PEGEM JOURNAL OF

Article Type:
Research Paper

Original Title of Article:
Views of the classroom teachers about the contributions of certain days and weeks to value education

Turkish Title of Article:
Belirli glin ve haftalarin degerler egitimine katkisina iliskin sinif 6gretmenlerinin gorisleri

Author(s):
Nuray KURTDEDE FiDAN

For Cite in:

Kurtdede Fidan, N. (2017). Views of the classroom teachers about the contributions of certain days and
weeks to value education. Pegem Egitim ve  Odretim  Dergisi  7(2), 287-312,
http://dx.doi.org/10.14527/pegegog.2017.011

Makale Turu:

Ozgiin Makale

Orijinal Makale Bashg::
Views of the classroom teachers about the contributions of certain days and weeks to value education

Makalenin Tiirkge Bashigi:
Belirli glin ve haftalarin degerler egitimine katkisina iliskin sinif 6gretmenlerinin gorisleri

Yazar(lar):
Nuray KURTDEDE FiDAN

Kaynak Goésterimi igin:
Kurtdede Fidan, N. (2017). Views of the classroom teachers about the contributions of certain days and

weeks to value education. Pegem  Egitim ve  Odgretim  Dergisi,  7(2), 287-312,
http://dx.doi.org/10.14527/pegegog.2017.011

¥R CEGEMAKADEMI



Q

8 & Pegem Egitim ve Ogretim Dergisi, 7(2), 2017, 287-312
53]

8 PEGEM www.pegegog.net
& AKADEMI

Views of the Classroom Teachers about the Contributions of Certain
Days and Weeks to Value Education

Nuray KURTDEDE FiDAN "
®Afyon Kocatepe University, Faculty of Education, Afyon/Turkey @ CrossMark

Article Info Abstract
DOI: 10.14527/pegegog.2017.011 The ?im. of the study 'is to ident.ify what classroom teache.rs think about the
contributions of celebration of certain days and weeks to education value. The study
Article History: employed phenomenological method, which is a qualitative research design. The
Received 03 August 2016 participants of the study were 81 classroom teachers working at public primary
Revised 16 February 2017 education schools in downtown Afyonkarahisar during the school year of 2014-2015.
Accepted 23 February 2017 The data were collected through a survey questionnaire with open-ended items. The
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showed that, for the participants, the celebration of certain days and weeks contribute
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Value education, are realized around the 18 March Martyrs Day and national festivals. However, for
Classroom teachers. them, the activities regarding the World Cooperative Day, Europe Day, Tourism Week,
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Article Type: number of certain days and weeks to be celebrated in schools should be reduced and
Research paper students should actively participate in such activities to maximize the acquisition of
values.
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Introduction

In children’s development, both curricular and extracurricular activities are significant.
Extracurricular activities complement student learning and facilitate transfer of learning into practice
and indicate that learning is closely related to daily life. Extracurricular activities cannot be considered to
be separate or independent practices. On the other hand, extracurricular activities should be carried out
in a controlled, predetermined and planned manner (Kése, 2013). One of these activities is to celebrate
certain days and weeks. Such celebrations provide students with an opportunity to have information
about these time periods under the guidance of teachers, to transfer the information into practice, and
to practice various skills. It is argued that such activities allow students to discover and improve their
potential (Goger, 2004). In addition, these activities allow teachers, students, school administrators and
parents to develop a common language, feeling, value and view all of which contribute to the formation
of the school culture (Bozak & Ozdemir, 2011).

The celebration of certain days and weeks is covered in educational programs and the coverage of
the related activities is given in the 32nd item of the social activities regulation published in the Journal
of Notification, issue 2569, by the Ministry of National Education (MONE). It indicates which days and
weeks can be celebrated in schools or educational institutions (MONE, 2005b). The number of such days
and weeks is forty-seven. However, school boards may identify other days and weeks other than these
to be celebrated. School boards also make decisions over which days and weeks to be celebrated at the
levels of class, various classes or school and which student clubs will be responsible for the activity
based on the physical characteristics of schools and the available sources. It is also stated that students
should actively take part in such activities (MONE, 2005a).

The goals of such activities are closely linked to the goals of the course of social studies. Students
acquire information which contributes to their socialization and improve their attitude and skills first in
the course of life science and then in the course of social studies through activities around certain days
and weeks based on the premise of educational opportunity and actuality of educational programs
(Sozer, 1998). Such activities have several advantages such as enriching educational programs, meeting
student interest and needs, and updating teaching activities. In addition, these activities contribute to
students’ critical thinking, sensitivity and social skills (Gultekin, 2007). Because the content of these
activities is rich, it offers an opportunity to students to acquire information, skills and values about
various topics. Certain days and weeks celebrated in schools emphasize basic issues such as education,
health-care and the goal is to develop sensitivity to differences in a society and solidarity (Deveci &
Cengelci Koése, 2014). These celebrations are part of and contribute to hidden curriculum and are
considered as tools to assist students to recognize, perceive, internalize and practice some values.
Through these activities the basic elements of character education are targeted including “honesty”,
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“respect”, “responsibility”, “fairness”, “helpfulness”, “citizenship” (Cubukgu, 2012).

Deveci and Cengelci Kése (2014) argued that due to significance of celebration of certain days and
weeks in value education, these activities should be carefully planned and should be student-centered.
They also indicated potential values that can be reinforced through the celebration of certain days and
weeks. These values and related days and weeks are given below (Deveci & Cengelci Kése, 2014):

e Value of being sensitive to environment: Animal Protection Day, Energy Saving Week, Week of
Forests and Environment Protection Week

e Value of being a healthy individual: Organ Donation and Transplant Week, Children with Leukemia
Week, World AIDS Day

* Value of solidarity and helpfulness: Ahi Culture Week, Attitudes, Investment and Turkish Goods
Week, Turkish Red Crescent Week, Disabled Week, Seniors Week

* Value of science: Science and Technology Week, Information Week, Ethics Day

e National values: Veterans’ Day, Atatliirk Week, adoption of the National Anthem and Mehmet Akif
Ersoy Commemoration Day and Martyrs' Day
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As stated earlier, the celebration of certain days and weeks should be planned to make students
acquire desired values. It is certain that such activities are shaped by the facilities of the school and the
importance attached by teachers to these activities. Therefore, such activities should be student-
centered and allow students to learn by doing and having fun. The significance of the related topics can
be reflected through poems, essays, songs, plays, drama, pictures, photographs, slides, movies, visits
and reviews. In addition, experts may be involved in these activities (S6zer, 1998). Sahin (2013) stated
that social activities, national days, and other similar activities are an opportunity to integrate schools
with the community. The functions of these activities should be expanded to include a focus on culture.
In addition, the relationships between courses and these activities enrich learning environment and
facilitate student learning. Many of the certain days and weeks to be celebrated are part of students’
immediate environments and their daily life. Relating the texts in Turkish language course books and the
activities about certain days and weeks may make some cognitive skills long-lasting (Arhan & Giltekin,
2013).

There are studies focusing on the views of teachers about these activities (Avci, 2007; Cevik, 2013;
Gultekin, 2007; Karakog Oztiirk, 2014; Siringel, 2006). There are also studies on the effects of celebrating
certain days and weeks for educational purposes on individuals’ acquisition of nationalist-related
feelings and their socialization (Elgenius, 2011; Lubbers & Meuleman, 2016). However, the contribution
of these activities on value education has not been frequently examined. Therefore, the aim of the study
is to identify what classroom teachers think about contributions of celebrating certain days and weeks
on value education. In parallel to this aim, the study attempts to answer the following research
questions:

e What do classroom teachers think about contributions of celebrating certain days and weeks on
value education?

e What are their views about the values acquired by students via these activities?

e Which certain days and weeks are more beneficial for value education?

o Which certain days and weeks are less beneficial for value education?

e How do they have students to be more active in the activities in celebrating certain days and weeks?

e What are their suggestions to make such activities more productive?

Method
Research Design

The study is a descriptive research based on qualitative data. Qualitative research is an interpretative
approach which depends on a variety of data (i.e. life stories, observations, interviews, questionnaires
with or without open-ended items)in order to analyze people in their natural environments and to
reveal their beliefs and views (Boyaci & Bozkus, 2015).The study was designed as phenomenological
research. Such research defines the common meaning of the experiences about a phenomenon or a
concept (Creswell, 2007). In phenomenological research, the focus is on how people perceive a
phenomenon, how they make sense of it and how they define it (Patton, 2002). In the study, these
components of the phenomenological research were employed.

Participants

The participants of the study were 81 classroom teachers working at public basic education schools
in downtown Afyonkarahisar during the school year of 2014-2015.The participants were chosen using
the maximum variation sampling, which is part of purposive sampling technique. The goal in using the
maximum variation sampling is to form a relatively small sample and to include those who are related to
the problem at hand (Yildirrm & Simsek, 2013). The factors taken into consideration in choosing the
participants were gender, professional experience, and educational background. Demographical
characteristics of the participants are given in Table 1.
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Table 1.

Demographical Characteristics of the Participants.
Frequency
Gender Female 48
Male 33
Professional experience 1-4 years 12
5-9 years 11
10-14 years 13
15 -19 years 24
20 years or more 21
Grade level 1. grade 19
2. grade 23
3. grade 16
4. grade 23
Educational background  Two-year education 10
Undergraduate 66
Graduate 5
Total 81

As can be seen in Table 1, 48 of the participants were females while 33 were males. In terms of
professional experience, 12 of the participants had teaching experience of 1-4 years, 11 had teaching
experience of 5-9 years, 13 had 10-14 years of teaching experience, 24 had 15-19 years, and 21 had
teaching experience of 20 years or more. In terms of the grade level they taught, it was found that 19 of
them were teaching the first grade, 23 of them were teaching the second grade, 16 of them were
teaching the third grade and 23 of them were teaching the fourth grade. Their educational background
was found as follows: 10 of them had two-year higher education, 66 had undergraduate degree and five
held graduate degree.

Instrument

The data were collected through a survey questionnaire with six open-ended items. Open-ended
items allow researchers to be familiar with the perspective of participants. The goal of using open-ended
items is to understand and reveal the perspective of other people (Patton, 2002). In the study, eight
open-ended items were developed based on the literature review and the views of two classroom
teachers. The items were reviewed by two social studies education specialists in terms of content
validity. They were asked to evaluate the items in regard to the consistency between the aims of the
study and the open-ended items. Based on this review, two open-ended items were excluded and the
final form included six open-ended items. The review by the specialists was used as a strategy for
internal validity. It covers a control of having reasonable and logical findings (Merriam, 2013). Then, the
survey questionnaire was used in a pilot study on ten classroom teachers who would not be included in
the participant group of the study. Based on the findings of the pilot study, the survey questionnaire was
finalized.

Data Analysis

The data obtained were examined using a descriptive analysis technique. The data were analyzed
and discussed based on the pre-determined themes. The goal of the descriptive analysis is to introduce
an interpretation of the data (Yildirrm & Simsek, 2013). The qualitative data were quantified and the
related frequencies were found. The findings are given together with direct quotations which are the
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basic source for raw data and indicate people’s basic understanding and experience about the topic at
hand (Patton, 2002). The quotations are given with codes such as T1, T2, etc. In qualitative studies, data
are coded by more than one researcher to establish an agreement. Such a technique can be used to
establish the reliability of the data analysis process (Creswell, 2015). Therefore, the answers to the
open-ended items were analyzed by the author and a field specialist and those items mutually agreed
on and those with no agreement were identified. For the reliability, the formula developed by Miles and
Huberman (1994) was employed. The agreement rate was found to be 94.00 % and it was accepted that
the study is reliable.

Results

Table 2 shows the views of the participants in regard to whether or not the activities around the
certain days and weeks contribute to value education.

Table 2.
Participant Views whether or not the Activities around the Certain Days and Weeks Contribute to Value
Education.

