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ABSTRACT

One of the bilingual communities surviving today in Mongolia, which is the cultural heritage site of the ancient communities
that left their mark on the history of Central Asia, are the Tuvan and the Dukha, which is considered a branch of them.In this
study, it is aimed to reflect the language teaching practices carried out for the young generation of Tuvan and Dukha origin living
in the Northwest Mongolia region and to reveal the views of the Dukha,the reindeer herder living in the triangular tent, on the
Dukha language, which is the heritage language shown in the endangered languages category, and the supportive education
practices carried out. The study was designed as two-stage qualitative research methods, such as field research and case study.
First of all,the living areas of Tuvans and Dukhas in the Western and Northern regions of Mongolia were visited, and data were
collected from available sources. In the second stage, interviews were conducted with the Dukha children studying in the town
school through a semi-structured interview form. Obtained interview data were analyzed by content analysis. In the study, it
was observed that Dukha children acquired L1 language in the family environment and also learned L2 language,but mostly
they communicated in the dominant L2 language and therefore language change and endangered language situation progressed
day by day. The country’s local languages support policy and the positive impact of the heritage language supportive trainings
made from time to time by various international institutions for families and children were mentioned.

Keywords: Bilingualism, endangered languages, heritage language, language change, language policy, Mongolian Tuvans, Dukhas.

INTRODUCTION

In addition to historical and cultural ties from the past,
international mobility trends are effective on the demographic
structure of today’s societies. In this context, it is possible to
come across multilingual and multicultural communities and
states in almost every region. The concept of bilingualism,
which has various definitions such as “having speaking skills
(through speaking and writing) or comprehension skills
(through listening and reading) in more than one language
and “the regular use of two or more languages and the need
for and use of two or more languages in daily life”, is also
associated with multilingualism and multiculturalism. In
the literature, there are qualitatively different approaches to
bilingualism according to language usage continuity (Thiery,
1978: 146). According to some, it is necessary to approach these
concepts in terms of individual and social facts (Fishman,
1985a), and sometimes even in terms of ethnicity (Fishman,
1985b; Edwards, 2012), according to some, it is necessary to
question the usage of these terms. For any community in the
world that qualifies as multilingual, it cannot be said directly
that a large proportion of the population can communicate
in two or more languages (Edwards, 2012). Therefore,
bilingualism and multilingualism, which are far from certain
because they are interpreted according to different usage points
(Bhatia, 2012) and definitions (Pauwels, 2016), are essentially
positioned on the normal and ordinary necessity of daily

life for the majority of the population (Romaine, 2012: 445).
While bilingualism is discussed as a phenomenon that occurs
at the social or individual level in terms of the state and
communities (Baker, 2006; Beardsmore, 1986); to define this,
attention is drawn to a number of variables such as language
achievement, language proficiency, language performance
and language skills (Baker, 2006). For the broader social
context, Fishman’s (1965) question “Who speaks to whom
and when?” is used. Disciplines such as psychology, linguistics
and sociology have a leading influence on bilingualism and
multilingualism research. The usual consequences of language
contact may overlap with bilingualism or even multilingualism
that can be found in an individual language user or in society
as a whole (Wei, 2012), however, significant differences can
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occur, particularly in minority language groups, which often
involve unequal strengths of language contact (Edwards,
2012). Language contact, or linguistic interaction, offers a
framework for the analysis of produced identity. Identities;
encompasses macro-level demographic categories, temporally
and interactively specific participatory roles and local cultural
locations (Mary Bucholtz & Kira Hall, 2005; Edwards,
1985; Edwards, 2009). Therefore, language is also a product
of cultural heritage. (Blackledge & Creese, 2010). In this
context, the heritage language; passes through the family filter
through intergenerational transmission (Little, 2020), meets
a minority language of a smaller audience that is not spoken
by the majority of families within the community or country
(Park & Sarkar, 2007). Language change or language shift
may occur as a result of language contact in society. The type
of interaction between the majority language and the local
languages determines the type of linguistic outcome. Among
the factors of this situation, cultural reasons, integration
policies of societies and attitudes play a role (Yagmur, 2009).
Many psychological, economic and political factors directly or
indirectly affect a speaker’s language choice. Therefore, speaker
choices must be determined for a realistic understanding
of code switching (Baker, 1992). Language death occurs if
a language is not spoken by its heirs and the speakers have
chosen to communicate with another language (Johanson,
2007). Identity politics, language rights and the status of
‘endangered’ languages in society; are associated with the
revival of the language, the dynamics of minority languages
and the ecology of the language (Edwards, 2010; Fishman,
1991; 2001).

In addition, according to the relationship between attitudes
and language use / language learning (Dornyei, Csizér &
Németh, 2006), the language associated with a person’s
ethnic and cultural identity may be a less dominant language;
another language preferred for economic advantages, may
be more dominant (Gardner & Lambert, 1972). In some
cases, regardless of minority group dynamics, acculturation
orientations and language policies of host societies have an
impact on language use cases. As a matter of fact, studies on
language planning show that state language policies often have
an impact on language shift or change observed in minority
groups (Cooper, 1989).

The models developed to determine the use of heritage
languages and to what extent languages are endangered aim to
present the latest situation clearly with various scales. Here are
some examples, The Ethnolinguistic Theory of Vitality (EVT)
proposed by Giles, Bourhis, and Taylor (1977) to explore the
role of various variables in intergroup relations, intercultural
communication, second language learning, heritage
language maintenance, and language change and loss (Giles,
Bourhis, & Taylor, 1977); Fishman’s (1991) 8-level (Graded
Intergenerational Disruption Scale GIDS), which provides
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the theoretical foundations for the language animation
practitioner (Lewis & Simons, 2010); UNESCO (2009) 6-level
scale of endangered languages; Ethnologue Language Vitality
Categories, which characterizes language vitality from five
categories (Gordon 2005; Grimes 2000; Lewis 2009). Therefore,
despite the disappearance of languages over time, studies of
determining the usability or ethno-linguistic vitality for the
next generation to transfer the language gain importance.
Language speakers in danger of losing their heritage languages
may systematically minimize or increase language vitality
depending on how much they identify with their group, the
degree of social interaction with in-group and out-group
members, and language choices in various settings. It is further
argued that group survival and language maintenance depend
on the perceptions and behaviors of subsequent generations
of ethnolinguistic groups (Sachdev et al., 1987). Therefore, in
the transmission from generation to generation, the roles and
responsibilities of the parents in the family come to the fore,
the family efforts to protect the heritage language are of vital
importance, the home environment and the language habits
of the families are the most accurate predictors of the heritage
language development (Fishman, 1991).

LiTERATURE REVIEW

In the field of bilingual life and education, parent
involvement, mother tongue and literacy environment, ethnic
identity, heritage language and social-psychological factors that
affect the successful maintenance of literacy are studied (Baker,
2011). In immigrant families, parents help the children to
preserve the heritage language, support their communication
with their relatives who carry the same culture (Park & Sarkar,
2007), help them to create a social identity that includes their
heritage language and culture. Thus, examples with language
vitality resulting from peer support were observed (Tse, 2001).
While some studies have revealed that parents have the greatest
responsibility in maintaining bilingual children in both
languages (Guardado, 2002), parents strongly support their
children’s bilingual development; The main reason for this
is that their children have better employment opportunities,
self-identity and efficient communication in their own ethnic
community (Lao, 2004). Sometimes the parent who speaks the
heritage language at home may feel obliged to take on the role
of alanguage teacher (Okita, 2002). The importance of school
support for bilingual individuals to preserve their heritage
language is also mentioned. Li (1999) argues that supportive
interactions developed by parents’ positive attitudes towards
languages and cultures are important for children’s bilingual
education and building identity in the new environment.
The effective learning of the language used at school is based
on a solid foundation in the mother tongue. Regarding the
development of bilingual children’s language skills and school
success, studies that show the importance of communicating
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with their child in the language that the parents have the most
dominance for the healthy cognitive development of the child
(Yagmur, 2007), it was observed that the language development
of the children will also be positive and their school success will
increase in educational institutions where consistent bilingual
programs are implemented. As well aslanguage support for the
children of immigrant parents, both family and institutional
support are important for local languages spoken by less
population in their own country. Some parents expect their
children to learn the heritage language in order to preserve
their cultural or ethnic identity or to transfer certain cultural
values (Lee, 2002); so they take the responsibility of passing on
the heritage languages to future generations (Fishman, 1991).
The regulation of state-supported initiatives and language
policies also gained importance in terms of maintaining
the local language and cultural characteristics that societies
brought in the past. As a matter of fact, all kinds of regulations
and steps to be taken require action from a broad perspective,
from family to country administrators.

