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Okulda disiplin: Okul yoneticilerinin disiplin ve disiplin problemleriyle ilgili

goruslerinin incelenmesi

Makale Bilgisi 0z

Bu arastirma, okul yoneticilerinin disiplin ve disiplin problemlerine yonelik goruslerini
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Introduction

Emerging changes and developments in the information and communication technology in
nowadays force alteration in the socio-economic, political and cultural structures of the societies.
Schools are also at the forefront of institutions that are most affected by these changes and
developments. Schools are institutions that are affected by society at the same time that affect society.
With this interaction, schools give up the traditional education-teaching concept and acquire new
structures and new insights to fulfil the function of educating the manpower needed by contemporary
life (Duran, 2011). These structures and understandings exist within a certain system.

Systems work in a healthy order to achieve their goals (Akar, 2006). In order for the systems to
achieve their goals, they must output and then process the input and output before converting the
inputs to the desired purpose of the system. In education systems, schools undertake the task of this
job. Organizations called schools take the students as input, make efforts to change behaviours in
accordance with their aims and take them out of the student system as changed products. The basic
systems in which education is most clearly observed are the schools (Keskinkilig, 2007, pp.7-8). There is
a need for a healthy and orderly working environment so that schools can achieve their success and
goals. Failures that occur within this functioning system will prevent achievement and achievement of
goals. One of the factors that will prevent this is the disciplinary problems experienced in schools (Akar,
2006).

Disciplinary problems or unwanted behaviours are behaviours that affect teaching and learning,
make it difficult to achieve success, or impede success. However, it is difficult to determine which of the
behaviours make it difficult to achieve success or hinders success. Because the school is an organization
involving many individuals. Students need different conditions to be successful. There are also no
definite judgments as to who, what, when and how to behave. Therefore, a multi-faceted perspective is
needed to identify, prevent, and correct unwanted behaviours in school. A multi-faceted perspective is
provided by teachers, students, school staff, the social environment in which the school is located, the
education and the political policy of the country, and, of course, the administrators. Although schools
are taught in accordance with pre-determined goals, principles and policies, each school's physical
possibilities, communication patterns between individuals, the use of authorities, and the application of
rules show originality. Human is the basic factor that reflects different characteristics of schools. The
basic human factor that drives the functioning of the school is the administrator (Sarpkaya, 2005).

Educational directors are at the forefront of those who are responsible for using all available
resources and achieving the highest level of productivity in accordance with the aims of national
education (Yalgin, 2011). The education administrators at the school consist of the headmaster and
deputy headmasters. The school administrator affects the success of schools that have a common
shared area in the way that they manage disagreements and polarizations in the school (Turan, Yildirim,
& Aydogdu, 2012). A well-managed disciplinary problem creates a unifying, integrative and sociable
creative effect in schools. It is important that team work is done in cooperation with the solution of the
problems in the schools and the decision-making stages. The school administrator must always be
prepared for disciplinary problems. Because there is a fluency of strengths of the school environment
and the groups, even small ruffles can reach unexpected results. The school administrator must first
identify these problems well, in the next stage, he/she should try to solve with dynamic methods. The
itinerary of the school administrator to prevent or solve disciplinary problems must be unifying and
reconcilable. In order to be able to act for the purposes of the school, individuals and groups within or
outside the school must be well trained in behavioural sciences as well as in the management of
education. A school administrator like this will choose to solve disciplinary problems through science
rather than trial and error, and will achieve it as a result. School administrators can turn schools into
more liveable and more suitable places for educational purposes, through positive developments in
management styles and problem-solving methods. It is necessary to put these features in order to
remove some disciplinary problems that are encountered in the education system and can be resolved
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in the short term. When school administrators provide these qualifications, they may become
educational leaders who solve problems and facilitate educational activities (Koger, 2014, pp.3-4).

When the related literature is examined, it is seen that the discipline is considered mostly as
discipline at the classroom and the primary and middle school levels are concentrated (Cubukcu &
Girmen, 2008; Demirel, 2013; Gezer, 2015; ilhan, 2016; Kazu, 2007; Koger, 2014; Olcek, 2014; Ustiin &
Eres, 2009; Yalgin, 2011; Yilmaz & Babaoglan, 2013). A similar situation was seen in the limited research
conducted at the secondary education level and it was determined that the discipline was handled by
the views of teachers and students (Akpinar & Ozdas, 2013; Celik, 2007; Giiner, 2009; Hallag, 2016;
Hanhan, 2012; Siyez, 2009). An educational environment requires good discipline and the solution of
disciplinary problems depends on the formation of a consensus on the existence of problems, especially,
among those who share this common environment (Sugai & Horner, 2002). For this reason, it is thought
that it is important to examine discipline issues in terms of school administrators, and it is needed to
conduct a research examining the views of the school administrators about discipline and disciplinary
problems. The following questions were asked:

1. How do school administrators define discipline?
2. According to the school administrators, what kind of features does a disciplined school have?

3. What are the views of school administrators about the disciplinary problems and causes of them at
schools?

4. What strategies do school administrators follow in order to cope with and prevent disciplinary
problems?

5. What kinds of expectations do the school administrators have in terms of effective discipline?

Method

This section contains information about research design, the study group, the data collection tools
and procedures, and the techniques used to analyse the data.

Research Design

This research is a qualitative research in the design of phenomenology. The purpose of the
phenomenology studies is to reveal the perceptions, experiences and implications of individuals about a
phenomenon (Creswell, 2007, p. 57; Yildinm & Simsek, 2013, p.78). For this reason, in case studies, the
researcher deals with the personal (subjective) experiences of the participants and tries to learn the
implications of the individual's perceptions and events (Akturan & Esen, 2008, p. 83). The case studied in
this study is "discipline" and the school administrators who work in different types of secondary
education institutions have been reached in order to get the essence of the case examined. In the
research, it was examined in detail how school administrators perceive discipline, how they describe a
disciplined school, how they manage disciplinary problems in their schools, their views on the causes of
disciplinary problems, and the expectations of effective discipline. Participants are suitable for
examining what is discipline in terms of both teaching and experience in school management.

Study Group

Study group of the study consisted of 18 school administrators, among them, nine are in vocational
high school (VHS), and nine are in general high school (GHS).The schools where the school
administrators work are located in Kozan. Four of the participants were female (AV7, AV8, AV9, AG7)
and 14 were male. Age ranges of six of them are 50-58 (AV2, AV3, AV4, AG2, AG3, AG4), eight of them
are 40-48 (AV1, AV5, AV9, AG1, AG5, AG6, AGS8, AG9) and four of them are 32-38. Three of the school
administrators (AV7, AV8, AV9) have three years; six of them have 5 years (AV1, AV2, AV3, AV4, AV5,
AV6); one of them has seven years (AG7) , one of them has eight years (AG9), and the other seven
administrators have ten years of teaching experience (AG1, AG2, AG3, AG4, AG5, AG6, AG8).Two of the
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participants are school administrators with 6-10 years (AG7, AG9); eight of them have 10-15 years (AG1,
AG3, AG5, AG6, AGS8, AV5, AV6, AV7, AV9); three of them have 16-20 years (AV1, AV2, AG2) and three of
them have more than 20 years of experience(AV3, AV4, AG4).

Data Collection Tools

Interview is the main data collection tool in phenomenology studies (Yildirnm & Simsek, 2013, p. 80).
In this research, the Interview Form was used as data collection tool. Interview Form was developed by
the researchers and was finalized in the direction of expert opinions (5 faculty members in the
Department of Educational Sciences in Faculty of Education in Cukurova University).The interview form
consists of 10 questions in total. The data were collected by making school visits in the second semester
of 2014-2015 academic years at the months of March and April. Meetings held in the school
administrators' rooms were completed in a single session and it was taken almost 20-30 minutes as
average. The voice recorder was used during the interview as the participants allowed it.

Data Analysis

In the analysis of research data, content analysis was used which is one of the qualitative data
analysis techniques. Firstly the data obtained by using the recorder were written to the computer and a
total of 83 pages of raw data text were obtained. Then, the raw data texts are read by the researchers
independently of each other, line by line, key concepts / concepts (codes) are written (Yildirnnm & Simsek,
2013, pp. 227-231).When the inter-encoder reliability was calculated, the formula Reliability= [Number
of agreements / (Total number of agreements + Total number of disagreements) x 100] proposed by
Miles and Huberman (1994, p. 64) was used and calculated as 83%.In cases where there was a different
coding idea, the two researchers agreed and decided on the code, and then the themes were assigned.
Afterwards, the themes and codes obtained were presented to the expert opinion (5 faculty members in
the Department of Educational Sciences in Faculty of Education in Cukurova University).Finally, the
themes and codes obtained are arranged on the given tables to facilitate comparison. When presenting
themes and codes, care was taken to be descriptive, direct quotations were made from the expressions
of the school administrators using codes such as AG1l and AV9. For example, AG1 indicates first
administrator in the general high school, while AV9 indicates ninth administrator in the vocational high
school.

Results

In this section, findings obtained from research are presented below in the light of the sub-
objectives.

Views of School Administrators towards the Definition of Discipline

During the interview, a question was asked, "What is the discipline for you and how do you define?"
While all of the participants answered this question, they explained what discipline is (positive) and
what is not (negative). The information obtained is given in Table 1. As seen in Table 1, discipline is
perceived mostly by school administrators as responsibility (f = 14), system (f = 8) and order (f = 7). Auto
control (f = 4), rules (f = 3) and mutual respect (f = 1) are other definitions of what the participants did
for the discipline. The school administrators who perceive the discipline as the responsibility emphasize
that they act in accordance with the rules (f = 10) and know all the duties and responsibilities (f = 6), and
also it was emphasized that the discipline under the system theme is a set of rules (f = 3) and the schools
should behave in accordance with the National Education system (f=3). While school administrators,
who defined discipline as a system, focused more on continuation of education and training activities (f
=5), administrators who expressed discipline as auto controls emphasized that people can manage their
own behaviours (f = 4).
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Views of School Administrators about Discipline.

Theme

Codes

GHS

—_
=)
=2

VHS
(f)

Total
(f)

Positive
Responsibility

System

Order

Self-control

Rules

Mutual
Respect
Negative
Psychological

Physical

Mentally

System

Acting in accordance with the rules

Knowing the duties and responsibilities of all personnel
Students' compliance with social norms

Total

Body of rules

Schools' compliance with the National Education system
Achieving success

Corporate identity

Total

Continuation of education and training activities

Contexture / everything is in the place

Total

Self-management

Behaving by being keeping down of the self-confidence of the
person

Total

A format that encourages students to be positive and prevents
negativity

Total

Dialogue between teachers and students within the scope of
the respect

Coercion (prohibition, enforcement, martial law, control, etc.)
Intimidation

Yelling / scolding

Release / permission

Terrorization

Cacology

Rasping personality

Harming

Total

Violence

Beating

Hardness / punishment

Total

Blocking thinking

Total

Operating the award-penalty mechanism
Giddy-paced progress of jobs, idleness
Total

P R DRMRPRWRARRRRERNRL, WD
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w
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14

15

GHS: General High School

VHS: Vocational High School

For example, in this respect, AG6 stated that "Discipline is the rules that must be obeyed and is to act
in accordance with the rules.", whereas AG3 "It is neatly continuation of education and training
activities". As seen in Table 1, the majority of school administrators are like-minded since there believe
that discipline is not coercion (f=14), Intimidation (f=5) and Yelling / scolding (f=4) through prohibition,
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enforcement, martial law, and control. Some school administrators stated that discipline is not physical
violence, beatings or harsh behaviour (f = 5), blocking thinking mentally (f = 4) and operating the award-
penalty mechanism or giddy-paced progress of jobs, idleness. Here are examples of quotes from school
administrators' explanations:

“Discipline is not done by despotism or forcing. Because discipline should be voluntary, is directed to
change ... In my opinion, discipline is in fact something about voluntarism.” (AV6)

“Discipline is not a behaviour that prevents students from thinking freely and thinking creatively. |
mean, it is not just beating.” (AG2)

“Discipline is not to scare someone, coercion of someone with different methods, or rasping
personality.” (AG4)

School Administrators' Views on the Characteristics of a Disciplined School

The second question asked to the school administrators was their views on the characteristics of a
disciplined school. The answers given are summarized in Table 2.

Table 2.
School Administrators' Views on the Characteristics of a Disciplined School.

GHS VHS(f) Total
Theme Codes (f) (f)

Social Responsibility of all personnel on time 17
Be aware of students' responsibilities
A positive school culture formed in accordance with the rules
Supporting positive behaviors
Branding
Absence of disciplinary problems / minimizing

5
4
1

R R R R N0

Clearness of the code of conduct - 1

Total 8 9
Academic/ No disruption in educational activities 4 5 12
intellectual Becoming high academic success 1 2

Efforts for professional development - 2

High reading book rate in school 1 -

Total 6 6
Physical All materials should be free of deficiency 1 - 2

Having a clean-regular atmosphere 1 -

Total 2 -

When Table 2 is examined, it is seen that only two administrators refer to the physical order of the
school while they define characteristics of a disciplined school as a social (f = 15) and academic /
intellectual (f = 11) characteristics. Administrators who explain the social characteristics of a disciplined
school as mostly knowing and fulfilling the responsibilities of teachers and students have emphasized
the absence of any disruption in education and training activities in terms of academic, the high
academic achievement and the efforts of professional development. Here are two excerpts from the
administrators' descriptions:

“Disciplined school is a regular school where the subjects that need to be processed in the course of
time are timely processed, no disrupting the lesson... it is clean, tidy and in disciplined school, there
are not a lot of events such as quarrel and fighting.” (AG5)

“In my opinion, a disciplined school is a school where teaching and learning is, timely and complete.
We can count all of them as if students are in time for classes, teachers present in class punctually,

734



Fatma SADIK, Halil ibrahim OZTURK — Pegem Egitim ve Ogretim Dergisi, 8(4), 2018, 729-770

observance of respiration and entrance and exit to class, students study lessons, the preparation of
the teachers for the lesson.” (AV2)

School Administrators' Views on Disciplinary Problems and Causes of Them in Schools

Another question asked at the participants was to determine their views on disciplinary problems
and causes of them in their schools. The majority of school administrators (f = 14) stated that they did
not have too many disciplinary problems in their schools. The themes and codes obtained from the
explanations about administrators' disciplinary problems in schools are given in Table 3. As seen in Table
3, school administrators think that disciplinary problems in their schools are mostly related to not
fulfilling academic responsibilities (f = 16). This was followed by negative habits, inadequacies in self-
care skills and violent behavior. The most emphasized disciplinary problem in academic terms is the
academic failure / lack of study of students. For example, AG3 says, "One of the most disciplinary events
we have encountered is that students do not study adequately. There are students who do not make
enough efforts, we see them." Absenteeism, attending the school late, escaping from school and not
bringing school materials to school is some of the other academic problems expressed by school
administrators. School administrators who stated disciplinary problems in their schools as negative
habits stated problems as smoking (f = 5) and theft (f = 3), whereas inefficiencies in self-care skills were
emphasized as appearance of someone (f = 7). Having disrespectful verbal abuse (f = 5), disrespectful
behaviors towards the teacher (f = 3) and fighting/ picking a quarrel (f = 7) was the leading disciplinary
problem. Below are sample excerpts from the descriptions of the administrators:

“... Our students do a lot of absenteeism, do not know how to behave teachers ... they smoke. There
is a problem about untidiness of their hair and beard.” (AG2)

“...Students can sometimes damage the school's equipment. Our school has a dormitory; it has
certain times for entrance and exit. There is a discipline problem when they do not obey it.” (AG6)

“The fight is our biggest problem ... Three or five student try to beat one student. The second
problem is that students behavior teachers disrespectfully. Theft is our third big problem.” (AV5)

Table 4 shows the themes and codes from school administrators' explanations of the causes of
disciplinary problems in schools. As seen in Table 4, the school administrators think that the disciplinary
problems in schools mostly originate from the characteristics of students (f = 15), and after students,
sources of disciplinary problems are also families (f = 13) and teachers (f = 10). The school
administrators who think that discipline problems originate from the characteristics related to the
students believe that the reason of discipline problems are adolescence period (f = 11), not developing
responsibility / duties (f = 7), inadequate knowledge of discipline regulations (f = 3) and constellation
(f=3). For example, in his comment on the characteristics of adolescent, AG5 stated that "because of
wannabe, they grow a beard, revolt, or break the rules. There is wannabe problem such as mobile
phone. When a student buys mobile phone, another student tries to buy that mobile phone." One more
idea about this issue is that AG2 explain his ideas about constellation like that "One of the biggest
factors is the environment of friendship, most of the problems stem from friends. For example, female
students say that my friend had a boyfriend but | don't have. | should have. They impress each other.
They ask why you don’t have boyfriend." Not being able to adapt to the school, not knowing public
decency, academic failure and psychological problems have become other problems related to students.
Here are examples of quotes from school administrators' explanations:

“... The current student profile has changed, they cannot be happy with most things. Many students
use antidepressant.” (AG2)

“Some are because of unconsciousness, not knowing the rules, some reasons stem from involvement
in a certain age group ... For example, a friend can support him in a tendency.” (AG6)

“... There is no goal, no purpose, we cannot motivate the future as much as we and our families do,
we need to speak clearly.” (AV6)
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Table3.

