,
or time management, which primarily means the ability to
effectively schedule and plan the fulfillment of work tasks
and duties. These facts are related to other important steps
in preventing burnout, which are primarily the reduction
of personal demands on oneself, clarification of work tasks
and competences, the ability to learn to say NO and also
guarding one‘s own boundaries, beyond which it is no longer
appropriate to act. The last aspect of prevention, which
should be given no less important attention, is the effort to
ensure quality interpersonal relationships. The key is above
all to maintain contact with positive people who know how to
listen to others, can help or advise and thus provide a person
with a certain social support, which is considered one of the
most essential components of preventing this phenomenon.

It turned out that teachers have many good suggestions
and methods that help them prevent burnout. It would
therefore be good if they shared these ideas with each other.

In order to improve the sharing of experiences and
support communication, it would also be appropriate to
modify the environment, as the school currently lacks a space
where teachers could meet. Most of the interviews now take
place outside the building, or in the locker room or other less
suitable spaces.

To expand skills in practicing functional stress
management strategies, it would be advisable to recommend
specific courses within the further education of workers.

We suggest several specific areas for further research or
experimentation:

Preventing burnout: What strategies and interventions can
help special educators prevent burnout? You can explore
the effectiveness of various techniques such as mindfulness,
relaxation exercises or peer support.

Mental health promotion: What programs or support systems
can be implemented in schools and educational institutions
to promote the mental health of special educators? You can
design and test different support models.

The role of leadership and management: How can the
leadership of schools and educational institutions contribute
to the prevention of burnout among special educators? You
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can examine the effect of different leadership and management
styles on employee well-being.

Technology tools: How can modern technology, such as
mental health tracking apps or online support groups, help
special educators manage stress and prevent burnout?

Individual factors: What personal characteristics and
factors (e.g., resilience, coping strategies) may influence the
susceptibility of special educators to burnout? You can survey
educators and analyze data.

Burnout syndrome is therefore a serious problem
that can also affect special educators. This syn-
drome is characterized by emotional exhaustion,
depersonalization, and reduced personal job sat-
isfaction. Due to the demanding work of special
educators, who often work with children/pupils/
students with various special needs, it is important
to continue to deal with this topic.

CONCLUSION

A special education teacher is a demanding profession and
belongs to a profession that is extremely vulnerable to burnout.
Working with children with special educational needs is
all the more difficult because it requires constant intensive
contact, individual approach, commitment and maximum
involvement. Very often, however, the right feedback does not
appear, in the form of achieved learning results, and the effort
to pass on one‘s knowledge, skills and values does not meet
with the response it needs. This is one of the main reasons
why burnout occurs more often in special education teachers
than in other occupations.

Fifty years have passed since the introduction of the term
burnout syndrome, and it is increasing every year. It has to
do with the ability to handle stressful situations, with the
demands we place on ourselves, but mainly with over-limit
workload. It's logical, the age full of modern technology
demands it and its up to us whether we withstand this
onslaught and obligations or succumb to them.

From the exploratory probe on this issue, burnout can
happen to anyone who works with great commitment, drive
and conviction, which at first may seem like a positive quality,
but after reading this work, we will come to the realization
that it is more of a risk factor, which brings with it a number
of obstacles. Everything depends on the personality of each
individual and on the circumstances or conditions prevailing
in his immediate work and personal environment.

Special educators are teachers who play many roles in the
education of children with special needs. From an educator,
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through a friend, to a substitute parent and mentor. The
special education teacher is under a very strong scrutiny of
our society (Piikazskd in Capek, 2021). It is therefore in our
interest to deal with the prevention of any stressful situations
that contribute to burnout. It is also necessary to appeal to
the founders of school facilities, who create the conditions for
their operation and functioning. Incorporating methods and
programs to support the mental health of teachers should be
a major concern of all school leaders and principals. To turn
a taboo concept into an expression that is not synonymous
with shame, failure and misconduct. They should focus on
improving the quality of collegial relations, on functional
prevention systems, include discussions, supervision and
participate in other ways in creating a high-quality working
environment. How this is done, whether it succeeds or fails
in the context of enlightenment, could be a subject for further
investigation.

Institutions that deal with the education of helping
professions at least focus on education in the field of
personality building or do not provide training on how to
manage stressful situations and prevent burnout. Workers
in the helping professions lack information about the
possibilities of therapeutic support.
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