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communication skills and problem solving skills of the elementary education and
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education teachers was found as -.15 and it was seen that this relationship was in the
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ilkdgretim ve ortadgretim 6gretmenlerinin 6zgecilik diizeylerinin iletisim

becerileri ve problem ¢ozme becerileri ile olan iligkisinin incelenmesi
Makale Bilgisi 0z

Bu g¢alismanin amaci, ilkégretim ve ortadgretim 6gretmenlerinin 6zgecilik diizeylerinin,
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iletisim becerileri ve problem ¢ozme becerileri ile iliskisini ortaya koymaktir. Calismanin

Makale Gegmisi: evrenini 2015-2016 egitim-6gretim doneminde Sinop il merkezindeki 725 6gretmen;
Gelis 13 Haziran 2017 orneklem ise basit tesadifi ornekleme yontemi ile segilen 452 O6gretmen
Diuzeltme 03 Aralik 2017 olusturmaktadir. Bu ¢alisma, iliskisel tarama modelinde bir calismadir. Yapilan
Kabul 09 Subat 2018 arastirmalar sonucunda, ilkdgretimdeki 6gretmenlerin 6zgecilik puanlari ve problem
Cevrimici 13 Haziran 2018 ¢d6zme becerileri arasindaki iliski katsayisi .17 olarak bulunmus olup bu iliskinin ayni

yonde ve 6nemsiz oldugu gorilmustir (p=.05; n=132). Ortadgretimdeki 6gretmenlerin
Anahtar Kelimeler: ozgecilik puanlari ve problem ¢6zme becerileri arasindaki iliski katsayisi -.15 olarak
Ozgecilik, bulunmus olup bu iliskinin ters yonde ve énemli oldugu gérilmustir (p=.03; n=182).
Ogretmenlik meslegi, Benzer sekilde ortadgretimdeki 6gretmenlerin 6zgecilik duizeyleri ve iletisim becerileri
Kisilik tipleri, arasindaki iliski katsayisi .08 olarak bulunmus olup sdz konusu bu iliskinin ayni yénde
Ogretmen nitelikleri. ve dnemsiz oldugu goriilmistiir (p=.25; n=182). Elde edilen bulgular isiginda egitimde

Ozgeci 6gretmen davranislarinin 6nemine deginecek benzer galismalar 6nerilebilir.
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Introduction

Though the altruism was one of the subjects of religion and philosophy, it drew the attention of
theoreticians and researchers in this field when psychology has become an independent science field.
Despite there is no decided clear definition of altruism it is seen that it was described as an assistance
behavior (Carlo & Randall, 2002), helping, supporting and protecting behaviors (Gintis, 2003) of
individuals without expecting something in return (islamoglu & Altunisik, 2008) for the felicity of other
people by abandoning their own interests. The altruistic behavior, on the other hand, is defined as a
behavior category encompassing a wide range that consists of any type of assistance behavior or
behaviors aiming to assist other people. In other words, it is purported as acts that are conducted for
the benefit of other people without expecting a reward. The help of individuals one another willingly in
the face of a problem is also an altruist behavior (Balikgioglu & Karacaoglu, 2007; Gordon, 2003;
Kapikiran, 2008; Podsakoff & MacKenzie, 1994; Sariyer, 2011).The helping behavior stands out in
altruism as seen in these definitions.

People tend to restore equality with social justice and equality sensation when they see someone
suffering for no reason. Such an approach leads to altruistic behavior. Doing someone a favor and
offering help to someone who does a favor develops the responsibility sense in individuals.
Furthermore, an individual feeling himself/herself good augments altruistic behaviors and in contrary,
an individual feeling himself/herself bad minimizes altruistic behaviors. People have “happy” moments
causing them to share their good luck (Freedman et al., 1976). Everyone wants to understand and to be
understood. They try to set their relationships with others and try to adapt to their surrounding within
social life as a requirement of being human. They establish these relationships that require a strong
interaction owing to their communication skill (Elkatmis & Unal, 2014). Communication and education
are the two concepts inseparable from each other because forming communication is the priority for
reaching educational purposes. The most general aim of education and teaching is to assist individuals
to behave based on the designated targets rather than equipping them with knowledge (Deryakulu,
1992). In this context, it can be said that an effective communication style is needed for a good learning
and teaching process. For the teachers to reach their educational goals designated for their students in
class and to form communication with their students clearly and effectively; conflicts must be solved
and an empathetic approach must be developed by putting forth the problems clearly and by finding
appropriate solution ways (Cubukcu & Girmen, 2008).

Children and youngsters may face with problems extensively in schools which have a crucial place in
their development. It is anticipated that teachers are skillful for solving problems during this process so
that they can assist their students for gaining problem solving skills (Cinar et al., 2009). It is seen in the
research conducted on altruistic behaviors in the literature that people concentrate on helping other
people “on their own” or on helping someone without expecting a reward (Karadag & Mutafgilar, 2009).
It is anticipated that our youngsters who are our future are raised having the features to access
information easily, thinking critically, tolerant, helpful, sharing and supporting each other’s development
(Saracoglu, 2006; Saracaloglu & Kasli, 2001). In this context, it is thought that it is crucial to designate
the level of altruism, communication and problem solving skills of our teachers, who are influential for
raising individuals with these features. Opinions have been put forward in the recently conducted
studies for the necessity of investigating altruism under the heading of social behaviors (Carlo & Randall,
2002; Schwartz, 1993). It is thought that communication skill and problem solving skill can be dealt with
in the scope of positive social behaviors mentioned here. There were no studies found in the literature
search conducted in the framework of this study revealing directly the relationship between the
altruistic levels and communication skills and problem solving skills of teachers. Nevertheless, studies
were found such as the study of Cinar et al. (2009) conducted on problem solving skills of teachers, the
study of Pehlivan (2005) conducted on the communication skill perception of teacher candidates, the
study of Sara and Gliney (2015) on the communication skill levels of class and field teachers, the study of
ismen and Yildiz (2005) investigating the attitudes towards teaching in terms of altruism and
assertiveness levels, the study of Karadag and Mutafcilar (2009) conducted on the altruism levels of
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elementary school and secondary schoolteachers and the study of Serin (2006) investigating problem
solving skills of class teachers. These researches emphasized the necessity for altruism in teaching
profession and similarly they emphasized that the teachers who had problem solving skills and effective
communication skills would approach their students as more totalitarian. Considering in this context, it
is thought that the teachers’ professional knowledge as well as their high level of altruistic approach will
be more effective during the process of understanding students and teaching. It can be stated that this
study can be significant since it discussed the altruism aspect of teachers and by considering that
teachers can be role models for students to develop social behaviors. Teachers must be experts on
understanding people and working with them. Teachers must render their services to the society as a
responsible authority, must be open minded and must develop good relationships with the regional
leaders and parents (Kaya, 1994). Therefore, focusing on the need for the teachers to establish
communication with students, their parents and colleagues is a crucial matter (Saracaloglu et al., 2009).

Teachers enlighten with their knowledge and skills not only the ones in school but also the people in
their surrounding outside the school. Human beings are in constant attempt of adapting to their
surroundings. This adaptation effort starts at birth and is continuous. Being in constant interaction with
people also leads to occurrence of some problems between them time to time. It is quite important to
know what ways will be followed and what needs to be considered significant for solving the problems
encountered in interpersonal relationships which are an indispensable part of life (Terzi, 2003). It is
important that teachers, who are a crucial part of the education and teaching system, must be
competent in problem solving skills. It is anticipated that teachers cope with the problems that they may
face with during their professional life and make decisions in the face of these problems (Cevik &
Ozmaden, 2013). Considering the feasible choices for solving problems with the altruistic approach, the
significance of motivating individuals to be sensitive and responsible for the environment becomes
evident once again. Hence, solving problems with an altruistic approach is required to reach a solution
for the benefit of both sides and the necessity for the altruistic attitude and effective communication
must be emphasized. In this context, it is thought that the results acquired in this study will contribute
to researchers working in the related field.

The aim of the research was to investigate relationship between the altruism levels, communication
skills and problem solving skills of the elementary education and secondary education teachers. The
hypotheses determined for the purpose of the study are as follows:

H1: There is a significant relationship among altruism levels of primary school teachers with their
problem solving skills and communication.

H2: There is a significant relationship among the altruism levels of primary school teachers in secondary
stage with their problem solving skills and communication

H3: There is a significant relationship among altruism levels of secondary school teachers with their
problem solving skills and communication.

H4: Altruism levels of teachers significantly differ according to gender.

H5: Altruism levels of teachers significantly differ according to education level where they are working
on.

H6: Altruism levels of teachers significantly differs according to service life.
Method

Research Design

This is a cross sectional research investigating the relationship between the altruism levels and
communication skills and problem solving skills of teachers teaching in elementary education and
secondary education. Cross sectional researches are used frequently in the field of educational sciences
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(Sahin, Ersanh, Kumcagiz, Barut & Ak, 2014). In this research type, the similarities and differences
between specific sample groups and temporary relationships between variables in a certain time frame
are exhibited (Cohen, Manion & Morrison, 2007).

Participants

The study population consisted of 725 teachers teaching at Sinop Provincial Center in elementary
schools and secondary schools during 2015-2016- school year, and the sample consisted of a total of 452
teachers, 236 (52.20%) females and 216 (47.80%) males, selected by the simple random sampling
method. The socio-demographic data on the sample is shown in Table 1 in detail.