Category Subcategory
It contributes to value Acquiring sense of responsibility
education. Improving sensitivity to immediate environment

Learning the nation’s past and having national values
Recognition of the significance of protecting health for himself and
others
Reinforcing the self-confidence through participation in activities
Learning to empathize with other people
Being sensitive to and helping disabled people and seniors

It does not contribute to value Many days and weeks to be celebrated

education. High levels of student development
Teachers’ not paying attention to the activities
Short duration of the celebration
Students’ not listening to each other in celebration

As can be seen in Table 2, the majority of the classroom teachers reported that the activities about
certain days and weeks contribute to value education while some of them stated that such activities do
not have any significant and positive effect on value education. Those who thought that the activities
about certain days and weeks contribute to value education argued that these activities allowed
students to acquire the values of being responsible and improved their awareness about environment.
They also stated that these activities make it possible for students to acquire national values, recognize
the significance of being healthy and to help other people. They also added that these activities
improved learners’ self-confidence. One of the participants, T4, stated that celebrating certain days and
weeks in schools makes students more responsible and explained his view as follows: “I think these
activities make students more responsible towards their work. They try to complete the work assigned”
(T4).

Another participant stated; “it improves their environmental awareness and gives them an
opportunity to learn about the past”; and another one argued “these activities are significant for
students to have awareness about history and the nature, and to understand harmful habits” (T36).
Another participant explained his views as follows: “...I think such activities make it possible for students
to attach importance to helping others, being responsible for their friends, family, to love their country,
to respect others’ views and beliefs, to struggle against smoking and drug use” (T38).Specifically, the
participant argued that celebrating certain days and weeks for educational purposes make it possible for
students to gain many varied values such as responsibility, helpfulness, sensitivity, and paying
importance to being healthy.
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As stated above some participants stated that such activities do not have any significant effects on
value education due to some factors, including high numbers of days and weeks to be celebrated in
schools, developmental inappropriateness, teachers’ ignorant approach and other negative experiences.

One of the participants, T7, argued that celebrating certain days and weeks in schools are not
significant for educational purposes and does not have important effects on students’ development. He
detailed his views as follows: “/ do not think that celebrations in schools have any significant effect
because there are many days and weeks to be celebrated. These activities do not attract student
interest. For instance, which values the tax week can give to the first grade students? ”. Some teachers
reported that the work in such activities was done only as a duty and that these had no significant effect
on value education. For instance, the participant T13 stated; “/ do not think that such activities are very
beneficial for children. These are just obligations...” Another one, T14, regarded these activities as boring
for both teachers and students and suggested that the number should be reduced, saying “these
celebrations are done just as an obligation and are boring for both teachers and students. For me, each
school should celebrate at least ten of them”. Similarly, other argued that students got bored during the
activities and did not attend the activities. For instance, the participant, T28, stated “I do not think such
activities made them acquire any value because they do not listen to poems or speech during the
activities.”

Table 3 shows the views of the participants concerning the values which are acquired by students
through the celebration of certain days and weeks. Table 3 indicates that for the participants, the
activities about certain days and weeks allow students to acquire humanitarian values (f=80), national
values (f=26) and ethical values (f=15).

Table 3.
Views of the Participants Concerning the Values which are Acquired by Students through the Celebration
of Certain Days and Weeks.

Category Subcategory Frequency
Humanitarian values Affection 25
Respect 15
Tolerance 12
Patience 11
Self-confidence 10
Helping others 9
Responsibility 8
Sensitivity 5
Total 80
National values Patriotism 10
Historical awareness 9
Love of flag 7
Independency 6
Total 26
Ethical values Ethical values 15
Total 15

More specifically, the participants argued that such activities are instrumental in acquiring such
humanitarian values as affection, respect, tolerance, patience, self-confidence, helping others and
responsibility. The frequent of them were found to be respect (f=25), affection (f=15) and tolerance
(f=12). Some statements of the participants who argued that such activities made it possible for children
to acquire humanitarian values are given as follows: “The values of affection, respect and tolerance are
introduced to children during these activities (T31)”, “Respect (for seniors, disabled people, veterans),

helping others and solidarity, affection, tolerance, visits, (T32)”, “I think children through these activities
acquire the values of affection, tolerance and helping others (T35)”.
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In addition, it was reported that children through such activities acquire some national values such
as patriotism (f=10), awareness about history (f=9) and love of flag (f=7) independency (f=6). Some of
the reports by such teachers are given as follows: “Children can gain such values as attaching to national
values and love of flag (T23)”; “Through such activities children are given an opportunity to acquire an
awareness about history (T78)”. Table 4 presents the views of the participants about the most beneficial
days and weeks for education.

Table 4.
Views of the Participants about the Most Beneficial Days and Weeks for Education.
Category Subcategory Frequency
Most beneficial days and Martyrs day 33
weeks for value education  National festivals 23
Green Crescent Week 23
Turkish Red Crescent Week 19
Forests Week 17
Mehmet Akif Ersoy Commemoration Day 14
Disabled Week 14
Turkish Good Week 12
Mothers’ day 11
Religious festivals 11
Atatlirk Week 10

Civil Defense Day

Teachers’ Day

Animal Protection Day

Energy Saving Week

Traffic Week

Human Rights and Democracy Week
Environmental Protection Week
Basic Education Week

Library Week

Ul Ul 1O O N 00

As can be seen in Table 4, the participants reported that the most beneficial day for students is
Martyrs Day (f=33). For them, the other beneficial days or weeks were found to be national festivals
(f=23), Green Crescent Week (f=23), Turkish Red Crescent Week (f=19), Forests Week (f=17), Mehmet
AkifErsoy Remembrance Day (f=14), Disabled Week (f=14). The following statements exemplify these
views as follows: “both 18 March Canakkale Martyrs Day and 12 March National Anthem day are very
significant in learning the national values” (T16) and “celebrations of Independence Days, activities
about Green crescent and Turkish crescent day” (T36).

One of the participants reported that the contribution of the activities related to daily life is very
significant as follows: “Those activities that can be related to daily life such as Green crescent week and
Turkish crescent week, human rights and democracy week, disabled people week, national anthem day”
(T8). Another participants expressed the following view: “Animal Protection Day, Martyrs Day, Forests
Week, Teachers’ Day, Mothers’ Day, Disabled Week, Ethics day, Turkish Crescent Week, 23 April, 29
October, 19 May” (T53), and “Celebration of Independence Days, Green Crescent Week and Turkish
Crescent Week, Civil Defense Day, Forests Week” (T36). Table 5 shows the views of the teachers about
the less beneficial days and weeks for education. Table 5 shows that some days and weeks were
regarded as not useful for educational purposes and value education. Such days and weeks were found
to be as follows: world cooperatives day (f=22), Europe day (f=20), tourism week (f=19), tax week (f=16),
Tuberculosis Education Week (f=13), Foundations day (f=11), attitude, investment and Turkish goods
week (f=10), Teachers’ day (f=10), human rights and democracy week (f=9). Therefore, for the
participants not all days and weeks are useful for value education.
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Table 5.
Views of the Teachers about the Less Beneficial Days and Weeks for Value Education.
Category Subcategory Frequency
Less beneficial days and World Cooperative Day 22
weeks for value education  Europe Day 20
Tourism Week 19
Tax Week 16
Tuberculosis Education Week 13
Foundations Week 11
Attitude Investment and Turkish Goods Week 10
Teachers' Day 10

Human Rights and Democracy Week
Museums Week

Basic Education Week

Consumer Protection Week
Information Week

United Nations Day

N WUl o N O

One of the participants reported that although all certain days and weeks are valuable for value
education, the activities should be student-centered and related to daily life: “/ do not think that each
activity is significant for value education. The activities can be beneficial as long as the students are
active participants and the activities are related to daily life” (T81). Another participant stated “United
Nations day, world philosophy day, tax week are all useless. (Because these days or weeks are abstract
for students and there is no opportunity to make practices about them)” (T74). One of the participants
also argued “I think only three or four of them are necessary for value education and attitude,
investment and Turkish goods week should not be celebrated at schools” (T7).

Table 6 indicates the learning techniques used by the participants during the activities about certain
days and weeks. Table 6 shows that the participants employed various techniques during the activities
about certain days and weeks. Of the most frequently used one is poetry reading (f=28). They also often
employed drama techniques, story and essay writing, art studies, presentations, competitions, visits,
posters, singing, panels, and arbor.

Table 6.
Learning Techniques Used by the Participants during the Activities about Certain Days and Weeks.

Category Subcategory Frequency
Learning techniques used Poetry reading 28
by the participants Using the drama technique 13
Story and essay writing
Art studies
Presentations
Competitions
Visits
Preparing posters
Singing
Panels
Arbor
Cooperation with NGOs

[any
(2}
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The following statements exemplify the use of poetry reading and story writing: “we ask students to
memorize and read poems in relation to the activities” (T23); “we organize activities in which poems are
read, songs are sung, panels are prepared” (T43). Another one stated the use of drama technique as
follows: “students first watch videos related to the activity and other visuals are also used. Then | ask
them to animate these visuals” (T27).

The following statements show that the participants organized activities in which students were
active participants of the process: “During the activities use poetry reading, art, introduction of case
studies, watching films, poster development” (T31), “Drama studies, poems or story writing, station
studies”(T81); “I organize activities so as to learn by doing such as drama, poems, visits, etc.” (T33). The
following statements exemplify the use of visits: “..during the tax week the class visited finance
directorate” (T46), and “...we visited museum and police station” (T50) and “I try to bring my students to
museums and nursing home” (T44). Another participant reported the following view: “In the animal
protection day | ask students to bring a picture of an animal they like and also to write the basic
characteristics of this animal. In mothers’ day | ask them to prepare small gifts for their mothers. In the
human rights and democracy week we select the prefect following all democratic rules” (T75).

Table 7 shows the suggestions of the participants to improve such activities to make them more
productive and useful for students. As can be seen in Table 7 the participants expressed several ways to
improve the contribution of the activities around certain days and week to value education. They mostly
suggested that the number of such days and weeks should be reduced to improve the education
benefits (f=37). They argued that due to high number of such days and weeks students get bored during
the related activities: “The number of certain days and weeks should be reduced and the maximum
number should be ten. Otherwise, these activities become very ordinary for students and have no
significant effect on value education. These also become trouble for teachers” (T30).

Table 7.
Suggestions of the Participants to Improve Such Activities.
Category Subcategory Frequency
Suggestions Reducing the number 37
Active participation of students 33
Proper for students’ developmental level 15
Avoiding monotone activities 15
Volunteer student participation 15

Having a financial aid
Proper physical conditions
Longer periods

Expert involvement
Proper celebrations
Media aid

w w b b uo

The participants emphasized that during the activities students should learn by doing and having fun.
They suggested that there are ways to improve the educational significance of these activities such as
drama, field visits, educational games and expert involvement. The following statement exemplifies this
position as follows: “The activities should attract student interest, for instance in forests week students
may visit forest or arbor. Drama can also be used” (T70); “Celebrations should contain interesting visuals
and should be related to the content of the courses” (T6); “activities should be more because in activities
students can learn by doing. Drama activities will also be efficient” (T21).

The participants reported that some activities are not proper for children’s developmental level and
that some activities contain only poetry reading and essay writing, making these activities very
monotonous. They suggested that activities should be proper for children’s developmental level and
should be monotonous. The following statements exemplify these views as follows: “I think those songs
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and dramas will be more effective for student learning” (T23); “some days and weeks are in fact much
more abstract for students, so the activities about them are not interesting for students. They get bored
during the activities. These should be more concrete and celebrations should be fun for children.
Therefore, plays can be used and pictures and posters should be much frequently employed during the
activities to make them more interesting” (T65).

One of the participants emphasized that these activities should not be monotonous as follows:
“Instead of reading poems or writing essays there should be entertaining presentations in classrooms or
in conference halls and experts should give lectures about the topics at hand...” (T37).

Some participants argued that the activities are significantly affected by the financial sources and
physical conditions of schools: “students should be active during the activities and these activities should
be financially supported by schools” (T8); “during the activities drama, music and short documentary
may be employed but there must be sufficient physical conditions” (T28).Another participation referred
to media aid as follows: “During these activities media outlets should assist the celebrations and for
example, such activities may be covered in advertisements, movies and TV films” (T67).