For speakers of the Turkish language, the heritage language
use maintains its vitality in multilingual and multicultural
living conditions.

In addition to languages such as Turkey Turkish, Uzbek
and Kazakh, which are kept alive as the dominant language /
state language within the society they belong to, there are also
those that are kept alive as local regional minority languages
such as Tuvan, Tatar and Bashkir in the Russian Federation.
In addition, there are Turkish languages such as Turkey
Turkish spoken in Germany, the Netherlands, France and
Belgium, which were moved to different countries in large
masses through immigration and kept alive by the transfer
of demographic mostly language and culture. Among the
studies on the heritage language status of bilingual Turkish
speakers, there are studies investigating the relations of
Turkish with other languages outside the borders of Turkey
and various aspects of Turkish bilingualism in contact with
another language or dialect (Sagin Simsek & Antonova Unlii,
2019; Yagmur & Akinci, 2003; Yagmur, 2004);, and studies
investigating the heritage language use of local Turkish
language speakers in different geographies (Yagmur & Kroon,
2003a, Yamur & Kroon, 2006). As one of the geographies where
Turkish language speakers have been home since the ancient
times of history, there are Uyghur, Kazakh, Uzbek (Cantuu),
Tuvan, and Dukha speakers, a branch of Tuvans, which are
kept alive in Mongolia today. In the Mongolia Population
and Housing Census National Report published in 2020;
Among the ethnic groups living in Mongolia, according to
the statistical data of 2010 and 2020, there are 2,354 Tuvans
(0.1%), 208 people and Dukhas (Tsaatan) (0.4%) (Albayrak,
2022). In Mongolia, local ethnic groups have the legal right to
receive education in their mother tongue. With the decision
of the Mongolian State Parliament dated 24.10.2003, this
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right is stated in Article 41 of the Mongolian Main Law
and the Education Law as “Minorities have the right to
receive education in their mother tongue and to leave their
children as a legacy of tradition, history, culture and religion”
(MUDHEECBTI, 2009: Auyeskhan from 14, 2021).

Who are Mongolian Tuvinians and Dukhas (Tsaatans)?

The Tuvan people (Johanson, 1998: 82-83), whose language
they speak are in the Sayan group of Siberian Turkic languages,
live in the Tuvan Republic of the Russian Federation, in the
west and northwest of Mongolia and in the Xinjiang region
in the northwest of China (Buran, Alkaya & Ozeren, 2014:
188). On various maps included in the Atlas of Mongolian
Ethnology and Linguistics (Rintchen, 1979), the names of
Urianhay (Tsaatan), Urianhay (Altayn) are mentioned when
marking the regions inhabited by Tuvan-origin peoples. An
autonomous republic affiliated to the Russian Federation was
established in 1944 and some of them continue their lives
here. The Tuvans, though long associated with the Mongols,
are essentially a dialect of the Turkic language (Gantulga,
2000; Nyambuu, 1992; Tserendorj, 2002). When the living
spaces from the past to the present are examined, today
Tuvan speakers keep the standard Tuvan, northern dialect,
northeastern dialect and southern dialects alive in various
geographies (Ragagnin, 2011: 23-28). With regional differences
and small groups forming a closed social structure within
themselves, each dialect showed typological differences within
itself. In the regions included in the borders of Mongolia, there
are groups that are trying to survive, these are; Jargalant and
Buyant sum related to Hovd aymaga ; Tsengel sum related to
Bayan-Olgii aymaga; Zaamar sum related to Tév aymaga:
The Tuvans, who live in Orhun in the Darhan-Uul region
and Ziitinbiiren in the Selenge region and Dukhas living
in Tsagaannuur sum related to Hovsgol aymaga that are
Mongolia’s smallest ethnic group, originally from Tuvans,
called Tsaatan in the local language (Baatarhiiii, 2017). There
are three communities of Tuvan origin in Mongolia: 1. Altai
Tuvans: Tuvans living around Bayan-Olgii aymag are called
Altai Tuvans (Taube, 1978). 2. Tuvans in the Hovd Region:
They were migrated from the Altai to the Buyant Gol region
in 1943 (Dolgormaa, 2019). 3. Dukhas (Tsaatans): In the
northwest of the lake called Hovsg6l in northern Mongolia,
the Dukhas (Azatkhan, 2019), who call themselves Dukha
and were first introduced as Tsaatan (deer herders) in one
of the local newspapers in 1936, are a less populated Tuvan
group (Giil, 2007). In the studies of Mongolian scientist S.
Badamhatan, who spent 11 months staying among the Dukhas
in 1960, the Dukhas are divided into three according to their
geographical location: 1. Dukhas migrating with reindeer in
the eastern taiga, 2. Dukhas migrating with reindeer in the
western taiga, 3. Dukha people living as sitters by the lake in
the district center of Tsagaannuur (Azatkhan, 2019). The first
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official sources of Dukha in Mongolia was with the census in
1935. In this census, approximately 400 people consisting of 40
families were recorded (Badamhatan, 1960: 20). Lake Hovsgol,
where the Dukha people live today, is 1030 km from the capital
city of Ulayanbaatar. This region is 110 km from the Buryat
Republic of the Russian Federation in the northeast and 100
km from the Tuvan Republic in the west. According to the data
obtained by us; As 0f 2019, the total population of 520 families
consisting of Tsagaannuur sumu Darhad, Tuvan, Khalkha and
other nationalities is 1992 people. 126 of 882 citizens out of 236
families in the center of Sum are Tuvans. In the 2nd district,
418 of 1110 citizens out of 290 families are of Tuvan descent. In
the Western and Eastern taiga, 208 people out of 135 families
make their living with deer. Dukhas; Reindeer herders are
the only ones living in triangular tents in Mongolia. They
preserved their way of life and traditions that developed on
the axis of traditional belief, and at the same time improved
their communication with the Mongolian society and the
modern world. However, due to the migrations that took place
from time to time in the historical process, it has suffered
from population loss. Due to their dwindling population and
various economic and social reasons, it has become difficult
for the young population to preserve their heritage languages
and cultures, and according to recent studies, they have been
included in the list of endangered languages.

Problem of the study

Linguistic, anthropological and ethnographic studies were
carried out on bilingual Tuvans who live in Mongolia and are
found to speak the dialect of the Tuvan language by origin.
Apart from these, studies to teach them their mother tongue
and to support them to live their language through younger
generations are limited. In order to support the heritage
language use of Tuvan and Dukha language speakers, who
generally live dispersed in various regions, training programs
were carried out by various institutions and international
organizations from time to time. In this study, it was aimed
to reflect the language teaching practices carried out for the
young generation of Tuvan and Dukha origin living in the
Northwest Mongolia region and to reveal the views of the
Dukha, the reindeer herder living in the triangular tent, on
the Dukha language, which is the heritage language shown
in the endangered languages category, and the supportive
education practices carried out. For this purpose, answers to
the following questions were sought:

1.  What are the support education practices carried out for
the young generation of Tuvan and Dukha origin living
in the Mongolia region?