Disciplinary Problems in Schools According to School Administrators' Views.

Theme

Codes

GHS
(f)

VHS
(f)

Total
(f)

Failure to fulfill Academic
Responsibilities

Negative Habits

Inadequacies in self-care

skills

Violence

Rudeness

Damaging environment/
equipment

Other

Academic failure / lack of study

Not attending the course

Not coming to school on time

Not bringing course materials

Duty awareness is not fully developed
Escaping from school

No critical thinking

Total

Smoking

Theft

Cheating

Total

Messy appearance

Hair beard clutter

Grungy

Total

Fighting / picking a quarrel

Push-hit  behaviors between parent-
teacher, teacher-student

Violence as a group / becoming gang

Total

Verbal abuse

Disrespectful behaviors towards teachers
Unnecessary debate / Creating debate
Sniping / teasing

Threatening

Total

Damaging school equipment (breaking,
ruining, writing etc.)

Damaging course instruments (breaking,
ruining, writing, etc.)

Total

Closed-minded-mindedness

No expectations for the future

Schools cannot transmit social values to
future generations

Mobile phone (conversation, taking photos,
etc.)

Failure to comply with dormitory rules
Total

L
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Table4.
Causes of Disciplinary Problems in Schools According to School Administrators' Views.

GHS VHS Total
Theme Codes (f) () (f)

Student Characteristics of the adolescence period (flirty, wannabe, rebellious, purposeless, 6 5 15
opinionated, not empathetic, etc.)
Not developed responsibility / duties
Inadequate knowledge of discipline regulations
Constellation (friend circle)
Failure to adaptation to the school
Do not know the general rules of manners / do not act appropriately (rude, disrespectful)
Academic failure
Psychological problems
Aimlessness / lack of goal
Class level
Total
Family Not having a family union (divorce, living in separate cities, etc.)
Economic troubles (unemployment, low income, etc.)
Allowing the children to do whatever they wants
Disinterested (not interested in children and school experience)
Do not know school rules and discipline regulations / missing information
Inconsistent behaviors of parents
Do not accept their children's behavior and defend their selves
Low education level
Cultural differences (rural-urban family structures)
Do not value the child as an individual
Do not give responsibility for children
Violence towards the child in the family
Low expectations for children
Total
Teacher Disagreements between teachers
Unconcerned attitudes and behaviors towards students
Occupational disabilities (classroom management, communication, teaching skills, etc.)
Inadequacies in implementing the rules -
Do not go to class on time
Ignore disciplinary code and procedure / disinterested attitude -
Do not include students in the process of setting rules
Being authoritarian
Not to give responsibility to the student (academic, social) -
Negative personality traits -
Jealousy among teachers -
Not to help school administration -
Total
Environment  Negative examples in the environment students live (neighborhood, district)
Being a rural / sub-socio-economic and cultural environment
Total
School School administrators do not behave fairly to students
environment  No responsibility for students during school work
No positive institutional culture
Students in different academic levels to be together
Gaps while applying the rules
School type (vocational high school-general high school)
Total
The system of Emphasis on academic achievement of students rather than their behaviors
education No deterrence of disciplinary penalties
Non-functional training programs
While evaluations are done, the exams are given great more importance
Frequently changing education policies of the Ministry of National Education
Total
Technology Mobile phone, internet and social media
Total
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School administrators say about family-based theme that, students have absence of family union (f =
9), economic problems (f = 9), permissive parenting understanding (f = 7), not being curious (f = 6) and
not knowing school rules and discipline (f = 5). For example, AV4 explain his views about family theme
like that, "It is very hard to find a student's parents. Even if there is a small problem, unfortunately, they
don't come to school because the parent is either working in the village or being a fragmented family, so
they say I'm not interested in him, his mother interested in him.” AG4 says that about this topic "For
example, in a low-educated family, when a child is in conflict, the child may be able to get rid of it with a
few slaps, but families with high levels of education tend to apply pressure on the child ... This time he
or she is starting to outsource the problems that family members cannot solve". Other highlights about
family are that not accepting their children' behaviour/ defending themselves, low educational level,
cultural differences, lack of value the child as an individual and not giving responsibility to children. Here
are some excerpts from the relevant explanations:

“In the family, a father cannot talk to the child. Mothers and daughters girl cannot talk. They do not
share their troubles ... My child goes from my own, but they play computer in their own room, watch
television, work the lesson, do whatever they want.” (AG4)

“... We often see inconsistencies between parents. His father has no idea what his mother say yes,
she approve. Stresses, boredom, problems, unhappiness, uneasiness that occur in the family are
emerging as problems in children.” (AV7)

When Table 4 is examined, it is seen that school administrators who think that disciplinary problems
originate from teachers emphasize the disagreements of teachers about rules and practice (f = 4) and
irrelevant attitudes and behaviours towards students (f = 4). Not attending classes in a timely manner,
showing an unconcerned attitude, professional inadequacies, exhibiting authoritarian attitudes, and so
on are among other features mentioned in relation to teachers. Examples from the explanations made
in this regard are as follows:

“...they should not be able to apply the rules, | do not apply, someone else applies... When you say
apply this to the teacher, he says that it is not my class.” (AV9)

“... The problem is that teachers do not enter the class in time, in that time some problems occur ...
So teachers tell students to read a book or do a test. Students make noise, and affect others or when
they finish the exam early, they go outside or anywhere.” (AG1)

“... Students say to teachers that you give a lecture. | will get low mark. In this situation, teachers feel
offended. That's the problem. Our teachers also need to be democratized in such situations.” (AV5)

Social environment (f = 5), the school environment (f = 4), the education system (f = 4) and
technology (f = 3) are factors teachers mentioned with only few times by school administrators. The
administrators usually explain the negative examples and low socio-cultural characteristics of students'
environment in the following words; "... Students who come from families which include troubled
people with the school environment when they make friends. Difficulties arise in children who come
from economically troubled families. While some students spend much money, some students can't buy
even one bagel (YV3)” YV5 says that "Rural system is still active in the region that we live. The family and
the features in the area they live support this. Additionally, | can give some examples such as trying to
solve problems with physical violence, following in someone's footsteps”. The unfavourable
characteristics of the school environment are unfair attitudes and behaviours of the administrators, lack
of giving students responsibility, lack of positive institutional cultures, coexistence of the students at
different levels, gaps in application rules of procedures and kind of schools. Examples from the
administrators' explanations on this issue are:

“You will not face many discipline problems as long as you are fair. But if you do not provide justice
in the rules you have applied, problems increase and increase. All students say something.” (AG9)

“In the past, administrations used to make discipline through student control. So we used to
examine students in the mornings and during all the days. Now that we cannot pay attention, the
discipline of authority over students is gone. The problems of students cannot be noticed.” (AV3)
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“You see that the discipline of vocational high schools is a more difficult place. One of the biggest
problems is that students attend the class only two days in the 11th and 12th grades, and in three
days, they are outside in the 11th and 12th grades.” (AV1)

Participants, in relation to the education system, cited the following problems: greater emphasis on
academic success, insufficient disciplinary punishments, ineffective education program, greater
emphasis on exams and frequently changing educational policies, the effects of technology such as
mobile phones and social media. Here are examples of quotations from the statements in this regard.

“The most important factor that disrupts our discipline is students who come from other schools.
Because the students were taken with the exam of TEOG (National Center Exam), then the scores
were removed and problematic students came from various schools. So there is a certain level of
school ... If there is no success at school, it pushes this student to behave disorderly.” (AG2)

“You know even if you prohibit the phone in school today, the phones are computers. Children can
communicate with each other over the phone. This situation creates problems.” (AV3)

Strategies for School Administrators to Handle and Prevent Disciplinary Problems in Schools

Another question directed at school administrators is about what kind of strategies they have to deal
with and prevent disciplinary problems in schools. Eleven respondents indicated that the strategies they
followed disciplinary problems changed according to the nature of the problem, six administrators
stated that they had to follow different paths according to the students (class level, personality traits,
etc.), one administrator stated that he followed a different method according to place where the
problem was realized. The point at which the majority of school administrators (f = 12) agree is that it is
a gradual progressive process involving relevant persons (student, classroom teacher, guidance service,
family and school management), starting with the situation of dealing with disciplinary problems. For
example, while AV5 says "Every event contains its own items. Not every person is the same, not every
event is the same. There are different questions, different personalities, different identities, and
different expectations because of different culture. It is necessary to evaluate each event within itself.
Variables are very different", AV7 says "it depends on what the problem is. Things are not the thing we
do alone. | provide that all staff attend to this process in every area". The themes and codes obtained
from the explanations of the participants about the strategies and techniques they used to deal with
disciplinary problems are summarized in Table 5.

As seen in Table 5, school administrators follow strategies to cope with disciplinary problems, mostly
cooperating (f = 16), one on one interview with the student (f = 13) and guidance (f = 8). Administrators
who stated that they acted more closely with the teachers in the guidance service in order to
understand the problem, its reasons, how it was accomplished and to determine the strategy for
solution adding that all personnel took part in this process when necessary. Eleven school
administrators pointed out interviews with families were important in informing parents about the
situation and sharing responsibility, while the three school administrators explained the cause of the
teams they formed in their schools as at the right time and correct interference. Below are examples of
quotations from the descriptions of the administrators.

“... The first step is to be guided when there are small disciplinary events by school counsellors. We
have teachers who have close dialogue with students. It is also directed to them to reveal events in
all their dimensions.” (AG8)

“We have a team called crisis intervention which is managed by our school counsellor at school. First
of all, we have a strategy to detect the problem, understand the reasons and intervene directly to
the event. We inform the family even if there is a small problem ...” (AV8)

“... Discipline is not just about your own student. There are many different things happening around
the school. There is a drug problem or different events. In that situation, we call the police
immediately. There is a school policeman here; they have been assigned to us by certain police
officers.” (AV1)
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Table5.
Strategies for School Administrators to Handle and Prevent Disciplinary Problems in Schools.
GHS VHS Total

Theme Codes (f) (f) ()
Cooperation Working with the guidance service 7 8 16

Getting help from other staff (classroom teacher, other 7 4

teachers, servant, school security, security officers, etc.)

Family interview 7 4

Working together with the crisis teams in the school 1 2

Total 8 8
Interview with the One on one interview with the student 3 7 10
student
Guiding Directing students to social-sports activities 1 2 8

Encouraging students to scientific activities 1 2

Providing students with responsibilities by giving them 2 -

task

Help student in setting goals 1 1

Applying the training coaching system 2 -

Making class meetings 1 -

To give regular seminars on negative habits 2 -

To give information about disciplinary problems and 1 -

sanctions

Total 6 2
Warning Verbal warning (reminder to student / family 3 2 6

punishment )

Written warning (official information about the 3 1

outcome of the behavior)

Intimidate (sending to the discipline board) 1 2

Total 4 2
Conducting Written expression by the student (reason of behavior, 1 - 4

event etc.)

Monitoring / observing students who have problem 1 1

Action plans 1 -

Total 3 1
Sending to discipline  Requesting the assessment of the problem from - 4 4
committee discipline committee

Total - 4
Imposing Suspending students from school 1 2 3
punishment Fine - 1

Total 1 2

The aim of interviews with students is usually to understand behaviours and causes, to explain
students why behaviours are not appropriate, to remind them rules and to warn. For example, AG9 says
“if the event is not a very big action which is not directed to discipline committee and if they borrow
trouble in the future, we call the students and talk. We warn them not to repeat the same behaviour"
while the AG5 has said that during the interview we try to explain the rules and reasons with examples
to the students and AG5 adds; "for example, can you wear Adana salwar when you serve as a soldier? Is
something like this possible? What happens if you do? When you go to the hospital, the nurses have
dress, right? They do not wear what they want. It is similar in law enforcement agency, and in schools."
When Table 5 is examined, it can be seen that the activities of guidance activities emphasized in the
descriptions of the eight school administrators are to encourage the students to social, scientific
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activities, to try to give responsibility, to help in the goal setting, to provide training coaching.
Participants who stated that verbal warning was usually given during one-on-one interviews with
students or parents stated that written warnings were given after a situation assessed by the
disciplinary committee. According to the descriptions of the school administrators, when the behaviours
stated in the Disciplinary Regulations of the Secondary School are observed, research (f = 4), sending to
the student discipline board (f = 4) and punishment (f = 3) are strategies if the problem is not resolved
with other strategies or if students repeat the inappropriate behaviours despite warning. These
administrators who pointed that their aims were not to punish students stated that in the cases referred
to the disciplinary committee, detailed information about the problem was collected and that the
punishment after the evaluation change according to the nature of the problem. Below there is a
guotation of school administrators' explanations about these strategies.

“Our school has an educational coaching system that we apply. Each teacher has 7-8 students,
according to the student count. These teachers are interested in all of these students' issues. When
our student also has a problem, she/he finds this teacher.” (AG4)

“Our guidance service regularly provides seminars on violence and the use of any harmful
substances. He does class meetings.” (AG3)

“This year, there are a few students who receive disciplinary punishment at our school ... Four girl
students fought outside and for this reason they got temporary debarment, This is why they are
punished. There is no another kind of punishment ...” (AG2)

From the explanations about the strategies of school administrators to prevent disciplinary
problems, four themes were obtained; educational, social, administrative and psychological. The codes
under these themes are also given in Table 6.

As seen in Table 6, the strategies that school administrators follow to prevent disciplinary problems
are mostly educational (f = 18) and social (f = 14). Educational studies focus on educating students and
parents about school rules, functioning and discipline and also orientation and seminar studies aimed at
improving family-child relationships, facilitating student compliance with the school, and raising student
awareness. School administrators who stated that information was regularly conducted by school
counsellor and classroom teachers often expressed that they also try to inform parents and schools
about school procedures and rules during the group or bilateral interviews. Below are two examples of
quotations from the administrators' explanations of this topic.

“... We inform our students in the ceremony area or in the conference hall as administrators. In class,
our class guide teachers inform the students about how to handle discipline at the guidance hour,
about the functioning of our school.” (AG6)

“There are rules that must be made in disciplinary regulation. First of all, we have to tell them well ...
first of all, we do orientation seminars in the 9th grade ... we will organize family seminars to solve
healthy family communication, child-family problems.” (AG4)

It is at the forefront of the social studies that the school administrators prevent disciplinary problems
by cooperating / team work (f = 10), regular interviews with family (f = 9) and home visit. Participants
emphasized that school counsellors are the most cooperated persons in this sense, while other units in
the school and, if necessary, all staff are involved in this process. Organizing scientific, cultural and
sports activities in the school, involving the student council in the process actively, giving the students
responsibility for their school study, taking care of them / spending time with them, making a positive
culture in school and being a positive model for students are other social strategies that school
administrators have voiced to prevent disciplinary problems. Some examples from the explanations
made about these applications are given below.
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Table 6.
Strategies that School Administrators Apply to Prevent Disciplinary Problems.
GHS VHS Total
Theme Codes (f) (f) (f)
Educational Informing students about school rules and procedures 9 9 18
Informing parents about school discipline regulations 9 9
Organizing seminars for family (communication, discipline, 2 1
adolescent psychology, drug abuse, etc.)
Arranging trainings to facilitate students' orientation to the 1 1
school (orientation training)
Organizing seminars for students (motivation, communication, - 2
learning, negative habits, etc.)
Providing student participation in seminars and conferences - 1
outside the school
Total 9 9
Social Cooperating with all units / persons in the school / team work 6 4 14
(guidance service, parent-teacher association, classroom
teachers, workshop responsibilities, etc.)
Regular interviews with families 2 7
Making home visits 3 3
Organize scientific, social, cultural and sports activities in the - 3
school
Adding the student council actively to the process (giving 2 -
responsibility to students)
Creating a positive culture towards family/becoming us 1 -
Model demonstration / exemplariness - 1
Total 7 7
Administrative Identify potential students and monitor their behavior / coaching 2 3 9
system
Applying rules consistently / non-compromise 1 1
Treating fairly 2 -
Providing security (security personnel, camera recording, etc.) 1 1
Making the discipline committee functional 1 -
Making long-term  plans (institution vision,  mission 1 -
determination, etc.)
Strengthening the practice of classroom guidance - 1
Producing alternatives instead of prohibitions (cabinet for mobile 2
phones, change of seating arrangement during exams, etc.)
Total 6 3
Psychological Meeting student needs 2 3 7
Honoring / rewarding students - 2
Guidance works for students who have problems 1 3
Total 2 5

“... We have many ways to prevent disciplinary problems. Some of them are social, sports activities,
cultural activities, we have a school tournament at our school recently, and we had our science fair.
We try to add these children to these kinds of fairs.” (AV6)
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“... We have an active student council consisting of board chairmen and class representatives. These
give us problems, requests and wishes from students. We try to reduce disciplinary problems by
including them in this process.” (AG7)

“First of all, we show all of our teachers or our senior year students as role models. Especially for our
new 9th grade students, we have a principle in which we ask older students about being a model to
these students.” (AV8)

When Table 6 is examined, it is seen that in managerial practices to prevent disciplinary problems,
identifying potential students and monitoring their behaviour / coaching system (f = 5) has come to the
forefront. Administrators who stated that the problematic students were determined by taking the
guidance service and other teachers' views stated that the coaching practice was especially effective in
terms of controlling students. Applying the rules consistently, to be fair, providing school security,
producing alternatives instead of prohibitions, making long-term plans and strengthening the practice of
classroom guidance teachers are among the other managerial practices. Below are examples of excerpts
from school administrators' explanations of these strategies.