Discussion, Conclusion and Implementation

The findings of the study indicate that there are various views about the effects of the activities
about certain days and weeks on value education. Some participants argued that these activities
contributed to value education, while others saw no benefit of them for value education. The former
group claimed that through such activities children gain a sense of responsibility, environmental
awareness, national and spiritual values, the need to help people, and that as a result these activities
positive effects on value education. Siringel (2006) analyzed the views of social studies and Turkish
language teachers about such activities and found that for teachers such activities had positive and
significant effects in understanding the importance of national festivals, traditions of social life and in
improving affection for nation, students’ social development and student learning. The present findings
and the previous findings indicate that celebrating certain days and weeks has significant contributions
for value education. Although some of the participants reported that the related activities did not have
significant contributions for value education due to the problems experienced in the implementation of
these activities, it is not possible to ignore the importance of these activities for value education. Given
that values are abstract notions which can be learned only through first-hand experience, the activities
should be carefully planned. On the other hand, celebration of these weeks and days are closely related
to the gains covered in educational programs. Therefore, it is possible to realize these activities during
the delivery of the courses (Kaur, 2015). Ravi (2015) also argued that celebrating these days and weeks
provides an opportunity for students to acquire various significant values, including national spirit and
identity, patriotism and brotherhood. Therefore, the activities which make it possible for children to
internalize the significance of these days and weeks should be employed.

Those who reported that celebrations of certain days and weeks do not have any significant effect
for value education gave the reasons as follows: high number of certain days and weeks to be
celebrated, developmentally inappropriate activities, paying less importance to these activities, and
limited student interest in activities. Giiltekin (2007) analyzed the views of basic education teachers
about the necessity of such activities and found that for the participants such activities are not so much
necessary. The participants also emphasized that potential contributions cannot be achieved due to the
higher numbers of certain days and weeks to be celebrated, time constraints and limited student
interest in activities. Siringel (2006) concluded that such activities facilitate student learning through
providing an opportunity to learn by doing. Avci (2007) dealt with the views of students and teachers
about the implementation of these activities and found that always the same students were assigned to
roles in these activities, and these activities were mostly boring for students. Therefore, these findings
are consistent and indicate that there are some negative points which inhibit achieving positive
outcomes such as the higher numbers of certain days and weeks to be celebrated, and low student
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interest in activities. Such activities should make changes and developments in student life. Through
these activities students should be given local, national, universal and socio-cultural messages. In a
school context, the socialization process functions as a way to transmit social norms and ethical values
(Cubukgu, 2012).

The participants reported that the activities around certain days and weeks allow students to acquire
humanitarian values, national values and ethical values. Among humanitarian values, affection, respect,
tolerance, patience, self-confidence, helping others and sense of responsibility are reported to be
transmitted by the activities. In regard to national values, these activities were reported to transmit
patriotism, awareness about history, love of flag and independency. Ethical values were also related to
these activities. Lubbers and Meuleman (2016) argued that national celebrations and commemoration
ceremonies have an effect on strengthening the national bond. Elgenius (2011) suggested that
participating in such ceremonies is one of the ways for individuals to acquire a sense of social unity and
collaboration. Saglam and Yaman (2012) argued that the Attitude, Investment and Turkish Goods Week
is an opportunity to introduce students the values of sharing, hospitality, solidarity and cultural
exchange. Wynne (1991) stated that the ceremonies held at the school are significant for students in
acquiring new values and in consolidating the values they possess. Therefore, both teachers and school
administrators should be aware of the significant role of these activities (cited in Sari, 2007).The findings
of the studies suggest that celebrating certain days and weeks in schools are significant for students to
acquire many values needed for social life. Therefore, it can be argued that the activities about
celebrating certain days and weeks in schools are significant for value education.

In the study, it was found that for the participants the most beneficial activities for value education
was “Martyrs Day (18 March)”. They also reported the significance of National Festivals, Green Crescent
Week, Turkish Red Crescent Week, Forests Week, National Anthem Week, and Disabled Week. Akdemir
(2014) investigated the effects of celebrating certain days and weeks in schools on improving student
awareness about history and found that for students the Martyrs Day and national anthem and
commemoration of Mehmet Akif Ersoy Day are instrumental in improving student interest in the course
of history and that students took actively part in the related celebrations. This finding is consistent with
the recent findings. Karakog¢ Oztiirk (2014) analyzed the views of the Turkish language teachers about
the celebrations of certain days and weeks in schools and found that for teachers the most beneficial of
them was national festivals. In addition, some participants regarded national Anthem Day, Library week,
10 November and Canakkale Victory as important. Gultekin (2007) found that for teachers the most
significant activity is about Ataturk week. The others included Martyrs Day, Basic Education Week,
Disaster Preparedness Training Day, Adoption of the National Anthem and Mehmet Akif Ersoy
Commemoration Day. Cevik (2013) found that nearly all participants paid importance to Ataturk week
and also to Adoption of the National Anthem and Mehmet Akif Ersoy Commemoration Day and Martyrs
Day. These findings show that mostly national festivals and independence days have significant effects
on students and provide the students with an opportunity to develop an awareness about the related
topics.

In the study it was also found that for the participants World Cooperative Day, Europe Day, Tourism
Week, Tax Week, Tuberculosis Education Week, Foundations Week, Attitudes, Investment and Turkish
Goods Week, Teacher's Day, the Human Rights and Democracy Week were not instrumental for value
education. Siringel (2006) concluded that for teachers World Children's Day, United Nations Day, Human
Rights Week, NATO Day, International Day of Cooperatives were not instrumental in improving students’
awareness about peace, human rights and brotherhood. In the study by Karakog Oztiirk (2014), some
teachers suggested that World Philosophy Day and Entrepreneurship Week should not be celebrated in
schools. Giltekin (2007) found that for teachers Ahi Culture Week, United Nations Day, Foundations
Week, and Entrepreneurship Week were not necessary for value education. Cevik (2007) concluded that
for classroom teachers Railways Week, World Philosophy Day and United Nations Day of
Entrepreneurship Week should not be covered in the related list of certain days and weeks to be
celebrated in schools. The findings of the related studies indicate that teachers considered the
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celebration of some days and weeks in schools were not influential for value education. Some teachers
even suggested that the celebration of them in schools should be excluded from programs and
regulations. Therefore, the selection of the days and weeks to be celebrated in schools should be
reviewed and only those regarded as significant for value education can be covered in regulations.

The findings of the present study revealed that teachers mostly used poetry reading in the activities
about certain days and weeks. They reported that they also employed drama technique, essay writing,
art, presentations, competitions, visits, poster generating, songs, panel generating, and arbor. Karakog
Oztiirk (2014) found that teachers mostly used essay writing and poems about the related topics during
the activities. They also reported that in such activities students staged games. Akdemir (2014) found
that for students’ visits and drama techniques used during the activities made them to have long-lasting
learning. Wynne (1991) stated that the ceremonies held at the school are significant for students in
acquiring new values and in consolidating the values they possess. Therefore, both teachers and school
administrators should be aware of the significant role of these activities (cited in Sari, 2007).The
previous studies show that the related educational activities are mostly carried out through reading
poems and drama activities. However, although students actively participate in the educational activities
through reading poems, those activities which allow for much more participation of all students should
be employed. Such activities will make it possible for all students to learn the significance of these days
and weeks and to acquire effective gains.

In order to make these activities a significant contributor to value education, the participants
suggested the following ways: the reduction of the number of the certain days and weeks to be
celebrated in schools, avoiding monotonous activities, those activities in which students are active
participants, financial support, and improvement of physical conditions in schools and media assistance.
Cevik (2013) concluded that teachers had some suggestions to make these activities more beneficial and
productive such as the reduction of certain days and weeks, avoiding monotonous activities, making
activities more interesting through movies, plays, slides, audio-visual materials, field visits, cooperation
with non-governmental organizations and public institutions, parental involvement. The findings of the
study show that the participants considered the number of certain days and weeks to be celebrates was
too high. They emphasized that given that these days and weeks to be celebrated were too many and
this reduced the quality of the related educational activities. Therefore, this finding may be used to
reorganize the celebration of these days and weeks which have significant effects for value education.

As a result, it was also identified that for the participants celebrating these days and weeks were
really significant for value education. They stated that the educational activities about the celebration of
these days and weeks were influential in the acquisition of humanistic and national values. They also
added that the students participated in the related educational activities through reading poems,
drama, reading stories and writing essays. However, as stated above, the participants argued that given
that these days and weeks to be celebrated were too many, which reduced the quality of the related
educational activities. Based on the findings of the study, the following suggestions are developed:

e Given that the activities about certain days and weeks provide an opportunity to inform students
about important topics and to make students gain significant skills and values, these activities should
be reorganized.

e Students should be active participants of the activities. Otherwise, such activities will be boring and
unnecessary for students.

e In-service teacher training activities may include the topics of how certain days and weeks can be
related to courses, and how teachers can be supported by non-governmental organizations during
these activities.

e Involvement of parents in these activities is also a significant need. Therefore, activities should be
organized in a way that parents can also take part in the activities.
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Tiirkge Siiriim

Giris

Cocugun gelisiminde, ders disi etkinlikler, ders ici faaliyetler kadar 6nemlidir. Bu tir etkinlikler,
ogrencilerin 6rglin 6gretim siireci icerisinde 6grendiklerini pekistiren, bu 6grenmelerin yasamla iliskili
oldugunu gosteren ve kuramsal 6grenmelerin uygulamaya konulmasini saglayan etkinliklerdir. Ders digi
etkinlikleri, 6rgiin 6gretim etkinliklerinden ayri veya bagimsiz disiinmek olanakli degildir. Burada en
onemli kosul, ders disi etkinliklerin kontrolll, programli ve planh bir sekilde yapilmasidir (Kése, 2013).
Ders disi etkinliklerden biri olan ve egitsel bakimdan ders igi etkinlikleri destekleyen belirli giin ve
haftalar; o6gretmenlerin rehberliginde 6grencilerin bilgi edinmelerine, edinilen bilgilerin davranisa
donustirilmesine énemli firsatlar yaratan, kutlama etkinlikleri stireklilik arz eden, farkli bilgi, beceri ve
davranislar gerektiren egitim etkinlikleridir. Belirli glinler ve haftalar kutlanilacak olan giiniin amacina
uygun hareket etmis olmanin yaninda, 6grencilerin farkli yeteneklerini ortaya koyup gelistirmeleri igin
onemli firsatlar sunmaktadir (Goger, 2004). Ayrica belirli glin ve haftalarin etkin bir sekilde kutlanmasi
O0gretmen, 6grenci, okul idaresi ve veli arasinda ortak dil, duygu, deger ve diistince bigimleri gelistirerek
ortak okul kiiltiirii olusturulmasinda dnemli bir katki saglayacaktir (Bozak & Ozdemir, 2011).

Okullarda egitim programlarinda yer alan ve MEB 2569 sayili Tebligler Dergisinde yayinlanan Sosyal
Etkinlikler Yonetmeligi’'nde 32. maddeye gore ilkdgretim ve ortadgretim kurumlarinda kutlanacak belirli
giin ve haftalar cizelgesine yonelik etkinlikler yapilmaktadir. Yonetmelikte okul veya kurumlarda
kutlanabilecek ya da anilabilecek giin ve haftalar, Belirli Glin ve Haftalar Cizelgesi diizenlenmistir (MEB,
2005b). Bu gizelgede kirk yedi tane belirli glin ve haftalar bulunmaktadir. Bununla birlikte yonetmelikte
bu cizelgede yer almayan diger ulusal veya uluslararasi giin ve haftalarin kutlanip anilmasina
O6gretmenler kurulunca karar verilebilecegi vurgulanmistir. Bu maddede, anilacak/kutlanilacak giin ve
haftalar cevrenin 6zelligi, okulun fiziki durumu ve imkéanlari g6z 6niinde tutularak okul yonetimince
belirlenen bu etkinliklerin hangilerinin sinif i¢i, siniflar arasi veya okul diizeyinde gerceklestirilecegi ve bu
etkinliklerde hangi kulip ve 0Ogrencilerin gorevilendirilecegi 6gretmenler kurulunca kararlastirilacag
belirtiimektedir. Yine bu madde de belirli giin ve haftalarla ilgili etkinliklere, 6grencilerin aktif katilimlar
saglanmasi gerektigi vurgulanmistir (MEB, 2005a).