2. What are the Dukha’s views on Dukha, the heritage
language shown in the endangered languages category,
and the support programs carried out?
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2.1 Whatare the views of Dukha children regarding their
heritage languages and communication status in their
living spaces?

2.2 What are the views of Dukha children on the level of
knowing the heritage languages?

2.3 What are the views of Dukha children on the
frequency of their use of heritage languages?

2.4 What are the views of Dukha children regarding
language preferences in which they are good at
communication skills?

2.5 Whatare the views of Dukha children regarding their
preferred methods for learning heritage languages?

MeTHOD
Research Design

This research was designed as two-stage qualitative research
methods, such as field research and case study. The data
were obtained through the collection of information from
primary sources and documentary screening. In addition, a
case study, one of the qualitative research methods, was used
to describe the mother tongue usage situations of bilingual
Dukha children living in the region and to reveal their views
on them. A case study is an in-depth study of one or more
events, environments, programs, social groups, or other
interconnected systems (Yin, 1994: 185).

Data Sources of the Research & Population and
Sample

In the first part of the research, the data sources are the archival
records made by the official authorities about the history,
languages and cultures, education and language use of the
Dukha and Tuvan-origin people in Mongolia, the study records
made by research centers, ministries and various international
organizations.

The research population consists of children aged 0-15
among a total population of 208 people of 135 Dukha families
living in the eastern and western taiga region of Mongolia.
According to the Mongolia Population and Housing Census
National Report 2020 data, this age group, which constitutes
18-20% of the Dukha origin group, consists of 37 people
on average. Easily accessible case sampling, one of the
purposive sampling methods, was used in the research. The
sample of the study consists of 6 bilingual Dukha children
aged between 11 and 15 living in Mongolia. The sample size
constitutes approximately 14% of the population. All of the
children learned the Dukha language as the L1 language
and simultaneously learned the official language of the state,
Mongolian, both from their families and at school. Children
receive education at Tsagaannuur Sum Primary School,
affiliated with Hovsgol Aymaga. Children participating in the
study were coded as L1, L2, L3.... The information about the
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Table 1: Information on Gender, Age, Place of Birth and
Ethnicity of Dukha Children

Learner ~ Gender  Age  Place of birth  Ethnicity

L1 Female 15  Taiga Mother-Father: Dukha
L2 Female 14  Taiga Mother-Father: Dukha
L3 Female 15  Taiga Mother-Father: Dukha
L4 Female 11  Taiga Mother-Father: Dukha
L5 Female 11  Taiga Mother-Father: Dukha
L6 Female 15  Taiga Mother-Father: Dukha

Dukha children, who constitute the sample of the research,
is as in Table 1.:

Data Collection Tools

In the field research part of the research, document analysis
was carried out. In the case study part, personal information
form and semi-structured interview form were used as data
collection tools. In the personal information form prepared
by the researchers, the age, gender, place of birth of the Dukha
children, and the ethnic group of their parents were included.
In the research, a semi-structured interview form was used
in order to determine the students’ use of heritage languages
and their opinions. While creating the form, the information
in the previous field research and the interviews with the
administrators and teachers of the school where the Dukhas
were educated were taken into consideration. The interview
questions prepared in Mongolian took their final form in line
with the opinions of a Mongolian Turkologist academician,
a Turkish education specialist and a Tuvan origin teacher
working at the relevant school. The questions in the interview
form were:

o Is there anyone in your family who speaks Dukha?
Who? «

o At what level do you know your heritage language?

« How often do you use your heritage language? « In
which language (Mongol-Dukha/Tuvan) do you think
your communication skills are better?

o Do you want to learn your heritage language better?

«  What method would you prefer to use to learn your
heritage language?

Data Collection and Analysis

The research was carried out within the scope of field studies
to determine the Turkish language and culture elements in
Northern and Western Mongolia, which were carried out
by researchers in two separate times in March-April in 2017
and 2018. First of all, the living areas of Tuvas and Dukhas
who were Turkish language speakers were visited, archive
records were examined, interviews were conducted with
the source people, and the recorded information about the
Tuvas and Dukhas from the past to the present was compiled.
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In the second stage, the taiga inhabited by the Dukhas, whose
habitats were known before, and the Tsagaannuur Primary
School, where the children were educated, were visited.

Face-to-face interviews were conducted with the children
in the town school where they were educated, accompanied by
the prepared interview form. In the interviews, Mongolian was
used as the medium language. In line with the consent of the
students and their families, video recordings were taken under
the supervision of the school administration and teachers
and the data was transferred to the computer environment.
Content analysis was used in the analysis of the data obtained
from the interviews. Accordingly, the interviews were first
written down by the researchers and then translated from
Mongolian. In the research, each question was coded according
to its content, and each question was evaluated within itself.
The analyzes were made by two researchers, the consistency
between them was checked and the findings were presented
and interpreted in tables.

FINDINGS

Educational status and language teaching practices of
Tuva and Dukha people living in Mongolia

Mongolian researchers Badamhatan (1960; 1962; 1996),
Sagdarsiiren (1974) and Bold (2019) as well as names such as the
turcologists E. Taube (1978; 1981a; 1981b; 1981c¢), A. Wheleer
(1999; 2000), E. Ragagnin (2011) have a significant role in
the introduction of language and cultural materials of Tuvas
living in Mongolia. “Anthropologist R. E. Akinci (2009), who
went to the habitat of the Tsengel Tuvas and conducted field
research, and S. Kiictikiistel (2012), who conducted research
on the living area of the Dukhas, compiled the materials that
would be the subject of language and culture studies firsthand”
(Albayrak, 2022) and studies that were compiled with projects
at various times were supported (Aydemir 2018). All these
studies were generally carried out in order to determine the
distribution of peoples in the historical process, the language
and cultural materials they carried to the present day, and to
reveal the current state of the languages. Within the scope of
the field research carried out, it was revealed that recently in
Mongolia, both local governments and externally supported
institutions have carried out projects to preserve and sustain
the heritage languages of Tuvans and Dukhas among them.
We can briefly describe them as follows:

« The initiative for Tuvans living in Tsengel sum to
receive education in heritage languages started in 1989
with two teachers studying in the Tuvan capital Kizil
and in addition to Mongolian and Kazakh schools
in Tsengel, Tuva Primary School, which would be
be the first and only Tuvan education in Mongolia,
was established in 1991. (Tiva Ege Surguul of Tsengel
Sumuz). Tuvans receive their 4-year primary education
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at Tuva School. Kazakhs and Tuvans, who have been
co-educated together since the fifth year, are separated
in the mother tongue Tuvan and Kazakh lessons.
During the MOTUV-DER Project carried out in 2014,
it was determined that the school had 12 teachers and
176 students, and 96 of the male students were boarding
students (Aydemir, 2018: 655 cited in Albayrak, 2022).
Between 1990-1993 and 2002-2005, Tuvan was taught
as an elective foreign language course for three hours a
week in local boarding schools in Mongolia within the
framework of the Mongolian-Tuva Education Project
(Ragagnin, 2012).

Philologist Mira Bavuu-Syuryun and Aelita Salchak
from the Tuvan Philology and General Linguistics
Department and Khiys Gansukh, a member of the
Mongolian Ministry of Science and Education Institute
of Education, visited Bayan-Olgiy, Hovd, Tév aymag
regions in Mongolia on 13-27 September 2012 for
language training in Tuvans and attempted to address
their problems. In this context, the Linguistic And
Psycho-Pedagogical Basis Of The Primary School
Model For The Children Of Dispersive Groups
Of Ethnic Tuvans In Mongolia (Linguistic and
Psychopedagogical Basis of the Primary School Model
for the Children of the Scattered Groups of Tuvans in
Mongolia), donated by the Russian Foundation for Basic
Research, was carried out. The main aim of the project
is to create the most suitable primary education model
for the multilingual and multicultural community,
to determine the educational content for mother
tongue, mother tongue literature and reading lessons
in primary schools in terms of dialectic characteristics,
and to provide more language education. Within the
scope of the project, a dialogue was established with
the relevant institutions and ministries in Mongolia
and a mutual agreement was reached.