“It's important to have security officers in the school. When students go out, we give the signed
paper. We tell them not to send anybody out of this paper.” (AG1)

“... The families are our greatest deficiency. For this we try to run the class guidance counselling
institution. We want class teachers to make home visits in the context of the school family union.”
(AV5)

“... We apply the butterfly system. What does that mean, the child enters each exam in another class
in another school desk. There is no cheating behaviour such as writing on school desks or cheating
from somebody.” (AG5)

“... We identify students with potential for our guidance service. We direct these students to their
favourite teachers, and we implement a coaching system.” (AG3)

Meeting student needs, honouring / rewarding students, guidance works for students who have
problems are covered under psychological strategies. For example, AG3 says "... | call the distressed
students here. | buy tea. | sit and chat. When that student see me out there, he immediately calms
down, expresses his respect to me because I'm older...the most important thing for me is to keep my
respect among students” and AV1 says "we choose the successful class and the student of that month at
school. We announce students who gain appreciation."

School Administrators' Expectations on Effective Discipline

The last question directed to school administrators was to learn about the expectations of effective
discipline, and the themes and codes derived from their explanations are summarized in Table 7.

As seen in Table 7, the school administrators' expectations about effective discipline are mostly
related to family (f = 16), school staff (f = 15) and education system (f = 12). Administrators who are
more likely to support school decisions and practices by families (f = 11) and who expect them to feel
that they are being controlled by their school visits are often "misbehaving occurs if they do not know
that children are being controlled. | mean, the parents often come up with a certain period of time to
show themselves ... If they don't visit the school, students say that my family wasn't interested in me."
Teaching basic rules of behavior, dealing with children's environment and out-of-school places and
problems, love and respect based discipline, giving children a sense of responsibility, and other attitudes
and behaviors that administrators expect from their families. For example;

“... Trouble is in the family. If a child comes in at 10.00 pm o'clock, at 11.00 pm o'clock, and family
does not ask student where his/her is, no one can prevent negativity that this child will face soon. So
families should be careful about this issue.” (AG4)
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School Administrators' Expectations on Effective Discipline.

Theme

Codes

GHS

VHS

Total
(f)

Family

School staff

Education
system

Local
government

Students

Universities

Supporting school decisions and practices

Follow the child's behavior

Teaching basic behavior rules to the child

Children care (their problems, friend environment, places to go,
etc.)

Love and respect based discipline

Gaining sense of responsibility

Being a positive model

Total

Acting together / coherence

Supporting school management decisions and practices
Cooperation / teamwork

Being aware of duties and responsibilities

Acting in accordance with laws and regulations

Love and respect based discipline

Being aware towards to students /taking care of them

Directing students to social and cultural activities

Gaining sense of responsibility

Total

No deterrence of disciplinary penalties

Emphasis on giving positive values to students in all levels of
education

Arrangement of discipline regulation and related legislation
according to the necessities of the time.

Regulation on school administration and teachers

Correct orientation according to student characteristics

Clearness of the regulations

Creating model schools

Regulations should not change frequently

Increasing number of school counselor at school

Arrangement of a measurement-evaluation system that
distinguishes between successful and unsuccessful

Acquisition of basic rules of conduct in basic education

Total

Provincial directorate for national education and district national
education directorate should support school administrators and
teachers

Municipalities should open centers to make use of young
people's spare time

Security directorates should ensure the security of schools and
the school environment

District counseling and research center should regular seminars
Total

Trying to change / correcting students behaviors

Taking responsibility

Total

Providing qualified pedagogy education

—_
N =]

[any

N NNEFEPRPNNNOUONNO

= N RO

Ll S~ o T e e B o TR N I N o o

P PR RPNW = NN O ' -

0

N

NNR R AR

16

15

12

744



Fatma SADIK, Halil ibrahim OZTURK — Pegem Egitim ve Ogretim Dergisi, 8(4), 2018, 729-770

“... We should also pay attention to the students' friend selection. We experienced this situation.
Problem stems from their friends. The father said that you will leave this friend. She said she would
prefer her friend. Controlling should occur from scratch.” AG2

“... not only the student, but if the mother or the father of the student creates a violent atmosphere
at home, | believe that in childhood, both the verbal and the physical violence affect these students
... We can win these children with love, not with fear.” AV8

When Table 7 is examined, school administrators should expect that the school staff (principally
teachers and other officials, security officers, housekeeping staff etc.) should act jointly / consistently (f
= 15), stand behind the decisions of the school management (f = 15) and being aware of their
responsibility (f = 5). Participants who indicated that discipline was provided by labor in explaining what
they were doing on this issue emphasized that this responsibility belongs to everyone and should be
acted as a team. According to the school administrators, when there is no common action, there are
gaps in practice, conflicts between teachers and productivity decrease. Below are sample excerpts from
the explanations.

“... According to the guidance service, you should provide the child with all kinds of democratic
things. Here you will not be angry; you will not disrupt your motivation. According to the teachers'
understanding, we have to be completely authoritarian ... So we are in a tight situation between the
teacher and the guidance service as the school administration. Sometimes they do not meet in the
middle. There is always conflict.” (AG3)

“... We have 550 students, in some schools; the number of students is more than us. You cannot get
into their head ... Here, the class teacher and the guidance teacher should conduct a good study, the
student should be introduced us well. So let us demonstrate what we will do about discipline.” (AG9)

“... When people are doing their jobs well, when they protect their jobs, when there are no gaps,
there is no problem ... The turmoil comes out of the gap ... When a teacher does not give the
necessary attention to the lesson or doesn't give a lecture ... When the next teacher is seriously
embracing the job, students also want this teachers to teach knowledge the previous teacher can't
teach.. The gaps of the previous teacher bring trouble on the next teacher.” (AV6)

Acting in accordance with laws and regulations, implementing respectful discipline, being sensitive /
interested in students, directing students to social, cultural activities and giving responsibility awareness
are other expectations that school administrators have expressed from school staff. In particular,
administrators (f = 3) who stated that they were not disciplined to scare, beat or expel stated that
primarily teachers and other personnel should approach students by trying to persuade them as much
as possible, rather than " you have to do this". For example, AG3 stated that "... discipline should be
based on respect, children shouldn't be afraid, they should think as an administrator, how do I look in
the face if | make mistakes? “ Regarding the expectations for taking responsibility, dealing with students
and directing them to social activities are necessary, AV1 "... young people need to be directed in some
way to sports, social activities ... There are schools that really do this. They are in a very bad place.
However, with such studies, they become schools where other things are spoken today ". The
expectation expressed by the school administrators participating in the research about the educational
system has been mostly directed to discipline and value education. One of the administrators (AG5) who
stated that the punishments in the discipline regulations are not deterrent and should be arranged
according to the age requirements says “... punishment may not finish everything, but this time, when
the importance of the punishment does not remain, the good is also becoming bad. The regulation
should be able to make changes in this sense.” AV4 who support this idea say "Sometimes, students are
confronted with such crimes that they don't place in disciplinary regulations. Computer crime has
begun. One day, tablet computers will come; there are a number of crimes that we may encounter.”
They say “Regulations should be updated and deterrent". The other expectations expressed about
disciplinary regulation are that it should be clear and often not to be changed. Below are excerpts from
the views of the two administrators who made statements about this.
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“The student who behaves without discipline needs to pay the price for it. You penalize. But at the
end of the year, it is removed. If the child knows it, he swears at teachers, stabs someone, sells
marijuana at school, he can do everything.” (AG5)

“Disciplinary regulation is unfortunately not deterrent and there are a lot of details. For example,
there was a student who was supposed to break off his relationship immediately from school. We
referred this to the provincial disciplinary board and they referred it to the district disciplinary board.
They said that a paper was missed, and they responded after a month. However, | needed urgent
solution of that matter ... How can | perceive a theft incident as normal?” (AV4)

Focusing on teaching in the education system and placing more emphasis on academic achievement
are pointed out by school administrators (f = 4). They have emphasized that importance should be given
to provide positive values in all levels of education. For example, AG7 commented on this: "... we are
making the biggest mistake; we place importance on academic achievement as a science high school.
But the behavior of the child is not very important. We think that they can be easily hurt. " while AV7
thinks, "Education probably lags behind a little bit ... We always evaluate students with the information
they learned in mathematics class, chemistry class, literature class, geography class ... a good way of
educating people is not just to teach mathematics at school". Other expectations that school
administrators have expressed about the education system are; reorganization of the school
administration and regulations related to the teachers, establishment of model schools, providing
correct vocational orientation training to the students, increasing of the number of school counselors,
preparing valid and reliable measurement evaluation system and gaining basic behavior rules in primary
education. Below are examples of explanations in this direction.

“That is, first of all, regulations should be arranged and the statute of the teacher should be
protected. That is, the teacher should not think that where it goes to the end when the disciplinary
rules are run against the student, he should not be afraid to punish students.” (AV2)

“... In a case a few days ago a teacher changes the position of a student in the name of the course
order, the next day the student’s mother comes and pulls the teacher' hair and she falls down the
stairs. Therefore, serious sanctions must be used in situations preventing people practicing their
duties.” (AV5)

“As regards discipline, it is first necessary to target people. The teacher does not want to come to
school, he studies at any department and does not practice this profession. Then we keep this child
here for extra 4 years. If there is a department that will attract the child's attention, it can be
provided.” (AV6)

As seen in Table 7, six administrators expect local administrations to implement following
applications for effective discipline: Provincial directorate for national education and district national
education directorate should support school administrators and teachers, Municipalities should open
centers to make use of young people's spare time, Security directorates should ensure the security of
schools and the school environment, District Counseling and Research Center should regular seminars.
One of the administrators (AG9) stating that district and provincial national education directorates
should not act according to parental complaints says "In the complaints of the parents, it is necessary to
ask the headmaster, deputy principal and the disciplinary board about the reasons, or they should
support us", AG4 emphasized that the municipalities should open youth centers "... they can create a
chess club, create an artwork, open a painting course ... they can open some centers to save children
from the street crime". One of the administrators (AV3) who pointed out that they needed support for
school safety says, "The problem we face is vagabond in streets. They come in front of the school; they
disturb the students and staff", the other administrator (AV5) explain his expects and the reasons as
"Teacher should not back with fear as | have not seen it. Because this is when we say bad, aggressive
schizophrenia, like a mentally ill student profile can appear and terrorize at the school. The police can
support more ".
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Discussion, Conclusion & Implications

As a result of the study, it was seen that the school administrators defined the discipline as
responsibility, system and order. Main task of school administrators is to fulfil the basic functions of the
school, to provide necessary resources within the framework of laws and regulations, and to maintain
effective education and training services at school (Sisman, 2010). In research, it is seen that the school
administrators perceive the primary tasks of them as providing the best way of students' learning and
realizing the goals of the school (Glimiseli, 2001, Louis, Dretzke & Wahlstrom, 2010, Sezer, 2016).
Therefore, the emergence of these three themes as a result of research is natural in the sense that they
are directly related to the task areas of the administrators. This is because quality in education services
requires regularity in the education environment, and order requires that everyone in the system fulfils
their responsibilities (Burden, 1995; Yigit, 2007). According to school administrators' views, disciplined
school is a successful school where all staff and students fulfil their duties. According to this result, it can
be said that school administrators' views about discipline and disciplined school are parallel to each
other and research findings are consistent. Emphasis placed on the fact that the discipline is not a
pressure or coercion is in the point of making the school administrators think that they give priority to
the success and happiness of the students in the decision-making process (Cinkir, 2010; Sisman & Turan,
2004).

According to the results obtained, the most common disciplinary problems in high schools
participants work are academic failure, disguise, fighting, smoking, oral defamation, theft, disrespectful
behaviours towards the teacher and cheating. This result, in the relevant literature, is similar to the
results of the studies conducted by high school teachers (Akar, 2006; Akpinar & Ozdas, 2013; Bayraktar,
2015; Celik, 2007; Celik & Ereskici, 2008; Duran, 2011; Kulaksizoglu, 1989; Sadik & inal, 2011; Siyez,
2009). According to the Disciplinary Regulation on Secondary Education Institutions (MEB, 2016), these
behaviour types are behaviours that have wide scope and should receive disciplinary punishment.
Therefore, it is natural for school administrators to identify the problems that are reported from
teachers as disciplinary problems in schools and reflected to discipline committee. According to the
school administrators, disciplinary problems are mostly caused by the inadequacy / disinterested
behaviour of students, families and teachers. School administrators who emphasize that students are in
adolescence period lay emphasis on the economic troubles of students' families, their understanding of
methods of child care-education and parental discords. The rapid physical and emotional changes
experienced by adolescent during adolescence period increase their tendency to have negative
behaviours and negatively affect their social relations with their friends, family and teachers
(Kulaksizoglu, 1989; Piwowar, Thiel, & Ophardt, 2013). In this case, it is inevitable that disciplinary
problems arise if teachers' disinterestedness, disagreements and professional inadequacies are added.
Similar research results show that adolescent problems, problems experienced in family, and negative
teacher attitudes increase discipline problems (Agir, 1991; Atici, 2007; Cergi, 2009; Cimen & Karaboga,
2015; Silva, Negreiros, & Albano, 2017; Weishew & Peng, 1993).

The results obtained show that the school administrators participated to the study are more likely to
cooperate and to have an individual interview with students to deal with disciplinary problems.
Guidance teachers and class teachers are among the first people who cooperate. Educational guidance,
warning, research, referencing students to refer to disciplinary committee and punishment are other
strategies. In the similar research conducted with both teachers and school administrators, it is seen
that cooperation and interview with students are among the basic strategies to deal with by disciplinary
problems (Demirel, 2013; Duran, 2011; Sackey, Amaniampong & Abrokwa, 2016; Silva et.al. 2017; Siyez,
2009). Cooperation with internal (administrative staff, teachers, students, assistant staff) and external
factors (such as School Protection Association, parent-teacher association, etc.) (Ulugay, 2005) and
giving necessary trainings towards students and families and sharing responsibility (Demirel, 2013) are
among basic duties of school administrators. Therefore, the solution point of the administrators who
relate the reason of the disciplinary problems mostly to students and families can be seen as a sign of
sharing the responsibilities in the process of providing discipline by asking for the family, children and
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teachers. Administrators' expectation from families is to support them, teachers are coherent and
cooperative.

As a result, this research has shown that school administrators' definitions of discipline are related to
their positive and task areas, and they are perceived as disciplinary responsibility, system and order.
Administrators who define the disciplined school in this direction have often emphasized the staff who
fulfil their responsibilities, training activities, and the physical order of the school building. The
behaviours expressed as disciplinary problems are behaviours that should be reflected / are reflected to
school management. The causes of disciplinary problems are related to the behaviour patterns of
students, families and teachers. It is seen that cooperation and guiding students are among the basic
strategies to deal with disciplinary problems. The expectations of administrators who think that they are
alone in this process from families and teachers are support, cooperation and consistent behaviour. In
line with these results we can make following recommendations; organization of all activities to be
provided in discipline in school should be done towards students, teachers and families (1) decisions
should be taken together (2) sharing of responsibilities and consideration of follow-up (3) supporting
school to provide environmental safety (4) referencing to the relevant authority of the concrete
proposals for the desired / expected changes in the discipline regulation (5).

748



Fatma SADIK, Halil ibrahim OZTURK — Pegem Egitim ve Ogretim Dergisi, 8(4), 2018, 729-770

Tiirkce Suiriim

Giris

GUnlmuzde meydana gelen bilgi ve iletisim teknolojisindeki degisimler ve gelismeler, toplumlarin
sosyo-ekonomik, siyasi ve kiltiirel yapilarini degisime zorlamaktadir. Bu degisimlerden ve gelismelerden
en fazla etkilenen kurumlarin basinda da okullar gelmektedir. Okullar, toplumu etkileyen ayni zamanda
da toplumdan etkilenen kurumlardir. Bu etkilesimle birlikte okullar, geleneksel egitim-6gretim
anlayisindan vazgecmekte cagdas yasamin ihtiyag duydugu insan giiclinii yetistirme islevini yerine
getirmek icin yeni yapilar, yeni anlayislar kazanmaktadir (Duran, 2011). Bu yapilar ve anlayislar belirli bir
sistem igerisinde var olmaktadir.