ilkégretim okullarindaki belirli giin ve haftalarin 6gretim amaclari, Sosyal Bilgiler dgretiminin amaclari
ile birbirine oldukca yakindir. Ogrenciler, énce Hayat Bilgisi derslerinde, sonra da Sosyal Bilgiler
derslerinde, belirli glin ve haftalar araciligiyla firsat 6gretiminden ve 6gretimdeki giincellik ilkesinden de
yararlanarak, toplumsallasmaya onemli katki saglayan bilgileri elde ederler, konuyla ilgili tutum ve
becerilerini daha da gelistirirler (S6zer, 1998). Belirli glin ve haftalarda gergeklestirilen etkinlikler, egitim
programlarini zenginlestirmek, 6grencilerin ilgi ve gereksinimlerini karsilamak ve 6gretim etkinliklerini
gincellestirmek gibi egitsel vyararlar saglamaktadir. Ayrica, bu etkinlikler, g¢ocuklarin elestirel
dusiinmesine, duyarlilik gelistirmesine, etkinlikte bulunmasina ve toplumsal becerilerinin gelismesine
katkida bulunmaktadir (Gultekin, 2007). Belirli glin ve haftalar, 6grencilerin ¢ok ¢esitli konularda bilgi,
beceri ve deger kazanmalarina olanak saglayan zengin bir igerik sunmaktadir. Okullarda kutlanacak belirli
gin ve haftalar incelendiginde; bunlarin egitim, cevre, saglk gibi temel konulari vurguladigi, bunun
yaninda toplumdaki farkliliklara duyarliik saglamayi, Ogrencilerde dayanisma, sevgi ve sayglyl
gelistirmeyi amacladigi séylenebilir (Deveci & Cengelci Kése, 2014). Ortiilk programi destekleyici
etkinliklerden biri olan belirli giin ve haftalar, ilkogretim 6grencilerinin degerleri algilayabilmeleri,
icsellestirebilmeleri ve uygulayabilmeleri agisindan giiclii birer deger kazandirma araci olarak goriilebilir.
Bu etkinlikler aracihgiyla karakter egitiminin kapsadigi bilesenler kazandiriimaya g¢alisiimaktadir. Karakter
egitiminin bilesenleri olarak temelde evrensel kabul edilen “dirustlik”, “saygl”, “sorumluluk”, “adalet”,
yardimseverlik”, “vatandashk” seklinde alti bilesenden yola ¢ikilabilir (Cubukgu, 2012).
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Deveci ve Cengelci Kése (2014) belirli giin ve haftalarda 6grencilerin etkin katilimlarinin saglandigi
¢alismalar yapilarak degerleri kazanmalarinin saglanacagini; bu nedenle belirli gin ve haftalarin degerler
egitimi acisindan dikkatli bir sekilde planlanmasi ve 6grenci merkezli etkinliklerle desteklenmesinin
onemli oldugunu ifade etmisler. Ayrica belirli giin ve haftalarda kazandirilabilecek degerlere iliskin
ornekler sunmuslardir. Bu érnekler asagida verilmistir:

e Dogal cevreye duyarliik degeri: Hayvanlari Koruma Gind, Enerji Tasarrufu Haftasi, Orman Haftasi Ve
Cevre Koruma Haftasi

e Saghkli olmaya 6nem verme degeri: Organ Bagisi Ve Nakli Haftasi, Losemili Cocuklar Haftasi, Diinya
AIDS Gini

e Dayanisma ve yardimseverlik degeri: Ahilik Kultari Haftasi, Tutum, Yatirrm Ve Turk Mallar Haftasi,
Kizilay Haftasi, Engelliler Haftasi, Yaslilar Haftasi

o Bilimsellik degeri: Bilim ve Teknoloji Haftasi, Bilisim Haftasi, Etik Glini

e Ulusal dederler: Gaziler giinii, Atatiirk Haftasi, istiklal Marsi’nin Kabulii ve Mehmet Akif Ersoy’u Anma
GUnU ve Sehitler GUnl

Yonetmeliklerle belirlenen belirli giin ve haftalarin 6grencilerin belirli degerleri kazanmalari
saglanacak sekilde planli bir sekilde kutlanmasi 6nemlidir. Bu gilinlerde yapilan etkinlikler okulun
imkanlarindan, 6gretmenlerin bu ginlere verdigi énemden etkilenmektedir. Bu nedenle, bu glinlerde
kutlamalarin 6grenci merkezli olmasi, 6grencilerin eglenerek, yaparak yasayarak 6grenmesi kutlamalarin
ogrenciler tzerinde etkili olmasini saglayacaktir. Yapilan alan yazin incelemesinde, 6gretmenlerin belirli
giin ve haftalara iliskin goruslerinin alindigi calismalarin (Avci, 2007; Cevik, 2013; Giiltekin, 2007; Karakog
Oztiirk, 2014; Siringel, 2006) yapildigi belirlenmistir. Ayrica anma ve kutlama giinlerine katilimin
bireylerin sosyallesmesine ve milliyetcilik duygularinin kazanilmasina etkisi konusunda calismalar da
bulunmaktadir (Elgenius, 2011; Lubbers & Meuleman, 2016). Ancak belirli glin ve haftalarin degerler
egitimine katkisinin analiz edildigi herhangi bir ¢alismaya rastlanmamistir. Bu baglamda, bu arastirmanin
amaci; okullarda her yil diizenli olarak kutlanan belirli giin ve haftalarin degerler egitimine katkisina
iliskin sinif 6gretmenlerinin gorislerini belirlemektir. Bu amaci gergeklestirmek amaciyla asagidaki
sorulara yanit aranmistir:

o Sinif 6gretmenlerinin okullarda kutlanan belirli glin ve haftalarin degerler egitimine katkisina iliskin
gorisleri nelerdir?

o Sinif 6gretmenlerinin okullarda kutlanan belirli glin ve haftalarda ¢ocuklara kazandirilan degerlere
iliskin gorisleri nelerdir?

e Sinif 6gretmenlerinin degerler egitimine en fazla katkisi olan belirli glin ve haftalara iliskin gorisleri
nelerdir?

o Sinif 6gretmenlerinin degerler egitimine en az katkisi olan belirli glin ve haftalara iliskin gorusleri
nelerdir?

o Sinif 6gretmenlerinin belirli glin ve haftalarda 6grencilerin aktif olmasina yonelik gerceklestirdikleri
etkinliklere iliskin gorisleri nelerdir?

o Sinif 6gretmenlerinin degerlerin bilingli ve etkili bir sekilde kazandirilmasi igin belirli glin ve haftalarda
yapilmasini istedikleri diizenlemelere iliskin gorigleri nelerdir?

Yontem

Sinif 6gretmenlerinin okullarda kutlanan belirli giin ve haftalarin degerler egitimine katkisina iliskin
goruslerinin belirlenmesi amaciyla yapilan bu galisma, nitel verilere dayali betimsel bir ¢alismadir. Nitel
arastirma, ¢oklu 6znel veri tipine dayanan (hayat hikayeleri, gézlem, gériisme, agik uclu anketler), dogal
ortamda belirli durumlardaki insanlari incelemek, bireylerin diisiinceleri, inanislari hakkinda bilgi elde
etmek icin kullanilan yorumlayici bir arastirma yaklasimidir (Boyaci & Bozkus, 2015). Arastirmada, nitel
arastirma desenlerinden olgubilim deseni kullaniimistir.
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Calisma Grubu (Katilimcilar)

Bu arastirmanin ¢alisma grubu, 2014-2015 egitim 6gretim doneminde Afyonkarahisar il merkezindeki
ilkogretim okullarinda goérev yapmakta olan toplam 81 sinif 6gretmeninden olusmaktadir. Aragtirmanin
katimcilarinin belirlenmesinde amagli 6rnekleme yontemlerinden maksimum cesitlilik 6rneklemesi
kullaniimistir. Maksimum cesitlilik 6rnekleminde amag, goreli olarak kigik bir 6érneklem olusturmak ve
bu o6rneklemde calisilan probleme taraf olabilecek bireylerin cesitliligini maksimum derecede
yansitmaktir (Yildinm & Simsek, 2013). Maksimum cesitlilik 6érneklemesi kapsaminda 6gretmenlerin
cinsiyetleri, mesleki hizmet sireleri, branslari ve 6grenim dizeyleri dikkate alinmistir. Calisma grubunu
olusturan katilimcilara ait bilgiler Tablo 1 ‘de verilmistir.

Tablo 1.

Arastirmanin Katihmcilarina Ait Kisisel Bilgiler.
Frekans
Cinsiyet Kadin 48
Erkek 33
Mesleki Kidem 1-4 yil 12
5-9 vil 11
10-14 il 13
15-19 24
20 yil ve Uzeri 21
Sinif Dlizeyi L.sinif 19
2.sinif 23
3.sinif 16
4.sinif 23
Ogrenim Durumu On lisans 10
Lisans 66
Lisansustu 5
Toplam 81

Tablo 1’ de goruldigi gibi arastirmaya katilan sinif 6gretmenlerinin 48’ini kadin, 33’Uni erkek
dgretmen olusturmaktadir. Ogretmenlerin 12’si 1-4 yil, 11’i 5-9 yil, 13’(i 10-14 yil, 24’ 15-19 yil, 21’i 20
yil ve lizeri hizmet siiresine sahiptir. Ogretmenlerin okuttuklari sinif diizeyi 19’u 1. sinif 23’0 2. sinif, 16’si
3. sinif ve 23’0 4. siniftir. Sinif 6gretmenlerinin 10’u 6n lisans, 66’sI lisans ve 5’i yiksek lisans mezunudur.

Veri Toplama Araci

Arastirmada veriler, arastirmaci tarafindan gelistirilen alti adet agik-uglu sorudan olusan anket formu
kullanilarak toplanmistir. Anket formu araciligiyla sinif 6gretmenlerinin gorisleri yazili olarak alinmistir.
Acik uglu cevaplar, katilimcilarin olgu ve olaylara bakis agilarini anlamaya olanak saglar. Arastirmada,
diger insanlarin bakis agilarini yakalama ve anlama firsati saglamak amaciyla dnceden belirlenmis soru
kategorilerinden olusan acik uglu anket formundan yararlanilabilir (Patton, 2002). Anket formundaki
actk-uclu sorular, alan taramasi yapilarak ve iki sinif 6gretmeninin gorisleri dikkate alinarak
hazirlanmistir. Gelistirilen form kapsam gecerligi icin sosyal bilgiler egitimi alaninda iki uzmanin gérisiine
sunulmustur. Uzmanlardan formlarda yer alan maddelerin ¢alismanin amacina uygunlugunu
degerlendirmeleri istenmistir. Uzmanlardan gelen dénitler dogrultusunda iki sorunun ele alinan konuyu
kapsamamasi ve anlasilir olmamasi nedeniyle soru sayisi sekizden altiya duslrilmustir. Uzman
incelemesi, i¢c gecerlik ya da inandiriciik kapsaminda yararlanilan stratejilerden biridir. lyi bir uzman
incelemesi mutlaka ham verilerin bir uzman meslektas tarafindan godzden gegcirilip ortaya konan
bulgularin makul ve mantikli olusunu denetlemesini kapsamalidir (Merriam, 2013). Anket formunun pilot
calismasi, arastirmanin 6rnekleminde yer almayan 10 sinif 6gretmeni ile gerceklestirilmistir. Pilot calisma
sonucunda anlasilmayan sorularda gerekli diizeltmeler ve eklemeler yapilarak forma son sekli verilmistir.
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Verilerin Analizi

Arastirma sonucunda elde edilen veriler, nitel veri analizi tekniklerinden betimsel analiz kullanilarak
¢6ziimlenmistir. Betimsel analizde edilen veriler, daha 6nceden belirlenen temalara gore 6zetlenmis ve
yorumlanmistir. Betimsel analizde amag, elde edilen bulgulari diizenlenmis ve yorumlanmis bir bicimde
okuyucuya sunmaktir (Yildirrm & Simsek, 2013). Elde edilen nitel verilerin sayisallastirilmasi yoluna
gidilerek veriler frekanslarla birlikte sunulmustur. Bulgularin sunumunda ayrica sinif 6gretmenlerinin
gorislerinden dogrudan alintilar yapilmistir. Kisinin duygularinin derinligini, deneyimlerini ve temel
kavrayislarini ortaya ¢ikaran dogrudan alintilar nitel arastirmalardaki ham verilerin temel kaynagidir
(Patton, 2002). Dogrudan alintilar verilirken katilimcilar kod numaralariyla (SO1, SO2, vb. gibi)
adlandirimistir. Nitel aragtirmalarda guvenirlik, verilerin birden fazla kodlayicinin yanitlarindaki kararhhk
anlami tagimaktadir. Guvenirlik konusunda, verilerin analizi icin birden ¢ok kodlayicilarin kullaniimasina
dayanan kodlayicilar arasi goris birliginden yararlanilabilir (Creswell, 2015). Arastirmanin gtvenirligini
saglamak amaciyla, 6gretmenlerin agik uclu sorulara verdikleri yanitlar arastirmaci ve alandan bir uzman
ile incelenerek “Goris Birligi” ve “Gorts Ayrihgl” olan maddeler belirlenmistir. Arastirmanin givenirligi
icin Miles ve Huberman’in (1994) belirttigi formul kullanilmistir. Bu hesaplama sonucunda % 94.00
degeri bulunmus ve arastirma gilivenilir kabul edilmistir.