Table 1.
Distribution of The Sample Group by Socio-Demographic Characteristics.
Sexuality Female Male Total
n 236 216 452
% 52.20 47.80 100.00
Level of duty First stage of Second stage of Secondary

primary primary education

education education
n 132 138 182 452
% 29.20 30.50 40.30 100.00
Seniority at work 1-5years 6 - 10 years 11-15years
n 192 154 106 452
% 42.50 34.10 23.50 100.00

Table 1 shows that 52.20% (236) of the teachers were females and 47.80%(216) of them were males;
29.20% (132) taught in the first level in elementary education, 30.50% (138) taught in the second level in
elementary education, 40.30% (182) taught in secondary education; 42.40% (192) taught 1-5 years,
34.10% (154) taught 6-10 years and 23.50% (106) taught 11-15 years.

Data Collection Tools

The Teacher Altruism Scale, the Communication Skill Assessment Scale, the Problem Solving
Inventory and the personal information form consisting of questions on the age, gender, education level
of employment and the length of service in the profession were used for data collection in the research.

The Teacher Altruism Scale (TAS): The scale was developed to designate the altruistic levels of
teachers by Yavuzer et al. (2006). The scale consists of a total of 18 items of 5 point-Likert type. The
corrected item-total correlation values of the scale range between .61 and .22. There is a significant
difference of 27.00% between the low and top groups at the level of p<.01 in terms of all items of the
scale. It was estimated that Kaiser Meyer Olkin=.85 and Bartlett analysis as [p<.01] which were required
to exhibit the construct validity of the scale. After the factor analysis was made based on this result by
using Varimax vertical rotation technique, it was uncovered that the scale consisted of 4 (four) factors.
The factor loads of the items ranged between .42 and .84. The eigen value of the scale at the sub factor
was 9.29 and the declared variance percentage was 51.62. The internal consistency level Cronbach
Alpha value of the scale was estimated between .75-.80. The internal consistency level of the entire
scale was estimated as Cronbach Alpha .73. Moreover, the test-retest stability factor of the scale was
estimated between .52 and .89 and it was estimated as .88 for the entire scale (Yavuzer et al., 2006). In
this study, Cronbach Alpha of the TAS was estimated as .85.
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The Communication Skill Assessment Scale (CSAS): The CSAS was developed by Korkut (1996) and it
is a 5 point- Likert type scale, consists of 25 items and is assessed on a single dimension. In the scale, the
participants were asked to select one of the statements placed in each item namely never, rarely,
sometimes, frequently and always (0, 1, 2, 3, 4). In the first studies, the scale was scored between 0 and
4, and in the recently conducted studies, the scale was scored between 1 and 5. The scoring was
between 0 and 4 in this study. There were no opposite coded items in this scale and the highest possible
score to be received was 100 and the lowest score was 0. A high score received in the scale showed that
the individual assessed himself/herself positive in terms of his/her communication skills (Korkut, 2005).
In this study, the CSAS’s Cronbach Alpha was found as .82.

The Problem Solving Inventory (PSl): The “Problem Solving Inventory” was developed by Heppner
(1978) and was collected by the “Problem Solving Inventory” called Form-A (PSI-A) that was adapted to
Turkey by Sahin, Sahin & Heppner (1993). The inventory scope is composed of 35 items of 6 point-Likert
scale. The inventory is scored as(6) | always behave like this, (5) | usually behave like this, (4) | frequently
behave like this, (3) | sometimes behave like this, (2) | rarely behave like this, (1) | never behave like this.
Some of the items consist of positive statements and some of them consist of negative statements. The
scale gives the total score (problem solving skill perception score) and the scores of the sub scales. The
inventory consists of 6 sub dimensions. These are; 1-Speedy Approach: consists of the items 13, 14, 15,
17, 21, 25, 26, 30 and 32 and its Cronbach Alpha is .78, 2-Thinking Approach: consists of items 18, 20,
31, 33 and 35 and its Cronbach Alpha is .76, 3-Avoidant Approach: consists of items 1, 2, 3 and 4 and its
Cronbach Alpha is .74, 4-Assessing Approach: consists of items 6, 7 and 8 and its Cronbach Alpha is
.69.5-Self-Confident Approach: consists of items 5, 11, 23, 24, 27, 28 and 34 and its Cronbach Alpha is
.64, 6-Planned Approach: consists of items 10, 12, 16 and 19 and its Cronbach Alpha is .59. Items 9, 22
and 29 are not included in scoring. Scoring is made based on 32 items. Items 1, 2, 3, 4, 11, 13, 14, 15, 17,
21, 25, 26, 30 and 34 are scored as opposite. The range of scores that could be received in the inventory
is between 32 and 192. A high total score received in the scale shows that an individual perceived
himself/herself incompetent on problem solving skill. A low total score received in the scale is accepted
as the positive problem solving skill perception of the individual. Cronbach Alpha reliability coefficient of
the inventory was found as .82 (Savasir & Sahin, 1997). In this study, the total scores received in the PSI
were assessed and the PSI’s Cronbach Alpha was found as .99.

Data Analysis

In the research, it was first checked whether the data complied with the general conditions of
parametric tests by performing Kolmagorov Smirnov test and the scores were uncovered as follows: The
altruism was p=.02<.05 and communication was p=.00<.05, and problem solving was p=.04<.05. Based
on these results, it is seen that the data distribution differed from the normal distribution (Kalayci,
2010). Therefore, non-parametric tests were performed for data assessment in the statistical processes.
In the study, descriptive tests, Mann-Whitney U test, Kruskal Wallis H —Test and correlation analyses
were carried out for data analysis. SPSS 21.0 program was used for analyses. The acquired results were
interpreted at the .05 significance level.

Findings

The descriptive statistics data were analyzed and assessed first in this section of the study.
Subsequently the results acquired based on the study hypotheses were presented. The mean scores,
minimum and maximum values and standard deviation values of the scales applied to the study group
are shown in Table 2.
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According to Table 2, the altruism level score average of the teachers teaching in the first level of
elementary education was (X=71.65), their skill level score average was (X=103.14) and problem solving
level score average was (X=111.59). Accordingly, it is seen that the problem solving skill level score
average of the teachers teaching in the first level of elementary education and their communication skill
level score average were higher than their altruism level score average.

The altruism level score average of the teachers teaching in the second level of elementary
education was (X=68.22), their communication level score average was (X=90.99) and problem-solving
skill level score average was (X=111.36). Accordingly, it is seen that the problem solving skill level score
average of the teachers teaching in the second level of elementary education and their communication
skill level score average were higher than their altruism level score average.

Table 2.
Mean of Scales, Distribution of Minimum And Maximum Values and Standard Deviation Values.
Values X +Sd Min. Max. Score interval
Level of First stage of primary 71.65+9.69 42.00 89.00
Alturism education 18-90
Second stage of 68.22+11.13 29.00 88.00
primary education
Secondary education 69.31+12.13 30.00 90.00
Communication  First stage of primary 103.14+20.37 25.00 125.00
skills education 25-125
Second stage of 90.99+28.97 25.00 125.00
primary education
Secondary education 62.96+30.47 25.00 125.00
Problem solving  First stage of primary 111.59+27.59 35.00 179.00
education 35-210

Second stage of 111.36+19.88 62.00 182.00
primary education
Secondary education 109.05£20.11 64.00 174.00

The altruism level score average of the teachers teaching in secondary education was (X=69.31),
their communication skill level score average was (X=62.96) and problem-solving skill level score
average was (X=109.05). Accordingly, it is seen that the problem solving skill level score average of the
teachers teaching in secondary education was higher than their altruism level score average and in
addition, their communication skill level score average was low as well.

It was investigated whether there was a significant relationship between the altruism levels of the
teachers at the first level of elementary education and their problem solving skills by Spearman rank
correlation based on the hypothesis H1: “There is a relationship between the altruism level of the
teachers at the first level of elementary education and their problem solving skills and communication
skills”. Accordingly, the relationship coefficient between the altruism levels and problem solving skills of
the teachers at the first level of elementary education was found as .17. It was seen that the relationship
was in the same direction and insignificant (p=.05; n=132). Similarly, the relationship coefficient
between the altruism levels and communication skills of the teachers at the first level of elementary
education was found as .23. It was seen that the relationship was in the same direction and significant
(p=.01; n=132).

It was investigated whether there was a significant relationship between the altruism levels of the
teachers at the first level of elementary education and their problem solving skills by Spearman rank
correlation based on the hypothesis H2: “There is a significant relationship between the altruism level of
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the teachers at the second level of elementary education and their problem solving skills and
communication skills”. Accordingly, the relationship coefficient between the altruism levels and problem
solving skills of the teachers at the second level of elementary education was found as -.03. It was seen
that the relationship was in the opposite direction and insignificant (p=.70; n=138). Similarly, the
relationship coefficient between the altruism levels and communication skills of the teachers at the
second level of elementary education was found as .18. It was seen that the relationship was in the
same direction and significant (p=.03; n=138).

It was investigated whether there was a significant relationship between the altruism levels of the
teachers of secondary education and their problem solving skills by Spearman rank correlation based on
the hypothesis H3: “There is a significant relationship between the altruism level of the teachers of
secondary education and their problem solving skills and communication skills”. Accordingly, the
relationship coefficient between the altruism levels and problem solving skills of the teachers of
secondary education was found as -.15. It was seen that the relationship was in the opposite direction
and significant (p=.03; n=182). Similarly, the relationship coefficient between the altruism levels and
communication skills of the teachers of secondary education was found as .08. It was seen that the
relationship was in the same direction and insignificant (p=.25; n=182).