The Center for Circumpolar Studies (CCS) has
attempted to support the Dukhas to keep their
language and culture alive in the taiga, their living
space, with a project called The Mongolian Tuvan
Survival Project in 2013. In the taiga, where nomadic
reindeer herders gather in large family groups for the
short summer term, they collaborated with a Tuvan
native teacher, Oyunbadam, to create a traditional
language programme. The language program will
promote the use of heritage language in the cultural
environment and will help transfer language and
culture from the older generation to the younger
generation. This language program is designed to serve
approximately 60-65 students between the ages of 8-15.
Vocabulary and grammar were taught to the students
and they were encouraged to use the Tuvan language in
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their daily communication in the taiga. The Ministry
of Education of Mongolia has approved to provide
support for the program, in which a documentary film
crew will also be present.

The Turkish Cooperation and Coordination Agency
(TIKA), of Turkish origin, carried out the Tent School
Project within the scope of Educational Materials and
Equipment Assistance to Tuva Turks. With the project,
a total of 221 Tuvan children in 393 households in
Buyant district of Hovd Aymaga were trained in the
course center organized in the form of a tent to teach
their mother tongue in 2014 (TIKA, 2014).

In 2013, with the support of UNICEF, the Mongolian
government and authorized institutions published a
program and circular for bilingual Kazakh and Tuvan
primary and secondary school students: Hos Heleer
Surgalt Yavuuldag Y6ronhii Bolovsrolin Surguuliin
Ex Helnii Surgaltin H6t61bor, Suraltsahuin Udirdamj,
Bolovsin: Bolovsin , Tuva Hel, (Mother Tongue
Curriculum and Circular for Bilingual Primary and
Secondary Schools, Education Level: Primary; Course:
Kazakh, Tuvan), Mongolia Education Institute and
UNICEEF, Ulaanbatar, 2013.

In 2014, UNICEF carried out a project called
Supporting Education of Tuvan Ethnic Minority
Children in Mongolia for Tuvan students in Mongolia.
According to 2014 data, there are 1600 Canvases living
in Tsengel sum connected to Bayan-Olgiy aymaga.
Within the scope of the project, a new alphabet was
designed and textbooks in Tuvan language were
prepared for students who were trying to receive
language education with the lecture notes previously
prepared by local teachers and the materials brought
from the Tuva Republic of Russia. However, due to
the dialect difference and some cultural differences
in the books brought from here, it was necessary to
prepare new books by local experts and teachers. The
books were prepared by the Education Research Unit
for Ethnic Minority Children with the support of
UNICEF, and local teachers also provided assitance in
this regard. The series consisted of the books named
Tiva Dil 1, Tiva Dil 2, Tiva Dil 3, Tiva Dil 4 and Tiva
Dil 5 for grade 1, 2, 3, 4 and 5th grade children, and
a teacher’s book for grades 2-5. In addition, with the
support of UNICEEF, the training program, teaching
materials and teacher guides were prepared.

In 2016, Tuvan textbooks named Curuk, Tekhnologi I,
Kijizidilgyelig Bilig I, Kiji Bolgas Hiireel I for courses
such as Mathematics, Citizenship, Human and Nature,
Painting and Technology were published by the
Mongolian Ministry of Education, Culture and Science
(Albayrak, 2022).
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o In 2016, the event called Samgaldaigaar Ayalahui
(Travel with Samgaldai) was held in the taiga where
Dukhas live, within the scope of the Educational
Quality Renewal Project conducted by the Education
Institute of the Ministry of Education, Culture and
Science of Mongolia. The participant Dukha children
were taught the song Samagaldai, and a dance show
was performed accompanied by the song. During
the activity of learning about the living space of the
school, we made a trip to the taiga, introduced the
taiga life to other students, organized a song and poetry
competition, etc. activities were carried out.

As of 2020, the relevant ministries and training centers
for the education of Kazakh and Tuvan bilingual children in
Mongolia have increased their work and developed interactive
teaching materials in addition to the programs and textbooks
that have been made before (Albayrak, 2022). Interactive
lessons offered in Mongolian, Tuvan, Kazakh, as well as
in sign language, with the support of the United Nations
Children’s Fund, the United Nations Relief and Rehabilitation
Administration, by the Ministry of Education and Science
and the Education Information Technologies Center, and at
all levels, from 1st to 12th grades have been developed in all
units. The program, which allows students to receive distance
education in their mother tongue, can be accessed online
(Albayrak, 2022).

Findings on the views of bilingual Dukha children on
their heritage language Dukha and the educational
programs that are carried out

In this part of the study, the findings obtained from the semi-
structured interviews conducted with the Dukha children at
their school are presented:

In the interviews, the first question asked to Dukhan
children was: “Is there anyone in your family who speaks
Tuvan/Dukha? Who?” and the findings are shown in Table 2:

Table 2 indicates that the parents of 3 children prefer
Dukha language as the language of communication. Regarding
this, L2 expressed that “At home, my parents know the Dukha
language well and always speak it.”, L3 stated that “My parents
speak it.”

Itisargued that the whole family of 3 children communicate
in the Dukhalanguage. Therefore, the use of heritage language
within the family is more prevalent. The opinions of the

Table 2: Findings on the Status of Dukha Children to Communicate in
Heritage Language in Their Living Spaces

children are as follows: “My parents and elders speak Dukha”
(L4), “My whole family speaks athome.” (L1). One child among
them stated that the language used was Tuvan: “Everyone in
my family speaks Tuvan.” (L6)

Only one child stated that he communicates mostly with
older people in the taiga in the heritage language. “Especially
old people speak Dukha all the time.” (L5).

Secondly, Dukha children were asked at what level they
knew the heritage languages, and the findings are shown in
Table 3:

Table 3 indicates that 2 of the children have no problem of
understanding in the heritage languages due to communication
in the Dukha language in their families and they have the
chance to speak enough to express themselves. The views of
these children, who can understand and speak the heritage
languages well, are as follows: “My family speaks it at home
and I can communicate with them. I can speak.” (L1)

“Everyone in my family speaks Tuvan, and I speak Tuvan
when I'm with them.” (L6)

Three of the children were described as being able to
understand and speak at a moderate level, as they stated that
they could speak enough to communicate when they deemed
necessary.

“I can express myself when necessary. I speak little.” (L2),
“I can talk to close people and elders, but not very well. I can
understand them.” (L5), “I can understand when my elders
speak.” (L3)

Although only 1 child could speak limitedly, he stated that
he did not actually know the heritage language: “Actually, I do
not know, I speak very little.” (L4).

The children were asked how often they used their heritage
language and the findings are shown in Table 4:

Table 4 demonstrates that 2 children stated that they
usually communicate in their mother tongue in the taiga and
when they are with their elders: “Because my family speaks
that language at home, I also speak it when I am at home.”
(L1), “Everyone in my family speaks Tuvan, and I usually
speak Tuvan when I'm with them. But we speak Mongolian
at school.” (L6)

Table 3: Findings Regarding the Level of Knowledge of Heritage
Languages of Dukha Children

Code L f
High level of understanding and speaking L1, L6 2
Intermediate level of understanding and speaking ~ 12,L3,L5 3
Low level of understanding and speaking L4 1

Table 4: Findings Regarding the Frequency of

Code L f Dukha Children’s Use of Heritage Languages
Mother-father 12,013,114 3 Code L f
The whole family L1, L6 2 Generally L1, L6 2
Neighborhoods and adults L5 1 At certain times and with certain people 12,13,14,15 4
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It is highlighted that 4 children communicate in Dukha
at special times such as holidays or when family elders want
to communicate with them in their own language, and they
also speak Mongolian. The children’s opinions are as follows:

“I speak it little to my parents when necessary.” (L2)

“Ilisten when my elders speak, but most of the time I speak
Mongolian.” (L3)

“Often, old people speak at festivals and ceremonies. I
speak a little, but I also answer in Mongolian” (L4).