Bulgular

Sinif 6gretmenlerinin belirli giin ve haftalarin degerler egitimine katki saglayip saglamadigina iliskin
gorisleri Tablo 2’de verilmistir. Tablo 2’de gorildugi gibi sinif 6gretmenlerinin ¢ogunlugu okullarda
kutlanan belirli glin ve haftalarin degerler egitimine katki sagladigini ifade ederken; bazi 6gretmenlerde
katki saglamadigini belirtmistir. Ogretmenler bu giinlerin ¢ocuklara sorumluluk degerini kazandirdigi ve
onlarin gevre bilincini gelistirdigini ifade etmislerdir. Gegmislerini 6grenerek milli ve manevi degerlere
sahip c¢ikmayi, saghkli olmaya O6nem vermeyi, yardima ihtiyaci olan bireylere yardim etmeyi
kazandiklarini belirtmislerdir. Ayrica sinif 6gretmenleri belirli glin ve haftalarin 6grencilerin 6zgiivenlerini
gelistirdigini vurgulamislardir. Katilimcilardan SO4 okullarda kutlanan belirli giin ve haftalarin 8grencilere
sorumluluk kazandirdigini “Bu giinlerin sorumluluk kazandirdigini diisiiniiyorum. Verilen gérevi yerine
getirmek icin caba gdsteriyorlar.” gorisleriyle ifade etmistir.

Tablo 2.

Sinif O§retmenlerin Belirli Giin ve Haftalarin Dederler EGitimine Katkisina iliskin Gériisleri.
Kategori Alt kategori
Belirli glin ve haftalarin degerler  Verilen gorevi yerine getirerek sorumluluk kazanma
egitimine katkisi saglamasi Cevreye karsi duyarhhklarinin artmasi

Gegmislerini 6grenerek milli ve manevi degerlere sahip ¢imasi
Kendisinin ve cevresindekilerin sagligini korumasinin 6nemli
oldugunu 6grenmesi

Toplum 6nlinde etkinlilere katilarak 6zgliven gelismesi

Empati kurmayi 6grenme

Engellilere, yashlara karsi duyarli olma ve yardim etme

Belirli glin ve haftalarin degerler  Kutlanan giin sayisinin fazla olmasi

egitimine katki saglamamasi Ogrencilerin gelisim diizeylerinin (istiinde olmasi
Ogretmenlerin gereken dnemi vermemesi
Kutlamalarin kisa siirmesi
Ogrencilerin kutlamalarda birbirlerini dinlememesi

”

Katiimcilardan SO-17 “Cevreye olan bilingleri artirilip, gegcmislerini éGrenme imkani buluyorlar.
diyerek; katihmci SO-36 “Tarih bilincini, doda sevgisi, zararli aliskanhklarin ne kadar kétii oldugunu
anlamalari agisindan 6nemli.” katiimc SO-38 ise “..yardimseverli§i én planda tutan, arkadaslarina,
cevresine ve ailesine karsi sorumluluk duyan, llkesini seven, insanlarin duygu diisiince ve inanglara saygi
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duyan, insan saghdini korumak icin alkol sigara ve uyusturucuya karsi savas veren dederleri
kazandirdigini  disiiniiyorum”  gorusgleriyle belirli glin  ve haftalarin  6grencilere sorumluluk,
yardimseverlik, duyarhlik, saglikli olmaya 6nem verme gibi bir cok deger kazandirdigini ifade etmislerdir.

Bununla birlikte bazi 6gretmenlerin ise okullarda kutlanan belirli giin ve haftalarin degerler egitimine
katkisinin olmadigini diisiindiikleri gorilmektedir. Katkisinin olmamasinin nedenlerini, kutlanan giin
sayisinin fazla olmasi, 6grencilerin gelisim dizeyinin stiinde olmasi, 6gretmenlerin gereken 6nemi
vermemesi, kutlamalarin kisa siirmesi ve 6grencilerin kutlamalarda birbirlerini dinlememesi seklinde
ifade ettikleri gériilmektedir. Katilimcilardan SO-7 kutlanmasi gereken belirli giin ve haftanin ¢ok oldugu
ve Ogrencilerin gelisim 6zelliklerinin Gzerinde oldugunu “okulda hazirlanan ve yapilan kutlamalarin hicbir
faydasi oldugunu diisiinmtiyorum. Nedeni ise, ¢ok fazla giin var kutlanmasi istenen. Kiigiik cocuklarin ilgi
ve alakasini gekmiyor. Mesela vergi haftasi 1. sinif cocuguna veya Tiirk Diinyasi Tiirk Topluluklari 2. sinifa
ne gibi deger kazandiracak” gorusleriyle dile getirmistir.

Ogretmenlerin bazilari bu giinlerde yapilan calismalarin zorunluluktan dolayi yapildigini ve bu yiizden
degerler egitimine katki saglamadigini ifade etmistir. Katiimcilardan SO-13 “Cocuklara ¢ok fazla bir sey
kazandirdigini diisiinmiiyorum. Yapilan bu etkinlikler genellikle yapmis olmak icin yapiliyor ve evrak
diizeyinde kaliyor...” gériisleriyle ifade etmistir. SO-14 bu giinlerin dgretmen ve &grenci icin sikici
oldugunu ve sayisinin azaltilmasi gerektigini “Bu tiir kutlamalar yapmis olmak icin yapilan ¢calismalardir.
Ogretmen ve édrenciler agisindan sikic. Her okul en fazla 10 kutlamayi kendi aralarinda paylasmali ve o
okul diger okullarda programi uygulamalidir.” diyerek giin sayisinin azaltilmasi gerektigini belirtmistir.

Sinif 6gretmenleri bu giinlerde yapilan kutlamalarda genellikle 6grencilerin sikildigini ve birbirlerini
dinlemediklerini ifade etmislerdir. Bu konudaki gorislerini katilimci SO-28 “Cocuklara dederlerin
kazandirildigini diisiinmiiyorum. Ciinkii ¢ocuklar siir, yazi ve konusmalari pek dinlemiyor.” seklinde
belirtmistir. Sinif 6gretmenlerinin okullarda kutlanan belirli giin ve haftalarda ¢ocuklara kazandirilan
degerlere iliskin gorlsleri Tablo 3’te verilmistir. Tablo 3’ te goruldigi gibi sinif 6gretmenlerine okullarda
kutlanan belirli glin ve haftalarda ¢ocuklara hangi degerlerin kazandirildigi soruldugunda genel olarak
insani degerler (f=80), ulusal degerler (f=26) ve ahlaki degerler (f=15) seklinde gorusleri oldugu sonucuna
ulastimistir.

Tablo 3.
Sinif Ogretmenlerinin Okullarda Kutlanan Belirli Giin ve Haftalarda Cocuklara Kazandirilan Dederlere
iliskin Gériisleri.

Kategori Alt kategori Frekans
insani Degerler Sevgi 25
Saygi 15
Hosgoru 12
Sabir 11
Ozgiiven 10
Yardimlasma 9
Sorumluluk 8
Duyarlihk 5
Toplam 80
Ulusal Degerler Vatanseverlik 10
Tarih Bilinci 9
Bayrak Sevgisi 7
Bagimsizlik 6
Toplam 26
Ahlaki Degerler Ahlaki degerler 15
Toplam 15
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Bulgular incelendiginde; sinif 6gretmenlerinin okullarda kutlanan belirli giin ve haftalarda gocuklara
daha cok insani degerlerin kazandirildigini disundukleri goriilmektedir. Bu degerler; sevgi, saygl,
hosgoru, sabir, 6zgliven, yardimlagsma ve sorumluluk bigiminde siralanabilir. Sinif 6gretmenleri cocuklara
insani degerler icerisinde en fazla saygi (f=25), sevgi (f=15) ve hosgori (f=12) degerlerinin kazandirildigini
dusinmektedir. Belirli glin ve haftalarda en cok insani degerlerin 6grencilere kazandiriimaya calisildigini
sinif 6gretmenlerinden bazilan séyle ifade etmistir: “Sevgi, saygi, hosgérii belirli giin ve haftalarda
cocuklara kazandirihyor (S.0.31)”;“Sayqi (Bilyiiklere, engellilere, sehitlere gazilere), yardimlasma ve
dayanisma, paylasim, birlik ve beraberlik, sevgi, hosgérii, selamlasma, hasta ve akrabaya yardim, es dost
ziyareti (S.0.32);“Sayqi, sevgi, hosgérii, yardimseverlik gibi degerlerin kazandirildigini diisiiniiyorum
(5.0.35)” .

Ayrica sinif 6gretmenleri bu haftalarda vatanseverlik (f=10), tarih bilinci (f=9) ve bayrak sevgisi (f=7)
bagimsizlik (f=6) gibi ulusal degerlerinde ¢ocuklara kazandirldigini ifade etmistir. Belirli giin ve haftalarda
milli degerler ve ahlaki degerlerin Ogrencilere kazandiriimaya cahsildigini sinif 6gretmenleri “Milli
dederlere 6nem verme, bayrak sevgisi gibi dederler kazandirilir (5.0.23)”,“Bu giinler sayesinde ¢ocuklara
tarih bilinci verilmeye calisilir (S.0.78)” seklinde ifade etmistir.

Sinif 6gretmenlerinin degerler egitimine katkisi fazla olan belirli glin ve haftalara iliskin gorisleri tablo
4’te verilmistir. Tablo 4’te de goruldugu gibi, sinif 6gretmenleri degerler egitimine Sehitler Glini’niin
(f=33) en fazla katki sagladigini belirtmislerdir. Ayrica sinif 6gretmenleri; Milli bayramlar (f=23), Yesilay
Haftasi (f=23), Kizilay Haftasi (f=19), Orman Haftasi (f=17), istiklal Marsi’nin Kabulii ve Mehmet Akif
Ersoy’u Anma GlnQ (f=14), Engelliler Haftasi (f=14) gibi belirli gin ve haftalarin degerler egitimi
acisindan dnemli oldugunu diisiinmektedir. Katimcilardan SO-16 “18 Mart Canakkale Sehitlerini Anma
Giinii ve 12 Mart istiklal Marsini Anma Giinii ¢ocuklarin milli dederleri 6§renmesinde ¢ok etkili oluyor”
ifadeleriyle; SO-36 “Kurtulus giinlerinin kutlanmasi, Yesilay ve Kizilay’in ¢alismalari.” seklinde gérislerini
belirtmistir.

Tablo 4.

Ogretmenlerin Dederler Editimine En Fazla Katkisi Olan Belirli Giin ve Haftalara iliskin Gériisleri.
Kategori Alt Kategori Frekans
Degerler egitimine en fazla katkisi ~ Sehitler Giin( 33
olan belirli gin ve haftalar Milli Bayramlar 23

Yesilay Haftasi 23
Kizilay Haftasi 19
Orman Haftasi 17
istiklal Marsi’nin Kabulii ve Mehmet Akif 14
Ersoy’'u Anma Giini

Engelliler Haftasi 14
Tutum Yatinm ve Tiirk Mallari Haftasi 12
Anneler Guna 11
Dini Bayramlar 11
Atatlirk Haftasi 10
Sivil Savunma Glinii 8
Ogretmenler Giin 8
Hayvanlari Koruma Gini 7
Enerji Tasarrufu Haftasi 6
Trafik Haftasi 6
insan Haklari ve Demokrasi Haftasi 5
Cevre Koruma Haftasi 5
ilkégretim Haftas! 5
Kitiphane Haftasi 5
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Katilimcilardan SO-8 giinliik hayatla iliskilendirilebilen belirli giin ve haftalarin katkisini “Giinliik
hayatiyla iliskilendirebildikleri her tiirli belirli gtin ve haftalar. Mesela Yesilay Haftasi, Kizilay Haftasi,
insan Haklari ve Demokrasi Haftasi, Engelliler Haftasi, Istiklal Marsinin Kabulii” ifadeleriyle belirtmistir.
Ogretmenlerden SO-53 “Hayvanlari Koruma Giinii, Sehitler Giinii, Orman Haftasi, Ogretmenler Giini,
Anneler Giinii, Engelliler Haftasi, Etik Giinii, Kizilay Haftasi, 23 Nisan, 29 Ekim, 19 Mayis” biciminde, SO-
36 “ Kurtulus glinlerinin kutlanmasi. Yesilay ve Kizilay’in ¢alismalari, Sivil Savunma Kuliibi, Orman
Haftasi kutlamasi.” biciminde goris bildirmisledir.