The Mann-Whitney U test results of the assessment of the altruism scores of the teachers based on
the hypothesis H4:"The altruism levels of the teachers vary according to their gender” are shown in
Table 3.

Table 3.

Mann-Whitney U Test Results Showing The Difference of Teachers' Altruism Scores by Sexuality.
Sexuality n Rank avarage Rank sum U-value p-value
Female 236 212.77 50214.00 22248.00 .01
Male 216 241.50 52164.00

According to Table 3, there was a statistically significant difference found between the group
averages of the teachers as a result of Mann-Whitney U test performed to designate whether the
altruism score averages of the teachers showed a significant difference based on the gender variable
(Mann U=22248.00; p=.01 <.05). It is seen that the altruism scores of the male teachers are higher than
the altruism scores of the female teachers according to the difference between the averages. The
Kruskal- Wallis X>-Test results of the assessment of the altruism scores of the teachers according to the
level of education that they teach based on the hypothesis H5: “The altruism levels of the teachers vary
according to the level of education they teach” are shown in Table 4.

Table 4.
Results of The Kruskal-Wallis Test Showing The Differences in The Altruism Scores of The Teachers
According to The Educational Level.

Level of duty n Rankavarage sd X’ p Significant difference
First stage of primary education 132 250.60 2 7.07 .02 Firstand second stage
Second stage of primary education 138 209.45
Secondary education 182 221.95

It is seen in Table 4 that the difference was statistically significant according to the results of Kruskal
Wallis H-Test (KW=7.07; p=.02) performed to designate whether the altruism score averages of the
teachers showed a statistically significant difference according to the level of education they teach.
Accordingly, it can be stated that at least one group out of the three groups is different than the others.
Mann-Whitney U-Test was used to exhibit the difference between which of the group pairs was
significant and according to this result, it was found that the difference between the first level of
elementary education and the second level of elementary education was significant (p=.00; p<.05).
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Kruskal-Wallis Test results of the assessment of the altruism scores of the teachers according to their
employment years based on the hypothesis H6: “The altruism levels of the teachers according to their
employment years vary” are shown in Table 5.

Table 5.
Kruskal Wallis Test Results Showing The Difference Of The Teachers' Altruistic Scores According To The
Years Of Work.

Years of work n Rankavarage sd X P Significant difference
1-5 years 192 201.53 2 12.23 .00 1-5 and 11-15 years
6-10 years 154 243.98 1-5 and 6-10 years
11-15 years 106 246.33

It is seen in Table 5 that the difference was statistically significant according to the results of Kruskal
Wallis H-Test (KW=12.23; p=.00) performed to designate whether the altruism score averages of the
teachers showed a statistically significant difference according to their employment years. Accordingly,
it can be stated that at least one group out of the three groups is different than the others. Mann-
Whitney U-Test was used to exhibit the difference between which of the group pairs was significant and
according to this result, it was found that the difference between the years 1-5 and 11-15 (p=.00;p<.05)
and the difference between the years 1-5 and 6-10 (P=.00; p<.05) was significant.

Discussion, Conclusion and Implications

In this study, the relationship between the altruism levels and communication skills and problem
solving skills of the teachers teaching in elementary education and secondary education were analyzed.
According to the results acquired in the study, it was found that the relationship between the altruism
scores and problem solving skills of the teachers at the first level of elementary education was
insignificant (p=.05; n=132). Similarly, it was found that the relationship between the altruism scores
and problem solving skills of the teachers at the second level of elementary education was insignificant
(p=.70; n=138). There was no result found in the literature to support our results. As a matter of fact, it
is anticipated that there must be a relationship between the altruism behavior, which is defined as an
assistance made without any expectations in return, and the problem solving skill.

According to the result of another hypothesis test, it was seen that the relationship coefficient
between the altruism scores and communication skills of the teachers at the first level of the elementary
education was significant (p=.00; n=132). Similarly, it was seen that the relationship between the
altruism scores and communication skills of the teachers at the second level of elementary education
was significant (p=.03; n=138). In other words, it can be stated that an effective communication skill is
needed for exhibiting an altruism behavior, which is assistance made voluntarily without looking after
an interest. It can be stated that this result of the study is significant when considered in this way. It was
seen that the relationship between the altruism scores and problem solving skills of the teachers of
elementary education was significant (p=.03; n=182). Social justice and equity sentiments lead to
altruism behaviors when it is seen that someone is suffering for no reason. Human beings tend to
display behaviors to restore equity in this case (Onatir, 2008). The teachers teaching in elementary
education may face with the circumstance to solve numerous problems during this process since they
spend time with the youngsters at the adolescent period. As it is stated here as well, it can be said that
the altruism behaviors of the teachers teaching in secondary education are effective on problem solving.
According to the study results, it is seen that the relationship between the altruism levels and
communication skills of the teachers in secondary education is insignificant (p=.25; n=182). As a matter
of fact, it is thought that having communication skills is crucial for displaying altruism behavior, which is
defined as making assistance without looking after an interest.
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When the study’s 4" hypothesis “The altruism levels of the teachers vary according to their gender”
was tested, it was found that the altruism levels of the teachers differed according to their gender and
the men had more positive attitude in comparison to the women. In the literature search, there were
results showing that the altruism behaviors did not differ in terms of gender (Akbaba, 1994; Avci et al.,
2013; ismen & Yildiz, 2005; Kee-Lee, 1998; Ma, 2003; Onatir, 2008). Furthermore, there were study
results found showing that the women were more altruistic than the men (Elmas, 1998; Rushton et al.,
1986) and there were study results showing that the men were more altruistic than the women (Eagly &
Crowley, 1986). It is seen that the altruism levels of the teachers in the concerned research did not show
a difference in terms of gender, and they showed a difference in some research. Some results were
found supporting our study’s hypothesis and there were also some results not supporting it. As a matter
of fact, altruism is defined as assistance provided to someone in need without expecting something in
return. It makes sense that women display these behaviors more than men do due to both their genetic
characteristics and their experience gained during their societal socialization because men are more
competitive than women (Ozyer et al.,, 2012). It is seen that a competitive structure has developed
among women as well since women take part in business life extensively today and their
professionalism plans have become important (Oztiirk & Bilkay, 2016; Tiirkkahraman & Sahin, 2010).
Hence, it can be said that the altruism scores of the women were low in some research similar to this
study. According to another hypothesis test of the study, it is seen that the altruism score averages of
the teachers showed a statistically significant difference according to the level of education they teach
(KW=7.07; p=.02) and the difference between the first level of elementary education and the second
level of elementary education was statistically significant (p=.00; p<.05). Karadag and Mutafgilar (2009)
concluded in their research that the altruism levels of the elementary school teachers and secondary
school teachers were high. In this study, it was concluded that the altruism behaviors of the teachers at
the first level of elementary education, e.g. the class teachers, were at a higher level than the altruism
behaviors of the teachers at the second level of elementary education. Similarly, it can be said that the
altruism behaviors of the teachers in secondary education were at a lower level than those of the class
teachers.

When the study’s last hypothesis ‘The altruism levels of the teachers vary according to their
employment years’ was tested, it was seen that the altruism score averages of the teachers differed
statistically significantly according to their employment years(KW=12.23; p=.00) and the difference
between the years 1-5 and the years 11-15 (p=.00; p<.05) and the difference between the years 1-5 and
the years 6-10 was statistically significant (P=.00; p<.05). In the study of Ozyer et al. (2012) conducted on
the individuals working in the banking sector, they concluded that the time spent by the participants in
the occupation did not differ statistically significantly in terms of their altruism behaviors. In the study of
Karadag and Mutafcilar (2009), it was seen that there was a statistically significant difference in the
favor of the teachers who had professional seniority of 16-20 years in the comparison made between
the teachers who had professional seniority of 6-10 years and the teachers who had professional
seniority of 16-20 years. In this study, it was uncovered that a similar result was found. It was seen that
the altruism behaviors of the teachers who were employed for 11-15 years and 6-10 years were
statistically significant in comparison to the teachers who were employed for 1-5 years. It is thought that
this circumstance occurs due to the interest in social responsibility projects of the teachers who gained
experience during the advanced years of their professional life especially.

Accordingly, it can be said that the literature supports the study result. This study had some
limitations. First, self-report type scales were used in the research. The self-report type scales are based
on the principle of self-evaluation of individuals in terms of the psychological characteristic that were
aimed to be measured (Sahin et al., 2014). Therefore, the participants may evaluate their altruism,
problem solving and communication skills higher or lower than actual. Hence, these psychological
characteristics may be assessed in the future research by receiving information from different resources
(e.g. close friend, spouse, etc.). In conclusion, in this research, in the research analyzing the relationship
between the altruism levels and communication skills and problem solving skills of the teachers teaching
in elementary education and secondary education: the relationship coefficient between the altruism
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levels and problem solving skills of the teachers at the first level of elementary education was found low,
and the relationship coefficient between the altruism levels and communication skills of the same
teachers was in the same direction and high. According to these results, it can be said that the
relationship between them was statistically significant. The relationship coefficient between the
altruism levels and problem solving skills of the teachers at the second level of elementary education
was found as -.03 and the relationship coefficient between the altruism levels and communication skills
of the teachers at the second level of elementary school was found as .18. Accordingly, it can be said
that the relationship between them was statistically significant. The relationship coefficient between the
altruism levels and problem solving skills of the teachers in secondary education was found as -.15.