Sistemler saghkli bir dizen icerisinde calisarak amaclarina ulasabilmektedirler (Akar, 2006).
Sistemlerin amaglarina ulasabilmeleri igin girdileri alip isledikten ve girdileri sistemin istenilen amaglarina
uygun bir sekilde donustlrdikten sonra cikti vermeleridir. Egitim sistemlerinde bu isi okullar
yapmaktadir. Okul adi verilen orgitler girdi olarak 6grencileri almakta, amaglara uygun olarak davranis
degisimi saglayan ¢abalar sunmakta ve degismis Uriin olarak 6grenciyi sistemin disina ¢ikarmaktadir.
Egitim alanindaki bu isleyisin en acik gozlendigi temel sistemler okullardir (Keskinkili¢, 2007, pp. 7-8).
Okullarin basariya ve amaglarina ulasabilmesi icin saglikli ve diizenli bir ¢alisma ortamina gereksinimi
vardir. Bu isleyen sistem icinde olusacak aksakliklar basariya ve amaglara ulasmayi engelleyecektir. Buna
engel olacak faktorlerin basinda okullarda yasanan disiplin sorunlari gelmektedir (Akar, 2006).

Disiplin sorunlari veya istenmeyen davranislar, 6gretime ve 6grenmeye tesir eden, basariya ulasmayi
zorlastiran veya engelleyen davranislardir. Ancak, davranislardan hangisinin basariya ulasmayi
zorlastirdigini veya engelledigini belirlemek glictlir. Clnkl okul, ¢cok sayida bireyden olusan bir 6rgiittdr.
Ogrenciler, basarili olmak icin birbirinden farkli kosullara gereksinim duyarlar ayrica hangi davranislari
kimin, ne zaman, nasil algilayacagl ve bunlardan nasil etkilenecegi konusunda da kesin yargilarda
bulunulamaz. Bundan dolayi, okulda gérilen istenmeyen davranislari belirlemek, 6nlemek, diizeltmek
icin cok yonlu bakis agisi gerekmektedir. Cok yonli bakis agisi, 6gretmenler, 6grenciler, okul ¢alisanlari,
okulun icinde bulundugu toplumsal cevre, Ulkenin egitim ve siyasi politikasi ve elbette ydneticiler
aracihigiyla saglanmaktadir. Okullarda 6nceden belirlenen amaclar, ilkeler ve politikalar dogrultusunda
o6gretim yapiliyorsa da her okulun fiziksel olanaklari, bireyler arasindaki iletisim orintiisi, yetkilerin
kullanilisi, kurallarin uygulanisi gibi konularda 6zgiinlik gosterir. Okullarin farkl 6zellikler géstermesinin
temelinde insan etmeni bulunmaktadir. Okulun isleyisini yiriten temel insani etmen de ydneticidir
(Sarpkaya, 2005).

Milli egitimin amaglarina uygun bir sekilde eldeki bitiin kaynaklarin kullanilmasindan ve en yiiksek
seviyede verim elde edilmesinden sorumlu olan kisilerin basinda egitim yoneticileri gelmektedir (Yalgin,
2011). Okullardaki egitim yoneticileri de basta okul midiri olmak lizere muadir yardimcilarindan
olusmaktadir. Okul yoneticisi, okuldaki ayriliklari, anlasmazliklari ve kutuplasmalari yonetme bigimiyle
ortak paylasim alani olan okullarin basarisini etkilemektedir (Turan, Yildirm, & Aydogdu, 2012). lyi
yonetilmig bir disiplin sorunu, okullarda birlestirici, blitinlestirici ve sosyallik yaratici bir etki olusturur.
Okullardaki problemlerin ¢6ziimlinde ve karar verme agsamalarinda isbirligi icerisinde ekip ¢alismalarinin
yapilmasi 6nemlidir. Okul yoneticisinin disiplin sorunlarina karsi daima hazirlikh olmasi gerekir, ¢inki
okul ortamindaki gliclerin ve gruplarin akiciliklari oldugundan kiglik strtismeler bile beklenmedik
sonuglara ulasabilir. Okul yoneticisi bu sorunlari dncelikle iyi tanimali, sonraki asamada ise dinamik
yontemlerle ¢ozmeye calismalidir. Okul yoneticisinin disiplin sorunlarini énlemek veya ¢dzmek icin
izleyecegi yol birlestirici ve uzlastirici olmahdir. Okul igcindeki ya da disindaki bireyleri ve gruplari, okulun
amaclarina yonelik olarak eyleme gegirebilmesi igin, egitim yodnetiminde oldugu kadar davranig
bilimlerinde de iyi yetismis olmasi gerekmektedir. Bunun gibi bir okul yoneticisi, disiplin sorunlarini
deneme ve yanilma yontemi yerine, bilim yoluyla ¢6zmeyi sececek ve sonucunda basaracaktir. Okul

749



Fatma SADIK, Halil ibrahim OZTURK — Pegem Egitim ve Ogretim Dergisi, 8(4), 2018, 729-770

yoneticileri, yonetim sekillerindeki ve problem ¢6zme yontemlerindeki olumlu gelismeler araciligiyla
okullari daha yaganabilir ve egitim 6gretim amaglarina daha uygun yerler durumuna donustirebilirler.
Egitim sisteminde karsilagilan ve kisa donemde ¢ozilebilecek bazi disiplin sorunlarini ortadan
kaldirabilmek icin bu 6zelliklerin ortaya konulmasi gerekmektedir. Okul yoneticileri bu nitelikleri
sagladiklarinda, problem ¢o6zen, egitim etkinliklerini kolaylastiran egitim liderleri durumuna gelebilirler
(Koger, 2014, pp.3-4).

ilgili literatiir incelendiginde disiplinin daha c¢ok sinifta disiplin olarak irdelendigi ve yapilan
arastirmalarin ilkokul ve ortaokul kademesine yogunlastigl gorilmustiir (Cubukgu & Girmen, 2008;
Demirel, 2013; Gezer, 2015; ilhan, 2016; Kazu, 2007; Koger, 2014; Olgek, 2014; Ustiin & Ereg, 2009;
Yalgin, 2011; Yilmaz & Babaoglan, 2013). Ortadgretim dizeyinde yapilan sinirh arastirmada da benzer
durum gorulmdis, 6gretmen ve 6grenci gorisleriyle sinifta disiplin konusunun ele alindigi saptanmistir
(Akpinar & Ozdas, 2013; Celik, 2007; Giiner, 2009; Hallag, 2016; Hanhan, 2012; Siyez, 2009). Egitimsel bir
cevre iyi bir disiplin gerektirmektedir ve disiplin sorunlarinin etkili ¢6ziimu, 6zellikle bu ortak cevreyi
paylasanlar arasinda bir fikir birliginin olusmasina baghdir (Sugai & Horner, 2002). Bu nedenle disiplin
konusuna okul yoneticileri agisindan da bakmanin 6nemli oldugu diisliniilerek liselerde gorev yapan okul
yoneticilerinin disiplin ve disiplin problemlerine yonelik gorislerini irdeleyen bir ¢alisma yapmaya
gereksinim duyulmustur. Arastirmada asagidaki sorulara yanit aranmistir:

1. Okul yoneticileri disiplini nasil tanimlamaktadir?

2. Okul yoneticilerine gore disiplinli bir okul hangi 6zelliklere sahiptir?

3. Okul yoneticilerinin okulda yasanan disiplin sorunlari ve nedenlerine yonelik gérisleri nasildir?
4

. Okul yoneticileri disiplin problemleriyle nasil bas etmekte ve énleme amaciyla ne tir stratejiler
izlemektedirler?

5. Okul yoneticileri etkili disiplin konusunda kimlerden ne tiir beklentiler icindedir?

Yontem

Bu bolimde arastirmanin modeli, ¢alisma grubu, veri toplama araglari, verilerin toplanmasi ve
verilerin analizinde kullanilan tekniklerle ilgili bilgiler yer almaktadir.

Aragtirmanin Deseni

Bu arastirma olgubilim (fenomenoloji) deseninde nitel bir arastirmadir. Olgubilim arastirmalarinin
amaci, bireylerin bir olguya iliskin algilarini, yasantilarini ve bunlara yikledigi anlamlari ortaya
cikarmaktir (Creswell, 2007, p.57; Yildinm & Simsek, 2013, p.78). Bu nedenle olgubilim arastirmalarinda
arastirmaci, katilimcilarin kisisel (6znel) tecrlbeleri ile ilgilenir, bireylerin algilarini ve olaylara
yukledikleri anlamlari 6grenmeye calisir (Akturan & Esen, 2008, p.83). Bu arastirmada ele alinan olgu
“disiplin” olup, incelenen olgunun 6ziine inebilmek igin farkli tirdeki ortadgretim kurumlarinda goérev
yapan okul yoneticilerine ulasilmistir. Arastirmada yoneticilerin disiplini nasil algiladiklari, disiplinli bir
okulu nasil tanimladiklari, okullarinda yasanan disiplin sorunlarini nasil yonettikleri, disiplin sorunlarinin
nedenleriyle ilgili gorusleri ve etkili disiplin konusundaki beklentileri detayl bir sekilde incelenmistir.
Katilmcilar hem 6gretmenlik hem de okul yonetimindeki deneyimleri agisindan disiplin olgusunu
incelemeye uygun kisilerdir.

Calisma Grubu

Arastirmanin ¢alisma grubunu dokuzu meslek lisesinde (ML), dokuzu genel lisede (GL) gorev yapan
18 okul yoneticisi olusturmaktadir. Okul yoneticilerinin gorev yaptigi okullar Kozan merkezinde
bulunmaktadir. Katihmcilarin doérdi kadin ((YM7, YM8, YM9, YG7), 14’ U erkektir. Altisi 50-58 yas (YM2,
YM3, YM4, YG2, YG3, YG4), sekizi 40-48 yas (YM1, YM5, YM9, YG1, YG5, YG6, YG8, YG9), dordi ise 32-38
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yas araligindadir. Okul yoneticilerinden Ggl (YM7, YMS8, YM9) Ug yil; altisi (YM1, YM2, YM3, YM4, YMS5,
YM6) 5 yil; biri (YG7) yedi yil, biri (YG9) sekiz yil diger yedi yonetici ise 10 yilin Gzerinde 6gretmenlik
deneyimine sahiptir(YG1, YG2, YG3, YG4, YG5, YG6, YG8). Katihmcilarin ikisi (YG7, YG9) 6-10 yil; sekizi
(YG1, YG3, YG5, YG6, YG8, YMS5, YM6, YM7, YM9) 10-15 yil; gl (YM1, YM2, YG2) 16-20 yil ve lgl (YM3,
YM4, YG4) 20 yildan fazla bir stiredir okul yoneticiligi yapmaktadir.

Veri Toplama Araci

Olgubilim arastirmalarinda baslica veri toplama araci gérismedir (Yildirim & Simsek, 2013, p. 80). Bu
arastirmada da veri toplama araci olarak Gorlisme Formu kullanilmistir. Gériisme formu ilgili literatlre
dayall olarak arastirmacilar tarafindan gelistirilmis, uzman gérisleri (Cukurova Universitesi Egitim
Fakdiltesi Egitim Bilimleri Bolimiinde 5 6gretim lyesi) dogrultusunda son halini almistir. Gorlisme formu
toplam 10 sorudan olusmaktadir. Veriler 2014-2015 egitim-6gretim yili, ikinci doneminde Mart-Nisan
aylarinda okul ziyaretleri yapilarak toplanmistir. Okul yoneticilerinin odalarinda gerceklesen gérismeler
tek oturumda tamamlanmis, ortalama 20-30 dakika stirmustir. Katihmcilar izin verdikleri igin gérisme
esnasinda ses kayit cihazi kullanilmistir.

Veri Analizi

Arastirma verilerinin analizinde nitel veri analiz tekniklerinden icerik analizi kullanilmistir. Oncelikle
ses kayit cihazi kullanilarak elde edilen veriler bilgisayar ortaminda yaziya gegcirilmis, toplam 83 sayfa
ham veri metni elde edilmistir. Daha sonra ham veri metinleri arastirmacilar tarafindan birbirinden
bagimsiz olarak satir satir okunmus, arastirmanin amaci gergevesinde anlamh boélimlerin alti gizilerek
yanina anahtar kavram/kavramlar (kod) yazilmistir (Yildirrm & Simsek, 2013, pp.227-231). Daha sonra iki
kodlayicinin kodlari arasindaki uyum Miles ve Huberman’in (1994, p. 64) formullyle (Guvenirlik=goris
birligi/goris birligi + gorus ayriligi x 100) test edilmis ve uyum orani .83 olarak hesaplanmistir. Farkli
kodlama fikrinin oldugu durumlarda kodun ne olacagina iki arastirmaci uzlasarak birlikte karar vermis ve
daha sonra birlikte temalar atanmistir. Daha sonra elde edilen tema ve kodlar uzman gérisine
sunulmus (Cukurova Universitesi Egitim Fakiiltesi Egitim Bilimleri Bolimiinde 5 6gretim (iyesi), son
asamada karsilastirma kolayhgi saglamasi amaciyla veriler tablolarda diizenlenmistir. Temalar ve kodlar
sunulurken tanimlayici olunmaya dikkat edilmis, yoneticiler icin YG1 ve YM9 seklinde kodlar kullanilarak
ifadelerinden dogrudan alintilar yapiimistir. Ornegin, YG1 alintinin genel lisede gérev yapan birinci; YM9
ise meslek lisesinde gorev yapan dokuzuncu yoneticinin goriisi oldugunu géstermektedir.

Bulgular

Bu boélliimde, arastirmadan elde edilen bulgular alt amaglar dogrultusunda asagida sunulmustur.

Okul Yoneticilerinin Disiplinin Tanimina Yonelik Gorisleri

Gortsme sirasinda okul yoneticilerinin disiplin konusunda goéruslerini almak amaciyla ilk olarak “Size
gore disiplin nedir, nasil tanimlarsiniz?” seklinde bir soru yoneltilmis, katilimcilarin tamami bu soruya
cevap verirken disiplinin ne oldugu (olumlu) ve ne olmadigina (olumsuz) yonelik agiklama yapmislardir.
Elde edilen bilgiler Tablo 1'de yer almaktadir.

Tablo 1'de goruldigi gibi disiplin okul yoneticileri tarafindan ¢ogunlukla sorumluluk (f=14), sistem (f=8)
ve dizen (f=7) olarak algilanmaktadir. Otokontrol (f=4), kurallar (f=3) ve karsilikli saygi (f=1) ise
katilimcilarin disipline yonelik yaptiklari diger tanimlar olmustur. Disiplini sorumluluk olarak algilayan
okul yoneticileri kurallara uygun davranma (f=10) ve tim personelin gorev ve sorumluluklarini bilmesini
(f=6) 6ne cikarirken, sistem temasi altinda disiplinin kurallar bitind oldugu (f=3) ve okullarin Milli Egitim
sistemine uygun hareket etmesi gerektigi vurgulanmistir (f=3).
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Okul Yéneticilerinin Disiplin Hakkindaki Gortisleri.