Sinif 6gretmenlerinin degerler egitimi agisindan katkisinin ¢ok olmadigini diisindigi belirli giin ve
haftalara iliskin gorugsleri Tablo 5’te verilmistir. Tablo 5’ de gorilduga gibi, sinif 6gretmenlerinin; Diinya
Kooperatifcilik Glni (f=22), Avrupa GUni (f=20), Turizm Haftasi (f=19), Vergi Haftasi (f=16), Verem Savas
Egitimi Haftasi (f=13), Vakiflar Haftasi (f=11), Tutum Yatinm ve Tiirk Mallar Haftasi (f=10), Ogretmenler
ginl (f=10), insan Haklari ve Demokrasi Haftasi (f=9) gibi haftalarin degerler egitimine katkisinin
olmadigl yoniinde goris bildirdikleri sonucuna ulasiimistir. Bulgular incelendiginde sinif 6gretmenlerinin
okullarda kutlanan belirli giin ve haftalarin hepsinin degerler egitimine katkisinin olmadigini
dusindikleri sdylenebilir.

Tablo 5.

Sinif Ogretmenlerinin Dederler Egitimine En Az Katkisi Olan Belirli Giin ve Haftalara iliskin Gériisleri.
Kategori Alt Kategori Frekans
Degerler egitimine en Diinya Kooperatifgilik GUnu 22
az katkisi olan belirli Avrupa GUnU 20
gilin ve haftalar Turizm Haftasi 19

Vergi Haftasi 16
Verem Savas Egitimi Haftasi 13
Vakiflar Haftasi 11
Tutum Yatirim ve Tirk Mallari Haftasi 10
Ogretmenler Giinii 10

insan Haklari ve Demokrasi Haftasi
Miuzeler Haftasi

ilkégretim Haftasi

Tuketici Koruma Haftasi

Bilisim Haftasi

Birlesmis Miletler Glini

N WU N

Belirli giin ve haftalarin hepsinin degerler egitimine katkisi olmadigini, ama bu gilinlerde yapilan
o6grenci merkezli etkinliklerin ve ginlik hayatla iliskilendirilenlerin 6grenciye degerleri daha etkili bir
sekilde kazandirilacagini SO-81 “Her belirli giin ve haftalarin 6Grencilere mutlaka bir deger kazandirdigini
diisiinmiiyorum. Yapilan etkinliklerde égrenciler (empati kurarak, yurttaslk bilinci gelistirerek vs.) aktif
rol aldiklar1 siirece ve okulda edindiklerini giinliik hayatla iliskilendirdikleri siirece mutlaka katki
sunacaktir.” ifadeleriyle belirtmistir. Katilimcilardan SO-74 “Birlesmis Milletler Giinii, Diinya Felsefe
Gint, Vergi Haftasi gibi giinler.(Yani 6grencilere soyut gelen ve uygulama imkdni olmayan giinleri
faydasiz gériiyorum). “Diyerek Ogrenciler igin soyut olan ve yasamla iliskilendirilemeyen giinlerin
degerler egitimine katkisinin olmadigini belirtmistir. Katimcilardan SO-7 birkag belirli giin ve haftanin
disinda ¢ogunun katkisinin olmadigini “3 veya 4 belirli gtinler ve haftalar disinda listenin tamaminin bir
katkisinin oldugunu zannetmiyorum ve ézellikle de Tutum, Yatirim ve Tiirk mallari haftasinin (yerli mali)
yani bu hafta bence okullarda kesinlikle kutlanmamali” ifadeleriyle belirtmistir.

Sinif 6gretmenlerinin belirli glin ve haftalarda 6grencilerin aktif olmasina yonelik gerceklestirdikleri
etkinliklere iliskin gorisleri Tablo 6’da verilmistir. Tablo 6’ya gore sinif 6gretmenlerinin gorislerine gore;
belirli glin ve haftalarda ¢ocuklarin en fazla aktif oldugu etkinlik siir okumadir (f=28). Bunlarin yaninda
sinif  6gretmenlerinin yaptirdigi c¢alismalar drama tekniginden vyararlanma, kompozisyon/hikdye
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yazdirma, resim calismalari/sergi, sunum yapmalarini saglama, yarismalar dizenleme, gezilerden
yararlanma, afis hazirlatma, sarki, pano hazirlama, ziyaretlerde bulunma ve aga¢ dikme seklinde
siralanabilir.

Tablo 6.
Sinif Ogretmenlerinin Belirli Giin ve Haftalarda Odrencilerin Aktif Olmasina Yénelik Gerceklestirdikleri
Etkinliklere iliskin Gériisleri.

Kategori Alt Kategori Frekans
Belirli glin ve haftalarda  Siir okutma 28
gerceklestirilen Drama tekniginden yararlanma 13
etkinlikler Kompozisyon/hikaye yazdirma 16

Resim galismalari/sergi

Sunum yapmalarini saglama
Yarismalar diizenleme

Gezilerden yararlanma

Afis hazirlatma

Sarki séyleme/

Pano hazirlama

Agac dikme

Sivil toplum 6rgutlerinden yararlanma

NN UTO ON N 00

Bulgular incelendiginde sinif 6gretmenlerinin belirli gin ve haftalarda genellikle siirden ve drama
tekniginden yararlandigi goriilmektedir. Katilimcilardan SO-23 bu giinlerde siirlere yer verdiklerini
“giiniin anlam ve énemine uygun olan siirleri ezberlemelerini ve okumalarini sagliyoruz” diyerek; SO-43
“Siirler derleme ve okuma, sarkilar séyleme, panolar diizenleme ve okul ¢apinda kutlama, anma
etkinlikleri (koro, skegler, siirler, oratoryolar vb.) diizenleriz.” diyerek gerceklestirdikleri etkinlikleri ifade
etmislerdir. Drama teknigine de yer verdiklerini belirten katilimcilardan SO-27 gérislerini “ Sinif icinde o
haftayla ilgili videolar izletir, gérsellerden yararlanirm ve sonunda canlandirmalar yapmalarini
saglarim.” biciminde dile getirmistir.

Ogrencilerin aktif oldugu etkinlikler diizenlediklerini katiimcilardan SO-31 “Siir okuma ve yazma,
resim yapma, érnek olay sunma, film seyretme, farkindalik yaratmak amaciyla brosiir ve afis ¢alismasi
bu giinlerde yaptigim etkinliklerdir” ifadeleriyle, SO-81 “Drama calismalari, siir ya da hikdye yazma
etkinlikleri, istasyon ¢alismasi” ifadeleriyle; SO-33 “Yaparak yasayarak 6drenmelerini saglayacak
etkinlikler yapiyoruz: Drama, siir okuma, ziyaret vb. gibi” diyerek gorislerini dile getirmislerdir.

Gezilerden yararlandiklarini katilimcilardan SO 46 “...vergi haftasinda maliyeye gittik” ifadeleriyle,
SO-44 “...emniyete gitme, miizeye gitme” SO-50 “huzurevlerine gétiirmeye ¢alisinm, miizeye gétiirmeye
calisinrm” biciminde belirtmislerdir. Katilimcilardan SO-75 “Hayvanlari koruma giiniinde her é§renciden
sevdigi, besledigi bir hayvanin fotografini istiyorum ve onun ézelliklerini yazmalarini. Anneler giiniinde
kiiciik hediyeler hazirlatiyorum. insan haklari ve demokrasi haftasinda secim yapiyoruz (baskanhk secimi)
tam kurallariyla.” ifadeleriyle belirli glin ve haftalarda gergeklestirdigi etkinlikleri belirtmistir.

Sinif 6gretmenlerinin belirli glin ve haftalarda degerlerin bilingli ve etkili bir sekilde kazandirilmasina
yonelik yapilmasi gereken diizenlemelere iliskin gorisleri Tablo 7’de verilmistir. Tablo 7’de gorildiagi
gibi sinif 6gretmenleri belirli gin ve haftalarin degerler egitimine katki saglamasi igin 6zellikle belirli glin
ve haftalarin sayisinin azaltilmasi gerektigini (f=37) vurgulamislardir. Sinif 6gretmenlerinin kutlanilmasi
gereken belirli giin ve haftalarin sayisinin ¢ok olmasinin degerler egitimine katki saglamadigini ifade
ettikleri sonuclarina ulasiimistir. Belirli gin ve haftalarin sayisinin fazla olmasi ¢ocuklarin sikilmasina
neden oldugunu katilimcilardan SO-30 “Belirli giin ve haftalarin sayisi azaltiimali yil boyunca kutlanmasi
gereken 10 ddeti gegmemeli. Yoksa égrenciye ¢ok siradan geliyor ¢ocuklar sikiliyor ve etkili olmuyor.
Odgretmene kiilfet oluyor.” ifadeleriyle sorunu dile getirmistir.
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Tablo 7.
Sinif Ogretmenlerinin Belirli Giin ve Haftalarda Diizenlemeler Yapiimasina liskin Gériisleri.
Kategori  Alt Kategori Frekans
Oneriler  Belirli giin ve haftalarin sayisi azaltiimali 37
Belirli glin ve haftalar ¢ocuklarin aktif olarak katildig1 eglenceli bir sekilde 33
kutlanmali
Ogrenci seviyelerine uygun kutlanmali 15
Kutlamalar monotonluktan cikarilmal 15
Kutlamalarda gonullilik olmal 15

Belirli glive haftalar igin bakanhk bitge saglamali

Belirli glive haftalardaki kutlamalar igin okullarda fiziki ortamlar saglanmali
Belirli glin ve haftalar genis bir stirece yayilmal

Konuyla ilgili uzman kisiler davet edilmeli

Torenler amaca uygun kutlanmali

Belirli glin ve haftalarda medya destegi saglanmali

w w b b uo

Sinif 6gretmenleri belirli glin ve haftalarda 6grencilerin yaparak yasayarak, eglenerek 6grenecekleri
kutlamalara yer verilmesinin 6nemli oldugunu vurgulamiglardir. Bu giinlerde tiyatro gosterilerinden, alan
gezilerinden, tiyatrolardan, egitsel oyunlardan, alan uzmanlarindan yararlanilabilecegini belirtmislerdir.
Bu konuda katiimcilardan SO-70 “cocuklarin edlenmelerini saglayacak etkinlikler yapilabilir, érnegin,
orman haftasinda orman gezisi diizenleme, her Ggrenciye bir fidan diktirme gibi. Piyesler, oyunlar
diizenlenebilir.” ifadeleriyle; SO-6 “Odrencilerin dikkatlerini ¢cekecek gérsellerle ve daha edlenceli bir
sekilde kutlanmali ve tiim derslerle iliskilendirilmelidir.” diyerek; SO-21 “Olabildigince ¢ok égrenci
etkinlige katilirsa yaparak yasayarak 6grenmis olur. Tiyatro gibi etkinlikler diizenlenirse etkili olur.”
ifadeleriyle goruslerini belirtmislerdir.