“I can speak to close people and the old, the old always
speak Tuvan among themselves. We understand, but we also
give our answers in Mongolian.” (L5)

Accordingly, it is possible to note that children’s time
to communicate in heritage languages is mostly limited to
dialogues within the family and traditional activities in the
taiga where time is spent with adults at certain times.

Another question directed to Dukha children is “Which
language (Mongolian-Tuvan/Dukha) do you think your
communication skills are better in?” and the findings obtained
from the students’ answers are shown in Table 5:

Table 5 indicates that 5 of the children think that they are
better at communicating in Mongolian, while only 1 of them
think that it is easier for them to communicate in Dukha. The
views of the students on the situation are as follows:

“I go to school every day. We speak Mongolian more and
better.” (L2)

“I am fifteen years old and have not learned much in
Dukha until now. We always speak Mongolian. My mother
tongue is not very different from Mongolian, so I don’t find
it difficult.” (L3)

“I understand and speak better if they speak Mongolian
on Eid in the taiga.” (L4)

“The elders speak Dukha among themselves, but we speak
Mongolian. I do not speak Dukha well. If someone asks us in
Dukha, I will answer in Mongolian.” (L5)

“I know Tuvan well, but Mongolian is easier for me. We
learn Mongolian at school, but I would also like to learn Tuvan
better.” (L6)

The opinion of the child, who says that it is easier for him
to communicate in Dukha language, is as follows: “My family
speaks Dukha at home, but we learn Mongolian at school. I
think the Dukha language is easier.” (L1)

Bilingual Dukha children were asked whether they would
like to learn their heritage languages better, and if so, in which
way they would prefer to learn them. First of all, all of the

Table 5: Findings Regarding Preferences For the Language That Dukha
Children Have Good Communication Skills in

Code L f
Mongolian L2,13,14,L5,L6 5
Tuvan-Dukha L1 1
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Table 6: Findings Concerning the Preferred Methods of Dukha
Children to Learn Heritage Languages

Code L f
With courses at summer camp L1,12,L3, 14, 4
With elective courses at school L5,L6 2

students stated that they wanted to learn the heritage languages
better. Their views on the question of what method they prefer
to use for this are presented in Table 6.

According to Table 6, 4 of the Dukha children stated that
they would like to take language courses in the camps to be held
in the summer. This shows that children have been positively
affected by the summer camp activities carried out within
the scope of projects that support the learning of heritage
languages in the past. The children’s opinions are as follows:

“We would like to speak Dukha with the children. We were
able to talk in the lessons during the summer course.” (L1)

“There was a summer camp at the school and I attended it.
I learned new things on that project.” (L2)

“I learned a bit in school and then summer camp was
organized. It would be great to attend it again.” (L3)

“It was nice to take lessons at the camp. We also learned
traditional things. We learned to sing in Tuvan and it was not
difficult. So we learned the culture as well.” (L4)

2 students stated that they wanted to learn by taking
elective Tuvan lessons at school: “We were taking Tuvan lessons
at school, and we learned Tuvan song and dance at the camp.
It’s good to learn at school.” (L5), “We will learn better if there
are lessons at school.” (L6)

ResuLts AND Discussion

In Mongolia, which has hosted many deep-rooted civilizations
of the past, various ethnic groups have been influenced by each
other’slanguage and culture throughout their intertwined lives
with the Mongols on a long historical journey. Although they
maintain this unity within the borders of today’s Mongolia,
when we look at other ethnic language speakers such as
Kazakhs, who have a relatively large population and whose
living spaces strengthen their unity, Tukhas and Dukhas have
not been able to escape from being in the endangered language
group as a result of their decreasing population and language
changes. The young population moving away from the living
area, especially for economic reasons, also accelerates the
decrease in the number of speakers of the language day by
day with the change in language preferences. According to
Ragagnin’s (2011) findings, among the Dukhas who knew and
used their mother tongue before, bilingualism has increased
recently.

A significant point in the literature review is that
observations and interviews carried out within the scope of
the field research of this study is the positive language policy of
the Mongolian government and its supportive attitude towards
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communities that try to keep their heritage languages alive,
and that in the last two decades, some local minority language
training activities have been carried out both institutionally
and within the country as well as the international agreements
made. Especially the recognition of their ethnic identities,
their registration, and the increase of support projects within
the basic needs, which they have been trying to maintain
with limited opportunities in certain regions in the recent
period, have enabled the revitalization of life in the region
and the revival of reindeer breeding, which is one of the main
characteristic features of the Dukhas.

It is in question that the course teaching materials in the
mother tongue are developed with local teachers according to
the life styles and language characteristics of Mongolian Tuvas,
apart from those in the Tuva Republic of Russia. In addition,
depending on the development of today’s distance education
systems, it is important that the interactive course teaching
materials developed for the Kazakh and Tuva population in the
country are prepared in both Mongolian, Kazakh and Tuvan,
in terms of enabling the young people to be included in the
mother tongue education processes more easily.

With the data obtained in the case study part of the study,
the use of the heritage languages of the younger generation
and their perspectives on the languages are presented. The
areas of use of the heritage languages of the Dukhas suggest
that it is limited to the family or taiga at home. It has been
observed that while parents and people over a certain age prefer
communication in the mother tongue, the younger generation
is bilingual in Tuvan-Mongolian. It is seen that children have
a command of their mother tongue at a level to understand
them because Tuvan is spoken in their families and they
prefer Dukha for communication in the taiga, which is their
living space, but they cannot learn their language adequately
because there is no communication in Dukha language when
it is not needed. In his study with Dukhas, Ragagnin (2011:
31-32) stated that Dukhas around the age of 30 are bilingual,
those between the ages of 20-30 speak Dukha and Darhat
Mongolian. He added that even if 15-20 year-old people have
a good command of Dukha, they mostly use Mongolian in
communication, while those aged 15 and under speak only
Darhat Mongolian and have a passive Dukha language.
According to the findings obtained in our study, it coincides
with the fact that the children mostly prefer Mongolian as
the language of communication, even though Tuvan / Dukha
is spoken in the family or in their close circles. However, it
can be said that those aged 15 and under are more positive in
Dukha communication with relatively supportive training,
even though they mainly speak Mongolian.

The results of the studies on the efforts to maintain their
heritage languages besides the dominant official language in
the areas where the communities of the past lived their lives as
ethnic local groups indicated that the state language policies
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and educational practices are effective. Yagmur and Kroon
(2003) observed that Bashkirs, who are Turkish language
speakers living in the Russian Federation, are evaluated
according to their backgrounds and living areas, and that
there is a strong language revitalization movement in the
interviews held with education experts and policy makers.
The study argues that that Dukha children have developed an
opinion on transferring the heritage language to the education
environment at school, except for the use of heritage language
in their immediate environment and living areas, and this
is mostly due to the effect of the support education projects.