Tema

Kodlar

GL

—_
=)
=2

ML
(f)

Toplam

(f)

Olumlu
Sorumluluk

Sistem

Duzen

Otokontrol

Kurallar

Karstlikh

saygl
Olumsuz
Psikolojik

Fiziksel

Zihinsel
Sistem

Kurallara uygun davranma

TUm personelin gérev ve sorumluluklarini bilmesi
Ogrencilerin toplumsal kurallara uymasi

Toplam

Kurallar biitinu

Okullarin Milli Egitim sistemine uygun hareket etmesi
Basariya ulasma

Kurumsal kimlik

Toplam

Egitim ve 6gretim faaliyetlerinin ylrimesi

Tertip/her seyin yerli yerinde olmasi

Toplam

Kisinin kendini ydonetmesi

Kisinin 6zglivenini kontrol altinda tutarak davranmasi
Toplam

Ogrencileri olumluya sevk eden, olumsuzluklari engelleyen
format

Toplam

Ogretmen ve &grencilerin saygi cercevesinde diyalog kurmasi

Baski kurma (yasaklama, zorlama, sikiyonetim, denetleme vb.)
Korkutma

Bagirma/azarlama

Serbest birakma / izin vericilik

Yildirma

K6tu konusma

Kisiligi torpileme

Kotulik yapma

Toplam

Siddet

Dayak

Sertlik/sert davranma

Toplam

Dislinmeyi engelleme

Odiil-Ceza mekanizmasini isletmek
islerin gelisigiizel ilerlemesi, basibosluk
Toplam
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=
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14

15

Disiplini
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dizen olarak tanimlayan okul ydneticileri
yurimesi/islemesine yogunlasirken (f=5), disiplini otokontrol olarak ifade eden yoneticiler kisilerin kendi
davranislarini ydnetebilmesi (f=4) tizerinde durmuslardir. Ornegin, bu konudaki goriisiinii YG6 “Disiplin
uyulmasi gereken kurallardir, kurallara uygun davranmadir” seklinde belirtirken; YG3 “Okulda olmasi
gereken egitim 6gretimin dizenli bir sekilde yurimesidir’ seklinde aciklama yapmistir. Tablo 1’'de
gorildigu gibi okul yoneticilerinin ¢ogunlugu yasaklama, zorlama, sikiydnetim, denetleme vb. yoluyla
kisi/kisiler Gzerinde baski kurmanin (f=14), korkutma (f=5) ve bagirma-azarlamanin (f=4) vb. disiplin

daha c¢ok egitim-6gretim faaliyetlerinin
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olmadigl konusunda hem fikirdir. Bazi okul yoneticileri ise fiziksel olarak siddet uygulamak, dayak atmak
veya sert davranmak (f=5), zihinsel olarak disinmeye engellemek (f=4) ve sadece o6dil ceza
mekanizmasini isletmek veya isleri basibos birakmanin disiplin olamayacagini belirtmislerdir. Asagida
okul yoneticilerinin agiklamalarindan alinti 6rnekleri yer almaktadir:

“Despotluk yaparak, zorlayarak yapilan hicbir sey disiplin degildir. Clinki disiplin gonallilik arz
etmeli, degismeye yonlenmedi. Disiplin aslinda goniilltlik arzi Gzerine olan bir seydir bana gore.”
(YM®6)

“Disiplin baskici bir tavirla 6grencilerin 6zgir diisinmesini, yaratici disinmesini engelleyici davranis
da degildir. Yani sirf dayakla da olmaz, bu disiplin degildir.” (YG2)

“Disiplin birilerini korkutmak, birilerini degisik yontemlerle baski altina almak ve Kkisiliklerini
torpllemek degildir.” (YG4)

Okul Yoneticilerinin Disiplinli Bir Okulun Ozelliklerine Yonelik Goriisleri

Okul yoneticilerine yoneltilen ikinci soru ise disiplinli bir okulun ozellikleriyle ilgili gbrisleri olmus,
verdikleri cevaplar Tablo 2’ de 6zetlenmistir.

Tablo 2.
Okul Yéneticilerinin Gériislerine Gére Disiplinli Bir Okulun Ozellikleri.

GL ML Toplam

Tema Kodlar (f) () (f)
Sosyal Tam personelin sorumluluklarini zamaninda yerine 5 5 17
getirmesi
Ogrencilerin sorumluluklarinin bilincinde olmasi 2 4
Kurallara uyma yoniinde olusmus olumlu bir okul 1 1
kdltara
Olumlu davranislarin desteklenmesi 1 -
Markalasma 1
Disiplin problemlerinin olmamasi/en aza inmesi 1 -

Davranis kurallarinin agik ve net olmasi - 1
Toplam 8 9
Akademik/entelektiiel Egitim-6gretim faaliyetlerinde aksama olmamasi 4 5 12
Akademik basarinin yiksek olmasi 1 2
Mesleki gelisim icin caba gosterilmesi - 2
Okulda kitap okuma oraninin yiiksek olmasi 1 -
Toplam 6 6
Fiziki Bltiin materyallerin eksiksiz olmasi 1 2
Temiz-diizenli bir ortama sahip olma 1 -
Toplam 2 -

Tablo 2 incelendiginde, okul yoneticilerinin disiplinli bir okulu daha ¢ok sosyal (f=15) ve
akademik/entelektiel (f=11) ozelliklerle tanimladigi, sadece iki yoneticinin okulun fiziki dizenine
degindigi gorilmektedir. Disiplinli bir okulun sosyal 6zelliklerini ¢cogunlukla 6gretmen ve 6grencilerin
sorumluluklarini bilmesi ve yerine getirmesi olarak agiklayan yoneticiler, akademik agidan egitim 6gretim
faaliyetlerinde aksama olmamasini, akademik basarinin yiksekligini ve mesleki gelisim c¢abalarini
vurgulamislardir. Asagida yoneticilerin agiklamalarindan iki 6rnek alinti verilmistir:

“Disiplinli bir okul, diizenli bir okuldur, derslerde islenmesi gereken konularin zamaninda islendigi,
derslerin kaynatiimadigl, tertipli, diizenli, temiz ondan sonra kavga, dovis gibi olaylarin pek olmadigi,
iste okulda ne olmasi gerekiyorsa bunlarin daha ¢ok oldugu bir okuldur.” (YG5)
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“Bana gore disiplinli bir okul egitim 6gretimi tam, zamaninda, eksiksiz oldugu bir okuldur.
Ogrencilerin derslere vaktinde geldikleri, 6gretmenlerin derslere vaktinde girdikleri, teneffiislere,
derse giris cikislarin riayet edilmesi, 6grencilerin derse galismasi, 6gretmenlerin derse hazirhkl
gelmesi, bunlarin hepsini sayabiliriz.” (YM2)

Okul Yoneticilerinin Okullarinda Yaganan Disiplin Problemleri ve Nedenlerine Yonelik Gorusleri

Gortismede katilimcilara yoneltilen bir diger soru kendi okullarinda yasanan disiplin problemleri ve
nedenleriyle ilgili goérislerini belirlemeye yonelik olmus, okul yoneticilerinin ¢ogunlugu (f=14) 6ncelikle
okullarinda ¢ok fazla disiplin problemi yasanmadigini belirtmislerdir. Yoneticilerin okullarindaki disiplin
problemleriyle ilgili agiklamalarindan elde edilen tema ve kodlar Tablo 3’ de yer almaktadir.

Tablo 3’de goruldigi gibi okul yoneticileri kendi okullarinda yasanan disiplin problemlerinin
cogunlukla akademik sorumluluklari yerine getirmemeyle (f=16) ilgili oldugunu disinmektedir. Bunu
siraslyla olumsuz aliskanliklar, 6z bakim becerilerindeki yetersizlikler ve siddet icerikli davranislar
izlemistir. Akademik agidan en ¢ok vurgulanan disiplin problemi ise &grencilerin akademik
basarisizigi/ders calismamalaridir. Ornegin, YG3 bu konuda “Bizim en ¢ok karsilastigimiz disiplin
olaylarindan bir tanesi derslere yeteri kadar ¢alismama. Yeterli gayreti gostermeyen 6grenciler var,
bunlari goriiyoruz” seklinde gorus belirtmistir. Devamsizlik yapma, derse gec gelme, okuldan kagma,
ders materyallerini okula getirmeme vb. ise yoneticilerin dile getirdigi diger akademik problemlerden
bazilaridir. Okullarinda yasanan disiplin problemlerini olumsuz aliskanlklar olarak belirten okul
yoneticileri sigara icme (f=5) ve hirsizlik (f=3) olaylariyla ilgili sorun yasadiklarini ifade ederken, 6z bakim
becerilerindeki yetersizlikler daha c¢ok kilik-kiyafette daginikhk (f=7) seklinde vurgulanmistir. Siddet
icerikli davranislarda kavga etme/kavga ¢ikarma (f=7) 6ne cikan disiplin problemi olurken, 6grencilerin
kaba davranislari birbirlerine s6zlii hakarette bulunmalari (f=5) ve 6gretmene karsi saygisiz davranislar
sergilemeleri (f=3) olarak tanimlanmistir. Asagida yoneticilerin agiklamalarindan &rnek alintilar yer
almaktadir.

“...6grencilerimiz devamsizligi c¢ok yapiyor, 6gretmenlere nasil davranacak onu bilmiyor...onun
disinda iste sigara ile ilgili olaylar tek tiik oluyor. Kimi sag, kimi sakalda daginik, iste istedigimiz sekilde
degil.” (YG2)

“..bazen 6grenciler okulun herhangi bir ara¢ gerecine zarar verebiliyor. Zamaninda bulunmasi

gereken yerde bulunmuyor... bizim okul yurtlu bir okul, belirli saatlerde giris c¢ikislari var. Buna

uymadiklari zamanlar oluyor.” (YG6)

“Kavga en biyik problemimiz... Ug kisi bes kisi olup bir kisiyi dévmek gibi. ikincisi égretmene

saygisizlik diyebilecegimiz problemler. Ugiincii sirada hirsizlik diyebiliriz.” (YM5)

Tablo 4, okul yoneticilerinin okullarindaki disiplin problemlerinin nedenleriyle ilgili agiklamalarindan
elde edilen tema ve kodlar gosterilmektedir. Tablo 4’de goruldigi gibi okul yoneticileri okullarinda
yasanan disiplin problemlerinin ¢ogunlukla 6grencilerin ozelliklerinden (f=15) kaynaklandigini
dusinmekte, bunu aile (f=13) ve 6gretmenlerle (f=10) ilgili 6zellikler izlemektedir. Disiplin problemlerinin
ogrenciyle ilgili 6zelliklerden kaynaklandigini diisiinen okul yoneticileri daha c¢ok icinde bulunduklari
ergenlik donemi 6zelliklerini (f=11), genclerde sorumluluk/gérev bilincinin gelismemis olmasini (f=7),
disiplin yénetmeligini bilmemeyi (f=3) ve gruba uyma egilimini (f=3) dile getirmislerdir. Ornegin, ergen
ozellikleriyle ilgili gorlisini YG5 “Cogu 6zentiden kaynaklaniyor. Yani sakalli geliyor ¢ocuk okula ya da
bdyle biraz baskaldirma ya da ne biliyim kurallari ¢gigneme 6zentisinden de kaynaklaniyor. Cep telefonu
Ozentisi ¢ok fazla, birisi bir cep telefonu aldigi zaman, 6teki de onu almaya ¢alisiyor.” seklinde belirtirken,
YG2 gruba uyma egilimiyle ilgili gorisiini “...en buyuk etkenlerden biri arkadashk ortami, problemlerin
cogu arkadaslarindan kaynaklaniyor. Mesela kizlar, arkadasimin erkek arkadasi var benim niye yok,
benim de olmali. O onu etkiliyor, senin niye yok gibi” seklinde belirtmistir. Okula uyum saglayamama,
genel gorgi kurallarini bilmeme, akademik basarisizlik ve psikolojik sorunlar 6grenciyle ilgili dile getirilen
diger 6zellikler olmustur.
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Tablo 3.

Okul Yéneticilerinin Gériislerine Gére Okullarinda Yasanan Disiplin Problemleri.

Tema

Kodlar

ML
(f)

Toplam

(f)

Akademik Sorumluluklarini
yerine getirmeme

Olumsuz Ahskanliklar

Oz bakim becerilerindeki

yetersizlikler

Siddet

Kabalik

Ortam / Esyalara zarar
verme

Diger

Akademik basarisizlik/ders galismama
Devamsizlik yapma

Derse zamaninda gelmeme

Ders materyallerini getirmeme

Gorev bilincinin tam olarak gelismemis
olmasi

Okuldan kagma

Elestirel disiinememe

Toplam

Sigara icme

Hirsizlik

Kopya ¢cekme

Toplam

Kilik-kiyafette daginikhk

Sag sakalda daginikhk

Temiz olmama

Toplam

Kavga etme / kavga ¢ikarma
Veli-6gretmen, 6gretmen-6grenci arasinda
itme-vurma davranislari

Grup olarak siddet uygulama /cetelesme
Toplam

S6zIU hakarette bulunma

Ogretmene karsi saygisiz davranislar
Gereksiz tartisma / tartisma yaratma

Laf atma / satasma

Tehdit etme

Toplam

Okul arag gereglerine zarar verme (kirma,
bozma, karalama vb.)

Ders aracg gereclerine zarar verme (kirma,
bozma, karalama vb.)

Toplam

Dar gorisli- sabit fikirli olma

Gelecege yonelik beklentilerinin olmamasi
Okullarin gelecek kusaklara toplumsal
degerleri aktaramamasi

Derste cep telefonu kullanma (konusma,
fotograf cekme vb.)

Yurt kurallarina uymama

Toplam
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Okul Yéneticilerinin Gértislerine Gére Okullarinda Yasanan Disiplin Problemlerinin Nedenleri.

Tema

GL
Kodlar

—
—-
=

ML
(f)

Toplam

(f)

Ogrenci

Aile

Ogretmen

Cevre

Okul ortami

Egitim
Sistemi

Teknoloji

Ergenlik donemi ozellikleri (flort, 6zenti, isyankarlik, amagsizlik, dik kafallk, vb.)
Sorumluluk/gérev bilincinin gelismemis olmasi

Disiplin yonetmeligi hakkinda bilgi sahibi olmama/eksik bilgi

Gruba uyma egilimi/gruplasma (arkadas cevresi)

Okula uyum saglayamama

Genel gérgu kurallarini bilmeme/uygun hareket etmeme (kabalik, saygisizlk)
Akademik basarisizhk

Psikolojik sorunlar

Amagsizlik/hedefinin olmamasi

Sinif diizeyi

Toplam

Aile birliginin olmamasi (bosanma, ayri sehirlerde yasama vb.)
Ekonomik sikintilar (issizlik, gelir dusukliga vb.)

izin verici cocuk yetistirme anlayisi

ilgisizlik (cocukla ve okul yasantisiyla ilgilenmeme)

Okul kurallar ve disiplin yénetmeligini bilmeme/eksik bilgi
Ebeveynlerin tutarsiz davranislari

Cocuklarinin davraniglarini kabul etmemeleri / savunmaya gegmeleri
Duslk egitim seviyesi

Kulttrel farkhhklar (kirsal-kentsel aile yapilari)

Cocuga bir birey olarak aile iginde deger vermeme

Cocuklara sorumluluk vermeme / hazira alistirma

Aile iginde ¢ocuga karsi siddet

Cocukla ilgili diisiik beklenti

Toplam

Ogretmenler arasindaki fikir ayriliklari

Ogrencilere karsi ilgisiz tutum ve davranislar

Mesleki yetersizlikler (sinif yonetimi, iletisim, 6gretim becerileri vb.)
Kurallar uygulamadaki yetersizlikler

Zamaninda derse girmeme

Disiplin yonetmeligine 6nem vermeme / umursamaz bir tavir
Kurallari belirleme slrecine 6grenciyi dahil etmeme

Otoriter olma

Ogrenciye sorumluluk vermeme (akademik, sosyal)

Olumsuz kisilik 6zellikleri

Ogretmenler arasindaki kiskangliklar

Okul idaresine yardimci olmamalari

Toplam

Ogrencinin igindeki yetistigi cevredeki (mahalle, semt) olumsuz érnekler
Kirsal / alt sosyo-ekonomik ve kiltiirel diizeyde bir gevre olmasi
Toplam

Okul yoneticilerinin 6grencilere adil davranmamasi

Okul igi calismalarda 6grencilere sorumluluk verilmemesi

Olumlu kurum kultiriniin olmamasi

Farkl akademik seviyelerdeki 6grencilerin bir arada olmasi

Kurallari uygulamada bosluklar

Okulun tird (meslek lisesi-diiz lise)

Toplam

Ogrencilerin davranislarindan ¢ok akademik basarilarina nem verilmesi
Disiplin cezalarinin caydiriciliginin olmamasi

Egitim programlarinin islevsel olmamasi

Test ve sinav agirlikli degerlendirme anlayisi

MEB’ in sik sik degisen egitim politikalari

Toplam

Cep telefonu, internet ve sosyal medya

Toplam
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Asagida okul yoneticilerinin agiklamalarindan alinti 6rnekleri yer almaktadir:

“...simdiki 6grenci profili degisti, Cogu seyle mutlu olamiyorlar. Sinir haplari kullanan ¢ok oluyor.” (
YG2)

“Bir kismi bilingsizlikten, kurallari tam bilmemesinden, bazi seyler de belli bir yas grubunda oldugu
icin... Mesela arkadasi bir egilim icerisinde digerleri de ona destek olabiliyor.” (YG6)

“...Hedefi yok, amaci yok, gelecek konusunda biz ve aileleri yeteri kadar ¢ocugu motive edememisiz,
actk konusmak lazim.” (YM®6)