Accordingly, it can be said that the relationship between them was statistically significant. Similarly,
the relationship coefficient between the altruism levels and communication skills of the teachers in
secondary education was found as .08. It was seen that the relationship was in the same direction and
insignificant (p=.25; n=182). It was found that there was a statistically significant difference between the
teachers according to the level of education they teach and their altruism score averages, and this
difference was between the first level of elementary education and the second level of elementary
education (p=.00; p<.05). It was found that there was a statistically significant difference between the
altruism score averages of the teachers according to their employment years and this difference was
statistically significant between the years 1-5 and the years 11-15 ( p=.00; p<.05) and the years 1-5 and
the years 6-10 (P=.00; p<.05). Furthermore, as a result of Mann-Whitney U-Test performed to designate
whether there was significant difference between the altruism scores of the teachers according to the
gender variable, there was a statistically significant difference found between the group means (Mann
U=22248.00; p=.01 <.05). It is seen according to the difference between the averages that the altruism
scores of the male teachers were higher than the altruism scores of the female teachers.

The following recommendations are made based on the study results:

e Offering the awareness training to the teachers at the first and second levels of elementary
education on their problem solving skills,

e Organizing activities for teachers in secondary education to develop their communication skills,

e Organizing activities for teachers at the first and second levels of elementary education to develop
their problem solving skills,

e Giving seminars and conferences to teachers at the second level of elementary education and
secondary education for improving their altruism levels and raising their awareness on benevolence,

e Conducting qualitative studies to draw attention to the significance of altruistic behaviors in the
teaching profession may be recommended.
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Tiirkce Suiriim

Giris

Ozgecilik dnceleri din ve felsefenin konulari arasinda yer alirken, psikolojinin bagimsiz bir bilim dali
olmasiyla bu alanda da kuramcilarin ve arastirmacilarin ilgisini cekmistir. Ozgecilik konusunda tizerinde
uzlasilmis net bir tanim bulunmamakla birlikte bireyin kendi ¢ikarlarindan arinarak baskalarinin refahi
icin yapilan yardim davranisi (Carlo & Randall, 2002), yardim etme, destekleme ve koruma (Gintis, 2003),
baskalari igin karsilik beklemeden bir seyler yapmak (islamoglu & Altunisik, 2008) seklinde de ifade
edildigi goérilmektedir. Ozgeci davranig ise baskalarina yardim eden ya da yardim amaglayan her tiirli
davranigi iceren genis bir yelpazeyi kapsayan davranislar sinifi olarak tanimlanmaktadir. Diger bir ifade
ile 6dil beklentisi olmaksizin diger insanlarin yararina yapilan eylemler olarak belirtilmektedir. Bireylerin
bir sorun karsisinda istege bagh olarak birbirine yardim etmesi de 6zgeci davranistir (Balikgioglu ve
Karacaoglu, 2007; Gordon, 2003; Kapikiran, 2008; Podsakoff & MacKenzie, 1994; Sariyer, 2011). Bu
tanimlarda da gorildigiu gibi, ozgecilikte, yardimseverlik davranisi 6n plana g¢ikmaktadir. Toplumsal
adalet ve esitlik duygusu ile biri haksiz yere aci gekerken goriildiglinde insanlar esitligi yeniden saglamak
egilimindedirler. Bu tiir bir yaklasim 6zgeci davranisa yol agmaktadir. Birine bir iyilik yapmak, iyilik
yapana yardim teklif etmek, bireyde sorumluluk duygusunu gelistirmektedir. Bunun yani sira bireyin
dzgeci davranislarl azaltmaktadir. insanlarin iyi sanslarini paylasmak istemelerine neden olan “mutlu”
anlari bulunmaktadir (Freedman et al., 1976).

Her insan anlamak ve anlasilmak istemektedir. insan olmanin geregi olarak, toplumsal hayat icinde
baskalari ile olan iliskilerini dizenlemeye, ¢evresine uyum saglamaya ¢alismaktadir. Gligli bir etkilesimi
gerektiren bu iliskileri, sahip oldugu iletisim becerisi ile gerceklestirmektedir (Elkatmis & Unal, 2014).
iletisim ve egitim birbirinden ayrilmaz iki kavramdir. Bunun nedeni egitim amaclarini gerceklestirmek igin
onceligin iletisim kurmaktan gecmesidir. Egitimin ve Ogretimin en genel amaci bireyi bilgilerle
donatmaktan 6te, bireyin 6nceden belirlenmis hedefler dogrultusunda davranmasina yardimci olmaktir
(Deryakulu, 1992). Bu baglamda iyi bir 6grenme ve 6gretme siireci icin etkili bir iletisim bicimine ihtiyag
oldugu soylenebilir. Ogretmenin sinif igerisinde &grencilerine belirledigi  egitimin  amaglarini
gerceklestirebilmesi ve 6grencilerle agik ve etkili bir iletisim kurmak igin problemin acik bir sekilde ortaya
konularak uygun ¢6zim yollarinin bulunmasi ile gatismalarin ortadan kaldirilmasina ve empatik
yaklasima ihtiya¢ duyulmaktadir (Cubukgu & Girmen, 2008). Cocuklarin ve genglerin gelisiminde énemli
bir yere sahip olan okullarda yogun olarak problemlere maruz kalabilmektedirler. Bu sirecte
problemlerin ¢6zimiinde 6gretmenlerin becerikli olmalari beklenmektedir ki problem ¢6zme becerisi
kazanmalari konusunda 6grencilere yardimci olabilsinler (Cinar et al., 2009). Alanyazinda 6zgeci davranis
ile ilgili arastirmalarda, insanlarin “kendiliklerinden” baskalarina yardim etme ya da 6dil beklentisi
olmadan birine yardim etme durumlar lzerinde yogunlastigi gorilmektedir (Karadag & Mutafgilar,
2009). Gelecegimiz olan genglerimizin bilgiye kolay ulasabilen, tretken, elestirel diistinebilen, hosgoruld,
yardimsever, paylasimci ve birbirlerinin gelisimini destekler 6zelliklerde yetismesi beklenmektedir
(Saracaloglu, 2006; Saracaloglu & Kasli, 2001). Bu baglamda bu ozelliklere sahip bireylerin
yetisebilmesinde 6nemli etkiye sahip olan 6gretmenlerimizin 6zgecilik, iletisim ve problem ¢ozme
becerilerinin ne dizeyde oldugunu belirlenmesinin 6nemli olacagi disliniilmektedir. Son zamanlarda
yapilan calismalarda 6zgeciligin olumlu sosyal davranislar basligl altinda incelenmesinin gerektigi
Gizerinde gorisler ileri siriilmektedir (Carlo & Randall, 2002; Schwartz, 1993). Burada adi gegen olumlu
sosyal davranislar kapsaminda iletisim becerisi ve problem ¢6zme becerisinin ele alinabilecegi
dusinidlmektedir. Bu calisma cergevesinde yapilan alanyazin taramasinda Ogretmenlerin 6zgecilik
dizeyleri ile iletisim ve problem ¢dzme becerileri arasindaki iliskiyi dogrudan ortaya koyan c¢alismalara
ulastlamamustir. Bununla birlikte Cinar ve arkadaslari (2009) tarafindan 6gretmenlerin problem ¢ézme
becerileri, Pehlivan’nin (2005) 6gretmen adaylarinin iletisim becerisi algilari, Sara ve Gliney’in (2015)
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sinif ve brans égretmenlerinin iletisim becerileri diizeyleri, ismen ve Yildiz'in (2005) dgretmenlige iliskin
tutumlarin 6zgecilik ve atilganlik dizeyleri agisindan incelenmesi, Karadag ve Mutafcilar’in (2009) ilk ve
ortadgretim okulu 6gretmenlerinin 6zgecilik dizeyleri ve Serin (2006) tarafindan yapilan sinif
o6gretmenlerinin problem ¢6zme becerilerinin incelenmesi seklinde arastirmalara rastlaniimistir. Bu
arastirmalarda o6zgeciligin 6gretmenlik mesleginde olmasi gerektigi vurgulanmakta, benzer sekilde
beraberinde de problem ¢ézme ve etkili iletisim becerisine sahip olan 6gretmenlerin 6grencilerine daha
bitlncul yaklasacaklari vurgulanmaktadir. Bu baglamda degerlendirildiginde ise 6gretmenlik mesleginde
o6gretmenin mesleki bilgisinin yani sira yiiksek diizeyde 6zgeci yaklasimin 6grencisini anlama ve 6gretme
siirecinde daha etkili olacagi diisiintilmektedir.