Katilimcilarin belirli glin ve haftalardaki kutlamalarin 6grencilerin gelisim 6zelliklerinin, seviyelerinin
istinde oldugunu ve genelde siir okuma ve yazilarin okunmasi seklinde hep ayni oldugunu ifade ettikleri
sonuglarina ulasiimistir. Bu nedenle kutlamalarin 6grencilerin diizeyine uygun olarak diizenlenmesi
gerektigini ve monotonluktan cikarilmasi gerektigini belirtmislerdir. Ogrencilerin diizeyine uygun
kutlamalara iliskin SO-23 “6¢rencilerin diizeyine uygun yazilar sarkilar ve dramalarla daha kalici olacagini
disiiniiyorum.” ifadeleriyle; katihmcilardan SO-65 “Bazi belirli giin ve haftalar zaten égrenciler igin soyut
oluyor birde bu giinlerin kutlamalarinda 6drenci ézellikleri dikkate alinmiyor. Ogrenciler sikiliyor. Bu
nedenle bu giinler daha somutlastiriimali ve eglenceli halde kutlanmali, her okula, her sinifa tiyatro
gésterileri diizenlenmeli. O hafta ve giinle ilgili resim ve afislerin ¢odaltiimall.” ifadeleriyle soruna ve
¢O6zime iliskin goraslerini belirtmistir.

Ayrica katiimcilardan SO-37 “Belirli giin ve haftalarda siir okuma, yazilarin okunmasi seklinde
kutlanmamali. Onun yerine siniflarda ya da konferans salonlarinda égrencilerin eglenecekleri gésteriler
hazirlanmali, sinifa uzman kisiler ¢agrilmali...” ifadeleriyle kutlamalarin tek dizelikten kurtariimasi
gerektigini ve farkli etkinliklerle 6grenciler icin eglenceli hale getirilmesini belirtmistir.

Sinif 6gretmenleri belirli glin ve haftalarda kutlamalarin daha etkili olabilmesi icin okullarin fiziki
ortamlarinin, bltcenin saglamasini ve medya desteginin olmasini ifade etmislerdir. Bu glinlerde yapilan
etkinliklerin okullarin fiziki imkanlarindan, okullarin olanaklarindan etkilendigi séylenebilir. Bu konuda
gorislerini SO-8 “Ogrencilerin daha etkin katilimi saglanmal ve bu kutlamalar icin biitce saglanmali.”
ifadeleriyle; SO-28 “tiyatro, miizik ve kisa belgesellerden yararlanilabilir ama bunlar icin fiziki ortamlar
saglanmali” bigiminde gorislerini belirtmistir. Medyanin belirli giin ve haftalari destekleyecek sekilde
program yapmasini katilimcilardan SO-67 “Okullarda kutlanan belirli giin ve haftalarda kitle iletisim
araglari destek saglamali, onlar da programlarinda, reklamlarinda, film ve dizilerinde belirli giin ve
haftaya uygun programlar yapmalidir.” diyerek gorislerini belirtmistir.
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Sonug, Tartisma ve Oneriler

Belirli glin ve haftalarin degerler egitimine etkisine iliskin sinif 6gretmenlerinin goruslerinin alindig
bu calismada, bazi sinif 6gretmenlerinin okullarda kutlanan belirli glin ve haftalarin degerler egitimine
katkisi oldugu; bunun yaninda bazi 6gretmenlerin de katkisi olmadigi yoniinde goris bildirdikleri
sonugclarina ulasilmistir. Ogretmenler bu giinlerin sorumluluk kazandirdigi, cevre bilincini gelistirdigi ve
gecmislerini 6grenerek milli ve manevi degerlere sahip ¢ikmayi, saglikh olmaya énem vermeyi, yardima
ihtiyaci olan bireylere yardim etmeyi kazandirdigi icin degerler egitimine katkisinin oldugunu ifade
etmislerdir. Siringel’in (2006) Sosyal Bilgiler ve Tiirkge 6gretmenlerinin belirli giin ve haftalara iliskin
gorislerinin degerlendirildigi arastirmasinda 6gretmenlerin, milli bayramlarin, gelenek ve goreneklerin
toplumsal yasayistaki 6neminin anlagilmasina, yurt ve ulus sevgisinin gelismesine katki sagladigini,
ogrencilerin yetismelerine, sosyal yonden gelismelerine ve 0Ogrenmelerine katkida bulundugunu
belirttikleri sonuclarina ulasmistir. Bu arastirmada c¢ikan sonuglar ile alan yazindaki diger calismalar
incelendiginde, degerler egitiminde milli ve ulusal glinlerin kutlanmasinin degerler egitimine birgok katki
sagladigi soylenebilir. Her ne kadar sinif 6gretmenlerinin bazilari ki bunlarda uygulamada yasanan
sorunlar nedeniyle belirli glin ve haftalarin kutlanmasinin degerler egitimine katki saglamadigini belirtse
de, bu giinlerin degerler egitimine katkisi yadsinamaz. Clnki degerler yasanilarak 6grenilen soyut
kavramlar oldugu igin 6zellikle bu guinlerin daha anlamli ve etkili kutlanmasi 6nemlidir. Bu guinler zaten
O0gretim programlarindaki kazanimlarla baglantili oldugu icin dersler islenirken bu giinler kutlanmalidir
(Kaur, 2015). Ravi (2015) bu glinlerin kutlanmasinin 6grencilerin milli ruh ve kimlik, vatanseverlik ve
kardeslik gibi degerlerin kazanilmasini sagladigini belirtmektedir. Bu nedenle bu giinlerin cocuklarin
degerleri i¢sellestirebilecekleri etkinliklerle kutlanmasi ve bu gilinlerin degerlerinin bilinmesi 6nemlidir.

Sinif 6gretmenlerinin, okullarda kutlanan belirli glin ve haftalarin sayisinin fazla olmasi, bazi belirli
gin ve haftalarin 6grencilerin gelisim diizeyinin Gstiinde olmasi, belirli glin ve haftalara 6gretmenlerin
gereken 6nemi vermemesi ve 6grencilerin kutlamalarda birbirlerini dinlememesi gibi nedenlerle belirli
gun ve haftalarin degerler egitimine katki saglamadigini ifade ettikleri gériilmektedir. Giiltekin’ in (2007),
ilkégretim o6gretmenlerinin ilkogretimde kutlanan belirli gin ve haftalarin gerekliligi ve islevi
konusundaki goruslerini inceledigi arastirmasinda 6gretmenler belirli glin ve haftalarin islevinin
gerekliligine gore daha disiik oldugu belirtmislerdir. Ayrica 6gretmenler kutlanacak giin ve haftalarin
sayica fazla olmasi, kutlamalarin fazla zaman almasi ve 6grencilerin ilgisiz olmasi gibi nedenlerle belirli
gun ve haftalarda istenilen yararin elde edilemedigini ifade etmislerdir. Siringel (2006) arastirmasinda,
ogretmenlerin, belirli gin ve haftalarin 6grencilerin dersi yasayarak 6grenmesine yardimci olmadigini
ifade ettikleri sonuglarina ulagmistir. Avc (2007) resmi bayram ve térenlerin kutlanma sekilleri ile ilgili
ogretmenlerin ve Ogrencilerin gorislerini belirlemek amaciyla yaptig1 arastirmasinda, ulusal bayram
ginlerinin kutlanmasinda birlikteligin saglanamadigini, belli basli 6grenciler disinda etkin bir gérev
dagihminin yapilamadigini, genellikle resmi térenlerle yetinildigini ve cocuklara bu toérenlerin sikici
geldigini ortaya koymustur. Yapilan ¢alismalardan elde edilen bulgulara gore, kutlanacak belirli glin ve
haftalarin sayisinin fazla olmasi 6gretmenlerin yaptigl etkinliklerin nitelikli olmasini engelledigi
sdylenebilir. Ogrencilerin etkin katiliminin saglanmadigi etkinlikler de 6grencilerin kutlamalardan olumlu
yonde etkilenmesini engellemektedir. Bir okulda belirli giin ve haftalarin kutlanmasi sonucu bu
etkinliklerin 6grencilerin yasaminda degisim ve gelismeler meydana getirebilmesi 6nemlidir. Bu
kutlamalar araciligiyla 06grencilere yerel, ulusal, evrensel ve sosyo-kiltiirel nitelikli mesajlar
verilmektedir. Okuldaki toplumsallasma siireci araciligiyla sosyal normlar ve ahlaki degerler aktariimaya
cahsilmaktadir (Cubukgu, 2012).

Sinif 6gretmenlerinin okullarda kutlanan belirli glin ve haftalarda ¢ocuklara genel olarak insani
degerler, ulusal degerler ve ahlaki degerler kazandirildigini ifade etikleri sonuglarina ulasiimistir. insani
degerlerden sevgi, saygl, hosgorli, sabir, 6zgliven, yardimlasma ve sorumluluk; ulusal degerlerden;
vatanseverlik, tarih bilinci, bayrak sevgisi, bagimsizlik ve ayrica genel olarak ahlaki degerler 6gretmenler
tarafindan en fazla vurgulanan degerlerdir. Lubbers ve Meuleman (2016), ulusal kutlamalarin ve anma
térenlerin milli baglarin gliclenmesine etki ettigini belirtmektedir. Elgenius (2011) bireylerin lkelerin
kurtulus ve bagimsizlik giini gibi térenlere katihminin onlarin toplumsal birliktelik ve ortaklik hissi
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kazanmalarini sagladigini vurgulamaktadir. Siringel (2006)’in arastirmasinda 6gretmenlerin, Kahramanhk
Gunleri, Turk Bayuklerini Anma Gunu gibi gilinlerin, 6grencilere gegmis hakkinda bilgi ve tarihi degerlerin
kazandirilmasinda yardimci oldugu ifade ettikleri sonuglarina ulasilmistir. Saglam ve Yaman (2012)
calismalarinda Tutum, Yatinm ve Tiark Mallari haftasinda ilkégretim 6grencilerine paylasma,
misafirperverlik, dayanisma ve kdltiirel paylasim gibi degerlerin kazandirildigi sonucuna ulasmislardir.
Wynne’e (1991) gore, okulda diizenlenen térenler, 6grencilerin yeni degerler edinmelerinde veya sahip
olduklari degerleri pekistirmelerinde 6nem tasimaktadir. Bu nedenle Ogretmen ve yoneticilerin,
torenlerin okulun etkililiginde 6nemli bir rol oynadiginin bilincinde olmasi gerekir (cite in: Sari, 2007).
Yapilan arastirmalar incelendiginde anma ve kutlama gilinlerinin ¢ocuklara toplumsal yasamda gerekli
olan bir ok deger kazandirdig goriilmektedir. Belirli glin ve haftalar degerler egitimi agisindan 6zellikle
yararlanilmasi gereken alandir denilebilir.

Arastirmada, sinif 6gretmenlerinin en fazla “Sehitler GUni”nin (18 Mart) degerler egitimine katki
sagladigini ifade ettikleri sonuglarina ulasiimistir. Ayrica sinif 6gretmenleri; Milli bayramlar, Yesilay
Haftasi, Kizilay Haftasi, Orman Haftasi, istiklal Marsinin Kabulii, Engelliler Haftasi gibi belirli giin ve
haftalarin degerler egitimi agisindan 6nemli oldugunu diisinmektedir. Akdemir (2014) okullarda yapilan
tarihi anma ve kutlama programlarinin lise 0Ogrencilerinde tarih bilincinin gelismesine etkisini
incelemistir. Calismasinin sonucunda, 6grencilerin daha ¢ok Sehitler Gunili (18 Mart) ve Canakkale Zaferi
ile Istiklal Marsi'nin Kabulii ve Mehmet Akif Ersoy'u Anma Giinii ile Atatiirk Haftasi programlarinin tarih
derslerine olan ilgiyi artirdigini ve bu giinlerde aktif gorev almak istediklerini belirttikleri géralmustir.
Arastirmada, Sehitler Guni ve Canakkale Zaferi programinin 6grenciler UGzerinde etkili oldugu ve
dgrencilerin belli bir tarih bilincine sahip oldugu sonuclarina ulasilmistir. Karakog Oztiirk (2014) Tiirkce
o6gretmenlerinin belirli glin ve haftalara yonelik gorislerini belirmeye galismasinda, 6gretmenlerin en
gerekli bulduklari belirli gin ve haftalarin 23 Nisan Ulusal Egemenlik ve Cocuk Bayrami ile 29 Ekim
Cumhuriyet Bayrami oldugu sonuglara ulasmistir. Ayrica bazi 6gretmenlerin istiklal Marsinin Kabulg,
Kutliphaneler Haftasi, 10 Kasim ve Ganakkale Zaferi gibi guinleri belirttikleri sonucuna ulagsmistir. Giiltekin
(2007) tarafindan yapilan arastirmada ise 6gretmenlere goére ilkégretimde kutlanan belirli giin ve
haftalar icinde en gerekli olan hafta Atatiirk Haftasidir. Ogretmenlerin Atatiirk Haftasindan sonra
kutlanmasini cok gerekli gérdiikleri belirli giin ve haftalar; Canakkale Sehitlerini Anma Gin, ilkdgretim
Haftasi, Afet Egitimi Hazirlik Giini, istiklal Marsinin Kabulii ve Mehmet Akif Ersoy’u Anma Giinii’dir.
Cevik’in (2013) arastirmasinda, Atatlirk Haftasi 6gretmenlerin tamamina yakini tarafindan ¢ok 6nemli
olarak goriilirken, yine 6gretmenlerin dnemli bir bélimi tarafindan istiklal Marsi’nin Kabulii ve Mehmet
Akif Ersoy’u Anma Giini ve Sehitler Glnl ¢ok énemli|| glin ve haftalar olarak gorilmistir. Arastirmalar
incelendiginde, belirli glin ve haftalarda en ¢ok zafer gilinleri ve milli bayramlarin 6grencilerde etki
biraktigl, bu giinlerin 6nemine iliskin farkindalik olusturdugu soylenebilir. Milli glinler ve bayramlar,
milletlerin ortak bir takim idealler etrafinda butlinlesmesini, ortak inanglar ve degerler gelistirmesini
saglar (Uzun, 2010). 29 Ekim Cumbhuriyet Bayrami, 23 Nisan Ulusal Egemenlik ve Cocuk bayrami, 19
Mayis Genglik ve Spor Bayrami, 30 Agustos Zafer Bayrami kutlamalari, birlik olma ve dayanisma, ulusal
diizeyde biling kazanma gibi nitelikleriyle, gliclu bir enerji olusturur (Sahin, 2013).