Okul yoneticileri aile temasi altinda ise ¢ogunlukla aile birliginin olmamasi (f=9), ekonomik sorunlar
(f=9), izin verici gocuk yetistirme anlayisi (f=7), ilgisizlik (f=6) ve okul kurallarini ve disiplin yonetmeligini
bilmemeyi (f=5) vurgulamislardir. Ornegin, YM4 ailelerle ilgili gdrisiinii “veliyi bulmak cok zor. Kiigiik bir
problem karsisinda bile veliyi ¢agirdigimizda, maalesef veli ya kéyde galisiyor ya da pargalanmig aile
oldugu icin onunla ben ilgilenmiyorum anasi ilgileniyor, ya da anasina ulasirsak onunla ben
ilgilenmiyorum babasi ilgileniyor diyor.” seklinde aciklarken; YG4 “Mesela egitim seviyesi disik bir
ailede i¢ catismalarda gocuk belki bir-iki tokatla kurtuluyor ama egitim seviyesi yiiksek olan ailelerde
problem varsa gocuga bir baski uygulamasina donisliyor... ailede ¢6zemedigi problemleri ya da
hafizasinda yer eden gerilimini bu sefer disarida, arkadas ortaminda disa vurmaya basliyor” seklinde
ifade etmigstir. Aile ile ilgili diger vurgulanan 0zellikler ise g¢ocuklarinin davranislarini kabul
etmeme/savunmaya gecme, dulsik egitim seviyesi, kultirel farkhlklar, ¢ocuga aile iginde deger
vermeme ve sorumluluk vermeme olmustur. Asagida konuyla ilgili agiklamalardan iki alinti verilmistir:

“Ailede ¢ocukla baba konusamiyor. Anne ile kiz konusamiyor. Dertlerini paylasamiyorlar... Cocugum
kendi basimdan gitsin de kendi odasinda bilgisayar mi oynar, televizyon mu izler, ders mi ¢alisir, ne
hali varsa gorstin modundalar.” (YG4)

“...anne baba arasinda ¢ogu zaman tutarsizliklar oldugunu goériiyoruz. Annenin evet dedigi bir seyden,
onayladigi bir seyden babanin hi¢ haberi yok. Ailede yasanan stres, sikinti, problemler, mutsuzluk,
huzursuzluk gocukta problem olarak ortaya gikiyor.” (YM7)

Tablo 4 incelendiginde disiplin problemlerinin 6gretmenlerden kaynaklandigini diisiinen okul
yoneticilerinin daha c¢ok Ogretmenlerin kurallar ve uygulama konusunda fikir ayriliklarini (f=4) ve
ogrencilere karsi ilgisiz tutum ve davranislarini (f=4) vurguladigi goriilmektedir. Zamaninda derse
girmeme, umursamaz bir tavir sergileme, mesleki yetersizlikler, otoriter tavirlar sergileme vb.
ogretmenlerle ilgili deginilen diger o6zellikler arasindadir. Bu konuda yapilan agiklamalardan 6rnekler
soyledir:

“Kurallarin uygulanmasinda aciz kalmalari, ben uygulamayayim baskasi uygulasin gibi... Hani
O0gretmene sunu uygula dediginiz zaman, onun sinifi benim sinifim degil diyor.” (YM9)

“..problemler 6gretmen derse zamaninda girmedi mi, gec kaldi mi ortaya c¢ikiyor o bosluklarda... Yani
kitap okuyun, test ¢6ziin. Cocuk o bosluktan faydalanip giirlilti eder o da baskalarini etkiler veya
yazilidan erken biraktiniz mi gocuk etrafa gider.” (YG1)

“...0gretmenine hocam dersi sen anlat, zayif alacak olan benim diyebiliyor. Bu durum égretmene agir
gelebiliyor. iste bunun gibi seyle problem oluyor. Ogretmenlerimizin de demokratiklesmesi gerekiyor
bu gibi durumlarda.” (YM5)

GCevre (f=5), okul ortami (f=4), egitim sistemi (f=4) ve teknoloji (f=3) ise disiplin problemlerini
nedenleri olarak nispeten daha az sayida okul yoneticisinin degindigi faktorler olmustur. Yoneticiler
cevreyle ilgili cocugun yetistigi cevredeki olumsuz érnekleri ve diistik sosyo-kiiltirel 6zellikleri genellikle;
“...dar cevreden gelen 6grencilerin arkadas edinmede, okul ortamiyla ilgili sikintilar oluyor. Ekonomik
olarak sikintili cevreden gelen ¢ocuklarda sikintilar olusuyor. Diger 6grenciler bol para yerken kendi bir
simit alamiyor” (YM3) ve “Bulundugumuz bolgede kirsal diizen devam ediyor. Aile ve yasadiklari
bolgedeki 6zellikler bunu destekliyor. Yani siddetle sorun ¢6zme g¢ocuklarin giinlik hayatlarinda model
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olmasl” (YM5) seklinde ifade etmislerdir. Okul ortamiyla ilgili vurgulanan olumsuz ozellikler ise
yoneticilerin adil olmayan tutum ve davraniglari, 6grencilere sorumluluk verilmemesi, olumlu kurum
kiltlrtinin olmamasi, farkli seviyedeki 6grencilerin bir arada olmasi, kurallari uygulamadaki bosluklar ve
okulun tirt olmustur. Yoneticilerin bu konuyla ilgili agiklamalarindan érnekler séyledir:

“Adaletli davrandiginiz strece cok fazla disiplin problemiyle karsilasmazsiniz. Ama uygulamis
oldugunuz kurallarda adaleti saglamazsaniz haliyle problemler artarak oniiniize gelir. Bunu biitln
ogrenciler de soyler.” (YG9)

“Gegmiste idareler disiplini 6grenci kontroli Gzerinden yapardi. Yani biz sabahlari ve giin icinde
ogrenciye bakardik. Simdi dikkat edemedigimiz igin 6grencinin lzerindeki otorite disiplin kalkmis
oluyor. Fark edilemiyor 6grencinin sorunu.” (YM3)

“Meslek liselerinin disiplinin daha zor saglanan bir yer oldugunu goriyorsunuz. Buradaki en biyik
sorunlardan bir tanesi 6grencilerin 6zellikle 11 ve 12. sinifta okula sadece iki gin gelmesi, 11 ve 12.
sinifta, ti¢ glin disarida oluyorlar.” (YM1)

Katihmcilarin egitim sistemiyle ilgili olarak akademik basariya daha fazla 6nem verilmesi, disiplin
cezalarinin caydirici ve egitim programlarinin islevsel olmamasi, test agirlikh sinavlar ve sik sik degisen
egitim politikalarini vurgularken, teknolojinin etkilerini 6zellikle cep telefonu ve sosyal medya bazinda
ele almislardir. Bu konudaki agiklamalardan alinti 6rnekleri s6yledir:

“Disiplinimizi bozan en biyuk faktor diger okullardan gelen 6grencilerdir. Clinkii burada 6grenciler
TEOG’a gore alinyor, daha sonra puanlar kaldirildi, cesitli okullardan problemli 6grenciler geldi. Yani
okulun belli bir seviyesi var... Okulda basarili olmayinca bu durum 6grenciyi davranis bozukluguna
itiyor.” (YG2)

“Okulda telefonu ne kadar yasaklarsaniz yasaklayin biliyorsunuz giinimizde telefonlar birer
bilgisayar. Cocuklar telefonlar tzerinden her tirlu iletisimi saglayabiliyorlar. Bu da bize problemler
olarak yansiyor.” (YM3)

Okul Yoneticilerinin Okullarinda Yasanan Disiplin Problemleriyle Bas Etme ve Onleme Amagl
izledikleri Stratejiler

Okul yoneticilerine yoneltilen bir diger soru okullarinda yasanan disiplin problemleriyle bas etme ve
onleme amagli ne tur stratejiler izledikleriyle ilgili olmustur. On bir katilimci disiplin problemleriyle bas
etmede izledikleri stratejilerin problemin niteligine gore degistigini belirtirken, alti yonetici 6grenciye
(simif diizeyi, kisilik dzellikleri vb.), bir yonetici de problemin gerceklestigi yer/mekana gore fakl yollar
izlediklerini ifade etmislerdir. Okul yoneticilerin gogunlugunun (f=12) hem fikir oldugu nokta ise disiplin
problemleriyle bas etmenin durum tespitiyle baslayan, ilgili kisileri (6grenci, sinif 6gretmeni, rehberlik
servisi, aile ve okul yénetimini)icine alan ve asamali ilerleyen bir siire¢ oldugudur. Ornegin, YM5 bu
konuda “Her olay kendine has 6geleri iceriyor. Her kisi ayni degil, her olay ayni degil. Farkli sorular farkh
kisilikler, farkli kimlikler, farkl kiltir dolayisiyla farkli beklentilerden dolayi her olayi kendi igerisinde
degerlendirmek gerekiyor. Degiskenler ¢ok farkl oluyor” seklinde agiklama yaparken, YM7 goriisiinu
“problemin ne olduguna gore de degisiyor. Tek basimiza yapacagimiz seyler degil. Her alanda tim
personelin bu isleyise katilimini sagliyorum” sozleriyle ifade etmistir. Katilimcilarin disiplin problemleriyle
bas etmede kullandiklari strateji ve tekniklerle ilgili yaptiklari agiklamalardan elde edilen tema ve kodlar
Tablo 5’te 6zetlenmistir.

Tablo 5’'de gorildigi gibi okul yoneticileri disiplin problemleriyle bas etmede ¢ogunlukla isbirligi
yapma (f=16), 6grenciyle bire-bir gorisme (f=13) ve rehberlik yapma (f=8) stratejilerini izlemektedir.
Problemi, nedenlerini, nasil gergeklestigini anlama ve ¢6ziimiine yonelik stratejiyi belirleme amaciyla
daha c¢ok rehberlik servisindeki ©6gretmenlerle birlikte hareket ettiklerini belirten yoneticiler,
gerektiginde tiim personelin bu siirecte gorev aldigini ifade etmislerdir.
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Tablo 5.
Okul Yéneticilerinin Okullarinda Yasanan Disiplin Problemleriyle Bas Etmeye Yénelik izledikleri Stratejiler.
GL ML Toplam
Tema Kodlar (f) (f) (f)
isbirligi yapma Rehberlik servisiyle birlikte ¢alisma 7 8 16
Diger personelden yardim alma (sinif 6gretmeni, diger 7 4
ogretmenler, hizmetli, okul glivenligi, emniyet gorevlileri vb.)
Aileyle goriisme 7 4
Okuldaki kriz ekipleriyle birlikte calisma 1 2
Toplam 8 8
Ogrenciyle bire- Ogrenciyle bire bir gériisme 3 7 10
bir gériisme
Rehberlik yapma  Ogrencileri sosyal-sportif faaliyetlere ydnlendirme 1 2 8
Ogrencileri bilimsel faaliyetlere 6zendirme 1 2
Ogrencilere gérev vererek sorumluluk asilama 2 -
Ogrenciye hedef belirlemede yardim etme 1 1
Egitim koglugu sistemini uygulama 2 -
Sinif toplantilari yapma 1 -
Olumsuz aliskanliklar konusunda dizenli seminerler verme 2 -
Disiplin problemleri ve yaptirimlari hakkinda bilgi verme 1 -
Toplam 6 2
Uyarma So6zlh uyari (68renciye/ veliye cezayi hatirlatma) 3 2 6
Yazili uyari (davranisin sonucu hakkinda resmi bilgilendirme) 3 1
GoOzdagi verme (disiplin kuruluna gonderme ile) 1 2
Toplam 4 2
Arastirma / Ogrenciden yazili ifade alma (davranisin nedeni, olay vb.) 1 - 4
inceleme yapma Problemli 6grencileri izleme/g6zlem yapma 1 1
Eylem planlari 1 -
Toplam 3 1
D.|.5|pI|n kuruluna Problemi disiplin kurulunun degerlendirmesini isteme i 4 4
gonderme
Ceza verme Okuldan uzaklagtirma 1 2
Para cezasi - 1 3
Toplam 1 2

On bir yonetici aileyle goriismenin aileyi durum hakkinda bilgilendirme ve sorumlulugu paylasma
acisindan 6nemli oldugunu belirtirken, (¢ yonetici okullarinda olusturduklari ekiplerinin 6nemini
probleme aninda ve dogru miidahale etme olarak acgiklamistir. Asagida yoneticilerin agiklamalarindan
alinti 6rnekleri yer almaktadir:

“... Kiiglik disiplin olaylar oldugunda ilk ydnlendirilecek kisiler rehber 6gretmenlerdir. Ogrencilerle
yakin diyalogu olan 6gretmen arkadaslarimiz var. Onlara da yonlendiririz. Olaylari tim boyutlariyla
ortaya c¢ikarmak igin.” (YG8)

“Okulda krize miidahale adinda bir ekibimiz var rehber 6gretmenimizin de basinda oldugu. Oncelikle
problemi tespit etme, temelini anlayabilme ve direk olaya aninda miidahale etme tarzinda bir
stratejimiz var. En ufak bir meselede aileyi bilgilendiriyoruz.” (YM8)

“...disiplin sadece kendi 6grencinle ilgili bir olay da degildir. Okul cevresinde ¢ok daha farkli olaylar
oluyor. Uyusturucu oluyor, daha farkli seyler oluyor. Burada biz hemen okul polisini ariyoruz.
Emniyetin burada okul polisi uygulamasi var, belirli polisleri bize tahsis etmisler olaya miidahale

ediyor.” (YM1)
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Ogrenciyle bire-bir yapilan gériismelerin amaci ise genellikle davranisi ve nedenleri anlamak,
O0grenciye davranisin neden uygun olmadigini 6rnek vererek agiklamak, kurallari hatirlatmak ve uyari
vermek olarak ifade edilmistir. Ornegin, YG9 konuyla ilgili olarak “disiplin kuruluna gitmemesi gereken,
cok buyuk bir eylem degildir fakat ilerde basina sikinti agacaksa 6grenciyi ¢agiriyoruz konusuyoruz. Ayni
davranislari tekrar etmemesi hususunda uyariyoruz” seklinde agiklama yaparken, YG5 gériisme sirasinda
ogrencilere kurallan ve gerekgelerini orneklerle aciklamaya calistigini “mesela sen askere gittiginde
Adana salvari ile askerlik yapabilir misin? Boyle bir sey mimkin mi? Yapsan ne olur? Hastaneye gittigin
zaman hemsirelerin kilik kiyafeti var degil mi? isteyen istedigi kiyafeti giymiyor. Polislerde de béyle,
okullarda da boyle gibi sozlerle anlatiyorum” sozleriyle belirtmistir. Tablo 5 incelendiginde, sekiz okul
yoneticisinin agiklamalarinda vurguladigi rehberlik ¢calismalarinin 6grencilerin sosyal, bilimsel faaliyetlere
o0zendirme, sorumluluk asilamaya g¢alisma, hedef belirlemede yardimci olma, egitim koglugu saglama,
sinif toplantilari yapma vb. seklinde gerceklestigi gortilmektedir. S6zIi uyarinin genellikle 6grenci veya
velilerle bire-bir gorismeler sirasinda yiz yize verildigini ifade eden katiimcilar, yazili uyarilarin disiplin
kurulu tarafindan degerlendirilen bir durum sonrasinda verildigini belirtmislerdir. Okul yoneticilerinin
aciklamalarina gore arastirma-inceleme yapma (f=4), 6grenciyi disiplin kuruluna génderme (f=4) ve ceza
verme (f=3) stratejileri ise Ortadgretim Disiplin Yonetmeligi'nde belirtilen davranislar gozlendiginde,
diger stratejilerle sorun ¢ozulmediginde ve uyariya ragmen 0&grenci/6grenciler uygun olmayan
davraniglari tekrarlandiginda devreye giren stratejilerdir. Amaglarinin ceza vermek olmadigini vurgulayan
bu yoneticiler disiplin kuruluna sevk edilen durumlarda problem hakkinda ayrintili bilgi toplandigini ve
degerlendirme sonrasinda verilen cezanin problemin niteligine gére degistigini belirtmislerdir. Asagida
okul yoneticilerinin bu stratejilerle ilgili agiklamalarindan alintilar verilmistir:

“Okulumuzda bizim uyguladigimiz egitim koglugu sistemi var. Her 6gretmenimizin 7-8 tane 6grencisi
var, dgrenci sayimiza gore. Bu 6gretmenlerimiz bu dgrencilerin her seyiyle ilgilenirler. Ogrencimizde
bir problemi oldugu zaman egitim kogu olan 6gretmenini bulur.” (YG4)

“Siddet ve herhangi bir zararli madde kullanimi ile ilgili rehberlik servisimiz dizenli olarak seminerler
veriyor. Sinif toplantilari yapiyor.” (YG3)

“Bu sene okulumuzda disiplin cezasi alan 6grenci oldu mu oldu... Dort tane kiz 6grenci disarida kavga
etmis o nedenle uzaklastirma, kisa sireli uzaklastirma cezasi verildi. Bu nedenle ceza aldilar baska
tarll ceza degil...” (YG2)

Okul yoneticilerinin disiplin problemlerini dnleme stratejileriyle ilgili agiklamalarindan ise egitsel,
sosyal, yonetsel ve psikolojik olmak lzere dort tema elde edilmis, altinda yer alan kodlar Tablo 6’ da
verilmistir.