Bu ¢alisma 6gretmenlerin 6zgecilik yoniine degindigi ve 6gretmenlerin 6zgecilik yoniiniin 6grencilerin
sosyal davranislar kazanabilmelerinde rol modeli olabilecegi dikkate alindiginda ¢alismanin bu yénden de
anlamli olacagi ifade edilebilir. Ogretmen insanlari anlamakta ve onlarla calismakta uzman olmalidir.
Ogretmen, sorumlu bir otorite olarak hizmetlerini topluma ulastirmali, acik fikirli olmali, cevre liderleri
ve 6grenci velileri ile iyi iliskiler ve isbirligi gelistirmelidir (Kaya, 1994). Bunun icinde 6gretmenlerin
ogrenciler, veliler ve meslektaslari ile iletisim kurmalari gerektiginin bilincinde (izerinde durulmasi
gereken 6nemli bir konudur (Saracaloglu et al., 2009). Ogretmenler sadece okulda degil, okul disinda da
bilgi ve becerileri ile cevrelerindeki insanlari aydinlatmaktadirlar. insanoglu siirekli olarak cevresine
uyum gabasi iginde olan bir varliktir. Bu uyum saglama gabasi dogdugu andan itibaren baslar ve sureklilik
arz eder. insanlarla siirekli iletisim halinde olma zaman zaman bazi kisiler arasi problemlerin ortaya
cikmasina da sebep olmaktadir. Yasamin vazgecilmez bir pargasi olan kisilerarasi iliskilerde karsilasilan
problemlerin ¢éziimlenmesinde de ne gibi yollar izlenecegi ve nelere 6nem verilmesi gerektigi oldukca
o6nemlidir (Terzi, 2003). Egitim ve 68retim sisteminin 6nemli bir 6gesi olan 6gretmenlerin problem ¢ézme
becerileri konusunda yetkin olmalari gerekmektedir. Ogretmenlerden mesleki yasantilarinda
karsilasabilecekleri problemlerin Ustesinden gelebilmeleri ve bu problemler karsisinda etkili kararlar
alabilmeleri beklenilmektedir (Cevik & Ozmaden, 2013). Problemlerin ¢dziimiinde olasi secenekler
ozgeci yaklasim ile ele alindiginda, bireyleri ¢cevreye karsi duyarli ve sorumlu olmalari yoninde motive
edebilmenin 6nemi bir kez daha ortaya ¢ikmaktadir. Bu nedenledir ki 6zgeci bir yaklasimla problemlerin
¢6zimi her iki tarafinda yararina olacak bir ¢6zime ulasabilmede, 6zgeci tutumun ve etkili iletisimin
geregini vurgulamak gerekmektedir. Bu baglamda, bu calismadan elde edilen sonuglarin ilgili alanda
cahisan arastirmacilara katki saglayacagi disiiniilmektedir. Calismada ilk ve orta 6gretimde gorev yapan
ogretmenlerin 6zgecilik dizeylerinin iletisim becerileri ve problem ¢ézme becerileri ile olan iliskisini
ortaya koymayl amaglamistir. Arastirmanin amacina yonelik olarak belirlenen hipotezler asagidaki
gibidir:

H1:ilkégretim birinci kademedeki 6gretmenlerin zgecilik diizeylerinin problem ¢dzme becerileri ve
iletisim becerileri arasinda anlamli bir iligki vardir.

H2: ilkégretim ikinci kademedeki &gretmenlerin 6zgecilik diizeylerinin problem ¢ézme becerileri,
Ozgecilik dlizeyleri ve iletisim becerileri arasinda anlamli bir iligki vardir.

H3: Ortadgretimdeki 6gretmenlerin 6zgecilik dlizeylerinin problem ¢ézme becerileri ve iletisim becerileri
arasinda anlaml bir iligki vardir.

H4:0gretmenlerin 6zgecilik diizeyleri cinsiyete gére farklilasmaktadir.
H5:0gretmenlerin ézgecilik diizeyleri gdrev yaptiklari egitim kademesine gore farklilasmaktadir.

H6: Ogretmenlerin ézgecilik diizeyleri calisma yillarina gére farklilasmaktadir.

Yontem
Arastirma Modeli

Bu arastirma ilk ve orta 6gretimde gorev yapan o6gretmenlerin 6zgecilik diizeylerinin iletisim
becerileri ve problem ¢ézme becerileri ile olan iliskinin incelendigi kesitsel bir arastirmadir. Kesitsel
arastirmalar egitim bilimleri alaninda siklikla kullanilan arastirma turlerinden biridir (Sahin, Ersanli,
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Kumcagiz, Barut & Ak, 2014). Bu arastirma tiriinde belirli bir zaman diliminde, belirli bir 6rneklemde
gruplar arasindaki benzerlikler ve farkhhklar ayni zamanda degiskenler arasindaki gegici iliskiler
belirlenmeye ¢alisilir (Cohen, Manion & Morrison, 2007).

Katilimailar

Bu calismanin evrenini, 2015-2016 egitim—06gretim yilinda Sinop il merkezindeki ilk ve ortaégretim
okullarinda gorev yapan 725 6gretmen olustururken, drneklemini ise basit tesadifi 6rnekleme yontemi
ile segilen 236 (52.20%)’si kadin ve 216 (47.80%)’sI erkek olmak Uizere 452 G6gretmen olusturmustur.
Orneklem ait sosyo-demografik Tablo 1’de ayrintili olarak verilmistir.

Tablo 1.
Orneklem Grubunun Sosyo-demografik Ozelliklerine Gére Dagilimlari.
Cinsiyet Kadin Erkek Toplam
n 236 216 452
% 52.20 47.80 100.00
Gorev yaptigl kademe ilkégretim 1. ilkdégretim 2. Ortadgretim
kademe kademe
n 132 138 182 452
% 29.20 30.50 40.30 100.00
Meslekteki Kideminiz 1-5yilarasi 6 - 10 yil arasi 11-15yil arasi
n 192 154 106 452
% 42.50 34.10 23.50 100.00

Tablo 1 incelendiginde 6gretmenlerin %52.20 (236)’sinin kadin %47.80 (216) sinin erkek oldugu;
%29.20 (132)’sinin ilk6gretim 1.kademede %30.50 (138)'inin ilkogretim ikinci kademede %40.30
(182)’Uinlin ortadgretimde goérev yaptigl; %42.40 (192) Unlin 1-5 yil, %34.10 (154)’inin 6-10 yil, %23.50
(106)’inin 11-15 yil arasinda gorev yaptigl gérilmektedir.

Veri Toplama Araglari

Arastirmada verileri toplamak icin Ogretmen Ozgeciligi Olcegi, iletisim Becerileri Degerlendirme
Olcegi, Problem Cézme Envanteri ve yas, cinsiyet, gérev yaptigl egitim kademesi, meslekteki kidem
sorulardan olusan kisisel bilgi formu kullaniimistir.

Ogretmen Ozgeciligi Olgegi (000): Olgek dgretmenlerin dzgecilik diizeylerinin belirlenmesi amaciyla
Yavuzer vd. (2006) tarafindan gelistirilmistir. Olcek 5’li Likert tipi toplam 18 maddeden olusmaktadir.
Olcegin dizeltiimis madde-toplam koreldsyonu degerleri .61 ile .22 arasinda degismektedir. Olcek
maddelerin timu agisindan alt ve st %27.00’lik gruplar arasinda p<. 01 dizeyinde manidar bir fark
vardir. Olgegin yapi gecerliginin belirlenmesi icin gerekli olan KaiserMeyerOlkin=.85 ve Bartlett analizi
(p<.01) olarak hesaplanmistir. Bu sonugtan hareketle Varimax dik déndirme teknigi kullanilarak yapilan
faktor analizi sonrasinda 6lgegin 4 (dort) faktorden olustugu saptanmistir. Maddelerin faktor yikleri .42
ve .84 arasinda degismektedir. Olgegin alt faktdrdeki 6z degeri 9.29 ve acgiklanan varyans yiizdesi
51.62’dir. Olgegin i¢ tutarhlik diizeyi Cronbach Alpha degeri .75-.80 arasinda hesaplanmistir. Olcegin
toplami icin i¢ tutarlihk dizeyi de Cronbach Alpha .73 olarak hesaplanmistir. Ayrica 6lcegin test-tekrar-
test kararlilik katsayilari .52 ile .89 arasinda, dlgegin toplam icin ise .88 olarak hesaplanmistir (Yavuzer et
al., 2006). Bu calismada OO0’nin Cronbach Alfa’si .85 olarak bulunmustur.
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iletisim Becerileri Degerlendirme Olgegi (iBDO): Korkut (1996) tarafindan gelistirilen iBDO, 5'li Likert
tipi bir 6lgek olup 25 maddeden olusmakta ve tek boyut tizerinden degerlendirilmektedir. Katilimcilardan
Olcekteki her bir maddenin karsisinda yer alan higbir zaman, nadiren, bazen, siklikla ve her zaman (0, 1,
2, 3, 4) ifadelerinden birini segmeleri beklenmektedir. ilk calismalarda 0-4 ile puanlanan &lgek son
yapilan calismalarda 1-5 seklinde puanlanmistir. Bu ¢alismada ise 0-4 ile puanlama yapilmistir. Ters kodlu
maddelerin olmadig|, bu dlgcekten alinabilecek en yiiksek puan 100, en diisik puan ise 0’dir. Olgekten
alinan puanin yiksekligi bireyin kendisini iletisim becerileri agisindan olumlu olarak degerlendirdigini
godstermektedir (Korkut, 2005). Bu ¢alismada iBDO’niin Cronbach Alfa’si .82 olarak bulunmustur.