Sinif 6gretmenlerinin; Diinya Kooperatif¢ilik Glni, Avrupa Gini, Turizm Haftasi, Vergi Haftasi,
Verem Savas Egitimi Haftasi, Vakiflar Haftasi, Tutum Yatinm ve Tiirk Mallari Haftasi, Ogretmenler giind,
insan Haklari ve Demokrasi Haftasi gibi haftalarin degerler egitimine katkisinin olmadigi yéniinde goriis
bildirdikleri sonucuna ulasilmistir. Siringel’in (2006) arastirmasinda 6gretmenlerin, Dinya Cocuk Gun,
Birlesmis Milletler Giin{, insan Haklari Haftasi, NATO Giinii, Diinya Kooperatifgilik Giinii gibi giin ve
haftalarin 6grencilerin baris, insan haklari ve kardeslik konulariyla bilinglenmesine yardimci olmadigini
ifade ettikleri sonuglara ulasilmistir. Karakog Oztiirk’iin (2014) arastirmasinda bazi égretmenler Diinya
Felsefe Glininuin ve Girisimcilik Haftasinin kutlanilacak belirli glin ve haftalardan gikariimasi gerektigini
vurgulamislardir. Giiltekin (2007) tarafindan yapilan arastirmada da Ahilik Kiltlrl Haftasi, Birlesmis
Milletler Guni, Vakiflar Haftasi, Girisimcilik Haftasinin 6gretmenler tarafindan gereksiz bulunan
haftalardan biri oldugu sonucuna ulasilmistir. Cevik’in (2007) arastirmasinda da sinif 6gretmenleri
tarafindan Demiryollari Haftasi, Diinya Felsefe Glini, Girisimcilik Haftasi ve Birlesmis Milletler Glnlnin
sosyal etkinlikler yonetmeliginden c¢ikarilmasi onerilmistir. Arastirma bulgularinin birbirini destekledigi
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soylenebilir. Arastirmalardan elde edilen sonuglar incelendiginde, Ogretmenlere gore okullarda
kutlanilan bazi belirli giin ve haftalar degerler egitimi agisindan etkili degildir. Bu nedenle bu ginlerin
anma ve kutlamalarinin yonetmelikten gikarilmasi yéniinde gorusleri bulunmaktadir. Yonetmelikte
gecen ve Ogretmenler tarafindan 6nemli oldugu belirtilen diger belirli glinlerin daha etkili olmasi igin
belirli giin ve haftalarda sadelestiriimeye gidilebilir.

Sinif 6gretmenlerine goére, belirli glin ve haftalarda siir okuma en ¢ok yapilan etkinliktir. Bunlarin
yaninda sinif 6gretmenlerinin kutlamalarda, drama tekniginden vyararlanma, kompozisyon/hikaye
yazdirma, resim calismalari/sergi, sunum yapmalarini saglama, yarismalar dizenleme, gezilerden
yararlanma, afis hazirlatma, sarki, pano hazirlama, ziyaretlerde bulunma ve aga¢ dikme gibi
etkinliklerden vyararlandiklari sonuglarina ulasilmistir. Karakog Oztiirk’in  (2014) arastirmasinda,
o0gretmenlerin belirli glin ve haftalarda en ¢ok giiniin anlamini ve 6énemini anlatan yazilara ve siirlere yer
verdikleri belirlenmistir. Ayrica 6gretmenler bu giinlerde 0Ogrenciler tarafindan cesitli oyunlarin
sahnelendigini ve okul korosunun sarkilar soyledigini ifade etmistir. Akdemir’in (2014) arastirmasinda,
ogrenciler, yontem olarak anma ve kutlama programlarinda daha ¢ok gezi diizenlenmesi ile tiyatro ve
skeg gosterilerinin kendilerinde daha kalici iz biraktiklarini ifade ettikleri sonucuna ulagmistir. Okullarda
kutlanacak ya da anilacak belirli giin ve haftalarda, ilgili konu islendigi sirada, giiniin ya da haftanin
anlam ve dnemi, amaci 6grencilere, diizeylerine uygun bigimde siir, kompozisyon, sarki, halk oyunlari,
rontlar, oyun, skeg, piyes vb. etkinlikler yoluyla; ya da resim, fotograf, levha, slayt, film gibi birtakim
egitici aracg-gereclerden, olanaklar oOlcusiinde diizenlenecek gezi ve incelemelerden yararlanarak
verilebilir. Ayrica, konu ile ilgili olarak ¢evrede diizenlenen etkinlikler izlenebilecegi gibi kaynak kisilerden
de yararlanilabilir (S6zer, 1998). Sahin’ e (2013) gore, okullardaki tiyatro, siir dinletisi, sportif turnuvalar
gibi sosyal etkinlikler, ulusal kutlamalar, belirli giin ve haftalar, bayrak torenleri, basari 6dulleri, kermes,
yilsonu etkinlikleri ve yilsonu mezuniyet torenleri cosku ve heyecani arttiran, okulu cevreyle
butlinlestiren 6nemli etkinliklerdir. Bu etkinliklerin okullarda anlamina uygun kiiltlir yayma ve paylasma
gibi 6nemli islevleri yerine getirdigi disiinilerek biyik bir 6nemle kutlanmalidir. Ayrica belirli giin ve
haftalarin cesitli etkinlikler yoluyla derslerle iliskilendirilmesi 6grenme ortamlarini zenginlestirir,
dgrenmeyi kolaylastirir. ilkdgretimde kutlanmasi zorunlu olan belirli giin ve haftalarin bircogu 6grencinin
yakin ve dogal gevresi ile giinlik yasaminin bir parcasini teskil eder. Ozellikle Tiirkge ders kitaplarinda yer
alan metinlerle belirli glin ve haftalar arasinda dogrudan bir iliski kurulmasi bir kisim duyussal becerilerin
ogrencide kalici hale gelmesini saglayacaktir (Arhan & Gultekin, 2013). Wynne’e (1991) gore, okulda
dizenlenen torenler, 6grencilerin yeni degerler edinmelerinde veya sahip olduklari degerleri
pekistirmelerinde biliyiilk 6nem tasimaktadir. Bu nedenle, 6gretmen ve yoneticilerin, torenlerin okulun
etkililiginde 6nemli bir rol oynadiginin bilincinde olmasi gerektigini belirtmektedir (cite in: Sari,
2007).Yapilan ¢alismalar incelendiginde, bu glnlerde 6zellikle siir okumadan ve dramadan yararlanildig
gorilmektedir. Her ne kadar 6grencilerin aktif oldugu siir okumadan yararlanilsa da okulda bulunan tim
ogrencilerin de katilabilecegi etkinliklerden yararlaniimalidir. Boylece 6grenciler o ginidn anlam ve
onemini hem 6grenecek hem de duyussal anlamda davranislar kazanacaktir.

Degerlerin bilingli ve etkili bir sekilde kazandirilmasi icin belirli giin ve haftalarin sayisinin
sinirlandiriimasi, ¢ocuklarin aktif olarak katildigi eglenceli bir sekilde ve 6grenci seviyelerine uygun
kutlanmasi, kutlamalarin monotonluktan ve zorunluluktan cikarilmasi, bakanligin butge saglamasi,
okullarin fiziki ortamlarinin iyilestirilmesi ve medya desteginin saglanmasi yoniinde sinif 6gretmenlerinin
onerileri bulunmaktadir. Cevik’in (2013) arastirmasinda belirli giin ve haftalarin daha etkin ve verimli
olmasi icin sinif 6gretmenleri, belirli giin ve haftalarin sayisinin azaltiimasi, kutlama etkinliklerinin
siradanliktan kurtulmasi, kutlamalarin 6grencilerin ilgisini ¢eken film, tiyatro, skeg¢, drama, slayt gibi
gorsel ve isitsel sunumlar ve materyallerle desteklenmesi, gezi ve ziyaretlerin diizenlenmesi, sivil toplum
kuruluglar ve diger kamu kurum ve kuruluslarinin okullara yeterli destegi vermesi, velilerin katiiminin
saglanmasi gibi dneriler sunmuslardir. Arastirma sonuglarina gore, katihmcilarin genellikle belirli giin ve
haftalarin cok oldugu ile ilgili gorisleri oldugu gériilmektedir. Bu glnlerin sayisinin ¢ok olmasinin yapilan
etkinliklerin kalitesini azalttigini vurgulamisladir. Bu nedenle degerler egitiminde ¢ok énemli bir yeri olan
bu gilinlerde vyapilan c¢alismalardan elde edilen bulgular dogrultusunda dizenlemeler yapilmasi
gerekmektedir.
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Sonug olarak, sinif 6gretmenlerine gore belirli giin ve haftalarin degerler egitimine ne tir katkilar
sagladigini belirlemek icin yapilan bu ¢alismada, katilimcilar bu giinlerin deger egitimi agisindan énemli
oldugunu bildirmiglerdir. Bu glinlerdeki anma ve kutlamalarin 6zellikle insani ve milli degerlerin
kazandirilmasinda etkili oldugu belirtilmistir. Anma ve kutlama giinlerinde genellikle gocuklarin siir
okuduklarini, gésteri yaptiklarini, hikdye ve kompozisyon yazdiklarini belirtmislerdir. Ogretmenler anma
ve kutlama ginlerin sayisinin fazla olmasindan dolaylr bu giinlerin etkili ve degerler egitimine katki
saglama agisindan verimli gegmediklerini belirtmislerdir.

Arastirmadan elde edilen sonuglar 1s1ginda su 6nerilerde bulunulabilir:

e Belirli giin ve haftalarin 6grencilere cok dnemli bilgi, beceri ve degerler kazandirdig1 dislinildiginde
o0gretmenlerin onerileri dikkate alinarak bu glinlerin yeniden diizenlenmesi gerekir.

o Ozellikle 8grencilerin etkin olarak katildig1 kutlamalara yer verilmelidir. Aksi durumda 6grenciler icin
bu giinler sikici ve 6grenmeden uzak kutlamalar sekline doniismektedir.

e Belirli giin ve haftalari derslerle nasil iliskilendirebilecekleri, sivil toplum kuruluglarindan nasil
yararlanabilecekleri konusunda 6gretmenler hizmet ici egitim araciligiyla bilgilendirilebilir.

e Belirli glin ve haftalarda aile katiliminin saglanmasi da énemlidir. Bu nedenle, ailelerin katilimini
saglayacak cesitli etkinlikler 6gretmenler tarafindan planlanmali ve uygulanmalidir.
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