Tablo 6’da gorildagli gibi okul yoneticilerinin disiplin problemlerini 6nleme amagl izledikleri
stratejiler cogunlukla egitsel (f=18) ve sosyal (f=14) iceriklidir. Egitsel calismalar 6grenci ve aileleri okulun
kurallari, isleyisi ve disiplin yonetmeligi hakkinda bilgilendirmeye yogunlasmakta, bunu aile-cocuk
iliskisini iyilestirme, 6grencilerin okula uyumunu kolaylastirma ve 6grenci farkindahgini arttirma amach
oryantasyon ve seminer ¢alismalari izlemektedir. Bilgilendirmenin ¢ogunlukla rehberlik servisi ve sinif
o6gretmenleri tarafindan dizenli olarak yapildigini belirten okul yéneticileri zaman zaman kendilerinin de
grup veya ikili gorismeler sirasinda 6grencilere ve ailelere okul isleyisi ve kurallar hakkinda bilgi vermeye
¢alistiklarini ifade etmislerdir. Asagida yoneticilerin bu konuyla ilgili agiklamalarindan iki alinti 6rnegi
verilmistir:

“..6grencilerimizi téren alaninda veya konferans salonunda bilgilendiriyoruz idareciler olarak.
Siniflarda da sinif rehber 6gretmenlerimiz rehberlik saatinde disiplin yonetmeligi ile ilgili,
okulumuzun isleyisi ile ilgili 6grencileri bilgilendiriyor.” (YG6)

“Disiplin ydnetmeliginde yapilmasi gerekenler, kurallarimiz var. Oncelikle bunlar cocuklara iyi
anlatmak gerekiyor...6ncelikle 9. siniflarda olmak kaydiyla uyum seminerleri yapiyoruz...aile ici saghkh
iletisim, cocuk-aile problemlerini ¢ozmek igin, ailelere yonelik seminerler de diizenleyecegiz.” (YG4)
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Tablo 6.
Okul Yéneticilerinin Disiplin Problemlerini Onlemeye Yénelik izledikleri Stratejiler.
GL ML Toplam
Tema Kodlar (f) (f) (f)
Egitsel Ogrencileri okul kurallari ve isleyis hakkinda bilgilendirme 9 9 18
Aileleri okul disiplin yonetmeligi hakkinda bilgilendirme 9 9
Ailelere yonelik seminerler diizenleme (iletisim, disiplin, ergen 2 1
psikolojisi, madde bagimhhgi vb.)
Ogrencilerin okula uyumunu kolaylastiracak egitimler diizenleme 1 1
(oryantasyon calismasi yapma)
Ogrencilere yonelik seminerler diizenleme (motivasyon, iletisim, - 2
O6grenme, olumsuz ahskanliklar vb.)
Okul digindaki seminer ve konferanslara 6grenci katilmlarini - 1
saglama
Toplam 9 9
Sosyal Okuldaki tim birimlerle/kisilerle isbirligi yapma/ekip ¢alismasi 6 4 14
(rehberlik servisi, okul-aile birligi, sinif 6gretmenleri, atélye
sorumlulari vb.)
Ailelerle dlzenli goriisme 2 7
Ev ziyaretleri yapma 3 3
Okulda bilimsel, sosyal, kiiltiirel, sportif etkinlikler dizenleme - 3
Ogrenci meclisini aktif bir sekilde siirece katma(6grencilere 2 -
sorumluluk verme)
Okulda aile/biz duygusu yonitnde olumlu kultiir olusturma 1 -
Model gbsterme/6rnek olma - 1
Toplam 7 7
Yonetsel Potansiyel 6grencileri belirleme ve davranislarini izleme/ kogluk 2 3 9
sistemi
Kurallari tutarli bir sekilde uygulama/taviz vermeme 1 1
Adil davranma 2 -
Guvenligi saglama (glivenlik personeli, kamera kaydi vb.) 1 1
Disiplin Kurulu’nu islevsel kilma 1 -
Uzun vadeli planlar yapma (kurum vizyonu, misyonu belirleme vb.) 1 -
Sinif rehber 6gretmenligi uygulamasini gliclendirme - 1
Yasaklar yerine alternatifler tiretme (cep telefonlariigin dolap, 2
sinavlarda oturma duizeni degisikligi vb.)
Toplam 6 3
Psikolojik Ogrenci ihtiyaclarini karsilama 2 3 7
Ogrencileri onore etme/ ddiillendirme - 2
Problemi 6grencilere yonelik rehberlik ¢alismalar 1 3
Toplam 2 5

ilgili birim ve kisilerle isbirligi yapma/ekip calismasi (f=10), ailelerle diizenli gériisme (f=9) ve ev
ziyafetleri yapma okul yoneticilerinin disiplin problemlerini 6nleme amacgh yaptig sosyal icerikli
calismalarin basinda gelmektedir. Katimcilar rehber 6gretmenlerin bu anlamda en fazla isbirligi yapilan
kisiler oldugunu vurgularken, okuldaki diger birimlerin ve gerekirse tiim personelin bu siirecte yer
aldigini belirtmislerdir. Okulda bilimsel, kiltirel ve sportif etkinlikler diizenleme, 6grenci meclisini aktif
bir sekilde siirece dahil ederek 6grencilere okul isleriyle ilgili sorumluluk verme, onlarla ilgilenme/onlarla
vakit gecirme, okulda olumlu bir kiltir olusturma ve 6grencilere olumlu model olma okul yéneticilerinin
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disiplin problemlerini 6nleme amach dile getirdikleri diger sosyal stratejiler olmustur. Bu uygulamalarla
ilgili yapilan agiklamalardan bazi 6rnekler asagida yer almaktadir:

“...disiplin problemlerini 6nlemek amaciyla birgok ydntemimiz var. Bunlardan bir tanesi sosyal, sportif
faaliyetler, kiltiirel faaliyetler, yakinda okulumuzda bir siniflar arasi okul turnuvamiz vardi,
beraberinde bilim fuarimiz vardi. Bu ¢ocuklari bu tir fuarlara katmaya ¢alisiyoruz.” (YM6)

“...etkin bir 6grenci meclisimiz, pansiyon baskanlarimiz, sinif temsilcilerimizden olusan bir meclisimiz
var. Bunlar bize 6grencilerden gelen sorunlari, talepleri, istekleri iletiyorlar. Biz onlari da bu siirece
dahil ederek disiplin sorunlarini azaltmaya ¢alisiyoruz.” (YG7)

“Oncelikle model gdsterme, tiim &gretmenlerimiz ya da biz son siniflarimizi rol model olarak
gostermekteyiz. Ozellikle, yeni gelen 9. sinif 6grencilerimize érnek ol, érnek davranis bekle tarzinda
bir ilkemiz var.” (YM8)

Tablo 6 incelendiginde, disiplin problemlerini 6nleme amach yénetsel uygulamalarda potansiyel
6grencileri belirleme ve davranislarini izleme/kogluk sisteminin (f=5) 6ne ¢iktigi gorilmektedir. Problemli
ogrencilerin rehberlik servisi ve diger 6gretmenlerin gorusleri alinarak belirlendigini belirten yoneticiler
kogluk uygulamasinin 6zellikle 6grenciyi kontrol etme agisindan etkili oldugunu belirtmislerdir. Kurallari
tutarh bir sekilde uygulama, adil olma, okul giivenligini saglama, yasaklar yerine alternatifler tGretme,
uzun vadeli planlar yapma ve sinif rehberlik 6gretmenligi uygulamasini gliclendirme ise diger yonetsel
uygulamalar arasindadir. Asagida okul ydneticilerinin bu stratejilerle ilgili agiklamalarindan alinti
ornekleri verilmistir:

“Okulda giivenlik gorevlileri olmasi 6nemli. Disari gikislarda biz imzah kagit veriyoruz, disari ¢ikarken.
Bu kagit disinda kimseyi disari gndermemesini sdyleriz.” (YG1)

“..veliler bizim en biyilk eksigimiz. Bunun icin sinif rehber 6gretmenlik kurumunu calistirmaya
calisiyoruz. Okul aile birligi cercevesinde sinif 6gretmenlerinin ev ziyaretleri yapmasini istiyoruz.”
(YM5)

“... Kelebek sistemi uyguluyoruz. Bu ne demek, ¢ocuk her yaziliya baska sinifta baska sirada giriyor.
Yani sagina soluna kopya yazayim, arkadasima giiveneyim devri yok.” (YG5)

“... Rehberlik servisimizle potansiyeli olan 6grencileri tespit ediyoruz. Bu 06grencileri sevdigi
Ogretmenlere yonlendiriyor, bir kogluk sistemi uyguluyoruz.” (YG3)

Okulda 6grenci ihtiyaglarini karsilama, 6grencileri onore etme/6dullendirme ve problemli 6grencilere
yonelik rehberlik galismalari yapma stratejileri ise psikolojik igerikli stratejiler altinda ele alinmistir.
Ornegin, YG3 bu konuda “..sikintili &grencileri ¢agirirm burada ¢ayimi ismarlarim. Oturup sohbet
ederim. O gocuk disarida beni gordiigli zaman hemen toparlanir, bana saygisini ifade eder blyigu
olarak... bana gore en 6nemli sey adam yerine konuldugunu hissettirmek 6grenciye” seklinde agiklama
yapmis, YM1 ise gorlisiini “okulda o ayin basarili sinifini ve 6grencisini seciyoruz. Takdir alan 6grencileri
téren alaninda duyuruyoruz” sozleriyle belirtmistir.

Okul Yoneticilerinin Etkili Disiplin Konusundaki Beklentileri

Okul yoneticilerine yoneltilen son soru etkili disiplin konusundaki beklentilerini 6grenmeye yonelik
olmus, aciklamalarindan elde edilen tema ve kodlar Tablo 7’de 6zetlenmistir. Tablo 7’de gorildugi gibi
okul yoneticilerinin etkili disiplin saglama konusunda beklentileri gogunlukla aile (f=16), okul personeli
(f=15) ve egitim sistemiyle (f=12) ilgilidir. Ailelerden daha ¢ok okul karar ve uygulamalarini
desteklemelerini (f=11) ve okul ziyaretleri yaparak c¢ocuklarina kontrol edildiklerini hissettirmelerini
bekleyen yoneticiler gorislerini genellikle “...cocuklar kontrol edildigini bilmezse yanlis davranislara
girebiliyor. Yani veliler sik sik, belli araliklarla gelip kendini gosterecek... ugramayinca ¢ocuk ne yapiyor,
ne de olsa ailem sormuyor, karismiyor diyor” seklinde belirtmislerdir. Temel davranis kurallarini
ogretme, cocuklarin arkadas cevresi, okul disina gittikleri yerler ve sorunlariyla da ilgilenme, sevgi ve
sayglya dayali disiplin uygulama, cocuklara sorumluluk bilinci kazandirma ve olumlu model olma
yoneticilerin ailelerden bekledigi diger tutum ve davraniglardir.
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Tablo 7.
Okul Yéneticilerinin Etkili Disiplin Konusundaki Beklentileri.

GL ML Toplam
Tema Kodlar (f) (f) (f)

Aile Okul karar ve uygulamalarini destekleme 16
Cocugun davraniglarini takip etme
Cocuguna temel davranis kurallarini 6gretme
Cocukla ilgilenme (sorunlari, arkadas gevresi, gittigi yerler vb.)
Sevgi ve sayglya dayali disiplin uygulama
Sorumluluk bilinci kazandirma
Olumlu model olma
Toplam
Okul personeli  Ortak hareket etme/tutarli olma
Okul yonetiminin karar ve uygulamalarini destekleme
isbirligi yapma/ekip calismasi
Gorev ve sorumluluklarinin bilincinde olma
Yasa ve yonetmeliklere uygun hareket etme
Sevgi ve sayglya dayali disiplin uygulama
Ogrencilere karsi duyarli olma/ilgilenme
Ogrencileri sosyal ve kiiltiirel faaliyetlere yénlendirme
Ogrencilere sorumluluk bilinci kazandirma
Toplam
Egitim sistemi  Disiplin yonetmeligindeki cezalarin caydirici olmasi
Tim egitim kademelerinde olumlu degerler kazandirmaya
onem verilmesi
Disiplin yonetmeligi ve ilgili mevzuatlarin ¢agin gereklerine 2 1
gore dliizenlenmesi
Okul yonetimi ve 6gretmenlerle ilgili yonetmeliklerin 1 3
dizenlenmesi
Ogrenci 6zelliklerine uygun dogru bir ydnlendirme yapilmasi 1
Yonetmeliklerin agik ve net olmasi
Model okullarin olusturulmasi 1
Yonetmeliklerin sik sik degismemesi -
Okullardaki rehber 6gretmen sayisinin arttirilmasi
Bilenle-bilmeyeni, basarili ve basarisizi ayirt eden bir 6lgme- -
degerlendirme sistemi dlizenlenmesi
Temel davranis kurallarinin temel egitimde kazandirilmasi
Toplam 4
Yerel yénetim ilge ve il Milli Egitim Mudurliklerinin okul ydneticileri ve 1 3 6
ogretmenleri desteklemesi/korumasi
Belediyelerin genglerin bos zamanlarini degerlendirebilecekleri 1 1
merkezler agmasi
Emniyet mudurliklerinin okullarin ve okul ¢evresinin - 2
giivenligini saglamasi
ilce Rehberlik Arastirma Merkezlerinin (RAM) diizenli - 1
seminerler vermesi
Toplam 2
Ogrenci Davraniglarini degistirmeye/diizeltmeye ¢alisma -
Sorumluluk alma -
Toplam -
Universiteler Nitelikli pedagoji egitimi verme -
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Ornegin;
“...sikinti ailede. Bir ¢ocuk saat 10’da, 11’de disaridan geliyorsa ve ailesi buna oglum sen neredeydin

demiyorsa bu ¢ocugun yarin basina gelecek olumsuzluklarin 6niine okul geg¢emez... dolayisiyla
ailelerin bu konuda dikkatli olmasi gerekiyor.” (YG4)

“... Arkadasliklarin secimine de cok dikkat etmesi lazim ailelerin... mesela bunu yasadik. Aile geldi,
sorun arkadasindan kaynaklaniyor, bunu aile de biliyor, babasi bu arkadasini birakacaksin dedi. Kiz
birakmam dedi, ben arkadasimi tercih ederim dedi. Onun igin bastan kontrolli olacak.” (YG2)

“...sadece 6grenci degil eger 6grencinin annesi ya da babasi evde siddet iceren bir ortam yaratiyorsa
inanin o ¢cocuk sinifta da arkadaslarina hem sézel hem de bedensel siddeti cok daha masum gérmeye
basliyor... bu ¢ocuklari baskiyla degil, korkutmayla degil, sevgiyle, sevdirmeyle kazanabiliriz.” (YM8)

Tablo 7 incelendiginde, okul yoneticilerinin okul personeliyle (basta 6gretmenler ve diger memurlar,
guvenlik, temizlik gorevlileri vb.) ilgili beklentilerinin ortak hareket etmeleri/tutarli olmalari (f=15), okul
yonetiminin kararlarinin arkasinda durmalari (f=15) ve sorumluluklarinin bilincinde olmalaridir (f=5). Bu
konuyla ilgili yaptiklari agiklamalarda disiplinin emek verilerek saglandigini belirten katilimcilar bu
sorumlulugun herkese ait oldugunu ve ekip olarak hareket edilmesi gerektigini vurgulamislardir. Okul
yoneticilerine gore ortak hareket edilmediginde uygulamada bosluklar olusmakta, 6gretmenler arasinda
¢atismalar yasanmakta ve verim dismektedir. Asagida yapilan agiklamalardan 6rnek alintilar yer
almaktadir:

“...Rehberlik servisine gére, cocuga her tiirlii demokratik seyi saglayacaksin. iste kizmayacaksin,
motivasyonunu bozmayacaksin. Ogretmenlerin anlayisina goére tamamen otoriter olunmasi
gerekiyor... Biz o ylizden okul idaresi olarak 6gretmenle rehberlik servisi arasinda kaliyoruz. Bir tlrli
orta noktada bulusmuyor hep ¢atisiyorlar.” (YG3)

“...550 6grencimiz var bazi okullarda ¢ok daha fazla. Hepsinin kafasina giremiyorsunuz... burada sinif
Ogretmenlerinin, rehber 6gretmenin iyi bir galisma yapmasi, 6grenciyi bizlere ¢ok iyi tanitmasi gerekir
ki bizde disiplin konusunda neler uygulayacagimizi ortaya koyalim.” (YG9)

“...insanlar islerini iyi yaptiklari zaman, islerine sahip ciktiklari zaman, arada bosluklar olusmamissa,
sorun gikmiyor... Kargasa bosluktan cikiyor... Bir dnceki arkadasimiz dersine gereken énemi vermiyor
ya da ders anlatmiyor... Bir sonraki o6gretmen isine ciddi olarak sarildigi zaman bir Onceki
dgretmendeki boslugu ondan da istiyor gocuk. Onceki 6gretmenin aciklari sonraki 6gretmenin basina
is agtyor.” (YM6)

Yasa ve yonetmeliklere uygun hareket etme, saygiya dayali disiplin uygulama, 6grencilere karsi
duyarh olma/onlarla ilgilenme, 6grencileri sosyal, kilturel faaliyetlere yénlendirme ve sorumluluk bilinci
kazandirma ise okul yéneticilerinin okul personeline yonelik dile getirdikleri diger beklentilerdir. Ozellikle
korkutmanin, dévmenin ya da okuldan atmanin disiplin olmadigini belirten yoneticiler ise (f=3) dncelikle
ogretmenlerin ve diger personelin 6grencilere baskiyla “illa sen sunu sdyle yapacaksin” degil, mimkin
oldugunca onlari ikna etmeye calisilarak yaklasmalari gerektigini belirtmislerdir. Ornegin YG3 bu
konudaki goristini “...disiplin saygiya dayali olmali, ¢ocuk karsima korkudan gelmesin, saygisindan
dolayl ben midirimin karsisina hata yaparsam nasil ¢ikarim desin.” seklinde belirtmistir. Sorumluluk
kazandirma, 6grencilerle ilgilenme ve sosyal faaliyetlere yonlendirme yonindeki beklentilerle ilgili olarak
ise YM1 “... Genglerin bir sekilde spora, sosyal etkinliklere yonlendirilmesi lazim... Bunu gergekten yapan
okullar var. Cok kotl yerde olup, bu tir ¢alismalarla bugin baska seylerin konusuldugu okul haline
geliyorlar” seklinde agiklama yapmistir.