Problem ¢6zme Envanteri (PCE): Heppner (1978) tarafindan gelistirilen “Problem Solving Inventory”,
Form-A (PSI-A) olarak isimlendirilen, Tirkiye’ye uyarlamasi Sahin, Sahin ve Heppner tarafindan (1993)
yapilan “Problem C6zme Envanteri ” yardimiyla toplanmistir. Envanter kapsami, 35 maddeden 6’li likert
Olgegi olarak olusturulmustur. Envanter, (6) Her zaman boyle davranirm, (5) Cogunlukla boyle
davranirim, (4) Sik sik bdyle davranirim, (3) Arada sirada bdyle davranirim,(2) Ender olarak boyle
davranirim, (1) Higbir zaman boyle davranmam seklinde puanlanmaktadir. Maddelerin bir kismi olumlu,
bir kismi da olumsuz ifadelerden olusmaktadir. Olgek, toplam puan (problem ¢ézme beceri algisi puani)
ve alt dlgeklere iligkin puanlari vermektedir. Envanter 6 alt boyuttan olusmaktadir. Bunlar; 1-Aceleci
Yaklasim: 13, 14, 15, 17, 21, 25, 26, 30 ve 32. maddeleri icermekte ve Cronbachalfa’si .78, 2-Dilslinen
Yaklasim: 18, 20, 31, 33 ve 35. maddeleri icermekte ve Cronbach Alfa’si .76, 3- Kagingan Yaklasim: 1, 2, 3
ve 4. maddeler, icermekte ve Cronbach Alfa’si .74, 4-Degerlendirici Yaklasim: 6, 7 ve 8. maddeleri
icermekte ve Cronbach Alfa’si .69. 5-Kendine Givenli Yaklasim: 5, 11, 23, 24, 27, 28 ve 34. maddeleri
icermekte ve Cronbach Alfa’si .64, 6-Planl Yaklasim: 10, 12, 16 ve 19. maddeleri icermekte ve Cronbach
Alfa’s1 .59’dur. Puanlamada 9, 22 ve 29. maddeler puanlama disi tutulur. Puanlama 32 madde Uzerinden
yapilir. 1, 2, 3, 4, 11, 13, 14, 15, 17, 21, 25, 26, 30 ve 34. maddeler ters olarak puanlanan maddelerdir.
Envanterden alinabilecek puan ranji, 32-192 arasidir. Olgekten alinan toplam puanlarin yiiksekligi,
bireyin problem ¢ézme becerileri konusunda kendini yetersiz olarak algiladigini gésterir. Olcekten alinan
toplam puanlarin azalmasinda ise kisinin problem ¢6zme beceri algisinin olumlu oldugu kabul edilir.
Envanterin Cronbach Alfa gilivenirlik katsayisi .82 olarak bulunmustur (Savasir & Sahin, 1997). Bu
calismada PCE’den elde edilen toplam puanlar Uzerinden degerlendirilme yapilmis ve PCE’nin
Cronbachalfa’si .99 olarak bulunmustur.

Verilerin Analizi

Arastirmada 6nce verilerin parametrik testlerin genel kosullarini saglayip saglamadigi Kolmagorov
Smirnov testi ile kontrol edilmis ve puanlar su sekilde belirlenmistir: Ozgecilik p=.02<.05, iletisim
p=.00<.05, problem ¢6zme p=.04<.05. Bu bulgulara gore verilerin dagilimlarinin normal dagilimla farklihk
gosterdigi goriilmektedir (Kalayci, 2010). Bu nedenledir ki verilerin degerlendirilmesi icin yapilacak
istatistiki islemlerde non-parametrik testler kullanilmistir. Calismada, veri analizinde tanimlayici testler,
Mann-Whitney U testi, Kruskal Wallis H -Testi, ve korelasyon analizleri yapilmistir. Analizler igin SPSS
21.0 programi kullaniimistir. Elde edilen bulgular .05 anlamhlik diizeyinde yorumlanmistir.

Bulgular

Calismanin bu kisminda ilk olarak betimsel istatistiki bilgiler incelenerek degerlendirilmistir. Ardindan
da calismanin hipotezleri dogrultusunda gerceklestirilen bulgular sunulmustur. Calisma grubuna
uygulanan olgeklere ait ortalama skorlari, Min ve Max degerleri ile standart sapma degerleri Tablo 2’de
sunulmustur.
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Tablo 2.
Olceklere Ait Ortalama, En Kiigiik ve En Biiyiik Dederleri ile Standart Sapma Degerlerinin Dagilimi.
Degiskenler X+SS En kiigiik  En biiyiik Puan araligi
Ozgecilik ilkdgretim 1.kademe 71.65%9.69 42.00 89.00 18-90
dizeyi ilkégretim 2.kademe 68.22+11.13 29.00 88.00
Ortadgretim 69.31+12.13 30.00 90.00
iletisim ilkdgretim 1.kademe 103.14+20.37 25.00 125.00 25-125
becerileri ilkégretim 2.kademe 90.99+28.97 25.00 125.00
Ortadgretim 62.96+30.47 25.00 125.00
Problem ilkégretim 1.kademe 111.59+27.59 35.00 179.00 35-210
¢bzme ilkégretim 2.kademe 111.36+19.88 62.00 182.00
Ortadgretim 109.05+20.11 64.00 174.00

Tablo 2’de gorildigi tizere ilkégretim birinci kademede gorev yapan 6gretmenlerin 6zgecilik dizeyi
puan ortalamasi (X=71.65), iletisim beceri diizeyi puan ortalamasi (X=103.14) ve problem ¢ézme beceri
diizeyi puan ortalamasi ise (X=111.59)dur. Buna gére, ilkdgretim birinci kademede gorevli
O0gretmenlerin problem ¢6zme beceri diizeyi puan ortalamalari ile iletisim beceri diizeyi puan
ortalamalarinin dzgecilik diizeyi puan ortalamalarindan yiiksek oldugu gériilmektedir. ilkégretim ikinci
kademede gorev yapan 6gretmenlerin 6zgecilik diizeyi puan ortalamasi (X=68.22), iletisim beceri duzeyi
puan ortalamasi (X=90.99) ve problem ¢6zme beceri diizeyi puan ortalamasi (X=111.36 )’dir. Buna gore,
ilkogretim ikinci kademede gorevli 6gretmenlerin problem ¢ézme beceri diizeyi puan ortalamalari ile
iletisim beceri diizeyi puan ortalamalarinin 6zgecilik diizeyi puan ortalamalarindan yuksek oldugu
gorilmektedir. Ortadgretimde gérev yapan 6gretmenlerin 6zgecilik diizeyi puan ortalamasi (X=69.31),
iletisim beceri dizeyi puan ortalamasi (X=62.96) ve problem ¢ézme beceri diizeyi puan ortalamasi
(X=109.05)'dir. Buna gore, ortadgretimde gorevli dgretmenlerin problem ¢ézme beceri diizeyi puan
ortalamalarinin 6zgecilik diizeyi ortalamalarindan yiiksek oldugu, bunun yani sira iletisim beceri diizeyi
puan ortalamalarin da dusiik oldugu gorilmektedir.

H1: “ilkdgretim birinci kademedeki 6gretmenlerin 6zgecilik diizeylerinin problem ¢ézme becerileri ve
iletisim becerileri arasinda anlamli bir iliski vardir” hipotezine goére ilkdgretim birinci kademedeki
ogretmenlerin 6zgecilik dizeylerinin problem ¢ézme becerileri ve problem ¢ézme becerileri arasinda
anlamli bir iliski olup olmadigi Spearman’in sira korelasyonu ile arastirilmistir. Buna gore ilkogretim
birinci kademedeki 6gretmenlerin 6zgecilik diizeyleri ve problem ¢6zme becerileri arasindaki iliski
katsayisi .16 olarak bulunmustur. iliskinin ayni yénde ve énemsiz oldugu gérilmistiir (p=.05; n=132).
Benzer sekilde ilkdgretim birinci kademedeki 6gretmenlerin 6zgecilik dizeyleri ve iletisim becerileri
arasindaki iliski katsayisi .23 olarak bulunmustur. iliskinin ayni yénde ve &énemli oldugu gorilmistir
(p=.00; n=132).

H2: “ilkégretim ikinci kademedeki 6gretmenlerin 6zgecilik diizeylerinin problem ¢ézme becerileri ve
ozgecilik diizeyleri ve iletisim becerileri arasinda anlamh bir iliski vardir.” hipotezine gore ilkdgretim ikinci
kademedeki 6gretmenlerin 6zgecilik diizeylerinin problem ¢ézme becerileri ve problem ¢ézme becerileri
arasinda anlamh bir iliski olup olmadigl Spearman’in sira korelasyonu ile arastiriimistir. Buna gore
ilkogretim ikinci kademedeki 6gretmenlerin 6zgecilik dizeyleri ve problem ¢d6zme becerileri arasindaki
iliski katsayisi -.03 olarak bulunmustur. iliskinin ters yénde ve dnemsiz oldugu gorilmistir (p=.70;
n=138). Benzer sekilde ilkogretim ikinci kademedeki 6gretmenlerin 6zgecilik dizeyleri ve iletisim
becerileri arasindaki iliski katsayisi .18 olarak bulunmustur. iliskinin ayni yénde ve &nemli oldugu
gorilmustir (p=.03; n=138).