Tse (2001), in one of the studies that demonstrates the
importance of parental and close environment support in the
process of learning and maintaining the heritage languages
of bilingual children, revealed that among minority language
speakers in the USA, those who have parents who help them
form a social identity that includes their heritage languages
and cultures appears to have a high level of perceived language
vitality resulting from institutions and peers. While Szecsi
and Szilagyi (2012) describe in their studies that families
benefit from many resources such as television, DVDs, social
networks to support heritage language development, Mu and
Dooley (2015) mention the contribution of technology and
community schools. Similarly, in this study, it was seen that
cultural activities, summer events and support education
programs with family participation aroused a desire to learn
the heritage language on children.

CoNcCLUSION

When evaluated according to the findings of the study, the
support given to local ethnic groups is limited so that the
demographic movement in Mongolia does not create a basis for
cultural degeneration and language change, and the population
unity, which is provided by increasing the welfare of the young
population in the basic living areas, for purposes such as
education and job opportunities. However, adding education
projects to heritage language support projects, providing
technology-based and distance education opportunities are
positive steps taken to teach heritage languages to the young
population.

The study suggests that the use of Tuvan / Dukha language
as a ceremonial and holiday language at certain times in the
interviews with Dukha children is symbolic. The fact that
young parents prefer Dukha as the language of communication
among them at the family level, although it does not directly
provide a good language learning environment, provides
the opportunity to know their language to the extent of
intelligibility, while on the other hand, it points out that the
mother tongue remains in the background as the language
of communication. Accordingly, it is possible to note that in
the taiga, which is the living space of children, parents and
older people constantly communicate in their mother tongue,
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therefore it is likely that they create a mother tongue learning
environment for young people even if they do not know it
very well.

Despite all this, the fact that the younger generation
develops a positive perspective on their mother tongue and
expresses that they want to learn better is an indication that
the mother tongue support trainings that have been launched
recently have a positive effect and thus are sustainable. In this
way, it is essential to ensure that they lead a healthy life in their
living space and to prevent cultural distribution, together with
the language.

When evaluated in general, these languages are in danger
of extinction due to the fact that there is almost no use of
heritage languages except for the taiga region, which is far
from the center, thereby creating a closed society structure,
the population is dispersed due to the abandonment of
young people after the education and training processes, and
therefore the language change increases at the same rate. It
has been seen that it does not offer an effective solution to the
situations of being.

SUGGESTIONS

In the line with he results of the research, the
following recommendations are possible to put
forward:

o Tuvas and Dukhas as ethnic language speakers
in terms of language usage area and continuity in
Mongolia, as well as other groups in the region, need
support to maintain their language and distinctive
cultural characteristics in multilingual environments.
In this context, it is recommended to shed light on
language maintenance and language shift situations
by examining the factors affecting language use and
individuals’ perceptions of the social conditions that
affect them, as well as investigating the sociological
and psychological aspects of language, ethnicity and
intergroup relations.

o Life support projects are required to be developed
in order to ensure that Tuva and Dukha youth,
as members of the society whose populations are
decreasing, lead a healthy life in their living spaces with
the use of heritage language and to prevent cultural
distribution. In these processes, it is important to take
especially parental support into consideration.

o It is recommended to increase the support given to
the attempts of the Mongolian government to develop
bilingual education programs and to design supportive
teaching materials compatible with both print and
distance education, which has been initiated with
various international cooperation agreements, and
their usability is required to be expanded.
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« There appears to be a need for a good teacher training
and development framework for children and youth
to develop a good bilingual education system, an
effective Mongolian as a second language program
and a transition language strategy and to meet the
demands. In order not to be exposed to the negative
effects of bilingualism, Tuvan and Dukha children
should be arranged in a way that allows them to
reach a certain level in both heritage languages and
Mongolian as a state language from the first steps in
the family and formal education processes. As a matter
of fact, the inadequacy of one of the two languages at
the employment stage will cause language change for
young people.

LiMmITATION

The study was carried out with alimited number of students
consisting of 11-15 years old student children due to the low
population of the mentioned community and the dispersion
of settlements in order to determine the heritage language
education and usage status of Tuvas and Dukhas living in
Mongolia. It is recommended to carry out further studies
by applying various ethnolinguistic vitality scales on all
groups of Tuvan descent and different age ranges living in
Mongolia.

REFERENCES

Akincy, R. E. (2009). Shamanism, becoming a shaman and cosmology
among the tsengel tuvans of western mongolia. [PhD.
dissertation], Istanbul: Yeditepe University.

Albayrak, F. (2022). Mother tongue education of bilingual turkish
language speakers living

Auyeskhan, R. (2021). The Language of the mongolian khazaks
-sociolinguistic study-. [PhD. dissertation], Ankara: Hacettepe
University.

Aydemir, I. A. (2009). The Altay Tuvas: a forgotten Turkish people
in the Altay region. Bilig, Journal of Social Sciences of the
Turkic World 48, 1-12. http://bilig.yesevi.edu.tr/yonetim/icerik/
makaleler/2764-published.pdf

Azatkhan, M. (2019). The Transition Period Rituals of Duha Turks.
[Master dissertation], Ankara: Hac1 Bayram Veli University.
https://acikbilim.yok.gov.tr/handle/20.500.12812/375164

Baatarhiiii, B. (2017). Mongolian Tuvas (Etnocultural studies).
Ulaanbaatar: Admon Print.

Badamhatan, S. (1960). Ancient origin studies of Tsaatan Uriankhay
of Khovsgol Aimag. In Badamhatan, S. (Ed.). Erdem sinjilgeeni
biiteeliiid IIT 2005. 20-27.

Badamhatan, S. (1962). An overview of the welfare of the Tsaatan
people. Ulaanbaatar.

Badambhatan, S. (1996). Tuva Tsaatan. In Badamhatan, S. (Ed.) Mongol
ulsin ugsaatn ziii I11. Ulaanbaatar 269-299.

Baker, C. (1992). Attitudes and language. Clevedon: Multilingual
Matters.

Baker, C. (2006). Foundations of bilingual education and bilingualism.
(4th ed.). Clevedon, UK: Multilingual Matters.

113


ALBAYRAK
Vurgu


A Bilingual Life Among the Triangle Tent and Reindeer: Heritage Language Education and Use of Mongolian Dukha Children

Beardsmore, H. B. (1986). Bilingualism: basic principles. Clevedon,
England: Multilingual Matters.

Bhatia, T. K. (2012). Societal bilingualism/multilingualism and its
effects. In Bhatia, T. K., & Ritchie, W. C. (Eds.), The handbook
of bilingualism and multilingualism. 439-442. https://doi.
0rg/10.1002/9781118332382.part3

Blackledge, A., & Creese, A. (2010). Multilingualism: A critical
perspective. London: Continuum. https://scholar.google.com/
scholar_lookup?hl=en&publication_year=2010&author=A.+B
lackledge&author=A.+Creese&title=Multilingualism%3A+A+
Critical+Perspective

Bold, L. (2019). General introduction to the Uyghur-Uriankhay
language. The Journal of Asian Studies. 3(1), 47-64. https://
dergipark.org.tr/tr/download/article-file/778007

Bourdieu, P. (1982). The economics of linguistic exchanges. Social
Science Information, 16, 645-668. https://doi.org/10.1177
%2F053901847701600601

Bourhis, R. Y., Giles, H., & Rosenthal, D. (1981). Notes on
the construction of a ‘subjective vitality questionnaire’
for ethnolinguistic groups. Journal of Multilingual and
Multicultural Development, 2(2): 145-55. https://doi.org/10.1
080/01434632.1981.9994047

Bucholtz, M., & Hall, K. (2005). Identity and interaction: a
sociocultural linguistic approach. Discourse Studies, 7 (4-5),
585-615, https://doi.org/10.1177/1461445605054407

Buran, A., Alkaya, E., & Ozeren, M. (2014). Contemporary
Turkish written languages 4 northeast group. Ankara: Ak¢ag
Publications.

Cooper, R. L. (1989). Language planning and social change.
Cambridge: Cambridge Univ. Press.