Arastirmaya katilan okul yoneticilerinin egitim sistemine yonelik dile getirdikleri beklentiler daha ¢cok
disiplin yonetmeligi ve degerler egitimine yonelik olmustur. Disiplin yonetmeligindeki cezalarin caydirici
olmadigini ve cagin gereklerine gbre dizenlenmesi gerektigini belirten yoneticilerden biri (YG5) bu
konuda “...ceza vermek her seyi bitirmeyebilir ama cezanin da bir ehemmiyetinin kalmadigi zaman bu
sefer ne oluyor, iyiler de kotli olmaya basliyor. Yonetmelikte bu anlamda degisikliklerin yapilabilmesi
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lazim” sozleriyle agiklama yaparken ayni fikirde olan YM4 “Bazen &yle suglarla karsimiza gikiyor
ogrenciler ki bunlar disiplin yonetmeliklerinde yok. Bilisim suglari ¢ikmaya basladi. Yarin bir giin tablet
bilgisayarlar gelecek, onlarla karsilasabilecegimiz bir takim suglar var. Yonetmelik gilincellenmeli ve
caydirici olmal” seklinde goris belirtmislerdir. Disiplin yénetmeligi ile dile getirilen diger beklentiler ise
actk ve net olmasi sik sik degisilmemesidir. Asagida bununla ilgili aciklama yapan iki yoneticinin
gorislerinden alintilar verilmistir:

“Disiplinsiz davranan bunun bedelini birazcik 6demesi lazim. Cezay! veriyorsun sene sonunda geri
kaldiriyorsun. Cocuk bunu bildikten sonra 6gretmene de kiifreder, arkadasini da bigaklar, okulda
esrar da satar, hepsini yapar.” (YG5)

“Disiplin yonetmeligi ne yazik ki caydirici degil ve teferruati cok fazla. Mesela, okuldan aninda ilisigini
kesmem gereken bir 6grenci vardi. Biz bunu ilge disiplin kuruluna ilge disiplin kurulu il disiplin
kuruluna sevk etti. Bir kagidin eksik dediler bir ay sonra cevap verdiler. Oysa, o konunun acil ¢é6zimi
gerekir... Yasanmis bir hirsizlik olayini nasil normal karsilayabilirim.” (YM4)

Egitim sisteminde 6gretime odaklaniimasi ve akademik basariya daha fazla 6nem verilmesi ise tim
egitim kademelerinde olumlu degerler kazandirmaya ©nem verilmesi gerektigini disiinen okul
yoneticilerinin (f=4) vurguladigi noktalar olmustur. Ornegin, YG7 bununla ilgili gériisinii “...en biyik
yanlisi bizde yapiyoruz, fen lisesi olarak akademik basariya 6nem veriyoruz. Ama gocugun davranigi ¢ok
onemli degil. Kirabilir, dokebilir diye dusuniyoruz.” seklinde ifade ederken YM7 dislincelerini “Egitim
herhalde biraz daha geride kaliyor... Biz 6grenciye her zaman matematik dersinde, kimya dersinde,
edebiyat, cografya dersinde aldigi notlarla, 6grendigi bilgilerle degerlendiriyoruz... iyi bir insan
yetistirmenin yolu okullarda sadece matematik Ogretmek degil” sozleriyle belirtmistir. Okul
yoneticilerinin egitim sistemiyle ilgili dile getirdikleri diger beklentiler; okul yénetimi ve 6gretmenlerle
ilgili yonetmeliklerin yeniden diizenlenmesi, 6grencilere dogru bir mesleki yonlendirme yapilmasi, model
okullar olusturulmasi, rehber 6gretmenlerin sayisinin arttiriimasi, gegerli ve givenilir bir 6lgme
degerlendirme sistemi ve temel davranis kurallarinin temel egitimde kazandirilmasidir. Asagida bu
yondeki agiklamalardan érnekler yer almaktadir:

“Yani, oncelikle yonetmeliklerin dizenlenmesi ve 6gretmenin statislinin korunmasi lazim. Yani,
ogrenci karsisinda disiplin kurallarini isletirken bunun sonu nereye gider, 6gretmen onu
diisinmemeli, cezayl vermekten korkmamali.” (YM2)

“...bir kag glin onceki bir olayda bir 6gretmen ders diizeni adina bir 6grencinin yerini degistiriyor
ertesi giin o 6grencinin annesi geliyor ve bayan hocanin sagindan g¢ekiyor merdivenden asagi
yuvarhyor. Dolayisiyla memurun goérevini uygulamasina engel olan durumlarda da ciddi yaptirimlarda
bulunmasi gerekiyor.” (YM5)

“Disiplinle ilgili dnce insanlara hedef koymak gerekiyor. Adam istemeye istemeye geliyor, herhangi
bir bolim okuyor ve bu meslegini icra etmiyor. O zaman biz bu ¢ocugu burada 4 yil fazladan
ekstradan tutmus oluyoruz. Cocugun ilgisini cekecek bdliim varsa oraya yonlendirilmesi saglanabilir.”
(YM®6)

Tablo 7’de gorildigiu gibi ilce ve il milli egitim midurliklerinin yonetici ve o6gretmenleri
desteklemesi, belediyelerin genclere yonelik merkezler agmasi, emniyet mudurliklerinin okul glivenligini
saglamasi ve RAM’In (Rehberlik Arastirma Merkezi) 6grencilere yonelik seminerler diizenlemesi alti
yoneticinin etkili disiplin konusunda yerel yénetimlerden bekledigi uygulamalardir. ilge ve il milli egitim
maddrluklerinin veli sikayetlerine gére hareket etmemeleri gerektigini belirten yéneticilerden biri (YG9)
gorasliini “Velilerin sikayetlerinde okul mudirini, muavinlerini, disiplin kurulunu arayip da ya bu
cocugu niye boyle yaptiniz seklinde sorular sorulmamasi veya arkamizda durulmasi gerekiyor” sozleriyle
aciklarken, YG4 belediyelerin genglik merkezleri agmasi gerektigini “...Bir satrang¢ kullibii olusturabilirler,
ne bileyim bir sanat calismasi olusturabilirler, resim kursu agabilirler... cocuklari sokaktan kurtaracak
birtakim merkezler agabilirler” seklinde vurgulamistir. Okul glivenligi konusunda destege ihtiyag
duyduklarini belirten yoneticilerden biri (YM3) gerekgesini “Bizi zorlayan sey kapidaki, disaridaki basibos
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gengler. Kapinin oniine geliyorlar, 6grenciyi ve personeli rahatsiz ediyorlar” sozleriyle ifade ederken
diger yonetici (YM5) beklentisini ve gerekgesini “Ogretmen ben gérmedim duymadim gibi korkuyla
karisik geri adim atmamali. Clinkl bu o zaman kétu dedigimiz, saldirgan sizofren, akil hastasi gibi 6grenci
profilinin ortaya cikip okulda teror estirebilir. Emniyet teskilati daha fazla destek olabilir” sozleriyle
actklamistir.

Tartisma, Sonug ve Oneriler

Arastirma sonucunda liselerde gorev yapan okul yoneticilerinin disiplini ¢ogunlukla sorumluluk,
sistem ve diizen olarak tanimladiklari saptanmigtir. Okulun temel islevlerini yerine getirme, yasalar ve
kurallar gercevesinde gerekli kaynaklari saglama ve okuldaki egitim-6gretim hizmetini etkili sekilde
surdirme okul yoneticilerinin temel gorevidir (Sisman, 2010). Yapilan bir¢ok arastirmada da okul
yoneticilerinin 6ncelikli gérevlerini 6grencilerin en iyi sekilde 6grenmesini saglamak ve okulun amaglarini
gerceklestirmek olarak algiladiklari goriilmektedir (GUmduseli, 2001; Louis, Dretzke & Wahlstrom, 2010;
Sezer, 2016). Dolayisiyla arastirma sonucunda bu (¢ temanin ortaya c¢ikmasl yoneticilerin gorev
alanlariyla dogrudan ilgili olmasi agisindan dogaldir. Clinkl egitim hizmetinde kalite egitim ortaminda
dizeni, diizen ise sistem icinde yer alan herkesin sorumluluklarini yerine getirmesini gerektirmektedir
(Burden, 1995; Yigit, 2007). Okul yoneticilerinin gorislerine gore disiplinli okul egitim-6gretimin
aksamadig, tim personel ve 6grencilerin gérevlerini yerine getirdigi, basarili bir okuldur. Bu sonuca goére
okul yoneticilerinin disiplin ve disiplinli okulla ilgili gérislerinin birbirine paralel ve arastirma bulgularinin
tutarh oldugu séylenebilir. Disiplinin baski kurma veya zorlama olmadigina yénelik yapilan vurgular ise
okul yoneticilerinin karar alma siireglerinde 6grencilerin basarili ve mutlu olmasini saglamaya 6ncelik
verdiklerini dustindirmesi agisindan olumludur (Cinkir, 2010; Sisman & Turan, 2004).

Elde edilen sonuglara gore katilimcilarin gorev yaptigi liselerde en sik yasanan disiplin problemleri
akademik basanisizlik, kilik-kiyafette daginiklik, kavga etme, sigara icme, sozIi hakarette bulunma,
hirsizlik, 6gretmene karsi saygisiz davraniglar ve kopya ¢ekmedir. Bu sonug ilgili literatirde lise
dgretmenleriyle yapilan arastirmalarin sonuclarina benzerdir (Akar, 2006; Akpinar & Ozdas, 2013;
Bayraktar, 2015; Celik, 2007; Celik & Ereskici, 2008; Duran, 2011; Kulaksizoglu, 1989; Sadik & inal, 2011;
Siyez, 2009). Ortadgretim Kurumlari Disiplin Yonetmeligi’ ne (MEB, 2016) gore de bu davranis bigimleri
etki alani genis olan ve disiplin cezasi almasi gereken davranislardir. Dolayisiyla okul yoneticilerinin
okulda yasanan disiplin problemleri olarak 6gretmenlerden kendilerine bildirilen ve disiplin kuruluna
yansiyan problemleri tanimlamasi dogaldir. Okul yoneticilerine goére disiplin problemleri ¢ogunlukla
Ogrenciden, aileden ve ogretmenlerin yetersizligi/ilgisiz davranis bigimlerinden kaynaklanmaktadir.
Ogrencilerin ergenlik déneminde olmalarini vurgulayan okul yéneticileri ailelerin ekonomik sikintilari,
cocuk yetistirme anlayislari ve aile i¢i catismalar izerinde durmuslardir. Ergenlik déneminde ergenlerin
yasadigi hizli bedensel ve duygusal olumsuz davranislarda bulunma egilimlerini arttirmakta,
arkadaslariyla, aileleriyle ve 6gretmenleriyle olan sosyal iliskilerini olumsuz etkilemektedir (Kulaksizoglu,
1989; Piwowar, Thiel, & Ophardt, 2013). Bu duruma 6gretmenlerin ilgisizligi, fikir ayriliklari ve mesleki
yetersizlikleri eklenince disiplin problemlerinin ortaya ¢ikmasi kaginilmazdir. Benzer arastirmalar da
ergenlik sorunlarinin, aile iginde yasanan sikintilarin ve olumsuz 6gretmen tutumlarinin disiplin
problemlerini arttirdigini géstermektedir (Agir, 1991; Atici, 2007; Cergi, 2009; Cimen & Karaboga, 2015;
Silva, Negreiros, & Albano, 2017; Weishew & Peng, 1993).

Elde edilen sonuglar arastirmaya katilan okul yoneticilerinin disiplin problemleriyle bas etmede daha
cok isbirligi yapma ve 6grenciyle bire bir goriisme yoluna gittigini gostermistir. Rehber 6gretmen ve sinif
ogretmeni isbirligi yapilan kisilerin basinda gelmekte bunu 6zellikle 6grencinin sevdigi brans
ogretmenleri ve aile izlemektedir. Egitici rehberlik calismalari yapma, uyarida bulunma, arastirma
yapma, Ogrenciyi disiplin kuruluna sevk etme ve ceza verme ise izlenen diger stratejilerdir. Gerek
ogretmen gerekse okul yoneticileriyle yapilan benzer arastirmalarda da isbirligi ve 06grenciyle
gorismenin disiplin problemleriyle bas etmede izlenen temel stratejiler oldugu gorilmektedir (Demirel,
2013; Duran, 2011; Sackey, Amaniampong, & Abrokwa, 2016; Silva et. al. 2017; Siyez, 2009). Okulun i¢
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(idari personel, 6gretmen, 6grenci, yardimci personel) ve dis 6geleriyle (Okul Koruma Dernegi, Okul Aile
Birligi vb. gibi) is birligi icinde olma (Ulugay, 2005), bu konuda 6grenci ve ailelere yonelik gerekli
egitimleri verme ve sorumluluk paylasma (Demirel, 2013) okul ydneticilerinin temel gorevleri
arasindadir. Dolayisiyla disiplin problemlerinin nedenini ¢ogunlukla 6grenci ve aileyle iliskilendiren
yoneticilerin ¢6ziim noktasinda aile, ¢cocuk ve O6gretmenlere yonelerek, isbirligi talep etmesi disiplin
saglama silrecinde sorumluluklarin paylasildiginin bir gostergesi olarak kabul edilebilir. Yoneticilerin
ailelerden oncelikli beklentilerinin destek; 6gretmenlerden ise tutarli davranma ve isbirligi yapma olmasi
da bu gorisi destekler niteliktedir.

Sonug olarak bu arastirma okul yoneticilerinin disiplin tanimlarinin olumlu ve gérev alanlariyla iliskili
oldugunu gostermis, disiplin sorumluluk, sistem ve duzen olarak algilanmistir. Disiplinli okulu bu
dogrultuda tanimlayan yoneticiler ¢ogunlukla sorumluluklarini yerine getiren personel, aksamayan
egitim-6gretim faaliyetleri ve okul binasinin fiziki dizenini vurgulamislardir. Disiplin problemi olarak
ifade edilen davranislar okul yonetimine yansitiimasi gereken/yansitilan davranislardir. Disiplin
problemlerinin nedenleri 6grenci, aile ve 6gretmenlerin davranis bicimleriyle iliskilendirilmistir. Okul
yoneticileri disiplin problemleriyle bas etmede daha ¢ok isbirligi ve rehberlik yapma stratejilerini
izlemektedir. Bu slrecgte yalniz kaldiklarini disiinen yoneticilerin aile ve 6gretmenlerden beklentisi
destek, isbirligi ve tutarli davranma olmustur. Bu sonuglar dogrultusunda; okulda disiplin ve disiplin
saglama konusunda vyapilan/yapilacak tim etkinliklerin 6grenci, 6gretmen ve ailelere yonelik
dizenlenmesi (1), kararlarin hep birlikte alinmasi (2), sorumluluklarin paylasiimasi ve takibinin
onemsenmesi (3), okul ve cevre givenligini saglamada okullara destek verilmesi (4) disiplin
yonetmeliginde vyapilmasi istenen/beklenen degisikliklere yonelik somut Onerilerin ilgili
makama/makamlara iletilmesi (5) dnerilebilir.
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