H3: “Ortadgretimdeki 6gretmenlerin 6zgecilik diizeylerinin problem ¢ézme becerileri ve iletisim
becerileri arasinda anlamli bir iliski vardir.” hipotezine gore ortadgretimdeki 6gretmenlerin 6zgecilik
diizeylerinin problem ¢dzme becerileri ve iletisim becerileri arasinda anlamli bir iliski olup olmadig
Spearman’in sira korelasyonu ile arastiriimistir. Buna gore ortadgretimdeki 6gretmenlerin 6zgecilik
diizeyleri ve problem ¢6zme becerileri arasindaki iliski katsayisi -.15 olarak bulunmustur. iliskinin ters
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yonde ve onemli oldugu gorlulmistir (p=.03; n=182). Benzer sekilde ortadgretimdeki 6gretmenlerin
dzgecilik diizeyleri ve iletisim becerileri arasindaki iliski katsayisi .08 olarak bulunmustur. iliskinin ayni
yonde ve 6nemsiz oldugu gorilmustir (p=.25; n=182).

H4:”Ogretmenlerin  6zgecilik diizeyleri cinsiyete gore farklilasmaktadir.” hipotezine gére
ogretmenlerin 6zgecilik puanlarinin cinsiyete gore degerlendirilmesine iliskin Mann-Whitney U testi
sonuglari Tablo 3’te verilmektedir.

Tablo 3.
Ogretmenlerin Ozgecilik Puanlarinin Cinsiyete Gére Farklihdini Gésteren Mann-Whitney U Testi Sonuglari.
Cinsiyet n Sira ortalamasi Sira toplami U-Degeri p-degeri
Kadin 236 212.77 50214.00 22248.00 .01
Erkek 216 241.50 52164.00

Tablo 3’e gore 6gretmenlerin 6zgecilik puanlari ortalamalarinin cinsiyet degiskenine gore anlamh fark
gosterip gostermedigini belirlemek amaciyla yapilan Mann-Whitney U testi sonucunda grup ortalamalari
arasindaki fark istatistiksel olarak anlamli bulunmustur (Mann U=22248.00; p=.01 <.05).

Ortalamalar arasindaki farka gore erkek 6gretmenlerin 6zgecilik puanlari kadin 6gretmenlerin
dzgecilik puanlarindan vyiiksek oldugu goériilmektedir. H5:“Odretmenlerin ézgecilik diizeyleri gérev
yaptiklari egitim kademesine gére farklilasmaktadir.” Hipotezine gore o6gretmenlerin 6zgecilik
puanlarinin gérev yaptiklari egitim kademesine gore degerlendirilmesine iliskin Kruskal- Wallis X*-Testi
sonuglari Tablo 4’te verilmektedir.

Tablo 4.
Ogretmenlerin Ozgecilik Puanlarinin Gérev Yaptiklari Egitim Kademesine Gére Farkhihigini Gésteren
Kruskal- Wallis Testi Sonuglari.

Gorev yapilan kademe n Sira Ort. sd X p Anlamlh Fark
ilkégretim 1.kademe 132 250.60 2 7.07 .02 1.kademe ile 2.kademe
ilkdgretim 2.kademe 138 209.45

Ortadgretim 182 221.95

Tablo 4’de 6gretmenlerin gorev yaptiklari egitim kademesine gore 6zgecilik puani ortalamalarina
gore istatistiksel olarak anlamh bir farklihk gosterip gostermedigini belirlemek amaciyla yapilan Kruskal
Wallis H-Testi sonuglarina gore farkliligin istatistiksel olarak anlamh oldugu gorilmustir (KW=7.07;
p=.02) . Buna gore Ug¢ gruptan en az bir grubun digerlerinden farkli oldugu séylenebilir. Hangi ikili gruplar
arasindaki farkin 6nemli oldugunu belirleyebilmek icin Mann-Whitney U —testi kullaniimis ve bu sonuca
gore ilkdgretim birinci kademe ile ilkégretim ikinci kademe arasindaki farkhhgin anlamli oldugu
bulunmustur (p=.00; p<.05). H6: “Odretmenlerin ézgecilik diizeyleri ¢calisma yillarina gére
farkhlasmaktadir” Hipotezine gore ogretmenlerin 06zgecilik puanlarinin  ¢alisma vyillarina gore
degerlendirilmesine iliskin Kruskal- Wallis Testi sonuclari Tablo 5’te verilmektedir.

Tablo 5.
Ogretmenlerin Ozgecilik Puanlarinin Calisma Yillarina Gére FarkliliGini Gésteren Kruskal Wallis Testi
Sonuglari.

2

Calisma yillan n  SiraOrt. sd X p Anlaml Fark
1-5yil 192 201.53 2 12.23 .00 1-5yilile11-15
6-10 yil 154 243.98 1-5 yil ile 6-10 yil
11-15 yil 106 246.33
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Tablo 5'de 6gretmenlerin ¢alisma yillarina gore 6zgecilik puani ortalamalarina gore istatistiksel olarak
anlamli bir farkhlik gosterip gostermedigini belirlemek amaciyla yapilan Kruskal Wallis H-Testi
sonuglarina gore farkliligin istatistiksel olarak anlamli oldugu gorilmistiir (KW=12.23; p=.00). Buna goére
ic gruptan en az bir grubun digerlerinden farkh oldugu sdylenebilir. Hangi ikili gruplar arasindaki farkin
o6nemli oldugunu belirleyebilmek icin Mann-Whitney U - testi kullanilmis ve bu sonuca gore 1-5 yil ile 11-
15 yil ( p=.00;p<.05) ve 1-5 yil ile 6-10 yil (P=.00; p<.05) arasindaki farkin anlamli oldugu bulunmustur.

Tartisma, Sonug ve Oneriler

Bu calismada ilk ve ortadgretimde gorev yapan Ogretmenlerin o6zgecilik dizeylerinin iletisim
becerileri ve problem ¢ozme becerileri olan iliskisi incelenmistir. Calismada elde edilen bulgulara
bakildiginda; ilkdgretim birinci kademedeki 6gretmenlerin 6zgecilik puanlari ve problem ¢ézme becerileri
arasindaki iliskinin 6nemsiz oldugu bulunmustur (p=.05; n=132).Benzer sekilde ilkégretim ikinci
kademedeki 6gretmenlerin 6zgecilik puanlari ve problem ¢ézme becerileri arasindaki iliskinin 6nemsiz
oldugu bulunmustur (p=.70; n=138). Alanyazinda bulgumuzu destekleyecek bir sonuca ulasilamamistir.
Gergekte, karsilik beklemeden yapilan yardim olarak nitelendirilen 6zgecilik davranisin problem ¢ézme
becerisi ile iliskili olmasi beklenmektedir. Bir diger hipotez testi sonucunda ise ilkdgretim birinci
kademedeki 6gretmenlerin 6zgecilik puanlari ve iletisim becerileri arasindaki iliski katsayisinin 6nemli
oldugu gorulmustir (p=.00; n=132). Benzer sekilde ilkogretim ikinci kademedeki 6gretmenlerin 6zgecilik
puanlari ve iletisim becerileri arasindaki iliskinin 6nemli oldugu goérulmustir (p=.03; n=138). Diger bir
ifade ile gondlli olarak ¢ikar gbzetmeksizin yapilan yardim olan 6zgeci davranisin sergilenmesinde etkili
iletisim becerisine gereksinim oldugu sdylenebilir. Calismanin  bu sonucunun bu yo6nden
degerlendirildiginde 6nemli oldugu belirtilebilir. Ortaégretimdeki 6gretmenlerin 6zgecilik puanlarn ve
problem c¢6zme becerileri arasindaki iliskinin énemli oldugu gorilmistir (p=.03; n=182). Toplumsal
adalet ve hakkaniyet duygusu, birisi haksiz yere aci ¢ekerken gorildigiinde 6zgeci davranislara yol
acmaktadir. insanlar bu durumda esitligi yeniden saglayacak sekilde davranma egilimi gdstermektedir
(Onatir, 2008). Ortaogretimde goérev yapan Ogretmenler ergenlik dénemindeki genglerle birlikte
olduklarindan bu siiregte yogun problemleri ¢ozme durumu ile karsi karsiya kalabilmektedirler. Burada
da belirtildigi Uzere ortadgretimde goérev yapan o6gretmenlerin 6zgecilik davranislarin problem
¢Ozebilmede etkin oldugu soylenebilir. Calismanin bulgularina gore ortadgretimdeki 6gretmenlerin
ozgecilik diizeyleri ve iletisim becerileri arasindaki iliskinin 6nemsiz oldugu goriilmektedir (p=.25; n=182).
Gergekte karsiik gozetmeksizin yapilan yardim etme olarak ifade edilen 0Ozgecilik davranisinin
sergilenebilmesinde iletisim becerilerine sahip olmanin 6nemli bir yeri oldugu disliniilmektedir.
Calismanin 4. hipotezi ‘Ogretmenlerin 6zgecilik dizeyleri cinsiyete gére farklilasmaktadir’, test
edildiginde 6gretmenlerin 6zgecilik diizeylerinin cinsiyete gore farkhlastigi ve erkeklerin kadinlara gére
daha olumlu tutuma sahip olduklari bulunmustur. Alanyazin incelendiginde 6zgeci davranislarin, cinsiyet
acisindan farklilasmadigi seklinde sonuglara ulasildigi gérilmektedir (Akbaba, 1994; Avci et al., 2013;
ismen & Yildiz, 2005; Kee-Lee, 1998; Ma, 2003; Onatir, 2008). Bunun yani sira kadinlarin erkeklerden
daha 0Ozgeci olduklari (Elmas, 1998; Rushton et al.,, 1986) ve erkeklerin de kadinlardan daha 6zgeci
olduklarina iliskin ¢alisma sonuglarina da ulasiimistir (Eagly & Crowley, 1986). Goriuldugu ilgili
arastirmalarda o6gretmenlerin 0zgecilik diizeylerinin cinsiyet agisindan bazi arastirmalarda farklilik
gostermedigi bazilarinda ise farklilik gésterdigi gorilmektedir.