Curuk, Tekhnologi I (2016). Ulaanbaatar: Bolovsrol, Soyél, Sinjleh
Uhaani Yam.

Dolgormaa, G. (2019). Tuvas in Hovd memories, customs, cultures,
traditions, vocabulary and dictionary. Bibliotheca Oiratica
Biography Serica — XII, Ulaanbaatar.

Dérnyei, Z., Csizér, K., & Németh, N. (2006). Motivation, language
attitudes and globalisation: a hungarian perspective. Second
Languages Acquisition 18. Clevedon, Buffalo, Toronto:
Multilingual Matters.

Edwards, J. R. (1985). Language, society, and identity. Oxford
Oxfordshire: B. Blackwell.

Edwards, J. R. (1992). Sociopolitical aspects of language maintenance
and loss: Towards a typology of minority language situations.
In Fase, W., Jaspaert, K., & Kroon, S. (Eds.) Maintenance and
loss of minority languages. 37-54. Amsterdam: John Benjamins.
https://doi.org/10.1075/sibil.1.05edw

Edwards, J. R. (2009). Language and identity: An introduction.
Cambridge: Cambridge University Press.

Edwards, J. R. (2010). Minority languages and group 1dentity: cases and
categories. Studies in language and society 27, John Benamin
Pubishing.

Edwards, J. R. (2012). Bilingualism and multilingualism: some
central concepts. In Bhatia, T. K., & Ritchie, W. C. (Eds.) The
Handbook of bilingualism and multilingualism, 5-25, https://
doi.org/10.1002/9781118332382.chl

Fishman, J. A. (1965). Who speaks what language to whom and when?
La Linguistique. 1(2), 67-88. Retrieved from http://www.jstor.
org/stable/30248773

Fishman, J. A. (1985a). Bilingualism and biculturism as individual
and as societal phenomena. In Fishman, J. A., Gertnet, M. H.,
Lowy, E. G., & Milan, W. G. (Eds.) The rise and fall of the ethnic
revival: perspectives on language and ethnicity. 39-56. Berlin:
Mouton de Gruyter.

Fishman, J. A. (1985b). Language maintenance and ethnicity. In
Fishman, J. A., Gertnet, M. H.,, Lowy, E. G., & Milan, W. G.
(Eds.) The rise and fall of the ethnic revival: perspectives on
language and ethnicity. 57-76. Berlin: Mouton de Gruyter.

Fishman, J. A. (1991). Reversing language shift: theoretical and
empirical foundations of assistance to threatened languages.
Clevedon: Multilingual Matters.

Fishman,J. A. (2001). From theory to practice (and vice versa): review,
reconsideration and reiteration. In Fishman, J. A. (Ed.) Can
threatened languages be saved, 451-483. Berlin: Mouton de
Gruyter. https://doi.org/10.21832/9781853597060-021

Gantulga, Ts. (2000). Uriankgais in altay. Ulaanbaatar.

Gardner, R. C., & Lambert, W. E. (1972). Attitudes and motivation
in second language learning. rowley, MA: Newbury House.

Garrett, P., Coupland, N., & Williams, A. (2003). Investigating
language attitudes: social meanings of dialect, ethnicity, and
performance. Cardiff: University of Wales Press.

Giles, H., Bourhis, R.Y., & Taylor, D. M. (1977). Towards a theory of
language in ethnic group relations. In (Ed.) Giles, H. Language,
ethnicity and intergroup relations, 307-348. London: Academic
Press.

Gordon, R. G. (Ed.) (2005). Ethnologue: Languages of the world, 15th
edition, Dallas: SIL International.

Grimes, B. F. (Ed.) (2000). Ethnologue: Languages of the world, 14th
edition, Dallas: SIL International.

Guardado, M. (2002). Loss and maintenance of firstlanguage skills:
Case studies of hispanic families in vancouver. The Canadian
Modern Language Review, 58 (3), 341-363.

Giil, B. (2007). Mongolian dukhas (tsaatans). In Savk, U. C. et al.
(Eds.) Living old Turkish beliefs information symposium notices.
27-36.

Hamers, J., & Blanc, M. (2000). Bilinguality and bilingualism.
Cambridge: Cambridge University Press.

Hos Heleer Surgalt Yavuuldag Yoronhii Bolovsrolin Surguuliin Ex
Helnii Surgaltin H6tolbor (2013). Suraltsahuin Udirdamj,
(Bolovsrolin Tiivsin: Baga, Hizeel: Kazak Hel, Tuva Hel)
UNICEF, Ulaanbaatar. in mongolia in the context of language

policies. Ttirkbilig, 43: 21-48.

Johanson, L. (1998). The history of turkic. In Johanson, L., & Csato,
E. A. (Eds). The turkic languages, London, 81-125.

Kiji Bolgas Hiireelel I (2016). Ulaanbaatar: Bolovsrol, Soy6l, Sinjleh
Uhaani Yam.

Kijizidilgyelig Bilig I (2016). Ulaanbaatar: Bolovsrol, Soydl, Sinjleh
Uhaani Yam.

Kigukistel, S. (2012). Witnessing a disappearing Turkic language:
the Dukhan language. TDD /JofEL/ Journal of Endangered
Languages. 1(1), 113-125. https://dergipark.org.tr/tr/pub/tdd/
issue/29413/315009

Lao, C. (2004). Parents’ attitudes toward Chinese-English bilingual
education and Chinese-language use. Bilingual Research
Journal 28 (1), 99-121. http://brj.asu.edu/content/vol28_no1l/
art6.pdf

Lee,J. S. (2002). The korean language in america: the role of cultural
1dentity in heritage language learning. Language, Culture and

Pegem Journal of Education and Instruction, ISSN 2146-0655



A Bilingual Life Among the Triangle Tent and Reindeer: Heritage Language Education and Use of Mongolian Dukha Children

Curriculum 15 (2): 117-133. https://doi.org/10.1080/0790831
0208666638

Leets, L., & Giles, H. (1995). Dimensions of minority language survival/
non-survival: Intergroup cognitions and communication
climates. In Fase, W., Jaspaert, K. & Kroon, S. (Eds.) The state
of minority languages: International perspectives on survival
and decline. 37-73. Lisse, Netherlands: Sweets & Zeitlenger.

Lewis, M. P. (Ed.) (2009). Ethnologue: Languages of the world, 16th
edition, Dallas: SIL International, http://www.ethnologue.com

Lewis, M. P., & Simons, F. G. (2010). Assessing endangerment:
expanding Fishman’s GIDS. Revue Roumaine de Linguistique
55(2), http://dx.doi.org/10.1017/CB09780511783364.003

Li, W. (2008). Research perspectives on bilingualism and
multilingualism. In Li, W., & Moyer, M. (Eds.), The
Blackwell handbook of research methods on bilingualism and
multilingualism. 3-17 Oxford, UK: Blackwell.

Li, X. (1999). How can language minority parents help their children
become bilingual in familial context? A case study of alanguage
minority mother and her daughter. Bilingual Research Journal
23 (2&3), 113-125. https://doi.org/10.1080/15235882.1999.1
0668687

Little, S. (2020). Whose heritage? What inheritance?: conceptualising
family language identities International Journal of Bilingual
Education and Bilingualism. 23 (2), 198-212 https://doi.org/10.
1080/13670050.2017.1348463

Matematik I (2016). Ulaanbaatar: Bolovsrol, Soy0l, Sinjleh Uhaani
Yam.

Mongolia Population and Housing Census National Report.
Retrieved from https://www.1212.mn/BookLibraryDownload.
ashx?url=Census2020_Main_report_Eng.pdf&In=En
05.01.2022

Mu, G. M., & Dooley, K. (2015). Coming into an inheritance: family
support and chinese heritage language learning. International
Journal of Bilingual Education and Bilingualism, 18 (4): 501-515.
https://doi.org/10.1080/13670050.2014.928258

MUDHEEGBTI. (2009). Mongol Uls dahi Hiinii Erh, Erh Cél60nii
Baidliin Talaarhi fltgel. Mongol Ulsiin Hiinii Erhiin Undesnii
Komiss, Ulaanbaatar.

Nyambuu, H. (1992). Introduction of Mongolian ethnography: ethnic
composition and origin Ulaanbaatar.

Okita, T. (2002). Invisible work: bilingualism, language choice,
and childrearing in intermarried families. Amsterdam: John
Benjamins. https://doi.org/10.1075/impact.12

Park, S. M., & Sarkar, M. (2007). Parents’ attitudes toward heritage
language maintenance for their children and their efforts to
help their children maintain the heritage language: a case
study of korean-canadian immigrants. Language, Culture and
Curriculum. 20 (3): 223 =235. 10.2167/1cc337.0

Pauwels, A. (2016). Language maintenance and shift. New York:
Cambridge University Press.

Ragagnin, E. (2011). Dukhan, a turkic variety of northern
mongolia: description and analysis: Turcologica 76. Wiesbaden:
Harrassowitz.

Ragagnin, E. (2012). The dukhas of mongolia a ‘not lost’ turcophone
people. TDD /JofEL Journal of Endangered Languages. 85-101.

Rintchen, B. (Ed.) (1979). Mongol ard ulsin ugsaatni sudlal helniy
sinjleliyn atlas, / Etnolingvisticeskiy atlas | Atlas ethnologique
et linguistique de la république populaire de Mongolie.
Ulaanbaatar.

Pegem Journal of Education and Instruction, ISSN 2146-0655

Romaine, S. (2012). The bilingual and multilingual community. In
Bhatia, T.K., &Ritchie, W. C. (Eds.) The handbook of bilingualism
and multilingualism. 445-465. 10.1002/9781118332382

Sachdev, L., Bourhis, R., Phang, S., & D’Eye, J. (1987). Language
attitudes and vitality perceptions: Intergenerational
effects amongst chinese canadian communities. Journal of
Language and Social Psychology. 6(3-4): 287-307. https://doi.
org/10.1177%2F0261927X8763009

Sagin Simsek, C. & Antonova Unlii, E. (2019). Aspects
of Turkish bilingualism, editor’s note https://doi.
org/10.1177/1367006917701620

Szecsi, T., & Szilagyi, J. (2012). immigrant hungarian families’
perceptions of new media technologies in the transmission
of heritage language and culture. Language, Culture and
Curriculum. 25 (3): 265-281. https://doi.org/10.1080/079083
18.2012.722105

Taube, E. (1978). Tuwinische volksmdrchen. Berlin: Akademie Verlag.

Taube, E. (1981a). Die tuwiner im altay. kleine beitrige des museums
fiir volkerkunde dresden. 4, 34-40.

Taube, E. (1981b). Anfinge der seffhaftwerdung bei den tuwinern
im westen der mongolischen volksrepublik. Die nomaden in
geschichte und gegenwart. 97-108.

Taube, E. (1981c). Notizen zum schamanismus bei den tuwinern
des cengel-sum (westmongo). Kleine Beitrige des Museums fiir
Vélkerkunde. Dresden 43-69.

Thiery, C. (1978). True bilingualism and second language learning.
In Gerver, D., & Sinaiko, H. (Eds.) Language interpretation and
communication. New York: Plenum Press.

Tiwva D1l 1 (2013). Ulaanbaatar: Bolovsrol, Soy6l, Sinjleh Uhaani Yam.

Tiva D1l 2 (2014). Ulaanbaatar: Bolovsrol, Soyol, $injleh Uhaani Yam.

Tiva D1l 3 (2015). Ulaanbaatar: Bolovsrol, Soydl, Sinjleh Uhaani Yam.

Tiva D1l 4 (2015). Ulaanbaatar: Bolovsrol, Soyol, Sinjleh Uhaan: Yam.

Tiva D1l 5 (2015). Ulaanbaatar: Bolovsrol, Soy6l, Sinjleh Uhaani Yam.

Tse, L. (2001). Resisting and reversing language shift: Heritage-
language resilience among U.S. native biliterates. Harvard
Educational Review 71(4): 676-709. https://doi.org/10.17763/
haer.71.4.ku752mj536413336

Tserendorj, T. (2002). Tagnin tuvagiyn ugsaa garlin tuhayt negen
bi¢mel. In Tserendorj, T. (Ed.) Tov aziyn niiiidel¢diyn ugsaatni
tiiiihiyn asuudal. UB: NSISOUH. 210-220.

Turkish Cooperation Coordination Agency - TIKA (2014). 20 Years
of Mongolia with TIKA. Ulaanbaatar.

UNESCO, (2009). Atlas of the world’s languages in danger, UNESCO,
Retrieved from http://www.unesco.org/culture/ich/index.
php?pg=00139

Wei, L. (2012). Conceptual and methodological issues in bilingualism
and multilingualism research. In Bhatia, T. K,. & Ritchie, W. C.
(Eds.) The handbook of bilingualism and multilingualism, Second
Ed. https://doi.org/10.1002/9781118332382.ch2

Wheeler, A. W. (1999). The Dukha: Mongolia’s reindeer herders.
Mongolia Survey. 6, 58-66.

Wheeler, A. W. (2000). Lords of the Mongolian taiga: an ethnohistory
of the Dukha reindeer herders. M.A. Bloomington: Indiana
University.

Yagmur, K. (2004). Language maintenance patterns of Turkish
immigrant communities in Australia and western Europe:
The impact of majority attitudes on ethnolinguistic vitality
perceptions. International Journal of the Sociology of Language,
165: 121-42.

115



A Bilingual Life Among the Triangle Tent and Reindeer: Heritage Language Education and Use of Mongolian Dukha Children

Yagmur, K. (2007). The testing of language skills of bilingual children
and the threshold theory. Dil Dergisi, 135, 60-76. https://doi.
org/10.1501/Dilder_0000000067

Yagmur, K. (2009). Language use and ethnolinguistic vitality of
Turkish compared with the Dutch in the Netherlands. Journal
of Multilingual and Multicultural Development, 30(3), 219-233,
https://doi.org/10.1080/01434630802369445

Yagmur, K., & Akinci, M. A. (2003). Language use, choice,
maintenance and ethnolinguistic vitality of Turkish speakers
in France: intergenerational differences. International Journal
of the Sociology of Language, 164: 107-28

Yagmur, K., & Kroon, S. (2003). Ethnolinguistic vitality perceptions
and language revitalisation in Bashkortostan. Journal of
Multilingual and Multicultural Development, 24(4): 319-36
https://doi.org/10.1080/01434630308666504

Yagmur, K., & Kroon, S. (2006). Objective and subjective data on
Altai and Kazakh ethnolinguistic vitality in the Russian
Federation Republic of Altai. Journal of Multilingual and
Multicultural Development, 27(3): 241-58. https://doi.
org/10.1080/01434630608668778

Yin, R. (1994). Case study research: design and methods. (2nd edition).
London: Sage Publications.

https://econtent.edu.mn/interactivelessonAll/1/100062fbclid=1I
wAR3jmaXrlBnHjMp7HyicoKhTLuVaRsb1lx6c3P7eu_9L
KGO_p5PcLdwFh1E (Access date: 01.03.2021)

https://en.tuva.asia/248-philologists-work.html (Access date:
18.05.2019)

http://unicefmongolia.blogspot.com/2015/09/supportingeducation-
of-tuvan-ethnic.html (Access date: 07.05.2019)

Pegem Journal of Education and Instruction, ISSN 2146-0655