Calismamizin hipotezini destekleyen bulguya ulasildig1 gibi desteklemeyen bulguya da ulasiimistir.
Gergekte 6zgeciligin tanimi, 6zgecilik yardima ihtiyaci olan birisine karsilik beklemeksizin yardim etmek
seklinde belirtilmektedir Kadinlarin hem genetik 6zellikleri geregi hem de toplumsal sosyallesme sireci
boyunca edindikleri deneyim sonucunda bu davranislari erkeklere nazaran daha fazla sergilemeleri
mantikli gelmektedir. Ciinkii erkekler kadinlara gére daha rekabetgi yapidadirlar (Ozyer et al., 2012).
Gunimuzde kadinlarin yogun bir sekilde calisma hayatina atilmasi ve kariyer yapma planlarinin 6nem
kazanmasi ile kadinlar arasinda da bir rekabetci bir yapinin gerceklestigi goriilmektedir (Oztiirk & Bilkay,
2016; Turkkahraman & S$ahin, 2010). Bu nedenledir ki bu g¢alismada oldugu gibi bazi arastirmalarda da
kadinlarin 6zgecilik puanlarinin distk oldugu soylenebilir. Calismanin diger hipotez testine gore
ogretmenlerin gorev yaptiklari egitim kademesine gore o6zgecilik puani ortalamalarina gore istatistiksel
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olarak anlamli bir farklilik gosterdigi (KW=7.07; p=.02) ve ilkdgretim 1.kademe ile ilkogretim 2. kademe
arasindaki istatistiksel olarak anlamli oldugu gorilmistir (p=.00; p<.05). Karadag ve Mutafgilar’in (2009)
arastirmalarinda ilk ve ortadgretim okulu 6gretmenlerinin 6zgecilik diizeylerinin yiiksek oldugu sonucuna
ulasildigi goriilmektedir. Bu calismada ise ilkdgretim birinci kademedeki, yani sinif 6gretmenlerinin
ozgeci davranislarinin ilkogretim ikinci kademedeki 6gretmenlerin 6zgeci davranislarindan daha yiiksek
oldugu sonucuna ulasiimistir. Benzer sekilde de ortaégretimdeki 6gretmenlerin de 6zgeci davranislarinin
sinif 6gretmenlerine gore diistik oldugu soylenebilir.

Calismanin  son hipotezi olan ‘Ogretmenlerin 6zgecilik dizeyleri ¢alisma yillarina gére
farkhlasmaktadir’ test edildiginde, 6gretmenlerin ¢alisma yillarina goére 6zgecilik puani ortalamalarina
gore istatistiksel olarak anlaml bir farkhlik gosterdigi (KW=12.23; p=.00), 1-5 yil ile 11-15 yil ( p=.00;
p<.05) ve 1-5 yil ile 6-10 yil arasindaki farkin anlamh oldugu gériilmustir (P=.00; p<.05).0zyer ve
arkadaslarinin (2012) bankacilik sektériinde calisan bireylerle yaptiklari arastirmada da katilimcilarin
meslekte gecirdikleri stirenin onlarin 6zgecilik davranislari agisindan istatistiksel olarak anlamli bir
farkhlik gostermedigi sonucuna ulasiimistir. Karadag ve Mutafgilar’in (2009) yaptiklari arastirmada 6-10
yil arasi mesleki kideme sahip olan 6gretmenler ile 16-20 yil arasi mesleki kideme sahip 6gretmenler
arasinda 16-20 yil arasi mesleki kideme sahip 6gretmenlerin lehine istatistiksel olarak manidar fark
bulundugu goériilmektedir. Yapilan bu ¢alismada da benzer sonuca ulasildigi belirlenmistir. Calisma yili
11-15 yil ve 6-10 yil olan 6gretmenlerin 6zgecilik davraniglarinin g¢alisma yili 1-5 olanlara gére
istatistiksek olarak anlamh oldugu goérilmektedir. Bu durumun, 6zellikle mesleki yasamlarinin ilerleyen
yillarinda tecriibe kazanan 6gretmenlerin, sosyal sorumluluk projeleri ile ilgilenmelerinden ileri geldigi
dusinidlmektedir. Buna gore galisma bulgusunun literatiir tarafindan desteklendigi séylenebilir. Bu
arastirmanin bazi sinirliliklari vardir. ilk olarak arastirmada 6z-bildirim tarzi &lgekler kullanilmistir.
Ozbildirim tarzi  dlgekler bireylerin  6lgiilmek istenilen psikolojik nitelik agisindan kendilerini
degerlendirmesi ilkesine dayanmaktadir (Sahin et al., 2014). Bu nedenle, katiimcilar 6zgecilik, problem
¢6zme ve iletisim becerilerini oldugundan daha yiiksek ya da oldugundan daha disiik degerlendirebilir.
Bu nedenle, bu psikolojik niteliklerin ilerleyen arastirmalarda farkli kaynaklardan bilgi alinarak (Orn.
yakin arkadas, es gibi) degerlendirilebilir.

Sonug olarak, bu arastirmada ilk ve ortadgretimde gorev yapan 6gretmenlerin 6zgecilik diizeylerinin
iletisim becerileri ve problem ¢tzme becerileri olan iliskisi inceleyen arastirmada: ilkégretim birinci
kademedeki 6gretmenlerin 6zgecilik dizeyleri ve problem ¢6zme becerileri arasindaki iliski katsayisi
dusik bulunurken, ayni 6gretmenlerin 6zgecilik dizeyleri ve iletisim becerileri arasindaki iligki
katsayisinin ise ayni yonde ve ylksek olarak bulunmustur. Bu sonuglara gore aralarindaki iliskinin
istatistiksel olarak anlamli oldugu séylenebilir. ilkégretim ikinci kademedeki dgretmenlerin dzgecilik
dizeyleri ve problem ¢6zme becerileri arasindaki iliski katsayisi -.03 olarak, ilkogretim ikinci kademedeki
ogretmenlerin 6zgecilik dizeyleri ve iletisim becerileri arasindaki iliski katsayisi .18 olarak bulunmustur.
Buna gore aralarindaki iliskinin istatistiksel olarak anlamli oldugu soylenebilir. Ortadgretimdeki
ogretmenlerin 6zgecilik dizeyleri ve problem ¢dzme becerileri arasindaki iliski katsayisi -.15 olarak
bulunmustur. Buna gore aralarindaki iliskinin istatistiksel olarak anlaml oldugu soylenebilir. Benzer
sekilde ortadgretimdeki 6gretmenlerin 6zgecilik duzeyleri ve iletisim becerileri arasindaki iligki katsayisi
.08 olarak bulunmustur. lliskinin ayni yénde ve &nemsiz oldugu gérilmistir (p=.25; n=182).
Ogretmenlerin gérev yaptiklari egitim kademesine gére ézgecilik puani ortalamalarina gére istatistiksel
olarak anlamli bir farklilk oldugu ve bu farkhligin ilkégretim birinci kademe ile ilkogretim ikinci kademe
oldugu bulunmustur (p=.00; p<.05). Ogretmenlerin ¢alisma yillarina gére ézgecilik puani ortalamalarina
gore istatistiksel olarak anlamh bir farkhlik oldugu ve bu farkliligin 1-5 yil ile 11-15 yil (p=.00;p<.05) ve 1-5
yil ile 6-10 yil (P=.00; p<.05) arasindaki farkin anlamli oldugu bulunmustur. Ayrica 6gretmenlerin
ozgecilik puanlari ortalamalarinin cinsiyet degiskenine gore anlamli fark goésterip gostermedigini
belirlemek amaciyla yapilan Mann-Whitney U testi sonucunda grup ortalamalari arasindaki fark
istatistiksel olarak anlamli bulunmustur (Mann-Whitney U=22248.00; p=.01 <.05). Ortalamalar
arasindaki farka gére erkek 6gretmenlerin 6zgecilik puanlari kadin 6gretmenlerin 6zgecilik puanlarindan
yiksek oldugu gériilmektedir. ilkégretim birinci ve ikinci kademedeki dgretmenlere ydnelik problem
¢6zme becerileri ile ilgili farkindalik egitimlerinin verilmesi, Ortadgretimdeki 6gretmenlere yonelik
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iletisim becerilerini gelistirmeye yénelik etkinliklerin uygulanmasi, ilkégretim birinci ve ikinci kademe
dgretmenlerinin problem ¢ézme becerilerini gelistirmeye yénelik etkinliklere yer verilmesi, ilkégretim
ikinci kademe ve ortadgretim Ogretmenlerinin 6zgecilik duzeylerini artirmaya yonelik olarak
yardimseverlik konusunda farkindalik yaratmaya yonelik seminerler, konferanslarin verilmesi,
Ogretmenlik mesleginde 6zgeci davranislarin énemine dikkat cekecek nitel calismalarin yapilmasi

onerilebilir.
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